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' o R L . Everyschool self-evaluation hm. certain basic purpows, "this process is no
- . I different. Briefly its main purposes ire these: - - "
. BUGER RRERCREY FEE __» to facilitate improvement . '
'”Qg“'ﬂ;i‘g‘;’-?& - by clarifying the schoolﬁdxrection .
R - by examining the total school - .
. o by studying the school in a systematic way -
3 o . - .. by, maGtivating growth :

oo ' by helping to plan future directions - ' .

. . - voffp provide a nmnsofamounmblhty ' T .
. . . v by measuring the desired outcomes ¥
. 7% by verifying self-evaluation with externsl asscssment -
. ’ f by supporting confide.ce in the school . y
. ' In addition, it ordinarily hgs ether posxtive effects: . . B
o to foster community involvement. © .

S by offering the community arx o;fportumty to know and “own” the
. e - . ¥ school : N

- = Y - 0 by giving the staff an oppormnity to lcam the expectations and

. . E * perceptions of the community
by ﬁxcthting a brodd basts for the whole educational endeavur

T * wbuild public relaions - 1. : .

4 , . Anyone begmning a school selfzevaluation should become well aware of
T these purposes and agvantages. In many ways a self'evaluation i 3 long'
. | - )oumey without purpose aid motivation, the travelers will tire move v
- - . . readily. meNCEApublimtkmSabazlEmktaaonﬁ)rnbeCaabolicEIenm |
- ' ‘v tary School: A Overview provides a substantial yet Succinct preserftation in ¥

N . - Chapter 1, “Why Regular School Eva!uat!on"' L .

. . PR : ‘ L4 ..
) . ' o o . ¢ !

. . "l . "
.

-~

g ' This specific instrument helps evaluation pdmc:p.am.s fpcus upon the,
. ) hasic elements which have been imiversally recognized by the Church and
. A LiRfRa her educatog as well as those factors which aré considered essential to any -
- ot , sound educational process. While focusingon these univessal qualities, the *
, b ATUENETERL - (ool abso provides for the use of additional criteria éstablished by the schpol
N (3 :&‘t i E;?‘I“ . ., community as well as by arch/ diocesan, state, ahd/or pegional SOurces.
U ' If Church and educatiofal expect:uxom are so hasic that this tool candig
- . sheific criteria, why don't all schoa)s Took alike? or even want to look alike?
» . L Because each school's vision of its particular mission differs; eachempha- -,
. T . ' . sizes the dimensions most appropriate for its time, space, and people. For,
Voo ‘ v i that reason, this instrument begins with the vision or the philosophy of the
A * E . school community. Thie self-study process verifies the extent to which the
_ . - ' "'visim}’l‘ias become rc;:dity and directs future growth woward that ideal. '

<

-
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Lo The fiye areas most cnmhaﬁized in this instmmem are apparent in the
mles of the main sections: _

R . T - Philosophy—an | munymexpmdmdclmmﬁews&mofm.
e - . C«Rﬁoljcscwmmmunity‘.menmmfﬂrm or-revise its.wdttm‘
: __heficts about the school's directioh. ~

e . Thecmiouc&hoohsCommmuty-«animensiwfocusonmepenom
. ,,«-"‘ « . - wlmcdewsdtoolcmnmunky)—smdam fauﬂtyapdmn‘
e ' - hoatdnmbetscltfgy—wkhenmhﬂsmdwl’anhm
~ . dimension.
e mmksmoofinﬁemuﬂu—abﬂdmunedmehm

."“_4; : commﬂinwhid!mesdxoolexiﬂsandd\eimemaimbemmme

e . '- . the nmﬂmddm.mﬁds'lmm values, .
| ' ' stident and outcomes for each subbctamaswllmfonhe
mmwm&mm ) ‘

y . Orgadmﬂmmm-cmmdemimofaﬂdmmmwmd: facili-
L, methesdmdscpexm ._ , N (s N
T " * * personnel resources (faculty, principal, ‘other ‘administrators, other

. \ T mlﬂmdammuspamprdmmbwdmnbem,dem), .‘

‘ .“'_ . ’ . -

mppomngmoum(ﬂnam,lmg-mmphmim.pubucmm

. .;'.. " . &dlkiasdnedtdmg.wmmlpmymfs) . "

T < Everyseﬁ-sudykmnmmfor&emmuddn
o . schoo! mmwmmmmmmmm
- S T readisess of thefithool community and afafisis t0 guarantee miovenent
. s S toward  long range improvement plan. All three sieps will be eviderit -
- .o 'mmugim\’&mmm&um Geneml?:mn to» “Design-
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EA L ' Bvalmon'isbnimllyvetysimple;tf however, dlaspec!smoonsidaed

TR ' . - simulmneomly&npmcessgnbemmwlmlnﬂm.ﬁordmmd{s

W e ' e T . 1nmualwiﬂomsfdermesue§atadme.mgeplsumdmdmmn
S R O 7 “What Are the Basic Steps?” mmencnpmmmw

R AP PR S shomummmam ﬂwpanﬂdcrd!eﬁollowinsappllmﬂonmmb

) . .., insrument.

; | "X"iﬁ‘;{"é:iii'e Tt Bemhﬁgﬂusevaluaﬂm urgesanmviewof bqslcd«mem.kshmld
e S mmnm@mmmmdmmmdmmm-
- weaditess for lty-—-;headmlnlsn&ion faculty, staff, students, board, parents, and,clergy.
L I ymcmalmdrepresenwmofdmsdmolmnumy .with appro-
'M-Mmﬁ“n invdmm,duﬂdegmmadlmhnm
- onqumdonslﬂop-d\ese -
) , - - -Whmdidwehstsystemadallymdyourunlsdmol? ,
~ . ’ . v Ntheﬁ'eemuseself-evalwmaswm-atdungfocmduﬂmat
el T . | _ mmmﬂmmﬂ(eg..noothermpmgrﬂmmquimdbyme
- - R - 1 *~arch/diocese)
R ' . -~»~-wmmmnmmmmwwmuedumm
o B ’ AP toming year?
« Ty T o ammmadmmlmsen;imummpmpamfmmd
. " the self-evalustion? -
PO o S ' L Wuwmmhhbmmmdem(pmmam)mmﬂ

study repog

. -~

. T e . basis for future school improvement? . - P

~ . groupslmldmowdmdteulowmgsmps.lfnm,theyshou!ddeslgna
, . . : 'plant&devehp*anmimdeofrecepuwty

.  Rsferinine Gmemllytheadmmofsmdyh@a %chool (of enjoylngaml
] . | petspequE)meﬁtsd\etim,metmmd IamﬁngMedﬁxmdlm
: AN}« ()f " undertaking. Moreaover, dlemlappinsnmumbfmyelememm |
e E O . . that it can be simpler to evaluate all-or nothing. An analogy t a person’s
SRR L nwdlm!emﬂnmjonsmeasdmmmwuhpredaeﬂNnedllmnsmy ,

“~
-

"o e smpshonofmthatmostneedmm
ﬂwepﬂndpalandrepreaemaﬁvesofdwsdnolmmmunnyshouldm
sdousbvaﬂhndlemmlsoopeofmesdf-cvzluwonorshouldmny

IR . - sdeadlespeciﬂcmmpmmusofamrmsmpe .
. . Lo .
JLRIC . 10
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" Inthe case ofthis imstmmem the chulws uf mmponcnw gotild be these: RN

o . .« *® completing the “Philoyophy” mm and a limited number of the
. 7 - other selected s €8, the sectiops on “The Catholic Schoul as .
: } * Commmﬁty“ and “The Teacmng/l.eamlrmm)gmm ) . ~ . -
E\ ng all sections, but Jimiting the qreqlﬁc mhiect areus stucjied ,
' - - “The Teaching/Leaming Prqgfam.”
. ‘ oo compleung one general section and one specific suhicct are: c.’rch yeur
S q during a five-year cycle. * . L e~ oWy

&

These examples are not reoommendations, but possible alternatives, for
L - exXample, inas:mllsd:oulwdthahcultytmalingthrcememhen Ingenosal, - :
R . o a.w:txmlselfstudydeﬂervesascopeofmetmalschm)l ' -

Qg,,.ﬂggfy e CoordIMngcommmee

E‘r" RGNS (O Otganization is emenual to the overall evaluat:tm process. The school o e
. E‘N“ Vo ive «ﬂ : leader, the principal—with suggesiions from others—should form a CT
Lo SRS ‘ Cnmdlnmlng Committee, composed of administration and faculty mem- .- |~
. . . hersﬂ\cpdndpal—valwnysamember—maysemasdwrpemnornmy T,
. ' . appoint another to the position. - T
. . ‘ Ordinarﬂy only professional educators form !he Goordinating Commit- .
o ] * tee; such a group shdves a background in educationa] evaluation and a y
S - p\orwghlmuwlalgeofme day-to-day school operation. Moreover, their
. : 4+ similar schedules can help them find opportunites 10 meet.
. . Ordinarily tasks of thee Coordinating Commxuee include the fulk)wmg .

Py ~ idendfy other persons to be involved * * . ) ?
'_ e =¥ besinmmnemsforvismngmm ' T : .
. ¢ review and sort applicable criteria -
"o ‘orderwededooﬂesofd\eMrumem(secoMerforminback) »
. -phnmdmmdk:acdreprepammmeindudumﬂudyofﬂw . .
. , evzluaﬂonprocessandinstmmm
' ’ ® prepare timeline , * .= ,
’ : * plan commusication | ' .
o . mﬂlmsumyofbfoadersdmolopmmunity S 4 7
- ) °wkwhhmmdmm/mordjmmr fﬂpplicable - :
4 < .’reviewappnive tequestre\risionofsecﬁonrepom - ‘
. * complete Section F: Summary .
- ' ® vomplete necessary arangements for the visit © . - b
ﬂ i 'plank)redldng,typlm.amipﬂwmuhelfstudympon . .
a : « @ gathes any needed supplementary materials for visiting team
- o e asslstmevis{ungteamm:odwrveﬂfying agent, as requested
‘ coord!nate the des@ and implctmmmion of the 1mpmvemem ot
- - ) » phn ‘ .
A FAT r

] ' - . * Toa ' B ‘e
- g M L4 . ’ = ) . ~ *
\) g c} &. u.’ - * . 1 1 L] N - . . -
T N ' ' ) ) : ( “ . ’ . -' [
(3 M . ' -




R o, L ¢ . .. . Y - [ sy " a—— N . L LY .
. .‘ o . . K ‘ . - . / . . " ‘-—-.-’ ‘ . A . [ ] :\’
. , : ‘. .«

»“

' ' ' y The title “Coordinating Committee does notconfine kndeﬁhlp to, this |
) ' group;it indicmcsthltﬂlcgroupaml& is to harmonize i task common to all.
Indeed, many othels will share leddership roles during Yhe emlu.nbn

s . L3 - L . -
, :
’ . 3 h
- " - Cd
: :
.

. Subcommittees share the respmsibilny by studying elemerits of the
. . sdtoolandocﬂnpleﬂhgmedﬁcsection&ofﬂnelnstmment Most subcom-
v , nﬁneemembersarecomposedof&cuhyandspﬁ-mappmpdateqregs a’
' L. pemmfrmnd:ebmdermnwnhymaybeappommommmwm )
Co : ' subwmmmeamubeneeded \ . ‘ .
" " ot \ . “The Catholic Sehiool as Community. ~ ° o -
. - . s 'lhe(hthdicSchoolindteQm{n mty R D
. ‘. . The Teaching/Learning Program—Tetal , . L
" ) . The Tegching/Learning Progmm-——xeiigimsﬂdumion
. The Teaching/Leamning Prdgram-*Fad\ mMectarea(or group of wb ’
> P . « . ject areas) ) B
| Organizational Sérvices L . .« .
mecompositionofead\subcémmmeeéxguld . C T
5: . : : Y o rqu-esemtlwareaasbrmdlyaspossible“ : ) “@ N
! e include members with 2 variéty of positions and experience. :

. ~ In the case of ' Tmch!ng/mmm the subject agea .subgfoups should =
. . ~ " . jnclude teachers from primary, intérmediate, andgjunior high levels. The . .
<t ' group that combines the spbject area findings into the “Total Teaching/ -

h Learning Program” should include repmenmﬁves-tped'naps subcomminee

: i chairpersons) from the major subject areas.
'y . T esize of the sehool and number of available subcommittee members
| - will suggest the size of each subcommittee and the number-0f subcommit-
tees which can function coacun“emly _ |

R4

1

gLy

¢ .~ ‘,

ioP _ - " OdletsfmmtheSchoolCommunlty

a 'lhe.qurdinanng Committee should plan appropriate ways 1O involve in
“the self-study students, parents, board members, clergy, and all faculty as_
, .o ] well 3s other school personnel in the self-study. Each group should be
w . . cmsidutdseﬂous!yasmdbutorsmmesuhmnceofthestudyasweﬁas !
‘ . providers of needed auxiliary services. The challenge is to determine.- -
’ appropriate ways for participation of others; some faieas follow: “,'
. T ' " « subcommittee members &.g., for “The Catholic School in lhe Com- .
T . munity™) )
. T ' e fesource persons to erie or more subcommittees

" ‘ -~ @ respondents to Surveys or questionnaires- ’

-

12
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* technical assistants to mmpilc plc(urml sumﬂunes or audio-visual
. presentations
o editors and typists to sm\phf\ the prewr.mon of draft, revision, and
final repont

No group y'ct—-when seriously trving to involve the brouader school
community— has failed to identify enough work. Care should be taken that
tasks are meaningful ones, clearly related to the basic goal of the evaltation.

»
Visjjing Team

Early in the planning process, the Coordinating Comittee should at
least begin arrangements for a visiting team or for other agent(s) two verify
thé self-study report.

Ordinarily @ team is "ised to prov:de multiple viewpoints; a single visitor
could suffice, however, if the . .rson has extensive educational experience
with Catholic elementary education and with the evaluative process. If the
evaluation is conducted in cooperation with another agency (such as a
diocese or regionalaccrediting group), the selection and arrangements w:ll
be done jointly.

Careful selection of the team members and chairperson is, of course,
e:scnual Many groups can be surveyed for possible members:

* principals-and teachers from other Catholic schools, preferably those
‘who have already experienced an evaluation process
% local and neighboring arch/diocesan education staff members

-+ educational personnel from local co]tmm&es
“ faculty of Catholic high schools, especially 0 receive some of

the school’s graduates
* local public and private schoo! staff members w
= religious community educational personnel

e

The team should be as balanced as possible, with some diversity (eg.,
age, education, experience, sex, race, present position). Although members
will be selected from specific settings, they must be persons with broad
views, willing and able to base their uhservglons——nm on their own
educational views—but on the philosophy and goals stated by the school.

This instrument has reviewed general Church documents and educa
tional norms, summarizing them into succinct statements, These can be .
used as criteria or standards upon which a judgment can be based. The fact
that teday's Church and educational calls appear in about one hundred
criteria may at first be overwhelming; when the many aspeats of a school's

_ life are recalled, however, the number may be considered a minimum.

To prepare for its own evaluation, a school should review the sources of
its particular criteria, for example:

13



~teechy the
syvaluation
yrrgcess and
ST
disirument

<
RN H e

doncline for
ERTO

i eatEen
TR sé\,‘.“g\:‘."&:ﬁ

)

- L]
@
. cunmtsmxementsaboutmesch(x)lemam pmgramsandthexrex
pected outcomes - . .
* arch/diocedan handbooks ¢ -

* any obligatory local, regional state standards

Although this review may be time consuming, the wask is one whxch wilt -

raise awareness that shouldexistwhethcrornmm evaluation were sched-
uled.

Any applicable critet'ia should be sorted and assigned to ag)mpriniae -
‘subconimittees sothm,the self-study can consider applicableeriteria from .-

all sources. . : .

. - ' v

The Coordinating Committee should plan some faculty insérvice oppor-

tunity whereby members can understand the purposes of the self- .
evaluation process, the overall procedures, the benefits, the positive profes- .

sional experience, and the potential for growth. The whole staff—if not

experienced with the process—may benefit from reading the NCEA pubtli- -
cation, School Evaluation for the Catbolic Elementary School: An Overview.

The Coordinating Committee members themselves should first study

. Verifying the Vision, dmpmvideopponunitimforothﬁpamdpmfsmdo
s0. This instrunent—as any other—can be useful to the extent that itis
' l@wnandunderstoodasatomlpmcesshyitsus&s Preliminary time spent

in"carefully reading this manual and in studying the total instrument will

eventually save at least as many houn that may otherwise be wasted-in .

directionless sessions. s

Uliimztely the users should master the process and the msu'ument, thatis,”
understand them well enough so they can adapt th details as needed for .

their sciool. P
A

A3

i

Each school must consider *ts own resourges and needs when sclleduli;)g- o
the evaluation process. Obviously time is required to complete the actual- 1”
self-study forms; just as evident to many js the fact that future years will be.

needed to plan and implement improvements. The aspect most frequently

neglected, however, is the preparation period—the time that allows. for .

increased awareness and preliminary discussion. Ideally, a period of about
a semester would be allocated to preparation activities.

Following are three suggested timelines. The first & monstrates that one
vear is a workable span for the completion of a school self-evaluation:

Timeling A . | v
August/September — Determine scope of evaluation
— Form Coordinating Committee
— Identify otber persons to be :molt'al \
— Form subcommittees
— Begin arrarnigements for visiting team
— Revtew applicable criteria -
—Study the evaluation process and instrument
— Prepare timeline for the evaluation process ™~
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.
September, ——Crx»ﬂmale wn/ ey of broader school community

— Pfulm(pfn mbcommmee “prepares draft;
October/November — Hv:lesqpln section retised as needed
. -—Followmg drafts prepured by stthcommittees: »
. "“The Catholic School as Co»mmnm'"
“The Catholic .Sdaool in the Confmunity”
" Specific subject areas of “The Teacbmg/
Learning Program”

2 ml‘ollowmg drafis prepared by subcommitiges:
“Tota{”, séction of “The Tead:ing/l.eanm@

Program”

- ” “Organizational Services”

January -. . —Above sections revised as needed :
. ) —-Coardinadng Committee drafts “Sununary”

L. Rebruary ‘ —erdim'ing Committee regquests any addmtmgl
. - revisions
— Editing, typing of sections
March — Prepare final self-study n@oﬂ .
' = Gather any .wmlememarj materials nwdal by
the vistting team

dp;ﬂ/Mqv. |, —Visiting team verifies the self-study report . i}
This second plan begins earlier to allmy- more preparation time:

. Timeline B ' y
*January 4 — Determine scqoe of evaluation
- — Form Coordinating Committee .
— Prepare’ timeline for the evaluation process

" February . . — Coordinating Commaeegmmgenemlbm
. ' duction to self-study process and instrument
‘ : — Identify other persons to be involved )

" & —Form subcompmittees . '
S - —Revigw apilicable criteria .

March/Apwi/May” — Subcommittees plan andcmzduammmac )

' . tiviles
~ September —quinmrgemensﬁrwsﬂir@mm e

. (Same as iri?'l'lmllnc A from September to May.)

- - ) .
¥ Each of the above suggested timelines places the visit immediately fol-
lowing the completion of the self-study report—keeping the $tudy and the
visit wighin theé same academic year. Imhxswawhesdmolnmdnotaﬁpend
to the alistofdunssﬁmnuylmweoccurreddudngmesummm

personnel, curriculum, materials, etc. Moreover, members of the visiting
twnmnbecerminmemfonnationi..mrrem.

December -~Above sectiqhs revised as*needed ’

.‘:J‘V.., 15 | .t_f.'
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TimelineC * | -
A third plan—a ﬁve-year qrclemmay be an altérnative for-very small

schools who are unable to evaluate the entire school in one year. Obviously
this plan could pose some difficulties because of teacher turnover and other

~changesthatoccurwimmﬂ1eﬁveyearcycle

Asumedcydefollows -
. Istymr Philosopby plus eduecation ~
.?nd_)m Caabolicswoolma)mmuniofphm kmgumgv am/_

recdding
3rd year au&dicswodmwe@mmuldg’pIWMandxim

© 4th year agwﬂmwmlSemelmmdalsmdimmdm

Gabyear Mmﬂwpkcsm&iousakwaﬂon

. The Coordinating Committee —when dealing wvith the umefme aswell as
she instrument— must remember the in:portance of adapting o the local
situaﬂon"

In et s

Each school and it§ community has its own ne(work.s The task of the ;

Coordinating Committee is to identifydand utilize them so all ‘are

(,Ommmncatm_n involved in the right type and amounit of communication. With appropriate

- Coordinate.
" survey. of the

- broader
- school

- community

[]

" total faculty. Each subiommittee would then udlize responses rlated 10

. representatives, they should plan communication with groups such as these

to the extent applicable:

‘e subcomsmittee members -

¢ students

‘homc-schoollxm\ipnrishmuml . .
® pasishioners and/or area residents -7

¢ local and/or state edycation officiuls
* arch/diocesan office personnel

-
. L ] -

. religious community education pemnnel , T
Planned processes need not be comp!cx and actual ‘mmmumumons ]

need not be long; they must,”however, be planned to assure that they
happen. - : ‘ .

Before oompleung their assessment, those evaluating the schml must
consider the perceptions of the breader school community. Following are

P .
J.

Coordinating Committee could distribute such a survey (1o spetific groups
ortoapemmmeselectedat mndom)andsumnwizemerésponsea forthe

their section. -

| Surveysneednotbewrltten perceptions may heassessedbytelephomng :

alumni, by talking with parents awaiting their childfen in the parking lot, by

" interviewing the pastor, by chatting with students in hallways, etc. The .
methods are limited only by the imagnaﬁon and the dtcumstances of lhe .

local situation

_ two survey forms that could be adapted to measure these perceptions. The L

L
";.:‘ ;.‘7‘,'-; -t
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Sample Survey .

't
-
£ ]

R e ‘ Altene 10
. .- oo : "Comparative ot
h . ] Survey” .

-

. - . -
.
. o
- g - v
v L

T , Sl’RVEY OF SC HOOL CLIMATE AND EFFECT[VF.NES&

“ N " ‘The series of stalements ldbeusedinmedevelopmnbfa .
, * questionnaire regarding the éffectiveness of the school program and the -
| ST clirg.neofmesd:ool Tbelﬁbekmtsnotmtendaimwebmm The .-
. S ] * statements are merely suggested items that could be uged in"a question- .~
T o * naire. The self:studf Coordinating Commiggee would look through this list . .
~ . . ~and selext those items it feels will best elicit the information it is seeking. .
S Thegmupcosﬂdselcaandphrasemmmemswmvaﬂedsuweys
- . for use with parents, faculty, clergy, alumni, parishioners, and/or older
- . -, students. They will probably wish to créaté¢ some new items. b
. . : ProbablynomorettunzotoZSMememsshmddbemdudedmany B
- single survey. The categoty tides (eg., “School Philosophy™) listed below s
neednotbepﬁntedonmequsﬁonnaire lfmesamesumysheuldb&used :
Lt Myadechmups,somecolorormdeslmuldindicatemeMpmdents-
- group- Requests for other information desired (eg family/home fmors
g included in Ferm B 7) may be appentied.
Results for each responding group may be summarized on one sheetand
appendcd to the self:study report. If preferred, items may be divided and
. reported according to the selfstudy sections. .
) - Thefouowingpamgmphsoﬁcrasamp!eohlenermaccompanyme v
) - questionnaire: . e

N . Dew " (Parems, Alummi, exc), .

wmbmmmdaﬂmdi&m
. tioRl program. The purpose of this study is to better enabie the school 1o *

.t T "w understand its cuarens program and o belp develop plans to more

. warmdﬁkbmfwlbeﬁm mwwmm
‘ | « hype of study and planning. . ;
- We seek your belp in this study. WGMMMWW - ©
mmmmwmmmmmmm v
MM@MM“W#&“MW .
» by - A space Is.provided for you to add any appro- - c L E
pﬂmeoonmens Mq'mmmmmm;wﬁrmm : e
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Sample Survey A
R . -
o

RS W;;*T@}

~ Dmsmm{mdeadlmmemmddrdememdethatbeﬂwmb&s
B

* -' mresponse.

~ o © Wyou disagree.

N lfyou strongly agree

If you strongly disagree .

circle SA
circle A
circle D
circle SD °

L , - . a . ‘lfyouarenoubkaoanswu circleNA

¥

Samplemmemsforselecﬁqnandrewsion

. .

-

Whemypu!gthe
= selected/revised
statements, placd -
the following key
Jn the margin by.
“each item: .
éA A D SD NA

-

-

1. 'mephllosophyofmesdmdl ishlownbyallinthesd\oolmmmﬂty

2. ﬂteptﬁbsophyofdlesd:oolisregdaﬂymhlnedmmoseinvolwdm

. . the school.

' | 3. ﬁseplﬁlosaphyofmesdlooladcﬁ'essmdmsﬂanvalues
e 4. The lived philosophy embraces the total child.

— : ‘ '5mpmmophyofmesdmusregumymed ‘

&ﬁlephllosuphyofmeschoolnnkesmisschoolmdydlﬂ‘eremfmm

-

¢

‘-

8. Thefncullye:dlibitspmfessionalbd\aviormwardmestudeim
9.- ﬂn&cuhyexhibhﬁanaﬂ'udedmindalmmmsmdem&

o B 10, Facuhymembersrespecteuluu'alandotherdiﬁerenmsofstudmm

. 11 qulwmnbemspeakmwwmhmpolkandprdes&mnlmm
o . 12 Faculty mnbershmdlemnﬂldwdmdueconcem forallmwﬁved

""" .13. The ordef in'the school allows learning to take place.

IR : 14. Attitudes and skills for community’ building (caring, communkmim
— * confronting) are developed. ' ~

e - - - 15. Seudents have respect for school property.
| ’ 16. Studentsrespectmerightsofmeadother'
17. ﬂlestm!entsexhibngoodq)ommnship

- . 18. Smdentsen)uygoingtosmoo!hem

J ‘ r.

" the school community.

]

20. Parents feel welcomed in the school.

-

2 -~
-

p

- 71hepﬁndpalhasagoodmpmrtwimmosemvolvedwiththeschool

19. Students, teachers, staff, andBareanexpeﬁenceasenseofbelmgingto

-

X1

~dl
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Sample Survey A - - . T R Sl T

‘ - \ .21 u'mesdmol c&mmuniwhasagoodworking relatimshtpwimmemd
. _ . thepadm : | ,
22. This sdlooleifecuvely teaches religion and religious values

.o 23. ﬂmmlmmmwonpmgmnatfmdsmeopponunityﬁ)rthesacm
_ - mmlprepamdonofd)esmdmts - \ .
© ) 24..1herel§iousformz®npmgmmprepamd1esmdemsformaduh .
o - Christian life.
- 25. 'l‘hesdmolpmvidmmﬂidmt opponunities for the students tomlftat
e : | mmmwdelmm .
" 26. Wumuampmﬂdedd\roushmnmedayformesmdemstopdy ) ‘
27. 'lhefaadtyandsdloolstaﬂ‘model(‘ammictmchmgs o
28. Teadletseadxibifacmoemformereligiwsgndeo{t}stdmm

o . 29. melocalpﬂs:sareinvolvedindleschool'smhgimmeduwkmpm .'-.‘
PO | " gwmand in other appropriate ways. '

: ' " 30. ﬂksdm!oﬂ’ersaqualitymmmomlpmgmm s |
" 31 The school curriculum reﬂectswhmisimpomm in éducation. ’
szm\esdmm«:ﬁecuveemmmudaﬂup
33 melend\crsmakeammm:oupchwdmlrteachimsldu%
34 Classes seem to be interesting. o
35. Teachers offer a variety of fearning activities. . ' .,S S
B B %ﬂxehcuhytrimmnmmeindiud\mllwnmgnecdsdsmdems -
: ' 37. Thesdmolusesappmpﬂateledmologyinirspmgram. : ‘
e o S&Thesdnolptwidmforduldmnwxmspedaln&ds. N ‘
39. Ma‘teria!sandequlpmemare‘adeqmmquandlyandqualtty ' .
40. d:risuanvalébarepmentedlnaﬂmhects | .
. . 41. Students are taught critical thinking skills. |
' . 42. Sudents regularly do meaningful homework assignients.
’43 Studems ;lveservicein:xhe parish(es). . . S u
v . “ Smdenmanelnvdvedlnsenicepmgmnsmmmmemnunny |

45, Snidents give witness to values (e.g., justice, mercy, peace respectfor
life)mmeirevmwaymxs $

(S )




| R Sample Survey A .

; . . . e . N ' .
..'- o . o " - . ) o . E . | . : 
.- _ - WM - : _
-0 | " mmepdmxbuudmlsadeqmeform\mmaimx pmgmm _ .

. 47. The scheol building is clean. .. .

"t 48, The school bullding is in good repair. - - | B

_ K The school building has na safety hazards. ‘ ..
e | . 50, 'Iheschoolgrom‘u:l.'mnf:llt'-pﬂngik)dm'des N
. SR 51, nmisadequmeplaygmunds?x .2 ' . o
SRR " . " .52 The playground is conducive 10 safe recreation. :

. ~ " " m %w mv:,-,e,ﬂym-;-,mgsedamdareconduciveto learning. ' 5

' ” mmwm&dm- » C S

54. ﬂiebom'disreprsenmveofmesdmolcmnnmnw

55. The members of the board are familiar mmmemlsphuosophy '
. and goals.

T | N ‘, ~ 56 meboardtalnesmmrolelnmeformaﬂondpolicyaﬁermumng
' with those involved; eg., pﬂndpal teachers, parents, pastor.

© 57, The board recognizes the place of the school wighin the parishfes).

_ S e 58. The board helps to develop sound financial plans for the school.
el o . m%Me-SchOdCommunMom . : L
| . , | T .59 Parents’ ideasandophﬂonsarewelcome . -
P . 60 Sdmolpolldaaredmﬂyomnmuntcaﬁedtothepublic
.- . . &7 6l parents have sufficient information aboutthe school’s teaching/ I
. ) | learning program and related activities. 2 .
. . e Parents receive sufficient infonnation abdut the academic progressof
. - their children. .
63. Th& school publishes and follows its calendar.
- : 64. ﬂlésdmlwmwsysparmtsmnhdptheirchildmn .
t 65. mesdnolworkswim;)aremsmhelp their children grow spiritually
. anddwemlcally . :
.o , - "ﬁ-ﬂlepamorganimﬂmismamworpnizmm
. ) 67. The parents’ organization workswithlheprincim! o provide appro- -

N prlakmxingﬁxlpmsmm ;
> .&mMomnlmhnmiswiﬂxmepﬂmipal(andboardif

S ' . 4 apphmble) to provide financial assistance to the school.
i . ‘ ' o~ R v )
o . P : . . . . . 13 o
. ) \'..f(
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" {15. COMPLETIONOF .,
THE SELF-STUDY .,
.  INSTRUMENT . .

. 9 _— ’-‘,,\
Eachofmeﬁvemajorseamusaathme-steppmmmmmpletedn‘

forms: -

« | -k

Part 1. Awareness ‘

Emdalforbuﬂdmacommonbadrgmundmdmundemmduu
ammdmwﬂuﬁm,dmmmmmmmme&mm
mmimmmmmmmwmmmm
y openlymdpemepuwlyprooecdwld\msmAsa}ngmmﬂ.K
' subcommittee should brainstorm, then determine the informdtion
would be most helpful and the best sdygges for obmaining it. =~
The subcommittee chairperson, mconferemewthmgcoordimmg
A Comnﬁnee,plansanymrenessacuvmeswlud!muldbéhﬁp&dhd\e“”
total faculty/staff and/or the subcommittee. : :
Wﬂuensmmmdmhelptochﬁfymems.smmdmsmmmm s
. ments or docurhems are requested. Within each awareness section, the  *":
w , suboomnﬂﬁeeisaskedtomcmdwh@mdlnessacﬁviﬁamm o

o7 ‘ oo

it wled

mz.m ™

e mesubmnmmWwdidﬂxmmindudlmmyadded_~
o locally—using available means of measuring uncertain areas; €g., small - -
: _ group discussipn with others, questionnaires, observation. B
\ ) ' mememmsmleofl(low)dmtghsm@x)ismmdedmv&nﬂy '
presmthowmesdroolviewsmmnmmtofmdum:eﬂm Any marking

sywemmaybeagmedupmﬁrd:esdmolaudy for example:

® an “x" over a specific iumber

. ad:edcmn'kmywljereonthellne
. . _ ® an “average” mdledbydloselmolved.sudiaSZS(M@ofm &
. ' - ‘ - criteria by parental or other surveys—although reflected in the as-
‘© mu——myalsoberepoﬂednearmemm) o

In general, dtemmmpdnﬂdmmmmeptmdme
S school's present attainmens; the instrument should be used and.
. mpplenmmdinmymnerdmbeaad\iaaﬂmpurpose: --“;,'\;
. 'chriﬁmimsmd/orexplamﬂomnwbeadded,wimmm -2
after subgroups of criteria; A
 subcommittees may mark oode letters (eg., Ffok- facully, “S™ for
m)mmmedmdﬁrmnm&xmwmxed
mamnem; .




. m

»

Completion of Instrument - ot
A

Q

-

geuemlly the‘subcommmces shoﬁld try to m.u'k one assessment re-

. flecting overall school attainment; if, however, the attainment varies
mmiderably among levels (e.g., primary, intermediate, junior high),
the, subcomminees should so indica{e by using a cpde or adding a
- . comment;
‘& . e if 2 question and/or criteriun doca not apply to the situation, write
. “NA"as the response; “NA.," however, should fiot be used to avoid a
I negative answer. -
‘ « marginal notes‘may be added whenever helpful.

“"Samples” of completed pages follow. Some Of the terms (as used in this
. Instrument) are deﬁned in the glossary af the back of the manual.

L

Pﬁts.m,mls
.- After studying all of then' preliminary assessments the suboqmmmee
L « discusses and composes a draft response to the three items: the sgengths or

highest amainments, the deficiencies or lowest amainments, the areas that

mdiate\‘.oneyearorless long-mnge means two Or more years.

h A ) - ' ) ®

s A draft of the: total section— including responses generated during Aware-
, ness, Assessment, AnalySis— is submitted fog the critique of the faculty and
Vd staff as weH 28 any cgher knowledgeable parties. The critique may use the forfn
' of individual routed vopies, a hearing,” small §roup discussions, etc. The
) - Coordinating Committee is consultied whenever n are desired 10
fucilitare scheduling withowt dverburdening unnevess .

The subcummistee revises its repont a5 needed and prepares a copy for the
Coondinating Commitgee, who may either request additional revision or may
approve the report. It is possible, dcwm,thatmlwrarea.suﬁhesmdynm
suggest slight clerations of the “approved” sibcommitice repor®” After all
areas are approved, the uxmdtmung &)mmiuee arranges for final exditing

and yping

‘r

Ao

need lnunediaxe attention or long-range planning. Ordinarily “immediate”

%
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Pan!.m
Essential Criteria

?

APPROPRIATENESS

1. The philosophy reflects the four-fold dimension of Cath-
olic education:

Message
Service
‘Community
Worslup
2. The philosophy of the Catholic school reflects the impor-
rance of integrating the Catholic faith with the educa-
tional process.

DEVELOP

3. '!hep!ﬂlosophyofdiesdmlwasdevelopedandac-
cepted by representatives of
school community. *

4 ﬂwphﬂmophyism:ddeaﬂymdommdy.

5. Goalsandobiecﬁmsofd)esdxoulamcmsmmme

school philosophy.

UNDERSTANDING
6.111e&mllyandmﬁundermdmephllmophydme
' L35
mammmmﬁ;&i&
DISSEMINATION AND REVIEW

8. ‘Iheplﬂhophylsdmemhmdmauwnhindwsdml

@m 7'“71 (tow) z

—Level of Present—
— Artainment—
4.§ -
1 (low) 2 3 4 (high) 5 .
Lo
1 (low) 2 3 4 (high) 3
AE
1 (low) 2 3 4 (high) S
3.0
1 (low) 2 3 4 (high) 3
&S
1 (low) 2 3 4 (high) 3
3 4 (high) 5
1 (low) 2 3 4 (ﬁ; s
%0
1 glow) 2 3 4 (high) 3
4§
1 (dow) 2 3 4 (high)
- Y 2
-1 (low) 2 3 4 (high) 5
3.0 ‘
1 (low) 2 . 3. 4 (high) 5
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Sample Page .

' . ¢ .

Yoy ‘
- LY
D » ‘ " .
<y
Teaching/Learning—Specific Subject Area . B
«* . &

Part 2. Asscssment
Essential Criteria

e

1. The content of this subject area is relevant, appropriate,
and prepares students to live in the present and future

2. This curriculum includes an appropriste balance of

3 mmmmm(d.mmz)mm
' bmlsforasequmualcumhm.

MATERIALS

4. Resources (books, audio-visyals, other materials and
mm)mmmemmmmdqmmymm
subject area.

s. Amsayofmaemls/medmsmedmhelpmm;a -
the leaming objectives. . '

-6 This curriculum utilizes resources beyond the class-
room. .

LY
L] . -

METHODS \ ‘ i
7. Humthodsmappmpﬂatemdeﬁedive&xdussub-
ject area.

8. This subjlect area includes methods that develop higher

levels of thinking and judging. o

91hetead\erspmvméformrrehmgdnsmb9eaarea .
wkhemersubmmmsw!mappmpmte *

STUDENT NEEDS/OUTCOMES
10. The content, materials, and methods in this subject area
are sujted to the students’ ability and readiness levels. ’

ll _Students’ pﬁmmdmvemnmmlssubmam.s
in‘accord with their potential. ”

1 (low) 2

3

() 5

1 (low) 2

4 (high) 3,

1 (Igw)2

4 (high).5

Wmry:

1 (low) 2

e
~

3

1 (low) 2

3

l‘ (low) 2

2

w

1.(low), 2

3

1 (fow) 2

 eaP< b

'l(_low)z

3

1 (low) 2

3

28
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. . . -' _ ) “’ - ';éwh -
) . . . Philosophy /%t
»
‘ & | 1y
- Philosophy oo - .
. A statement of philosophy is a set of examined beliefs which clarifiesa |

school's direction. It serves as a basis for decision making and evaluation. *
) B . The Catholic sthool philosophy should reflect the school community’s
\ M examined beliefs on the areas most important to thém. -~
. - ‘ Some areas for examinaton: ' S
* . .. e purposes of the school in the light of its Catholic identity
. o total development of the student (religious, educational, socia!, physi- .
. cal.etc.) . . . : o
_ e e areas of learning to be emphasized -
f . : " e integration of faith with the total curriculum |
. Lo S @ roles and - relatiokships of principal, teachers, students, parents, and
; others within the total faith community -’ . t Co
| ' o uniqueness and value of the individual - ' :
. o . « learning experiencés and- activities essential tosthe specific student
RO . : body a e . , : .
- ‘ e methods and amitudes appropriate within the Catholic elementary )
© w knowledgg, skills, attitudes, and values which students use to help
| oo . . constructively shape society toward the Christian ideal .
< | » the developmental needs, special characeristics, unique talents, and - -
: effective means of motivating elementary school students

8 ’ ) e ) All of the above need not be weated within each school's statement of
: . -. philosophy. . : ‘ I
v | This instrument suggests that a faculty ‘with involvement of representa- - -
' - tives from the school community determine the beliefs which are most -
¢ B important to theis school’s diréction. Then they, should incorporate them
W of about onepage—Ssufficiently succinct that it can he :
" re ad easily. A suggested progess appears below. (If a school is |
completing this gelf-study as part of an accreditation -process, the school
~ should check the requirements of the accrediting association regarding - :
content, length, and. procediires for the development of the philosophy
. staternent.) . . B ’ '
. - ln addition to a philosophy statement, some schools develop a mission
L v . . statement which focuses on areas sach as why the school exists, why it
.« program is important, what results it achieves, and whom it serves.. . . “
_ Asuatement of philosophy —becausesit is a statement of Basic beliefs—is
essential to a self-study. Amission statement, if available, can offer a useful
supplement. ) 4

& . . . . -

SLGGESTED READINESS ACTIVITIES B
' To complete this report, all involved should - .
’ ‘ o recall signifigant, Church documents related 10 the _schoul, -
. . L e identify the expectatiops of the school community, o
, ~' e use Some process to incorporate the beliefs and values of the school

‘ - community within 2 philosophy statement. 5

: v S - .. : o 28
5 . . i . ! ‘e
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' Some suggested activities Tollow: o &

1. Stugly the call of the Church !

With some students, faculty, board members and parents study
signlﬁ(nmpansofmedocumentmamswooland To Teach as

' MW A&ermdmg,apresenmbn and'group work, reach some.
condusimsm-theguman 'Whatdq&dﬁsmeanforoursdmol?"'

2. Listen to' the community

Individually or'in groups, plan bﬂefgaﬂmngamtmhom'

Gathered groups of parents can informally respond to questions like
“What would you llkedmsdlooltodoforyourdlik!?"of“mare

-

yourexpecmﬁmsformdul@' ' . .

- ¢

L] . - - * ‘
" DEXE] ()l’l’\’(S/'Rl‘Vl‘ilVQi TEVE PRl Q¢ H“IH REATEMENT

=

The principal and the faculty hold the primary responsibility for develop-

ingandrevishwgmesdloolphm)sophy To foster faith com-
munity, and to develop a realistic statement, however, ;hetacnltymust
involvetl'xetotalsdmolmmunity (students, parents, board, thocgy, staff)
insomeappmpdateway-forexample mceﬁngswiﬂw representatives,
questionnaires, response to draft copies. .

Aprocassudnsmefoﬂowingnuyheused .
1. Listening B N

~

a. Listen to experiénce: Surface memories, thoughts, and feelings.
about the participants’ awnsigmﬂmschoolexpeﬁeuces Discuss

-what really makes a difference’in a youngster's education. (Faculty
and other representatives, coordinated by Philosophy Subcommit-
‘tee).

. b. Listen to-calls of the Ghurch: Sfudykeympmdrecemmurd\"

docmnmtsmdsummestatemmsthataremideredmost
important.

zwnung

a. Idmﬁfymes:rmgest,mostrepresenmvebdlefswmﬁnmegroup
(Philosophy Subcominittee)

b. Slnpeﬂmebeiiefsmtoaumpedmnmn(h&emberofmuoso-
* phy Suboommittee) '

C. dxedctobecem!ndmmemtmlsdwmdcomp!eee Use as

e
L]

* a chedklist *Some areas for. Hsmedinawamessac-
. tivities for the Philosophy . (Philosophy Subcommifiee)
d. Reqimrespmgseﬁ'anrepresenmﬂvmoftﬁemmlcomnﬁmty
, (Philosophy Subcommitee) '
¢ Revise (if needed) to produce final copy. (Philosophy Subcommit-
tee) ) : .
v
P - T




® «. EI | ‘ ‘ : .~ A'.- . . . . . . ‘mﬂosophy *;&-

- COMBINING READINESS AND WRITING : ki

A school may wish to consider a process that combines readiness ac-_
. . ~'dvkieswkhﬂleslnplnsofasdmolptmosophy- mmvmmm
If a schdcl community js willing to commit oonsiderable prepdration
time, med’dtemastd\ormghappmdmismemsewioeprooess Vison' -
. " - . andValues in the Catholic School. This process, developed by NCEA, begins .,
T o wﬂ\amshipworkslmpwlﬂdlemblesmepmdpalandone/modm
. . faculty members «o direct the school's.pwn inservice sessions. Y
" ‘ Forsevemlmts,mmwkm*atleastmev}smmse—~ism |
v -7 ideal preparation for school self.evaluation:  ° o
, - -Some&mhynmmbetsmnmepﬂndpa!inoppcmunlﬁaofleader .y
: . o -Sssmmwmlmvmmvakmareideallymmdedqudme F
i ; : . faculty to parents, board members, older students, clergy, other © .
| o staff—an. ideal opportunity for individuals from. varied groups to -
begin talking together about significant educational issues. -
: . ﬁlq\fisimﬂmegmduaﬂybufldstowardasthlmormfﬁmaﬂonof
- . dlesﬁool'piﬂlosophy .
L. meslxsumed;mea(sd\eduledfor}ﬁmim)oﬂ;eranopm
: K - tunity to consider indepth: - '
T i ) . 1. Expeﬂmmmmhaveledammmmmlnvolvemémm/wimmho- L
” ¢ lic education -
L . R 1 Valua-—(n-zbothfomsonmevalueshapersmdmayhecmnbm
- , . : in one session, if desired.) -
- ) " 3, Future changes and needs ® -
: ¢ 4, Smudent realities—(#3-4 both help to bmadenmevxsioqandmaybe,
combined in one session, if desired.)
5. PuxpomofCamncsd\ooling )
6. LMrgﬂxeschodvtsion—(#S-éMhelpmdarifyandvpeclﬁrdm Jo
vision and may be combined in pne session, if desired) . _ o

Information about VW:MValus leadetshipworks!wisavaihble
fromNCEA. '

L 3
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- . . Directions for Compicting This Secton - e
missecdmmesammgeppmmmmnmlmemeform T .

) Essemialbrbuildlngaoonunonbad@wndandbmic ng among the evaluaiors, the aware--

ness step focuses on availahle facts, materials, and ideas. Activities and prepare theévaluators sothey .

. mnopaﬂyaﬂpercepﬁvdymmdwiﬂnm&hammm the subcommittee should brainstorm, |

& then determine the information that wouid be most heipful'and the best sources for obtaining it... o

« 0o The subcommittee in conference with the Coordinating Committee, plans any awareness .,

! +  activities 'which would be &xmeml'ﬁlwhyfmﬂand/ormembmmmm (Seepﬂorpmfor o

- suggestions.) ° G
¥ defmmmﬂﬁmmdmfgﬂwmmwdmmmnmmmmmdmumamwm&
-vnmemammmuwmmemmdmmdmmmmm

MWWMMMMMMWMMy-mmm&«_j
measuring aress; eg., small group discussion with others, questionnaires, observation. o
The ofl(low)ﬂmxgl’nS(h!gh)lsmmdedmvtsmﬂy how the school views its
.anﬁnmntdadlmﬁmmemmybc@eedmhmsdmm forexample
© e an “x" over a specific numper . :
5 adleckmkmwwha'emdieﬁne ' '
e an “average” mdnedbydnsemolved.md\sti(mdmmmwpammlorodm
surveys— rde@edlnmem——myalsoberepomdmﬂ\ecrm)

mmmmmmﬂdmmmmp&mdanswmmm
Mmmmmwmmmmmmmm R

SR s
A 7 AR 5]

-

o clarifications and/or explanations may be'added, whenever desired, after.subgroups of critetia; =
-mmmmmm(q,vhmmy"s"hm)mmmm ;

‘assessment varies for two groufls named in a statement; . R

) WMWMmeWWMMMmmK

° homﬂremm“rfum:ﬂymmwg,pmﬂynmm jmk:rhigh),dng
mhmunm&mddsohmmbyuﬂngamdemaddlmammm . L

Q . - g ) 4 -
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‘ ° -
. lfaquesdmand/otcrwiondwsanmeesmmevﬂm"NA":sme'tesptm"N.A.” "

.- howevgr, should not be tised to avoid a negative answer. . -
~ ' For mp;em. mmm&mmddﬁm(smdg\mummﬂmdeﬂmd .
| mmegiomyad!ebadmfmem '_ N B

‘Part3. Acalysis - ] - L
e mmmdmmmmmmmmmam ¥
o mmmdmlmmmmmh@wmﬂmdmm«mmmm, )

mmmmmawmm “immediate” mdimesoneyearor B

it
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amammm—mmgmmmmmm—sm_ k o
for the critique of the faculty and staff as well as any osher knowledgesbie parties. The critique my use the form of A
individual routed ammmmmmmmswm ) . e,
, mectings are desired o scheduling without overburdening unnecessarily. . e

Thesubcominittee revises its repost ds siceded and prepares a mwmmmmmm
» request additional revision or may approve the report. It is possible, of covgse, that other areds of the study may suggest s
slight alterations of the WMWMﬂmmeWW e
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A mﬁmdmmw‘mmmmdmpmm:o review/tevise/mﬁ'inn

thesdmdsphuosophymm o, .

M .

»

b. Desuibeyourpmcwsforperbdlmﬂyrevtewmgymusdmolphﬂmwhyandfm lmroducingltmnew

staff members, studems,andtheirpamms.

. ' i ‘ b
. -t e o
- ¢ . . * . *
. ‘ | K
) - - ¢ . ‘7 . :
« . A ‘ '_ . . . ‘ ‘ .
a - " B .:'
B.ngopydyoursdmd’smisqdmmﬂmxedphﬂusophymmem ' e .
L] ’ ! . . . ) S . . - B - * “y'
"C W.revise.maﬁnnanymdnssdmdgmlsorobpdv&;amdmmpy. ' .
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‘_--1m¢m¢mmwma - ST , | o
Citholic education: , } .

. ) X . -

thshtp .

2. The philosophy of the Catholig schoof reflecs the "

mmammwmmmm‘ .
o p‘-’m A T Y Toew) 2 3 4@mgmys. -
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. 3. The philasophy of the school was developed and R .
::epeedbytqmamdmwm ~ o .
. school community 1 (low) 2 3 4 (igh) §

4 ‘mephﬂnsopl'lyismddadymdmndse& . um)‘i 3 @S -

scmbmobmmddmsdmdmmg _ ‘ :

with the school philosophy. ; P T M) 5 - —3 7 (high) 5 ‘ ‘
UNDERSTANDING Lt L R
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- mmmmmmmm - R
' ‘,', losophy of the school. T iow) 3 3 . 4 (high) 5 . : - TR
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Essendal Criteria

' L~ . ) o : —Amzinment—
) . 9 Hq)msc:mivesofdlemuisd'toolmnumym o ‘
nuallyrevtewdnpluwymmwm ‘ .
the mprlmmoﬂtsm
PP T 1 (low) 2 3 4 (high) S

. loneprem'nuvesofthemlsdmolmmunuym . - ' C -
. nually. review the~philosophy to assess its lived e '

: @‘“’Mesdml- e . .
e - . . .t ‘ . 1 (lW) 2 s 5

. . o UMMARY ‘. . . .g " . |
o 11 mmﬂosqi:yﬁsadearmofwm ‘ -
. + beliefs for a Catholic schodl'developed in a repre- |
' A sentative manner, dissemihated to and understood N

- . by the total school community. '

N » -

- Any desired explanation(s) related to the above section:
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School as Community

Each member of the total school community makes a valuable contribu-
tion fo the overall faith dimension of the Catholic school. The positive
interaction of staff students, ahd parents builds a Christian environment
encpuraging imum growth and development of individuals within
the school commanity. .

The effectiveness of a school community is largely dependent upon the

interpersonal relationships that create an environment condygive to living
and learning. It is imperative that evaluation focuses following
criteria which are essential in recognizing and fost

interpersonal

SUGGESTED Rli:\l)lf\:lijr?t\\(,'i‘l%’ﬁ'l'ﬂiﬁ

To complete this report, all giwolved should

* study the current communication and interaction patterns within the
school |

¢ raise consciousness of the need for support and acceptance,

o _discuss factors that prompe persons (o grow, and

® look anew at the school community and all its influences—past,
present, and future.

Some suggestéd activities follow:

1. Communicating about communication

a. Ask the faculty and staff to list on 3X5 cards at least three qualities
that staff members should possess for good communication; eg.,
* listening skills, presence, acceptance.
b. Collect and collate qualities on one sheet.
¢. Give each member a2 copy of the list. Provide 10 minutes for
individual reflection. .
d. Zlave the group come together to name the 3-5 qualities they fee
- are most important and/or rieed to be develpped.
" This simple exercise can help a staff share the expectations of the
group. The same process could be used with student and parent
groups.

2. Reinforcing reinforcement

~a. Place a large sheet of paper on each of several tables. Ask teachers
(in groups of 3-4) to write at least two statements indicating ways
they have experienced positive reinforcement from other faculty
members. Each staff member writes the two/more statements
individmlly,anyw!mm;thepaper.?lacemesecummms!wets
in an appropriate area to be viewed by all participants or share in
someod'lermanger.

39 | . 38



b. Retumtosnmllgmups;mpplymmepaperandrepeatmeprmms
focusing on ways in which positive reigforcement is needed. Dis-
play these comment sheets fiear the other sheets or share in some
other way.

c. Allow quiet reflection time'ﬁhenmdgst:«ﬂ’-mnbernuyfocuém

anminwhlchmdxfedslmjsheco:ﬂdhnpmvei,njmerpemﬂ

, relatonshipé with other faculty members. Close with prayer/

ﬂusexer&ecouldheusedwim.afocusmméposmvereinﬁwme-

mwhld\hmhymmbemfeelmwgiveand/ouhmddbegivmgto'
students/parents. )

B

whidlwmpmdymmm.mﬂmmmnmmpmmbleﬁr
prompiing that growth? \ e

In groups of about S, share any of the stories you like. Determine

any similarities about facgers that prompted individuals to want to

improve and grow.

TS |
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School as Community B |

T  The Catholic School as Community

‘ T Completed by the following subcommittee:
‘ = .

Chairperson: — : .
Members:

ﬁﬁssectimusesa‘thmé-seﬁMtommpletemeformz' C

- .Partl. Awmeus ' ' ‘ | .
EmﬁﬂbrMildhmaomnanadqmmdandbmkundamn&mamxgdmevﬂumdmm
ness step focuses on available facts, materials, and ideas. Acuvmﬂndmandprepammeevalmrssomey
medWhpmdwﬁmmMaMnMum,mmdewm
then determine the-information that would be most helpful and the best sources for obtaining it. ‘
’ . Thé subcommintee chairperson, in conference with the Coordindting Committee, plans any awareness .
. acﬁvMeswhid&wouldbehdpﬁﬂformewmlfaculw/mﬁmd/orttxsubmmmee (See prior pages for -
. ¢ suggestions.) '
Wnnmwmmaﬂeshelpwdmfydwm,smneﬁmmmmwmmsmdocumaremm
Mmineadlawamscaim,ﬂlesubmmuﬂn&isaskedtomcordwhidxreadlnessacﬂvmeswereused.

-

rmz‘.m«n .

. ﬂwwbmnmﬁwmw&ddeindede&bmﬂy—uﬂmmmemmd
| nmﬂmmwﬂnme&,mﬂmd&uﬂmwﬂhdusmm
. T The assessinent scale of 1 (low) through 5 (high) is inended to visually present how the school views its
' . mpnmdmmmmmwsmmybe@eedumnfmﬂwsdmm for example:
- an “x” overa spedific number.

. - ‘adxedmmkmywlmondxclhe .

- _an “average’ madsedbythosemvdwisuqms&S(Mngsdmmteerypamnulaomer
* " surveys—althougfi reflected in the-assessment—may also be reported near the criteria.)

.- . In general, mmsnmmpmﬂdﬁmmmmmmddwsdmdspmmmm
S 4mmdmﬂdbensedmdmpphmmdhmymmnerdmb&ad&wsdmpum
" ... clrificalons and/or explanations may be added, whnever desired, afier subgroups of criteria;
AR gubmmhmmaym'kmdem&.g,“i”fummy“S"fotstudems)toindtmedmﬂﬂr
T assessmemvariesfnrmgroqpsmmedmammm
tt mmwﬁwsmmmﬂdmemmmmmmﬂmmwmhodmnmﬂ
‘howevet, ﬂwmmmuduﬂymkwh(eg,pmm intermediate, juntor high), the
subcomnﬁﬁeesslmldsoh\dkﬁebyudngaoodeoraddimammem .
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; f:*"; - T

Oifaquesﬁmmd/ormﬁmdomnotwymmesmnﬁon wdte“NA"asmerespome“NA"
however, should not be used to avoid a negative answer. =~ -
® marginal notes may be added whenever helpful.

For “sample pages,” see the Table of Contents. Smxeofthemnm(aswedlnﬂﬂshmm)aredeﬂned
in the glossary at the back of the manual.

a

Part3.Analysis | .

mmmdmm@mmmmmmmmmam
response to the three items: the strengths or highest attainments, the deficiencies or Jowest attainments, the
mmmmmmmmmwpmmowmmy lmmcdme indicates one year or

- less; “long-range” meansmormomyears. .

- »

Admwmmwm—wmmmmmm Assessment, Analysi—is submied
hmmqmdmmwmwswﬂammmmmmmmmm&
Wmmammmmmmmmsmm
meetings are desired to fadlitaste scheduling without overburdening unnecessarily.

mmmmmammmammmmmmmm
request adiiitional revision or may approve the report. It is possible, of course, that other areas of the study may suggest -
simummsdmewmmmmmmmwmwmm .

arranges for final editing and typing.
.
4 \ -«
. -
\
; -
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C Descﬁbemmespedﬁallythecomposnﬁonofyoursmdembody Useforms(B lé)muggmtedfonowirs
this section or other available forms. ) . N

D. mmmewwmwmmmamrmmummemmnwmm
manual or other available forms. . |
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. . ' i . i

" E Describe more specifically

forms.
'F. Briefly outline significant
Y . ¢

o G. Desdhdmsdmdshmﬁmmmmdoﬂmmdpﬂaﬂmmlgrwﬁwi&hdwlmtm :

t
-

»

.

cﬁvé:gsindieh&myofyoursdml.
. * &3 .

- ¢ * ~ -

Yoo

dents, faculty and staff, parents, board members, clergy, parishioners.

*
&’

- ‘ .l
. 40
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the composition of your faculty. Use forras (B 89) in the manual or other

H. List the regular interaction’and communication opportunities wixhin the total school community—stu-
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‘ (\5!ntemcdonbetweenandmfacuhymﬂ’md |

2, Assessment

. Essental Criteria . 2 © _Level of Present—

"GROWTH OPPORTUNITIES
1. Facultymdmﬂ'ammreofd\eirmllmdevelopas % .

faith community. .

2 Famltymdsmﬁ—evmﬂ!osewlmdonotmd\
_ mligim—un@amndbns&ccumteadm:gsof
" the Church.

!(lowi"z

.. . iew) 2

s

3. Fmdtymdmﬂ’meadvamgeotoppmunm&r -
persanlfommmandgmwﬂlbqumoiregular s
inservice. M

ﬂ - TQew 2
4. Fmﬂtymdstﬁmmmﬂyummgrowmm ,.“_

professional excellence. , . T (low) 3

students fosters personal growth and developient

6. Facehy and staff foster growthi and development of
the indivical o bis/hes full potential

3 4 (bigh).5

7Allfacultymembe:sinﬂwimmcﬁmwithm
dents show an awareness and attitude of concern
. for the religious formation of students. ‘

3 & (nigh) 5

. T (low) 2
&FmMmmmﬁmM : )

3 4 (hgh) 5

peace, mdmpeuforufelnttdrmy&yacﬂm

. "1(1ow)z

Anydesimdexphmﬂm(s)re&aedmdmabmsub-m

-
T
’
l
-
-
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W Cl'i'.{;fia. g’ , . ) ' ' . _m &m“"" . . ‘A \a
. . o —Amainment— N
4 - ~ ) : :

-~

. COMMUNICATION PATTERNS© o, B .

9. Facul mdmﬁmodel&iﬂnexpeﬂmcemm:de:m ' : :
p . T (ow) 2 3 - 4@mes .

10. 'Facultymdsmﬂreedwpo&lmﬁeé&ad:fmanme .
s prmdpalinadermedmceﬂ\ecpnuqofﬂndr- ‘ '
b e 1 (low) 2 3 4d(gn)s ,
AR 1 Facuuymawmmmmmmm . a ~ :
o 1low)2 - '3 4 (high)y -
.+ 12 Faculty and staf esablish and maintain regular | T
o 1 (low) 2 3 4 (high)s . ¥
13. Faculty andsm& establish and mmm' regular - - "ﬁ
. m . : , . . . " L ' [ o ' ;‘
open communication with parents. 1 (low) 2 3 4 (nigh) 3

14. melty’,qa‘ndstaﬁemblhh m’dlmalmln regular T « - ‘ 13;{;.-‘

communication with dergy. ~ ~
open 1 (low) 2 3 Ad@mgns ]

15 Facukyandstaﬂhmdleomﬂlammcomem . ' « .
‘ forallpersonslnvolvgd . . .
"1 (low) 2, -3 4 (bigh)-5 - ;T

[ 2 '

Any desired explanation(s) related to the above sub-section: o ’ CL

-
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1 3

* 19. Faculty, staff, students, parents, and other members
of the school commusiity have opporuniles for
apostolic activities within the classroom, family,
‘total school, local parish, arch/diocese, dvicmm-

Anydadmdaq)htmim(s)tehedmmeabovem

Essential Criteria

cpmmmn ACTIVITIES

16. memmmmmem-
gem&mpmya'wmk.sﬂsoddm

17 mesdmolo&eémm pamm,mnym
sufif opportunities for reflection with emphasis on

“Ilsaenmg.mmg,mdpmym.»

L

18. Facukystﬂ'smdqits.bammmdodiumunbers .

smmdonﬁ'omthesd:ooloommuntryishwdwdm

of the school community have opportunities for

munity.

imponmxsdmo!polﬂe’

.

-~ s

*
.

-

e

1 (low) 2,

.3

& F

e
e
P
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. ' A
‘ e
calel
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‘
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. Ly
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cone Nl
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1 (low) 2
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T(ow) 2 - 3 Ty s
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1 (low) 2 3 (highy) 5
. by




EX ]

SRR C
ek R

B e P A
! o o AL .
A I L P S S
B EEARBR DO

L4 L

2

P

ACCBPT ANCE

[

>,
Lt
.

o

W F T Db g g Gy 3 e e T
+ N s [

21 Smdmtsexpeﬂemeasmnfsdfmthmdbe-

kmslmmthesdloolmmmky

22. Fawkymdaaﬂ‘expamam%e&sdf-wmﬁ

-

mdbelmgingmﬁxesd:oolmnmy .

23 mwamdﬂmﬂnmh

longh\gmtheschool

-~

2. mnqmmmmmm
curriculum show a sensittvity for the Catholic and

wion-Cagholic alike.

]

L3 ’

education .

25. Practices for instruction; discipline, grading, report-

ing, awards, and extracurricular activittes basically*

meﬂwamdﬂmm

community.

L]

f

®

1 (low) 2

3

1 (low) 2-

3

1 Sm}z

3

1 (low) 2

* Any desired exphmation(s) related to the above sub-section:

1 (liow)-z
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/ 26: The school's interpersonal policies and practices
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Essential Criteria .
L 3
.
L]

SUMMARY

reflect the philosophy of the school.

Any desired explanation(s) related to the above sections: ,
s . h .’l ‘ 4 ' ‘ ‘ .“j
- : .

: . . , ,
@ i .- . . ¢ 'f“."
List and assess other related criteria (if any) from arch/diocesan, state, regional, local sources: R
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B School as:Community

N\ ‘
Part 3. Analysis
mymrrapomwMIaMdeusmgmmnmmmmephﬂmophymmim.
then answer these questions:

1. wtmamyourmmorhlghwanalnmenmmdusmmmandgmmmplm

\ '
- \. "
» ' o
3. How will you assure improvement and future growth in this area? T
' * a. What needs immediate attention? Briefly suggest one practical approach for each. T
y, L '
s s
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FORM B 1

LEVEL IN SCHOOL

'3 YEARS AGQ

19 -19_
NUMBER

2 YEARS AGO
19..- 19
NUMBER

LAST YEAR
19 - 19
NUMBER

PRESENT YEAR

A9 - 19

PROJECTION

NEXT YEAR

19__-19__
NUMBER

Level

rlrv'el S

Level ______

Level .

Level _ -
—_—
=

!:@&’! U S

L e,

Level ____

Level . -

Le.vel; .

Level

S

TOTAL

4 e g

-

¢

“

FORM B 2

{GroUP

« NO.IN STUDENT
BODY 2 YEARS AGO

- NO. IN STUDENT
BODY LAST YEAR

NO. IN STUDENT —

BODY THIS YEAR

~v

Native Indizn

.

»

Black

4

(American or Alaskan) y

‘, A-
Caucasiqn

Hispanic

Oriental

Others

8

TOTAL

y
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FORM B 3
Enroilmentbylellgimml\ﬁlh&m
NO. IN STUDENT NO. IN STUDENT Namm
BODY 2 YEARS AGO BODY LAST YEAR BODY THIS YEAR
Other than Catholic
(Distinguish groups
 if significant)
L
TOTAL
| ' FORM B § ‘ N
Stability of Student Population ‘
! NUMBER OF YEARS 'mnsmam(mmmm)em
IN THES SCHOOL . _ e |
(inciuding this year) "  NUMBER —- \,
L . . - - . r r
1- 2 years ’
3 - 4 years
. S of more years
e~ | TOTAL .
2 . -3 FORM B 5
. Educational Goals of 7th and 8th Graders
. s ‘ Tth | 8
. . Caﬂroliéh_lghsdmﬁl/collcgeprep . . -
Catholic high school/vocational track ) '
Pui)hchlghschool/mﬂegeprep ‘ /s
‘ Public high school/vocational track
Preparatory seminary/religious community ] ‘
Private high school )
Other (specify) )
22




. , FORM B 6
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’ FORM B 7
Family/Home Factors
Educational level (higtiest attained) |+~ Professional Level
Father : Mother Father - Mother 4
- Elementary School — derica _____ )
— High School —_—— _— Farmer —_—
— College — —  Homemaker _____
—_— Post-College S ———  Laborer _____
— Total — — . Managerial ______
——  Military
— o Professional __ . :
: ——  Semi-Skilled . .
———  Unknown ______ L
j . < ¢
Family Income Level (optional) | ' ‘ —
$0 - $10,000 ‘ ' : |
$10,000 - $20,000 ___ : Primary Languages Spoken in Home
$20,000 - $30000 Englisk -~ malian
$30,000 - $40,000 ___ _ Spanish " - Polish _____. o
$40,000- $50000 | French ____~ ___ s
Over $50000 . _ . Gemxan.___.__m - N ' ‘
K " "'.
'Other information that may be included:
Printed matter in home:  daily newspaper ______ )
* | Catholic magazine/newspaper _____ _ .
Residence of student:  with 1 pa:@'zt S )
- ‘ with 2 parents ________ -
with other — . . ' '
¢ .
n ;
o4 .o




A

INDIVIDUAL FACULTY PROF!# ( Principal, tcachers, librarian, ctc.) -
(to be completed for each fadl-time and part-time faculty member) -

w H f .
2. MAIN RESPONSIBHITIES (Teachers should include grades/subjeds):

3. ADDITIONAL ASSIGNMENTS: . ..

fmm me e - a PO ——n b meem s S mam —aait e s 3 a em o msvmammomi s ¢ ae . mam e aemyrice

"4 FOFA! YEAR.SFXPERIENCL: (including present year): . N
5: .TOTAL YEARS EXPERIENCE IN THIS SCHOOL (include present yur) e
) ‘b..!!l(xHEb'l DE_GREE EARNEL: _‘.A-.._m.*f_.. e
7. INSTITUTION AWARDING DEGREE: 2 YEARG

*8. STATE CERTIFICATION HELD: YES _ _ NQ ..
9. CERTIFICATION ENDORSEMENT AREAS: . . ... ..
10. PROFESSIONAL CONFERENCES ATTENDED WITHIN LAST TWO YEARS:

N

e m ermmepm an - C e maa o enee —_— e L R T

12, PROFESSIONAL MEMBERSHIPS HELD: . .. 1. . . _ . .. e

L .
13. PROFESSIONAL/RELIGIOUS PUBLICATIONS READ REGULARLY: . _ .

U this prdile does not include esther a degree oF certficabion, explun preparation for present position

95

FORM BB
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. FORMBY &
Staff Data—Overview
(From NCEA Standard Schoo! Survey Form) ’
LY .
E. TOTAL PROFESSIONAL of
STAFF Full Time (1) Part Time (2)
1. Sisters ¥
2. Brothers
3. Schaolastics
4. Religious Priests ]
S Diocesan Priests Y
6. Parish Priests (religion only) N
7. Lay Men
& Lay Women )
9 TOTA
£ -
- - hy AN i
: More More
F. HIGHEST ACADEMIC DEGREE 1 Year 2% | 625 than 1 Year 28 | 628 thsn :
AND EXPERIENCE: FULL TIME otless | Yo a¥rs 2% Yrs. or Less Xrs Y 25 Yrs. Total
PROFESSIONAL STAFF T {2) 3 (4) 3 (6) ) (8) (¢))
1. Less than bachelor's degree
2. BA or equivalent, bug less than MA.
. 3. MA or equivale i, but less than PhD.
4. An eamed docrorate «
[ 5 Tom
[ T o Professional Staff Parsprofessionals Clerical
S e J
Admin, Guid. Media Health Teacher Al Other School
G. DUTIES PERFORMED Teachers Seaff St | . Serv. Staff Aldés Parsprofs | Secretary
(Wwﬂﬂ*ﬂ ) (2) - {3) v {4) (% (6) {7 (8)
1 No. of Full-Time Scaff
__"“Zz'ﬁ'—ﬁ{ of Pat Time Safft | A
{
\
H. CERTIFICATION: FULL TIME Lay TOTAL e
PROFESSIONAL STAFF ) (2) 3) Non-Catholic
1 m@iy Certified. u?}; Time
|2 Cersfaric ' s | T
3 New Cetifiable . [ ]
Lo oW T T
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School in Gommunity €

-

Introduction

The Catholic school community, of itself, includes many relationships—
those among its smdems faculty and staff, parents, board members, and
clergy.

As it reaches ouward the school commumty touches first the Catholic
parishioners, then the many communities beyond—local, state, national,
and global. Itis important for the school community to understand the large
community in which its exists. Equally as important is the interaction which
takes place between the two.

Integral to the school which calls itself “Catholic™is its relaxionship tothe
Church. Whether a parish, inter-parish, diocesan, or private-entity, it should
examine its relationship to the Catholic community.

The school community must become increasingly aware of the resources
of the larger community and vice versa; sharing of these resources should
take place The educational program of the school should contribute to the-
community and the community should be aware of the school's purpose.

NEGGESTED READENESS ACTIVMES

<

To complete this repon, all involved should
® become aware of a broad spectrum of “outside” views of the achool

community, s

© develop a broader picture of the local community,
o consider the levels of school and local community interaction.

Some suggested activities follow:

" 1. Listening survey
Find one or more practical ways to conduct a listening survey in the
community; €.g., questionnaires randomly distributed to individuals
and business persons in the neighborhood; phone calls made to
community or civic leaders; informal contacts with available alumni.

2. Kaleidescoping the community
Ask the older students—in grades or groups—1to study the local
community according to one of the major social science disciplines
(history, geography, economics, anthropology, sociology, political
science). Then plan an opportunity to share the findings (an assembly,
“visiting lectures” to other classes, newspaper coverage, etc.)

- 53
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f

-

Wetcd by the iouowim subcommittee: ..
Chairpegson: . —— . B
Members: __ ” < - S

Directions for Completing This Section
missecﬁonusesathree-stepprmu;oompletemefoms:

Part 1. Awarcness

. Essential for building a comman background and basic understanding among meevaluators.theawam- .
ness step focuses on available facts, materials, and ideas. Activities motivate and prepare the evaluators so they

can openly and perceptively proceed with assessment. As a minimum, the subcommittee shbuld brainstorm,
theh determine the jnformation that would be most helpful gnd the best sources for obtaining it.

The subcommittee chaigperson, in conferencé with the Coordinating Committee, plans’any awareness :
activities which would be helpful for the total faculty/staff and/or the subcommitiee. (See prior prages for

suggestions.) ’ .

Written summaries help to clarify the status; sometimes summary statements or documents are requested.

Within each awareness section, the subcommittee is asked to record which readiness activities were used.

Part 2. Assessment , : . . )
The subcommittee assesses each of the criteria including any added locally—using available means of
measuring uncertain areas;e.g., small group discussion with others, questionnaires, observation.

The assessment scale of 1 {low) through 5 (high) is intended to visually present how the school views its

aainment of each criterion. Any marking system may be agreed upon for the school study, for example:
® an “x" over a specific number ‘ , ’
® acheck mark anywhere on the line : :
® an “average” reached by those involved, such as 2.5. (Ratings of some criteria by parental or other
surveys—although reflected in the assessment—may also be reported near the criteria.)

In general, the assessment step should present an accurate picture of the school's present atainment; the:

instrument should be used and supplemented in any manner that best achieves that purpose:
® clarifications and/or explanations may be added, whenever desired, after subgroups of criteria;
® subcommittees may mark code letters (eg., “F” for facuhy, “S” for students) to indicate that their
assessment varies for two groups named in a statement; '

e generally the subcommittees should try to mark one assessmerit reflecting overall school attainment; if, -

however, the attainment variaconsidérably among levels (e g., primary, intlermediate, junior high), the
subcommittees should so indicate by using a code or adding 2 comment,

&
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¢ if a question and/or criterion does not apply to the situation, write “N.A" as the response; "‘N.A
however, should not be used to avoid a negative answer. |
¢ marginal notes may be added helpful. -

For “sample pages,” see the Table of C . Some of the terms (as used in this instrument) are defined oL
in the glossary at the back of the manual. b4 o . . b

Part 3. Analysis Vo
Aﬁermudﬁngdlofdwkpmﬂnﬂmwmnmm,dmmbmmmMeedhcwaanpmmadm&

response to the three items: the strengths 6r highest attainments, the deficiencies or lowest attainments, the *

areasdmneedlmmedmemdonorlmwmrgeplannm Ordinarily * hnmediatc"”indicmesonemroa' |

ess;* lmgtange means two Or more years.

L

AMd&mm—!MWWMAmmmmkmm
for the critique of the faculty and staff as well s any other knowledgeable parties. The critique may use the form of
individual routed coples, a hearing, small group discussions, etc. The Coondinating Committee: is consulted whenever |
meetings are desired to facilitaee scheduling without aoverburdening unnecessarily, -

» mmwmmmammmamhmwmmmmmm N
mmaddﬂmnlm&mmmmmd&mkismb&e of course, that ather areas of the study may suggest ‘
slight aleerations of the ' W smmmmmmmmmmmﬁ R S
arranges for fimal editing and typing. _ )
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‘PartL A seness 7 R

A. Brief report of readiness activities you have used: e

]
v

,' | B. WMhWMWMMCmdMWWMGMW)MM'

-

C. Whax current économig, cultural, and sociological factors significantly affect the larger communi
(town/city) and, therefore, the school community? . :

L4

D. Describe the intefaction that takes place b¢méen the school and the larger comimunity (town/city).
Examples: sharing the facilities and resources, involvement with projects of parishq) and broader
community. . '
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_ Part 2. Assessment-

Essential Criteria

- PARISH (INTER-PARISH) LEVEL

1.

Faculty, staff, students, and their parents-understand
the relationship of the school to the Church.

&

. The parish council(s) or other .representative

group(s) of the local Church are aware of the
school's activities, programs,” efforts 1o serve the
Church.

The Catholic schookamvely cooperates with other
parish'{inter-parish) religious education programs.

Catholic school students, teachers, staff, and parents
assist in parish (inter-parish) activities.

* 'PARISH (INTER-PARISH) LEVEL AND BEYOND

5.

10.

11.

12.

The school is aware of the larger communitys
needs and resources.

The commui'u‘ty' is aware of the school’s purpose/
programs.

There is interaction with and sharing of resources
between the school and the larger community,

The presence of the school positively influences the
larger community. .

-~

There is an organized plan for building good gublic
relations.

A majority of students are routinely involved in
service programs within and beyond the school.

The Catholic school participates, when practical, in
mvicpngeasandevenmwhid\aminamdwim
the school philosophy.

The school cooperates with applicable arch/
diocesan education plans, policies, and activities.

g LN ath Ly L FANS oy
iy R «.~'v'.(‘!..\_«'\."-“z‘" N Tava i T ST T
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—Level of Present-—
—Aminment—

1 (low) 2 -3 " 4 (high) §
1 (low) 2 3 4 (high) 5
T (low) 2 3 . 4 (bigh) 5
1 (low)2 3 4 (high) 5
» ) . I

i (low) 2 3 4 (high) S
1 (low) 2 3 . 4 .(lii_gh) 5
-1 (low) 2 3 4 (high) 5
1 (low) 2 3 4 (high) 5
1 (low) 2 3 . 4 (high) S
1 (low) 2 3 4 (high) 5
1 (low) 2 3 4 (high) 5
.! (low) 2 3 4 (high) S

-



School in Community c “
Essential Criteria ‘ Lo —Level of Present—
. : Lo —Antainment—
X ' 1z
13. In appropriate ways the school supports ata local, -
state, and national level the causes it deems most
- ' ’ ] )
worthwhile | 1 (low) 2 3 4 (high) 5
14. The Catholic school community responds in ap- '
propriate ways to the need for stewardship of local,
national, and world resources.
1 (low) 2 3 4 (high) S .
SUMMARY | -
15. The school's interaction with and involvement in
the community reflect the philosophy of the'school. SR
) 1 (low) 2 3 « 4 (bigh) 5
Any desfred explanation(s) related to the above section: ‘
) 4 e g
List and assess other related criteria (if any) from arch/diocesan, state, regional, local sources.
A
L oa
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Part 3. Analysis
Reviewyourrwponssmm1andzofdlissecﬂmandoompmtmemwithymuphﬂosophyanddﬁectives

- then answer thése questiors;

1. What are your strengths or highest atrainments in this area’ixplaln and give examples. -

f 4

-

-

2. What are your deficiencies or lowest attainments in this area? Explain and give examples.

LY

3. How will you assure improvement and future growth in this area?
a. What needs émmediate attention? Briefly suggest one practical approach for each.

b. What neads long-rarge planning? Briefly outline one suggested course of action for each.

-
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Teaching/Learning—Total

Introduction

An essentiz | part of the Catholic school is the teaching/ leaming program.
To study it thoi ughly, it will be necessary to look at the specific argas of
study as well as the total teaching/learning program—always keeping a
view to the school philosophy, the student needs, elements of effective

‘education, and curricular requirements.

Section D—because it encompasses many elements—his three subsec-
tions: '
1. Teaching/Learming— Total
2. Teaching/Learning—Religious Education
3. Teaching/Learning—Spexcific Subject Areas
(Subject areas may be grouped, if desired; e.g., language arts, fine arts.)

The following special procedure should be used:

1. Preliminary activities by the Total Teaching/lcarning Subcommit-
tee
. Prior to the completion of specifi¢ subject area forms, the subcom-
mittee for Total Teaching/Leaming should handie the preparation
that relates to all or most subjects:

a. organize and submit to the subcommittees for specific subject

areas the following data:

1) the results of the broader community survey which are signifi-
cant for this section

2). data from Section B: The Catholic School as Community regard-
ing students’ ethnic background, religion, stability, goals, with-
drawal patterns, and family/home factors .

3) the completed Forms D 5 and D 6 (or other available forms)
with composite ability and achievement test data

4) applicable state and arch/diocesan requirements and recom:
mendations related to content, class time, etc.

b. coordinate Readiness Activities #1 and #3 (regarding teaching/
learning in general) or other general readiness activities

2. Activities by the specific subject area subcommittees
The subcommittees for specific subject arcus should apply the
general findings to their specific subject area:
4. participate in preparation on the general tca'chim;/ learning level
1) study the data gathered by the Total Teaching/Learning Sub-
. committee that applies to the specific subject area
2) participate in any readiness activites coordinated by the Total
Teaching/lLearning Subcommitiee
b. develop the specific subject area report
1) conduct Readiness Activities #2 and #3 (regarding the specific
subject area) or other appropriate readiness acovities
2) complete the specific subject area report- - -Parts 1, 2, and 3

&1
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3. Summary activities by the Total Teaching/Learning Subcommittee
. ‘ ' The Total Teaching/Learning Subcommittee then develops a com-
posite view of the overall teaching/leaming program in the school by

- completing two final steps:

a." study all subject arca reports
b. complete the remainder of the Total Teaching/Learning report.

OTHER SUGGESTED READIENESS ACTIVITIES

In addition to the above, alt involved may -

*® review the current curriculum, materials, and methods; - - ¥
® look anew at the current approach in light of the school phxlmopﬁy as
well as student needs and outcomes; .
® update and deepen awareness of research about eﬂ‘ectivetmchmg/
~ learning programs. :
Some suggested activities follow:

1. Recent research in education
The subcommittee (in communication with the Coordinating
Committee) invites an outside consultant o address the faculty on
recent research in education; e g., .

® integration of values within the curriculum
* variety of teaching/learning styles
* current trends in a specific discipline
"¢ matching conterit and assignments to specific students
* procedures for measuring student outcomes
2. Requirements and recommcndanons
The faculty reviews recemt®opies of state and arch/diocesan cur-
riculum guidelines and/or the content recommended for the elemen-
1ary level by various professional associations.

3. Student sampling
’ The faculty asks 2 sampling of students to state what they like best
about the teaching/learning program in .the school and what they
would llke to see changed.
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o - Di:eétiogs for Completing This Section
"
This section uses-a three-step process to complete the forms:

-
4

Part 1. Awareness - - . ‘ “

* Essential for building 2 common background and basic understanding among the evaluators, the aware-
ness step focuses on available facts, materials, and ideas. Adtivities motivate and prepare the evaluators so they
can openly and perceptively proceed with assessment. As 2 minimum, the subcommittee should brainstorm,
then determine the ipfosmation that would be most helpful and the best sources for obtaining it.

The subcommittée chairperson, in conference with the Coordinating Commitiee, plans any awarencss

. activities which would be helpful for the total faculty/staff and/or the subcommitiee. (See prior pages for
suggestions. ) ‘ . . . ‘

Written summaries help to clarify the status; sometimes summary statements or documents are requested.
Within the awareness section, the subcommittee is asked first to record the composite general data and the
general readiness activities which were used. After studying subject area reports, the subcommittee com-
pletes the remainder of the awareness section. T | '

] Part 2. Assessment :
. Afier reviewing the completed subject area reports, the subcommittee assesses each of the criteria
. including any added locally—using available means of measuring uncenain areas; e&., small group discus-
: sio. with others, questionnaires, observation. , R ,
' The assessroent scale of 1 (low) through 5 (high) is intended to visually present how the school views its
artiinment of each criterion. Any marking system may be agreed upon for the school study, for example: -
® an-“x" over a specific number
® 4 check mark anywhere on the line ' , .
® an “average” reached by those involved, such as 2.5. (Ratings of some criteria by parental or other
surveys—although reflected in the assessment—may also be reported near the criteria.)

In general, the assessment step should present an accurate picture of the school’s present anammem. the
instrument should be used and supplemented in any manner that best achieves that purpose:
® clarifications and/or explanations may be added, whenever desired, after subgroups of criteria;

® subcommittees may mark code lewters (eg., “F" for faculty, “8” for students) to indicate that their
assessment varies for two groups named in a statement; .

we : " 66 , ”
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® generally the sibcommittees should try to mark one assessment reflecting overall school awainment; if,
however, the artainment varies considerably among levels (éﬁ., primary, intermediate, junior high), the
subcommittees should so indicate by using a code or adding a'comment;

® if'a question and/or criterion does not apply to the situation, write “NA" as the response; “NA,"
however, should not be used to avoid a negative answer. .

* marginal notes may be added whenever helpful.

-

For “samiple pages,” see the Table of Contents. Some of the terms (as used in this instrunient) are defined

in the glossary at the back of the manual,

The subcommittee then summarizes overall Strengths and deficiencies of the torl teaching/leaming
program. - . o
Part 3. Amalysjs

After studying all of their preliminary assessments, the subcommittee discusses and composes a draft
response to the three items: the strengths or highewt atainments, the deficiencies or lowest atainments, the
areas that need immediate attention or lopg-range planning. Ordinarily “immediate” indicates one year or
less; “long-range” means two or more years.

H

‘ ";_&”.& .

— e

- LY .

A draft of the total section — induding responses denerated during Awagreness, Assessment, Analysis — is submitted
tor the critique oF the faculty and Staff as well as any other knowledgeable parties. The critique may use the form of
individual rGuted copies, a hearing, small group discussions, etc. The Coordinating Commitiee is consulted wheénever
metings are desired to fadlitate scheduling withowt overburdening unnecessarily- .

The subcommittee revises its report as needed and prepares a copy for the Coordinating Commiittee, who may cither \
request additional revision or may approve the report. It is possible, of course, that other areas of thestudy may suggest  ~
slight alterations of the “approved” suboofnmintee report. After all areas are approved, the Coordinating Comminee

e ———— e

arranges for final editing and typing. ' (/
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A, Mamdmmmmmmmmmmmmwcmwlmmmb A

comrnittees:

-memﬂtsufdmbmaderummunaysumywhidlmsigmﬁwufordﬁssecdm ’

¢ data from Section B: “The Catholic School as Community” regarding students’ eﬂuﬂcbacksrqtmd,
religion, stability, goals, withdrawal patterns, and family/home factors;

. mecanpleaedl?onnsbﬁandDG(orodieravailablefonns)wdd\awMabmtyandadnevenm”

fest daa;

ﬁc ® -

L

B. Write a brief report of the general md'ling/leanﬁng readiness activities coordinated bymissubcommk

fee. .

C. Indféme vour school-wide plan for renewal of textbooks, library, and audio-visual materials.

n. .S{udy all reports of the specific subject areas, noting similaritiés, differences, and general panerns. Then
proceed with the following assessment and analysis.

6%
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Part 2. Assessment '

1.

T

. 2
' phasized throughout-the curgiculum.

3

4.

5.

7.

10.

-

Essentfal Criteria |

In this school the faculty mémbers, in their lesson
planning and actual teaching, show an awareness
andattitude of concern for the total development of
students.

Christian responsibility in everyday living is em-

Instructiot. in this school occurs in a dimate of
respect and acceptance of each person and his/her
culiure.

: v
Attitudes and’skills for community building—such
as dring, communicating, cooperating, confront-
ing— are developed in thi$ school.

t

The teaching/learning opportunities in this school
offer a balance of individual- work, small group
interar .. ind total class instruction.
In general, the teaching/learning is facilitated by
positive attitudes and procedures that promote
self-discipline and responsible behavior.

The materials and hulletin boards in the school
present a positive'image of all people in regard to

- race, creed, sex, handicapping conditions, etc.

The schaol has a library or decentralized resource
centers.

Teachers and students effectively use the library
resources in the school. )

The school has effectively planned for replacement
and renewal of textbooks, library, agd audio-visual
materials.
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4 (high) 5
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—Level of Present—

y—Atlainment —
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1 (low) 2 3
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1 (low) 2 3
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. Teaching/Learning-—Total D |

Essential Criteria . . —Level of Pres nt—
. -j-*mnmeﬂt*—-
SUMMARY _
11. Theteaching/learning policies and practices reflect '
the philcsophy of the school. '
P Y of the schoo) T Glow) 2 3 4 (high) 5

Any desired explanation(s) related to the above section:

List and assess any arch/diocesan, state, re{;ional, or local criteria related to the total teaching/learning
program that have not been included in other teaching/learning sections.
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Summarize the overall strengths and deficiencies of the total teaching/ leammg pragram; (e.g effective

use of audio-visuals; total dependence upon textbook) ®
Content:
Strengths or highest atainments:
%

Deficigncies or lowest attainments:

Methods:
Strengths or highest attainments:

Deficiencies or lowest attainments:

‘Muaterials:

Strengths or hi;:;hcst anainments:

Deficiencies or lowest attainments:
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Student Needs/Outcomes
Streﬁﬁths or highest atainments:

Deficiencies or lowest attainments:

ymegmm of Gospel Values
Strengths or highest attainments:

Deficiencies or lowest attainments:

72
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E ‘
Part 3. Analysis
- Review your responses to Panis 1 and 2 of this sectiont and compare them with your philosophy and

objectives; then answer these questions: ~ .

1. What are your strengths or highest attainments ih this area? Explain and give examples.

2. What are your deficlencies or lowest amainments in this area? Explain and give exmnplés.

©

- 3. How will you assure improvement and future growth in this area?
4. What needs immediate attention? Briefly suggest one practical approach for each.

b. What needs Jong-range planning? Briefly outline one suggested course of action for each.
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Teaching/ Learning — Religious Education B o
Intreduction
An essential part of the Catholic school is the teaching/learning program.

To study it thoroughly, it will be necessary to look at the specific areas of
study as. well as the total’ teaching/learning progfum—always keeping a

. view to the school philosophy, the student needs, elements of effective

education, and curricular requirements.

Section D—because it encompasses many elements—has thnce subsec-
tions:

1. Teaching/Learning— Toral

2. Teaching/Learning—Religious Education

3. Teaching/Learning— Specific Subject Areas

The following special procedure should be used: f

1. Preliminiry activities by the Total Teaching/Learning Subcommit-
tec
P_rior to the completion of spexific subject area forms, the subcom-
mittee for Total Teaching/Learning should handle the preparation
‘that relates to all or most subjects: '

'a. organize and submit to the subcommittees for specific subject
. areas the following dara:

1) the results ofthe broader community survey which are signifi-
cant for this section

2) data from Section B: The Catholic School as Community regaxd—
ing students’ ethnic background, religion, stability, goah '
drawal patterns, and family/home factors

3) the completed Forms D § and D 6 (or other available forms)
with composite ability and achievement test data

4) applicable state and arch/diocesan reqmremc.ms and recom-
mendations related to content, class time, etc

b. coordinate Readiness Activities #1 and #3 ( mgarding'teaching/ o |

learning in general) or other general readiness activities

2. Activities by the religious education subcommittec
The subcommittee should apply the general findings to religious
education: ‘

a. participate in preparation on the general teaching/leaming level
1) study the data gathered by the Total Teaching/Learning Sub-
committee that applies to religious education
2) participate in any readiness aaivities coordinated by the Total
Teaching/Learning Subcommittee
b. develop the specific subject area report .
1) copduct Readiness Activities #2 and #3 (regarding rel!gmus
education) or other appropriate readiness activities
2) complete the religious education report—Parts 1, 2, and 3
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Teaching/ Lcarnifxg-'— Religious Education
' ' N\

-~
- *

3: Summary activitics by the Total Teaching/Learning Subaommmcc

The Total Teaching/Learning Subcommittee then develops # com:

- posite view of the overall teaching/learnu 2 pn ygram in the school by
completing two final steps:

a. study all subject area reports
. h. cumplete the remainder of the Total Teaching/Learning repont.

“«

U S GGESPREEY BEASIHND S ;(.‘ﬁ'E\H‘H.“n

In addition to the above:, all involved may

“ review the current curriculum, materials, and methods;

© look anew at the current approach in light of the school philosophy as
well as student needs and outconies; -

¢ update and deepen awareness of research about effective Yeaching/
“learning programs.

Some suggested activities follow:

1. Recent research in education .
* The subcommittee (in communication with the Coordinating
/ Committee) invites an outside consultant to address the faculty on
recent research in education; e g.,

* integration of values within the curriculum
» variety of teaching/learning styles
» current trends in a specific discipline
< marching content and assignments to specific students
= procedures for measuring student outcomes
2. Requirements and recommendations .
The faculty reviews recent copies of arch/diocesan curriculum
guidelines and/or the content recommended for the elemenuzy level
by various pmfe.ssxon:il associations.

3. Student sampling
~ The faculty asks a sampling of students to state what they like best
about the teaching/learning program in the school and what they
would like to see changed.

2
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The Teaching/Learning Program— Religious Education

Onmplcmﬁbymeﬁouowhgmhcommm
piairbemon:
Members:

Directions for Completing This Section
This section uses a three-step process to complete the forms:

Part 1. Awareness

EmenﬁdbrhﬂdhmammnmbadgmMaMMﬁcundasmn&ngmﬂmwﬂum,ﬂmm
) .mmmmmmb@mm&.Midm.mummmmdpmmeMummm
" mmwmmmﬁm@mmuammmm,mmmmmwm.
mm‘damnmedmwommumdmwldbemhelpﬁﬂandﬂmbeﬁmumforobwmu. :
The subcommittee chairperson, in conference with the Total Teaching/Learning Chairperson, plans any
awareness activities which would be helpful for the total faculty/staff and/or the subcommittee. (See prior
pages for suggestions.) ,
Written summaries help to clarify the status; sometimes summary statements or documents are requested.
Within meaware:msphase,thesuboomnﬂneeisaskedtoparddpmeinandreco:dmdine&sactiviﬁes,bom

" general and specific to religious education.

Part 2. Assessment

‘ Aftcrmviewingmeavailabledam,mesubcommmeemcseadlofmccmeriaincludinganyadded
locally—using available means of measuring uncertain areas; €g,; small group discussion with others,
questionnaires, observation. ,

The assessment scale of 1 (low) through S (high) is intended to visually present how the school views its
attainment of each criterion. Any marking system may be agreed upon for the school study, for example:

e an “x" over a specific number ' ‘

e 2 check mirk anywhere on the line '

o an “average” reached by those involved, such as 2.5. (Ratings of some criteria by parental or other

surveys—although reflected in the assessment-—may also be reported near the criteria.)

. |
In general, the assessment'step should present an accurate picture of the school’s present attainment; the
instrument should be used and supplemented in any manner that best achieves that purpose:

o clarifications and/or explanations may be added, whenever desired, after subgroups of criteria;
e subcommittees may mark code letters (e.g., “F" for faculty, “S” for students) to indicate that their
assessment varies for two groups named in a statement;
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D Teaching/Learning— Religious Education

e generally the subsommittees should try to mark one assessment reflecting overall school attainment; if,
however, the attainment varies considerably among levels (e.g., primary, intermediate, junior high), the
subcommittees should so indicate by using a code or adding a comment;

® if 4 question and/or criterion does not apply to the situation, write "NAA" as the response; “NA,"
however, should not be used to avoid a negative answer.

o marginal notes may be added whenever helpful.

For “sample pages,” see the Table of Contents. Some of the terms (as used in this instrument) are defined
in the glossary at the back of the manual,

Part 3. Analysis

After smdymg all of their preliminary assessments, the subcommittee discusses and composes a draft
fesponse to the three items: the strengths or highest attainments, the deficiencies or lowest attainments, the
areas that need immediate attention or long-range planning. Ordinarily “immediate” indicates one vear ot
less; “long-range™ means two or more years.

Finally, the Religious Education subcommittee submits its completed report to the Total Teaching/
Learning chairperson, That subcommittee will rhen summarize overall strengths and deficiencies of the total
teachin;.learning program.

!

J

/4
4

-

A draft.of the tatal sedtion --including responses generated Jduring Awareness, Assessment, Al'ui)'\i\——«l.\ submitted
tor the critique of the faculty and staff as well as any other knowledgeable parties. The critique may use the form of
individual routed copies, 2 hearing, small group discussions, etc. The Coordinating Committee is consulted whenever
meetings are desired to facilitate scheduling without overburdening unnecessarily.

The subcomntitiee revises its report as needed and prepares a copy for the Coordinating Comminee, who may either
request xdditional revision or may approve the report. Itis possible, of course, that other areas of the study may suggest
slight alterations of the “approved” subcomminee report. After all arcas are appmved. the Coordinating Commitee
arranges for final editing and wyping.
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Part 1. Awareness
A. Brief repont of readiness activities you have used:

[

B. Please respond, drawing from information and documents that the school currently possesses as well as ~
fmmthelwedmeﬁencmofdmfamlwmdsmdenm.%enappmpm,dmmmbeusedmd
summary sheets may be attached.

Content

1. What is the basis of your curriculum?
- textbook
__-__arch/diocesan guidelines
—_ locally developed units
—__ other (specify):

2. Anach (or indicate where available) one of the folléwing:

e a course outline for each level . -

» a scope and sequence chart—noting any additions, deletions, modifications
e a chan of desired student outcomes for each level

e i copy of the goals/ohjectives for the subject area

e a listing of content emphasized at each level

Materials - p

3, Complete a basal series chart (Form D 1 or another available fonﬁ) or simply list the principal teaching
materials (with copyright date) for each level. d

4. Complete asupplementary materials chart (Form D 2 or another available form ) or briefly describe the
kind of supplementary materials used regularly. Include audiovisual materials and computer software.

Metbods
5. List the types of teaching/learning activities which are regularly used in this subject area:
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' :

_ 6. Teaching/learning acti\ities can facilitate learning in three domains:

¢ cognitive (knowledge, comprehension, application, etc.)
¢ affective (responding, valuing, etc.)
® psychomaotor (motor skill ‘c‘ievelopment, coordination, etc.)

To what extent do the above activities (#5) reflect a cognitive/affective/ psychomotor balance that is

suftal:le to this subject area? '
Student Needs/OQuicomes ’ '

" 7. Refer 1o findings of the prior section, “The Catholic School as Community” to review any background
of the students that relates to this subject: ethnic background, religion, stability, goals, withdrawal
. patterns, and family/home factors. Also study the chart of ability test scores.
How does this subject—with its present content, materials, and/or methods—meet the ne?of the
students in general? ) .

\

-

-

8. Specify the ways in which this subject adapts its content, materials, and/or methods 1o meet special
student needs.
Consider whatever needs exist within your student body; ey,
* diverse abilities and motivational levels

» differing learning styles
® wvaried religious, ethnic, socio-economic, educational, and language backgrounds.

9. Describe recent progress and the current level of student achievement in this subject area. Use
evidence from test scores—REOI/REDI (Forms D 3-4) or other testing if applicable, feedback from
receiving higii school(s), parental/community feedback, teacher observation, student questionnaires,
or other sources. .
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Part 2. Assessment : )
Essential Criteria , —Level of Present—
—Amainment—
CONTENT T , -
1. The religion curriculum adheres to Catholic Chris-
tian tradition and clirrent Church teaching.

-

| 1 Clow) 2 3  high) 5
. 2. The religion curriculum .includes Scripture, doc '

: " trine, morality, sacraments, prayer, litugy, andso-

cial weachings.

3. The religion curriculum includes an appropﬂate
balance of knowledge, skills, and values. -

1 (low) 2 3 4 (high) 5

1 (low) 2 - 4 (high) >

~we W

4. The religion curriculum teaches personal prayer
and offers formation opportunities suited to the
' development of the students (e.g., retreat days).

. . 1 (low) 2 3 4 (high) §.

§. Varied forms of public prayer and worship are )
taught and experienced; ¢ g., Eucharist, prayer ser- :
vices, liturgical dance, sacred expression through

art and music. . ) '
1 (low) 2 3 4 (high) 5

6. Religion classes are relevant and prepare students
to live in the present and future world.

, 1 (low) 2 3 4 (high) 5
7. Social justice concerns are integtated into appro-
priate areas of the religion curriculum.

4 Tdow) 2 3 4 (high) 5

8. The curriculum includes examination of a personal
Christian life-style—patterns of consumption, con-
servation, sharing, leisure, and celebration. .

1 (low) 2 3 4 (high) 5
9. The religion curriculum includes the dimensions ‘
of Christian witness and service within and beyond
the school.

| 1 (low) 2 3 4 (high) s
10. Some sound, systematic plan (cf. Part 1, B2) serves :
as a basis for a sequential religion curriculum.

1 (low) 2 37 T4 (high) 5
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' Essential Criteria —Level of Present—
' ’ — Attadinment —
MATERIALS
11. A variety of materials/media is used to help stu-
dents meet the learning objectives. e, e e e a
n8 ) 1 (low) 2 3 4 (high) §

12. Resources (books, audio-visuals, and other ‘mate-
rials) are adequate in quantity and quality for reli-
gion.

o 1 (low) 2 3 4 (high) 5
. 13. The religion curriculum utilizes learing resources

tond the ' + 1 (low) 2 3 4 (high) 5

14. The religion curriculum includes methods that

~ help the student develop in faith, form a mature/
correct conscience, and apply moral decision-
making skills.

!

1 (low) 2 3 J 4 (high) 5

METHQODS

15. Teachers provide for correlating réligion with
: other subject areas.

1 (low) 2 3 -4 (high) S
16. The religion curriculum includes faculty and paren- '

tal involvement. e —
¢ 1 (low) 2 "3 4 (high) 5
i

STUDENT NFEDS OUTCOMES

17. The content, materials, and methods in religion are
suited to the students’ ability and readiness levels.

1 (low) 2 3 4 (high) 5
18. Students’ progress and achievement in religion is in
accdrd with their potential.

1 (low) 2 - 3 4 (high) 5
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Essential Criteria - . —Level of Present—

SUMMARY
19. The teaching/learning program in the subject area

of religion reflects the philosophy of the school. '
e ph Y 1 (low) 2 3 4 (high) 5
. I
‘ Any desired explanation(s) related to the above section:

1‘ £

. o0 |

List and assess other related criteria (if any) from arch/diocesan, state, mgitmhgl. local sources.
;'4-
i
y 3 )
- 82 . -
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N D Teaching/ Learning— Religious Education

Yart 3. Analysis

Review your responses to Pants 1 and 2 of this secfion and conmmare them with your philosophy and
" objectives; then answer these questions:

*

1. What are your strengths or highest auainments n this area? Explain and give examples.

-~

[ 3%

- Wi. .- ur deficiencies or lowest attainments in this area? Explain and give examples.

-

~

3. How will you assure improvement and future growth in this area?
a. What needs immediate antention? Briefly suggest one practical approach for each.

b. What needs long-range planning? Briefly outline one suggested course of action for each.

83




RENRY 2 VAN
o W

Teaching/Learning— Subject Area

Introduction

An essential part of the Catholic school is the teaching/learing program.
To study it thoroughly, it will be necessary to look at the specific areas of
study as well as the total teaching/learning program—always keeping a
view to the school philosophy, the student needs, elements of effective
education, and curricular requirements.

Section D—because it encompasses many elements-— has three subsec-
tions:

1. Teaching/Learning— Total

2. Teaching/Learning—Religious Education

3. Teaching/Learning— Specific Subject Areas

{Subject areas may be grouped, if desired; e.g., language ans, fine arts.)

The following special procedure should be used:

1. Preliminary activities by the Total Teaching/Learning Subcommit-
tce
Prior to the completion of specific subject area forms, the subcom-
mittee for Total Teaching/Learning should handle the preparation
that relates to all or most subjects:

a. organize and submit to the subcommittees for specific subject

areas the following data:

1) the results of the broader community survey which are signifi-
cant for this section

2) data from Section B: The Catholic School as Community regard-
ing students’ ethnic background, religion, stability, goals, with-
drawal patterns, and family/home factors

3) the completed Forms D S and D 6 (or other available forms)
with compaosite ability and achievement test data

4) applicable state and arch/diocesan requircnents and recom-
mendations related to content, class time, etc.

b. coordinate Readiness Activities #1 and #3 (regarding teaching/
learning in general) or other general readiness activities

2. Activities by the specific subject area subcommittees
The subcommittees for specific subject areas should apply the
general findings to their specific subject area:
a. participate in preparation on the genernal teaching/learning level
1) study the data gathered by the Total Teaching/Learning Sub-
committee tat applies to the specific subject arca
2) participate in any readiness activities coordinated by the Total
Teaching/Learning Subcommiitee
b. develop the specific subject area repon
1) conduct Readiness Activities #2 and #3 ( reganding the specific
subject area) or other appropriate readiness activitices
2) complete the specific subject area report--Parts 1, 2, and 3
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3. Summary activities by the Total Teaching/ Learning Subcommitiee
The Towl Teuacaing/1 warning Subcommittee then develops a com-
posite view of the overall teaching/ learning program in the school by
completing two final steps: ’

a. study all subject area reports .
h. complete the remainder of the Total Teaching/Learning report.

COPAEEE N o S E D R N Yty (RS EAL

“© In addition tg the above, all involved may

review the current curriculum, materials, and methods;
“ look anew at the current approach in light of the school philosophy as
well as student needs and outcomes;
* update and deepen awareness of research about effective tezching/
learning programs.
Some: suggested activities follow:
1. Recent research in education
The subcommittee (in communication with the Coordinating
Committee) invites an outside consultant to address the faculty on
recent research in education; eg.,

integration of values within the curriculum
* wariety of teaching/learning styles
© " current trends in a specific discipline
* matching content and assignments to specific students
* procedures for measuring student outcomes
2. Requirements and recommendations
The faculty reviews recent copies of state and erch/diocesan cur-
riculum guidelines and/or the content recommended for the elemen
tary level by various professional associations.
3. Student sampling
The faculty asks a sampling of students io state what they hke best
about the teaching/learning program in the school and what they
would like to see changed.
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The Teaching/ Leanlmg ngram-—
Specific Subject Area: .

Completed by the following mi)commmce:

Chairperson:
Members:

Directions for Completing This Section
This section uses a three-step process to complete the forms:

Part 1. Awareness

Essential for building a common background and basic understanding among the evaluators, the aware-
ness step focuses on available facts, materials, and ideas. Activities motivate and prepare the evaluators so they
can openly and perceptively proceed with assessment. As 2 minimum, the subcommittee should brainstorm,
then determine the information that would be most helpful and the best sources for obtaining it.

The subcommittee chairperson, in conference with the Total Teaching/Learning Chairperson, plans any
awareness activities which would he helpful for the total faculty/staff and/or the subcommittee. (See prior

pages for suggestions.)
Written summaries help to clarify the status; sometimes summary statements or documents are requested.

- Within the awareness phase, the subcommittee is asked to participate in and record readiness activities, both

general and specific to the subject area.

Part 2. Assessment

After reviewing the available data, the subcommittee assesses each of the criteria including any added
locally—using available means of measuring uncertain areas; eg., small group discussion with others,
yuestionnaires, observation.

The assessment scale of 1 (low) through § (high) is intended to visually present how the school views its
aanment of each criterion. Any marking system may be agreed upon for the school study, for example:

* an “x" over a specific number

® 4 check mark anywhere on the line

® an “average” reached by those involved, such as 2.5. (Ratings of some criteria by parental or other
surveys—although reflected in the assessment—may also be repornted near the criteria.)

In general, the assessment step should present an accurate picture of the school's present atainment, the
instrument should be used and supplemented in any manner that best achieves that purpose:

* carifications and/or explanations may be added, whenever desired, after subgroups of criteria;

B3
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- .

® subcommittees may mark code letters (eg., “F" for faculty, “S” for students) to indicate that their
assessmemnt varies for two groups named in a statement;

e generally the subcommittees should try to mark one assessment reflecting oumzll school attainmen; if,
however, the attainment varies considerably among levels (e.g., primary, intermediate, junior high), the
subcommittees should so indicate by using a code or adding a comment;

* if a question and/or criterion does not apply 1o the situation, write “N.A." as the response; “NA.,"

#  however, should not be used to avoid a negative answer.

" e marginal notes may be added whenever helpful.

For “sample pages,” see the Table of Contents. Some of the terms (as used in this instrament) age defined
in the glossary at the back of the manual.

Part 3. Analysis

~ After studying all of their preliminary assessments, the subcomminee discusses and composes a draft
response to the three items: the strengths or highest artainments, the deficiencies or lowest atainments, the
areas that need :mmedlate artention or long-range planning. Ordmanly ‘immediate” indicates one year or
less; “lang-range” means two or more years.

Finally, the subject area subcommittee submits its completed report to the Total Teaching/Learning
chairperson. That subcommittee will then summarize overall strengths and deficiencies of the total
teaching/learning program.

.

A draft of the tota! section—- including responses generated during Awareness, Assessment, Analysis —is submitted
for the critique of the faculty and staff as well as any other knowledgeable parties. The critique may use the form of
individual routed copies, a hiearing, small group discussions, etc. The Coordinating Committee is consulted whenever
meetings are destred 1o facilitate scheduling without overburdening unnecessarily.

The subcuommittee revises its report as needed and prepares a copy for the Coardinating Committee, who may either
request additional revision or may approve the repont. It is possible, of course, that other areas of the study may suggest
slight alterations of the “approved” sub.committee peport. After all areas are approved, the Coordinaing Committee
arranges for final editing and typing
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Part 1. Awarencss .
A Bﬁefmponofmdlnessactiviticsyouhaveusect

2

B. Foreachsubjedarea,thefacultyrespondsmmefollowingmnenmSubjectareasmnbegmupedlf

desired;eg.,languageam,ﬂneam.’l‘heanswetsmbedmwnfmminformmonanddocumemsthame

A schoolcurrentlyposwisaaswellasfrmnmellvedexpeﬂenoeofmefacuhyandsmdenm.wtlen
appropﬂate,dmisorfmmybeusedandsunumwsheetsmaybeauadledi

Contert . L
1. What is the basis of your curriculum?
___textbook -
____arch/diocesan guidelines
____ locally developed units
____other (specify):

2 Attach (or indicate where available) one of the following:
o 2 course outline for each level | |
e asc pe and sequence chart—noting any additons, deletions, sodifications
e 3 churt of desired student outcomes for each level :
[ ]
]

a copy of the goals/objectives for the subject area
a listing of content emphasized at each level

Materials :
3, Complete 2 basal series chant (Form D 1 or another available form) or simply list the principal
teaching materials (with copyright date) for each level.
4. Comlilete a supplementary materials chart (orm D 2 or another available form) or briefly describe

the kind of supplementary materials used regularly. Include audiovisual materials and computer

software.

Metbous
5, List the types of teaching/learning activities which are regulady used in this subject area:
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6. Teaching/learning activities can facilitate learning in three domains:
e cognitive (knowledge, comprehension, application, etc.)

o affective (responding, valuing, etc.) _
. Ppsychomotor (motor skill development, coordination, erc.)

To what extent dothe above activities (#5) reflect a cognitive/affective/psychomotor balance that
is suitable to this subject area?

Nudent Needs/Outcomes

patterns, and family/home factors. Also study the chart of abilly test scores.
How does this subject—with its present content, materials, and/or methods—meet the needs of
the students in general?

8. Specify the ways in which this subject area adapts its content, materials, and/or methods to meet
special student needs. S
Consider whatever needs exist within your student bolly; e g.,
e diverse abilities and motivational levels | -
differing learning styles . : : :
‘e varied religious, ethnic, socio-economic, educational, and language backgrounds.

9. Describe recent progress and the current level of student achievement in this sublect area. Use
evidence fron: test scores—ability and achievement (Forms D 5-6), feedback from receiving high
schools), parental/community feedback, teacher observation, student questionnaires, or other

SQUrces,
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Integrarion of Gospel Values

10. Because “it is precisely in the Gospel of Christ .. . that the Catholic school finds its definition,” (7he
Catholic School), a Catholic school should examine its Gospel orientation during a self-study. Gospel
m@nmmmmmmmmwdmm;mm,mm&
ation, justice, courage, love, hope, faith, and many others. ‘

a. Gospel values can be taught implicidly in every classroom; that is, they caf be modeled through
interaction in the teaching/learning process. Explain how classes in this area implicitly
reflect and support Gospel values. :

This question is directed to subject areas in which Gospel values can be taught explicitly; that is,
they relate to the content matter (e.g,, social studies, science).

h. Specify how this subject area is regularly and appropriately integrated with related Gospel values.

A

30
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Part 2. Assessment
Essential Criteria i : —Level of Present—
—Attainment—
CONTENT
1. The content of this subject area is relevant, appro-
priate, and prepares students to live in the present

and future world.
* 1 (low) 2 3 4 (high) 5

2. This curriculum includes an appropriate balance of
knowledge, skills, antitudes, and values.

1 (low) 2 3 4 (high) 5

3. Some sound, systematic plan (cf. Part 1, B2) serves
as a basis for a sequential curriculum.

1 (low) 2 3 4 (high) 5
MATERIALS o | o
4. Resources (books, audio-visuals, other materials -
arxd equipment) are adequate in quantity and qual-
ity for this subject area.

1 (low) 2 3 4 (high) 5
5. Avariety of materials/media is used to help students

meettheleaming@enives

6. This curriculum utilizes resources beyond the
classroom.

1 (low) 2 3 4 (high) S

1 (low) 2 3 4 (high) 5

SMETHODS

7. The methods are appropriate and effective for this

1 (low) 2 3 4 (high) 5
8. This subject area includes methads that develop
higher levels of thinking and judging.

9. The teachers provide for correlating this subject
area with other subject areas when appropriate.

1 (low) 2 3 4 (high) 5

1 (low) 2 3 4 (high) 5
STUDENT NEEDS OQOUTCOMES

10. The content, materials, and methods in this subject
area are suited to the students’ ability and readiness
levels. .

1 (low) 2 3 4 (high) 5
11. Students’ progressandadlle\mneminmis subject
area is in accgrd with their potential.

1 (low) 2 3 4 (high) 5
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Essential Criteria ‘ —lLevel of Present—
—Amtainment—

INTEGRATION OF (}QSPEL VALUES .
The following criteria are directed to subject areas in which Gospel values can be taught explicitly; that is,
they clearly relate to the content matter (e g., social studies, sclence):

12. Gospel values are regularly and appropriately inte-

grated within this su area.
] b’m; 1 (low) 2 3 4 (high) 5 °
13. Social justice concerns are integrated into appro-
priate areas of this subject matter. .
- 1 (low) 2 3 4 (bigh) 5
14. Classroom textbooks and materials support Gospel
values and are supplemented as needed.
1 (low) 2 3 4 (high) S |
SUMMARY -
15. The teaching/leaming program in the area of
—— refleas the philosophy of the school. :
1 (low) 2 3 4 (high) 5

Any desired explanation(s) related to the above section:

(4

List and assess other related criteria (if any) from arch/diocesan, state, regional, local sources.

-

o)
oo
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Part 3. Analylis . | \,-

Review vour responses 1o Parts 1 and 2 of this section and compare them with vour philosophy and
~ objectives; then answer these questions:

1. What are your strengths or highest anainments in this area? Explain and give examples.
2. What are your deficiencies or lowest attainments in this area? Explain and give examples.

3. How will you assure improvement and future growth in this area? . i
3. What needs immediate attention? Briefly suggest one practical approach for each.

b. What needs long-range planning? Briefly outline one suggested course of action for each.
N
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FORMD i}
DATE: .
Basal Series Used for Instruction in ‘
(subject) yah
NUMBER OF
. COPYRIGHT CLASS INSTRUCTIONAL
TITLH PUBLISHER DATE ORGANIZATION GROUPS TEACHER(S) COMMENTS

] ) Llll, -‘—-V o 1y So—




" DATE:

<

Supplementary Materials Used in |
o _ (subject)

FORM D 2

LEVEL

BRIEF DESCRIPTIONS OF THE KIND OF MATERIALS USED REGUIARLY .

Pre-K

Ist

2nd

3rd

———

4th

[ 5¢h

7th




_ , FORM D 3
YEAR OF SURVEY ; *
RE OI Summary Sheet
RELIGIOUS KNOWLEDGE SUMMARY BY DOMAIN AVERAGES
Using REOI Report D-1, complete the following with the percent of correct answers (class avemge)

GOD  CHURCH SACRAMENTS ' CHRISTIAN LIFE SACRED SCRIFTURE.  "RE TERMS
QASS2 . , — S !
QASS 3 U —_ X S .
QASS4 . S
RELIGIOUS KNOWLEDGE SUMMARY ITEM BY ITEM | g

Using REOI Repon E-1, compute and complete the following based on correct answers(*):

DOMAINS IN WHICH THESE,
ITEMS OCCURRED:

_ A) Number of difficult items (those answered
correctly by less than 50% of students) —— e

B) Number of middle-difficulty items (those A
answered correctly by 50-80% of students) e e e e e e e e
. L . .

C) Number of easy items (thg)be answered
mrrecﬂv by 81% or moré:of students) e R

BELIEFS/ATTITUDES SUMMARY

Using Report F-1, complete the following:
i CONTENT OF ITEMS:
A) Number of items answered as ckpccted: ‘,

(for explination of “expected,” see
Interpretation Guide, p. 4)

£) Number of ‘tems in dxsagrecmcm wuh
expectations.
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YL S L , FORM D 4
YEAROF SURVEY' .- __ L | " :
~ . ‘. .
‘ - RE D I Smnmary&xeet .
RELIGIOUS KNOWLEDGE SUMMARY BY DOMAIN AVERAGES v
 Using REDI I AL-1, complete the folfnwmg with the parcent of com:ct ANSWEFS (da.\s average)
GOD *  EHMURCH Mcgmsm mms*mﬁum ' w‘,m) SCRIFTURE .. RETERMS °
: ZCLA.\S r el B e ‘ _ . - o !
. o !y . ' ' " ' ' € .
aass2 . A U S SO S b ____f
. ‘ / J ) » 1 ' . . ,
QASS3 oL . ‘ : . . . ) ar
s ) ", . R & ’ . RN} "
CAASS4E T e Lt
nr:umous KNOWLEDGE SUMMARY ITEM BY mM oy ,' ) v ,
: Usmg REDLRepon BL-I compute Md complete the followingw on correct answeh(‘) ;
b, e N B N Dowunsmmcnmnss %
A) Number of dxﬂ“acult items (thosEanswcred ' A e ’ , .
correctlybyles.s than SO%()fstudems) U e -
‘ A Y
| . ) . ' - N Lmv -
B) Number of mukij'e—dxﬂicuhy items (those . . . .
answered correctly by 50-80% of students) ——— ¢ I , .
. * e 4 . ) 4 : R ) . . . - ‘ ’ . ¢ _
- - . .o .
C) Number, of eas'y items (those at\wered ' . - . ,
. correctly‘hy 81% or more of student.s) ’ : o
. o : 0T s - .
. . s - L, \’ . \‘ . . ’ ‘
neumous Pmcsmoms SUMMARY ) I
Using REDI Report Q.-1 and first wble on Page 8 of guidef{nmplete the folloging .
Most students see God pg . . . .- { .
- * -
 Most studegts see quesnom of right and wrong in terms of ___s : -
. * »
nmEFS/ATm‘UDEs SUMMARY ) -~ .
: Usmg Keports QL/EL 1, compleie the followmg S . -
- ' CONTENT OF ITEMS;
A) Number oi items answered as expected : IR ) . -
¢for explanation of#‘expected,” see ' _ ) . *
lnterpretation Guide,p.5) , - [ Ld ‘
‘B) Nupber of items inr dxsagreement with o . , e ‘
expectations . N : —_— ! : :
PARENT CONFBRENCBS SUMMARY o
. Nuggber, of conferences held Number of conferences held with'child grcscm e
* 94 - ' ” - v “ <" k4 . .
o ) . ° . ' o & . £ \ . - . .
« | . « - . . ‘9 7. ~ ‘ . ‘,:
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* 3.Public relations (eg., media, pewsletters, brochures) . . - D
. 4._rmm(egmmmmmmmm«@mam,mm,m)
, 5. mm(eﬁmwm,mmmmasdmm,m,mmma .
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Esseutial Criteria S . —-Levelofhmn——-

ADMINISTRATION | | . \

l’l‘hepdndpalmgmﬂmmdsupetvmmqtota! 0 © Ve -
school program with a focus on assuring that the A ‘ R

school philosophy is. reflected in' regular school
. . v 1 (low)'2 .3 4 (high) 5
2 ﬂ:e&:lbwlngadnﬁn&ﬁvepmoe&resexﬂblta ' T - R

" velopmofpersmmek . ) L C -

e . S« Tdowy2 - 3. 4(ugh) s
. Preparation- . ' . ' o L ] T
" Vo « 1 (low) 2 N 3§ . 4 (r.th) 5' .

In-service formation : < e ) ' L . : ‘
. . 1 (Jow)2 . 3 4 (high).5

Eval Y . . v ‘ . * f.
uadon o L Laewm 2z 8. T 5. o

3. The priocities reflected in budgeting, scheduling of - « - | Cq
) g

mhidmand@slmmemdpersmnelzrein . . S _ .
accordwithmeschoo} lomphy e et
‘ phi 1(low)z - 13 4 (high) 5 .
: e s
Any daired explanaﬂon(s;) relatedmmeabovesub-seaion o . . “' .
g _,-" T \ . . € \
PPRS()N‘\IEI , . - : ] , . R

4Clergyinmepadsh(es)aremppmﬂvedme . B
School ad paricipe I SPPOPLACS.  TowZ T3 A (g 3

5. Teachers possess appropriate qualiﬁcanops for _ -
their teaching assignments. . - .
ng 1 (low) 2 °© 3 4 (high) 5

- Q
6. Al schodl personnel-—including volunteers— '
know and follow a Christian code of ethics. : S
R . 1 (low) 2, 3 4 (migh) 5
7. :Bra;;mfessionals—-pal& and volunteer—are suf: . ® A
. ficiently prepared and effectively employed. . '
fcienty P i (low) 2 3. fgh) 5

e
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A .Essential Criteria —Level of Present—
. . . : . Nmnﬂleﬂt—'
O ACTIVITIES e
" .8 The oy dtheli cat re celebrated. | . - '
e turgical year a 1 (iow) 2 3 . 4 (high) 5
9. ﬂwEachadaxsanuuegmlpano;thesdmols
o prayer life. ~
. ) 1 (low) 2 3 4 (high) 5
10 Faith elements are nammllyandappmpﬂazely inte-
. ., grated within the co-curricular and extra-curricular
| mivmes ' v
. _ . 1 (low) 2 3 4 (high) 5
11. Service organizations exist as choices for cc-
cviricclar or extra-curricular activities.
1 (low) 2 3 4 (high) 5
12. § activities reflect the of the school.
1 ”P"“s - planning 1 (low) 2 3 4 (high) 3
13. Faculty, other staff, board members, and parents
have awareness and information sessions on social
justice concerns within Church teaching. -
‘ 1 (low) 2 3 4 (high) §
\/Any desired explanation(s) related to the abmresub-secﬁm ‘ .
—
o L8
" PARENTS
14. The practices of the school reflect the reality that
’ : nts are the pri educators of their children.
. S pare primary 1 (low) 2 3 4 (high) 5
15 Pagenis are involved in important aspects of the ‘
school program.
) HooTP 1 (low) 2 3 4 (high) 5
, If a parent organization exists— )
16. The parent organization meets regularly and keeps -
parents informed of important schiool and family
- information. /
: / 1 (low) 2 3 4 (bigh) 5
RN
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Essential Criteria : : - - —Level of Present—

©  —Atainment— \
17.Pamumn;zumgiveapprhprmemp§mSm)- ‘ < 3 i
| educational and spiritual programs. Tom T 3 4.(@)5‘ _
Any desired explanation(s) related 1o the above subsection: - C
. . _ | ‘ ..
R
SERVICES
18. Available opportunities for guidance and ~ounsel-
ing meet the needs of the students. | T Giow) 2 3 4(@)"’ .
19. Students"with specific learning disabilities are as-
sisnedorrefenedtoappmpﬁateagmdﬁ l'(low)z R Y E 2
20. Good nutritional practices are encouraged through : T
whaneverlundlprbgramlnsbemdmm i Giow) 2 —3 ® % (igh) 3
21. Essential health records are maintained with ap- '
propriate followup when required. Towy 2 3 5 (high) 3
22. Custodial Services assure cleanliness and prompt \ o
) malmerance. Towy 2 3 45
" 23, The school has adequate secretarial service. ey T 3 ) 5... |
24. Arch/diocesan educational services are utilized. T (ow) 3 3 4 (highy 5
25. Transportation services meet all applicable safety R '
rearemen | TGow)2 3 4 (g3
26. Govemmemq programs benefit the students in-
volved. .*. _ . 1 (low) 2 3 3 (lﬂgh)"s
Any desired mWs) related tp‘the above sub-section.:
LN
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Organizational Services
P -t T T )
- . - .
£ . ] .
T+ Essental Criteria - e
PLANNING AND FINAN(.I: .
27. Definite plans are formed to assure the continuity
~ of the school through careful stewardship of all
. fesources suqh as:
Ve Finance.s .
A . .. - ‘ .
> Plant ,
v - ' ~
Personnel -
. T'ime_, C . . T o
28. A well planned: recruitment program of students .
éKiSIS. : ¢ . Q-' .
. " - -
.29 A well planned recmiunem pmgram of teachers is
operative.
) lomrange (five-year) developmem plans are for-
a mu’ale(i ) ' -

31. The Catholic school is searching for ways to extend
" its opportunities to all interested persons, includ-
ing those with special needs and the financially and
N mtcllectuailypodr

v 32, Aprocessmvolvingallappropﬂaxeparms is formu-
Lt latedtodevelopmeschoolbum ; .

-Anydesiredexplanaﬁm(s)relatedtotheabove uBsection:. " - .,

’

POLlClES

33. The school follows applicable policies of the
arch/diocesan board and/or office of %cmoﬂ

®

- ".. ¢
. . ") - .
fe
———-ly‘éloﬂ’mm«
o v»-—Aniiinmentq——

T-(low) 2 5 4 (nigh) s
, T(ow)2 3 4 (high). 5

oWz 3 @3

1 (xo"v;)-z 3 4 (high) S

o . ,
1(low)2 '3 4 (high) 5
L
~ 1 (low) 2 3 4 (High) 5
. 8

1 (low) 2, 3 4 (high) S

1wz 3 4 (high).5
.
1(1«972 3 . 4 (nigh) 5
4 /
]
.' ) et

iGomz 3 s
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35. Policies for teligious education tnclude faculty and

' lfasdwdbmrdorboardofeduaﬁmexists ' v

"+ 39. Theboard organizes opportunities for communica-

L 4

O

|34 The of the school assist in strengtheniiig

* interaction Of students, mduets other Saff, par-
ems,anddergy

2 paremal involvement.

36. 'l‘helocalboardlsrepmsenmﬂveofﬂ\emposi-

37. The board understands its role in developing policy
as_opposed to the lmplememation of policy
xhrough administrative regulations.

S&Weboard MS'apMmM agenda building, -

~ writing, and publishing policies. - :

- tion with parents m &culty-members.

«40. The members of the bpard mahe pclicies in the
light of Gospel/Chumh teachings and the school

phdosophy
4% The board meets t’éi;ula;lf

42. Regular appohunities exist for board inservice.

43, The principal serves as executive secr:etmy for the
~ board and keeps all members properly informed.

Arfy deired explanation(s) relared to the above sub-section:

ECOEN 5 | 4 (high) S
T (low) 2 3 4 (high) 3
1 (low) 2 3 4 (high) 5
1 (low) 2 3 4 (Néh) 5
1 (low) 2 3 4 (high) 5
T (low) 2 3 4 (high) 5
1 (low) 2 3 4 (high) 5
' ]
1 (low) 2 3 4 (high) 5 -
1 (l(;w) 2 3 4 (high) 5
) ‘4 4 Q. .
1 (low) 2 3 . 4 (high) 5
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* . < Essential Criteria ’ . ~Level of Present— . N
. . L] . . ‘w K " - .
., p ” o o . —Amainment— v . '
» - A . - . N .
» .

FA(.IL!TIE.S AND GROUNDS « ot

' 44, memisacmpelorqimareafor rayer. R i . ) ’
| P . . 1(low) 2 '3 4 (high).5 .

N ‘453;"&?mamsmdem-¢ememdintheirmganlmﬂm ‘ . ) ~ S
. apipearance. : N\ — 5 . S
L LY . ' 1 (lowhe 3 fmghys .
: '%ﬂwphyﬂmlenvkmmasivesappmpdmwit . ¢t oo
' nesstotheﬂmsﬁandinmmon & v . -
oo 1(low)2 -+ 3 - 4 (_h@) p ] -

- 47 m&cihﬁeshaveadeqtmespaoetompmem o
) anaprpiectedenrollnm: ' - - -
' © -+ 0 1(low) 2 3 4 (high) S
18, “‘emmﬂmtandmedmeavailablespaoeis T e ST .

mnduu%toeﬂeeﬂvehmncﬂm : _ ‘ : .
o . Towy2 " 3 "4 (high)

}

49. Thecondiﬂmandmreofﬂlesd!oolfndm-saﬂsfy " "
appllmbkrequiten:entsfortl’iehea}thandsafetyof - ' _ )
theschoolcommunny ‘ - - s

. : . -~ TQow) z -. 3 - 4 (ugh)s
- *50. Equipment and supervision .prooedures assure : . - .

+. | Pamond mdjorgmefey. T(w 7 5% (high) 3

L.

Any desired explandtion(s) nelat'ed to the aboveé sab-section;

, .‘j\‘ .
- . 4
¢ " d ~ 3 . )
. - h‘
SUMMARY o - j L _. ‘ o

51. The policies and practices related to the organiza- S f ' R o
&malservicesmﬂectmephﬂosophy‘ y of tte school. ‘o -
1 (low) 2 3 4-(high) 5 LT
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L Date ¢ o, _— . .
s d . - - . )
- J. OPERATING STATEMENT: . Previous - Present . ¢ o
‘ B I WPAWMMWHNM&OMWWM . . School Yenr School Year . ) ’
- texthooks, transportation, and Studens Services undor “All Other Income.” - (1) Actual Iricome {2) Budgeted Income .. - .
‘ " ; 0 m ] - ' F .
.+ ] 1. Tuition, tptal amount bollected or recorded L 0O - C ‘ L 1 . =
' ,2. Fees, ol amount collered or recorded. . M E ' t
oo ; - —¥ - - : .
. . 3.’ Incomeffrom gifts, investments, and endowments . . .1 N o
Lo 4. Subsidly (transfer) from pacish e T T N . N
¢ " S Subsidy (transfer) from diocese © - s .

Q&M(M)ﬁmmmmmmwm) # v - ' . o

. _ .— o . .
. o 7. Gofernment aid . - ' A . WO " Amt.
' amwmm(mmmmmmm) - . . _ - Teition and Basic .
. 9. TOTAL INCOME, add lnes 1 through 8 . ’ . 1- F;:ﬁ:w ' . i
‘\ Expenditurcs mrmmmmnumedmm . . ) (1) Actusl Expenses “(2) Budgered Expensesy " N

~{ 10 Ipstruction—Saliries . . w - - . P 7 A *eg. Charge fur ficd student from,

. N ) 11, Instruction—Other - . R : —— ~  Cahalictamily in parish
h . J2 Operaions—Salaries . _ : o C . - _ o
13. Operations—Other . . M E - O . . — .

. 14 Mainsenance : : 1N AN .o
’ 15. Fixed Charges ' T T b 10 - v ) ~
- 16. Health and Transportation R N « . IT . -
, : 17. Student Services i T . - . 1 - 1 * Per Papil Cost -
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1. — Transporution : =, Instrucsional Staff 3. —, Texbooks 4. . Other Auxiltary Services . o ’ oy
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o not conclude its'self-evalization until it uses these parts to form a to@l picture. This section provides the ..
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4 o ‘ Ideally, euéh s‘chool initiating a program of self-evaluation will have
R someone who can help with planning, answer questions, and offer support

* ? . throughout the process. While not essential, such a consultant can obviously
A . - simplify the process and keep it on target.

¢

Hohss §4 Many Catholic .mh/duman offices of education offer some form of ..
Hads M s s
. . coqrd\nation or consultation service— espedially if the evaluation process
. é.‘&fﬁ.iﬁ‘&‘giﬂdi@i’/ , is recommended or required for all schools. Usually the eeordinator/
: U consulmm performs tasks similar to these: *
- s bt

1. plans a master timeline, scheduling all schoolssfor a self-study and
verification visit .

2. drranges pre-service for schools undenaking the self-study process:

, o . - » provides handbook (e.g., School Evaluation for the Catholic
- «  Elementary School: An Qverview available from NCEA)

" & answers questions and concerns

o) = helps determine and foster the readiness of the faculty and staff

AN

3. mmmunicattﬁs with the principal regarding realisiic expectations and
g L plans for
¢ the self-study process
_© the self-study report
. . v'miu;ﬂgn of the verification team

4. coordirtes the self-study with requirements of the state and with local

' / ) : f  or regmnal accreditation agencies when applicable .
" a : : 5. helps vyuh or makes arrangements for selecting the visiting team
o 6. consults with faculty and staff as requested during the process of the
* self-study ) 3 . -
. 7. proﬁdes inservice for
. - ¢ visiting team’ chairperson
— " * visiting team members '
]
-~ .

) 3 . ‘ 120 ' | . 115
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Guide for Coprdinator/ Consultant P ~. N
. v * s ¢ / .
. _ ' ~ - ) e
Sl Every arch/digcesan office which recommeénds or requires school self-
. evaluation can provide information regarding .
T e 1. guidelines/directions for the self-evaluation '
2. forms required . »
.-, ‘3 ﬂllmpmceduresforcopimoftheself-audy ‘ .
4. report of the visiting team . . -
. . < * 5. progress rgports, etc. ) . ’
g any school involved i a self-evaluation may reque';t such
infommion——eveniacomukamisnmavaﬂab!e .
) -~ 1
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N Weddliv b oi'ale : -
T VASITING TRAN o
4 : g U ﬂﬂﬁm" Vierifying »*“wg@**afi
- e A | .
. ! Regardless of the numberofvisiiors,diebasic%aponsibellties remainthe A +-
same. This section, though stated in terms of a visiting team, mbeadapaed
. to a singl€ visitor, if necessary or desired. . :
- . A The chairpegson of the visiting team (or the singe visitor) is key to the-
v . ' ’ mofmeevaluadonexpeﬂeme The.person should have extensive © -
t educational background, including experience with Catholic elememaly
S . education and prior service on visiting teams. B
) . ﬂnsdrapterouﬂimsﬁwbasicﬁ:nctionsofmevisitingwmn:
0 » Preliminary duties of visiting chairperson
oL : vy lnstrucdmandoﬂenm;ionofd\evisiungmn\
o T . : ¢ Procedures for the actual visit
' . : ¢ The written report :
~ , . © Followup duties ofvisiting chairperson .
S UL ERR IR " ’l‘hevisking chairperson has preliminary respombﬂlt&es in relation to
EERFEV R T « thve faculty ‘ ’ .
s s . ~ the visiting team members : -
‘ 4 e CREN b INHEY VPN F Z'N CEENG A '
a. Initial communication withthe prindpal shouldoccur as soon as
possible .
. , . 1) to specify dates of the visit
L " 2) to consukt about the cooposition of the visiting team, balanced
. meet school needs. (The final decision may vary in each situation;
. - e.g., arch/diocese, accrediting agent.) & L
¢ - * * b. Deailed planning with the principal should follow -
N 1) to meet the needs of the visiting team, such as
* arrangemenss that visiting team members receive at least two
. _ , weeks prior to the visit the following: *
) . . —ocompleted self-study
—map of the school plant
—current teathing schedules
- —Guide for Visiting Team (Chapter V) :
+ team workroom with typewriter(s) and supplies (To keep the -
P - . schoolas “normal” as possible, a frequently-used room sheuld
‘. _ not be converied to a team workroom; perhaps an available
. room in an adjoining convent or rectory can provide the
needed space and privacy.)
: Q ‘ SR o 117 :
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- rooms available for private interviews

v confidential assistance with typing (may be volunieer)

und materials (test reports, any local norms not listed in
self: , etc.) -

& any update to self-study data

« lunch arrangements

« parking, entry to building, other local information

2) to finalize schedule and arrangements involving visiting and

school subcommittee members, such as

e scheduling of and room assignments for joint meetings of
school and visiting subcommittees (Advance scheduling can
consider the needs of part-time teachers and those commited
to after-school graduate programs.)

« agenda for “formal” opening of th€ visit (See Chapter V, “Pro-
cedures for the Actual Visit.™) #

Sample Schedule for Three-l)ay Evaluation Visit
(1tems involving faculty and staff)

A three-day visit offers an opportunity for a thorough, extensive visitation of
any school. Larger schools in particular ordinarily require a schedule simular
{  tothe following:

Opening evening
6:00 Visitinig amd school subcommitiees meet:
Section A— Pbilosophy (Room 6)
Section B— The Catholic School as Community (Room 7)
6:30  Formal Opening |
Day I ’
2:50  Vistting and school subcommittees meet:
. Section C— The Catbolic School in the Communmity (Room 5)
Section D — Fine Arts (Room 6) ' '
Science (Room 7) .
3:15 Section 1) — Reading /Language Arts (Library)
Mudbematics (Room 5)
Social Studies (Room G)
340 Section 1) — Religious Education (Room 7}
Physical Education (Hall)

123 *



' 6:30  Formal opening (gfdedmd) A

Ted

. . | \,“‘:&
. . ‘ “ LT
Guide for Visiting Teim
’ <

“~
w

Day 2 ’ C - "‘f‘

250  Visiting and school subogmmittees mees: | IR
Section D-— The Total Tm/mngmmm(m 7)
Section E\-Organizational Services (Room 6) . - :

3:25 Wmmmmmmmmr

Sezﬂon F—-Summary (Room 5) _‘

——

. ?

Day 3
2:00  The Closing Report. ' . e

(items involving faculty and staff) . S

. -
When time, viskturs, size of school, of other circumstances require a slorter I ’
visit, one fill day may suffice. The follwing schedule—though verydemand- | -,
ing on the visitors—can provide the external verification desired.

Opening everiing ;

&

530 Al visiting and school subcommittees (or chairpersons) meet (ap-
proximately ten minutes scheduled per area) '

Dayl_‘ .
300 . Closing Report’ ” S °
i

3‘ PEL Hi“‘\ FOyTHE FACURTY -

If feasible, the visiting chairperson shouldmeeuhe'faculwandodms
mvoh»edwimmeselfsmdypﬂonomeoﬂiwvisimuonms
can minimize some conceins and answer somequestions. If the chairper-
son is not available, the pri (oxperha;xacomﬂtamﬁ'omd\ediooe-,
san office) should sdmduleasimﬂarseasim

a. memeetingwidnhebmlwandmlwsmvohedwhhtheselfmsdy o
should cover these objectives: . .

¢

1) to mviewbne purpose of the‘sclf-stud)é eg., o p
to facilitate improvement

to provide a means of accountability
to foster community involvement ‘ .
to build public relations T

3

P v
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Guide for Visitiug Team ' RV

[}

2) to clarify the purpose of a visiting team.

_0 to examine, verify, anddulle:netheﬁndlngsofmesdno! :

- community from an objective viewpoint

e mdosommeumommchoasmpmmphy-nqcm'
bducational phifosophy |

visitors' 6wn

o _. ® mmabﬂddoﬁmrepmnﬁolbwedbyammptﬂum\g.

SN . written report with commendations and recommendations
e * ® ultimately, to strengthen the schiool's requests and to help them
. mﬂmemdmgymph:m:gsdmmms ‘

| 3)tpexphinthevisk§13mmunlnlng,pmoe¢tm,mdsdxeduie .

: (:lnmehe)‘pohmfmmm!sdmr) 'l‘lmepolmsshouldbe
' ’ o . induded:
.t . ' Ochsesslnlldpmceedmnomaﬂya,spmslble -
A . .o 'mwdmnuemkwMMamdmrm
* one or two chairs shou!d be available for visitors -
émdalsmyn&erappthmmNmIsmvaif
o films, tests, mdﬁelduipsthatmlldmmmtirem
. period should be avoided
. ‘OVHmmsthm‘bewrbdlyrmmdmrmmedmad—
o P : dress the class
[ S * visitors ntay tike notes or quietly talk with individual students
‘ ¢ joint subcommyittee sessions (school and visitors for each sec-
oy tiony will be scheduled in advance—to assure the visiting
' 'subconunltslsesdwundermndlmofead:secdonofme
self-study.
" . b. Addmoml communication with thefaculty could occur before the
‘ visltifneededandretmesnecl

4

Samplemmhrlniﬂalueeﬂngwhhl?acuhy

Prior to hybnml meeting of visiting team chairperson wiab ndi-
meeting Wﬁaadqmm‘mbeym
3:15 Opening prayer (principal)
Mdt&#ﬂgmm@mmv
Personal .experience wscboolmmaﬂon (visiting team
chairperson). -~

M#MQMJMW experience -

with school evaluation ™
325 Review of purpose of ‘self-study
3:30 Carification of purpase of visiting tear

. ‘335 WQIMMW@,WM@

and closing réport
345 le:s,oommmﬁomfaaw . -

4:00 Adfosarrment . .
Z (Refreshments may pne@e and/or follow meeting.)

120 . . .
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- Guide for Visliting Team -
N | .
. - v T *

-

wmn does not have sufficient information about visiting
team members’ areas of interest/expertise, a preliminary communi-

cation ma?lg needed.
. ‘A brief letter oﬁvhgne call can follow this mudd

-

'Welcometowetwtmgtmnf e &iwlAsd:edxwper
son, 1 am delighted that youi bave agreed 1g serve on the visiting team.
Wotild you please take a moment io enable us to form a visiting  *
team that best utilizes our individual areas of interest and expertise:

\' " . Level of interest (expertise .

\ “High , Average .L.uw .
Philosaphy ' 1 A B ] \
Catbolic School as Community | L o

_ Gathdlic Scbool in the Cc;mmum'gr S USSR

. Teaching/Learning Process . IR U
Organizational services L. | | )
Specific learning areas. o o

(mmm@;@amgmupmgsas in self-study) - ‘,

Religlous educatinn S A A [ :_
Reading flanguage m_ ST D R .
Matbematics : i i <
Social studies .+ - X .
fine arts ) A SR
Pb_ys;‘t:al eduem"iou ' . ) |

1WbeMto;@agM?onszdmnnuﬂmamigmm~

b. The assignment df visiting team members to subcommittees should

- occur prior-to team-members’ reception of the self-study. . <
The chairperson determines subcomminees—two or perhaps . -

three members each—and.subcommittee chairpersons. In small .
situations; an individual membér may constitute 2 subcommitée.
When possible, the chairperson's subco: mittee assignments should
be somewhat lighter than other team members; this will allow the
chairperson to be morefavailable for consultation and for general -
coordination tasks. Each team member will thair one pr more areas -
of study and will also serve as a member of other subcommittees.

3
-».‘
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A chart such as the following may help the chairperson balance theg ,
numbeg of “chair” and “member” assignments for each visiting team .
. . member. For example, Member B of the Visiting Team serves as -

" . Chairperson for Philasophy and fog math; Membes B is also a sub-
committee, member for Catholic School as.Community and for so-

A ‘ B ‘ ;{.‘ D E pevson
CHAIR ~ Member , o
Mermber © CHAIR* L . -
o Member CH;IR rou
) " CHAIR ' Mpmber . e
. CHAIR ~ * " Member .
Member CHAIR !
o * - Member CHAIR L
Member CHAIR A . .
Member _ ’ - CHAIR
C. Comnmnicadonwithviélﬂngbeammembersshouldlndude
¢ motivation“to read self-study thoroughly .
e subocommittee membership .
s scheduling of visit, including subcommittee meetings.
Cy
0
T y o
R
.
IOURTORS X e S



. ) Guide fo; Visiting Team

‘ Samplel.ettermVlsiﬁhgTeamMembers -

Welcome to the visiting team for . . School. I am certain
wuwaybywemiememawmwmweﬂmammlm

. | @m,mmmmmmqmwmﬁm '

umldﬂbemwm ‘assignments” lagﬁmwenm——tomwe_
e N m:mqwmmdzmwem

' - mmumwm%mmuonmmmm
Q wo-aveas. The “Philcsopby” and “The Catholic School as Cominunity”
sections will belp place the rest of the report in perspective. Feel free to
. annotate your copy, Mmmmmmmmm

" Wilth this letter, tmmdamdmmmm:ofaa:mmzm |

. zwmmm@bmmmmmumm

o .- needed, the schedule will, I bope, simplify the task.of meeting in our

T ) ~ . multiple subcommittees. You will note that our visit will require a
. | mmmmwm@m .

. " 2. A dhart of our visiting subcommittees. Based on yous interest/

expertise respanse (and basic reeds), I bave arganized our subcom-

. . mitsees. I sincerely bope that at least pne area is in your bigh interest
. ) xwww}mmmMMmdwwmmm
: . ' Wmmq'maﬁvsmthmbwy ‘

wewillbe —____tll ____ (dates of sudy). .’

Enjoy the self-study, @eddbva{ldmamndmmm I look
oo fo&mdmm)mdﬂIOpm on o
ey, - (day and date) at M School.

Sincerely, ®

-

MTMW' - CT

K Endosxm Tenmswerwkﬁr&zamm" \isit (sample below)
: Mdezg&mm(mpgem}

Saboddlwo@mmmmbqhewzwl o
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*

) Aﬂdﬂmbﬂcmnuybeumdmmmmmprhnome'

‘ Wsdmdvb@onﬂxeapcdﬁchﬁmmaﬂonmldhmediaxdypm
L : oedeﬂreomdalopemmofdte.sdmolvisimnommbecombmed
\ . S | pﬁortéﬂ'nefamalope:ungofd'lsvisn ‘ ,

. ! N . . .
- . 1

. &mmoseo?SelfStudy :
. : . i self-smdyprocessisdeslsnedto tate schoo! improve-
m&,mpmdeamof , to foster community

' ; involwelnmt, to build public relfations. |

b.PurposeofVNﬂng'l‘um

‘ mmﬁ'ommmldeﬂxesdioolmnoﬂ'eravaluableobjmuveview
. i ‘ " of the school’s progress along its.thosen direction. Team members
; must be willing and able t0. base their observations—not on their
e « . own educational views—but on the philosophy aind objectives stared -
: . . by the school. Basically, they compare the school self-study with their ©
mm%mmminmmmmm

the focys of the study is the total, schdol.
C. Rolegfuanberwutun'l'am . ’
: 'lhismxdyisoonmlemdbyatonl team,aoompmhensive
v!ewlisneededbeforeanyumclusionsmnbereadxcdh&embers 3
should be friendly and hielpful —but avoid individual suggestions to"
staﬂ'Mesmousmybemmedtpberecomnendaﬁonsof
) A the yjging team. lfsumdonsareao&pmdbymetotalvisltingteam

. R meywillhemdudedinmeﬁmlrepon
' cLmeMomlEthics : N
® Lot Conﬁdenthluyaboutsensxﬁvenmterisexpecteddunngandfol-

A

~Smdyseif—evaluaﬁonbookinad~moemminuauyrefcrto
- relevant items during visit :
Stdy other available materials (student materials curriculum
i ‘ . guides, test data, related audio-visuals, and library resources),
y ' as appllmble to subcommittee mignmms

. : Plan mesetings of visiting subcommittee(s) as needed ..
N o Plan visits of feachers, classes, and other activities related to
- subcommittee areas. ..
. Arrange to confer with teachers, asneeded before school or at
. free times, asamutuglly convenient. (Avoid conferences during
scheduledtmdling times.) -

. ' Obsewedassesandodmacuviﬁa,apecmymosemmedm
subcdmmittee areas. Enter unannounced; although you may
v Co whisper a question to an individual student, try not 1o dgsturb

. ¢ ’ '.

‘_. » -~ - . 129 : . i
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' -

! ' [ o
the class. Notetaking is acceptable and ofeén proves -helpful
. .0 . . when writing reports. If possible, select a vantage point from
‘ ‘Whld'l you can observe students as well gs teacher. It is inap-
» , propriate for a team member to address a class. lfgmup
. discussion is needed to darify a subcommittee report, 4 small

'™ | . | i ‘ 'gmupmaybegatheredomsideohcheduledcla.ssum- W

Anend ]ointmeetingsof:visiﬂngandlocal suhcommmees
+ Interview students, teachers, principal, pastor and/or associate
. « involved with the, school, parents to the extent helpful to the
- ' overall purpose of the visiting team and the specific area of the
. subcommittee. If desired, parents may be contacted by phone,

oo mume,bedxﬁappropﬂaetbapmfmomlstudymnpos-
N - sible, team members who wish to visit the same person (eg.,
. < : mpm)shmdduymmmbinemmews.whenposiblq.or

- at least coordinate appointménts.
~A§cappmpﬂatepmﬂesaboutmd\at¢mnotcfwornot

ot treated if the self-study.

: . *-‘Altendallsdleduledmeednssofdlethingteam free!ymn«
tribbute and respond regarding all areas of the sudy during
. ¢

) ) ' ; Keepalissof-mcfnersyouvisltdunngdastim.mmferm
‘ . temrdmasummaryustintheteamworkmmaaﬁercadx
sdtoolday This process will alert the team chairperson tq
arrange a visit tq the “neglected” school personnel. |
dedpatelndxeprepamimofsubcocmxﬂﬁeetepqﬁs

o . —Vlsltlngmnmbwmnﬂmemembersagreeonnninpoims.

. Commendations
- Recommendatibgs
: (ﬂeponﬁxmandexpmudonaremdudedinpmce-
dures,” the next subsection of this manual.) .

", ‘ omsenmsofsubcmnmiuee.'lherepoﬁkwﬁnen(typed,

. P double-spaoed, if possible), then dupllmned for each,visiting -

: ‘ ) mmemmlv!sitingmmnuetsmmpmdmachmpon.ao

oo , . acwptoﬂorequestredsiomOrdlmﬁly,mesubcommmee

LT . dnimamnkmmom@md»upmfmvisimspmpama

T , ‘cleap copy, and submits the subcomminge report to the

team chairperson; ifdesired,mencammayrer uest tosee the

- e, . ’ . Conu-lbutegenemlabservaﬂonsabmutheschoolmdmeself

. ' smdywhidldtedmﬂpetsmmaymdudemmeﬁnilreponof
thevisinmm .

.’

- - o - . .
Q . - T
. L] - . [3
| N : 130

on the parking Jot at dismissal, etc. The manner would, of *

—Suboommitteediairpetsmwﬂtesdraftofrepmi,l"ased_pn ‘
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Sunpk(hecklisth\'ﬂﬁng'fmuembm

'Mmmmmwmmm ‘

&
_mmgmmyam ‘.

mmqummmmwmm

_Mmmwwmlmm bq%m.vuboda'asﬁw -

tmes, as mutually corvenient.

*memmaymm»w
Mm .

— Interview studeri, teachers; principal, pastor and /or associate in-
. wolved with the school, parens o extent beipfid.

‘MMWMMMMMMMWMWM

the self-study. g

. _Mwmmqummmmm

end respond regarding all areas of the study during reports.

' — Kegp a Iist of teachers you visit during cldss Nme; trangfer your record

'mamhm&mmwmww
__mmmupwmofmm

. wmwmmmmmum

Y SPECIFIC Im:imn&'mw :

]

& Workroom -

The team becomes mmmnwdmenm:u(s)thm
meedm preparation of reports, storage of unneeded matemls
while obsegving, etc. R

b. Materials and Equipment

Memberslnveavaﬂableorlmowmelomdmdm:smdms.

typewriters, duplicating equipment, paper, duplicating masters (if
. heeded),schedules (master schedule, parttime personnel, etc.),
building diagrams, testing reports, original copies of questionnaires
' (ﬁmmmﬂammmd).mbooklmm@rddmdb-
¢ Secrewarial Service ) S
lfapmfess!maltypistisavaihbletopreparedra&mpomand/or
final repdrts, available times and procedures are clarified.

B

"Ry -~

i T OE
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A. f . - .‘ . ‘v , . ¢ - . v ‘
‘ - .‘ + R . . . Guide for Visiting Team
-~ e ‘ * ¢ _
d. Lunch '
Times, places, and pmcedures for lunch and other refreshments
. . md/mpostedSpedﬂarmngemenmmayheneukd
. onthelastday(eg., mxdwidmmvedinmeworkmm)to
mreaxnpledon-ofﬁmlmpomintheamﬂahemne : .
. e. Other Needs
r ‘Parking spaces, msiest acoess to school building, espeﬁallyfor
3 ' eadyzrdva!orlmee:dt,neededkeys,ac .
. SampleAgemhMlm:cﬂonandOﬂenm
.of Visiting Team . -
. ‘ o 400 ‘ Mmmmmmmmm
‘ . - . team chairpersorn)
. ‘ . Introductions (Visiting téam members) - .
. 410 Bm’cmﬁrmmdmmmmdxdrpamn)
p Purpose of selfstudy
. Purpde of visiting team
Role of member within team ' '
. o Professional ethics’ %
Responsibilittes (Study, plan,.observe, mmnumﬁcam.mx) \
[ . - 5:00 W#anhrmww&ngmm
. son)
) 'mmnmmnmm
! »  Clarifications about report procedures and format
545 mmm&mmm
PR ;,ugq'-;zé (Eires - The following procedures—though necessarily adapted to Iocal .
$Ty mmmm—mmmwasumsﬁdevalwonmnmce
EE RaRgS . Cot P , . A

cheruand visit o

1. OPE NlN(u

) Becaweﬂ:esdmlpemmnelhvebéenlmg-anucipaﬁngmeteamﬁsk
a “formal” opening usually helps to relieve some tension, The opening may
be a prayer service or liturgy, a brief social, a meal, a presentation about the

-4 school community—or all of theAsbove. The vigiting team is aware that most

. Catholic elementary schools have very limited financial resources and will
appreciate simple, home style, volunteer-served, refreshménts within the

sdaoolsuwnfadlides.
. _ hhstlmpoamn!sdmmeocmimalbwsvlsimmdmembemofd\e -
. total school community (including " of the parents’ club, board,
arch/cﬂoomnemmumm,m) and to ualk informally. The

opening helps the visitors feel welcome, o&emanopponunnytoacknowl
edge all the work expended on the self-study, can involve members of the

) htmdu‘sdndmddvicmnmumtymdpmdesaspedﬂcocmsmfora
-posiﬂvepressmlm
| ' - 127
132
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4 Sample of Schedule for Formal Opening o
- < ‘715 M(Wbs;&nw . . g o -
o . // = 745  Presenaion (may be audio-visual) about the school—its bisody, - -~

= "« - T8oo visiing 'E‘.m,? ——
: o o ul g foam Pe (coardingti e i -
o ' R Inivoduction of visiting team mesmbers (visking team dbaigirson) " S
L - ¢ " Brigf comments abou the Juaiue of the scbools selfsudy, the puspose S
: . of the tecem visiy, she nature of the coming reporss, the e/ ]
| . rtrocdec o > per )
~ 820,  hroduction of pastor (principal) S

[ RS

. B

LS AR TR TR B A R RS B A IETE IEN | B F AR SN W

. R .‘ ERU. “5 WE
> SEREEEE SRR

To assure dear understanding of the written reports, the members of
each school subcommittee should meet—at least briefly—with the paral-
lel visiting subcommittee. Because the visitors must understand the direc-
tion and composition of the school as a basis for their observations, persons
. involved with Section A (Philosophy) and Section B (The Catholic School as

.o : | Community) should meet a5 early as possible during the visit, eg., im- 3

mediately before or after the formal apening. .

/ The visiting team chairperson can save much time by arranging—after i

sy L
T § cala

tee meetings. A sample schedule for a team visit—including subcommittee © - -~ -
meetings—follows this section of the manual. A K

- Because a sgif-study report must summarize and often assumes back-
" sroundlmowledgeabmnsomemofﬂiesdml,vﬁommd_sdmol

"y L

N S S I I TR T

= Nothing can substitute for actual prwence in classroofns, halls, church,
omcs,onphygromds,parking!ots.ctc.misismimpOmmMm ;

enable the visiting teat®to compare its objective observation with that of the i

school's self-study. .

L 4 - . Lo . B RET ¢ N . , - o ‘.
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personnel should feel at ease during informal -.conferences designed to

“clarify the basic self-study. Anyone who perceives the need for Such Harifi-

cation may initiate a brief discussic 1 of the atea. .
. )

. -
e . . .
’ -

During the visit, each subcommittee must agree dh commendations and
recommendations, draft a report, have it critiqued by the total visiting team,
revise it, and prepare a final copy. Commendations and recommendations
which appear in the printed report of the visiting team report ordinarily
represent consensus of the total visiting team; occasionally they may have
been reached by a majority vote; if the majority of the team does not support
aspedﬂccommenchﬁonorrecommenda&ion,itsluxﬂdnotappmrmdm
final report.

. 3 . ) : . i
At the conclusion of the visit, a brief general report is given ordlly to the
ool steering committee and 10 anyone ¢lse invited by the steering

commiittee. The purpose is to add a note of finality to the visit and to provide .

somegeneralcondusim\sofmemittoassuagemenmumlcudmhyof
moseinvolvedinmepmms. .

The closing report ordinarily includes some key commendations and
recommendations in the general study areas, especially those which the
visiting team considers the school’s greatest strengths and those most in

need of improvement. Subject areas may be reported in general (e g, the

school science program—not Sth grade science); care must be taken, of

course, in subject areas involving only one teacher. The dosing report

should note that more specifics will be included in the final, written report.
mmndmhpasonmn\esmermpmslhlhtyformedosmgmponmd
ordinarily gives the presentation.

Sample Outline of Closing Report

200  Qpersing prayer
Brief comment abowut vistting team's overall experience, general
fmpressiorns of school
Clarification of general nature of dosing report with specific items to
cone n final, writien report
2:10  Report about general study areas /
gy /
Ore key commendetion
The Catbolic Schol as Commienity
One kegy commendation
One key recommendiaion

129
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. Onte keey recormmendation
R v Semnmary
One key commendation
\f' One key recommendation :
’ 230  Ixpression of gratitude for cooperation with visitors; pecial
. . mention of princial, coondinating commitsee, eic. .
) Bncouragement to use the self-study foundation 1o build an effective
< ‘340 Close plan

A three-day visikt offers an gpportunity for a thorough, extensive visitation of .
any school. Larger schools in particular ordinarily require a schedule similar
to the following:

Opening o ,
4:00 WMMMMHMWM}
G600  Visiting and school subcommitiees meet:
‘ Section A— Pbilosapby (Room 6)
- Section B— The Catbolic School as Community (Room 7)
6:30 -~ Formal Opening

L TN _Day 1 o TR
' 800  Observation
Visiting subcormittees meet to prepare reports (Sections A and
B) A
« 200  Reports of visiting subcommittees 10 total visiting team:
. . A :
Section B—The Catholic School as Community

{
.
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O

2:50
3:15
340

Day 2
8:00

1100

2:50

3:25

Day3 -
11:00

1:00

2:00

Guide for Visiting Team

2

Visiting and school subcommittees meet:

Section C— The Catholic Schéol in the Cormmunity (Room 5) ~ .

= Section D— Finie Arts (Room 6)
Science (Room 7)

Section D— Reading /Language Arts (Library)
Matbematics (Room 5) -

-

Soelal Studies (Room 6)

Secsion D— Religious Education (Room 7)

Physicat Education (Hall)

Observation -
WMM meet o prepare mpdins (Section G,
subject areas) . o

mdmsmmmmmmm
Section C—% Thbe Catholic School in the Communily -
Section D—All sisbject areqrs _ . o
Section D— Tbe Total TM{MW(M r/
Secdms—agmtzdmalmmmﬁ) e
Section F— Summary (Room 5) , Con b

Reports of visiting subcommiitees to total visiting team:
Section D—The Total deﬂu/mmnvgm

mE-WW
Discussion and | MWMWN
. Sectionp F—
MWWMMMMN
S
.
ISI} '

P '

- il . LRI




Guide for Visiting Team

. ‘ Sample Visiting Team Schedule for
, S ‘ ‘One-Day Evaluation Visit
¢ - mm,m,mdm,mmmwmaﬂ\um ‘
" visit, one full day my suffice. The following schedule — though very Gruand-
. - ing on the visttors—can provide the external verification desired. )
\ _ .
L  Opening - ‘- -
. 400  ‘Vistting team bm:ctio»mtdorimmdon
530 Mwmwmm(wmm)m
. (appraximately ten m:’nmaabahdedperm)
6:30 wmw'd&ﬁd)
' ’ ) Day 1 . ‘ \

. . : - - 800  Obstrvation - ) .
o - 1200  Discussion of preliminary observations over lunch
1:00  Additional observation; preparation of preliminary reports
200  Chairperson of each area preserus brief oral report (written and
Wkwy':fme)mmaltm*m :
v Gmlq)comzswonbmm .
; Visiting team mavtben meet 1o firish writing .mbcommmev
‘ cqmm.qrmembersmqy.gendumaenrepommdmmn

e

-

Two types of written’ n:pons are needcd section reports by visiting
submmmmccs and a ﬁnal report by the vxsmng chairperson.

®
¢ ‘

. S "% Content ,
. .+ To aswure a brief report which clearly $ndicates its important
~ clements, the subcommittee reports must inclyde only two pans:
o . Commendations -
! . Remmmqndaﬁons
» . thnever pussible both categories w:chonﬁml the findings of the
. self _study regarding the strengms and areas that need improvement.
5 ) _In addition, the visiting téam should include any achievements or
' weaknesses that were apparently unheeded by the school. Ordinarily

ce * valh, category, qafﬁmendauom and recommendations, would in-
¥ | clude about two of three—— no ‘more than five items.

R - - X 137
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. Style
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" Commegfdafions shoyld hedear- €L,
. Vagm : ‘
“The principal h.n.s established a rel.munsh:p with the parents

and the neighboring community.” (could be interpreted in

. Many ways) .

Clearer: o
“The principal has developed a strong, positive relationship e/
‘with the parents and the neiglioring community by newsletters

and the regular offer of service in the parish.” (clearer sense of -

the pasitive elements commended)

Recommendations should not be given lightly; visitors should ﬁrst .
validate facts upon which they are based. Furthermore, when writing
reports, chairpersons should phrase recommendations carefully to
be certain they direct the school toward an area that needs
improvemert— not specify the best solution; eg.,

Speafic solution: B

“Each pnmary classmom should have an area designatedas a
science corner.” (The needed improvement is not clear;
moreover, this solution may be only one of many available.) -
Focus on area for improvement:

“Some means should be found fo increase students’ opponu
nities to become involved in science activities at the primary .
level; e.g., set up a science comer in each pnmary classroomand , .
schedule each child to visit it once a week.” (Focuses on main .
area that needs improvement; may give an example, but does not -
spexify a solution.)

Because the self-study contains an extensive description of the
specific area, nothing additional is required. If, however, some in-
formation or clarification would be helpful, it may be added.

For a clear, professional repor, the writer should follow three
simple directives: ’

1. Write in‘complete sentences; phrases are subject to assumptions
and personal interpretation. .
Unaccepiable: ,,’ ~
“Commendation: Health educafion program”

“Commendation: A comprehensive_health education pro-
gram, selected and adapted by the faculty, is eﬁ'ecuveiy inte-
grated within science and phys ed classes.”

2. Use third person; references to “we” and “they” are not'
clear—especially if sections are excerpted from the study.
Unaocq#able .

“Recommendation: We believe they should develop and im-
plement a planned process for using ability and achievement test
results to adjust the curriculum to student needs.”

138

/

133



¥

-

. [ 4
W‘« ] . . .
) ’ E : The visiting team recommends that the
RN principal with the faculty should develop and implement .. " or
‘ “The principal with the faculty should develop and imple-

. |
* ) ment..."'

&
' 3. Employ titles rather than specific names; ten miles away or ten .
yeat's hence, readers wilt not know the position of “Ms. Foley.”
Unacceptcble: ‘
, . “Recommendation: Ms. Foley and Mr. Morino should study
- ' . and redesign the pickup and dropoff points at school to
’ | minimize student crossing in traffic.”
» ; : “Recommendation: The principal and the manager of the
) contracted bus company should study and redesign. .. ."”

¢. Format . ‘
Each subcommittee report should follow a simple format like the
) | following: *

- . ) a 1 - .

Basic Format for Subcommittee ‘Report




Sample of Visiting Subcommittce Report

Section B: The Catholic School as Communily .

Submitted by Jim Blain (chairperson)

T _ ang Sr. Marie O'Malley

1. The faculty seems very aware of the need (o develop as faith commu-
nity, evidenced in f meetings, agendas, and liturgy themes.

2. Awards programs Mqawammdm(ﬁuﬁ-
MWM)MWMWWMMW
emphasized in the school piilosaphy.

3, Many apportunities—from wemuwwcleamlpmbem

Guide for Visiting Team

[ )
" .

mwﬁmfmmmmmmmumkm .

¥ Wmmm

. . Recommendations: . .
Y 1 The visiting team supports the self-study recommendation about in-
- ' volving students more fully in the building of the faith community.
. 2Conddevmgtbema'mmgmn-CaMkenmllnmﬂ!msabool
.commumity should address related questions; eg., meaningfil stu-"
dent participation in school liturgies and prayer services, parpnial

mﬂemdrzgq'mluﬁmWMcmwemdmmm
€ic.

-3 Asmmmwemymay mmmqmm
mdw(es,pmwrgmmm_formmm
the daily schedule, begﬂmammm)&bouldbem

- ered.

. - . N
- a . . \

J0EUNKE RY PO Y BY VI PING AN CERARVUHON

subcommittees have been determined, the team chairperson has the re-

sponsibility to incorporate theim within a single, clear,. Cbmmive
. report. A format for the' chairperson’s written report follows .

aCowrpma

. : ; A Name of school -

B. City, state

C. Date of visit

D. Nameq(magenqv#ndveduﬂbammﬂ
< (eg., arch/diocese, accrediting agency, etc.)

N
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b, Tmnmwberm

(Name, @Mdn}brwmpamnmtdaﬂm mems)
The chairperson should follow m owtline, adapting if/when
needed:
1. General mtroduction
MWM:&WWWW
W#@M@MMMW%M
appear later in the repoit. \
J/ mmqmmﬁrmm
: Mummamqu
visiting team, mmmmmmqm&
(including the “style” dhumlwdabwe)
A Pbllmq)by . -

B C mm&mmmmmm@
' 1 (.'mmsenm

D. MTM@/M&QW
, . (for total progtam) - .
. ) 1. Commendations
2. Recommendations .-
1. Commendations -
) o2 Recommendations . . :
o E. Organizational Services : .
. 1. Commendations _
2. Recommendations .
il Summary
mmmumqw:mvgmm
pared with Section F of the scludy.
1. Commendations '
2 Recommemla:&»m |
. Conclusion
. Ibecondu&'onlmmwemembersq‘nbesabmlwmmn@
Jor all of their efforts which bave belped to indicate strengtbs .
and areas for, improvemen. 1t also encourages them to move
' lmdﬁ:&a?grmmbm;gbalng-mgepmmpm-

¥ 2\

”\

-~

APPENDIX:
Scvedlule for Visiting Team
Subcommitiee Assignmenits for Visiting Team
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' ifg_)iiﬂ‘vup After the tOt:ll repqn has been dmfned, revised, and finalized—the visit-

. . - N ing team chairperson has the report typed, duplicated, and sent to the
uties ()f*, . appropriate partes (the principal, the person responsible at the arch/
diogesanlevel, any accrediting agency involved). The written report should

Vi@iﬁﬂg . ' md\thesdmlnssoonaspossible—nohtermanthmewedcsaﬁermef.
feam . vk

. ' Whensendimmeédmolcopymmepdndpal d\echalrpersonshould :
g,\;h;{irperson remind the principalehat the school has the sole right to disseminate the
' ; mponmnhmmpmprme(ﬁdnemmhasexpmedmmm
- - . . seeing the.completed report, dxedsalrpermwddmhydmnmgem o
3 v the principal —who may or may not choose to honor the request.)
. If the visiting team members have. Been appointed by some agency (eg., .
& .- . mmmm&m).mdmwmdmmmby |
n &xbmhﬂmmﬂﬂuaﬁmdaumnmﬁ lnd!mtingwmchmn@ers
: , - mdimapoeemialforchairmga

w
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. V1. DESIGNING AND
..+ " IMPLEMENTINGAN
.- " IMPROVEMENTPLAN

- ’ Oftmdlequesimlsheardlnfncultyloungesmmdompﬁndpals iy
' ~ .. offices, etc.: “What do we do now that it's over?”Selfstudy processes and
. ' . visiting teain experiences can produce very tum for imprgve-
o ‘ . ment while they are occurring. What is a suggested procedure to have that
\ - momentum continue? How can a staff begin using the findings so that the
: N ~ total school reaps the proper benefits from this significant work? - .
Apumnwayisto&mnulaneaphnforimpmvemﬁtdmbeconm
|  operational immediately. The responsibility for development of this plan is
’ | o givmmﬁmbalcoordhmﬁngcommkme%mslsﬂmanassistthis
3 s ¥ - A mcoﬁudmev&mmm

- - Distribute o wamwwmmmmamryamefom:epmmo |
e vibiﬁn&m  the closing session. Upon receipt of the final visiting team report, the . . -

coordinating committee should distribute individual copies of the

repﬂrt., | wriuenrepontﬁmefacuhyorsmﬁpetsommemrdimﬁngcmn
P ' ) mittee should, of course, use discretion with any report subsection”  *
. 4 _ that clearly refers to specific individuals; (eg, a phys ed report with «
' nnnytmdmmlmedrmnmendaﬂomina@oolwiﬁxmephwed o
.- teacher). o
' . e Copksamoﬂdimrﬂydistﬂbmedmordrculatedmnongothm, o
) closely involved with the school community; eg., the pastor, board ;

) ' : ~ members. ‘ : A T

, B: Reactivate the o.riginal subcommittees to examlne, sort, and
Reactivate " priositize the data. | ™
wubcummnttees The coordinating commiitee asks each subcommittee to review the
recommendations for their-area of responsibil:ty Possiblae questions
to assist this review are these: .

1. Whatitemsinthisateareﬂmagmemmtbemeentheaelfstudy
- - report and the findings of the visiting team?

: ZWhidlreconuneimdaﬁm&mnqﬂyﬁteselfstudyorqn!ydm

. visiting team report are accurate and valid? :
. . 3. What recommendations from only the self-study or only the
visifing team rgport are judged to bdimpossibfe:inacéume,-
' ‘ _ S - 4. What recommendations of these repon.s can he aocomphahed
byshonrange(l-?.years)p!amumz .
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‘ Improvement Plan | | : | . , .

‘"
¢ ‘ . . | S ¢ -
. . B . *

5. What recommendations of these reports will require long-range * +  *

4 . *" (35 years) planning.
: | 6. What would be a priority order for implemenmion efforts?

o | Submmmlmmaskedtomd\mpletedmsmed Prelimi-
) - ~ nary Planning Form (#1, &)llmrimlhissectiminmenunml)and
giveamponmdwm&adtymm - o .

\ﬁ ";‘:&ﬁﬁ‘ | | C.Dc&dewﬂdltecmmmmmbeadd:wcd. : o

W The coordinating cmmittee reviews; v

ceres m‘mnendatn)ﬂs . Summaryofdweself-studymdofdweﬁmlviﬂﬁngteam report
ik Be . Shibcommittee preliminary planning forms

e t:s seed Consultation with appropriate members of the school communuy
EAEEE R ETIRAL : are held; eg., the local pastor, school board (if applicable), finance or
~©+ budget committee. Decisions are made as 10 the areas of study and
i mcmanomtobeimp&ememedinboﬂIshonmge(um)
- S and long-range (3-5 years) processes. A suggested General Planning .
‘ ) Form for this selection process is available (#2). Planned action e
stmldrehemmnmendatiom!neadxofmeﬁvenmm
. A 2 'l‘heCaﬂ:olichmolas(‘mnmunity ) Ot
3. The Catholie School in'the Community » '
o . 4. me'l‘&dqu/l.mnnsl‘mgmm(ingeneml)
. ' . . 5. Organizational services _
lfﬂxgsdxoolisgnhrgtoml'ﬂnuembeeﬁ'eﬁlve,mésel@yarm
require on-going attention. In addition, recommendations coudd-be
includedfmmomo;mmofmespedﬁcmucdonalams.

»

i *."ﬁﬁf"%f’ *D Unﬁydkudmﬁwﬂ:aheﬂdmvahneiocmhkup&mwithme ; o
school's philosophy | v
is,j;j*m&u}ns . Throughout these busy months;, itiseﬁenﬂaldmaﬂkeepan _
R " overall focus on the basic values of the school philosophy. The group
navergh involved should, therefore, consider selecting one key belief or value

to serve & g basis for prayer and reflection during this time.

** They could choose, for example, hope or community or

 courage—any value suggested by the school philésophy that could-
o o be especially supportive during the coming months. This value would

' P _ serve as a basis for faculty liturgies, days of renewal, andopenmg

SUEvEess FOOTIS

The Values Phase of NCEA's Vislon and Values in the Catholic -
Scbool offers procedures and related reflective material for eight key - -
" Gospel values; faith, hope, love, sendoe community reconciliation,

o . o mumandﬁmce




Convert to
aciion plans

/ “I
Oiganize

. mieigdaﬁ'

Report

pmgress'
@

EConmmommMommacﬂm -
mmmmmmes.MmphnsamfomuMdbyﬂ\e.
subcommitees to provide a basis for accountability. are re-
wmed to the coordinating committee for study, (if
needed), and approval. For a suggested Action Plan, see Form #3.

‘ P.‘mmgdmm:(lmmdm.w)hmd
.acdon;ﬁns. )
ﬂlcnmmkddlemdimﬂnsmmmeﬁsmphoemem
p&hm:dm@mmsdmﬁdeﬁorwlmmmm See #4
ﬁram&db«m L

G.nepmmaopnm -

In conclusjon, d:&ud&ofﬁaecoudhmkgmnﬂmwdﬂbem
Mmmlmpmmallpﬂmcs;e&,mmbalsdmdbwd
(if applicable), arch/diocesan officials, religious order leaders (if

- applicable) affiliated with the school. A suggested Annual Progress
Report is dffered in Form #5. . t

.

“What do we do now that it's oyer?” Quite simply, “Begin.” Begin to

-rcalizedmdneklfmxgalmeﬁdmeviskofateamofpmmal

dducators can lay a foundation for school: improvement, but significant
will aocur only later. It takes the Initiative and interest of all if

" the school 1s to be effective rather than complacent. Schoals that have no

plan for improvement bised on.solid professional study and consultation
will do linle in the future. ‘Whatwlﬂwedonowmatitsover?"se
mmd—-mud&liesahead! .
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2. Recommendations presented by only
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: Date _

. - ) . ) #
- Recommendatiofls Selected for Short-range (immetiiate) Action:
1. Area of Study: | "
* . .‘ . \' \]
" 2. Area of Sldy: R
3 Arexof Study: - _
. ‘ _A
. 4. Area of Study: R

. B ' g ] ) . i
" 5. Area of Study: . : -
Reconmendad-om . C
| \ L3P
| ‘6. Area of Study: * L "
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. Recommendations Selected for Long-range (3-5 years) Actin: - -
1. Area of Study: ' _— ‘
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. .t
' for Implementation of Action Plang
TARGET DATES T
First Year, 19__to 19__ Beginning  Ending Chairpersons
: . Responsible
Action Plans: (Brief Title) @ )
¢ 1
2. g % ,
. ) 3 i ,
. 4 :
1 5. N R
6.
- . "TARGET DATES .
Second Year, 19__to 19__ Beginning  Ending Cluirperson
Action Plans: . )
1. .
2. .
N R
i} 4 N _-
5. "
6.
B TARGET DATES
Third Year, 19__to 19 Beginning - Ending Chairperson
Action Plans:
1. .
2. . e
3 '
. 4, ] — .
5.
) 6. _ _.
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Fifth Year, 19__to 19__

Action Plans:
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- . Progress Report : ~
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» ' Year of Implementation (circle one):
P - g -1 2 3 74 8
: ' - Dare of This Report: ___~_____
— ' N - * A . r'
‘ - Area of Study: . ' ‘ .
< . . - ) . -
Results as of this report: .
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‘ 2. Action Plan .
* r B ' . . ¢
> ' Area of Study: i :
. k]
- B + ™ £
Results as of this report: ] . :
. . ' . r ’ ‘
. L 4 i
L .
. b . i '
‘4
. . * . . « .
1 ) . . i
P P . . R Gy RN . W P .A.\" :‘




SRS
LRy

I -7

oy et
et

PRy



+ r;)-,-;ws “wﬁmavk,,w M g .%.tr wmre@mn PR R s;-w-t-w ’
P . Ly .'

o Acmde&uomm

(fordmewlmneedmecompleeehmma) o BOUND

IMW&MW

1 for each coordinator/consultant . #

(if applicable) : _
1 for visiting chairperson !

-(Hmﬁmﬂmmwmetgj 9
Tabletbound copies with 3-hole ﬁm TABLET
(for easy division into sections) | BOUND
Oomesﬁn'menmsofmmbmnm | \
. (This number of tablet-bound copies can be- L4 .
memmhmm&wbwmnmm)
Extra fprtypi::gﬂmlrepm
Additional Yoples . e

L o PERFECT | TABLET

TOTALTO BE .

ORDER FORM for VERIFYING THE VISION' ASelf-Bvalmﬂon lnstnlment

' ﬁm'thecnhollcmmenhrym
]
Mail order .
with payment to: NCEA Publication Saics - [ Payment enclosed. NCEA members
, Suite 100, 1077 30th Street, N.W. - may deduet 10% on prepaid ofters.
_washington, DC 20007-3852 K [ Bill me.-No discounts can be ‘mmade
‘ : for billed orders. Only orders inex-
Checks should be payable to NCEA or cess of $25.00 can be accepted for
National Catholic onal Association - billing. Shipping and handling
' . ... charges will be added. .
QUANTITY AMOUNT PER BOOK TOTAL COST
_ PErfectboundbooks
+____ Tablerbound boo&mm 3-hole punched pages ’
——  Total number of books .$10 (for 1-4 copies)
$. B(forSormorecopia) TOTAL: §
;quedbnmgmmspedﬁed, Less discount
(ffapplicable) - —
perfect-bound copies will be sent. .
BALANCE: §
Name : N Positi(_)n L
Institution _ i
~ Sireet SE S =2 -
. Zip
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Glossary of Terms As Used
i Thits Instroment

BOARD OF EDUCATION—A bod: of persons established for the primary purpose of recommending policy
for (an) educational imdmﬂm(s)orforaﬂdleechmﬁomlmlswkhmmdsma)mmgim .

CATHOLIC SCHOOL COMMUNITY —All the persons involved with the Catholic school: its studens, ﬁdﬂw
and staff, parents, board members; clergy.

CONSULTANT— An educator from 2{n) arch/diocesun office, religious community, elementary school

high school, college/university, orregiomlacu'edmnggmupwhohasmudnexpeﬂmmmsdlool
self-evaluation. mispersmpahdimllyvismdmsdmdduﬂngdmseﬁ-walwmpmmssmhelpwiﬂl

planning, to answer questions, to offer support.
com-wmsmbemuglu.dxembfeanmer

COORDINATING COMM!TI'EB—-—'I‘he group composed of principal and a few faculty members who witl
guide and oversee the se!f~smdy process.

COORD!NATOR-—-See CONSULTANT.
CURRICULUM——AH the experiences planned and guided by the school.

FACULTY—Persons involved directly in the teaching/learning process (includes principal, teachers, librar-
ian, counselor).

FACULTY AND STAFF-—Persons employed byasdmol meymybeinm!veddimcdyin teaching/leaming
. or may be in a supportive role.

GOAL—A broad aim or end.

GOSPEL VALUES— Those values clearly evident in the teaching and modeling of Jesus Christ; for example,
reconciliation, justice, courage, love, hope, faith, and many others.

METHOD—How a specific subject is taught.

. OBJECTIVE—A specific aim or end.

PHILOSOPHY —A statement of basic beliefs or principles.

REDI—Religious Education Developmemal Inventory, an NCEA Instryment designed to assess outcomes in

- religious knowledge, attitude, practice, pemepﬂouofcradeswhoﬂcsdloolmdpmshrehgion
programs.

REOI—Religious Education Outcomes Inventory, an NCEA instrument designed to assess the religious
knowhdgemdmﬁmdeoumnesofmnmrhighmholksdmlmdpaﬂshmhgimpmgmms

SCHOOL BOARD —A body of persons established for the primary purpose of recmnmendmg policy for a
school. .

SELF-STUDY COMMITTEE—AI persons directly and consistently invnlved in completing the self-study.

STEWARDSHIP—The proper use and reasonable conservation of all created goods.

'STRAND —Any single topic within a subject area.

TOTAL CATHOLIC SCHOOL COMMUNITY—AIl the persons involved with the Catholic school; its stu-
dents, facuity and staff, parents, board members, clergy, arch/diocesan education staff, plus parishioners;
used if/when needed to emphasize parishioners.

VISJTING TEAM —The group of observers who examine, verify, and challenge the findings of the school
community.
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