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FACILITATOR'S GUIDE

2

10

NOTES TO THE FAGILITATUR

EXPANDING OPTIONS provides sex equity training models for the K-12 school
community. The training workshops are designed to expand awareness and
knowledge of the effects of sexism and to increase sex-affirmative behavior
in the educational environment. The target audience includes teachers (ele-
mentary and secondary), students, student leaders, parents, administrators,
counselors, and suppurt staff. Facilitators and Coordinators should iden-
tify the target population for the Support Staff Workshop. Parent volun-
teers, teacher aides, and secretaries should be included among the support
staff invited.

The EXPANDING OPTIONS package includes a Coordinator's Guide and eight
Facilitator's Guides. The Coordinator's Guide contains information on the
development of the.workshop model and the evaluation design, as well as a
Resources List, including books and other supporting instructional mate-
rials. Each Facilitator's Guide provides session-by-session procedures and
supporting materials. The Facilitator's Guide also contains all the Mini-
Lectures, Activity Guides, handout materials for the participants (Assess~-
ment Instruments, Activity Cards, Readings, and Worksheets), and Transpar-
ency Masters called for in the workshop sessions.

This Support Staff Workshop Facilitator's Guide describes the content,
process, and sequential learning experiences for three basic sessions and
two optional sessions. The session-by-session goals and objectives are
achieved by a variety of means, such as large group discussion, small group
activities, individual Worksheets, brainstorming, Facilitator-delivered
Mini-Lectures, and audiovisual presentations.

Turn to Session 1, first page, and follow along as you read this paragraph.
The first page of each session contains the title and goal(s) for that
session. The far left column provides an outline of the major events. The
timeline, the narrow, shaded column, gives an estimated time for each ac-
tivity or activity group. Use it as a guide, but make adjustments to meet
the needs of your participants. Centered on the page are the objectives
and events, with step-by-step instructions for you, the Facilitator. The
next column to the right includes pictographic cues, which highlight major
activities. The final column is a checklist of general and instructional
materials to be used in the session. Underlined print in this column

]
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indicates those Worksheets, Mini-Lectures, Transparency Masters (TMs),
Readings, etc., that are included in the EXPANDING OPTIONS package. All
other titles listed are materials to be supplied by the Coordinator or
Facilitator. : '

5 ﬁ”
Note that there is a Homework section and a Process Evaluation at the con-
clusion of each session. -

INSTRUCTIONAL DESIGN This workshop, EXPANDING OPTIONS, is designed to move participants from
- awareness and knowledge to action. The workshop format proved to be very
successful during our field-testing activity. We strongly recommend the
learning progression of Sessions 1-3 (or 1-5, if the optional sessions
are addedy for maximum effectiveness. ' '

Session 1 is organized to increase awareness of sexism and sex-role stereo-
typing and to provide a common vocabulary. Participants will have an op-
portunity to form a learning community. Session 2 introduces participants
to the legal ramifications of sexism, along with the relevant economic and
employment facts. During Session 3, bias in language is discussed and
participants will explore the limitations of sex~role socialization.

If your participants are teacher ,aides, we strongly recommend the optional

Session 4, based on the Elementary Teacher Workshop Session 5. When you

conduct this session, help teacher aides consider how to incorporate the
activities into classroom duties and/or how to share the activities with

classroom teachers. Session 5, on assertiveness training, is a further

option for the Support Staff Workshop. It applies assertiveness training

skills to sex equity problems, and is an important addition for the de-

velopment of effective change agents. ‘

Within each session, activities are organized so that your presentations
(Mini-Lectures, etc.) are followed by some type of group and/or individual
activity in which participants must apply the information you have pre-
sented. This gives participants an opportunity to take some responsibility
for their learning and allows you time to catch your breath. You may
lengthen or shorten time ipent per activity, depending on your energy and
participant needs and i\ -ests.

We scheduled the 6- to 10-hour workshop as weekly 2-hour sessions, held after
school in the late afternoon. Regular attendance was emphasized. Consider

17 - 18




WE RECOMMEND .

TO TEST OR NOT TO TEST

extending the workshop to accommodate local adult education, community col-
lege, or university extension program requirements. Offering credit may
provide an incentive for participant attendance. In .addition, providing
child care arrangements may help promote regular attendance by participants.

We recommend that you read the Readings, complete the Worksheets and Activ-
ities, and become thoroughly familiar with the Mini-lLecture content, coor-
dinating each one with its accompanying Transparencies. Running a mock
workshop with a group of five or six members of the support staff or friends
will help get the bugs out. Participation in one of the teacher or parent
workshops is also encouraged. '

Check with your Coordinator regarding responsibility for the reproduction
and assembly of the materials for your workshop. .
Whenever possible, co-facilitate sessions with a person of the opposite sex.
We used male-female teams to demonstrate that the issue is a human one,
affecting both sexes. Due to the sensitivity of the subject matter, some
participants felt threatened and responded with anger and defensiveness.

The sessions offer ample opportunity to work through this initial resis-
tance, provided that the Facilitator is sensitive and accepting.

The workshop facility should be equipped for audiovisual presentation and

have a chalkboard and/or wall space on which to post newsprint. The avail-
able space should be conducive to both small and large group interaction.

Decide whether you will pre- and post-test participants, and adjust work-
shop times accordingly. There are three Assessment Instruments included
for this purpose: What Do You Know About Sex Equity? developed by Re-
sources for Non-Sexist Environments to measure knowledge gain; Adult Rating
Scale (ARS), which measures behavior; and Person-Concept Incongruency

Scale (PCIS), which measures attitudes. The first test requires 20-30
minutes and records the most changes; the other two measures require about
10 minutes each and show more subtle changes. The answers to the knowledge
test and the scoring procedures for the other two tests may be found in the
Coordinator's Guide, pp. 4-5.

Great care should be taken to preserve the anonymity of participants, while

permitting a comparison of each person's pre- and post-tests. This may be
done by placing all forms in prenumbered envelopes and distributing the

20 3



FROM THOSE WHO VENTURED

21

envelopes randomly to the participants. Have adults write down their num-
bers in at least two places where they are likely to find them at future
meetings, and emphasize the importance of using the numbers on all Process
Evaluation Forms. Explain the need for such numbers and make it clear that
there is no intent to Identify any individual.

The test iteris on What Do You Know About Sex Equity? are quite difficult
and may cause anxiety in some participants. On the pretest, it is wise to
emphasize that the items are designed to measure knowledge specific to the
workshop. Participants should be reassured that they are not supposed to
do very well until after the workshop experience.

Hope for the best but be prepared for the worst. No matter how well you
prepare, it will take longer and be harder than you expect. If anything
can dgo wrong, it will. However, the experience will be worth it--more
enriching, expanding, and far-reaching than you could ever imagine. Good
luck!

22



SESSION 'I INTRODUCTION TO SEX EQUITY
Support Staff Workshop

GOALS: TO INCREASE AWARENESS OF SEXISM, BOTH PERSONAL AND SOCIETAL
TO INCREASE UNDERSTANDING OF SEX-ROLE STEREOT.PING

! Reglster participants,

GENERAL BUSINESS 10 $
Schedule meeting dates and times.
Review child c¢3re arrangements,

Establish ground rules--e.g., smoking, breaks,

OBJECTIVE #1

Participants will share Information about themselves,

INTRODUCT 1ONS : ts Introduce yourself, giving personal and professional in-
GETTING ACQUAINTED formation.

Facilitate dyad interviews. Pair participants, having
the dyads interview each other to find two ways thev're
alike and two ways they're different,

Have the pairs introduce each other to the group.

Post and review the overall goals of the workshop as fol-
OVERVIEW 8 lows, explaining any unclear terms: (a) To expand partici-
pants' awareness and knowledge of the effects of sex-role
stereotyping and (b) To increase participants' sex-
affirmative behavior in the educational environment.

Distribute the Worksheet ''Support Staff Workshop Outline.'

Present Session | goals and overview.

1zige group

SR N ——

large group

Name tags
Registration
cards

Sign-in sheet
Chalkboard
Newsprint
Masking tape
Markers
Overhead
projector

Poster with
overall work-
shop goals

Support Staff
Workshop Out-

b e

f— o —

|
z

L_worksheet y

249

pp—

line

Poster with
Session | goals
and overview
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. Ask participants each to relate one thing they hope to
' —
PARTICIPANTS EXPECTATIONS 5 gain from the workshop experience. -
Post the responses on newsprint and summarize the expecta-
tions.
N,
ASSESSMENT
Explain and administer the Assessment instruments What Do INSTRUMENTS :
. ASSESS{‘ENT 30 You Know Ahbout Sex Equity? Adult Rating Scale, and Person- . what Do You
(optional pretesting) Concept Incongruency Scale, Rnow AS0ut Sex
- Equity?
* . Adult Ratin
I Scale
. l ferson-Concegt
evatuation Incongruenc
e Scale
s
‘ {
OBJECTIVE #2
7
. Participants will be able to give examples of sex-role
stereotypes,
Have individuals quickly list on scraps of paper the first
SEX-ROLE STEREQOTYPES 15 five words they think of when they hear the word male.
i#f  Have them do the same for the word female.
i
: Have participants share the results, and post these re-
i sults in columns headed Male Words and Female Words. - |
Discuss the Female Words, asking, "what females do you I
know who fit these words or descriptors? .what male words individual J
or descriptors would apply to females you know?" Ask the T e
same questions for the Male Words,
. Conclude by saying that these lists may be consid-red as
sex-role stereotypes, or 'pictures in the mind," which do
not take Individual differences into account.
OBJECTIVE #3
: Participants will be able to define and give operational
: examples of sexism.
i3 Introduce the word sexism and ask participants to define
DEFINITION OF SEXISM 15_ it or give examples of it,
6 23
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Aruitoxt provided by Eic:

IDENTIFICATION OF SEXISM

A

HOMEWORK

PROCESS EVALUATION

15
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"

Present the Mini-lecture ''Sexism: Definition and Dynam-
fcs," inviting participants' questi-ns and Input as appro-
priate. Use the Transparencies and relate the Mini-Lecture
to the participants' examples,

Divide the group into triads. Assign each group one or
two areas found in the Worksheet '"Where Is Sexism?'

Facilitate a large group sharing of exaﬁpdes of sexism,
Have the groups compare and discuss additional examples.

Summarize and ask for participants' thoughts on the im-
plications of sex discrimination and how sexism is per-
petuated., Use the following question for discussion:
Where do young people learn how to be boys and how to be

girls?

Have participants brainstorm a tist of Influences (par-
ents, peers, media, tradition).

If time permits, relate the discussion to the dynamics of
sexism, as previously presented.

Have partlicipants speculate on how individuals learn thelr
roles.

Assign the Readings for the next session.

Preview the next session,

Conduct a process evaluatlon of the session, using the
"Process Evaluation Form,"

minidecture |

MINI-LECTURE:

Sexism: Defl-

nition and
namics

TRANSPARENCY
MASTERS :
Definitions

o)

transparency

worksheet N

_;D_znami cs of
Sexism

WORKSHEET :

Where s Sexism?

READINGS:

Sex Equit
Definitions
How Sex Roles
an Limlt

Realities of
the Work worid

PEER Summary
of Title I1X
Regulations

ASSESSHENT
INSTRUMENT :
Process Evalu-~
ation Form
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WORKSHEET 1

SUPPORT STAFF WORKSHOP OUTLINE

This workshop is designed to increase awareness and
understanding of issues related to sex equity. Work-
shop sessions are informative and provide opportunities
for Involvement and practical application.

Q SESSION 1: [INTRODUCTION TO SEX EQUITY SESSION 4: SEX EQUITY: MAKE IT HAPPEN (optional)

SESSION 2: LEGAL ASPECTS AND EMPLOYMENT SESSION 5: ASSERT YOURSELF FOR EQUITY (optional)

SESSION 3: PERSPECTIVES ON SEX ROLES

30
29




ASSESSMENT INSTRUMENT 1|

WHAT DO YOU KNOW ABOUT SEX EQUITY?

This Assessment Instrument was prepared by Resources for
Non-Sexist Environments to accompany the EXPANDING OPTIONS
sex equity workshops.

INSTRUCTIONS: DO NOT WRITE ON THIS FORM. Place all answers on the answer sheet.

PART 1: 1. Title IX of the Education Amendments of 1972 . . .
LEGAL BACKGROUND
a. applies only to sex discrimination against women in education.
b. is a state law against sex discrimination.

c. 1Is a county ordinance against sex discrimination.
d. 1Is a federal civil rights law prohibiting sex discrimination in
education. :

e. Both a and d apply.

2. Under Title IX regulations, it is required that education agencies .

. take all steps necessary to end sex discrimination.

adopt and publish grievance procedures.

appoint a Title IX coordinator.

file an assurance of compliance with the federal government.
All of the above

o0 oo

3. Which is the clearest example of sex discrimination according to

Title X7

a. Men and women are thought to have some innate differences.

b. Boys are discouraged by counselors from going into nursing.
c. Girls are not permitted to take auto mechanics.

d. Girls and boys are placed in separate sections of a wrestling

course.
All of the above

<P
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What Do You Know About Sex Equity?/page 2

b,

12

Sex fairness Is shown when . . .

a. the letter of the Title IX requirements is met.

b. each person is actively encouraged to do the thing in which he
or she has the greatest interest.

€. a program is mounted to make up for past sex discrimination. _

d. efforts are made to stimulate interest in educational areas that
are usually "off limits" to one sex or the other.

Which of the practices bélow are permitted -under Title IX?

a. Separate ranking by sex for admissions

b. Separate courses.for boys and girls

c. Ability grouping within P.E. classes. :
d. Different graduation requirements for males and females
e. None of these is permitted.

Sex bias is expressed when . . .

a. boys are ridiculed for being Interested in a dance course.

b. boys are not allowed to take home economics.

c. women are paid less than men for the same work.

d. separate graduation standards are used for males and females.
e. All of the above

A Title IX program that clearly shows sex-cffirmative actions would
include . . . :

a. appointment of a Title IX coordinator who has many other respon-
sibilities.

b. separate sections of sports classes for both sexes.

c. active encouragement of women who want to enter executive-level
educational positions. ,

d. no discouragement of boys who want to take home economics. |,

e. Both b and c apply.

33



 What Do You Know About Sex Equity?/page 3

PART 2: 1. What Is usually the last personal change to be made when sexism is ef-
CHANGE - fectively reduced?

a. Blaming others for the problems of sexism

b. Integration of the needed changes into thought and behavior

c. Intellectual understanding of the problem -

d. Feelings of guilt and anger

e. Emotional identification with the opposlte sex and a major change
in personality

2. The prospect of change is likely to produce . . .

a. resistance in the form of apathy.
. b. immediate acceptance as a natural process.
c. a stimulating sense of challenge for nearly everyone.
d. uneasiness about the unknown.
e. Both a and d apply.

3. When producing change, one should remember that . .

. each change will have an isolated effect.

one part of a system is independent of the rest.

a change in one part of a system may change things in other parts.
small changes are seldom effective even when added up.

Both a and b apply.

( I -SN o -l -

4. which are the primary roles of a change agent? (Circle all appropriate

answers.)
a. Disrupter

‘ b. Catalyst
c. Solution giver
d. Controller
e. Finance acquirer
f. Resource linker

5. A good change plan could include which steps? (Lircle all appropriate
answers.)

a. Definition of the problem
b. Takeover and control of the system

34 ‘ 35 13




What Do You Know About Sex Equlty?/page 4

t. Evaluation and follow-up .

d. A procedure to minimize knowledge and maximize emotional change

e. A process for Implementing the plan

f. Straightforward use of a tried*and-trqe formula from earlier proj-
ects

PART 3: I. What Is the most accurate Statement about text and reference books?
LANGUAGE
' a. Dictionaries and encyclopedias rarely show sexism in their language.
b. One of the least sexist dictionaries has been american Heritage.
€. School texts usually show a good balance of references to males and

females. ‘l.
d. Textbooks are generally sex affirmative in their emphasis.
e. Legal texts show little sex bias.

2. Examples of inclusive language are in . . .

a. wuse of the word he to refer to people in general.
b. reference to the office secretaries (female) as girls.
€. more frequent use of he and him than she and her in school text-

books.
d. use of the word homemaker. .
e. virtually always showing scientists as males.

3. Identify the phrase that reflects sexist language.

The pioneers took their wives and children West.

They grew to adul thood.

The Smiths are an attractive couple. ‘
The supervisor was tough on the workers.

She is not the right person for the job.

®oaoocw

k., Ssex stereotyping is found in which of the fol lowing science and math
text examples?

Jim helped Sally with her math.

Jane bought five ribbons for $1.00. How much did each cost?
John built two houses for $80,000 each. How much did he spend?
Leaders in physics include Einstein, Mach, and Roentgen.

All of the above

®oQ0 o
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What Do You Know About Sex Equity?/page 5

5. Which is the most preferred form of speech when one is avoiding sexist
language?

a. She was an outstanding sculptress.

b. The moon landing was a giant leap for mankind.

¢. Both career men and career girls should consider entering the com-
puter field.

d. He was her Prince Charming.

e. None of the above is preferred.

6. Our language is structured so that . . .

‘ a. societal values are not reflected in legal documents.
b. words such as he and man whén used as general terms are most often
interpreted by children to refer equally to both males and females.
c. ''female' words tend to name things that are powerful and active.
d. ‘''female' words refer to less desirable things as a rule.
e. Both a and b apply.

PART &4: 1. Sex differences in cognitive function make which of the following true?
BIOLOGICAL/

PSYCHOLOGICAL - a. Adolescent girls have, on the average, higher verbal ability scores.
b. Tests of analytic ability favor girls.
c. Spatial visualization averages are higher for adolescent boys.
d. All of the above.
e. Only a and c apply.

‘ ) 2. Circle the answers for the statements below that are true.

a. Males are more resistant to disease than females are.
b. Females usually have XX and males XY sex chromosome pairs.
c. Genetic defects are more common i1 females.
d. Boys tend to have more muscle tissue than giris do.
e. Males tend, at every stage of growth, to be larger and stronger
than females.
f. Premenstrual tension is innate among women.
g. Middle-class American males tend to be more physically aggressive
- than their female counterparts.
. h. There is clear evidence that in every culture males are more ag-
:3&3 gressive than their female counterparts.

15
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What Do You Know About Sex Equity?/page 6
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PART §:°
SOCIALIZATION

3.

The word androgyny implies .

neutering of traditional sex roles.

that men take on the traditional sex role of women.

that women take on the traditional sex role of men.

that both sexes are free to assume aspects of both sex roles.
movement toward a homosexual society and away from heterosexuality.

general concept of mental health for adults tends to be . . .

negatively related to descriptions of heal thy females.
positively related to descriptions of heal thy females.
negatively related to descriptions of heal thy males.
positively related to descriptions of healthy males.
Both a and d apply.

hormones . . .

have little to do with the gender of a child.

tightly control. the sex role adopted by a child.

are found as androgens only in males.

help produce secondary sex characteristics at puberty.

clearly are more potent than socialization in the development of
sex-typed behavior.

"All mothers love their children more than fathers do' is an example

of .

[ I~ o I - ")

sex bias.

sex focusing.

sex stereotyping.
sex-role socialization.
sex-role identification.

Sex-role socialization in schools includes .

a.
b'
c.

role models in texts and literature.
differences in teacher response to boys and giris,
differences in teacher expectations for boys and girls.
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d. the physical environment of the classroom.
e. All of the above

3. According to the research of Money and Erhardt, when surgery, etc.. is
‘ used to change the apparent sex of very young children . . .

_a. carefyl soclaltzation leads to good adjustment in the new gender
identity. '
b. gender identity stays the same as the genetic one In spite of
changes in sex-role socialization.
c. some change in gender identity takes place but much confusion re-
mains.
. . d. the child is likely to become severely emotionally disturbed during
. adolescence.
e. Both b and d apply.

L. Although males and females overlap greatly on all behavioral patterns,
reliable average differences are found that show . . .

a. even as children males are stronger.

b. young girls have wider shoulders than boys do.

¢. when social play begins, boys show more aggression than girls do.

d. females are clearly more nurturant than males are in the American
middle class.

e. Both c and d apply.

5. When learning sex roles from adult role models in the home . . .

a. girls show more anxiety about their roles than boys do.
. b. men spend many hours a week with their children.

c. the role model for girls is less clear than that for boys.

d. boys are more often harshly punished when they deviate from the
''male'' sex role than are girls when they deviate from the ''female'
role.

e. mothers teach the ''female' sex role but have little to do with
teaching the '"male' role.

6. Stereotypes of female/male behaviors are . . . (Circle all appropriate
answers.)

a. learned almost entirely at home.

o 43 7
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b. reinforced by brothers, sisters, and playmates.

C. systematically portrayed In films, on TV, and in other media.

d. vigorously opposed in the typical classroom.

e. seldom found in everyday language.

f. wused to assign work and play.

g. mostly learned by casual observation without the need for active
reinforcement.

7. Children . . .

a. are often aware of their gender label by age three. _

b. do not learn the details of their social sex roles until adoles~ :
®

C. are treated the same, regardless of sex, unti| age two.

d. (both male and female) are equally valued by most cultures.

e. Both a and b apply. '

p—

PART 6: . The gap between men's and women's incomes has . .
EMPLOYMENT
a. widened since 1955.
b. shown a steady decrease since 1965.
c. decreased dramatically in the last few years.
d. shown little change over the years.
e. always been quite small for comparable work.

2. Which statements about women's place in the world of work are accurate?
(Circle all appropriate answers.)

a. Homemaking is still the full-time job of most women. ‘
b. Most women work only to get luxuries, while their husbands earn
enough on which to live well.
¢. Four out of five working women are heads of households.
d. On the average, men who have not finished high school earn more
than women who graduate from col lege.
e. On the average, minority women workers earn more than minority men
do.
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3. Employment for women . . .

d.
e.

/

has recently shifted toward somewhat better opportunity in profes-
sional and; technical fields. '
will shift by 1985 to lesser percentages In the secretarial and
typing fields. . '

is currently less occupationally segregated than it was 20 years
ago.

is moving toward equal pay by 1984.

Both ¢ and d apply.

k. Working women . . .

a.
b.
c.
d.
e.

have median earnings nearly equal to those of men.

are more likely to have more education than women who do not work.
are seldom found in husband/wife families.

mostly work part-time.

Both b and c apply.

5. Which statemenshis accurate regarding labor force participation?

Women make up 51 percent of the country's labor force.
Middle-aged women are responsible for most of the increase in the

" female labor force.

In nearly half of all marriages, both husband and wife are wage
earners. .

Three out of four employed women work full-time.

Both ¢ and d apply.

47
19



R TR

7 . oL

What Do You Know About Sex Equity?/page 10

What Do You Know About Sex Equity?
Answer Sheet

NAME: Date:

INSTRUCTIONS: Circle the correctranswers.

PRT I: 1. a b c d e 5.
LEGAL BACKGROUND 2. a b c d e "
3. a b c d e 7.
L. a b ¢ d
PART 2: 1. a b ¢ e 4., a
CHANGE b c . . .
30 a b C e
PART 3: l. a b ¢ e L, a
LANGUAGE . . . .
3. a ¢ e 6. a
PART b: 1. a b c d e b, a
. BIOLOGICAL/
PSYCHOLOGICAL 2+ @ b ¢ e f g h 5. a
3. a b ¢c d e
PART 5: l. a b ¢ d e 5. a
SOCIALIZATION — , b e d e . .
3. a b c d e 7. a
b, a b ¢ d e
_ PART 6: l. a c d e 4, a
45 EMPLOYHENT . . .
3. a c e
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ASSESSMENT INSTRUMENT 2

ADULT RATING SCALE
NAME AGE |
SEX: M F DATE:
INSTRUCTIONS: Rate or characterize yoursélf according to the following scale. Choose a

response from 1-5 (very seldom to very frequently) which best indicates how
often you choose to do the thing that is described. Place the number in
the blank at the left of each item.

1 ' 2 3 b 5
VERY SELDOM SOMETIMES FREQUENTLY VERY
SELDOM - FREQUENTLY

1. YOU ARE ACTIVE AND ENERGETIC. EXAMPLE: You are vigorous and
work hard; you are busy and on the move.

2. YOU ENGAGE OTHERS IN HELPING YOU. EXAMPLE: You seek out and
get others to show you how to do things; you look for and re-
ceive advice.

3. YOU PLEASE OTHERS. EXAMPLE: VYou are cooperative and conform-
'ing; you do what others want you to do.

k. YOU STAND UP FOR YOUR RIGHTS. EXAMPLE: VYou act assertively;
you do not react timidly or shyly.

5. YOU BUILD AND FIX THINGS. EXAMPLE: You put things together;
you figure out how to put broken things in working order.

6. YOU MODEL AUTHORITATIVE ROLES. EXAMPLE: VYou help authorities
and try to enforce rules; you imitate the behavior of those in
authority.
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2 3 b 5

]
VERY SELDOM SOMETIMES FREQUENTLY VERY
FREQUENTLY

SELDOM

'0.

1.

‘2.

13.°

4.

15.

16.

17.

YOU ARE DARING AND ADVENTURESOME. EXAMPLE: You attempt phys-
ical feats; you take chances in your daily activities.

YOU EXPRESS AFFECTION. EXAMPLE: You hug and kiss others; you
are tender and loving with others. :

:"

YOU ARE RESPONSIVE TO AUTHORITY. EXAMPLE: You are quick to be
obedient; you do not talk back to or gquestion those in author-
ity. : ' .

YOU ARE SENSITIVE TO OTHERS' FEELINGS. EXAMPLE: You freat
nthers in terms of their needs; you are not critical of others.

YOU SHOW STRENGTH AND PHYSICAL PROWESS. EXAMPLE: Yo& pick up
heavy things; you challenge others to feats of strengtn and
speed. ‘ : '

YOU ARE CAREFUL IN APPEARANCE. EXAMPLE: You <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>