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Safeguard Is a Boulder County law-related education
program serving local schools and community. The
goal of the program is to reach out to young children,
as early as third grade, before patterns of disregard for
the law are set.

Safeguard is designed to respond to special needs
and interests of students and teachers; we are not
@imited to just the topics and materials listed in this
guide. We welcome suggestions and requests on any
law-related topic. We are continually up-dating our
materials and acquiring audio-visual resources so new
materials are avallable every year. - -

We supply not only the materials listed in this book
but also schedule speakers from the community and the
justice system.

All of our services and materials are provided without -J‘:}
charge.

Call 441-3805 in Boulder or 772-8110, ext. 3805 in
) ‘.ongmont to schedule materials and resources.
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Fort Collins, Colorado. They wrote an immigration unit entitled “Who's
That Knocking At My Door?”

&



AR

A group of fifth grade teachers for the St. Vrain School District chose the
topic of immigrati.n for this special unit. We felt that the study of
immigration would fit in with existing social studies curriculum, and
hopefully, complement future curriculum as it changes. We also felt that
most teachers had little access to information pertaining to laws that
have, and will, affect this nation of immigrants, as well as the effect of
immigration in our own community. In developing these materials, great
effort was made to infuse many skill areas and include many subject
areas. Research has shown that law-related education is most effective
when it becomes integrated subject matter. We hope that the classroom
teachers will find ample materfals to suit the needs of their classes. The
following materials may be used in their entirety or you may want 0
sel2ct individual lessons that are of particular interest to you. Lessons
need not be used in the sequence that they appear in this manual.

we have tried to make these materials easy to use, up to date, fun for
young people, and informative. The whole project was a joy to work on and
quite a learning experience. We hope it will be the same for the user.

(O

Marsha Eubanks
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Not like the brazen gfant of Greek fame,

t With conquering 1imbs astride from land to land;

ﬁ ' Here 2t our sea-washed, sunset gates shall stand

A mighty woman with a torch, whose flame

Is the imprisoned lightning, and her name

Mother of Exiles. From her beacon-hand

Glows world-wide welcome; her mild eyes command
The air-bridged harbor that twin cities frame.
"Keep, anclent 1and, your storied pompl” cries she
with silent 1ips. Give me your tired, your poor,
Your huddled masses yearning to breathe free,
The wretched refuse of your teeming shore,

Send these, the homeless, tempest-tossed to me:
| 11Tt my lamp beside the golden door.

Emma Lazarus
9 -The New Colossus~ 1883

[“'The conditions for entry of every alien, the particular classes of aliens that
shall be denied entry altogether, the basis for determining such
-classification, the right to terminate hospitality to allens, the grounds on
which such determination shall be based, have been recognized as matters
solely for the responsibility of the Congress and wholly outside the power of
this Court to control. Courts do enforce the requirements imposed by
Congress upon officlals In administering Immigration laws and the
requirement of Due Process may entail certain procedural observances. But
the underlying policies of what classes of allens shall be allowed to stay,
are for Congress to determine...”

Justice Felix Frankfurter
Supreme Court
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. Historical and Cultural
"~ Chronology

~ \\ [
1
YEAR LEGAL EVENT HISTORICAL EVENT CULTURAL EVENT
1789 "The Constitution shall have the
power...to establish a uniform
| Rule of Naturalization."
1791 Negro revolt in Santo Domingo:
Ten to twenty thousand French
exiles seek refuge along the
L f> Atlantic Seaboard.
1793 i Girondistas and Jacobins flee the
guiliotine at the end of the French
Revolution.

=

%1795 Act passed to increase residency
requirement to 5 years, and
require a declaration of intent
to be filed 3 years prior to

1 naturalization

1798 U.S. Alien and Sedition Acts
authorize expulsion of aliens
considered a threat to the U.S.
Extends recidency requirement
to 14 years.

1800 Unsuccessful Irish rebellion
uuus large emigration of rebels
ong with artists and farmers
ring from bad harvests and 12
Q. law prices.
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LEGAL EVENT

HRISTORICAL EVENT CULTURAI. EVENT

Congress prohibits importatiun of
Negro slaves to U.S.

War of 1812 halts U.S. immigration
temporarily. End of war witnesses
first great wave of ifmmigration to
U.S. 5 million between 1815 and
1860.

An act regulating passeunger ships
and vessels sets minimum require-
ments for space, food and water,
and becomes the basis for immi-
grant data by requiring passenger
manifests.

First wave of Norwegian immigratiom,
mostly freazholders; in response to
overpopulation and shrunken farms.
Many fol.ow.

Congress allots 640 acres of
I11inois land to settle Polish
refugees fleeing the Polish
revolution.

Crop failures in Germany and Holland
cause mortgage foreclosures and land
sales. Thousands of dispossessed
enter U.S.

Irish Potato Famine causes large-
scale immigration of Irish.

Legal Act sets standards for
ventilation, cooking facilitles,
food and water supplies, and
sanitation on sailing ships.

German political refugees emigrate
after the German Revolution fails.

- The Treaty of Guadalupe of Hidalgo
ends the war with Mexico. 75,000
settle 1n4§;S.

13 @ o | 14
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YEAR LEGAL EVENT HISTORICAL EVENT CULTURAL EVENT
1855 Castle Garden opens in New York to
process newly arrived immigrants.
1860- 28,500,000 immigrants enter the
1920 U.S., doubling the population of
250,
1864 The Imrigration Encouragement Act
provides for a Presidential
appointee as Commissioner of
Immigrants to authorize labor
contracts as a means of paying
transportation costs to the
U.S., and to disseminate infor-
mation on U.S. climate and
resources throughout Europe. g
1869 elgian imaigrant, Karel Vandepoele,
ntroduces the first trolley in
. -4
1875 First federal immigration law

1885

bars lunatics, idiots, convicts,
and thoge likely to be welfare

cases.
1882 The Chinese Exclusion Act

denies entry to Chinese
laborers for 10 years, (renewed
in 1892 and in 1904 extended
indefinitely).

-

Foran Act prohibits importation
of unskilled laborers, but not
professionals, artists or
domestics. Allowed immigrant
residents to help immigration
of relatives.

1886

Statue of Liberty dedicated.
Resistance to unrestricted
immigration grows.




] YEAR LEGAL EVENT ! HISTORICAL EVENT CULTURAL _EVENT

1841 Congress adds health quaiifica- Pogroms in Russia cause large Jewish

i i | tions to immigration restrictions. jumigration to U.S.
1892 Ellis Island replaces Castle
Garden as immigrant reception
i center.
r1894 _#Restriction League organizes f
drive to restrict immigration.
Emphasizes distinction between
"01d" (Northern and Western
Europe) and "new" (Southern and
Eastern Furope) immigrants.
1894~ Massacre of Armenian Christians
96 by Moslems cause emigration to

TJ S

1903 Tnmigration law denies entry to
anarchists or people advocating
the violent overthrow of the
U.S. government.

1905 | Organized labor forms Japanese
and Korean Exclusion League to
"Iprotest the "coolie" threat to
living standards of American

workingmen.
—} _Juorkingm
1907- Gentlemen's Agreement. Japanese
08 Government discourages U.S.

immigration by denying passports

to laborers.

TI@IB A_»California legislature passes
the Alien Land Law barring
Japanese from owning agricul-
tural land in the state as
“aliens ineligible for citizen-

1 ship.” l:_

Q lﬁ{ | liS
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YEAR LEGAL EVENT HISTORICAL EVENT CULTURAL EVENT H
1914~ World War I brings an ena to the
18 %_mnss immigration to the U.S.
1917 Immigration Act requiring

literacy test for immigrants
passes after being defeated
and vetoed 4 separate times.
The Act also provided for a
“"barred zone" excluding
Indians, Siamese, and Indo-
nesians.

4

1919 The "Red Scare" causes thousands
of alien radicals to be deported.

1920's Mexican political instabilities
cause influx of Mexicans who take
jobs unattractive to Anglos.

1921 jkﬁhergency Quota Act passed.

Allows entry of 3% of the total

of any given nationality resid-
iag in the U.S. in 1890 based

F on the 1910 census. Favors

Northern and Western Europeans;

immigration slumps.

ﬁl92& National Origins Act reduces
annual quota from 3% to 2%
favoring Fnglish, Irish, German
and Scandinavian immigrants.
Discriminates against Italiams,
Austrians, Russians, Southern
and Eastern Europeans. Excludes
Japanese and exempts Canadians
and Mexicans.

1929 National Origins Act further re- | Demand for immigration reduction
duces the nurber of immigrants follows Stock Market crash.

to 150,000 based on the 1920 l

census.

ERIC 14 SR




HISTORICAL EVENT

CULTURAL EVENT

|

Hitler becomes German Chancellor.
His anti-semitic policy causes
refugees to flee Nazi Germany for
the U.S. Barriers imposed by the
quota system remain.

World War II begins.
Imnigration ceases.

California agricultural labor
force suffers.

| . l—-—-—ﬁ-—-—-—-&

Braceros Program between Mexico
and America allows importation
of Mexican labor for agricultural
work. Many stay,

"Above-quota'" allows entrance of
alien spouses and children of
citizen members of the armed forces.

Large~scale Puerto Rican immigration
to New York begins.

>

The Braceros Program becomes con-
tracts between grower and bracero.
Low wages, poor working conditions
begin for braceros.

-YEAR | LEGAL EVENT
1933
1934 Philippine Independence Act
restricts Filipino immigration
to 50,000 annually.
1939
—
1942 Japanese-Anericans are
evacuated to detention camps.
[ = =
1942-
47
g
1945~
48
—t
1945
1946 War Brides Act allows foreign-
born wives of American service-
“7 j%, men to enter the U.S.
1948 Displaced Persons Act allowed
400,000 WW 1II refugees to
enter the U.S. over 4 years.
1952 McCarran-Walter Immigration &
Nationality Act of 1952 tightens
the quota system. A’ token quota
is granted to the Asian-Pacific
triangle.

L—————A—-———J—-—-l-——“-——-—h?
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HISTORICAL EVENT

LEGAL EVENT

Almost 2,000,000 enter U.S.
looking for work. Most pay taxes
and Social Security, but return
home without collecting benefits.

President Eisenhower invites
30,000 additional Hungarians to
enter "on parole.”

Ellis Island closed. Symbolically
ends mass immigration.

Braceros Program provides ) of
California work force.

Castro's Cuban Revolution succeeds.
Refugees paroled into U.S.

1600 Cuban refugees enter Miami
weekly. The mumber ultimately ex-
ceeds 600,000. \

Speciel permission is granted to
Hong Kong refugees for admission

to U.S.

Immigration & Natiomality Act

of 1965 ends racial restrictions.
Public, Law 89-236 establishes a
first-c , first-serve immigra-
tion poljty for the U.S. and
places afnumerical limit of
120,000 (Weatern Hemisphere
immigrarts annually (first limit
on Western Hemisphere immigra-
tion), 170,000 sanually in the
Eastern Hemisphere, limited to
20,000 from a single country.

Cubans given right to seek
‘"adjustment of status' allowing
them to become immigrants and,
ultimately, citizens.

23



[vEar 1 LEGAL EVENT j HISTORICAL EVENT ! CULTURAL EVENT
1970's Mexicans outnumber Canadians legally
entering U.S. for first time in )
history. '
Overpopulation and economic de-
pression force thousands of Mexican
entries into U.S. Justice Dept.
} estimates 1/3 remain permanently.
1972 Haitians leave economic privation,
arriving by boat and causing
L #ﬁ American dilemma. .
1975 Indo~Chinese Refugee Program
reluctantly allows entrance to
over 150,000 Vietnamese refugees
L at end of Vietnam War.
o771 1 Ao additional 15,000 Vietnamcae ;

arrive in U.S.

f1978

—

2

Haitians granted 6 month parole
"entrant status" pending
Congressional approval of perma-
nent residence status after 2

the withdrawal of presidential
power to grant 'parole asylum
status.” Wholesale admission
of refugees must have
Congressional approval.

years. Estimates are 25,000-
30,000 Haitians.
1980 Refugee Act of 1980 stipulates New wave of Cuban refugees embark

for U.S. aboard so~called
"Freedom Flotilla."

rL1984

—r

Simpson—-Mazzoli Act seeks fines
for employers of illegals;
amnesty and permanent residence
for illegals presently in the
U.S.; and higher Mexican immi-
gration quotas. l

25



AN OVERVIEW OF IMMIGRATION LAW

The_Allen Zct of JAme 25, 1798 was the first federal legisiation allowing
for expulsion of allens who were judged to be dangerous to the United States. This
law expired two years later, and from that time until 1875 there were no laws
prohibiting immigration or permitting deportation of fmmigrants. in the 1830's,
however, resentment of aliens was growing, directed primarily toward the many
irish Catholics who were emigrating to the US. Many restrictive bills were
proposed, but none passed until The Act of March 3, 1875 which excluded criminals
and prostitutes. In August, 1882, the law akisd lunatics, idiots, and people unable
to take care of themselves. it also put a head tax of SO cents on each person
brought to the United States. Although the Burlingame Treaty of 1868 recognized
the right of man to change his home and allegiance, and guaranteed to Chinese
subjects such “privileges, immunities and exemptions in respect to travel and
restdence in the United States as might be enjoyed by any other immigrant,”
pressure from citizens grew until in 1882 the first of the Chineas Exchusion Acts
was passed. Thisact suspended the immigration of Chinese laborers for ten years.
It ¢4 not prohibit, however, Chinese teachers, students, merchants or tourists.

 The Exclusion Act was extended from time to time until in 1904 it was extended

indef initely.

By the end of the 1800’s, immigration was reaching an all-time high, and the
pressure for stricter regulations grew. People with contagious diseases, felons, -
persons convicted of crimes, and aliens assisted by others to come llegaily were
prohibited By the Act of February, 1907, the head tax was ratsed to $4.00, and the
list of excludables enlarged to include the feeble-minded, persons with any defect
which might affect their ability to work, anyone with tuberculosis, and children
without their parents. Authority was also given to deport an alien who had become
a public charge from causes which existed before his entry to the United States.
The Law of 1907 also excluded Japanese from coming to the US.

The immigration Act of 1917 was even more stringent on new arrivals.
Added to the inadmissable list were persons of “consitutional psycopathic
inferiority,” anyone entering for immoral purposes, asicoholics, stowaways,
vagrants, and people who had had previous attacks of insanity. The harshest
aspect of the law was the literacy requirement which banned anyone over 16 who
couldn't read English. President Wiison vetoed the act, but it passed anyway. This
law also barred most Asians by declaring peoples from parts of China, all of india,
Burma, Siam, the Malay States, the Asian part of Russia, part of Arabfa, part of

9
27



Afghanistan, most of the Polynesian Islands and the East indfan lsla'm.
inadmissible.

The turmoil and upheaval in Eurcpe after WWi led to further demands for
stricter immigration laws. This produced the First Quota Law of May 19, 1921,
which heavily favored the Northern and Western Europeans by stating that 3% of
any natfonality was admissible based on the number of that nationality already
living in.the US. in 1910. In 1924 a permanent immigration Quotas Act was
passed, limiting the quota to 2% of any nationality residing in the United States in
1910. Until 1952 this law remained the basss for regulation of immigration, almg
with the following important amendments:

1. Ihe "Begistry Act”
Allowed for a record to be kept on all entering aliens
2. The "Alien Registration Act™ 1940
Provided for registration and fingerprinting of all aliens.
3. Ihe “Gigolo Act”
Stated that any allen who had gained entry to the US. through
marriage, and then had the marriage annulled retmactmw.
to the date of the marriage would be deported.
4 The "Public Safety Act” of 194)
Stated that visas could be denled to anyone if they were judged
tobeatlreattootrmtmm safety

Allowedbrldesmdﬂmoesmﬂydesplteqntasmdom

restrictions.

6. Ihe Displaced Persons Act” 1948
Passed after WWil and gave priority visas to up to 415,744
people, providing they had jobs, housing and were not politically
undesirable.

7. TIhe internal Security Act” 1950

Made it much easier to deport any alien sus~octed of being a

subversive.

\L in 1952 the United States passed the immigration and Nationality Act which
is still, though heavily amended, the basic immigration law of the land It drew
together the muititude of immigration laws. Generally stated, the Act:

1. Made all races eligible for naturalization and eliminated race as a

bar to immigration; - )
2. Eliminated discrimination between sexes with respect to
immigration;

ERIC o 28
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introduced a system of selective imigration by giving a quota
preference to skilled allens whose services are urgently needed
in the United States;

Placed 2 limit on the use of the governing country's quota by
natives of colontes and dependent areas;

Provided an escape clause permitting the immigration of certain
former voluntary members of proscribed organizations;

Broadened the grounds for exclusion and deportation of aliens;
Tightened criteria for the regulation of status of deportable
alfens in the United States and added a provision for adjustment
from non-immigrant status to that of permanent resident; and

Provided greater procedural safeguards to aliens subject to
deportation.

President Truman vetoed this law because it failed to abolish the national
origins quota, and the severity of exclusion and deportation. Congress overrode

the veto.

Presidents from Truman to Kennedy asked Congress for major revisions of
our immigration laws. Few of their recommendations were foilowed, but betwesn
1962 and 1965 some changes were made--most of them minor and technical i

nature.

In 1965 Congress passed the Act of October 3, 1965 Based on many of
President Kennedy's proposals, and re-introduced by President Johnson, the bill

provides primarily for:

2
3.

Abolition of the national origins gquota system after a transition
period ending June 30, 1968;

abolition of the Asia-Pacific Triangle provisions;

use of quota numbers unused in the previous fiscal year as a “pool” of
additional numbers, each year of the transition period, for
preference applicants chargeable to oversubscribed quotas;
recasting of the preferences Into seven categories, the
percentage relatives of United States citizens and permanent
resident aliens (74%);

a requirement that a person coming to work in the United States and not
entitled to a preference as a relative of a United States citizen or
resident alten obtain a certification from the Secretary of Labor
that he will not displace nor adversely affect the wages and
working conditions of workers in the same field in the United States;
inclusion of refugees as one of the preference categories;

1"
29



7. an annual limitation of 170,000 on immigration by allens in the.
preference and non-preference classifications, not to exceed
20,000 for natives of any single foreign state,;

8. "fmmediate relative” ststus for parents ¢f adult United States citizens;

9. an increase in dependent-area immigration to IR of the 20,000
maximum allowable numbers avafiable to the governing country,
i.e. 200 annually;

10. the filing date of the petition determines the chronological
order of preference applicants;

11. the requirement that applicants be considered in the order of
their preference class;

2. the creation of a Select Commission on Western Hemisphere
immigration to study the economic, political, and demographic
factors affecting immigration to the United States from other
countries in this hemisphere;

13. prospectively, a celling of 120,000 on immigration from
independent countries of the Western Hemisphere on and after July 1,
1968, unless legisiation to the contrary were to be enacted before that
date; and

14 the iInclusion of all independent countries of the \Vestem.
Hemisphere in “special immigrant® status.

| There are many, however, who were not happy with this law either. The
critics pointed out that since the 15th century, with the exception of the Native
American Peoples, every United States citizen is either an immigrant, or a direct
descendant of an immigrant. America was built by immigrants, but new arrivals
to this country have been, and still are, greeted with fear and suspicion. Critics
believe that our laws, including the Act of 1965, continue to reflect these
emotions. They contend

1. The quota of 120,000 for the Western Hemisphere as opposed to 170,000
for the Eastern Hemisphere was unfair, primarily to Mexicans.

2. We favor the skilled, and are biased against the poor and unskilled.

3. We are unfair in our deportation proceedings in that we tend to
accept as a refugee anyone fleeing Communism, and suspect those
fleeino non-Communist dictatorships.

4 There should be more protection under the law for those aliens
who are deported.

S. That the fear of immigrants as an economic threat is a myth

The most current immigration legisiation, the Simpson-Mazolll Act,
introduced in 1962, was passed by the Senate. The bill is now in conference with

ERIC 12 30




3 board of senator~ and representatives trying to work out differences. it is not
expected to get out of conference. The major features of this bill are:

It places an upper limit on the number of immigrants allowed in the
country each year. The number has been set at 425,000 not counting
refugees. This is approximately the current Jevel. Mexico, now limited
to 20,000 immigrants, could send 40,000 or possibly as many as 60,000.
Fines of up to $2,000 could be given to employers of illegal sliens.
Employers who repeatedly hire undocumented immigrants could go to
jail for 6 months.

A national fdentification system would be set up for all aliens looking
for Jobs in the United States.

Amnesty and permanent resident status would be offered to millions

_of illegal aliens aiready living in the United States. Aliens who

accepted the offer would be ineligible for food stamps, medicald and
other federal benefits for at least three years.

it would provide a program to permit “temporary guest workers
to come into an area hit by a worker shortage. This is primarily
to provide farm workers at harvest time.

it would require that newly hired persons certify on a government
form - under penalty of perjury - that they are either US. citizens or
aliens with legal status.

Some lawmakers feel that the Simpson-Mazolli Act is too permissive while
others feel that it is too harsh.  Some persons feel that the bill might cause
employers to view many Hispanic job applicants as illegal aliens and thus refuse
to hire them.

(Some of the materials used with permission of the New Mexico Law-related
Education Project, State Bar of New Mexico, Albuquerque.)
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. QUESTIONS & ANSWERS ABOUT THE CITIZENSHIP PROCESS
1. What is the amount of time from application to final hearing?

it takes about 12-14-months to process the application. The petition is then
filed and it takes another 30-60 days to schedule the final hearing. It can
take s little as 13 months or as long as 16 months to complete the process.

2. What type of visas apply for the legal resident status?

There are two types of visas, immigrant and non-immigrant. Within these
two categories there are sub—categories designated by a letter. For
example, a fiance entering the U.S. in order to marry a citizen would have an
immigrant visa designated by a K", a student would have a non-immigrant
“F* visa In answer to the question, an immigrant visa would be fssued for
legal resident status.

3. How long does it take to get a visa?

. It varies from country to country, but a good guess would be 90 days.
’ influencing factors in getting a visa include who is applying, why they want
to come, whether the alien is sponsored, and whether the sponsoring party
s+ the allen is applying and where the application for a visa is filed (in the

U.S. or the alien’s country).
4 How long do you have to wait to apply for application for citizenship?

A person may apply for citizenship when he is one month short of the
required residency period For a person entering the U.S. for the purpose of
marrying a citizen the period is 2 years, 1) months from the date of the
marriage; a regular applicant needs to reside in the US. for 4 years,
11 months before filing an application. in all cases the final year of US.
residency must be in the state where the alien is applying for citizenship.

i S. For what length of time are student visas issued, and what 1estrictions apply?
Student visas are issued for the length of time a student is attending a
university ful! time. They are also issued to the student's dependents {f
they are coming to the US. with him or meeting him. An alien on a student
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visa may not work and must produre evidence of adequate support to sustain.
him while attending school. If at any time the student needs to work, he :
must get special approval, may not work more than half-time, and must
maintain full time attendance at school. Also, he must show that the need
to work was of a sudden, unforeseen nature. His dependents may never

wox in this country.
6. Do ministers coming to the US. need to complete immigration procedures?

Religious ministers entering the US. do complete regular" immigration
procedures. In addition, if they are applying for resident status, they must
show there is 2 need for them in the community they plan to reside and
preach in.

Foreign ministers (dipiomats) have special non-immigrant visas designated
A-1. Supposedly the appiication time is the same.

7. wWhat are the different types of visas?

a Nun-immigrant visas are fssued for a temporary period of 6 months with

an additional 6 month extension if requested. The exception is for an allen.
who is entering the U.S. expressly for the purpose of marrying a US. citizen

in which case the visa is good for 90 days only (no extensions).

b. Immigrant visas are issued on a permanent basis. No extensions are
necessary. Aliens holding immigrant visas enjoy all benefits of U.S.
citizens except the right to vote.

C. Permanent visas are the same as immigrant visas. An alien on a
permanent visa may:

- apply for citizenship after S years of residency.

- apply for citizenship after 3 years of residency if married to a US.
citizen

- An alien on a permanent visa will lose such visa if he is gone from
the U.S. for one year.

34
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“A Conscience With a Camera™ - Lewis Hine

m\yofmmmoflmmwmd\youhwemmmm
immigration and immigrants were taken by Lewis Hine. After he received a degree
from New York University in 1905 he became interested in photography. He was
particularly interested in the potential of the camera for recording social
conditions and making them known to a wide audience. He made an extensive
photographic study of immigrants arriving at Eilis island and of their subsequent
lives in the tenements md Sweatshops of New York. In 1907 he began his
campaign for child labor laws by working for the National Child Labor Committee.
He traveled widely to factories, mills, and mines where children worked long
hours under deplorable conditions. His stark, eloquent pictures of such children,
cmpledwimﬂnlrmmmts,mntedtysmckedtlnmum in 1909 he
joined the staff of a magazine later to be known as Survey, as a photographer. His
mtogmmmwhdgadatmumtobemlymmmam“
Mlﬁnﬂwmtobevakndassocialmuwmmmn
masterpleces of photographic art. In his later life he made a remarkable study of
the, daily progress in the construction of the Empire State Bullding. in 1932 he
published a collection of photographs as Men at Work with matertal collected
from his work as an industrial photographer. |
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@ TOPIC:

OBJECTIVE:

-

MATERIALS:

VOCABULARY
Students will be able to define, and use correctly, the words on the
student vocabulary list. |

For your convenience we have put all of the student worksheets on
white paper. Beige paper IS meant for Teacher Background and
Lesson Plans. You may want to use some of the Teacher Background
material with your more advanced students.

Arows indicate special notes that the teacher may find helpful.

VOCABULARY LIST p. 21, IMMIGRATION DICTIONARY COVER (heavy
plece of 8 1/2" x 11" paper folded in half), 4 sheets of i x11°
paper (folded in half and stapled inside the dictionary cover),
MATCHING ACTIVITY p. 23, Optional: graph paper, 3 x 5 cards.

1. Hand out the VOCABULARY LIST to the students. Discuss each
wonrd and its meaning.
2 Have students alphabetize the words and write them in their

dictionary.
3. The following activities may be done using the vocabulary words:

a. Word Search -

(1) Using the graph paper, the students should put in the
jetters of the vocabulary words across, down, or at an
angleL toR |

(2) Then they should 1)l in all blank spaces with any
Jetters. ’

(3) The word bank should be listed at the bottom of the paper.

(4) Have students exchange their word search with other
students and find the hidden words.

b. Matching Game -
(1) Using the 3 x 5 cards, write the vocabulary words on them

and put 5-10 points on the back of each card Write the
definitions for the words on a matching number of cards.
(2) Divide the class into teams and give each team a set of
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(1) Using the 3 x S cards, write the vocabulary words on them .

and put 5-10 points on the back of each card. Write the
" definitions for the words on a matching number of cards.

(2) Divide the class into teams and give each team a set of
vocabulary cards.

(3) Then give each team 10-15 minutes to match the words
with the definitions. '

(4) After the teams have finished, give the correct definition
for each word Each team should get the designated
number of points for a correct definition. The team with
the highest number of points wins.

c. Matching Activity - Use this as an additional activity or to

evaluate students after they have worked with the vocabulary
words.

4 Vocabulary words have been underlined in the text of the unit
so they may be reviewed as activities are done.
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Vocablary List |

immigrate when a person setties permanently in one country after leaving

another.

immigrant apersmwhohasmelntomcmwmsemepemamuy.

emigrant
emigrate
alien

refugee

migrant

a person who moves out of a country to settie in another country.
to leave one's homeland and settle in another country.
a person who is not a citizen of the country in which he/she lives.

a person who by birth or chotce 1sammofastateornatm

an official signature on a passport, giving permission for a person to
be in that country.

papers or book giving official permission to travel or stay in another
country.

a time-limited work card.

a person who flees for refuge or safety to a foreign country because
of being treated badly in his/her own country.

a person who moves from place to place to find work.

paturalization pro':essbywhid\apersonbecmsacltlzenofacomtryoﬂnr

than that of his/her birth.

petitioner/sponsor a person or organization who is responsible for an immigrant.
beneficiary the alien applying for citizenship.

non-immigrapt apersonwhoistnﬂncomﬂytemolwﬂy,wchasagoverment

manifest

official, visitor or academic student.

a person who 1S in a country illegally and is without
papers required by the government.

detailed list of goods that are being transported.
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passage  a sum of money paid for a voyage. | .

steerage the part of a ship whicn carries the passengers paying the lowest
passage. .

fenement crowded, low-rent housing, usually below standard

ethpic  having to do with the various races of people and the characteristics
and customs of each.

frachoma @ contagious disexse of the'eye.

sweatshop 2 small manufacturing operation, usually found in one room of a
tenement, where working hours are long and pay 1s low.

-sweater™ the foreman of a sweatshop.

bracero a Mexican agricultural worker.

f union a combining of workers for a common purpose. : .
auota the most number of people that may be admitted to a country. -

gonrentice person learning a job from a skilled worker.

contooversy a question about which differences of opinfon exist.

depression a long period of inactjvity in business and trade, with much
unemployment.

textile mill afactory where materiais like wool and cotton are woven into cloth

discrimipation unfair treatment, especially because of a disiike of people
of other races, ethnic background, or religion.

gssimilate become like the people of a nation in customs and viewpoint.

persecution bad trestment, especially because of religious or political beliefs.

patavists people who strongly favor longtime inhabitants of the United Smes.
* over those who are recent or possible immigrants.
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- @ Matching Activit)

Q
Match'the definitions with the words at the top. Write the correct

letter in the space.
—  steerage —___  passage
——  Quota —  refugee
e— immigrant ——— Migrant o ]
—_ dlien —— greencard
— Citizen | e naturalization
—— Visa S petitioner/sponsor-
———— passport ——  beneficlary
— tthnic —  emigrant
— igrate —— discrimination
. ——— tenement — Sweatshop
a. any person who comes to another country to live
b. process by which a person acquires citizenship .
c. aperson who flees for safety to another country -
d. to trave! from one region of a country to another
e. aperson who moves from place to place tc find work
. {. time-limited work Cards
g having to do with the various races of people and the characteristics and
\  Customs of exch.
h. alien applying for citizenship. -
I. papers or books giving official permission (to travel outside of one’'s
homeland) |
J. a person who by birth or choice is a member of a state or nat!on
k. aperson or orgenization which is responsible for an immigrant.
1. the most number of people that may be admitted to a country
m. a person who moves out of a country to settle in another country.
n an official signature or endorsement In a passport allowing travel from the
. host country. :
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8 person who Is not a citizen of the country in v. hich he ltves.

to give unfair treatment, especiaily because of a dislike of peaple of other
races, eithnic background or r=iigion.

8 sum of money peid for a voyage.

the part of a ship which carries the passengers paying the lowest passage.
a small manufacturing operation, usually found u\mmnofatmmt
where working hours are long and pay is low.

u crowded, low-rent housing, usually below standard.
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I0PIC WHO ARE AMERICANS?

OBJECTIVE: Students will recognize the diversity of nationalities and
cuitures of “"Americans”

MATERIALS: "WHO ARE AMERICANS?" p. 29, and SLIDE SET®, WHAT IS5 AN

AMERICAN LIKE? p. 31.

1. Give students the WHO ARE AMERICANS? handout p. 29. Explain

that they will be seeing slides of many different people. They
are to decide if the person in the slide is an American or a
person from another country. Then they are to briefly explain
why they made that choice - person's clothing, surroundings,
skin color, etc.

2. Show the slides, giving students enough time to complete their

answers.

3. After the slide presentation, discuss with the students their

answers and why they answered that way.

4. At the end of the discussion, disclose that all of the pictures

were of Americans. Then ask the students what they should
have learned from the slide presentation.  (America is com-
posed of many nationalities and cultures.) Explain that in the
remainder of the immigration unit they will come to understand
how and why these various nationalities and cultures came to
be a part of our American society.

5. A an additional activity use WHAT IS5 AN N‘ER!CAN LIKE?

2. Distribute the material on p. 31. Students circle the words
they think describe an "American”
b. After giving students time to complete the activity, discuss
the following:
- What words would you add to the 1ist?
- Which words did you find easy to circle? Why?
- what words did you hesitate to circle? Why?7 (Teachers
may wish to record answers on the board to see if
students chose the same words or had many different

responses.)

. #Available from SAFEGUARD at 441-3805 or the DIMC.
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® Who Are Americans? |}

Directions: You are going to be viewing some siides. For each slide you
must decide !f the person you are viewing IS an American or 2 person
from another country. When you have determined what country the person
{s from, mark an X inthe appropriate space and briefly tell what
influenced your decision.

Slide®  American , Other country ( Why did you make that choice?
|

2 1.
’ |
4

® 5 F
; r
7
; _
9
10
11
12
13
14

® 15




Slide &
17

American  Other country = Why did you make that choice?

19
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DIRECTIONS: Circle the words in the 1ist below that would be used to describe

an "American.”

lazy
attractive
primitive
poor
prejudiced
democratic
patriotic
ordinary
perfect
unfair

rude
crowded
reads a lot
old
dependent
humanitarian
athletic
bearded
creative
smart

religious
modern
wealthy
non-white
violent
united
tolerant
sad

fair
in-a-hurry
lonely
reliable
young
stable
apathetic
blue-eyed

drug culture

blond
tall

shy

industrialized
happy

white

aggressive
iliiterate

cultured
unfriendly
warlike
organized
single
enslaved
lovable
flexible
daring
well-dressed
overweight
muscular

strong
vneducated

young

46

hard-working
siender
farmers
educated
musical
healthy
peaceful
materialistic
married

free

sloppy

angry
spiritual
pushy
independent
tanned
wishy-washy
dishonest
fun

silly
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@ IOPIC.  ROOTS
ORJECTIVE: Students will learn about the history of their own families.

MATERIALS: A PERSONAL HISTORY TEST p. 37, YOUR FAMILY TREE p. 39, AFAMILY
MAP* p. 40.

PROCEDURE:

. Hand out copies of A PERSONAL HISTORY TEST and YOUR FAMILY
TREE for students to i1l out. Give them 3 - S days to complete the
forms. .
Tell children that if they do not ltve with their natural mother or
father, and find it easier to gather information about the adults
that they do live with, to fill in the information about those
people.

2. When the forms are completed, Students share their information in
a S-10 minute oral report to the class.

3. Using the forms from #1 above, have students do A FAMILY MAP
activity by following the directions printed on the map.

. 4. Using a large world map, teachers can use colored pushpins or tape

to symbolize where students were born, or where their ancestors
came from.

% | 7" x 22° maps are available through the SAFEGUARD office. Call 441-3805 to
order them.
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A Personal History Test

1. What is your Dad's first, middle and last name?
2. Where was he bom?
3. what is your Mom's maiden name?
4 Where was she bom?
m T ——
S. Grandparents names: Country/State W

Father's mom

Father’s dad

Mother's mom

Mother's dad

6. what country did the last generation “old country™ of your
dad's family come from?

7. what country did the last generation “old country™ of your
mother's family come from?.

8. what special "old country” customs or traditions does your
family still observe?

9. Where did your ancestors first land when they came to
America?

10. In what cities and states has your dad's family lived?

37
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11.In what cities and states has your mom's family lived?

12.where have YOU lived other than your present town in
Colorado?

13.Why does our town happen to be where it 1s? (Use the
rest of this page for your answer.)



o ,
Your Family Tree

Ask your parents to help you make your family
tree. Be sure to include your ancestors’

birthplaces!

Great grandfather Great grandfather: Great grandfather Great grandfather
Birthplace: Birthplace: Birthplaoe: Birthplaoe:
Great grandmother: Great grandmother: Great grandmother: Great grandmother:
Birthplace: Birthplace: Birthplaoe: Birthplace:
J L W, L
_ (Birthpiace Birtapiaoe: ] (Birthpiace: Birthplace:
o -
© | granndtather Grandmother: Grandiather: Grandmother:
. J L
r‘
Birthplace Birthplaoe: A
father mother
\ __
[ . 1

- = J

Additional Activity: Construct o tamily tree lﬂothoono above. Go back to your tirst ancestor
n -ﬁoicn born

02







DIRECTIONS: Using the symbols put the
following information on your map.

GRFAT GRANDPARENTS' BIRTHPLACES
GRANDPARENTS' BIRTHPLACES
FATHER'S BIRTHPLACE X
MOTHER'S BIRTHPLACE &
YOUR BIRTHPLACE @

1f the people have moved from their
place of birth, draw a line from

the birthplace to where they live
now, or the last place they lived.
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o JOPIC:  CAUSE AND EFFECT

ORIECTIVE: Students will be able to recognize that when something important
happens in one part of the world, it may contribute to important
events somewhere else.

MATERIALS: CAUSE AND EFFECT p. 47, TIMELINE™ p. 49.

PROCEDURE:
1. Hand out the two pages entitied CAUSE AND EFFECT and TIMELINE.
2 Have students read aloud the paragraphs on the top of thepago
Then have them complete the questions.
* 3. After students have finished the activity, discuss the answers as
given on the teachers’ page.

\
* arger copies of the TIMELINE are available through SAFEGUARD. Call 441-3805
to order them.




Cause and Effect -ANSWER SHEET .

Section!. Study the two timelines on the ot™.r blank sheet. Complete these
statements by fi11ing in the blanks.
a One timeline shows events in the United States.
the other shows events in the warld.
b. Both timelines represent the years from 1830 to 1980's .
¢. Arevolution occurred in Garmany  in 1848.
d Between 1840 and 1860, people came to the United States from

ireland and Germany.

Section |I. How did the events on one timeline affect events shown on the other?
To complete each statement below, circle the letter of each answer
you choose.

a. Crop failures in ; between 1860 and 1870 led people
to settie in the Western United States.
(1) Germany (2) _Sweden (3) italy

b. As aresult of a potato famine in 1846
(1)Chinese settled on the U.S. Pacific Coast. ‘
(2) there was a drought in italy.

(3)irish arrived in the US. in large numbers.

Section 111. What conclusions can you draw? On the TIMELINE draw an arrow from
each event in Europe to its effect in the United States. Then answer
the questions below.

(a) People came into the U.S. between 1890 and 1910 because of which
three paralle] events in Europe.
(1) Persecution of Jews in Russia.
(2) Paverty in italy Greece, Eastern Furope

(3) Drought in italy.
(b) Why did immigration cease in 19397

World War 1l began,

(c) From what countries did the US. receive immigrants
after 19507
Hungary, Cuba, Vietnam, Cambodia, Laoes, Haiti,
El Salvador, Nicaragua
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'@ Cause and Effect

There are often events which happen which cause other events to take
place. For example, if one of your parents gets a raise at work, it may lead
toanewblcycleorowthmgsforyw,wifumlsaheavymwstom,
thesdaoolsmaybeclosedmdyoumldhawavacmmduy. The same
thing may be true of histerical or current events. When Something important
happens in one part of the world, it may contribute to important events
somewhere eise. This is called “Cause and Effect" in the following activity
we will see how important events in Europe caused people to emigrate to the

United States.
Section |. Study the two timelines on the other blank sheet. Complete these
statements by filling in the blanks.
a.  One timeline shows events in , the
other shows events In
b. Both timelines represent the years from to
c. A revolution occurred in —_ in 1848,
o d  Between 1840 and 1860, people came to the United States from
and

Section 1. How did the events on one timeline affect events shown on the other?
To complete each statement below, circle the letter of each answer you
choose.

a Crop failures in between 1860 and 1870 led
people to settle in the Western United States.

(1) Germany (2) Sweden  (3) italy

b. As a result of a potato famine in 1846

(1) Chinese settled on the U.S. Pacific Coast
(2) there was a drought in italy.
(3) irish arrived in the US. in large numbers.
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Section 11l. What conclusions can you draw? On the TIMELINE, draw an .
arrow from each event in Europe to its effect in the iUnited States.
Then answer the questions below.

a. People came into the US. between 1890 and 1910 because of
which three paraliel events in Europe.

(N
(2)
(3)

& b. Why did immigration cease in 19397

c. From what countries did the U.S. receive a large number of
immigrants after 19507
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THE IMMIGRANTS' JOURNEY

To help students understand an immigrant's journey to America in
the 1870's.

TEACHER BACKGROUND, p. S3. THE MUELLER FAMILY CASE STUDY,
p. 55. WHAT WILL YOU TAKE ON THE JOURNEY? p. 57. THE CROSSING,
p. 59. THE CROSSING: THE DIARY, p. O1.

1. Explain to students that throughout this unit they will be reading
and doing activities about a fictional family named Mueller who
emigrated from Germany in the 1870's.

2 Have the students read aloud THE MUELLER FAMILY CASE STUDY on
p. 55. Underlined words are on the vocabulary list.

3. Then have students read the paragraph at the top of p. 57. Explain
that they will be divided into groups of 4or S (2 giris and 2 or 3
boys).

4 Choose one student to read the directions. Answer any questions
the class has.

S Allow 10 - 15 minutes for completion of this activity.

6. When students have completed the written activity, discuss the
following questions:

- Did each individual family member select the same items? Why
or why not? ] ,

- How did the family make the final selection?

- If you were making this journey today, would the family’s list '
be different? Why?

7. As a class, read THE CROSSING p. S9. Then ask the following
questions:

- Wwhat were some of the problems faced by the Muellers on their
journey to America? (Ship was overcrowded, not enough fresh
water, not enough bathrooms, not good food, unsanitary
conditions, including body lice, disease, were common.)

- what were some things that people did to make the trip
more pleasant? (Played cards, sang songs, danced, talked to
other people about their hopes, and dreams, practiced their
religions.)

51



8, Hand out THE CROSSING: THE DIARY and have them complete the
entries as a homework assignment. Students should assume the .
same identity in'this activity as they did in the previous one.
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Teacher Background

The expertences of the rictional Mueller family, described In the case study,
are set In the late 1800's. This case study was designed to reflect the actual
experiences of German immigrants of that era

Up to 1830, the largest group of nineteenth-century immigrants had come
from ireland. Starting in 1830, large numbers of Germans began to enter America.
Most of them were peasants who came looking for good farm land Many came as
political refugees following the 1830 and 1848 revolutions in Germany. Yet, most
of the political refugees, who failed to get the liberal reforms they sought in the
revolutions, did not stay permanently In the United States (a notable exception
being Carl Shurz, who remained to become politically active in the United States).
Those who did stay wrote glowing accounts of 1ife in the United States, as much to
-gave face” with their relatives.as to describe actual conditons.

publicity about America entered Europe from many other sources, as well.
“THE LEATHERSIOCKING TALES by James Fenimore Cooper was especially popular
in Europe, where It was read in every major language. People, bored with their
own dreary lives, thrilled to Cooper's dashing accounts of adventure in the
wilderness. While literature prompted people from every European country to
emigrate, it influenced none more than the Germans. German children studied
maps and travel books In school while their parents poured over guidebooks,
magazines and travelogues in village reading clubs” (Greenleaf, p. 38) Steamship
and rafiroad lines actively solicited immigrants in order to bulld their new
businesses. After the Civil War, America needed more laborers to rebulld and to
continue the progress that came with the industrial Revolution.

A renewed surge of German immigration took place following 1870, and
continued Increasing until it reached a peak in 1882. This second outpouring of
Germans resulted from the economic, political, and soclal turmoll that
characterized Germany from 1870-1914 The turmoil began with German
upification as a state (1871) under the “Dlood and iron” Chancellor, Otto von
Bismarck. During the next forty years, Germany was transformed from a primarily
divided, agricultural society Into a more unified, highly industrialized
nation-state.
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values be retained, while others pushed for changes in values inspired by the new
technologies. Such value conflicts became hotly debated in German universities
and in the German press. Progress, however, traveled a rocky road as economic
depressions hit Germany in 1873, 1877, and in 1900. It is not surprising that
many Germans looked beyond the ocean for new opportunities. “Fewer peasants and
more tndustrial workers and artisans came in this later period.” (Wittke, p. 205)

ironically, one new opportunity many Germans sought was not to learn a new
American way of 1ife, but was rather to seek a chance of creating a new Germany
in America. By the 1890's, Bismearck's policies began to pay off. German
immigration into America began to deciine as Germany becarne more stable and
prosperous.




CASE STUDY *1. THE MUFLLER FAMILY

Johann Mueller was born in Bonn, Germany, in 1838. He married his wife,
Marlena, in 1856. They had four children: Franz, Karl, Hermann and Emma. As 2
youth, Johann was an apprentice to aprinter. This experience enabled him to get a
job on a newpaper staff in Bonn.

By the 1870's Germany is in a state of political confusion. Problems begin
to develop for the Muellers. The paper Johann works for often prints controversial
political opinions. Johann's 18-year-old son, Franz, goes to political marches and
rallies at the university. The government considers both men enemies of the state.
Life for the Muellers is becominy increasingly difficult in Germany.

The Muellers face two choices. They can stay in Germany and continue to
live an unsettied life, or they can take the advice of Johann's brother Otto who had
left for America several years before. Otto has written many letters to Johann
telling of the many opportunities in America. In addition, the family has seen
several steamship notices and has heard rumors about the wonders of America.

There are many things the Muellers must consider before they can make
their decision. Johann and Marlena are approaching middie age and are insecure
about leaving the only lives they've ever known. Johann's parents are elderly and
refuse to leave Germany. Johann fears for their welfare if they are left behind
Merlena is from a closely knit family who fears that they will never see her again
They are also concernea about the dangers Marlena and her family might face and
are pressuring them to stay in Germany. Emma, 13, and Hermann, 7, are both in
school and are unhappy about leaving their friends behind. In addition, Emma has
begun to develop strong feelings for Gerhardt, a longtime friend, and she dreams of
a future with him. Franz is becoming more and more excited about the prospect of
anew life in America. Karl, who-1s 15, is ready for adventure in the American
Wilderness after having read James Fenimore Cooper's LEATHERSTOCKING TALES.

A depression hits Germany and Johann loses his job and is unable to find
another. In 1877, events cause the Muellers to make a decision. As a result, the
Muellers make the decision to leave Germany and go to America After all, Otto
has promised them @ temporary home in New York and they feel strongly that life
will be better in America, ¥
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What Will You Take On The Juney?

. You are a member of the Mueller family and are emigrating to America in -
the 1870's. After an exhausting trip from Bonn in a horsedrawn wagon, you
finally arrive at the port of Hamburg, Germany, where your steamship {s docked.
After seeing the limited space your family will have on the ship, it is clear that\
you cannot possibly bring all the things you packed for the trip. You have already
sold practically everything you owned. You have with you only the last, most
important belongings. Your wooden chest, which i3 three feet by three feet by
five feet, can be put in a storage space in the ship's hold under the passenger
quarters. Everything else has to go with your family into a compartment which {s
five feet wide and five feet long.

Directions: . -
Form a group with four other students. Each member of your group will
play the role of a member of the Mueller family (see case study). Working
individually check ( ) the items on the column marked "My List” that
would be most important for you (as that family member) to take to
America.  When this task is completed meet with your family and select the
() fifteen most important items and check ( ) those in the column marked
“Group List.” 4

My role is:

Myagels

These are the things you brought to port. What wili you select?
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MYLIST GROUP LIST MYLIST GROUPLIST )

1. rocking chair 18. printer
typesetting kit

2. wooden bed 19. hammer and
nails

3. dining table 20. basket of food

‘ and chairs
4. dishes 21. basket of food
S. cooking pans & 22. water barrel
pots
6. eating utensils 23. towel
7. bundle of 24. smoking pipes
bedding and tobacco
8. bundle of 25, straw mats
' clothing N ,

9. booke 26. wash basin and
pitcher

10. spinning wheel 27. jewelry’ .

11. knitting needles 28. pet dog

12 rifle 29. bird and cage

13. medicines 30. violin

14, 1antern 31. Christmas
ornaments

15. toy soldiers 32. beer stein

16.doll —¥33. ice box

17. fishing gear
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The Muellers had a long, hard journey before they finally arrived in their
new land.

After arriving in Hamburg, each member of the family had to present
himself at the agent's office near the dock. There, the balance of the passage was
paid and questions were asked of Johann and Marlena related to their names, ages,
occupations. They were also asked to give the name and address of the person
with whom the family planned to stay, the name of the nearest relative left
behind, nationality, the amount of money in the possession of the family, and
whether or not any member of the family had previously been to America.

7w day before sailing, each member of the family was vaccinated for
smallpox and their eyes were casually examined for trachoma Mariena commented
to Johann that the skin on her arm had not even been punctured by the vaccination
and yet her “Inspectipn card” had been stamped and she was marked "vaccinated.”

tjpon boarding the steamship, the Muellers fcund that steerage
ar v~ .:0dation would be quite crowded. The steamship cgmpany had, as usual,
booked too many reservations and was packing as many people as it could on board
the ship. The ship was divided into separate sections for single women, single
men and families. The Jews had a separate section to themselves. Each section
held 90 beds, allowing each passenger 100 cubic feet of space called a "berth.” Al
the steerage borths were made of fron. Each bunk contained a mattress filled with
straw and covered with qslipmadeofcoa'sewmtecmvaa There were no
pillows. Instead, a life-preserver was placed under the mattress at the head of
each berth. A short, lightweight blanket was the only covering provided tach
passenger could take this with him at the end of the voyage. The berth was to
serve as a bed, clothes and towel rack, cupboard, baggage space and table.

Two bathrooms were provided for the use of Steerage They were 7 x 9" in
size and were expected to meet the needs of 195 passengers. Ten people, men and
women together, could use the facility at any one time. The only water that came
out of the faucets was cold salt water. Fresh water was scarce. Each passenger
was given about one half gallon per day for drinking, cooking and washing. Often
even the fresh water was stale and sour and had to be freshened with vinegar.
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The dining accomodations were equally disappointing. Each passenger was)
issued eating utensils along with the blanket. They consisted of a fork, a large
spoon and a pail. Meat and vegetables were brought into the compartments in jarge
galvanized cans and set on the tables in dishpans. There were no serving spoor.s,
so each person served himself with his own spoch out of a common bowl. The
menu rarely varied from stringy, tasteless salt pork or smelly sait fish. What
little fresh meat was served was spoiled and the bread was moldy. The vatmeal
served each morning was black and dirty-—often with black beetles in it. Due to

v the cramped space in the compartments, each passenger was forced to eat in his
berth.

The Muellers experienced many unpleasant things during their crossing
They grew to hate the steamer. They had never been filthy people. Marlena had
always taken pride in the appearance of her children and the cleanliness of her
home. Now their steerage accommodations forced them to live ltke animals. The
compartments where they lived were small, dark and stuffy. The smelis of s.ale
food mixed with the smells of vomit from seasick passengers and of the toilets at
both ends of steerage, together with the stench of human bodies which could not
be adequately bathed, made the steerage smell terrible. it is not surprising that
body lice was a common problem. Body lice which, back home, were only found on.
the most unciean, lazy people, would multiply rapidly on anybody in steerage.

But there were some pleasant times on the steamer. People played cards
and sang songs. Some people even danced. Those who spoke the same language
talked about where they were going, what they wonid do in America and about
their bright future in the new land. They practiced their religions--singing hymns
and sometimes holding funeral services for those who died on the journey. The
bodies were lowered and dumped into the sea. Because of crowding, filth and poor
nutrition, disease was common on the steamers. Cholera, yellow fever, dysentery,
smallpox, and measles were feared by the Muellers and other immigrants because
diseased people might not be admitted to North America. Rejection could mean
another 20-day trip back to the old country.

The trip across the Atlantic to New York was humiliating to the Muellers.
It was not the adventure they expected. However, their hopes were renewed when
they got their first glimpse of America as they approached Castle Garden in New
York Harbor.
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IHE CROSSING:  THE DIARY

RIRECTIONS

You are a member of the Mueller family, emigrating to North America in
1877. Fill in the following blanks and then write in the diary entries
you might have written them if you had been on an immigrant ship in the
1870's. Use the reading, THE CROSSING, for detalls for your diary. The
beginning and ending dates are filled in for you You must fill in the dates
in-between.

.--ﬂ-—-—-_--------------------‘-----—-——-‘-‘-----nn--‘---—-----—-ﬂ--‘-

This is the diary of lama

My homeland is

(boy, girl, man, woman)

[ pate T — Diary Entry

June 11,1877
{leaving
F Hamburg)
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June 23,
1877
fFirst
glimpse
of Castie
Garden
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THE ARRIVAL

To help students understand the processing of immigrants upbn
arriving at Castle Garden in the 1870's.

CASTLE GARDEN p. 65, ORIGIN OF NAMES - MUELLER TO MILLER p. 66,
STUDENT LIST p. 67, TEACHER LIST (should be made into 2

transparency) p. 69.

1. Distribute p. 65 and have students read CASTLE GARDEN. Ask
the following questions:

- Why did immigrants have to stop at Castle Garden? (for a
health examination and questioning about background, name,
etc.)

- what other things could the immigrants do at Castle Garden?

(exchange foreign money, arrange for rooms, buy railroad
tickets, ask about jobs.)

2 Select a student in the class to role-play Johann Mueller and
another student to pose as the inspector. Have the inspector

= interview “Johann" using the questions on the bottom of the
background page. The student playing Johann will have to be
creative and ad 1ib where information is insufficient.

3. After the interview, ask the following questions:
- Why do you think these questions were asked of the
immigrants?
- Would any of your answers have been lies? Why or why not?
- Why did the interviewer ask for the immigrant's name at the
end of the interview?

4. Hand out coples ORIGIN OF NAMES and STUDENT LIST, p. 66 and
p. 67. Have students read the instructions aloud.

5. Give students time to complete the activity. The teacher should
make a transparency of the TEACHER LIST on p. 69 to use in the
discussion of student answers.

6. Ask students If they know if their 1ast name has been changed and
discuss the changes.
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CASTLE GARDEN

in the years prior to 1850, admitting newly arrived immigrants into the
United States was casual and very few records were kept. However, the
immigrants kept coming and by the mid-1800’s it was necessary for state
officials at major ports to have the necessary facilities to deal with the
newcomers.

Thus, for thirty-seven years from 1855 to 1892, Castle Garden, at the tip
of Manhattan Jsland, had a steady stream of immigrants. The Garden originally had
been built as a fortress before the war of 1812. Before becoming America’s first
immigrant port, Castle Garden had been an amusement center and concert hall. it
was now a place where “immigrants could exchange foreign money, arrange for
rooms, buy rafiroad tickets and ask about jobs without fear of being cheated”
(Greenleaf, p. 56)

Upon arrival in port, the richer cabin-class passengers were allowed to
leave without delay; but the steerage passengers, which were most of the
immigrants, were taken by ferry to Castle Garden for a health examination and

questioning

The questions were explained by an interpreter, often the first person the
immigrant could talk to and understand. Some of the questions were:

who paid for your passage?

Do you have a job?

How many dependents do you have?
Who will meet you?

Have you ever been in prison?
where will you go?

How much money do you have?
Please show your money.

What is your name?
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Names of immigrants were often a source of confusion for immigration
inspectors. Not all immigrants could spell their names in English. If the inspector
could not say or spell the name, he often changed or “Americanized” it on the spot.
Often people were given names of their towns or occupations. The story of SEAN
FERGUSON, although probably not true, shows how this name change might take
place: A german Jew became so flustered by the impatient questioning of an
inspector that when asked his name, sputtered in Yiddish. "Schoyn vergessen (i
forget)." The inspector, who did not understand Yiddish, welcomed “Sean Ferguson™
to America. The Muellers, upon their arrival, experienced the same confusion and -
entered the United States as the Millers.”

in the following activity, you will have an opportunity to "Americanize”
European names as an immigration inspector might have done when the Muellers
arrived. |

DIRECTIONS:
Fill in the chart below in the following manner:
. In the column marked ORIGINAL NAMES, choose 10 names from your

student List. ‘ |

2. Fill in the COUNTRY OF ORIGIN column.

3. Pretend you are an inspector at Castle Garden and create your ow”
Americanized version of the name. Write it in the column space.

4. The teacher will show you the actual name changes. How close were

you?
ORIGINAL NAME COUNTRY OF ORIGIN AMERICAN VERSIO%
¢
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Koch
Klein

Kuster
Pfeffer
Schwartz
Weiss
Konig

Zimmerman

Sontag
Fleischer
Fischer

Traut

Kaufman
Mueller

Sjogren

Hjelm
Sjobert

Pettersson
Nilssen

Mundal

;o

Mordecail
Kuhn
Levinsky
Weintraub
Biumenthal
Stolar
Sher
Goldwasser

IRISH

Baoigheall
Concobair

Maoldomhnaigh

Ceallach
Quiddihy
U'Conneide
MacMurchadha
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GERMAN

Koch - Cook

Klein - Cline

Grun - Green

Huber - Hoover

Kuster- Custer

Pfeffer ~ Pepper

Schwartz - Black

Weiss - White

Konig ~ King

Schumacher - Shoemaker

Zimmerman - Carpenter

Sontag - Sunday

Fleischer - Flescher/ Fischer/
Fisher

Krebs - Creds

raut - Trout

Behn - Bean

Kaufman - Coffman

Mueller - Miller

SWEDES/NORWEGIANS

Sjogren - Shogren
Lyung - Young

Hjelm - Helm

Sjobert - Seaberg
Andersson - Anderson
Pettersson - Peterson
Nilssen -~ Nelson
Johsson - Johnson
Mundal-Mondale

TEACHER LIST

ERFNCH

Auxgernons = Algernon
Beauchamp - Beecham
Arbalestier - Alabaster
Roleau - Rulo

Bon Coeur - Bunker
Renaud - Reno

Noel - Nowell

Guizot - Gossett

JEWISH

Mordecal -Marks

Kuhn - Coon/Keene
Levinsky - Lewis/Lee
Weintraub - Winthrop
Blumenthal - Bloomingdale
Stotar - Carpenter

Sher ~ Sherman
Goldwasser - Goldwater

IRISH

Baoigheall - Boyle
Concobair - Conners
Maoldomhnaigh - Maloney
Donncubhan - Donovan
Ceallach - Kelly/Callahan
Quiddihy ~ Cudahy
O'Conneide - Kennedy
MacMurchadha - Murphy

From AMERICAN SURNAMES Elsdon C. Smith, Chilton Book Co., Philadelphia

1969.
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ESTABLISHING A NEW LIFE

ORJECTIVE: To give students an understanding of the difficulties experienced by

MATERIALS:

PROCEDURE:

immigrants in establishing a new life.

THE MILLERS: ESTABLISHING A NEW LIFE pp. 73, EMMA'S DILEMMA
p. 77, THE AMERICANIZATION OF HERMANN p. 79.

1. Hand out THE MILLERS: ESTABLISHING ANEW LIFE p 73. Read and
discuss the pages with students.
- what do you think was Marlena’s biggest disappointment with
her life in America?
- What was Johann's main problem in America?
- What was Franz’ problem because of his union activity?

2 Give students EMMA'S DILEMMA p. 77. Read the letter aloud and
ask the following
- What was Emma's 1ife in New York like?
- What has Emma learned? 4
- To what extent is Emma becoming Americanized?
- What do you think is Emma’s contribution to America?
- What do you think will happen to Emma? ’

3. Have students@write a letter of their own to Emma. They should
pretend that they are Heidi (her friend), Gerhardt (her boyfriend),
or Nana (her grandmother). What advice would they give to Emma?

4 Have students read THE AMERICANIZATION OF HERMANN p. 79, and

complete the activity at the end of the article. Discuss students’
answers.
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It 1s 1880. The "Millers" have been in New York City for three years. As
promised, Otto, Johamy's brother, shared his one-room apartment with the family
untfi they could locate a home in the city.

Life fn New York 1S not what the Millers expected. The “golden land of
opportunity” is, in reality, noisy, polluted, fiithy, and teeming with crowds of
distliusioned, poverty-stricken people.

Much has happened to each member of the Miller family in the past three
years. Here are their stories.

Marlena's Story

“when | first saw wherz our new home was going to be, | was so excited.
The bulldings loomed against the sky like castles. From the outside, they looked
. so big. But, when we entered the tenement, we found that the bullding was divided
into four small apartments on each floor--two on either side of a central hallway.
we were fortunate to get an apartment with four tiny rooms at the front of the
buflding. At first this provided plenty of room for our family; but, soon we were
torced to take in two boarders to make ends meet.

Tenement Vife is miserable. The plaster is always failing down, the stairs
are always broken and dirty. No matter how hard | try to keep my house clean, my
efforts are in vain. The bedbugs are a torment. They craw! about bloated with
blood. | am reminded of the lice on board the steamer as | douse the beds with
kerosene, change the sheets and spray the mattresses in an endless war against
the pests.

in the winter the pipes freeze. Five times last winter the water pipes
froze and broke. There was no drinking water for days and | had to cart water up
five flights of stairs. But summers are worse. The streets stink of garbage and
human waste. The apartment is never free of the smell, the flles, the unbearable ,
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heat. At times ltke these | am grateful that my children are oider. Throughout the . »
neimmmblesndylngmdtherelsmmomyforpropermedicalm .
against the diseases that the poor people get.

Food here is S0 expensive that | buy a penny’s worth at a time. Times have
become especially hard since Johann's accident at the textile mill, it humiliates
him to See the burden his helplesaness puts on the family. He has always provided
for us; and, yet, now everyone in the family must work exlra hard to make ends
meet. | make cigars here at home during the day and sell them on the streets with
Hermann when he gets home from school. The work pays so little—! make 1,000
cigars 3 week but only earn $3.75. | v

Life in America 1s not easy. It makes me smile sometimes to think of our
relatives back in Germany who still believe that you can walk down the streets of
New York and pick up money off the sidewalk. | try not to worry them by writing
of our difficulties here in America Let them think we are happy. | hope Aw/ 13
happy. Since he went West over a year ago, Johann has forbidden us to speak his
name. Yet, more and more | am understanding Karl's reasons for going West. And
more and more, | feel the emptiness in my heart since he’s been gone.... ’

Look at Marlena. | see her sitting, day after day, working her fingers to the
_ bone. Her life is miserable, yet | never hear a complaint. 1 am not so noble. Ever
since my accident | have been full of despair and am unable to bear my emotions in
silence. Where is the America we dreamed of 7 | expected to have a fine job ina
newspaper shop by now or even own my own shopl | expected to own a beautiful
home for my family where laughter and sunshine were everywhere. What a far cry
from this miserable place that we share with the bugs and the stink. How can |
bear to see my family suffer?

3 | know, now, that | should never have taken that job at the textile mill
J But, what could | do? My family was starving. | had heard how bad conditions
) were at the mill. but | could not have imagined what they were really like.

y | had to be at work every morning at 5:00 am. sharp or they would have
; hired someone else to take my place. | stayed until :00 p.m. at night with only
one break one half hour at noon. | worked six days a week. Sundays were my only

days off.
@
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But | could have survived the terrible hours if the conditions at the mill had
been humane. The mill owners' only concern was how much was produced. They
made no effort to ensure our safety as we worked It was always dark and stuffy
in our work areas. These conditions and the long working hours created a

situation for us. One young woman in my area, fainting from heat and
exhaustion, caught her hand in the spinning machine and lost a thumb and two
fingers. Another victim was a six-year—old boy who lost an eye when a sharp -
spindle flew off of the mact ine he was operating. -

Ll

We were aware of as many as three to four accidents per week at the miil.
yet we were helpless to correct the situation. Our requests for more light, fresh
air and better machinery maintenance fel) on deaf ears. My supervisor advised.
to keep my complaints to myseif if { wanted to keep my job. ) .

It was only a matter of time before | became a victim, myself. | was at my
station at the weaving machine when the loom coliapsed and fell on me. i fell
unconsclous from the pain, so that is all | remember of the accident. Friends later
told me that 1 lay injured at the scene for over an hour before being assisted by a
doctor. ‘When | awoke | was in a bed in a crowded hospital room. | was informed
that my neck and back had been badly twisted Since | would need at least two

weeks to recover, my job had been given to someone eise.

| did not recover in two weeks, or four, or ever. The “twisted” neck and
back was, in fact, a broken spine that would never heal. | am paralyzed and

helpless. | spend my days helping to make cigars, despite great physical pain. But
the physical pain | can bear. It's the mental suffering that is unbearable. My

family is suffering and | am helpless to make things better.

Letter From Franz to Ernst in Germany - February 25, 1880
Dear Emnst:

Things have gone from bad to worse here in New York. My father’s back was
broken in a factory accident six months ago. Although his back has healed, he Is
partially paralyzed and stil} in pain. He'll never be hired againl That leaves us
very short of meney and | see my mother more worried and anxious day by day. She
i3 doing all she can by making cigars, but it is not enough to pay the rent and feed
us .

: -
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| am getting more and more involved in union activities, Ernst. The unions, @
are our only hopel My father would never have been injured if the unions were
powerful enough to force better conditions in the factories. And the long hours
and low wages are unbelievable. The only way to strengthen the unions is to
increase the membership. This is becoming increasingly difficult to do, since
the factories have begun forcing their workers to sign a contract in order to be
hired or to keep their jobs. We call it the “Yellow Dog Contract.” it states that
the worker under contract will not join a union and will not become involved in
union activities. So in effect, any person whc wants work (and everyone is
desperate for work) must stay away from unions. Further, any person who
refuses to sign the contract becomes blacklisted and is thereafter unable to get
a job anywhere in town. Not many are willing to take the risk and support the
union. - -
. .

You may be getting an idea of my problem by now. | share my family's
home and eat at their table, yet can offer littie or no financial support from
union work. | am young and strong and fee] sure | could get a job-in a factory if _
only | would sign one of those contracts. But that goes against my veryDeingl -
How can | resign myself to a life of misery, with little pay to show for it, and a
great chance of fnjury, when | know things can get better if workers will unite. @)
But then | think, the rent is due and we have no money. The thoughts bounce back
and forth in my head and | cannot make a decision. What am | to do, Ernst?

| am sorry to dump my problems on yoy, Ernst, but it is good to have such a
friend to write to. | hope things are going well for you. Tell your family hello
for me.

OQ\M"‘}

Your friend always
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EMMA'S DILEMMA
March 16, 1880
My Dearest Friend Heidi:

How | have missed having you to talk tol So much hes changed since we got
off the ship at Castle Garden. As you know, | did not want to leave all my friends
to come here. Now my life is so busy that | hardly have time to write to you. My
job at the garment factery keeps me occupied from four o'clock in the morning
until eleven o'clock at night. -

Remember when | wrote telling you about my job in the sweatshop? How
..~ser | was at firstl It was so exciting to be able to get my own job away from
masne--and a bit daring, too. Nana is still shocked that her granddaughter is not
being brought up as a rvoper lady in the traditional manner. Hal

Poor Nana.  She thinks we are all rich here and keeps writing Mama to send
money for a new coat. She must think our street 1s made of gold.

That sweatshop was located in one of the tepement rooms. It was much
smaller than the factory where | now work. It was so crowded there that at times
| felt as if | were suffocating. | don't know what | could have done if a fire had

started there. That happens a lot in sweatshops.

The "sweater”, Mr. Tillsom, certainly did make us sweat with the work he
nave us making shirts on the machine. He scolded me so much at first that | didn't
think | could bear it. 1 did not know at first that you must not look around and
talk.. and you know how much | can talk. | made so many mistakes with the
sewing, he often called me a “stupid animal." Anyway, | did the best | could and
made four dollars a week. Two dollars went to Mama and Papa for the rent and
food, one dollar for night school to learn English, and one dollar for Clothing and
entertainment. At first it was hard work just trying to figure out what IMr.
Tililsom wanted -- my English was so bad. One thing | did learn there was that
“American girls never whimper” because at least there is hope that iIf you work
har2 enough today, :1fe may be better tomorrow.

| was finally able to get a higher paying job at the factory. Now my salary
averages about 60 cents per hour. The machines go like mad all day, because the
faster you work, the more mohey you get. Sometimes in my haste, | get my finger
caught and the needle goes right through it. it happens so quickly, though, that it
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does not hurt much. | bind the finger up with a piece of cotton and go on working.
We all have accidents like that. But, no matter how long and fast | work, there is

never enough money since Papa’s accident.

While we are working, the boss, Mr. Pendergast, walks around examining our
finished garments. If they do not pass inspection, he makes us do them over again.
To think that | used to want a petticoat with yards and yards of materialsi
Sometimes | get so tired that | just want to 1ay my head down on the machine, but
if | should do that, | would be fined a day’s wages.

Dear Heidi, this letter is so long and full of complaining but who eise can |
talk to? My youth seems to be passing me by. | had to quit night school and there
is no longer any time or money for entertainment. Will | be at these machines
forever? Wouldn't it be wonderful if my beloved Gerhardt would come to America.
| have written him several letters describing job possibilities for him here. There
is a large brewery not too far away and with his experience, he would surely be
hired. In time we could afford to marry and have our own home--maybe even move
to Staten island where many German people live. He does not write to me so often
any more and | worry that he has found another girl. it's not Hilda, 1S 1t7 ([

If only Karl had not left us to go west! Maybe | could have saved some money
for a dowry. Oh, Heidi, so much has changed that i do not even know who | am
anymore. Some days | feel that America is turning me into 2 machine instead of a
new person. What can | do?

Sincerely, | remain your friend,

&
LR

DIRECTIONS
write a letter of your own to Emma. Pretend that you are Heidi (her friend),
Gerhardt (her boyfriend), or Nana (her grandmother). What advice would you
give to Emma?
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Ihe Americanization of Hermann

will there ever come a day when | can just go to school and have no other
responsibilities? Since Papa's accident, my studies have suifered. | am always so
exhausted from getting up at 5 am. to make cigars with Mama unti! it is time for
school. When | return, it is time to sell the cigars on the street.

| hate the streets of our neighborhood. There are people everywhere, pushing
and shouting and arguing. There are armies of howling pushcart peddlers. Women
scream, dogs bark and babies cry. This is where we must sell our cigars each day.
in the summer the stench of rotting garbage makes it painful to even draw a
breath. The snow, mixed with the mud and the decaying garbage, turns the streets
into a sea of green slime, in the winter.

when | see other boys pitching pennies or playing leapfrog, | keep thinking
there must be more to 1ife than peddling cigars. Papa wants me to go to school but
he expects me to come home early to help Mama. This makes it impossible for me
to stay after school. My teacher, Miss Maguffy, says | have “potential” and must
spend more time with my studies. She understands how hard it is for me when the
kids make fun of my shabby clothes and laugh at my funny accent. But she says
things will get better with time as | 1earn to be an "American.’

| must finish high school. | know what | want to do with my life. Every time
| walk down the street and pass a family that has been evicted from their
tenemnent because they are too poor to pay the rent, | am even more convinced that
| must go to college and become a teacher. That way, | can help other “foreigners”
learn English and get a good education. Then | want to marry an “American” girl
with a2 simple, short "American™ name. | want to live in a clean, quiet
neighborhood in an apartment filled with modern "American™ furniture. When |
entertain my friends, | will serve "American” food. My children will learn
"American” ways.

And what of Mama and Papa who cling to the old ways? it would hurt them to
know that | am ashamed of their old clothes and customs. | daydream about one
day becoming “Herm Mtller.” How is that possible when, to my parents, | will
always be Hermann Mueller?

Sincerely, | remain your friend,

%Wd/
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DIRECTIONS :
Hermann had to give up many things in order to become Americanized. : .
Some of these things are listed below. Put yourself in Hermann's shoes.
Then rank the items from | - 8. Number 1 wot'id be the gasiest to give up
and number 8 would be the hardest Then answer the questions.

—— German language —— Ethnic Foods

— Name ——- Contact with family
—— Traditions —— Religion

— Approval of family —— European clothing

1. What was the gasiest for you to give up? Why?

2. What was the hardest to give up? Why? '

3.  what change would bother your family the most? Why?

Adapted from Immigrant Studies - Level |
®




OTHER IMMIGRANT GROUPS

Students will learn about the background and experiences of
different immigrant groups that came to America.

BACKGROUND INFORMATION AND CASE STUDIES pp. 83-97, FAMOUS
IMMIGRANTS p. 99, IMMIGRANT INTERVIEW SHEET p. 101.
THE FOLLOWING BOOKS (AT D!MC)

lmm:annn Dodd, Head&Co Newvork 1983
Blumenthal, Shirley, and Ozer, Jerome S.
[Dell Publishing Co., Inc]
Visual Education COrp 1980

Rips, Gladys Nadler. Co migrz
Europe. [Dell Publlshing m ma] Visual Educanon Corp. 1981

Euroge. [Del: Publishing Co, Inc.] Visual Education Corp. 1961

THE FOLLOWING FILMSTRIPS (AT DIMC):
S5-0134 OTHER AMERICAN MINORITIES (4 fs 4 cas) GERMAN, .
IRISH, ITALIAN, AND JEWISH IMMIGRANTS

AMERICAN STORY - “The Fukuyama Family” 1FS 1CAS
A Japanese Immigrant family in the 20th century.
AMERICAN STORY - “The Hernandez Family” 1FS 1CAS

An immigrant Mexican family in the 20th century.
IMMIGRATION ~ THE DREAM AND THE REALITY
The Japanese Nightmare
Little italy 4F5 4CAS
You Belong To Germany
No irish Need Apply

1. Divide the class into groups of '3 - 4 Have each group choose an
immigrant nationality to research (other than German) and have
them do one or more of the following:

a. Research their nationality with materials given and other
materials found in local libraries. Find out when the
nationality came to America and why, what problems they had,
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what contribution they made to America, etc. Have the group do .
a 5 - 8 mi.aste presentation for the class.

b. Someone from the small group interviews an immigrant who
came from the group's chosen nationality. Use the IMMIGRANT
INTERVIEW SHEET on p. 101.

c. A student from the group chooses a person from the FAMOUS
IMMIGRANTS list, p. 99, and researches him/her and pregents an
oral or written report.

d. Each group creates a short play (skit) from the case studies, or
makes up their own immigrant play for class presentation.

82



TEACHER BACKGROUND
italians

Most Italian immigrants came to America between 1880 and 1920, though
some arrived as early as the 16th century. Most of these immigrants left italy to
improve their lives. Wages were better in the U.S. and passage was cheap.

During the decades of large-scale immigration, more than 90% of the
Italian immigrants entered the US. in New York and remained there or in other
major cities. Housing had to be cheap and close to work. Tenements were
designed to house "The mo-: people in the least space.” Some of the most famous
italian communities were:

Mulberry Bend - New York
North End - Boston

Telegraph Hill - San Francisco
Little Palermo - New Orieans

Most Italian immigrants worked in the food and construction industries.
Those that headed West settled in agricultural settiements, most notably the
vineyards and wine industry in California and in truck gardening.

The construction irfdustry used labor bosses called padrones
(pah-dro-nays). These men were usually of italian birth or exiraction. They would
recrult workers, serve as intermediaries for translation, and help bridge Old World
traditions and New World business operations. The immigrant usually paid the
padrone a commission based on the type and length of employment. in particular,
the padrone collected and paid out wages, wrote letters, acted as a banker,
obtained housing, and haxdled other matters the new immigrant needed help with.
The padrone system declined after social workers and others pressed for laws
protecting immigrants against padrones who took advantage of the newcomers.
Also, after 1900 many Italian immigrants had friends and relatives already
establiched in the Italian communities negating the need for padrones.

Many Italian women worked in industry. In 1910 itallan women made up

36% of of the female work force in the garment industry and 7Z% in the artificial
flower industry.
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Because of their long working hours, low wages, and usually poor working
conditions, many italian immigrants joined other immigrant and ethnic workers in
the formation of iabor unions to improve these conditions.

within the italian communities, the newcomers developed their own press
and mutual-benefit socleties to aid new immigrants. Contrary to native-born
American opinion, these socfal structures served as important bridges from the
0ld World traditions into the structure of American life.

The first italian immigrants put 1ittle emphasis on education, needing the
immediate advantage of a paying job. Eventually italian parents did comply with
compulsory education laws. By 1920 the American public schoo! had become a
vital link between the newcomer and his acceptance in the new land.
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@ CASE STUDY 2. The Capelli’s

Maria and Carlo Capell left Italy to come to America because there was so
much poverty in their country.

when they arrived in New York Cario tried to find wbrk, but no one wanted
to hire someone who couldn't speak English. The family used the last of their
savings to move on to Chicago. They met the same problem-—no one wanted to hire
a foreigner who could only speak italian.

In an area of Chicago called Little Italy because of the many italian
immigrants who settled there, they met a padrone. He had been in America for a
long time; his job was to find work for newly arrived immigrants on the railroads.

Carlo went to work repairing train tracks. At night the crew slept in old

raiiroad cars that had been fixed up like dormitories. it was very uncomfortable.

Carlo worked 12 hours a day doing hard labor; splitting rocks and laying train

track. He earned a dollar per day, and out of that money had to pay a commission

to s padrone and buy food, leaving only $3.00 or $400 per week to meet his

. family's needs. In addition to the poor working conditions and low wages, the
native- born Americans who worked for the railroad didn't like the Italian

immigrants They felt the immigrants worked for too little money which in turn
kept everyone's wages low.

Unable to support his family alone, Carlo had to send his children out to
work also. They worked in jobs such as laundry or ironing for wealthy families,
and could not attend school. This was upsetting to Carlo and Maria who had hoped
for a better life for their children. Without an education, they would not get good
jobs and avold struggling for money all their lives.

Maria and Carlo were citizens of Italy, but became eligible for United
States citizenship after 1iving here for five years. The children, born in America,
~were natural citizens of the US.

in spite of the many financial hardships faced by the Capelli's in coming to

the United States, they never regretted their decision to move here where so many
opportunities were available for their chiluren. '




Teacher Background

Jewish

Large numbers of German-Jewish immigrants came to America following
the German revolution of 1848. At the time of the American Civil War there were
almost 150,000 Jews living In America. After the organized massacre (pogroms)
of Jews in E2stern Europe and especially in Russia, they began to arrive in America
in record numbers. Altogether some 3 million Eastern European Jews came

between 1880 and 1910. Most were listed by immigration officials not as Jews,
but as Germans or Russians, so the exact total will never be known.

Some of the contributions made by Jewish scientists and doctors include
cures for polfo and other dreaded diseases. Many of our department stores,
clothing manufacturing firms, cosmetic firms and book pudlishing houses were
founded by Jews, and they added a wealth of culinary delights to American quisine,
including corned beef, pastrami, potato pancakes, and bagels.

Although Jews in America come from many different nations, their religton

binds them together as an “ethnic group.” Their customs and culture may vary from
country to country, but the synagogue and the Jewish faith are the ties that bind
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Jacob and Sophie Eisenberg left Russia to begin a new life in America. They
came because they wanted their children to be free from religious persecution

They lived in a part of New York City called Little israel. When Mr.
Eisenberg lived in Russia he had been an office clerk. He couldn’t find a job In
America, however, because no one wanted to hire someone who could only read and
write Russian. It was necessary for him to take a job in 2 sweatshod making
coats. He was paid for each coat that he finished. Because he couldn’t finish all
of the tailor work at the factory, he would bring home a pile of coats. Theentire
family would help sew the clothes in the evening. . ‘

Even with everyone helping, the family only earned $15.00 a week. This
was more than many of their friends earned. It was hard work, but they had enough
to at and a place to sieep. They lived in 2 rooms in an eight-story fenement
bulding. It was very crowded. In the front room of the apartment was the stove,
kitchen cupboards, a table where the family ate and a bed where the parents slept.
The children slept in a small, windowless back room. There was no refrigerator in
the apartment so Sophie shopped every day. In the street, vendors sold food from
pushcarts. Sophle would go from cart to cart purchasing a chicken from one,
vegetables from another. Many times she would argue with the peddier about the
price. She was pleased she had enough money for food since many families they
knew often went hungry.

She was very busy cooking and cleaning on Friday because the following
day, Saturday, was considered the Sabbath. On this day, according to their
religion, they could not work or even cook. So it was a good day to relax and go to

their synagogue to worship.

The Eisenberg children went to the neighborhood school. Other Jewish
children attended, as well as children whose families came from Hungary, Poland,
italy and ireland. The children learned English at school. They thought it was
exciting to be able to read and write a new language. They would try to teach their
parents some of the new words they learned each day. Once a week the children
were allowed to go to the public library to select a book. Afterward they would
nurry home to help their father sew the coats. The only day they had to play was
Sunday. Since there were no parks or playgrounds, they usually played in the
streets.
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The Eisenbergs found America a good place to raise their children. They .
could worship as they wished and they dreamed of good jobs and educational
opportunities for them.
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TEACHER BACKGROUND
MEXICAN

The first large group of Mexican Americans, some 80,000, was created
through the conquest and annexation of Texas to the United States following the
U. S.-Mexican War. Between 1845 and 1854 the United States acquired about:half
the territory formerly belonging to the Republic of Mexico, Including all or part of
the present states of Arizona, California, Colorado, Ne/ada, New Mexico, Texas,
Utah, and Wyoming. The Mexican-American population of this area gréw slowly
unt!] the beginning of the 20th century, when immigration from Mexico soared. At
that time there was_political unrest and later civil war raged. Martial law was
declared and massacres committed. The population of Mexican-Americans went
down during the depression years. During this time, many people went back to
Mexico voluntarily or some city governments had them shipped back by train or
van. |

" In 1927 Cesar Chavez began the United Farm Workers Unfon. Other Chicanos
followed suit and began organizing in other industries, fighting for better working
conditions and pay. The Chicano movement that started in the 1960's helped
acquire higher wages yet, better schools, bilingual education and political
positiong in !local, state and federal government. By 1975 over 800,000 Mexicans
had entered the U.S. workforce.

T - came to work in the mines and raliroads in the 1940's. However, by
1970 mo.. * 2xicans were living in city dwellings and working in industry. Until
the ‘70's, Mexican men sented the highest proportion of Mexicans immigrating
to the United States. The 1976\immigration Act changed that by requiring that
20% of ail immigrants be close relatives of those already in the U.S. Thus, more
women and children joined their men already here. |

The Mexicans coming into the US. faced much discrimination due to their
color, lack of education and the language barrier. They came to find a new life of
greater economic quality, but were faced with poor 1iving conditions, low Incomes
(by American standards), poor educational facilities and poor quality ecucation.
As they moved toward industry, in food processing and unskilled jobs, their
standard of living changed for the better.
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in 1978 the estimated number of Mexicans living in the US. was 7.2 mmlon.
--90% resided in Arizona, New Mexico, California, Colorado, and Texas. The high
birthrate in the Chicano population plays a significant role in the US. as it is the
fastest growing population. Together with their increased involvement in politics,
education and industry the Chicano population is developing skills and resources
for dealing effectively with the wider society.
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@  CaseStudy °4 Mexicen - The Mendoza's

Carlos Mendoza, his wife Maria, and two children ages two and three, fled
Mexico and came to the United States in 1917. Before the carrancistas (soldiers)
had come, nobody cou. ke a step out of their village because if the government
people found them walkng, they would be killed immediately. Then the soldiers
did come and thelir en*i - village was burned along with all the lvestock and

crops.

To cross the border into the United States, Mexican immigrants had to
satisfy certain requirements. Carlos had to pay $8 each for his family (to which
the rest of his family in Mexico had contributed), amd take a literacy test in
Spanish, and everyone underwent a medical exam.

Carlos got a job as a cleaner in a stockyard in Los Angelesfearning $35 a
week, much r-ore than he could have ever earned in Mexico. He sent as much money
as he could spare to his family inMexico. No one in the family could speak English
but the Mendoza's lived in an area, calied a barrio, with other Mexican families, S0
they could communicate and find out things they needed to know from them. The

. children, Tomas and Juanita, went to school when they were six and tried to learn
English as fast as they could. They were often teased about being greasers and
eating beans and tortillas. While it hurt, they learned not to get angry. Their skin

R color and culture were different and they had to accept it and be proud--that's the
way they were raised. Life in the United States was much safer and easier for the
Mendoza's than the life they had left behind in Mexico.

when the depression came Tomas and Juanita quit school to help the family
earn money by picking fruit. There was a lot of violence during this time because
the Mexican fruit pickers were organizing and the growers had great opposition to
this. Juanita eventually married one of the union organizers and together they
worked for improving conditions for the workers. Tomas joined the Army in 1939
and earned the Congressional Medal of Honor during World War I1. Today Tomas and
Juanita are still living in California enjoying their grandchildren. They agree that
while they are living comfortably, conditions for many Mexican-Americans are
stil} not what they should be. They are well aware, also, of the many problems of

the 11legal Mexican immigrants whom they often befriended over the years.
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In 1853 American ships under the command of Commodore Matthew G. Perry
arrived In Japan seeking trade agreements on behalf of the US. and in so doing
pierced the barriers that had isolated Japan from the western world for over two
centuries (160C- 1853). The first 27 Japanese immigrants came to California in
1869 settling norih of Sacramento. Due to crop faliures and other problems this
settiement fatled

By 1890, 12,000 Japanese had emigrated ic Hawail and 3,000 to the
American mainland, almost all to California. In the next 30 years or so, another
300,000 Japanese emigrated across the Pacific, mainly to Hawaii and California
By 1970 the Japanese-American population numbered 400,000, settied on the
mainland ~- but largely as a result of displacements that followed World War 1.

The first Japanese immigrants were recruited from the streets of Tokyo
and Yokohama on three-year contracts to meet the cheap labor needs of Hawalian
sugar plantation owners. Picked from the streets of Tokyo and Yokohama, these
city dwellers were il1-suited to plantation life, and thus, the recruitment created
more problems than it sclved, and eventually most of the original emigres were
returned to Japan

Separate living areas were maintained for Japanese, Chinese, Portuguese,
and Filipino Jaborers and this helped to encourage the reproduction of Japanese
life in Hawail. The principal Japanese Buddhist sect which took care of ail their
social needs was established in the camp by 1900. In 1908, owing to
anti-Japanese agitation, a "gentieman’s agreement” went into effect with Japan by
which the Japanese government stopped granting passporte for 2i] laborers, except
“former residents,” parents, wives or children of residents and settled
agriculturists. This was in force until 1924 Japanese leaders began to believe
they could apply pressure to the leaders to improve working conditions and In
1900 organized the first major strike of Japanese workers in Hawaii. This strike
failed, but as a result in 1920, Hawaii tried to outlaw all Japanese language
schools. The attempt failed Oriental Exclusion Acts were enacted in 1924 These
excluded all Asian workers and wives from the United States except if their
husbands had established residency and were merchants. A guota for
non-working-class men and women was set at. 100. p
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By 1930 Asians, including the Japanese, provided cheap labor for the
raiiroads, canneries, logging operations, mines, fish, meatpacking and
sait-refining and agriculture. Executive Order 9066 was issued on February 19,
1942, and basically interned all peoplie of Japanese descent on the West Coast.
They were moved to “relocation centers” and forced to sell property for next to
nothing. it is estimated that hundreds of millions of doliars worth of property
was lost, stolen, or confiscated Only recently has the federal government
acknowledged any wrongdoing in these matters. On February 19, 1967, thirty-four
years to the day after the original decree, President Gerald Ford publicly
apologized and rescinded [ ::ecutive Order 9066.

Today the Japanese population in the United States, including Hawall.
numbers about 600,000. The Japanese-Americans have made much progress in the
political arena, particularly in Hawali. in the area of occupational mobility, in
1979, 318 oF United States born Japanese males were in the
professional-managerial category as compared to 4% in 1940.
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Case Study *S: Japanese - The Yasui Family

Yoshiko Korematsu came to California from Japan in 1917 as a "picture
bride.” This meant that her marriage was arranged by her family and all she and
her husband had seen of each other were pictures. Her husband, Tadoshi Yasui,
owned a small farm and was becoming successful as a potato farmer. They soon
had two chiidren, Natsu, a girl, and Frank, a boy. They were sent to public school
but were learning about the Japanese culture at home. During the depression
things were difficult but Natsu and Frank stayed in school and graduated. Natsu
worked in an export-import company after graduation, while Frank went to a
university in San Francisco.

The Yasui's lives were completely disrupted when the President signed an
order in 1942 which forced all people of Japanese descent to “relocation camps.”
There was a lot of fear by some people in the country that the Japanese-Americans
would help the government of Japan work against the United States. The Yasul's
were very loyal to the United States as were most Japanese-Americans but they
were sent to a camp in Arizona. They had very little time to get things together.
Tadoshi asked a neighboring farmer to look after their property and many of the
family’s belongings were stored in a church. Soon Frank joined the Army and the
family wasn't reunited until 1944 when they were allowed to return to their farm.

Today Yoshiko and Tadoshi live with their daughter and her family. Frank is
a successful businessman and stil] tries to preserve some of the Japanese culture
in his own family. ‘
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IRISH
Victor Herbert-composer/conductor

Father Edward Flannagan-founder of “Boys Town™

GERMAN
Carl Schurz-Political activist/editor

Margaretha Schurz- established first US. kindergarten

Albert Einstein-physicist/inventor of atomic bomb

Lev! Strauss- dry goods merchant, popularized jeans

John Jacob Astor-merchant/financier

Peter Zenger- printer/journalist - landmark case in freedom of the press.

o Henry Kissinger-U'S. Secretary of State

AERICAN
Phyllis Wheat ley-poetess/slave

. :
John Ericsson-inventor/famous for construction of the Monitor
Knute Rockne- Notre Dame Football coach

ERENCH
E. I. Dupont-industrialist who founded Dupont Chemicals

John Audubon-artist/ornithologist, founded internat - : 1 society.

HUNGARIAN
Joseph Pulitzer-journalist

SCOTTSH
Andrew Cm\egie-inmlstrlalist/phﬂmﬂwpist

Alexander G. Bell- inventor of the telephone

ITALIAN

Anna Maria Alberghetti-opera singer
Arturo Toscanini-music conductor
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MEXICAN
Ricardo Montalbrn-actor, star of “Fantasy Isiand”
Anthony Quinn-.ctor
Y
RUSSIAN
Irving Beriin~composer

ENGLISH ,
Samuel Gompers-labor leader, founded A. F. of L.
Cary Grant-Actor

AUSTRIA
Felix Frankfurter-Supreme Court Justice
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PERSON INTERVIEWED AGE

PLACE OF BIRTH ETHNIC BACKGROUND

. what were the conditions like in the place you came from? ——

2 when did your family come to the U.S.?

. 3. why did your family come here?

4 what did you expect the U.S. to be itke? Were you disappointed?

. Describe your feelings about leaving your native land, and your passage
here?
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6. what were some of your earliest memories of the US.? .

7. What were your living conditions like when you first came to the US.? How
and why did those conditions change?

8. what kinds of jobs did the people in your family obtain?

9. what were some of the effects of immigration on your family life? .

10.  Were you ever treated unfairly because you were an jmmigrant? If so,
what was the reason? How did you handle the situation? What can be done
to eliminate unfair treatment for any reason?

11.  Did you and your family believe that life in the US. was an improvement
over your life in your native country? why?
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. TOPIC: IMMIGRANT GROUPS IN THE UNITED STATES
OBJECTIVE: Students will learn where immigrant groups settled in the United
A States and their contributions to our way of life.

MATERIALS: OUTLINE MAP, p.105.

FROCEDURE:

1. Hand out copies of the OUTLINE MAP on p. 105 to the students.

2 Divide the class into groups of 4 or S students. Assign
each group 5 or 6 immigrant nationalitles.

3. Have the students reseanch in the school library, public library
and with materiais listed in OTHER IMMIGRANT GROUPS Lesson
Plan p. 81, to find the following information:

- What states their chosen nationalities settled in.

- The reason or reasons the nationalities settled in the
particular states. |

- How the Immigrants affected the states they

. moved to and/or what coniributions they made to our way of
1ife in America.
LIST OF NATIONALITIES -
GERMANS GREEKS SWEDISH
SWISS CUBANS BULGARIANS
ENGLISH IRISH CZECHOSLOVAK
DANISH ITALIANS POLISH
DUTCH HUNGARIANS RUMANIANS
SCOTS JAPANESE PORTUGUESE
MEXICAN NORWEGIANS FINNISH
SPANISH ARMENIANS BELGIANS
FRENCH YUGOSLAVS SYRIANS
LITHUANIANS CHINESE JEWS
UKRANIANS - RUSSIANS
@
105
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o TOPIC: IMPACT OF IMMIGRATION

OBJECTIVE: To examine the impact of “Americanization” from the point of view
of the immigrant.

MATERIALS: THE MILLERS: 20 YEARS LATER p. 109, THE SECOND AND THIRD
GENERATIONS p. 111, PATTERNS OF AMERICANIZATION (this could be
made into a transparency) p. 117, IMMIGRATION LAWS p. 121.

1. Hand out THE MILLERS: 20 YEARS LATER. Divide the class into
groups of six, with each group choosing a member of the Miller
family. Working together, the group shouid complete the
information for the selected member. The group should then
choose someone to either report on or roleplay the group's
information on their Miller family member.

2 The teacher should read the articles THE SECOND AND THIRD
GENERATIONS on p. 111 aloud to the class* Discuss the
¢ following points:

- Which generation seemed to be the most “Americanized?” wWhy?
- what dig each generation consider the yreatest factor in

becoming American?-
- What could be a negative result of becoming too American by

the fourth generation?

3. Using the transparency PATTERNS OF AMERICANIZATION p. 117,
read and discuss the first three columns. Then:

- Divide the class into 4 small groups. Assign each group a3
generation from the chart. They should decide what problems
and what advantages their assigned generation would have,,

- After about 10 minutes bring the groups together and as a class
111 in the last two columns. Teacher can refer to p. 119 for
answer suggestions to use in the problems and advantages
columns.

- Ask students where they belong on the chart and if they agree
with the information given.

® These articles have adult vocabularies. The teacher should decide if this activity
is applwpate for his/her class. y

\
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4 Use the games on pp. 215-216 of the ADDITIONAL ACTIVITIES
section to focus on some of the feelings the immigrants might
have had about immigration.

S.Hand out coples of the list of IMMIGRATION LAWS. Ask the
following questions:

- What was the subject of most of the immigration laws passed
in the early 1800's? (conditions on ships that carried
immigrants). Why do you think these laws necessary?

- When was the first federal immigration law passed? (1882)
What did it include? (it prohibited lunatics, idiots, convicts,
and those likely to become public charges from enterirg the
United States.)

- what years were laws passed or actions taken that directly
discriminated against people from Asia? (1908, 1917, 1921)
When were these restrictions removed? (1952)
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_The Millers: 20 Years

 DIRECTIONS: The year-ts now 1900. Choose a member of the Hiller Family (listed

)

below) and tell what has happened during the 20 years that have
passed. Some things to consider might include changes in names,
occupations, health, social status, residence and marital status.

Mariena

Franz:
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Hermann:
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THE SECOND AND THIRD GENERATIONS

ASecond Generation italian
An American in All Respects, Except in Blood

A smail town in the foothills of the White Mountains of New Hampshire
acclaims me as a native son. My mud-throwing, window-breaking, and
shoe-wearirg days were in this unfortunate town. To this place my father
immigrated from Italy at the age of seventeen. He had attended grammar school in
his native country and had worked himself through a cutting and designing school.
At present he is head of a prospering business, a deacon of the town's
Congregational Church, and treasurer of the local Rotary Club. Mother was also
born in Italy, coming to America at the age of four. She is 2 high school graduate.

|, being more or less a prudigy, or S0 considered by mv fond parents, was
sent to school at four. Studies came easily and | finished in ordinary time and
went to a couple of preparatory schools to be better prepared for college. Sucha
foolish ideal | was already developed mentally beyond my age, and being not well
developed physic~.ly, found my self left out of boys’ games. This made me shy and
out of place. Although | went in for sports and achieved success, my schooimates’
first impresssions did not seem to change. Every once ina while some one of them
would call me a "Wop.” At first | fought them, only to receive the worst of the
conflict nine times out of ten. Under the circumstances, | griadually reverted to
silence. As | grew older | began to realize the heritage that wzs mine, and | pitied
the poor fools who attempted to hurt my feelings. Even now tiough, it hurts when
someone uses the expression. Sometimes | feel positive hatred for the poor class
of 1talians who are responsible for the general low estimation of the race.

Father wished me to speak the italian tongue, but mother being more
thoroughly Americanized, did not share his desire. | learned to understand it fairly
well, but not to speak it. To my knowledge | was deniec nothing | desired.
Intellectually, however, | desired something | could not get at home--the constant
use of the English tongue in the most correct manner. | had to rely on school and

_ outside contacts for that.

As my father was broad-minded, he, even in my earliest years, told me to
pick the profession | desired. This attitude was really extraordinary in view of
the fact that most of the boys that | knew who were sons of Italian immigrants
were practically forced into their fathers’ trades. Indlregtly, | trace my yearning
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for a literary 1ife to my Italian parentage. One summer | sold subscriptions; thls.
was the most revealing occupation one can imagine. | saw life aimost at its worst
and leamed considerable psychology of human beings besides. Another summer |
was a beliboy in a hotel, again learning to gauge people for their warth. | resented
the superior attitude of many guests, who were no better than the bell-boys.
Another summer | broke up with several jobs. | worked for a time in a factory,
whose force was made up entirely of Poles and Lits. Although they were
comparatively ignorant, | learned to admire their industriousness and cheerful
outlook in America, the 1and of opportunity.

All close branches of my parents' familtes are here in America | do not
plan to visit the native land of my parents. Mussolini has passed an idiotic law
which considers all foreign born italians, one generation removed, still under the
jurisdiction of italy. That means if | go to italy before | am forty-five years old, |
shall have to serve two years in the italian army. Is that right? NOI Whatdo!
owe Italy that should compel me to waste two years of my life for her benefit, and
even possibly die? Whatever affection | may have had for !taly as a country
disappeared with that avaricious law.

My closest friends have always been Americans. In college | became ‘
member of a social fraternity that excluded all but Protestants. The fact that |
am not Catholic has gone a long way toward throwing me in with Americans only. |
have never wished my parents were of another race, but they have hurt me beyond
words. | have brought friends of mine to visit or have a meal with me. My parents
are always genial enough, but they often address each other in italian, which of
course is not understandable to guests. They feel at sea, and | feel even more
embarrassed. | have had a great deal of trouble with my parents, the basic reason
being domestic inharmony between them. it has proved unhappy for everyone. They
are never settled. Arguments break out frequently. | prefer to be away when the
storm breaks, | am relieved to be away. It isn't really a home as far as happiness
goes. Nothing is lacking in the way of finances or comfort, but ] hate the parental

squabbles, the eternal fighting.

i hav® never been subjected to contact with newly arrived immigrants. |
have nothing in common with them. | feel, however, a pride in the heritage that is
mine. | am glad that | am what | am in intellect and soul. But 2s a perosn, | am
American In customs and manners.

From “Immigration and Assimilation” by Gerald Duncan.
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A THIRD GENFRATION GERMAN
Never Correlated German Grandparents with Self

It 1s very seldom that | am aware of the fact that | am a third generation
immigrant, or that my grandparents were actually born in another country. itis

" only when | go to visit my grandmother, and that happens only on rare occasions,

that | realize how German they are; but | never correlate their being German with
myself at all. Both my paternal and maternal grandparents came as brides and
grooms to Philadelphia and settled in the German portion of the city. As they
became more used to the new country, they mingled more with Americans, and
finally moved out of the German section. They apparently did not find it difficult
to make this gradual transition to American ways, for they never mention the
process. | have often heard them speak of the trip over and its impressiveness,
but their acclimation to our ways must have been so gradual through the German
groups in which they first lived that they were unaware of the change. The
process of reacculturation is a very difficult and tedious adjustment and is rarely
totally accomplished when one moves into a new culture when he is fully mature.
For this reason my grandmothers, although they are American in many ways, retain
some German traits, even after almost fifty years. On the other hand, a relative
who was but a year old when he came, grew up and received all his impressions in

| have never lived in direct contact with people of my own nationality
other than my grandparents, and my associations with them were very close in my
early years. During vacations my grandmothers began the practice of speaking to
me in German. | soon became accustomed to that tongue and believe | could
understand anything they might say to me in that language. Although both speak
English fluently, they ke to use their native tongue with one whom they trained
themselves. | am a looking forward to studying German next year, but of course it
will not be easy, as | understend merelv spoken German, and probably a local
dialect at that. Nevertheless, | feel a natural eagerness ror the course and expect
to enjoy it far more thar the Latin and French | have had to take.

| have always taken a certain pride in German accomplishments and
traditions. It was only during the World War that | feit pained to reveal my
German ancestry, but those days rapidly passed. | always feel a littie swell of
pride when my professors mention the work of some outstanding German schotar.
Other than in this superficial sense, my interest in German things is practically
nil. 1 do not find its history so fascinating as that of other countries, and | am
disgusted with its literature. My father, who probably feels more closely bound to
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Germany than |, once, in a moment of ancestral pride, bought a complete set of
German masterpieces. Sadly enough, he has read only one or twe volumes. | have
removed the payct wrappers from several others, but neither of us can

appreciate the heavy German style.

My mother speaks German with such difficulty that one cannot understand
her, but my father can use it fluently. He finds it very beneficial in his practice,

since many of his clients are German-speaking friends of my grandparents. !
never feel ashamed of the language, but | am embarrassed when my grandmothers

-

use it In public places. In such localities, anything foreign attracts much

attention and makes me uncomfortable. And yet | realize it would hurt my
grandmothers to mention this fact. German to them seems far more usual than
English.

| have never known any recent immigrants from Germany, but | have seen a
friend of my aunt several times. She wears such outlandish Dutchy costumes
that! find 1t difficult to keep a straight face in her presence. | am sure | should
be ashamed were | forced to travel with her in a crowded street car. But | would
fee} this way about any foreign person; the average American does not like to
have notoriety thrust upon him by an odd-looking companion. |

My brothers and sisters, from our own views, are not German in appearance.
The fact that a friend has discovered that | can translate her first-year German
sentences has forced me to recognize my nationality. | take no offense at all; it
is a mere coincidence. Doubtless | would retaliate, should a similar occasion
arise. On the whole, | am usually unaware that | am a third generation German
immigrant, but when | actually become cognizant of this fact it does not
embarrass me in anyway, except in the instances of going to the theater with my
grandmothers: then | certainly wish | were English. On all other occasions, |
greatly admire the German race and its works. Even during the Wworld War | place
all the blame upon the Kaiser and thus felt at ease to praise (inwardly of course)
the courage and pluck of the Germans. | suppose | shall always be slightly
prejudiced in this respect, but it is only human to value one’s own ancestors and
consider them to be the best type.

There are still a few German characteristics in our home. First of all, aur
style of cooking is predominantly German, because mother learned this art from
my grandmother and we are perfectly satisfied with the results. The unused
classics represent fine intentions, if nothing else. Our understanding of German
and our feeling of pride toward things German are outcomes of our ancestry.
Finally, | think that our family _11 possess some of the German physical and
mental traits. We are tall, healthy, good eaters, and active. We are also rather
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. perserverant and conscientious, and possess the German ability to"plug away” at
things. Sometimes | become disgusted with myself for being conscientious, but
then | attribute it to my inherited nature and forget about it. In these ways we are
really German, but we are unaware of the fact unless we pay particularly close
attention to them. One may conclude, therefore, that by the time a person is
removed from his ancestral home by two or three generations, he has little in
common with it and is only slightly affected by its customs.

d
From “Immigration and Assimilation” by Gerald Duncan.
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Patterns of Americanization
From one generation to the next immigrant families changed as they became
~Americanized" The chart below shows a pattern of change which
sometimes happened. What problems and what advantages might each
generation experience.
Generation Country of Birth Americanization PROBIEMS — ADVANTAGES
First generation Not born in America. Strongly resisted new
immigrants Came to America from |ways.
another country. R
&y
Second generation Born in Americato  |Started getting away I
immigrants. foreign-born parents.  |from old ways - started a3
‘ learning American ways.
Third generation Born in America to More American ways than
immigrants American-born parents; |"old” ways.
Grandparents foreign- )
born.
ourth generation Born in America; parents|Compietely Americanized
immigrants ts, born in  {but interested in learni
America; great grand-  |about old ways.
parents foreign-bormn. -
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. Patterns of Anericanization (Answer suggestions.)

,.__Mtﬁ__r__AWM—q

Language- won't know | Bring new skills, culture
English. No adequate and 1deas.

fob skills for new

country.

Not totally one or Know English language
other could be bilingual

Conflicts with parents.| Could help parents.

Might not have ability | Know English language

to speak second very well. Can develop
language. H better work skills.
. Lose second language
and other cultural
background.
Wil be assimijated
into society.
|
[ %
11y

. Q ”9




1607 Virginia is founded by English colonists.

1789 “The Constitution shall have Power..to establish a uniform Rule of
Maturalization®

-

1790 An Act to establish a uniform mile of naturalization called for a national
rule in order to prevent particular states from receiving citizens and
forcing them upon others who would not have received them; set the
residence requirement at two years.

1795 Act changed residence requirement to five years and specified that a
declaration of intention be filed three years before paturalization

1797 One member of Congress suggested that since the country 1S fully populated,
immigration should stop.

. 1798 Alien and Sedition Acts authorized expulsion of foreigners considered 3
threat to the United States and extended residence requirements for
citizenship to fourteen years.

1819 "An Act regulating ‘passenger ships and vessels” set a Iimit of two
passengers per five tons of vessel, required minimum supplies of food and
water on ships leaving the United States to prevent danger of death by

starvation, and laid the foundation for data on immigrants by requiring a
manifest of all passengers taken on board ships bound for the United States.

1848 Act set standards for ventilation, cooking facilities, food and water
supplies, and sanitation on sailing ships.

1855 Castle Garden immigrant depot opens in New york City to accommodate
larger numbers of immigrants \

First Steamship Act established standards for passenger facilities, food and ™.
 water supplies, passenger space (one passenger per two tons); continued the
. manifest record; and charged ships $10 for each and every passenger over
eight years of age who died on the voyage.
7
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1864 “immigration Encouragement Act” provided for a Commissioner of
immigration appointed by the President to authorize labor contracts as a
means of paying fo- transportation to the United States. The Commissioner
was assigned to collect information on the climate and resources of the
United States for distribution throughout Europe. An office was set up in
New York to make contracts with rafiroads for tickets for immigrants

1875 First federal immigration law bars lunatics, tdiots, convicts, and those
iikely to be welfare cases.

1862 Federal immigration law prohibits lunatics, idiots, convicts, and those
likely to become public charges from entering the United States.

1882 Chinese Exclusion Act bars Chinese laborers from entering the United States
for a period of ten years (renewed in.1892 and extended !ndefmmly iIn
1902).

1885 Foran Act prohibits prepaying immigrants’ passage in exchange for services.
Applied to unskilled labor, since artisans and professionals were exempt.

1886 Statue of Liberty Is dedicated ‘
1891 Health qualifications are added to immigration restrictions.
1892 Ellis Istand becomes clearing-house for imigrants, replacing Castie Garden

1907 Teddy Roosevelt's “Gentlemen's Agreement” with Japan denles passports to
Japanese laborers wishing to come td the United States. -

1917 A literacy test is required for persons over sixteen years of age and barred
immigration entirely from most of the Asian-Pacific area.

1921 Emergency Quota Act restricted immigration using a guota system based on
national origins; favored Northern and Western Europeans. .

1924 National Origins Quiota Act created a permanent quota-system which set
limits at 2% of each foreign-born nationality living in the United  States in
1890.

1939 World War |1 began. All immigration ceased ®

121
s 122
[ «




1948 Displaced Persons Act allowed 400,000 World War 1| cefugees to enter the
United States over a four-year period. :

1952 McCarran-Walter Act removed former bans on Asiatic and Pacific immigra-

tion, retained guota system, and gave top priority to immigrants with
superior education and needed skills.

1954 Ellis Island closed. Symbol of ending of mass immigration.

1965 Immigration and Nationality Amendment abolished national origins quota
system and allows immigrationon a first come, first served basis. This Act
ended racial restrictions. L.

1966 Cuban refugees could become immigrants and seek paturalization

1975 Vietnamese refugees, reluctantly allowed to enter US. at end of Vietnam
war. '

4
1978 Haitians granted “entrant status” for 6 months until Congress approved
residence. | |

1980 Withdrawal of presidential power. for wholesale refugee admissions.
Congress must now approve. . .

1982 Simpson-Mazolll Immigration Act introduced and pmd in the Senate. Then
sent to the House of Representatives.

1984 SimpsonMazolli Immigration Act in committee between the House of
Representatives and the Senate. Seeks fines for employers of illegal allens;

amnesty and permanent residence status for- {ilegals presently in the US,;
and higher Mexican immigration quotas. . .
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' TOPIC: BECOMING A CITIZEN

OBJECTIVE: The students will learn the steps that immigrants take to become
citizens.

MATERIALS: CITIZENSHIP CHART p. 129, STEPS TO BECOMING A CITIZEN p. 131,
(this could be made into a transparency), S teacher made cards 8'/ 2
x 11 (S or 6 sets depending upon class size) labeled as follows:
"IMMIGRANTS ENTER THE U.S.,”
“IMMIGRANTS MAKE APPLICATION TO THE OFFICE OF IMMIGRATION
AND NATURALIZATION,”
"IMMIGRANTS TAKE EXAMINATIONS,”
“IMMIGRANTS HAVE FINAL HEARING," and,
o | "IMMIGRANTS RECEIVE CERTIFICATE OF NATURALIZATION

-

1. Divide the class into small groups of 6 students. Each student
should take a card and arrange himself in the correct sequence
order for becoming a citizen

.. 2. After giving the students S to 10 minutes tc arrange
themselves,the teacher should read the correct order, to the
students. e. g "Step I..., Step 2..., etc.

3. Hand out copies of the CITIZENSHIP CHART and have students
write in the steps as they appear on the chart.

4 The teacher should then show overhead transparency of STEPS TO
BECOMING A CITIZEN on p. 131, and explain some of the details not
listed on the students’ charts:
a. After step #1 is finished, an investigation is done on the
applicant.
b. The applicant is then notified to appear before an examiner
with 2 US. citizens who can testify as character witnesses.
The applicant and witnesses are interviewed under oath, apart
from each other, in private, by the Naturalization Examiner.
The rest of the hearing is open to the public and the candidate
may bring a lawyer, friend or other representative.
‘ c. The witnesses testify that they know the applicant well, have
@ seen him/her In location of stated residence, and describe his
moral character and loyaity to the United States.
127
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d. The candidate is given an examination which tests knowledge .

and understanding of the history, principles and form of

t of the United States. Part of the test will
examine the candidate’s ability to read, write and Speak
English. (If the candidate is over SO years old and has legally
resided in the US. for 20 years, the language requirement may
be waived and the candidate allowed to take the test using an
interpreter.) '
The teacher should then mention the final hearing detafls as
shown on the chart.
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Citizenship Chart |
~Step 1.
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" A Submit apphication to Office of Immigration and Naturalization

Service.

B. Submit a fingerprint (if over 14), a biological Infomatim form,
a medical form, and an affidavit of support.

C. Give a $50 fee for filing and 2 color photographs.

An examination (after application has been processed)
A. Must be accompanted by 2 U.S. citizens (serve as witnesses and
testify as to qualifications)
B. Must prove qualifications
1. Age and residence
a. 18 years or older
b. Legal resident of U.S. for at least S years
c. Resident of state from which they seek naturalization at
least 6 months
2. Prove that they have lived by generaily accepted moral
standards for S years.
C. Education

1. Must read, write and speak 30 words of English (unless physical

handicap or smal) child or elderly)
2. Must show basic knowledge of history and form of government
of the US.

D. Pay a$25.00 processing fee.

Einal Hearing

Officers prepare report for the judge (may request additional
evidence)

Applicant 13 notified what ju 'ge recommends

Hearing is held 30 days after the examination

Applicant takes oath of loyaity to US.

mEpO®m >

a citizen.

1. Children under 18 automatically bécome citizens if at least one
parent is naturalized and receives citizenship certificate for

them.

131
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‘ TOPIC: MORE ABOUT THE NATURALIZATION PROCESS

OBJECTIVE: Students will gain an understanding of the naturalization
process.

MATERIALS: SAMPLE CITIZENSHIP TEST p. 135, OATH OF ALLEGIANCE (a
transparency can be made of this) p.141, SUGGESTED CITIZENSHIP
PROGRAMS p. 143.

PROCEDURE:
1. Briefly review the previous lesson, outlining the steps that an
immigrant takes to become a citizen, either with or without the
CHART from that activity.

2. The teacher should inform the class that he/she is going to assume
the role of a Naturalization Examiner and give them a Citizenship
Tast. Using the SAMPLE CITIZENSHIP TEST on p. 135, give students
selected questions to answer. After the test s taken and answers
. checked, the teacher then informs the students who passed.

= Grading by the Naturalization Examiner s strictly subjective. If
the Examiner feels that the immigrant has a good grasp of
government and history, and is functionally literate, he “passes’
the test.

° For an extended leaming activity, the teacher could assign
students to find out the answers to all of the questions on the
citizenshio test

3. The teacher can inform the students that the examiner may advise
the candidate about how to complete the written pétition. The
petition is signed by the candidate in his own handwriting and
he/she swears to the truth of its contents.

4. Those students who pass the test can then take the CATH OF

ALLEGIANCE on p. 141. Before the teachers show the OATH, they

could have the students write their own citizenship oath and then

compare it with the actual one. The teacher could go over the

. oath, phrase by phrase, having students explain what each phrase
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means and looking up words in the dictionary, if necessary. .

S Have some or all of the students make a CERTIFICATE OF
NATURALIZATION showing that a person {s a citizen. The class
could vote on the best one. Ask students to consider which part of
the process is the most important in transforming an immigrant
into an American citizen. Is it the residency requirement, the
petitioning procedure, the test, or the certificate which Is the
most important? Should native-born Americans be required to

follow the same procedures? Wiy or why not?

6. The teacher may want to have a mock naturalization proceeding
and/or a citizenship day ceremony. On p. 139-41 are suggested
programs as given in Gateway to Citizenship by the immigration
and Naturalization Service which is at the DIMC. More details and
sample speeches and addresses can be found in the book.

(= This might be a good program to do for a PTO meeting or as 3
culminating activity for the immigration unit given for other .
classes or grades in your school.

7. Another follow-up activity would be to invite someone who has
bemmummmtmllmlmmsstomwmeclasa
Contact SAFEGUARD st 441-3805 for names of speakers.

129 ®
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. | SAMPLE CITIZENSHIP TEST (with answers)
NOTE: Questions are seiected by the examiner at his discretion and given orally
to the candidate.

Pert I: American History

1. Name the 13 original colonies.
A Connecticut, Delaware, Georgia, Maryland, Massachusetts, New
Hampshire, New Jersey, New York, North Carolina, Pennsylvania, Rhode
island, South Carolina, Virginia

2. Who is called the “Father of his country?”
A George Washington.

3, what do the stars and the stripes of the United States flag stand for?
A Each star represents a state while tn |3 stripes represent the 13
orlglual colonies.

. 4 What are the highest mountains in the United States?
A Rocky Mountains.

S. M\owasmuncoln?
A He was the 16th president of the U.S. Hefreedtmmavesmdsmedthe
Unfon.

6. What was the Revolutionary War?
- A |t was the war between the 13 colonies and Britain over taxes and
freedom. The colonies won the war.

7. When was the Revolutionary War?
A From 1776 to 1783.

8. What was the Civi) War?
A. It was the war between the North and South over slavery and
economics. The North won the war.

9. What is the name of the national anthem?
. A The Star Spangled danner.
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10. who were the Pilgrims? .
A. They were among the first settlers to come to this country seeking
freedom of religion. They arrived in Massachusetts in 1620.

11. What is the United States?
A It is a federated union of 50 states.

12. What are the four most important documents in the early history of the
United States?
A. The Declaration of independence, The Articles of Confederation, The
Constitution, and The Emancipation Proclamation.

13. What is the capital of the United States?
A. Washington, D.C.

14 Where does the President live?
A In the White House in Washington, D.C.

1S. What is the longest river in the United States?
A. The Mississipp! River .

16. What is the 4th of July?
A. It is the Independence Day of the United States.

17. what is the Constitution?
A. it is the highest law of the United States.

18. Do you know the meaning of the colors of the United States flag?
A Yes: red is for courage, white is for purity, and blue is for justice and
truth.

19. There have been 16 territorial exparsions made by the United States since
the Revolution. Name eight.
A. Lousiana Purchase, 1803; Florida, 1819; Texas, 1845; Oregon, 1846;
Mexican Cession, 1848; Gadsden Purchase, 1853; Alaska, 1867; Hawall,
1898; The Philippines, 18698-1946; Puerto Rico, 1899; Guam, 1899;
American Samoa, 1900; Canal Zone, 1904-1979; U.S. Virgin islands,
1917; Pacific Islands, 1947; Trust Territory, 1947.




20. There have been 39 Presidents in the United States since the Constitution
went into effect. Name ten Presidents and give the years they were in office.

A. George Washington 1789-1797 Chester Arthur 1681-1885.
John Adams 1797-1801 Grover Cleveland 1865-1869
Thomas Jefferson 1801-1809 Benjamin Harrison 1869-1693
James Madison 1809-1817 Grover Cleveland 18931897
James Monroe 1817-1825 William McKinley 18697-1901
John Quincy Adams 1825-1829 Theodore Roosevelt 1901-1909
Andrew Jackson 18629-1837 William H. Taft 1909-1913
Martin Van Buren 1837-1841 Woodrow Wilson 1913-1921
Wwilliam Henry Harrison 1841 Wwarren 6. Harding 1921-1923
John Tyler 1841-1845 Calvin Coolidge . 1923-1929
James Knox Polk 1845-1849 Herbert Hoover 1929-1933
Zachary Taylor 1849-1850 FrankiinD. Rooseveit  1933-1945
Millard Filimore 1850-1853 . Harry S. Truman 1945-1953
Franklin Pierce 18531857 Dwight D. Eisenhower  1953-1961

. James Buchanan 1857-1861 John F. Kennedy - 1961-1963
Abraham Lincoln 1861-1865 Lyndon B. Johnson 1963-1969
Ulysses S. Grant 1869-1877 Richard M. Nixon 1969-1974
Rutherford B. Hayes 1877-1881 Gerald R Ford-appointed 1974-1977
James Garfield 1881 James Ear] Carter 1977-1981

Ronald W. Reagan 1981-

PART II: American Government

1. How does the government get the money needed to carry on its affaira?
A By taxation.

2. Where is the original document of the Constitution located?
A In the National Archives, Washington, D.C.

3. Who wrote the pledge to the flag of the United States (Pledge of
Allegiance)
A Francis Bellamy

. 4. Who elects the President?
A The people, through the Electoral College.
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S.  Who makes the laws for each of the 50 states? .
A. The state legisiature of each state.

-

6. Did we have a government before the Constitution?
A Yes, we had a government under the Articies of Confederation

7. What are the two houses of Congress?
A The House of Representatives and the Senate.

8. What body advises the President in making policy decisions?
A. A cadbinet made up of 13 members.

9. What is the 26th Amendment?
A. That a person 18 years of age or older can vote.

10. In order, name the successors to the President in case the President
resigns or dies.
A The Vice President, the Speaker of the House, the President pro
tempore of the Senate. Q

1 1. How long does a Federal judge serve?
A For life, uniess he or she is charged with unbecoming conduct.

12. What are the three branches of the United States gcvernment? Name them
and give their main power.
A Legisiative -~ makes laws.
Executive -- enforces laws.
Judicial — judges laws and lawbreakers

13. What are the first 10 Amendments called?
A The Bill of Rights.

14. What is a democratic government?
A. Government by the pecple through their elected representatives.

1S. What are the principles of the Unfted States Constitution?
A Liberty, equality, and justice.

16. Is the American government a federaticn or centralized? .
A 1t is a federation.
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17. What are the major political parties in the United States?
A. The Democratic party and Republican party.

18. Is the United States a dictatorship, a menarchy, or a republ ic?
A. A republic. ‘

19. Who 1S now the Prestdent of the United States?
20. Why do you want to become an American citizen?
PART III: English Test
write the following sentences, completing those which have blmks.’
i. 1 want to be an American citizen.

2. 1 have a pen in my right hand.

3. Thispenhas {blue, black) ink.

4 |cameto (state) from - {country) on
(date).

S. | am wearing (color) shoes.

6. Yesterday was a (hot, warm, cold) day. |

7. 1amworkingat ~

8. Wehave children: sonsand_____ daughters.

9. My first name is

10. | will do my best to be a worthy citizen.
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From Louise Boggess. Journey to Citizenship. Funk & wagnells, 1967.
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cocossesmaescsmassssSSEROSSoSSSSSSESaRsSSRSSRaSssseos
QATH OF AlLEGIANCE
( “! hereby declare, on oath, that | absolutely and entirely renounce and
4 abjure all alleglance to any foreign prince, potentate, state or sovereignty,
| of whom or which I have heretofore been a subject or citizen, that | wil
} support and defend the Constitution and laws of the United States of
§  America against all enemies, foreign and domestic; that | will bear true
| taith and allegiance to the same; that | will bear arms on behalf of the
"§ United States when required by the law; that | will perform noncombatant
| service In the armed forces of the United Statéa when required by the law;
| that | will perform work of national fmportance under civiltan direction
| when required by law; and that | take this obligation freely without any
mental reservation or purpose of evasion: sohe_lpmeﬁod'
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Citizenship Programs
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NATURALIZAT:ON PROCEEDING IN A UNIT:™ STATES DISTRICT COURT

—

4

1. Opening of court L :
2. Invocation . . e +o* e o« . Minister
8. Motion by Na.tunlinﬂon Exmmer

4. Granting of motion by Judge, who turns proceedings over to

« + « Officer of civic clud

-1 Jndgodirectschrktondministeroathnfaﬂeghm

8. Clerk of Court administers oath to applicants

Q.Ghnimmdimtsudmofeolomandnsingofanﬁm
for pledge of allegiance

10. Pledge of allegianceto flag . . . . . Entire audience

1l. Bmuhhmwlymmrdizeddﬁmbyhm

12. Chairman directs audience to stand for National Anthem and
announces it will be sung by Miss _
prominent soprano, audience-requested to join in ﬂnal vcm

18. National Anthem

14. Distribution to new cifizens the pamphlet “A Welcome to
U.S.A. Citizenship” by Judge qr"‘NaturalizntionEuminer

15, Closing of court
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NATURALIZATION PROCEEDING IN A MUNICIPAL AUDITORIUM

1. BandConcert . . . . . . . . . Higk school band

2. Opening of court

8. Address . . . e+ o« « o« o Presiding Judge

Llnttodud:imo:tspm . e Presiding Judge

b. Address . . . OMoqusﬁondemomm

6. Recognition by court of Naturalisation Examiner

7. Presentation of petitioners . . . Naturalication Exominer

8. Motion for admission of petitioners

9. Granting of motion by court

10. Adminktaﬂngoathotallechnee . « . Presiding Judge

11. Pledge of Allegiance . . . . . . . Entire cudiencs

12. Closing of court '

18. National Anthem . . . . . . . . High school baxd

14. Retirement of colors

18. Distribution to newly naturalized citizens the pamphiet *
Welecome to US.A. Citimnship by Presiding Judge

18. Benediction . . . « o+ .« . Minister
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HELD IN A PARK

l.Coneert.............U.S.AmBmd
X.Openinznfmrt..........v.s.llmhd
8. Advancement of the colors . . . U.S. Army Color Guard
6. Recognition by the court of Naturalization Examiner
6. Motion for admission of petitioners . . . Nafuralisation
Ezaminer
7. Grantingofmotion . . . .+« . . . o o o . o Judge
8. Presentation of Petitioners . . Naturolisation Kzaminer
9. Administering of oath of allegiance . . . Clerk of Court
: I&anlﬁonbytheeourtofcmurmm,cmmmpmmmo
X 1. Greetings . . . « . - « <« . Chairman
R 12. Narration by radio commentator
I&Prumhﬂondmmm.....wm
ILAcaphmotm.....,.ByaNmCim
Y 15. Pledge of Allegiance to the Flag . . Old and New Citizens
16. Closing of court ‘
17. Invocation for Citizenship Day Ceremony
18. Welcome . Vice Chairman, Citicenship Day Commitise

20. Address
£1. Iubdemthubynepmenhﬂmo!meThlrhenOﬂxhﬂ
States in Honor of the Signers of the Constitution
B.thlbnﬂmtomlymtunlkedemzmﬂnmphlet“‘t

Welcome to U.S.A. Citizenship” by Naturalization Exam-

fner
28. Singing of the National Anthem . . . Entire audiencs
84. Retirementof theColors . . . . U.S. Army Color Gard
25. Benediction
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. TOPIC: IMMIGRATION TODAY

OBJECTIVE: Students will be able to identify current immigrants and their
reasons for coming to the United States.

MATERIALS: GRAPHS *1 and #2 pp. 151-152, TABLE 1 p. 153,(all 3 could be made
into transparencies), BACKGROUND INFORMATION (for roleplay
activity), p. 155, ROLEPLAYS p. 159, POLITICAL CARTOON p. 163,
THE IMMIGRANT (this could be made into a transparency) p. 165.

PROCEDURE:
1. Direct students to ook at GRAPH #1 on p. 151 to discover where
the most recent immigrants have come from. (Asia and Latin
America). Discuss the following questions:
~ Wiy have people been coming from that part of the world to
live in the United States? (wars, political turmoil, economic
problems)
- Why are more Asians coming in recent years? (Laws
' restricting Asian immigrants were lifted in1965).

2. Direct students to look at GRAPH #2 on p. 152 to decide which
state has the most registered aliens. (California)

~ Los Angeles has been called “The New Ellis Island™ Why do you
think it has been called that? (Immigrants go there as they
used to go to Ellis Island in New York.)

- Why do you think immigrants now go to Los Angeles rather
than New York? (it's closer to Asia and South America than
New York, it has a warm climate and other groups with simiiar
language have settied there.)

3. Ask the students to look at TABLE #1 on p. 153. Discuss the
reasons these particular groups of people might come to the
United States. ‘

Mexicans - bad economy in Mexico, easy to cross border, many
other Mexicans live here.
Iranians - bad political situation, would be killed because

they disagree with government, low draft age (14)
Salvadorans - bad political situation, can make better living

. here, other people here speak Spanish.
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m-ommmalmwesmummm.
large numbers, can make more money here than in Japan.

Chinese - can get better education in US. beczuse there are
more colleges. ‘

Koreans - can make more money in U S. and have a better
standard of 1iving.

Filipinos - Professional people are getting murdered for political
reasons in the Philippines and in the U.S. the same people can
eam a better living because of their education and profession.

Could point out on world map where each of these groups aie from.

4 Use some-or all of the following questions for discussion:

- what are some possible problems thaw can be caused by the
United States allowing many immigrants into the country
today? (possibly take jobs that US. citizens might want,
schools become more crowded, resentments and fights among
various nationalittes, not enough housing so cost aof housing
goes wp, higher crime rate, traffic problems)

- How could we solve the problems? (Not let 5o many people inf)
as immigrants, plan our cities for future growth, bufid more
schools and highways)

~ Do you think the people who are coming today as immigrants
want to stay in the US. or would they want to go back to thetr
own country if certatn situations changed? Why or why not?

C> Before starting the Roleplay activity, the teacher should read or
paraphrase the BACKGROUND INFORMATION on the countries on
p. 155.

5. Divice the class into groups of .three, giving each person a role to
play; citizen, non-citizen, or immigration officer. Give each
group a ROLEPLAY p. 159%(some groups will have to do the same
one) and about 10 minutes for the immigration officer to reacha
decision as to whether or not the non-citizen should be admitted
to the US. After the groups have completed their roleplay,
discuss each officer’s decision with the rest of the class.

®
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6. Hand out coples of the POLITICAL CARTOON on p. 163. Have one or
two students read the words aloud and then discuss the followng
questions:

- in what time of history do you think this cartoon was done?
what makes you think that? (the early 1980's, because of the
mmtimofummmm-mmwfmwa‘wgomn
recent immigrants)

-\\nntdoyouﬂmtlsmn&st'sattltutdem«rm
immigration laws? what words in the cartoon make you think
that? (doesn’t Jike them, uses words such as “on 3 2-year trial
basis,” “temporary residence for 10 years,” and “coast guard
inspected.”) '

- what does the word documented mean? (it means that a

person has legal papers to be in this country)
- Why do you think all the papers are at the bottom of the Statue

of Liberty? (could represent all the paperwork with which
{mmigrants have to deal)

7.Show the transparency of THE IMMMIGRANT. Discuss the
following points:

- in what way does the songwriter feel that immigration has
changed? (Jmmigrants used to be welcome, now they find a
“closed door”)

- Does the writer feel good or bad about the change? What make
you think that? \
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® Graph #1
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Graph #2

Caltfernio
1,260,841

Where They Settle in U.S.

. Stslos where most of the 4,064,331 registerad aliens Mve,
at ietost count—

1. Calilomia . .. 1,200,041 8. Michigan ... 139,973
2. NewYork .. 800,718 9. Pernsylvania 109,968
10. Cormecticut

11. Oho .....

152




Table #1

~11 [0 T 0 AL L AL IL JL 1) %%
. ETHNICEXPLOSION

- gyt

This table represents the number of peoples
of different nationalities who came to
Los Angeles, Califormia in 1970 and 1983.
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BACKGROUND INFORMATION

HAILTI

Hait! is an island in the Caribbean Sea which is south of Cuba. It has few
industries and most of the people depend upon agriculture to support themselves.
There has been much political unrest in Haiti since 1946. In 1957 a man named
Francols Duvalier (Papa Doc) became President. He ruled as a dictator until 1971
when his son Jean-Claude succeeded him. The constitution of the country hes
never been fully enforced. (Men axd women over 21 can vote, but only persons who
own property can hold public office.) Jean-Claude, who rules as a dictator,
controls the armed forces and a secret police force. Since the early 1970's
thousands of Haitians have left the country because of the political situation and
poor economic conditions there

YIETNAM

Vietnam is a country in southeast Asia. The country was divided after local
Communist forces defeated the French who had occupied and ruled Vietnam for
many years. The US. interfered to prevent elections because the Communists
would have won.

The war resumed in 1957 when Vietnamese Communists (also known as the VC
or Viet Cong) began attacking and fighting in South Vietnam. The South
Vietnamese Army, which received militsry aid and advisors from the United
States, fought against the Viet Cong. In 1965 combat troops from the United
States began to take part in the war. There were troops from other countries
including South Korea, Australia, New Zealand and Thailand which joined them.
The Viet Cong were helped by North Vietnamese soldiers. Russia and Chine
supplied the Communists with war materials,

By 1969, the United States had more than 543,000 troops fighting the war.
Then the Americans began withdrawing and South Vietnam took more
responsibility for carrying on the war. in January, 1973, a cease-Tire agreement
was signed by the United States, North and South Vietnam and the Viet Cong
However, North Vietnam, South Vietnam, and the Viet Cong did not follow the
agreement and continued to fight. The war ended on April 30, 1975, when South
Vietnam surrendered to the Communists. Many people who had fought against the
Communists fled the country to avoid living under Communist rule and being killed

by the government.



SOUTHADEA @

South Korea s a country in Asfa, northwest of Japan it is a rugged,
mountainous land with soil that must be heavily fertilized to produce good crops.
it became Involved in a war in 1950 when it was invaded by the North Korean army.
The United States and other countries helped South Korea while Chinese troops
joined the North Koreans. Peace came in 1953 but only after incalculable
destruction. There has been much political unrest in South Korea since the war. In
the1970's, the president at that time, Mr. Park, declared martial law. He was
assassinated in 1979. A General Chun took control of the government, extended
martial law throughout the nation and arrested leading politicians. He lifted
martial Jaw in 1981 and was elected president soon after. Today there are about
39,000 American troops In South Korea because there are still fears of an invasion
from North Korea.

 The Reverend Sun Myung Moon leads an international religious sact of Buddhists
commonly called Moonies” He became famous in the United States during the
1970's when he emigrated from Korea to attract new believers into his sect. In
1982 Reverend Moon was convicted of income tax evasion, and was sentenced to a
prison term which he is now serving. .

iran 1S an ancient country in the Middle East area of southwestern Asia. it's
main religion 1s islam. For many years it was ruled by men calied shahs. The Shah
who ruled in the 1960's and 70's made many reforms in the country including
distributing land to poor people, giving women the right to vote and buliding many
new schools, and highways. But there were Jarge numbers of iranians, especially
students and intellectuals who accused the shah of ruling as a dictator and of
using a secret police force to crush political opposition. Also, a group of Mosiems
didn't like the shah for his policies that decreased the importance of agriculture
and included a trend toward making women equal to men under the law and in
terms of job opportunities. There was a revolution and a Musiim religious jeader
called Ayatollah Kiiomeini took control of the government. At Khomein''s direction
the revolutionaries established many regulations over the lives of the neople. For
example, men and women were forbidden to swim together, and tie use of
alcoholic beverages was outlawed. The government has executed large numbers of
its opponents and some others who failed to follow its policies which are based on
the Koran, the sacred book of Moslems. iran has also been In 8 war against its

neighboring country, Iraq, since 1980. ()
1456

. Q '56




CLBA

Cuba, an island in the Caribbean Ocean about 90 miles south of Florida was

~ ruled by a dictator named Batista in the 1950's. in 1953, a young lawyer named

Fide! Castro started a revolution against him. There was continual fighting until

tomemltedsmtealnmmmmemoommmtamd
American-owned sugar plantations, cattle ranches and of) refineries. Castro
turned to Russia for economic ald and military assistance. Soon Cuba became 8
Communist country. The United States has maintained a naval base on Cuba's
Guantanamo Bay, which is resented by the Cuban government. in 1980, Castro Jet
mmmtedto,lemu\elsm More than 125,000 refugees came to the
US. There was a lot of controversy involved with these refugees becpuse large
number's of prisoners and mental patients were reported to have come.
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ROLEPLAYS FOR IMMIGRATION TODAY
e e eEea—

Citizen (Homemaker)

You feel that people like the iranians
who have come from dictatorships and
are asking to stay inthe U. 5. as
refugees, are using that as an easy way
into the States. A/ter all, theymay |
have dictatorships, but not Communist
dictatorships, and anyone who ignot a -
Communist has to be all right. People
like this who can’t get along in their
own country won't get along in ours.
They take jobs of some good Americans
while they're causing trouble.

Citizen (Car Dealer)

You feel that part of the reason the
United States falled in Vietnam was
that the South Vietnamese didn't fight
hard enough. Many good American boys J
died in a fight you could see no real
reason for and you hate the humiliation
suffered in that war by the United
States. The Vietnamese have ho money
and unemployment is getting worse
every day. You understand a littie about
the Chinese and Japanese, but who are
these newcomers? Whoever they are,
we did all we could for them, and we
aren't obliged to take food from our
mouths just to keep them going.

5 ‘

Non-Citizen (iranian)

You are asking to stay inthe US. as a
refugee because you oppose the
Ayatollah. You feel that his govern-
ment is very repressive. You feel that
you would be a good citizen because you
believe deeply in Democracy. The Cubans
have been allowed to stay in this country
because they fear for their lives in Cuba.
You, too, fear for your life in iran. One
does not oppose the Ayatoliah and live.

Non-Citizen (Vietnamese)

You were loyal to the South
Vietnamese cause in the Vietnam War
and aided the American forces by supply-
ing information whenever you could Your
sons died in the army of South Vietnam.
Now with their wives and children you
have fled to the United States hoping to
stay forever You feel sure that you
would be killed should you ever return to
Vietnam. You feel that your loyaity to
Americans should in some way be re~
warded.

159

145



Citizen (Owner of a Small Produce ~ Non-Citizen (South Korean)

Store) You have decided to emigrate to the

You feel that the Koreans are work- United States for a number of reasons.
ing their way into the produce industry You have a college education and yet

in hopes of capturing it and possibly there are not enough jobs for college

that the Korean Central Intelligence graduates in South Korea. The average
Agency may be coordinating the effort. income for a year is only $1,500. You

Also, you think that the Koreans are have a teenage son who would soon be re-

coming to extend the teachings of that quired to serve in the army for at least J
crook Sun Myung Moon and his Unifica- years if you stay in your country. The

tion Church. You don't think he is a political situation isn't very stable. You
religlous leader but a politician who have to worry about Communism and
wants to centrol American politics. North Korea, war and all sorts of restric- .
“o ' tions by the government. .
———

Citizen (Union leader) . Non-Citizen (Hait{zn)

You feel these people must learn to You have smuggied your way out of
get along in their own country. It's the * | your country and into the United States.
duty of our government to keep them You feel the dictatorship of Duvalier is

out, and If they try and stay, round them | too cruel to live under. Many of your

up and deport them. You have worked all | friends who have voiced criticism of the
your life to make things better for the government of Haiti have been arrested
American workers. Now, with so many and disappeared. You feel sure that If
illegal aliens willing to work for very you are sent back you will be killed. If
little, it's harder to negotiate for fair the United States will not allow you to

wages. : stay here legally, iike the Cubans, you
are determined to stay illegally.
— 1 - — 8
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Citizen (Car Mechanic)

You feel cheated because, due to the
many Cubans who have come to Florida,
jobs are getting harder to come by. You
resent your taxes being spent on relief
for those who can't work. You don't see
the sense in the U.S. opening its borders
every time another country hag prob-
lems. Is it fair to give American citi-
zens problems just because they are
generous?

Non-Citizen (Cuban)

Castro is the dictator of your country.
Since you opposed him, you, and several
of your friends escaped to the United
States in fear of your lives. You have no
money and are willing to do any work to
support your family. Because you worked
in an American firm in Cuba, and were
loyal to American interests during the
Revolution, you feel you have aright toa
life within its borders. Your problem is
the anger and prejudice you are expert-
encing from the American people. Few
seem willing to help you, and you feel
that is wrong.

Citizen (Businessman)

You feel you are reacting as any good
businessman would After all, prices

are fixed on supply and demand. There
are lots of Mexicans looking for work,
50 wages go down. If they tumn into
troublemakers, let them go home
where they 11 really know what poverty
is. They know what they agreed to
when they came to the US. Besides, if |
they'd save their money, it would be
worth a lot more in Mexico, and they
could live well between harvests in the
States.

1

Non-Citizen (Mexican)
You have been in the U.S. since the

1960s and were badly needed to hervest
crops. You had no schooling for your
children, low wages and sub-human liv-
ing conditions. You and your co-workers
are still afraid to organize for fear of
mass deportation. After all these years,
you feel that you have a right to stay
permanently and press for better working
conditions without fear. Afterall, it isa
free country, and you want to live here as
a human being with dignity.
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Reprinted with permission of the Albuquerque Journal.
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® THE IMMIGRANT
(Words from a song by Neil Sedaka)

Harbors open their arms
to the young searching
Foreigner
Come to live in the light
of the beacon of liberty
Planes and open skies, billboards
would advertise
was it anything like that when
* you arrived?
Dreambcats carried the future to
the heart of America
People were waiting in line for
a place by the river.

CHORUS: :

. It was a time when strangers Now he arrives with his hopes
were welcome here. and his heart set on miracies
Music would play Come to marry his fortune with
They tell me the days a handful of promises
were sweet and clear to find they've closed the door
It was a sweeter tune and They don't want him anymore
there was so much room - There isn't anymore to go around
that people could come from Turning away he remembers he once
everywhere. heard a legend

that spoke of a mystical, magicai
land called America.
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‘ TOPIC: ILL EGAL ALIENS/UNDOCUMENTED ALIENS

OBJECTIVE: Students will learn the backgrour-. of the illegal alien problem and
try to figure out a reasonable solution.

MATERIALS: TEACHER BACKGROUND p. 170, COMING TO AMERICA-THE ILLEGALS
p. 171, ROLEPLAY p. 179.

PROCEDURE:
1. Before doing this lesson, the teacher should read the BACKGROUND
onp. 170.

2 Have students read aloud COMING TO AMERICA-THE ILLEGALS on

p. 171. Ask the following questions:

a What is the difference between refugees and fllegals? Refer
students to the definitions of refugee and illegal allen. Then
refer to what the article says. (it depends on the official
attitude of the United States toward the country the person
comes from. individuals fleeing Communist countries and
coming to America, even illegally, are almost alway. allowed to

. stay as political refugees. On the other hand, people coming
from a place such as violent E! Salvador would probably not
qualify as refugees since the United States currently supports
the government of E Salvador.)

b. Who make up the largest group of {llegal aliens, and how long do
they usually stay? (Mexicans, six months)

c. Why do Mexicans come to the US. illegally? (Very high
unemployment in Mexico and more and more jobs are done by
machinery in Mexico. If they come legally they have to be on a
waiting )ist and be a close relative to a legal resident in the
US., or a skilled worker, or professional, or have a sponsor
willing to provide financial support for up to five years.)

d. How do people get into the U.S. illegally?

(Some pay smugglers (coyotes) to get them across the border,
others just come on their own.)

e. What effect do fllegal alfens have on economy? (Many pay taxes,
but not many use social services, American employers depend on
illegal alien labor, some people say they take jobs Americans
turn down while others feel that American workers are hurt,

. especially minorities, women and young people.)
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3. Explain to the class that they will be divided into four groups with .
a particular role to play. Each group is to decide upon a solution

for the {llegal alien problem. They are to review the suggestions
listed at the end of their background materials (what should be

done?) and also the entire article to gather facts to support their
solution. They can use either one of the listed suggestions, or
make up one of their own.

4 Choose one person to be the President's Advisor and then divide
the class into four groups and give them their role play. Have them
choose a spokesperson. Each group will be apart of a Presidential
Commission on illegal aliens.

5. After the groups have prepared their answer, a spokesperson for
the group should orally present his/her group’s plan to the others
acting as the Commission.

6. Following each wokest:erson's presentation, the other members of
the Commission, as well as the President's Advisor, may ask

questions or challenge the group’s report. .

7.when all four groups have finished making reports, the
President's Advisor will conduct a vote to decide on one solution
to recommend to the President. Each group has one vote. If a
majority fails to support any of the suggestions, the President's
Advisor will decide on his own recommendation to the President
based on the Commission's discussion and announce it.

8. when the role playing simulation has ended, the class as a whole
should discuss the good and bad points of the solution which was
chosen.

9. Have a class discussion on the guestfon: Should the children of
illegal aliens living in the United States have a right to go to

public school? The teacher can refer to the following background
material:
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The state of Texas has refused to pay for the schooling of illegal alien children
since 1975. Some Texas cities, such as Dallas, bar them entirely from the public
schools. Other citfes like Houston require high tuition payments which are usually
beyond the reach of the parents of these children. Most of the children stay home
or wander the streets while schoo! is in session. A few attend privately
supported, but 1imited store-front schools.

A lawsuit filed on behalf of eight families challenged the exclusion of fllegal
alfen chidren from Texas schools. The families argued that since they paid state
and local taxes their children had a right to attend public schools.

Texas replied that if illegal aliens could be denied food stamps, welfare and
medical aid by federal laws, then the children of these aliens could be denfed a
free public education by the state. School officiais told the court that it would
cost an additional $20 million to educate the estimated 14,000 illegal alien
children living in Houston alone.

The two-month long trial held before a Texas federal judge included the
testimony of children of fllegal alien parents. Some said that brothers and sisters
born in the United States were permitted to attend school while they had to stay
v e -‘

Finally on July 21, 1980, Judge Woodrow Seals ruled that the fllegal alien
children had a right to attend public school, "Equal protartion of the laws,” said

Judge Seals, “is meaningless unless it applfes to the w  )ular as well as the

popular, the weak as well as the strong. The undocumented children residing in the
state of Texas are entitled to that protection” The state announced that it
planned to appeal Judge Seals’ decision. What do you think?
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TEACHER BACKGROUND .'
Refugee Act of 1980

1. Redefines “refugee” as a person fleeing persecution based on race,
religion, nailonality, membership in a particular social group or political opinion.

2 Provides standardized federal funding for up to three years for refugee
resettiement programs administered by private voluntary agencies. Each agency is
free to raise additional money and design its own resettiement programs.

3. Through 1982, allows up to 50,000 refugees to be admitted to the US. In
addition, the President, with Congress approval niay raise this quota if conditions
so require; for 1982, 140,000 slots are allocated Beginning in 1983, the
President must consult with Congress to establish an annual refugee quota each
year. The President retains parole authorily (primarily intended for individuals,
but used in the past to admit large groups) and the right to respond to emergency
refugee situations.

4 Allows the government to waive most of the grounds for exclusion from
permanent-resident status, such as f{lliteracy, so that refugees can quamy.
eventually for citizenship. Moreover, refugees are not counted as part of the world
quota of 270,000 or the country guota of 20,000 but are a separate category.

5. Grants asylum to aliens in the U.S. who cannot safely return home; up to
5,000 asylees per year can obtain permission to stay in the US.

= MA: Education Development Center, 1981 Fleld—test Editlon) pp 87-88]

BEFUGEE STATLS vs. IMMIGRANT STATUS

Arefugee enters the US. sans visa. He is issued special travel documents by the
Department of State declaring refugee status. These papers allow the immigrant
to work or go to school during the one year waiting period before he can apply for
permanent resident status. Upon completion of the one year residency he can apply
for and obtain the "green card.” The normal requirements for naturalization now
apply, and the immigrant must fulfill the S year residency and pass the citizenship
test like any other immigrant.
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it was the fourth of July, 1980. A group of 27 persons could be seen walking
across the desert of Organ Pipe Cactus National Monument in southern Aizona
With the temperature reaching 110° by midday, the people ran out of water.
Opening the suitcases they were carrying, they began to drink anything Hquid -
shaving lotion, deodorants, cold cream. Finally, they drank their own urine. Six of
the group collapsed under a palo verde tree before they lost consciousness. Later,
when a Border Patrol officer found the six travellers..all were dead.

who were these people? Their story began in the Central American ~ountry of
E] Salvador, where revolutionary violence had taken the lives of 3,000 peple since
the beginning of the year. Like many others before them, a group of Salvadorans
arranged to flee their country and enter the United States illegally.

Consisting of middle class persons who paid $1,200 each to be guided on the
2,500 mile trip from E} Salvador, through Guatemala and Mexico, to the US., they
began their trip aboard an air-conditioned bus. As they approached the
US.-Mexican border, they were told they would have to make the last part of their
journey on foot. Some of the women in the graUp wore high heels. None were

prepared for hiking through the desert.

They made the illegal border crossing on the night of July 3rd. By noon the next
day they were exhausted and out of water. Six died together under the palo verde
tree. Other bodies were found scattered over the desert, bringing the death total
to thirteen. Fourteen of the group survived.

The Salvadorans whose journey ended so tragically in the Arizona desert were
part of a steady flow of illegal aliens across the U.S.-Mexican border. How many
of these people entered the US.7 where do they come from? Why do they come?
How do they manage to siip across the border? Perhaps most importantly to
Americans, what =ffect do they have on the US. and its economy? These are
important questions to answer because {llegal immgration i3 becoming one of the
greatest social problems facing this country today..and one of the most difficult
to soive.

How many? Where do they come from?

No one really is sure how many illegal aliens have entered the United States.
Estimates have ranged as high as 12,000,000 persons. But, the best guess is that
fewer than 4,000,000 {ll2gals are living in the US., at any one time. Population
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experts have discovered that while there is a constant flow of people coming to '
the United States fllegally, there are also people leaving each year. This is
especially true in the case of Mexican {llegals.

Illegal immigrants come from many different parts of the world. Some enter
illegally on tourist or student yisas, and then disappear into the population when
their yisas expire. Others, like the Cuban "boat people” enter the US. without
government approval, but claim they are political refugees. Those officially
recognized as refugees are allowed to remain in the US. and become citizens

Sometimes there is a fine line drawn between refugees and illegals. The
difference depends on the officfal attitude of the United States toward the country
the immigrant comes from. For example, individuals fieeing Communist countries
and coming to America, even illegally, are aimost aiways allowed to stay as
political refugees. On the other hand, the Salvadorans whe died last summer in the
Arizona desert after fleeing their violent homeland would probably have not
qualified as refugees since the United States currently supports the government of
El Salvador.

Mexicans make up the single largest group of {llegal aliens currently coming .
into the United States. About 3,000,000 of them are probably living In the US.
today. However, many of these illegals remain in this country only temporarily.
They usually get an unskilled, low paid job wnich does not last very long. Once the
job is over, they often return to Mexico. Wayne Cornelius, a political science
professor at the University of California at San Diego, claims that the average
stay of Mexican illegals s around Six months. Of course, some remain for much
longer perfods of time, while others are caught and deported. In1979, just over
one million persons, the majority of them Mexican, were arrested by immigration
officers.

Why do they come?

Luis Gomez (not his real name) lives alone in a rented tratler in Houston,
Texas, Gomez, who Is 39, has a family now living just over the Texas border in
Mexico. He and his family have at different times lived together and apart in both
the US. and Mexico. As a Mexican citizen, Gomez has come to the US. fllegally
several times. The last time, he had a false birth certificate which cost him $60.

At home in Mexico, the most he could earn would be about $50. a week. In Houston,
he works as a painter's helper for $200. a week. To Luis Gomez, it makes a Jot
more sense for him to work in Houston. To 40.80 he must {liegally cross the '
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US.-Mexican border, something less important to him than the welfare of his
family. :

Like Luls Gomez thousands of Mexicans, some with their families cross
illegally into the US. each year looking for work. They come because they are
driven to do so by the conditions in Mexico. The population is increasing rapidly.
It is expected to grow from 60 million to 130 million between 1974 and the year
2000. Currently, the unemployment rate in Mexico ranges between 25% and SOR.
Of those who do find jobs, 60K work for very low wages. In numerous rural
villages, and in squatter slums outside the major cities of Mexico, poverty
threatens the survival of many families.

Bad economic conditions have contributed to the problems of many Mexicans.
For example, much of the land previously used to grow food for Mexico's increasing
population is now used to grow money crops -~ vegetables for export to the United
States. As a result, large quantities of basic foods like beans are imported at high
prices. The laborers on the big farms growing these export crops have been
replaced by machinery. Unemployed farm workers and their families therefore
drift to the big city siums. Many decide to join the thousands of illegals crossing
the border into the U.S., in search of work.

Under the current US. immigration law, only 20,000 Mexicans may legally
immigrate into this coyntry each year. However, there is a two-year waiting list.
in order.to even get on the list, a Mexican mugt be a close relative to a legal
resident in the U.S., a skilled worker or professional, or have a sponsar willing to
provide financial support for up to five years. For many poor and unempioyed
Mexicans, these restrictions make it almost impossible to immigrate legally to
the US.

Most Mexicans do not really want to jmm to the U.S. permanently. They
just want to get a job, make some money, and then return home.

How do they come?

Possibly as many as 3,000,000 people attempt to cross the U.S.-Mexican border
illegally each year. At the busiest point, from Tijuana into the US., up to 3,000
illegals attempt to slip over the border every night. The Border Patrol estimates
that only one-third of these peopie are caught.

A “war zone" of sorts exists along the border where governmpent agents use
helicopters with searchlights and electronic sensors planted ofi canyon paths to
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detect fllegals. Thousands are arrested, deported, and arrested again in attempts .
to reach temporary safety within the US.

Smuggling 1llegals into the United States is a big business along the Mexican
border. In the Tijuana area just south of San Diego, 100 organized bands with
15,000 “guides" take in millions of dollars a year. Many trying to cross into the
US. learn that their chances of making are much better if they pay someone to
smuggle them in. “Amateurs” attempting to enter the US. on their own are more
often than not caught by the U.S. Border Patrol. |

The smugglers call the illegals polles, or “chickens® The smugglers

themselves are called polleros, or “chicken handlers.” The going rate for each

~ “chicken" is $200 to $500. A "guide" taking a small group of fliegals over the

border may earn up to $6,000 for one crossing. Hundreds of others are employed to

recruit fllegals, prepare false documents, and drive the “chickens® to their
destinations.

The polleros have organized a system of transportation, hideouts and bribery
which enables them to move a steady stream of illegals into the United States.
With their “guides,” the illegals walk, swim or are drives into the country. A few
are aven transported by boat or airplane. ' .

Some illegals pay the smugglers in advance, often with money borrowed from a
village loan shark in Mexico. If they are caught, there are no refundg. fost,
however, promise to pay after getting a job in the US. If they fail to do this,the
srnuggler merely phones their names to the US. Immigration and Naturalization
Service (called La Migra by the illegals).

Sometimes “guides™ abandon illegals in the desert when they are injured or
become 111.. Other times Mexican bandits rob, rape or murder them. Yet, they still
come, driven by the desire to help themselves and their families survive.

There are nine Border Patrol stations along the1,952 mile boundary separating

- Mexico from the United States. Border Patrol officers are responsible for stopping

aliens from fllegally coming into the country. Trials for the many thousands who

are caught would cause a tremendous burden on the federal court system.

Consequently, most illegals are detained and then deported by simply being bussed

across the border. Quite often, they try again to cross into the U.S. within a few

days. Obviously, this situation has made the job of the Border Patrol an
impossible one, and very frustrating _ @
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® What effect do they have on the economy?

There is little doubt that the main resason most Mexican {llegals come to
the US. today is to work and make money. Most are not interested in welfare,
union membership or becoming citizens. The majority stay until their jobs end or
they save a certain amount of money. Then, they retumn to Mexico.

While they are in this country, iliegal aliens and their families are unlikely
to use American social services because of the fear of being reported in a study
completed by the US. Department of Labor, few {llegals benefitted from
hospitalization (27%), unemployment insurance (4%), food stamms (1%), or welfare
(0.5%).

On the other hand, over 70% paid Socfal Security and federal income taxes.
Ilegals also contribute to local and state income, property and sales taxes. in San
Diego County, local ~fficials estimated in 1979 that jllegal aliens there benefitted
from $2 million worth of social services. But, iliegals paid nearly $50 miilion in
taxes. -

. It has been clear for a long time that many American employers need and -
depend on 11legal alien labor. At the preseat time, while it is against the law for
iliegal aliens to seek jobs in the US,, it is not unlawful for an employer to hire
them. One Houston building contractor recently told the New York Times: “If you
took all the Mexicans out of Houston and sent them back, the economy of the city
would be crippled” Employers like this contractor argue that tilegals are willing
to work for low wages in jobs which would not even exist at the higher rates of
pay demanded by American workers. An estimated 25% of illegal workers are
employed for less than the minimum wage ($3.35 per hour). Throughout much of the
country, ranks of crop pickers, ditch diggers, busboys, dishwashers, parking iot
attendants, hote] maids, and workers in clothing factories are filled with illegal
aliens

Some employers say that they prefer illegal alien workers because they are
willing to work for lower wages, and they seldom complain about working
conditions or demand their legal rights. For example, {llegals harvesting crops in
hot dusty fields rarely protest when they are not provided with fresh water or
clean tollets. Obviously, employers of llegal workers like them, because they can
be easily exploited or cheated Some employers have been known to refuse to pay

. their 11legal alien workers, knowing that they would be afraid to report this for
v fear of being turned in to the immigration service.
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Perhaps the greatest worry Americans have about iliegal aliens is the belief .
that they take jobs away from US. citizens. There is a great debate among people
today over this issue. No hard numbers have been producad which show how
seriously American workers are hurt by illegal aliens takirg jobs they could fiil.

Some experts belleve that illegal alien workers generally take hard,
lowpaying jobs that most Americans tumn down. The former Commissioner: of the
immigration and Naturalization Service, Lionel Castillo, has stated that he
believes illegals create jobs and thus benefit the economy. “Some individual
workers get huri." he said, "But as a country, cur economy is strengthened...”

Secretary of Labor Ray Marshall, however, disagreed with Castillo. Marshall
is convinced that i{llegal immigration “hurts American workers (especiaily)
minorities, women and young people.” .

An {llegal alien worter'recently told a reporter for the Los Angeles Times

that he felt anger directed against him from American workers. “Their anger
hurts,” he said, “but we have no choices. Our families must live too.”
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What should be done?

Most Americans believe that something should be done about the massive
{llegal border crossings from Mexico, but so far littie has been accomplished. One
reason for the inaction is that Mexican workers not only benefit themselves and
their families, but also certain employers in this country. Nevertheless, numerous
proposals have been made to deal with this unique problem. They are outlined
below.

1. Border Fence: In 1979, construction started on a fence along a major
fliegal alien border crossing area near El Paso, Texas. Another fence was
begun south of San Diego. The multi-miilion dollar chainlink fences are nine
to ten feet high. The original design called for punched-out metal with
edges sharp enough to slice off fingers and toes. This design was abandoned
after protests by Mexican-American organizations. Called the “Tortilla
Curtain® the fences have not even been completed, yet parts of them
already been ripped down. in places, holes have been cut big enough to drive
a vehicle through. To be effective, the fences would have to be constantly

. g\m'dedbypeﬂmsmandsofﬂorderPatmomcmorwensoldlm

2 Carter Plan: In 1977, President Carter made a three-part plan to try
to solve the fllegal alien problem. First, “undocumented allens” arriving in
the US. before 1970 would be allowed to stay in the US. as "permanent
residents.” Second, those who entered the US. between 1970 and 1977
would be granted "working status” for five years before they would hive to
leave the country. Third, employers hiring tllegals after 1977 would be
fined $1,000 for each worker they empfoyed. This pian died in Congress.

3. Right to Work: What do the illegals themselves think should be done? in
1980, two California sociology professors, Dr. Ido Baca and Dr. Dexter
Bryan, reported their findings in a study they ed which involved
interviews of illegal alien workers from™exico. Baca and Bryan found that
most illegals they interviewed did not want to stay in the United States
permanently. They wanted to have “permanent resident” status in the US.
which would allow them to live and work both in this country and in Mexico.
This would also enable them to qualify for certain “residency rights™ such as
schooling for their children, medical seryices, and unemployment benefits.

. . 4 Guest Workers™ : Recently, a plan has been made to hire a certain number
‘ of Mexican workers each year, as needed, to fill unskilled
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and low paying jobs. Each Mexican worker would be granted a six month.
work permit and be allowed to move from job to job during the time of the
permit. A major part of the money earned by these workers would be
withheld. It could be collected only after they returned to Mexico. This plan
is supported by some US. employers, but labor unfons are critical of it
They say that this plan is similar to the “hracero™ program. For over 20

. years, this program allowed Mexicans to work temporarily in the US. for
low wages. Labor leaders opposed this program at the time because they
claimed it kept wages down and put Americans out of work. The bracero
program ended in 1964 Some believe that the massive illegal border
“crossing problem was a direct resu:t of its discontinuance.

S. Aild to Mexico: Others who have studied the illegal alien situation believe
that something should be done to eliminate the basic cause of the problem:
the poor economic conditions ih Mexico. These experts propose that the US.
should substantially increase economic aid to Mexico, enabling it to put
more of its own people to work at better wages.

- From Bill of Rights in Action, Constitutional Rights Foundation. March, 1981
a . ‘ B
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THE PRESIDENT'S" COMMISSION ON ILLEGAL ALIENS
ROLEPLAYS

TEACHER DIRECTIONS: Cut these roleplays on the lines and give to the appropriate

group OF Person.

Emplayers of {llegal Aliens
You claim that you need a supply of un-

skilled laborers willing to work at hard
jobs for low wages. You say it is difficuit
to get Americans to take such jobs.

_

- - Y ———

Labor Uinjons
You are convinced that illegal alien
workers take jobs away from Americans

and keep wages low.

Border Patrol
You are frustrated over the fact that

the U.S.-Mexican border is like a revolving
door. Border Patrol officers pick up
thousands of illegal aliens. Often they
are merely sent back to Mexico to try

again

President’s Advisor

You represent the President who
wants to develop an effective pian for
dealing with the illegal alien problem.
You have no position, but will act as
chairperson of the Commission. Your
job is to put together a plan which all
members of the Commission can sup—
port and recommend. If the Commis-
sion is divided at the ena of the meet-
ing, you will make your own recom-
mendation to the President.

Eriends of illegal Aliens
You are a group of Americans who

sympathize with and represent 1llegal
aliens. Your position is that aliens do
not want to break American laws by
crossing over the border uniawfully,
but they are driven to do so by their
desperate need to support their
poverty stricken families. Some of
them cannot live safely in their
native country because of their poli-
tical bellefs.
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. TOPIC: IMMIGRANTS IN BOULDER COUNTY

OBJECTIVE: Students will learn about recent immigrants coming to the local
area.

MATERIALS: NEWSPAPER ARTICLES pp. 183-4

PROCEDURE:
1. Distribute copies of the newspaper articles.
2. After students have read the articles discuss the following
questions:

- From what part of the world have these “new” immigrants
come? (Asia--Cambodia and Vietnam)

- Why have these people come to the United States? (Bad
political situation in their own country--would possibly be
killed if stayed there, want “freedom”)

~ What is different about the immigration of these people as
compared to the immigration of people earlier in our
history? what is the same?

166

Q ‘ ‘ ;8'




their matches the horror stories of {1
of refugnees who have fled countries
joubrailed in chaos.
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Times-Call Staff Weiter

Outside it lor«s like any other home in this
fashionable 1srthwest Longmont subdivi-

sion.

Flowers line the drive; the lawn is freshly
cut. The or.ly clue that samething about this
house is different from its neighbors is at the
*rent door: & row of sandals and shoes are
lined up neatly by the front step.

Sovannary Um and her husband, native
Cambodians, have opened their attractive
suburban Longmont home to their fellow
countrymen — relatives, *‘far distant” rela-
tives and friends — for three years.

Some have gone to their own homes and
apartments. Some have stayed. The lineup of
the many different-sized sandals shows the
continung presence of these special guests.

Bu: all who have passed through their wel-
cormung door have toid the same story: the
tragedy of life under communist-controlled

“Fvervone has lost at least one person in
their fermuly from communusts,” said Um’s
cousin. Chan Rith, whose mother, father,
brother and two sisters died of starvation un-
der the cummunist-ruled country.

Um, who worked at the American embassy
in Cambodia in 1975, left the country before
most of the holocaust occurred. She and her
wishand, who both work at [BM, have made
a successful life for themselves. Their hoine
18 decorated in the typical Amencan subur-
nan decor with the furniture, plants. tele-
vision set could be in any other home on the
street. Only a few hand-carved paintings, a
vase or two and other artwork — treasures
Um was able to pack in the t vo hours’ nutice
she received before being evacuated — re-
maun from her life before.

But the Ums have uwt furgititen Thev
share thetr nome and success ~ith anyone
whe asks. When asked whv she answered the

ietters from relatives and friends who were
Lying iN TeTuKEe Camps, U sad. [ want t
help them. They are my own blovd, the same

— A

Cambodian family helps

countrvmen escape cmm urli

¢ o - SR

(o A - -

sationality. 4 've got to help themn.”

Rith and one of hiy surviving sisters are
among Um's houseguests. Another 1s Sitha
Thach, 22, who was separated fromn us tamy-
ly i 1975 anu placed n a forced labor ¢, .p.
His family was killed. but he escaped in 1979
and after 10 months in refugee camps was
sponsored by an Aurora fam. v When he re-
cently gut a job at Longmont Foods, Um,
‘gave hum a place to stay.

The story Um has heard of the communist
regime is the same told by many Cambodian
refugees: families were separated and sent
to farms and other labor camps where the
work was grueling, the food scarce and med-
ical care non-existent. “'People died from
killing, starvation, sickness and overwork,"
Thach saiud.

And those with educations and professions
— doctors, teachers, businessmen — were
killed, Thach and Rith said. “They don't like
rich people with education,'” Rith explained.

Adjusting to a new life in America hasn t
been easy — there was a new language to
learn, jobsto tind, cultural differenes.

And there 1s the grief they bring with theinn
from the tragedies they escaped. Even Um
knows of that grief personally — her husband
hasn't seen or heard from his family since
1974 when he was n Amenca studying. He
didn’t return: s tanuly didn’t leave (Cam-
bodia . "We have heard from peopte t.:at are
still alive, but we know nothung,” Um saud.

But the adjustments can pe made ~ith a
little help teom triends. Umi s all itw Cam-
bodians she has sponsored have ‘earned En-
glish, and soine, such as Thach. are studying
for a high school diploma. through classes of-
fered by the St. Vrain Valley School District.
They also have found work, asuahiv i as-
sembly-line occupations. have boucht cars
and are learning 10 itve a "'new iife,”” as sne
putit.

1.ooking hack nn the past three - cars, she
said quetiv. T am glas! they are add here ..
safe.”

© mme e e e et g~
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o TOPIC:  DEPORTATION
OBJECTIVE: Student - .+i1l gain some understanding of the deportation process.

MATERIALS: TEACHER BACKGROUND p. 187, DEPORTATION CASE STUDIES *1 and #2
p. 189.

PROCEDURE:

1. The teacher might want to read the BACKGROUND on p. 187 before
beginning this lesson. Discuss the meaning of deportation- when
the government orders an alien out of the country, usually back to
his/her native land.

2. Have students read aloud or to themselves DEPORTATION CASE

STUDY #1. Then ask the following questions:

- What do you think the court's decision should have been? Why?

- Should the fact that John Lennon was a popular rock star have
anything to do with whether or not he should have been allowed

. to stay in the country?

~ what if he had been a former president of a foreign country and
had come to the United States seeking political refuge?

- what if he had been a drug dealer?

3. Read or paraphrace the court decision about John Lennon: (The
court ruled in favor of John Lennon. 1* said, "If, in our 200 years of
independence, we have in some measure realized our jdeals, it is in
large part because we have always found a piace for those
committed to the spirit of liberty and willing to implement
it...Lennon's four year battle to remain in our country is testimony

“to his faith in this American dream.” The court ruled that the
British law under which John had been convicted was unjust by U.S.
standards. On July 27, 1976, John Lennon received his long
awaited green card and became a permanent resident of the U.S.)

4 Have students read aloud or to themselves DEPORTATION CASE
STUDY *2.
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S. Use the following questions a) as a class debate, dividing the class.
into small groups, each one arguing one side of the question; b) as
a written assignment, each student presenting his/her position
and defending it; or c) as a general class discussion:

-~ Do you think that Ms. Ramos should be deported?

- If you were Ms. Ramos what arguments would you make to
support your right to be in the United States and your right not
to be deported?

- If you were the federal government, what arguments would you
make for the right to deport Ms. Ramos?

~ Do you think a person that may be deported should have the same
rights that a citizen has w a court case?

186




Teacher Background

Detailed information about the laws regarding deportation can be found
in the lmmigration and Nationality Act from the U.S. Government Printing
Office (also available at DMIC). The following inforination is paraphrased
from the Act.

Some of the general classes of deportable allens are as follows: any
alien shall be deported if he/she
1. entered the US. and should have been excluded at the time (the 1ist of
reasons can be found on pp. 10-11 of the “"Unifed States Immigration
Laws" pamphlet),
entered the U.S. without inspection;
becomes institutionalized at pubiic oxpense (within S years),
is convicted of a morals crime;
becomes an anarchist, 3 membe " of the Communist party or of an
organization that advocates opposition to all organized government;
becomes a public charge rror9 causes not shown to have arisen after
entry;
7. 1s admitted as a non-immigrant and failed to maintain that status; -
8. Is convicted of violations of drug laws;
9. becomes a manager of a house of prostitution;
10. alds any other alten entering the U.S. 1llegally;
11. 1s copvicted of any weapons violations;
12. violates the Alien Registration Act;
13. presents a danger to the government of the United States;
14, was associated with the Naz! government of Germany.

nhHhuUuN

o

Any alien taken into custody may be continued in custody, be released
under bond in the amount of nct less than $500 or be released on conditional

parole.

A special Inquiry officer conducts the proceedings to determine the
deportability of any alien. The officer administers oaths, presents and
receives evidence, interrogates, examines and cross-examines the alien or
witnesses. The officer makes a determination as authorized by the Attorney
General, Including orders of deportation.
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The alien must be given mtlc'g, “reasonable under ail the circumstances< ‘
of the nature of the charges against him and of the time and piace at which
proceedings will be held. The alien has the privilege of being represented

(at no expense to the Government) by a counsel authorized to practice in

such proceedings. The alien has a “reasonable” opportunity to examine the
evidence against him, to present evidence in his own behalf, and to cross-
examine witnesses presented by the Government. No decision of deport-

ability shall be valid unless it is based upon “reasonable, substantial, and
probative evidence.”
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Deportatign Case Studies

Deportation Case Study ¢1

John Lennon, a member of “The Beatles,” was a British citizen and resident.
He had been living and working in the United States as an entertainer ona
temporary visa In 1972 he applied for a special yisa that would have allowed him
to become a permanent resident. This request was denied and Lennon was asked to
jeave the country by the immigration and Naturalization Service. He was ordered
deported because he had been convicted, while living in England, for possession of
marijuana. John kept fighting the order until 1976 when a final judgment was
made.

Deportation Case Study *2 L

Suzanne Ramos, a 22-year-old citizeéh'of Bolivia, entered the United States
.11th a legal student yisa to study at the University of Colorado. She had met all
the necessary requirements to get her United States yisa and has a legal Bolivian
passport. At the time she entered the country she was inspected by immigration
officials of the immigration and Naturalization Service and was admitted. Three
years passed during which time Ms. Ramos studied and worked part-time at the
University. She also took an interest in the community and volunteered her
sevices to different agencies including a local health clinic. Her student yisa
expired but Ms. Ramos decided that she would like to stay in the United States
permanently. She applied for jobs with a number of hospitals since she was a
medical technician. The Immigration and Naturalization Service found out that Ms.
Ramos had overstayed her yisa Theymedmordertoshowcwsetomm
Ranosdeportedongmmdsthatherstudentxlﬁahadexpimdmdthatshewasmw
in the country illegally. "
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TOPIC: GRAPHING IMMIGRATION DATA

'OBJECTIVE: Student will practice graphing skills using immigration data.

-

MATERIALS: 6i+.\PHS on pp. 95-97.

PROCEDURE:
1. Teacher may do one or more of these graphs as a class
activity or have students do the work independently and
then check them as a class.

2. As much as possible, refer and review informatton
already discussed in the immigration unit.
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Why Do People Immigrate?
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Australia | Scandinavia| Germany | Turkey | China | Mexico | Africa
Here is immigration data from ten nations for the year 1930. Fill Australia—1.026 0'*':-'-5'9
in the graph with the number of people that immigrated to the US. wﬂ_ ;.:‘:' ""'” | ’f”gm |
in 1930. Turkey 1.8 Africa- 672
Many people immigrate to the United States. Why do they come?
List here as many reasons as you can think of. \
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During the years between 1820 and 19zC many people immigrated
to the United States. Graph the British immigration in red, the
Ralian immigration in blue, and the Chinese immigration in green.

What can you say about the immigration patterns of these three
groups?
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Immigration Graph
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In 1879, Ireland had a "potato” famine. Many people starved,
but some were able to immigrate to the United States to have a

better chance to feed their families. Using the data here,
make a line or bar graph of Irish immigration.

Not everyone in Ireland immigrated here. What reasons may have
made some of them stay behind?

From Social Sciences-Concepts in Values. Harcourt, Brace, Jovanovich 181




' TOPIC: THE STATUE OF LIBERTY

OBJECTIVE: Students will learn and participate in activities about the Statue of
Liberty.

MATERIALS: STATUE OF LIBERTY information pp. 201-207, COLORING SHEET p. 209,
WORD SEARCH p. 210, STATUE OF LIBERTY FACTS p. 213 .

PROCEDURE: —_—

1. The teacher may wish to read (for teacher background or aloud to
the class) “A moment with history™ on p. 201.

2. The lyrics of the song on p. 207 could be used for oral expression.

3. Choose several of the activities from pp. 203-205 to do with
students’ Activities 35, 45, 65, 66, 67, 72, 73, and 75a'edirectly
related to the immigration unit.

4 Have the students do the COLORING SHEET on p. 209. A short story
about the children shown in the picture could be written on the
back. -

. 5. Have students do the WORD SEARCH about the Statue on p. 210

6. Have students do the STATUE OF LIBERTY FACTS on p. 213. The
answers to the questions are below:
1. Base to torch: 151°1°

Heel to head: l i
2. 42
3. Crown
47
5. 7 seas, 7 continents
6. July 4, 1776
7. Torch
8. Crown (diadem)
9. 225 tons
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. A moment with history...
by Allen Raymond

"You were born in France, that makes you French,” | commented. “Did you
ever become an American, take the Oath of Allegiance?"

“} may have been born in France,” she said with a chuckie, “but I'm American
and I've always been American. | am, if you will excuse the cliche, as American as
apple pie. Or, as John Kennedy might have said, Ich bin eine Amerikanerini

Our conversation was taking place inside the Statue of Liberty. February
winds whistled through openings in her crown, creating a high-pitched din that
made conversation difficult. Adding to the strain was a sub-zero wind-chill
factor that challenged tourists to brave the elements. | moved closer to the
openings, in spite of the freezing cold. | wanted to savour the breathtaking view
of New York harbor.

we were alone, the Statue and I. Only a handful of tourists had taken the
cold ferry ride to New York's Liberty (formerly Bedloes) island; none had yet joined
. me in the climb to the Statue’s top. It was an eerie climb up a winding staircase
which seems to serve as a central pillar around which a spiderweb type of
superstructure has been buflt. The Statue’s skin of thin copper is attached to that
superstructure in such a way that the skin can expand and contract as
temperatures rise and fall. Unfortunately, the Statue's skin is full of holes where
fastenings have rusted and torn loose. The wind squeals as it squeezes at great

velocity thro gh the holes. /

“You're rather unkempt,” | said with what | hoped was a devilish grin. “Why
don't you take care of yourself?

"] do, | do,” she exclaimed. "But don't forget I'l1 be 100 years old on July 4i™,
1984 That's the 100th anniversary of the day | was officially accepted by your
Ambassador to France. It was a lovely ceremony; I'd been put together on a test
basis in France. When they got me right, they gave me to your ambassador. Then
they took me apart, put me into 214 crates and shipped me to New York.”

Water began to drip at my feet. Was it some of the snow that had blown into
the crown and was now melting? Or was it tears? .

. ‘ "The first few years were the hardest,” she said, in a sudden change of mood.
“Thousands--millfons--of frightened, hopeful people came through this harbor. Did
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you see that space between Long Island and Staten island? They call it The '
Narrows. Through that opening sailed ship after ship, bringing millions to what
they all hoped was the promised land. Oh, it was hardl’

"Hard? Why 7"

My question evoked an emotional response I'll not soon forget. She told me
of the smiles of joy on the faces of so miny. She remembered those who cried,,
who sobbed, who stood numb with relief--and those who cheered, too. She watited
to lower her torch, reach out and touch them, and wrap them in her arms. ’

She worried about what might happen to these people, these refugees and
pioneers from far-away lands who looked to America as the symbo! of hope.. It
was hard; she wanted tu .rotect them but knew she could not. She wanted to
watch over them, but knew she could not. She wanted to give them courage, but
knew their courage must come from within. Yes, it was hard. She could, however,
give them hope. And with her torch raised high, that is exactly what she gave—in
abundance. -

" Her torch, | walked over to one of the “windows™ in her crown and glanced
upward. There was her outstretched arm, seemingly reaching for the stars. In her
hand was probably the best-known symbol of hope and freedom in the entire
world--her famous torch.

| remembered the day when America celebrated its bicentennial and the tall
ships safled at Miss Liberty’s feet. | remembered the celebration that night as the
sky over New York harbor caught fire from a tremendous dispiay of fireworks that
turned night into day. And | remembered that electric instant when the Statue of
Liberty was suddenly bathed in brililant white, her torch shining triumphantly

through the fireworks’ smoky haze.

“I've been remembering,” | said in a whisper. “I've been remembering the
bicentennial. Do you remember?” §

"| remember,” she said. “Oh, how | remembery"

g we fell silent, as you would have fallen silent if you ad been with us. "l
must be going,” | said, breaking tin: Spell. “The ferry leaves in a minute.”

It was over. '
Reprinted from Early Years May, 1984
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1. Mace two maps m the eniry of
yout school, one of Eurogw and one
ot the Untted States. in between
these maps place a photo or draw
g of the Statue of Liberty. Stretch
yam from the map of Europe to the
one ¢ our country and terminate
the yarn with the surmames of your
students. Put a key a: the bottom of
the dsplay.

2. Hava a Statue of Liberty and Eflis
isiand “Cheer Competition,” edher
Dy whole classes or small groups.
Then hoid an assembly a.d have
@ach group present thew cheer
Open and ciose the compettion
with palnolic musiC.

3, Make a newspaper ke Puinizer's
The Workd Write about the present
condihon of the Statue—give some

actapes collected from Genme Brown
fhithe Prups. and Nancy Winteiaw

EARLY YEARS/MAY 1984

of her hustory—and then write an
appeat tor money {0 help in the res:
toration of the Statue and El's Is-
iand.

4, Paraphrase Emma leararus’
S, Show how many ways Zan yau
write the siogan *"Save Our Statue™
—a.g.. bratle. Morse cod, foregn
janguages, sign language. eic

8. it possible, visd 8 Copperworks, She Saw Them First’” with 3 large
an arts and crafts workshop and an representation of the Statue as 8
ant galery Research how iong it backorop. Parents and neighbors
takes to complete some of the great mught be persuaded 10 dance, and
scuiptures Retate thes tohowlong it aiso help with costumes. Tickets

ook 10 compiate the Statue.

10. Have the children brng n Meces
ot iron, copper, steel, and aksminum
which have been exposed to ran.
soot. and dirt; compare these peces
1o the probiems the statue has sus-
taned @ 100 years of braving the
alements.

11. Have the chddren search thesr

gnd tak t0 peqpie
who have seen the Statue and E'Ss
island, aither 3s immugrants ov tour
ists Record they reasons for beng
in the harbor Decoraie a bulletn
board or make a book mcluding afl
these Memones.

12. Sposor a contest in torch-mak-
ng Any matenal and any se
torch can be made from paper-
méachd, cans, etc. Parhaps the iocal
hght and power company would
donate a check ¢ the name of the
winrer (o the restoration fund. Put
all 1orches on exhidit before 3 prize
is awarged Another approach 8 10
charge a fee to emter the contest,
wih the proceeds gong to the
restoration fund.

13. Make ittie bookmarks of the
torch ang arm A chiid can gam ths
pookmark by answermg the follow-
ng questons
a) Why s the Statue green?
D) Whera wa: 'he torch first s
playeg?
c)How long 15 the lery e from
NewYork City to Liberty island?
d} Why is there g broken cham at
Miss Liberty's feet

14, Make 8 memory boarg: axndrt a
targe pcture of the statue. Around
her place sauares of coppescolorad
paper 1o resembie copper plates. in-
scnbe names of contnbulors on
copper plates. Have the chukiren
resaarch how mafty COpRer plates
are neaded.

15, Ask the chikiren to make a list of

8. Carve Miss Loerty's arm and objects wiuch are the same SuZe as

torch from a bar of soap. Have an
exhibet of these canvings

7. Orgamze an ethnic food festival m
your school in honor o Miss Liberly.

Put a¥l recipes info a ookbook and

parts of the status. a g . her moex
tinger 1§ 8-feet iong and so s a table
n the cafetena; or pernaps the
finger 1s longer than the eacher's
desk '

seN coges o rame Noney for ner 18, Hava your students write 1o ther

restorabons

8. Have the class ¢
dren) write a lefter 10

tarand teiling im ahal we're aong 17. Work Wi £
10 the Statue. and what France s gift ton Depa t 1o have a progedm

stiil means (0 the wo:id

Congressmen to tell what thay are

ndvidual chil- acmg. and ask therr represeniatives
Francoss Mit- 10 "elP

of ethric dances A theme mght be
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couid be soid. with proceeds gong
10 the restoraton fund. .

19 Make 3 'Peopie Who Made Miss
Libevty”" book. include nformation
aboul Barthokk, the chidren of

now and why Bartholdi selected
site n New York Harbor for the
Statue

20, What s wntten on the tablet m
Miss Liberty's arm?Why was this
particuiar message selected?

21. There are 168 sleps leading 10
the crown of the Statue. Count the
number of steps m your house, or in
schoot, and figure out how many
times you woukd have (o ctimb them
1o equal the number of steps in the
Statue.

22 Hava a contest with an entry fee,
to find the wngest kSt Of SONQS,
poems. pamntings or other works of
art geanng with steps or stars. Thes
can erther be n the title, or par! of
the mangea The ond with the long-
a5t Irst wins arxt afl the entry f2eg will
be givan i the winngr's name 1o the
restoration fund

23. Read the poem by AA Ming
called ‘Hathway Down *~ Find the
haifway Spot 0 your staircasa Fig-
ure out where lhe hallway pomt
wouid be «» the Statue's stairs and
wiite a poem abou that spo!

24, Busd a starrcase with popsicie
sticks, Lincoin Logs?® Lego
Blocks® o soma other matenal.
Pt thus on Gispidy Naar a rephca of
pecture of the Status.

28. Some of the words connected
with the Statue are torch, staws.
fabiat. crates, skeigton, iberty,
tower crown, ngependance,
chamns, and pedestal. Find out 3s
much irformation as possdie about
eacn of these words that relate to
the Statue Wrte synonyms for
each word whieh will still give a

. clear piciure of the Statue.

28. The French name for the statue
s “Liberte Eclarant Le Monde
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Aruitoxt provided by Eic:

RIC

wWhnat o ihese words mean? {eam
10 pronounce the French name

27.Woud vou rengme the Statue
yOu COuKI? What wonid vou name

28. who was Alexandre-Gustave
Eitte!? Whnat oxt he have {0 do with
the Statue? W'y was he neeced”

29 Compare the Eitlet Tower and
the Statue of Lberty What was the
reason fof trakiing the Eidte Tower”
How (atl1s f comparedto the Statue?

30.Find the French words for iber
tv torch  statue ingepengence.
crown and {abiet

31.Put a pcture Of the Statue on 3
1ar and ther fine chidren and adul!s
n the ¢lassfoom or a' home 10
breaking ruws Send the fmes fc the
restorator fund

32. The siatue wegns 225 tons
Figure out how many eiephants ot
Qther heavy dems you would neeg
10 batance a scale with the Statue
on one side Add the wegnts of alt

A0e xids i the Class ang 'ei’ hom
many more «igds weighing exactly
the same would caunterbaiance the
Statue

33.ave a neighbornNod GuZ SNOw
ang charge for agmissiOn  Have
Quest ons about the Statue on 37 «
£ cardgs about the Statue ang Eirs
tslang Picxk contesiants tom ine
audence Dy Praseerteg numbers
10 particstate

34 How many words Can vou make
trom the ettersm I w Ords  Statue
of Lberty? ane Bz astand © The
oNe With the Mg words s ™ie wie
ner (Charge 10 partic oate monnge
Qoing 0 restorghon Lund

35, Researcr e ale O Joseon
Poizer” How G 5 03°° g Mo Dy
o the ity of NS Lpert, 7 i atgr
COMEr' Y. we PO Yy REME =gTh

soar”

36.FnCout & vOL CAn 3D0T UNe
Oversize SO Lot ten Sant an Meatt
Siorrmanyn hast ol Moo el
WEIE INR, QI Ntk Ly T S
MAn” Wt s T E SR OO

SO GOt D S ans L mrpead e

Co gt M "

J7. T tmery v Sl s
MAar oy waler o amen Vet gt ar
vy gree ancd Y ow the, wrs

Y. Maer o0t
arens, Logosrnpt o S pe fiartn
PR

et

Cr R ™

39.0v roreav races DARVTG At
A% T oyt T e Llepger dre tr
b B TSl SO A Y A S Vit 6 R ¢ e v
.Y Lir MM SR A O

RV PPN S TR I L LA LT A ials of

vear renhst the netp of parents) and
ratfte o oft gurng the campaign o
save the Statue Have a contest for
the Des' desgr  and then choose
that design 10 be madgde nic the Qudt
Eaner torches of the Statue could
he i the center of @ach square For
okter chdédien they can piot out the
design for the quiiters Local stores
can show:ase the qudl as it pro-
Qresses

41, Have an engurance contest
See whQ can hoid up a 1oreh the
tongest [ake pledges

42.The torch and hang of the siatue
were shown at the Workd's Farr «n
Phegdephia n 1876 What other
warkd s Fars has the United States
nosted” What were the signthcant
atractions at each -as”? .

43. Barthoxd! used his mother as a
mogei {or the tace oi the statue
wha! other artisls and SCuspions
used therr mothars as models?

44. 1t you were in chaige of raising
money for the onginal construchion
o' the Statue. NOw would you have
cone 47 Ramember vOou Must use
oniy what was avasiable at that tme

45. Wher was Emma Lazarus
poem placed on the statue? When
ag sne wrile 17

46, Have a white elephan! sawe of
ing henet of the Statue ang Ens
iglang Gift wrag at sters n raa
ahte Qr hiue paper

47. Cecioe on dgoor gecoraltons
10 e touriih O Jutv ang sel! them
Banners sdnouettes red while and
ore DOM-NOMS wili al' WOrk tucety
Ao mrnay gOeSs (¢ The resieraton
LG -and merchants s wel as
resients are encouraged 10 gecor
awe (hest JOOTS DN the 4th

48.P - cnass Arvelopes of seeds of
nArme 303 Q0w S whinh wers oo
e thaaast ran of v 1800 5 Start
tre rugris ang transmant mic paln
e ally GeCOrateq coMmaners Have
A igge plan’ sale sl belure the
R T B LA S o

49 Ac o Class 7 QrOup Oesign note.
paner with red while ang blue mo
afy or et a ot of the Statue (he”
Stowr D B 1oren. PRck these six
oA Bagnet  ang aer 1D rase
aney

80, ~ave g oLrTT AP mManathor
Fatas ogeaflud  events O 1egm
&ante CParce a DATLOpaton tee
AN A RN TE Shen Sy rmiss atlt
e, t a0t a raatyration fyneg

1. Frr 5 Lo @nr Dogent Secnration
B e tRE CRIERT Mgke hand pentg
Kl Y U & Tol Lo ifaTRidle BN RLAI So el

4". :
W\ N Mead \ig&a&

blue tempera pant Use as a cap-
ton These harkts supported the
Statwe of Liberty ' This can work
well in (he man entry (0 (ocus atten
non on the Statue A prnt of the
Statue n the muate of the butietin
boarg will aad 10 the eftect

§2.Orgaruze the ks on your biock
nto teams Mave a central cl@aning
nouse tor isting chores that peopie
i the neighborhood want done Al
moneys earnea go 10 the statue.
with each feam lryng 1o complete
therr s rapxily and wetl

§3.Have the chuidren desgn a bank
from 3 box, can. etc Let them dec.
orate 1 i a patrioue fashon Let the
crud bring home the bank and eam
money for the restoration Then let
rym bring the bank beck to class and
takk aho st the number of ways he of
she raised money Send the money
1 as part of a class eftort

54. Have the class coliec! pennes
from difterent decades Categonze
‘ne penmies o groups of 1940's
1M50's 1960's 1970'sand 1980's
Cnganize the class into 5 groups On
the tirst day geve the first group the
cup labeled 1849 s Have them fing
the years of the pennes ang re-
search what was happenng = the
woritg (and in fvew YOrk) gt that tme
The next day. the second group gets
the 1340 5 penmes and finds difter-
en! tems of interest whwe the test
group starts on penmes from the
1950 s Work through al qQroups
and al years

§5.Have the chidren make versions
ot ea0 baards for the Statue of Liber
ty ang Efus Istiand or one 1o each,
Take shict cardooard ang cower ({*
wi't watl paper. Comact or con
struction papet of thes choosing
Using magaznes chilgrer. then Cut
ou' wOras Dictures sentences that
give tne essence of what e Statue
maans.—Q’ what Eits Isiang means
1o 1hem

§6. Have the chugren make Lissue
pane: tiowers angd work them inlo
corsaqes Tw ihese win red whie
and pwe rdbon ang seit 10 rase
mone, Ennst the nalp o' some fe-
*a005 I VOUT 3T€a ang see ! many
of Tha tems the CIass Can make can
be S0I0 Outsige their Stores gurng
thenr 1y soy hoxgrs (OO0 the raDONS tat
*ar Or pacte leters stating 1 supEort
e Statue of Liberty

57. Have a slpgar contes! for a
ciogan that wiit gpnear or Dumper
cucxprs  pennants el suih as
“Save Dgr Statue  Pennants can
be magde with 1o paloor sticxs and
AP UD permarent telt markers
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58.Research and learn the sidewalk
chants and games popular in 1884
What do they tetl uS about Conh-
tons then?

§9.8y how many names s the Statue
of Loerty known? List them

60.Research what a ime capsuie s
ang prepare two 10 be opened on
July 4 2084 at the Statue of Liberty
andg Ews isiand Whatl will you n-
ciuge? Why? What do you wani other
Amencans of that tme (0 know
aoout the Statue Etlss island and the
youth of 19842

61. Organize a treedom mcruc for
your tamdy Or netghborhood on July
4th Pgn a menu thal woukd have
peen popular n 1884 Plan 100,
games and activities played in 1884
Your ibtarian can be a b help

62.Have akie gesgn ardkite flyng
contest Have the chvigren design
and buikd paInoiC kies Award a
prize accorang 10 age ievel, cate-
gones elc Then, have a kite flying
contast Parents can be encourag
ed 10 particpate n this actvily
Have an entry fee for eaCh kde
entered m the contest. and send ali
monres in the name of the winner to
the rgstoration {und

83.Coliec! tyoken cados fans and
other smali apphiances Ask for par-
ent volunieers {0 repar them and
have g small apphance sake at
school for the benefit of the Lady

684, Inquire about your stale’s par:
tcpation at the Statue of Liberty
gurng the summer of 1986 when
each state wil ceiebrate at the
Statue On a specal Jay in a specal
way is there SOMe way your Class
can particpate”?

85.What knd of 1ests ang interroga-
ton i mrmgrants go theough at
Eibs Istang? Do these same stect
ures apply today”? Pretend you are
AN ¥TYTHGIaN! CoMing 1Mo this Coun:
1ty togay. seeking ciizenshy and )
empigymen! and you do not speak
the .anguage With what reguiations
myst you compty”?

68, Researth some of the very
famous fmmgrants who came o
£irs siand 8t jus! apoul the tme
Miss Liberly journeyeo fo her home
there What thd they contriule 10
our-way of ife? Ciue Dxt they bring
us megical breakihroughs?

87.Search your farmily tree 10 see
any of yowr ancestors came from
othe! tands i s0. ask your parents
ang ieacner as wel as your kbraran
10 e you Hind the name ¢! the st
o which they artiveQ and how they
earneg thew hving when they trs!
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came It you have not prepared a T3 From the same research, have
farmiy tree. make one. the students make a ime ing for the
68. There are seven spkes 0 the suamewmm_mmm
crown of the statue What do these mchnmmmmwmo!m
reprasent? Why do you thmk the gong anmthe US at that time. 80
scuiptor employed this device? the trie fine wif appear 1C be both

horzontal and vertcal.
89. Thete are 40 shwekds on the

pedestal of the Statve What do they 74. Piace a prcture of Ellis Istand n
represent? Name each of them. the center of 3 butietn board, at the
YWhat does the one particuiar shietd center of 3 wheel Have S0 spokes
of mterest 10 you inchxie? Jadhate from the wheel and have

70. How ta¥ 1 the pedestal? Of what YOUY Students research thew famdy
s ff made? Researchthe story of the -S0TeS until a raiatve can be

tal found tor esch of the 50 siates
pedes wrose forefathers came through El-
71.0rganuize an 1800's auchon Ask s Island This 1§ a whole school ef-
resents 1o donate d{ems danng lort mciuding teachers. ades, and

from the last century for auction soon

Some ol the donated ilems can be
reproguctions f they are especaily
valuable These can inciuge copies
of aprons maoe from oid tinfypes.
copes ot hats chaws, hoops for rot
g with stcks.'ste. 7

72.When small grouns of the whoie
class have researched thetustory of
the Statue and ENig isiand. let them
seigct specific subyects for flustra-
non Then aniarge the ilustrations
and have them traced oMo long pa-
per tor a mural Have some Hustra-
tions overiap a ti o give a feel of
many things going on at once Use
for classroom chspiay o7 hatiway
spiay

75. Research thie type of ships used
to lrangport mmegrants. Prepare
drawings or sihoueites of the ships
ang see f some names can be
found 1 OkI réconds for the type of
ship the kds have found andd wlus:
trated. Prepare a mural with the
shups at one end. and the t/anspor:
tation avadabie for wmwmgrants 10
fan oul 1o ather parns of the country
Then have the children trace the
evoiuton of modes of transportalion
from 1884 t0 1984 How do wmy-
grants move about today?

T8 Research the postage stamps
used from 1884 to 1984 What
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stamps were being used when the
.Statue came to the US"? Make

drawings of the stamps 0 the van-
ous amounts and pu! logether a
mural

T7. Hoid & trna tournament about
the Siatue and Efiis sland and
charge contestants for entering
Send the momes 10 the ‘gsioraton
fund

78. On the Fowrth of July, have a
contest regarcing the amount of
ground that wouid be coverad by the
Statue. if it was laid down. Charge
for each guess. The winner wkt be
the one coming cI0se6!. and in his or
her name the monies will be sent to
thextestoration fund, Actually mea-
sure out the Statue in chak on the
largest parking 1ot in t0wn. .
T Make a list of everything you can
{ind welh the word “tiberty ' m the .
tie. e.g. Liberty Befl. lberty shgs,
80. Also, on Liberty Isiand are five
bronzes by a contermporary sculp-
tor Who s he and what persons are
depciad n bronze? Do you agree
with these choces? Write a paper
proposing another bronZe to be add-
ed. and give your reasons.

§1. Research the accompiishments
of Violetde-Duc and Alexancre-
Gustave Eiffel. Whera m the workl
can we see what they have done”?

82. Why chid Edouard-Rene Lefebvre
oe Labouiaye want to give a gfit fo
the peopie of the U.S5.7 What was
the manument 10 symbolize?

83. Prepare 3 compiete tustory of
the baeckground of the Siatue, with
reports and dlustration Make 3
book Then make a cONNANoN voi-
ume for the book on the hstory.of
Efis Isiand Make docorative covers
and seil the books as a school fund
rasing effort

84. Design a statue that 1ds your v
S10N t0 repiace the Statue of Liberty,
if she had t0 be repjlaced

85. Select a number of words con-
neacted with Els istand or the Slatue
of Liberty Distribuis the st along
with graph paper and chatienge the
Cheldren {0 Hiace the words from the
ist on the graph in the manner of @
crossword puzzie. nterweaving the
fetters of the vanous words

86. Have a farmuty might sing-along
with patniohc songs the order of the
avening Intersparse the mus: with
stones of Amenca m the last haif of
the nmeteenth century. ali soTs.
SIon money 10 go 10 the restoralion
fund
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87. Challenge your students 10 o
cate other statuas made of copper
in your Cdy of town Why s ¢ not
aiways used anymore?

88. Have the chddren make posters
ontdied “Let's Visit the Staiue ™ and
arrange the postars from the schaol
antry. down the halls 1o your class
room Let the Liberty trad lermngte
n a specal display hulletin board of
memonal comes.

89.Cut ur amcture of the statue into
1 squeres. Give each chid &
square and have him or her entarge
the square 10 a 4-nch square and
color this to match, as clossly as
possbie, the 1° sanpie hey ware
given. Then reassembie the squeres
0o a larger statue which will ook
Ko a8 Mosaic,

80.Decioher the loliowng knes The
clues to the Code are as folows:

1) Afl fetters mn aach word gre re-

versed

2) Every vowel § represented as

Sy

IVIQ I 1X2y A2t 122y 1220,
YZZy dZWIZh SZSSIM QnIrzey

!t izzid 2zt

ht axhctzrw zszizr 1z rzzy
gremzzt rzhs

onzs mzht zit sszizmzh
1SZpMZt Arss2t 21 zm

Z ttzt ym pm{ 2dzset ot

nedizg razd.

Take any defirhions trom yOur (k-
tonary of the Statue of Liberly, or
Eins istand and encode them for the
chikiran You could aiso have them
encode 3 vocabuiary st themseives,
toligwing the rules above

91. Prepare a program that wil
depct the unwvasiing of the Statue in
1888. Have a paracde and patritic
SONQGS {ONYy thoee writtan and PopRs-
igr at thet time. such as “Dixie.”
“The Battio Hymn of the Republic,”).
Have chidre-. portray President
Cleveland and Barthokii and other
personages who were at the unvelk
ing. Have lots of flags (some with the
correct_number of stars for 18886)
Have appie-saiiers and Cor.wnemo--
rative medal-sefiers o through the
aucieng e bafors and gfter the pro-
gram The backarop should include
2 19rge drawmng Gr colored sHdes
from sgveral projectors which will
be coverad unti the orger s Given 10
urwved Have the audienca jon N
singng “"Amercs.” This can be 8
wholg-Schoo! activity, or 3 class:
rgom activity. it could be expanted.
as a whoie-school project. ©©
clude the ethme dancing and food
festval activities menhoned before
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® - ALLOFUS ;
- by Carmino Ravosa

All of us, come across the water.

All of us come across the sea.

All of us come from somewhere,
a You're no diff'rent than me.

Al of us, come across the water. \
All of us come across the sea. \
All of us come from somewhere, :
from the old country.
Al of us, come across the water.
" Al of us come across the waves.
Some of us come as free men ,
other come as slaves. A

Some of us we were born in Scotland,
. Some of us born in'Germany,

Africa, England, Holland,

France and Italy. = -

Some of usiwe were born in Athens
Cairo, Venice, Rome. .

Some of us born in Hong Kong

but now this is our home.

Some of us we were born as Christians,
Hindus, Moslems, Jews.

But we must live together

with diff'rent points of views.

All of us come across the water,
Al of us come across to be,

In this golden land of plenty,
and opportunity. -

. © 1979 Carmine Ravosa.
Pages 201-207 reprinted with permission of the publigher Allen Raymond, inc., P

Darien, Ct. From the May, 1984 issue of Early Years/K-6P.

207 188



Hﬁl
nn
"Is Y] \-‘

R
e Lo

—~
1
o}

C “L..".‘..i.ﬂ' (P /J—-—-—— ""“"—“'S\M ‘

10800

2349

2 naQ

toxganany G Il

212 88 &3
FLBE

e = e 7
% [ooo000 — /)
g hY

2 —
9 o )
& -
\g" o Y -~ -.. ___,..-—J'—" l'
--:- aaRE P Qa. . ,
— - R A
2 \50"’(7
b ] o (o]
%0%’:
-~
, ” 3.'1200
./1 ’y ) y ..o -

4
*



WORD SEARCH

HREPODCNLIBTFG UD
B O-FDRUBARTHOL D I
" FREED OMCDFLTAOQ QA
1" SLANDAFGRIOMPD
PFERRYRI HABUETESF?P
WCVFLAMEIJ]NERRDM
FRAMEWUORIKCRII1IES
, BOTORCHLTETSCSV.-
OWOV STATUEYTATW .
ANRIMMIGRANTSAN
TPELUL 11 SI1 SLANDTID

DIRECTIONS: WORDS ABOUT THE STATUE OF LIBERTY ARE HIDDEN
IN THE BLOCK ABOVE. SEE !F YOU CAN FIND THESE WORDS: . .

FREEDOM IMMIGRANTS TOURIST
FERRY AMERICA CROWN
BOAT . FRANCE ,' ARM
~ LIBERTY PEDESTAL FRAMIL.WORK
* STATUE ELLIS ISLAND ELEVATOR
ISLAND TORCH FLAME
BARTHOLDI DIADEM !
210 '
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WORD SEARCH

ANSWER SHEET
HREPODCNLIBFG UD
: BOFDRU®BARTHOL DI

F R[ELED o Mc b (FIL)MfA) e [a
(ISIL.AND;TFGRIOM D
PEFIE[R R Y)|R|1 H|A|B|JUJIE| E||E
X | wOMEL AIME) ] NEIRIR| p| M
(F |R waondcnxl S
BYlo|Tl0_ R Cc _HL T (EJ|T||S||C|B| V
offwliolv § T A T U BYITAI T W
AN MM GRANTSAN
JpEL L 1 ST SLANDYD

DIRECTIONS: WORDS ABOUT THE STATUE OF LIBERTY ARE HlDdEN
" IN THE BLOCK ABOVE. SEE IF YOU CAN FIND THESE WORDS:

FREEDGM IMMIGRANTS TOURIST

" FERRY AMERICA . CROWN ~
BOAT | FRANCE ARM 1
- LIBERTY PEDESTAL FRAMEWORK
. STATUE ELLIS ISLAND ELZVATOR
ISLAND TORCH _ FLAME

BARTHOLDI DIADEM

211
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¥ s
¥ -
m"
»
g ¥
v
M o 1. What is the approximate
’ L. height from...
hid to torch
AL oy ¢ Base to torc
- Heel to Head
W s ¢
*4"“ e e 2. Length of right arm?
f ] 2
J
w | -
Y - « o"® 8. What is a diadem?
o . '
o i t t".: "zh'b‘ b1
e TE 4 4. How many rays are there

» 'W //\ J v on her crown?

AN ——
olb v I R
S Y s e \ 5. WYhat do they represent?

Y \\11 6. Write the inscription on
N the tablet.
’ ) ~ 7. The steps lead to what
I ' \ high place?

8. Where in the statue can

$
e o’ you look out windows?
4
//
' 9. What is the total weight
go o3 of the Statue if the copper
. % 4 weighs 100 tons and the
. ' * PP steel weighs 125 tons?
Y » P
SCALE
213 192
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@ RPIGRATION GAMES
Modeling Game
DIRECTIONS: Materials- cassette or record player, records or cassettes (music of

cifferent countries would be appropriate), 6 chairs, 10 name tags with
the following nationalities printed on them:

1. Chicano 6. italian

2. African (Black) 7. Scandinavian
3. Chinese 8. German

4 Greek ‘ : 9. Irish

S. Japanese 10, English

1. Choose 10 volunteers. Have them assemble in a circle. Explain that the
chairs in the center represent American jobs and the “waves of
newcomers” will be represented by volunteers.

2. Read these directions to students:
a The object is to have a job, that is, to be sitting Ina chair when
‘ the music stops.

b. If you're not sittingon 2 chair, you must sit on the floor. Reinforce
those children who get jobs by announcing names and nationalities and
praising their skills in successfully finding jobs. Be sure to make
this announcement after every round, including the first and second.

3. In the first round, set up 3 chairs and admit 2 nationalities to the new
country, Irish and English. Stop the music. After a short psuse say, "We
will now add the second wave of immigrants.” Then add one chair and let
in the Scandanavian and German. Stop music again. Announce “the third
wave;” add another chair and admit Japanese and italian. Linger on the
music at this point since this will be the first time that someone will
find themselves without a chair. Stop music again. Be sure there is
enough time for those feelings of being “left out” to settle in. Announce
the "fourth wave;” start music and add one chair and let in Greek and
Chinese groups. Stop the music and announce "fifth wave.” Begin music,
taking away 1 chair (last one you put down) and admit Russian and
Chicano nationality, each carrying own chair ("JOB"). Stop music for the
last time.

. 4. Aftef the game is over, divide class into 2 groups—-those who partici-
pated and the remainder of the class.

o 215 133




S. Ask some of these questions: ‘
a. What were your feelings as the game went on? ‘
b. What did it feel ltke to be left out?
c. How did 1t feel to know you were taking a chair{job) from another?
d. How did the others feel when the Russian and Chicano brought their
own "jobs"?
e. What were good and bad feelings?
f. Was anyone surprised by what happened?

More & More immigrants Game
MATERIALS: Any board game that can be played by 2 or more players.

DIRECTIONS: .
1. Remind the children that immigrants settied mostly in cities. Because of
this city populations were shaped by the kinds of immigrants that came

to this country. .

2. Select 2 children to play the board game . Keep increasing the number of
new players until the entire class is involved or the game isn't playable.

3. Direct the following questions to the original players:
a. Did you enjoy the game when you started? Why?
b. How did you feel about the game after 6 people joined? Why?
c. What problems did you have after everyone joined the game?

4 Ask: How does the activity we just did relate to the way some Americans
feel about immigrants coming to this country?

134
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!
TOPIC: EXPERIENCES OF A MEXICAN ILLEGAL ALIEN

OBJECTIVE: Students will be able to discuss and relate to the feelings of {llegal
aliens.

MATERIALS: The Maldonado Miracle by Theodore Taylor
A 12-year-old Mexican boy is brought across the border illegally. He
{s unable to join his father so fends for himself while working in the
fields in California. The story depicts the life and fears of some
illegal aliens.

PROCEDURE:
1. Have students read the story, and discuss the following questions
in class:

- Do you think that iliegal aliens have rights? Why? Why not?
(Point out that illegal aliens have the right to receive minimum
wage, workers' compensation, and other employee benefits.
Also, point out basic human rights such as the right to life, the
right not to be enslaved, etc.) .

- why do people come into this country fllegally? (They can't find
work in their own countries, the legal process is difficult and
take along time.)

- what rights of Jose's were violated? (The right to a fair wage,
the right to safe working conditions.)

0 o
5
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TOPIC: JAPANESE INTERNMENT ‘ '

OBJECTIVE: Students will be able to discuss and identify the problems of the
Japanese in the United States during World War il

MATERIALS: .Jourpey to Topaz by Yoshiko Uchida
~ This story deals with the internment of the Japanese during W.W. i1
and the impact of the relocation on an 11-year-old girl and her
family.

PROCEDURE:
1. Read the story aloud in class, and discuss the following questions:
- Why did the US. government decide to put Jspanese Americans in
the relocation camps?
- Do you- think the government had the right to do that? Why?

Why not?
- What rights of the Japanese Americans were violated? (People

were interned without tue process; their property wes soid and
the money went to the government; they lost the freedom to
travel, to live where they chose, to attend schools of their
choice, etc.)

- Do you think something like this could happen again if we have
another war?

Q 218
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@ ANSWER KEY FOR STUDENT IESTS A

VOCABULARY
1. Do the MATCHING ACTIVITY on p. 23, as a test.

2. Choose 10 - 15 of the vocabu'ary words and write them on the blackboard or
overhead projector. Have the students write a paragraph, using 4 or 5 of the
words correctly. —

ROOTS AND IMMIGRATION YESTERDAY ANSWERDS
B. Any two of the following  potato famine, poverty,

drought, religious persecution
crop failures
C. Completion
{. overcrowded 7. Italians, construction
E 2. Castie Garden 8 Jewish
3. names 9. Mexican
4 sweatshops, textile mills 10. Japanese
. 5. Unfons 11. quota system
6. Mexican, Japanese 12. English
IMMIGRATION TODAY ANSWERS
A True - False
L« 5.0
20 60
30 7.0
4 + 80
B. Completion
1. Asia, Latin America
2. California

3. Vietnam, iran, Mexico
4. 11legal, undocumented

S. refugees

221 198




A Write one new fact about your family that you learned while studying this unit

B. List 2 reasons immigrants came to the United States in 1800's.

and

C. From the list below fill in the blanks with the correct word or words. Some
words in the list will not be used and some will be used twice.

unions Ellis Isiand textile mills
Castle Garden sweatshops construction
overcrowded Mexican English

neat and Clean quota systems Jewish
names italians Japanese

1. The ship on which the Millers came to America was

2. America's first immigrant port was

3. After leaving the arrival port many immigrants found that their
had been changed.

4. immigrants often had to work in or
which had very bad working conditions.

S. were formed to heip get better working conditions
for people.
6. The and were two nationality
groups which settled in Colorado.
223
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7 ’ mostly settled in New York and worked in the .
food and business. "
8. Most — immigrants came to America because of
religious persecution.
9. Many immigrants came to the southwestern part of
the US. to be farm workers.
10.During World ‘war || people on the West Coast were
put in relocat ‘on camps.

11.Before 1965 our immigration laws were based on the

12.Probably the single most important thing immigrants could do to help with
their Ilife in the United States was to learn

200
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A. m«mrmmmmumnm-m.ommm

1. A person wishing 10 become a citizen nnuwmmmmamd
Immigration and Naturalization Service. —

2. Nofee is required with a citivenship application. —
3. A person must be 25 yesrs of age to apply for citivenship. —
A person must be a legal resident of the US. for at least S years.

»

One may apply from sny state of the US. at any time. —_—

Moral standards are nol important. S

N & W

lthno!mmmnadwwmmmmmlsm —
8. mummnsmmdm —

B. From the list below fill in the bianks with the correct word or words. Some of

the words will not be used.

refugees California Iran

undocumented Vietnam jllegal

Mexico Asia Burope

Latin America New York
1. The most recent immigrants have come mainly from and
2. is the siate to which most immigrants sre going.
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3. Name 3 countries from which the newest immigrants are coming. .

4.

and

. ' or : aliens come across the border
from Mexico and Central America. - '

S. Some people come 1o the United States a3 fieeing
persecution and can be placed in government funded resettiement programs.

x
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AIHMIISI.INE’MIEEIALS

AMERICAN STORY - “The Fukuyama Family”
About a Japanese immigrant family in the
20th century.

AMERICAN STORY - “The 2 Family”
About an immigrantViexican family in the
20th century.

LS

BUILDING A NATION: THE STORY OF IMMIGRATION
1- From the beginnings through the 1880's.
2- From the 1880's to recent times. -
Experiences of immigrants, from colonists to
recent arr i al:--reasons for leaving home
country. Obstacles faced and contributions
to American life.

IMMIGRANT AMERICA- 55-0092

Role of immigrants in the formation of the US.

IMMIGRATION - THE DREAM AND THE REALITY
Tne Japanese Nightmare
Little italy
You Belong To Germany
" No irish Need Apply

IMMIGRATION - THE DREAM AND THE REALITY

THE REALITY~ emigration to America in 1846

THE DREAM- from emigrants arrival to 1924
when new immigration policy Is issued.

IMMIGRATION IN AMERICA'S HISTORY- FM-0298
Re-enactments of the major waves of

immigration.
MINORITIES--FROM EUROPE- FM 0638
Shows how minorities gained economic

and political power-.
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THE NEW IMMIGRANTS
Part i- deals with immigration from the
Colonial Period until World War il.
Part |- deals with immigration after
~ World War 11 to 1979,

NOBODY GOES THERE: ELLIS ISLAND- FM-0009

NORTH FROM MEXICO
Traces the history of Mexican- Americans.

OTHER AMERICAN MINORITIES-SS-0134
~ Germans, irish, 1talian, and Jewish immigrants

THE STATUE OF LIBERTY- FM-0020

WHO ARE AMERICANS?

IMMIGRATION- photographs, drawings, political
Car.oons.
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i1linois:

q Abbott, Eith Im
University of Chicago Press, 1924

*Achabranner, Brent The New AMEriCans .
jmmigration. Dodd, Mead & Co. New York 1983

*Blumenthal, Shirley and Ozer, Jerome 5.
from the British isles [Dell Publishing Co., Inc.] Visual Education Corp.
1980

Corsi, Edward ln the Shadow of L iberty New York: Amo Press, 1969

Fairchild, Henry Pratt immigration New York: the MacMilian Company,
1925

Greenleaf, Barbara Kaye America Fever: The Story of American
immigration New York: Four Winds Press, 1970

Handlin, Oscar (ed.)
Englewood CHiffs, NJ: Prentice-Hall inc., 1959

Handlin, Oscar A Pictoral History of immigration New York: Crown
Publishers, 1972

Handlin, Oscar The Liprooted Boston: Little, Brown and Company, 1973

Hannibal, Gerald Duncan lmmigration and Assimilation Beston: D.C.
Heath & Co., 1933

Keesner, Thomas and Betty Boyd Caroli Ioday's immigrants - Their
Stories New York: Oxford Press, 1981

Kennedy, John F. A Nation of immigrants New York: Harper & Row, 1964

Lipson, Greta Barclay and Romatowski, Jane A. Etbnic Pride: Explorations
into your Ethnic Heritage Carthage, IL: Good Apple Inc., 1983

#perrin, Linda Coming To America immigrants from the Far East [Dell |
. Publishing Co., inc.] Visual Education Corp. 1980
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Pinson, Koppe! 5. Mcdern Germany New York: The MacMilian Company,
1966

*Rips, Gladys Nadler Coming To America o
Europe. [Dell Publishing Co., inc.] Visual Education Corp 1981

*Robbins, Albert ‘ 3 fro
[Dell Publishing Co., Inc.l wsual Educatlon Corp 1981

wittke, Carl We Who Bullt America Wisconsin: Western Reserve
University Press, 1964

Gateway to Citizenship rev. 1979, U.S. Dept. of Justice, immigration and
Naturalization Service

*Immigration and Nationality Act (with amendments) 7th edition, rev.
1980 Committee on the Judiciary of the U. S. House of Representatives,

------ , "Losing Control of the Borders,” Time, June 13, 1983, pp. 26-27
------ , “The New Ellis Island,” Time, June 13, 1983, pp. 18-25

...... , _Time and Sequence-A," adapted from Scholastic Magazines, Inc,,
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*Avaiiable at the DIMC.
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@ . .. STUDENT FICTION

1. Bulla, Clyde Robert A_Lion to Guard Us.
Set in the 17th century, this story deals with the adventures
of three young British children. Left on their ownin London,
the impoverished youngsters draw upon all their resources to
stay together and make their way to the Virginia colony in
. search of their father.

2. Cummings, Betty Sue Now Ameriky.
Brigid Ni Clery, 2 young Irish woman, immigrates to America.
She was sent by her family so that she could raise passage "
money for the rest of them to come. She endures many
hardships on her trip. After her arrival she overcomes many
problems of the Irish immigrants, and finally brings her
brother to join her.

3. Fritz, Jean Homesick,
Jean, a young American born in China relates the story about
her life in China in the 1920's. Although adjusted to living
‘ in a foreign country, she does not like going to a British
school and her thoughts often turn to America. The political
situation in China becomes unstable and Jean is finally sent
home.

4 Lehmann, Linda Better Than A Princess.
TH, with her brother and sister, emigrates from Germany to
America in the 1880's. They travel by riverboat, steamship
and rallroad on their long, frightening journey.

S. Lehmann, Linda Tilli's New World
The setting for this story is Missouri in the 1880's. It tells
about the life of a German immigrant family on their farm.
@ TiH, one of the daughters, struggles against great odds to
be allowed to go to school.

6. Levoy, Myron Alan and Nasomi
This is the story of two Jewish teenagers living in New York
City during the 1940's. Naomi has been through the terror of
' Nazi occupation in France. Through his friendship with Naomi,
Alan leamns raore than he wants to about the Holocaust.

208
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7. Madison, Winifred Call Me Danica P
Twelve year old Danica, who lives in Croatia, dreams of .

going to Canada. After tragedy strikes, Danica's family

emigrates from Croatia to join an uncle and aunt in
Vancouver. What happens to the family as they struggle to
make a new life, and how Danica leams some important
things about herself and about ming up makes an interesting

story.

8. Mays, Lucinda Ihe Other Shore

Gabriella, a young woman from an italian immigrant family,
tells about her life in the year 1911. She has two lives - one
in an American high school and the other with her family in
Littie italy on New York's lower east side. A tragic fire
brings Gabriella closer to her family and her roots and
makes her as determined as ever to get the education she so
passionately wants.

9. Moskin, Marietta Waiting for Mama
This story deals with a Russian family who immigrates to .

New York City at the turn of the century. Because the baby
became sick on the trip, she and Mama had to remain behind
Finally, after two years, the family is reunited and can
share all that they have learned in their new country.

10. Rose, Anne Refugee

Eike, a 12-year-old Belgian Jewish girl, is forced to leave her
homeland because of the Nazi occupation. She tells of her
difficulties in adjusting to life in the United States, her
mounting concern about friends still trapped in Europe and her
pain at news of deaths at home. As the years pass, Elke
becomes aware that she is no longer Ewropean, but not quite
yet American. When the war ends Elke is eighteen and can at
last ook toward the future.

11. Taylor, Theodore IheMaldonade Miracle Seep.217.
12. Uchida, Yoshiko Journey To Topaz See p. 218.
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. 13. Yep, Laurence [Dragon Wings.
This is the story of a young Chinese boy, Moon Shadow, who

immigrates to the United States at the turn of the century.
He shares his ‘mpressions and feelings about the demons
(white men) and his strange, new country. Moon Shadow's
father has a great talent for Kite making and even builds a
bipiane, Dragon Wings, which he eventually fifes.

-
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\mmigration 'Dodd, Mead & Company: New York 1963,

Bernardo, Stephanfe Ethnic Almanac Dolphin, Doubleday: New York
1981

Bernstein, Joanne E. Dmitry A Young Toviet immigrant, 1981

Coming To America. American immigrant Series
Blumenthal, Shirley, and Ozer, Jerome S. Coming To Americx

Immigrants From the British isles 1980

Blumenthal, Shirley Coming To America immigrants from
Eastern Europe. 1961

East 1980

Robbins, Albert (o
Eurcpe 1981

Each book focuses on a distinct cluster of ethnic sroups, describing
not only their crossing, arrival and experiences in the new land, but
also their lives in the “old country” and their reasons for leaving.

Good bibliography.

. Dobrin, Arnold The New Life - La Vida Nueva The Mcxican Americans
Today, 197!

Driscoll, Timothy and Murphy, Eugene. An Album of the irish
Americans, 1974

Freedman, Russel! immigrant Kids, 1980

Garver, Susan and McGuire, Paula cmmnm.amm
Mexico, Cuba and Puerto Rico 1981
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9. In America Series, 1960's.

The CZECHS and SLOVAKS in America.

The DUTCH in America.

The EAST INDIANS and PAKASTANIS in America

The ENGLISH in America
FRENCH
GERMANS
GREEKS
HUNGARIANS
IRISH
ITALIANS
JAPANESE
JEWS
MEXICANS
NEGRO
NORWEGIANS
POLES )
SCOTS and SCOTCH IRISH in America ~
SWEDES in America

10. Meitzer, Milton The Chinese Americans 1980.
11. Namias, June First Generation Beacon Press: Boston 1978.

12. Newlon, Clarke Famous Mexican-Americans 1972.

“Harder reading, avatlable at DIMC 212
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