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ABSTRACT - | .
A study in Columbia, Missouri, revealed that many
teacher and student background characteristics correlated weakly but
significantly with teachers' perceptions of the frequency of
discipline infractions and the effectiveness of disciplinary
techniques. The data (derived from school records and from a
questionnaire to which 162 elementary teachers responded) showed more
experienced teachers as reporting less frequent drug use and
fighting. These teachers also held less positive attitudes toward
within-school suspension and corporal punishment. More educated
teachers reported less bad language from students, less personal use
of verbal reprimands and corporal punishmént, and more personal use
of talk, counseling, or parent involvement and extra assignments as
disciplinary techniques. Lower student socioeconomic status (SES)
and/or a lower percentage of white students in a school was
associated with more frequent reportings of disruptive or violent
behavior. Teachers in lower SES and/or white-percentage schools more
frequently endorsed physical or verbal punishment or removal of
students. Teachers in higher SES and/or white-percentage schools
favored extra assignments as a disciplinary technique. Finally, grade
or age of students was found to be positively associated with teacher
perceptions of more verbal impertinence, failures to do homework, and
truancy, and teachers of higher grades were more likely to use
?uspension than corporal punishment as a disciplinary technique.
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CORRELATIONS BETWEEN TEACHER AND STUDENT BACKGROUNDS AND
TEACHER FPERCEPTIONS OF DISCIPLINE PROBLEMS
AND DISCIPILINARY TECHNIQUES

BY W. L. Moore and Harris Cooper
University of Missouri-Columbia

Student Oiscipline probless and teacher techniques for
saintaining discipline are areas of concern to both schools
and socisty in gemeral.  This concwrn is evident in recent
Suprese Court ceses (Tinkev, 1969; Goss, 19753 Wood, 1973),
polls of teachers by the Natiomal Education Resociation
(NER,1976), and polls of the general public (Ballup and
Saith, 1977).  Educational psychologists have also
demonstrated a concern with school discipline issuss.
Ressarch into the puychology of school discipline has covered
a wide variety of areas that can be groupad into three road
questions:  (a) how frequently do different  studemt
disciplinary probless occury (b) what disciplinary techniques
are usad most fraquently and what is their parceived
effectiveness; and (c) what teacher and/or student background
fact s (such as teaching experience or student rece and age)
correlate with disciplinary probless and techniques?
Ressarchers have studied thess questions using all parties
concerned with school discipline as the population of
interest. The studied populations include cohool counselors
{Finnegan, 1976), parents (Ballup & Saith, 1977), principals
(Kingston § Gentry, 1974), students (Lufler, 1979) and
teachers (Camp § Bourn, 1979).

The present study focused on the third sat of questions-
the relations between teacher and student background

"~ characteristics and the teacher's perception of the frequency

of discipiine infractions and the effectiveness of

W) disciplinary techniques. Of the three ressarch questions,

r the background correlates of discipline problems and
This is

— j illuminating with regard to the causes and cures of

dizcipling problems. Ressarch that simply documents the
frequency of different discipline problews (like natiorwide
s schoolwide polls) is enlightening in that it focuses
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debate on issuss important to schools. However, these
studies cannot reveal whether certain types of stucants are
sore prone to certain types of infractions or whether
teache:s <isn varying backgrounds are more likely to weet up
with one type of probles than anothar. f(inswers to these
questions would bw the most helpfyl in attespting to rewove
the conditions that lead to infractions in the first place.
Ressarch that assssses teacher perceptions of the
effectivensss  of different discipline techniques is
beneficial buecause it provides teachers with the collective
wisdom of their colleagues. However, these studies shed no
light on why or under what circumstances a particular
technique can be expected to work, Studies that correlate
teacher and student background factors with teacher beliefs
about technique effect./eness can help us answer these
questions.

[ kgrd rrelates of Disciplire

Problews and Technigues

In perhaps the sarliest ewpirical study of background
correlates of discipline protlews, Wickman (1928) found that
‘the dehavior of girls conforws more closely to the teachers’
standards  of acceptable conduct than tha behavior of
boys'"(pp. 60-61), He reportes that teachers believwd boys
were at least twice as likely as girls to commt infractions
such as tardiness, destruction of property, rudeness and
defiance, among others.  Wickman's results are still
congistent' with more current ressarch (e, 3., Feshbach, 1%9),

Much more recently, Lufler (1979) asked both teachers
and students about whether or not they thought students of
different Dbackgrounds received preferential treatwent in
their school discipline systes. - He found that teachers ang
students had quite similar view. Both groups reported that

2



E‘"‘ C’JP‘Y

students who had attamed F spmal status in school, through \

good grades,  extracurricular activities or  sports
participation, got preferential treatment. Also, doth groups
felt that family and personal background differences, like

economic status, sex, or race, were relatively unimportant.

When Lufler compared these perceptions with actual punishment
racords, however, he found less evidence for preferential

treataent basad on rchool status than teachers and students

believed. In addition, he reported that “ctudemts from
poorer homwes are disproportionatsly sant to the office for
punishment” (p. 439), and that, in interviews, teachers saw
lower class children as potentially more disruptiva.

Lufler's (1979) finding that lowar class students are
. .more often resoved from the classroom parallels warlier
findings of the LS. Departwent of Health, Education and
Welfare (1976, 1978). Thesa reports did not deal with
parceptions but did conclude that minority end poor white
students were suspended from schiool more often than other
~ students and that their lmh of suspansions was longer.

Finally Check (1979) ‘examined student age as a correlate
of discipline problems. ‘He found that middle school teachers
reportad nearly twice as sany discipline probless as high
school teachers. Also, mo diffevences were reported in
discipline probless dependent on the teacher's gender or
thr the teacher taught in a private or public achool.

With regard to discipline techniques, Check (1979)
presarted a datailed amalysis of the use of corporal
punisheent. He found that (a) middle school teachers used
physical punishesnt sore frequantly than any other teachers;
(b) male teachers used physical punisheant twice as often as
fesale teachers; (c) teachers with Naster's degrees or beyond
and/or teachers with ten or wore years of experience used
_physical punisheent lecs often than teachers with Bachelor's
degrees or with one to nine ywars' mxperience. Also,
corporal punisheent was twice as likely to ocowr in public
than in private schools.

Hypotheses for the Presemt Study :

The present study ssployed two teacher background' and
three student (or school) background characteristics as
correlates of discipline probless and techniques. The
correlates ware as follows:

{(a) Teacher's education level

(b) Teacher's experience

{c) Grade level

(d) Economic status of the students (school)

(e) Racial background of the students (school)

Open and closed-ended questions weve asked of teachers
concerning fifteen discipline probless and eight disciplinary
techmiques. It was ewpected that the results of studies by
Lufler (1979) and Check (1979) reported above would be
replicated. In addition, the present study examined many
facets of school discipline that have not bewn included in
previous investigations. The relation of responses to these
questions with the backgrownd characteristics were examsined
in an exploratory fashion,

Nethod

Subjectz. ALl teachers (grades K through 6) in all fourteen

Columbii, lliswi ‘elemntary schools wers eligibie o

participate.  UFf the 203 elijible teachers, 12 could not be
contacted, and 9 refused to participate. One hundred sixty-
two teachars, or 80X of the population, answered at least

part of the questionmaire. Resporse rates for individual

questions ranged from 80% to 60%,

One hundred fifty-one of the teachars were female and

ten wers male, saking it impossible to examine teacher gender

~ a% & background factor, Nearly squil nusbers of teachers
taught at eoch grade level, ranging from 14 kindergarten

teachers to 27 first-grade teschers. Twenty-six percent of
the teachers had from one 80 five ysars of teaching
exparience, 36X from six to tem ymars, 21X from {1 to !$
years, 10% from.16 to 20 ysars, and 5% of the teachers had
wore than 20 years of teaching experience. Forty pevcemt of
the teachers reported having a Bachelor's dagree, 34%
reported soma graduste level credit, 18% reported holding a
Master's degree, and 7% reported having post-Master's level
credit, So teacher held a Doctoral degree.

Procedyre.  All participants were contacted by shone during
the months of April and May, 1962, They were told the survey
concerned the "attitudes of teachars in the Columbia school
systen® and that all responses would be strictly
confidential. If the teacher refused to participate, s/he
was asked if the interviewer could call back at another time.
If this question was amswered regatively, the interview wis
terninated.
Quaationnai

Teacher Background Information. Teachers ware asked (a) what
grade they taught; (b) how many years of teaching experience
they hadj and (c) what thoir educatiomdl history was.
Correla’ions between background factors were all less than r

= .20, but two correlations dessrve mmtion. . Teachers with .

wore aducaticn wire likely to have more experience (r = .19,

daf = 162, p(.oe)wtmodtotuchhxw;ndn(r =
o0, df = 158, p (,08), ‘

Qoerended Discioline Probies Questions. Next, teachers were
asked, ‘“What is the most frequent reason for the use of
discipline in your class?" The teachers' open-ended
resporses were wreitten down by the telephone interviewer,
then all of the interviews were completed, teachers’
responses were sorted by the principal investigator into one
of fifteen categories (described below in relation to the
closed-endad part of the questionnaire). If the remark was
not easily categorized, both the principal and co-
investigator discussed its classification,

After this initial coding, sach resporse was placed into
ore of four general classes of discipline probless: school
work related; bad peer relations; bad teacher relations; and
undifferentiated anti-social behavior (see below for
groupings).  Ultimately, 21% of the responses were coded as
school work related, 39% as bad peer relations, 13X as bad
teacher relations, and 271 as anti-social behavior,

.
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Slosed-erded Disciplin Orobles Qupstions.' After responding.

to the open-ended question, a list of fifteen discipline
problews wers read to the teachers. For each probles,
teachers wers’ asked whether the problem was ‘“widespread®,
"aresent, but not frequent®, ‘rare®, or "never occurred® in
their class or school, The first saven probless related to
. the_teachers' own-classroows and the remaining eight probless
related to their school in gereral. The fifteen problews

 were:

1. Verbal impertinence or discourteousness toward
the teacher (teacher relations) ,

2. Throwing objects (anti-social behavior)

3. Failure to do homewci: . or other assignments
(school work)
4. Cheating (school work)
5. Physical violence againet the teacher (teacher

relations)
. &, Using profane and obscens language (anti-social

behavior)
7. Destruction of school property (anti-social

behavior)

8. Fighting (anti-social behavior)

9. Truancy (anti-social behavior)

10, Physical viplence against teachers other than
yourself (teacher relations) -

11, Seoking in the building (anti-social behavior)

12, Use of drugs (anti-social behavior)

13. Gang fighting (peer relations)

14,  Carrying dangerous weapons (anti-social
behavior) :
10, Stealing (anti-social behavior),

The classification of each problem into sach of the four
gereral types (used for the opem—ended question) is givem in
parentheses, o

nded Disciplingry Techni Teachers were
next asked, "What is the most frequent disciplinary technioue
you use in your cliss?" Open-ended responses were
categorized using a procedure similar to that described
above. This time, however, the eight disciplinary techniques
discussed below ware the initial categories. After the
initial sorting, threc general classes of disciplimary
techniques were distinguished: verbal, monverbal or physical
reprimand; restrictions on activities; and talk, counseling,
or parent involvesent. Reprisands accounted for 30% of the
responses, restrictions on activities accounted for 47% of
responses, and talk, counseling, or parent involvewent
accounted for 23% of responses,

Closed-ended Disciplinary Technique GQuestjons,  Eight
disciplinary techniques were then read to the teachers who
ware asked to answer three questions about each. These were:
(a)  "Hom often  does . the technique work?"
(aimays/often/somet ines/naver); (b) * Fow often have you usad
(forn of discipline) in the last year?"; (c) “When (forw of
discipline! is used, does it do more hars or more good?".

 REST COPY

The eight disciplinary techniques were:

1, Extra assigrients (restriction)
2, Nithin-school suspension-(restriction)
3. Notes written to parents (talk)
. & Verbal reprimands (reprimand)
S. Corporal punishuent (reprimandi
6. Suspersion from school (restriction)
7. Detention after school hours (restriction)
8. Restrictions from extracurricular activities -
(restriction) o
The classification of each disciplinary technique into each
of the thres general types {used for open-ended respanses) is
given in parentheses.

Oper—ynded Problews Facing Schools Ouestion. Finally, wach
teacher was asked, ‘"What is the biggest probles facing the
public schools in this community?” Seventy-two percent of
the responses were coded into one of the following four
categories: ' )

1. Lack of discipline (16%)

2. Lack of financial support (26%)

3. Parents' lack of interest (21%)

4, Size of school/classes (9%) v
All teacher responses were then recoded into one of three
gereral categoriest parent apathy (27%)§ lack of societal
support (41%); and lack of student disciplire (32X).

Student Characteristi .

Using inforwation provided by the central scnool
adwinistration, a socioeconomic status (SES) rating and an
*ethnicity" rating were created for each school. For the SES
rating, the number of children in the school who were not
eligible for Title I support was divided by the total nuaber
of children in the school. Thus, schools with higher
percentages servad children from higher SES families. For
the “"ethnicity" rating, the total number of children in a
school classified as from a white racial group was divided by
the total nusber of children attending the school regardiess
of race. Thus, schools with higher scores (percentages)
served a larger percentage of white families. In all cases,
the large majority of norwhite children in any school were
Afro-fmericans.  While these weasures only gave rough
estisates of the SES and race of students that a particular
taacher encountered, it would not have been feasible to
collect data from each teacher on the separate students tney
taught.

The SES and “ethnicity" ratings were very hughly
correlated (r = .72, df = 155, p ( .0001),

Results

Open—ended Disciplire Problems Question. (o exawiro the
impact of the five teacies and  stuc.nt, .o pround
characteristics on the teachers’ responses to the cue enceu
question, “What is the most frequent roason for discipiine in
your class?", five, twowi, chi-squarz anaiyses were
performed (SR8, 1979). In each analysic, one fuctor was the
four genaral classes of discipline problems described above.
The other factor was either (a) Two levels of grade taught («
through 3, or & through 6)3 (b) Three levels of teaching
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experience (1 through § yéars", 6 through 10 years or wore);
(c) Three levels of education (BA, A4 plus graduate

"

coursmwork, MR 'or wore); (d) Two levels of student SES (high

or low, based on a wedian split); or (@) Two lavels of the
percentage of - white students in the school (high or low,
. based on a wedian split), ¢

The chi-square analysss revealsd that nome of the
background factors significantly related to the teachers’
open-ended  choices of the most frequemt disciplinary

problems.

- Pro jons, For closed-
ended responses, all variabies wero left in their linear fors
and correlated with one another,

The correlations revealed that te chers who taught .

higher grades reported more frequent verbal impertirence fros
students (r = .15, of =138, p ( .054), more frequent
. failures to do hosework (r =, 38, df = 156, p ( .0001), and
tended to report sore frequent truancy (r = 14, df = 158, p
(108). Teachers with more experience reported less fraquent
uwe of drugs (r=-18, df =160, p (,02) and tended to
report less frequent fighting (r = -,13, df = 161, p ( .105),
Teachers with wore education reported less use of bad
language (r = -,135, df = 162, p (,087), ’

With reqard to the students' background, many discipline
problews were associated with both sociosconomic status and
. parcentage of white students in the school. Teachers in
higher SES schools reported less fighting (r = ~,24, df =
161y, p{.002), less truancy (r = ~,22, df = 161,p ( «006),
less carrying of weapons (r = -, 22, df = 160,p ( «006), less
stealing (r = -,20, df'= 160, p ( .02), less use of drugs (r
% =20, df =160, p (.02) and tended to report less gang
fighting (r = -, 13, df = 160, p ( .092). Teachers in schools
serving a higher percentage of white students reported less
violence agaimst thewselves (r = =17, df = 155, p ( 04),
less destruction of property (r = ~,18, df - 135, p(.03),
less stealing (r = 26, df =25, p (.00, less fighting
{r= =27, df =155, p (.0006), and »ss iruancy (r = - 29,
of = 15%, p (.0003), and tended to report less gang fighting
(r= =13, df = 134, p €¢-.10) and less carrying of weapons (r
* <135 df = 134, p ( .07}, .

isipli Technj ‘ Five, tuo-
Wy chi-square analyses were conducted on the responses to
the question, “What is the ‘wost frejuent disciplinary
technique used in your class?" The three general classes of
discipline (restrictions on activity, reprimand and talk,
counseling, or parent involvement) forsed the other faitor,

The most frequemt disciplinary technique usad by’ a
teacher proved significantly related to the teacher's
educational background (X2 = 12,78, df = 4, p ( .013), The
- majority of this effect could be attributed to four cells in
the contingency table.  Teachars holding a Bachelor's degree
reported using less reprisands less frequenily than expected
(cell X2 = 3,00 anc restrictions on activities sore
frequently than expected (cell X2 = 3,0). Teachers with
coursawork beyond the Bachelor's degree but without 1
Msterds degree cited restrictions on activities as their
first form of discipline loss frequently than expected (cell
12 = 23 and talk or counseling more frequently than
axpected (cell X2 = 1,4),

U

-more  education reportsd less frequent use

Closed-erded  Disciplinary  Technique  Guestions,
Correlations were coxputes between each of the  five
background characteristics and each of the three Questions
asked about the eight disciplinary techniques (i.®. how well
does it work, how often do you use it, and dows it do wore
harm or more good), *

Teachers who taught higher grades reported less frequent
use of corporal punishwent (r = -,19, df = 144, p ( .02) ang
tended to report more frequent suspension frow school (r =
0.14, df =132, p (.10, Teachers with more experiemce

tended to report less use of within-school suspension (r = ~ °

0.14, df = 140, p (".10) and less corporal punishwent (r = -
0.14, df = 147, p (.10), Teachers with more experience also
more often thought corporal punishment did more harm than
good (r =~ 18, df = 123, p ( ,044), Finally, teachers witn
of verbal
reprigands (r = = 16, df = 160, p ( ,03) and tended to report
using wore extra assigrments (r = .16, df = 131, p (,063)
and less corporal pynishsent (r = -, 14, df = 147, p ( ,09).
Table 1 presents the correlations between tha two
student characteristics and ths questions about disciplinary
techniques.  Many of these correlations were statistically

significant, but were rather iow in terss of indicating:

strong relationships. Teachers in highar SES schools thougnt
within-school suspensions, suspensions from school, and
restrictions from extracurricular activities did mot work as
wall as did teachers in lower SES schools. Teachers . in
higher SES schools  also reported less frequent use of
within-school  suspension,  verbal  reprimand, corporal
puni shuent and suspension from school, but wore frequent
we of extra assigrments and detention after school.
Finally, teachers in higher SES schools were more likely to
sdy that within-gchool suspension and restriction fros
extracurricular activities did wore hare than good. )

The percantage of white students in a school was
positivaly assofiated with teachers' beliefs that extra
sssigneants worked and that notes to parents did not. work.

Teachers in schools serving a higher percentage of whites

were also wore likely to report using extra assigrments and
less likely to report using suspersion frow school. Finally,
teachers in schools serving a higher percentage of whites
were wore likely to say verbal reprimands did more good than
hars and to sdy corporal punishment and restriction frow
extracurricular activitids did more harm than good.

blews Facj jon,  Again,
five, two-way chi-square inalyses were performad, this time
using the four general categories of problews as one factor
{lack of discipline, lack of financial support, parents’ lack
of interest, size of schools/classes) and teacher or student
background as the other factor. First, the grade the teacher
taught was significantly associated with the teacher's
citation of the major problew facing schools (X2 = 7.81, df =
& p ¢ .02 Teachers who taught grades K through 3 were
wore likely than expected to say lack of societal support was
the ®sajor probles fcell X2 = 1.6) and. less likely than
expected to cite student discipline (cell X2 = 1.9).
Teachers in upper grades (4 through 6) were more likely than
expactad to cite student discipline (celi X2 2 2.3) and loss
likely to cit> societal support (cell X2 = 2.0), Second,
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Relation of student background to teacher belinfs abou’ and use of eight forws of discipliine

y Table 1

Sociosconomic Status Jercontage of Vhites

How well Freuency  More qood : How wel) Frequency  More guod
Fors of discipline it works of use than hars it works of .use than hare
Extra assiqgneents ‘ 12 198 =02 o173 l6# =04
Within-school suspension  -i14¥ - 15# =1 1888 =03 =11 10
Notes to parents -0 05 -0 - 14 .00 01
Verbal reprisand Y - 14» 06 10 -4 A5 :
Corporal punishent -103 - 7w -2 - 13 112 -1 45
Suspension from school - 15% - 24 =12 13 - T2 =05
Detention after school 01 4n =08 +04 vil ~,02
Restrict extra activities . -.19m -007 - 26008 ~ofi -06 - 20
Notes. ¥ p(.40 '
ik p ( 01 :
1, Nore qood than hare Was coded 1, sore harm than good ws coded O, |
2+ Degrees of freedom range frow 113 to 160,
teachers in higher SES schools were less likely than expected uith to student social Cliss and  racial

to cite parent apathy as the sajor problem (cell X2 = 1.6)

while teachers in lower SE5 schools-were more likely than background, a general coiglusion frou the results could he

that lower student SES and/or a lower percentage of white

expected to cite parent apathy (cell X = 2,37 overall X2 =
5.46, p ( .066).

-

Discussion

- This study revealed many teacher and student background
factors correlated weakly but significantly with teacher

students

in the school was associated with

teschers'

reporting more frequent disruptive or violent forns of
sisbehavior. Teachers in lower SES and/or white-percentage
schools also mork frecuently endorsed physical or verbdl
punisheent or removal cf the student frow the situation,
vhile teachers in higher SES and/or white-percentage schools
tended to favor extra assigrments as a disciplinary technique.

perceptions of discipline problews and thae effectivensss of
disciplinary techniques. More experienced teachers reported
that student drug use and fighting were less frequent, These
teachers also held less positive attitudes toward within-
school suspension and corporal punishment as disciplinary
techniques.  More educated teachers reported less bad
language from students, less personal use of verbal
reprisands and corporal punishwent and more personal use of

talk, counseling, or parent involvesent and extra assigrments

as disciplinary techniques,

Finally, the grade or age of students was found to De
positively sssociated with tsacher perceptions of sore verbal
impartinence, failures to do howswork, and truancy. Teachers
of higher grades were more reluctant to use corporal
punisheent and more likely to use suspansion fros school a8

disciplinary techniques.
Relations to Past Research

The results of this study generally replicate and extend

past findings. For instance, Check's (1979) finding that a
tpacher's sxperisnce and education was negatively related to
the use of corporal punishment was rceonﬁr-d.b This study

(¥ )




-
4

>

also suggests that wore experienced and educated teachers do
rot use corporal punishwent fraquently because they do not
think it works very often.

Lufler's (1979) finding that lower class studonts are
viewsd as more disruptive was also replicated, as were ine
HEW Departwent (1976, 1978) findings that minority and poor
students are wore often suspenced from-school. In fact, this
study found a general tendency among teachers fros lower SES
and/or’ white-percentage schools to ~ often  use
disciplinary techniques that remove the off@ing student
from the situation,

Causes and Cures’
The fact that the education and experience of tndm

‘was negatively related to the frequency with which certain

discipline problews {drug use, fighling and bad language)
octurred seews to indicate that knowledge of discipline
problews can sometimes tramslate into ‘preventtive
sadicine. * However, this ability to pravent probless was not
general across i1l forms of misbehavior. Rlso, at least ore

megative correlate of teaching experience, namely drug use,

wolld seem to be wore a function of - experiencéd teachers

being less aware of the probles than a function of

experienced teachers actually being able to prevent it, at

least on an individual student-to~teacher basis.

Teaching' experience and education had 2 clearer and
stronjer relation to perceptions . about disciplimary

..tachniques. MNore experienced and educatad teachers favored

directly confronting students about behavior ,roblews and
apparently preferred less emotive rnctiom. Less wxperience
and education led teachers to more often favor physical or
verbal punisheent or resoval {rom the class. It wmight be
that newer teachers reach a frustration level earlier than
experienced teachers or that newer teachers have not yet
learned how to effectively commnicate with students causing
probless. We can all agree, however, that direct and
unesotional communication with students about problems is the
preferred initial strategy and rewer teachers aight learn
such skills from their msore expsrienced and educated
counterparts,

With regard to student background, it was found that
teachers in lower SES and white-percentage schools reported
sore discipline probless, especially probless involving
disruptive behavior.  This is not surprising. One argument
is that this occurs because higher SES students are probably
socialized by their families in a way that is wore congruent
with the behavioral norws of schools.On the other hand, it
say be that a self fulfilling prophacy is operating. More
interasting is that the disruptive behaviors fourd in lower
SES and white-percentage schools (e.g., fighting, stealing,
carrying weapons, drug use) are remsdied by teachers with
techniques that are thewselves violent (e.g., corporal
punisheent) or contain no direct attespts at resocialization
{e.g., suspensions and restrictions on extracurricular

- activities), Our study could not reveal whather this was dus

to failed attempts at using sore communicative disciplinary
techniques or if teachers simply believe one must “fight fire
wit,. fire, " .

Needed Research

]

Several directions for future research have ‘bnn

suggested by the data. First, it appears clear that advances

in the area of discipline will require experisental
manipulation of discipline techniques. For several
disciplinary rewedies, like corporal punishmeni and
suspersions, experimental sanipulation will be unethical.
With other techniques, however, it is imsportant for
researchers to now ask teachers to systematically apply thes
to different problews. This way we can discover which
techniques work best with which type of probles.

In a less experimental vein, researchers should esploy
in~depth interviews with teachers to discover their
underlying disciplinary strategies. How these differ between

~ _ teachers who are effective and ireffective disciplinarians

should be wost revealing.

Finally, special attention shculd be paia to tne
discipline probless meount!nd\ by teachers of disadvantaged
and minority students. These students and their teachers
spew trapped in a cyclica! relationship of hostility and lack
of -comunication.
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