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‘This bibliography has been compiled ag part of a continuing
series designed to make information on relevant dissertations
available to users of the ERIC system. Monthly issues of Dissertation
Abstracts Internaticnal are reviewed in order to compile abstracts of
dissertations on related topics, which thus become accessible in
searches of the ERIC data base, Ordering information for dissertations
themselves is included at the end of the bibliography.
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AN INQUIRY INTO THE RELATIVE FREQUENCY OF VARIOUS
PRACTICES FOR TEACHING WRITING IN THE CLASSROOM
AS PERCEIVED BY AUTHORITIES IN THE FIELD

Orderho. DAB412511

Boiamsky, CaroLYN ROSEN Pu.D. Georgia State University - College
ol Education, 1984. 384pp.

Purpose. This sti.dy attemptet to derive a tentative set of norms
for the frequency with which teachers should use specifi; practices
for teaching writing at four grade levels.-primary, middle, secondary,
and postsecondary.

Methods and Procedures. Asurvey, An Inquiry into Classroom
Practices in the Te&ching of Writing, was conducted of 200 authorities
in the field. defined s those who had written or edited a book
sponsored by the !National Council of Teachers of English since 1863
and administrators of satellites of the National Writing Froject. An
analysis was made of all responses. Lata were anaiyzed buth
descriptively and inferentially. In addition. & repaaled measures,
subjects-by-treatment analysis of variance was conductad to
determine significant differences between grade leve's.

Results. There were ro significant ditfe:ences between
subpopulations. Significant dit'erances were found between grade
levels tor 27 of 39 practices studied. Responses to 21 praztices met
the criteria for establishing & tentative norm.

Conciusions. A tentative set of norms {or teaching writing
emerges The respondents recommend the majority of those
practices associated with a process approach be used most of the
time. Grade level appears lo be a key factor in tietermining the
trequency with which many of the practices should be used. A charge
infrequency with an increase in grade level is recommended for many
of the practices.

A COMPARISON OF ORAL AND WRITTEN TECKNIQUES OF
CONCEPT INSTRUCTION TO STUDENTS OF DIFFERENT
LEARNING STYLES OrderNo. DABA13764

Crisman, FRANCIS NEIMAN, PH.D. University of Minnesota, 1884.
149op.

Thia study taught the two key social studies concepts v!
soveraignty and comparative advaritage to 24 classes of eleventh
grede students Two instructional mogdes were used. oral and written.
Three techniques of presentation were used: definition ard critical
atributes only, definition and critica! attributes toliowed by four
exarnples, and four exampies followed by definition and ¢ritical
attributes. The concepts were chosen specifically bacause they are
examyples of two primary conceptual classifications. conjunctive
(sover&ignty) and reletionel (comparative advantayge).

A learning style analysis was aiso included to compare the resulis
by stucisnts of different learning styles on each of the concept
atiainment tests, and to determine if tearning style is a unique learner
characteristic. ot if it is closely related to student academic
achievement based un the Califarnia Achievement Test.

Results indicated that students score significantly betler when
examples arg presen:ed. Sequence was tmportant only in the case of
the more c.omplex relational concept where siudents scored
significantly better when the definition and aftribules were presented
prior to the presentation ot examples. Lesrning style appeared as a
learner characterisiic significandy different trom student academic
actrevemen! Tnere is no significant difference in conzcept attainsr-nt
whun the oral and written modes are compared.

THE EXPERIENCE OF COMPOSITION AND WORD
PROCESSING: AN ETHNOGRAPHIC. PHENOMENCQLOGICAL
ETUDY OF HIGH SCHOOL SENIORS Order No.DAG416862
CurTiss, Damian Herman, Ep.D. Boston University, 1884, 277pg.
Major Professor: Hilary €. Bender

This ethnographic study documents the experience of students as

they Cevelon their compasition skills, with the word procassor as an
svailable tool. The students are fifty-three seniora gnrclled in three

slactive writing courses at a pubtic high school in & amall town of
scuthaastern Massachuuetts. The word processing is by means of ten
Apple lle microcomp: ters programmad with either "The Bank Street
Writer" or "The Apple Writer tle”.

This study addresses the prot:lem of recognizing those elements
important to & milieu by which une seeks to foster composition ski'l
development. The study does this by claritying the patterns of
cuncern--thase elements that the students regard ag important--that
emerge from their experience. In the end the study sees the
relationship of the word processor as a composition tool to the other
elements integral to a nurturing composition miiieu.

Access to the students' experience of compesition skill
development is by means of participant observation, student journals,
surveys, interviews, and the writing aroducts. In ihe light of their
sigh.een week composition course experience, !1e studerits in this
study gave unaniirious voice lo the following elements of the writing
process as being most important to their becoming better writers:

(1) a meaningful wriling topic; (2) time to think and writs; (3; a place
to think and write without distraction; («) dialogic-feedback (i.e.
valued faedback within the context uf didlogue regarding one's
writing); and (5) word precessing s a writing context. The study
suggests that these elements form the essentiai milieu for writing:
without them writing progress falters and is diminished.

However, even given a nurturing writing milieu, the word
processor still may not be a writing tool preferred by all. As the prefile
of one student indinates, the word processor may inhibit the writing
progreas of some writers. The very speed with which one can record
thoughi with the word processor may interf are with the deliberative
process upon which some writers, with their pen and paper methods,
have become habitually dependent. On the uther hand. some
students found the digruption of concentration and slowness iriposed
by their lack ot keyboarding skilis inhibiting.

Nonetheless, the overall response to composition with the word
proce3sor as tool was vary positive. Some siudents no longer wanted
to write without it.

A STUDY OF WRITING EXPERIENCES AS PERCEIVED BY
THE FACULTY AND GRADUATING SENIORS IN THE
COLLEGE GF ARTS AND SCIENCES AT THE UNIVERSITY OF
NEBRASKA-LINCOLN Order No. DAB412300

Cutcitre, DesorRaN EveLyn, Pr.D. The University ¢! Nepraska -
Lincoln, 1983. 363pp Advisers' Rex Reckewey. Udo Jansen

This study examined the writing experiences of college students
as perceived by batn the teaching faculty and the graduating seniors
of a major college in a major uriiversity system. Descriptive data
coliection included two survey instruments administered to the two
ditterent populations. The data gathered were compiied in
hequencies in order to Jescribe the number ana percentages of the
tolnl responses of each population for each section of the
questionnaire. The data were recompiled 1or each population by
academic groups- humanities, natural sciences. and tocial acisnces
in order to determine any differances among the groups on each
saction of the questionnaire. Significant diferen:es were found on
the variables prewriting, content in evaluation, discussing research
techniques, and content as major problem in student writing. No
significant diflerences were found araong the stugent groups
concerning any of the variablus However, & discrim:nant analysis of
student questionnaire da.a de*ermined eight vaciables in studant
writing experiences which predicled with a 80% hit rate a student's
expression of competence in writing. i the eight variables two
described experiences in English ¢classes. while four pertainga to
experiences in other courses, with 1w of the variables applying tc
eithe: categories of classes Other findings revesled note.taking ag
the most trequer.tly occurnng king of writing in and for a claas. Of the
theas major stages of the writing process.-prewriting, wiiting, 8+
rewriting.-the first stage was the only one reported octurring on
occasion. Little, #f any writing occurred in 2lasses; and not editing or
rewriting was reperted taking any class time. In most classes, writing
was Seen as an attachment to a class and usually as 4 means of
evaluation. not as a too! tor learning. The predictors of student
competency, though. reveaied the imponance of writing us more than
a measure of evaluation and as & mandatory occurrence in classes
across the curriculum,




r

CHARACTERISTICS OF THE CONCEPT OF AUDIENCE IN
FIFTH GRADE WRITING OrcarNo. DAB4O8BS4S

DAy, MARGARET Many, PH.D. The University of Connecticut, 1983.
1449, '

Purpose of the Study. The purpose of this study was to define the
characteristics for sanse of audience for a population of flfth grade
stuoente. Tha relationship between assignment of audience
categories and the audience fit, forma’ andt organization tor
addrassed audience was assessed. Also investigated was the
relationship of prewriting discussion to the students' perceived needs
of audience.

Procecures. The populstion included one hundred thirty-saven
students randomly assiqned to direct wiiting to ¢:ther peer or
principal. Students wa: - , . eserited with a writing s'imulus consisting
of a proposed issue of ali2ring .he length of school week. Prewriting
discussion was generated to include all possible ramifications of this
shortened week. Students were directed to write a letter to the
(ssigned audience ta discuss the situation and their reactions to it. A
questionnaire was distributed following the student writing.

Data collected included commonly accepted anaiyses of writing
such as spelling errors, grammatical arrors, product iength, number
of senter:ces, unusual words, hanuwriting and total Reading Score
from a sténdardized test. Holistic assessment by trained raters was
conducted for audience fit, formar and organization. The resuiting
data were aralyzed using multiple analysis of variance and
discriminant ‘unction a.1alyais. Significance was tested at the .05
level. Questionnaires were assessed using 4 percentays of responses
in categories of answers. Comparison was made with the possible
resulta of the prapesed sheriened week discusaed in prewriting.

Con~lusions. Conclusions resuiting from statistical analyses of the
research questions ~ere. (1) Scores for organization for audience
showed significant relatiorship to assignment of audiance. (2) A
statistically significant difference was fourx' between means for
product length and assignment of audience. (3) Ho'istic ratings for
audience fit. formai and organization showed signiticant interaction
with gander of student and addressed audience. (¢.) A strong
relationship was revealed between students' nerception of audience
1e8ds and prewriting discussion. :

Characeristics of sense of sudience for fi‘th graders i.xciude
ditferences in spelling, product iangth, unugugl words and
organization for audience. Students’ perceived needa for audien..e
are infiuenced by prewriting discugsion.

TRENDS IN WRITTEN COMPOSITION INSTRUCTION N
ELEMENTARY SCHOOL TEXTBOOKS, 1900 TO 19589
Order No. DAB418830

Donsky. Barsara von BHACHT. Ep D Hofstra University, 1884,
278pp.

This retrospective was dasigned 10 determine major irends in
written composition instruch:on. as dedicted within elementary schoo! .
English taxtbooks published tetwean 1900 ard 1859. Stemming from

:ne nronoLncements of naticnal committees in the 18908, English
vecame. by the furn of the century, a cer:tral component of the
elamentary school curricuium--yet, the area remained ynevaluated.

Design uf the Study. Bliciting ‘rends in the data involved:
(1) spportioning the interval irio three roughly equal periods-- 1900 to
1917. 1918to 1935. and 1936 to 1959; (2) selecting nine English
fanguage tex:book series. published during the interval, for the
database; (3) ‘ormulating a categorical framevork for content
analyais: and (4) performing a trend analysis for each category to
determine whether significant changes occurred between 1800 and
1959

Content analysis involved tabulation of number of tasks, per
volume, for each of twelve facets of language instruction including:
(1) modeling; (2) oral language exercises related to writing; (3) orel
language exercises unrelated to writing: (4} words; (5) sentences;
(6) paragraphs; (7) letter writing. (8) prose; (9) variegated torms;
(10) grammar and mechanics; { 11) skillg; and (12) residuals.

Finaiags of the Study Trenc analysis revealed increasing amounts
ot instructional time sllocated to oral language exercises (unrelated to

writing assignments) and skills such #s outlining, noietaking and
proofreading; decreasing amounts of time allocated to modeling, orsl
langue ge exercises related to writing, word development, (etter
writing, and prose: and brief increases followed by decreases in

O allocated 'me for variegated forms (drams, poetry, riddies) and
E MC residusis No changs was recorded by grammar, sentences. or
T paragraphs.

Geiieraily spsaking, the preponderance of categoriss reflecting
descending trends pertained to written language, with oral language
increasingly favored by educators. Nineteenth century stalwarts.-
grammar and sentence construction--piodded steadfastly along,
ssemingly impervious tu shifting currents.

‘mplicition. Informed determination of riculum is possible.

anglus:on. Textbooks provided acct “aters for
me.Juring educational trends, as influe © w Jriglization,
immigration, the Depression. technolo ances, and

instructional theories. Schools’ functions ea, .nded in keeping with
an increasingly comple:x society, courses of study grew apace;
textbooks became increasingly differentiated. English instruction,
caught in the maeiatrom, refiected changing times and praferences.

THE RELATIONSHIPS BETWEEN SELECTED VARIABLES AND
STUDENT WRITING ACHI. /EMENT AND STUDENT WRITING
ATTITUDES Order No. DAS40S038

FisneL, CaroL THoMAS, PH.D. The Pennsyivania State University,
1983. 116pp. Adviser. Dr. Mary M. Dupuis

This study was conducted to determine whether training teachers
in writing instruction i the Penn State Rhetoric Project Summer
institute would have a positive effect on student * rriting attitudye and
student writing achievement. Additionally, the relationships between
the variables of sociceconomic status of the school, teacher writing
afttitudes, and teacher writing achievement and student writing
attitudes and achievement were examined. .

The sample was comprised of eight teachers from aight school
districts in central and western Pennsyivania. Each teacher provided
two heterogeneously grouped classes for 2 total of sixteen classes.
Four teachers had been trained and four had not.

The Emig Studeant Writing Attitude Scale and the Revised Student
Writing Attitude Scale were administered to all students at the
beginning and end of the school year. Two short writing sampies to

be holistically scored were collected at each attitude scale
aaministration. Data on teacher writi g attitudes and achievement
were collected in the spring. Three inalyses of variance with training
as the independent variabie and fr ur stepwise regression angiyses
were parformed.

No significant differences were found between the writing
achievement posttest scores of students of trained teachets and the
scores of students in the control group. In the experimental group
zlone, tne posttest scores were significantly greater when compared
to the pretest scores. No other variables significantly predicted
student writing achievement scores. Howevar, teacher writing attitude
scores and socicaconomic status of the schooi significantly predicted
gains in writing achievement.

On the Revised Student Writing Attitude Scale, a significant
difference was found between experimental and control groups. For
the Emig Student Writing Attitude Scale, no significant differences
were found; however, similar trends occurred. No other variables
besides training significantly predicted student writing attitude
posttest scores,

The conclusion drawn was that teacher training in the Penn State
Rhetoric Project Summer Institute had a positive effect on student
writing attitudes and achievernent, but that much of the variance of
these measuresa ramains 1o be explained.

THE EFFECT OF TEACHER FEEDBACK ON THE REDUCTION
OF USAGE ERROKS IN JUNIOR COLLEGE FRESHMEN'S
WRITINGS Order No.DAB414818

GRAHAM, MACY SATTERFIELD, PH.D. University of Southern Mississippi,
1983. 91pp.

The purpose of this study was to determine the effects of the
irequency ¢! teacher feedback on the reduction of usage errors
occurring in the writings of junior college freshmen composition
atudents and on their knowledge of grammar as evidenced by scores
on the English Expression test of the Cooperative English Tests (CET)
while controlling for sex, race, and the score on the American College
Tasting Program, English Usage Test (ACTE).

The 38 junior coliege subjects who participated in the study were



enrolled in two beginning freshmen composition ciasses which
comprised the treatment groups: both classes received the same
classroom instruction, but Group A had every writing assignment
rmarked for usage errors, graded, and returned, Group B had every
third assignment marked for usage errors, graded, and returned.
The effect of group membership was determined by the use of
multiple regression techniques. One criteriots variable was the
difference between the pre- and post-usage errcr grade, and the

usage error test scores. The independent variables were sex, race,
the students' ACTE score and group membership.

An analysis of the data of this study produced the following results:

() students who had every writing assignment marked for usage
errors and returned did not make significantly fewer usage errors in

their writings than students who had one in three writing assignments

marked and returned; and (b) students who hed every writing
assignment marked for usage errors and returned did not make
significantly higher scores on the English Expression test of the CET
than those who had every third assignment marked and graded.

SYNECTICS AS AN AID TO INVENTION IN ENGLISH
COMPOSITION 104 AT BALL STATE UNIVERSITY

Order No. DA8417060

HeaviLIN, BARBARA ANNE, Pr.D. Ball State University, 1984, 365pp.
Chairman: Dr. Richard Whitworth ,

This research addressed two major questions: {1} whether
ctudents in an English 104 class in which synertics was used as an

aid to Invention wouid develop the ability to thik analogically by
using an analogy invented in the synectics process and to think

divergently by using the sxymoron invented in the synectics process

ang (2) whether these students would develop a more positive

attitude towards writing.
The subjects of the study were two English 104 compoaition

classes with fifty students, including eight case studies. The re§earch
was conducted during Winter Quarter 1982-83 at Ball State University.

The study followed these steps: (1) a diapnosiic theme,
(2) questionnaires, (3) three synectics sessions and the resuiting

essays, accompanied by journal responses and jogs, (4) interviews as

necessary to complete data, (§) a final theme without a synectics
session, accompanied by a journal response and log, and
(6) instructor's logs.

Analyses of the data led to the following findings: (1.) that all of the
case studies and the majority of the group used analogical thinking en

all of the themes. (2) that aithough four of the case studies and the
majority of the group used divergent thinking on at least one theme,

only one of the case studies and a minority of the group ug.ed this type
ot thinking on the final theme. (3) that ail of the case studies and the
majority of the group evaluated synectics as being t_\e|pful. (-§) that of
the four case studies responding to the questionnaires, two indicated
more positive attitudes towards English 104 than thqy had Indicated
towards previous writing experiences, as did the majority of the group

as a whole.

These findings led to the following conclusions: {1) that students

lsarned to think analogically. (2) that few students iearned to think
divergently. (3) that students developed a more positive attitude
towards their writing.

WRITING IN ACADEMIC SETTINGS: A STUDY OF THE

RHETORICAL CONTEXTS FOR WRITING IN TWO COLLEGE
CHEMIC AL ENGINEERING COURSES Order No. DAB40SS508
HERRINGTON, ANNE JEANETTE, PH.D. Rensselaer Polytechnic Institute,

1983, 403pp. Adviser: C.Lee Odell

Thig study investigated the context for writing in two coliege
chemical engineering classes: a laboratory class and a process

design class intended to simulate the design problems and writing
demands of Industry. Consistent with the rhetorical and social theory
that informed this study. each class was viewad as & community for
reasoning and writing. ‘Whi.e the study focused on these two classes,

it had & broader aim: to contribute to our understanding of the

purposes writing might serve for kearning in any discipline and the

ways 1sachers create ciassroom contexts for reslizing those
O purposes.
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other criterion variable was the ditference between the pre- and post-

WRITERS TALK ABOUT WRITING: AN
: ECLECTIC
APPROACH TO TEACHING COMPOSITION

Hupson. K . e OrderNo. DA8417631
SON, KATHLEEN A, PH.D. Texas Christian Unlversit
Advisers: Jim W. Corder, Gary Tate ¥, 1984. 300pp.

This study started upon the assumption that ici
writers say about writing is a valuabie ‘r)esourci fz?:]r:g :g:gg{gg f
composition. Quotations from writers of all kinds.-novalists pootos
'essayls§s. popular.. serious--provide ideas, materials, and dl'rectlor'ta

or use in composition classes. Some quotations are particulariy
usefui as they fail into categories teachers are ai ready familiar with:
the craﬁ. Source, process, structure, audience, and attitudes. In thc:
quotations supporting each of these categories teachers of ‘
compp;lnon can find guidance for what they do in the classroom nd
for writing assignments to bs done both in and out of the classroo‘
Though this study uses what writers say about wiiting to provide ™
examples of classrpom work and writing exampies, it doeg not
:Im:‘gagtest'that there is only one way to use the rich possibilities found in
what w:ters Say about writing. Quotations from writers appear with
o ¢h chapter where they are particulariy germane; another gatheri
quotations appears as an appendix. ' "

The following questions were
axplored: (1) H
tsachers parceive the contexts for writing in(tge::’lmu“nu an
::t:i;i’%auy. \;lh:t;auos are addressed? what writer and ro'ador voles
med? and what pragmatic purposes does writl
g’) What In_wes of reasoning are used in the reports wrlt?gn.f::?::ch
a§rsr.. specifically, what ciaims and warrants are ysed?
meth oz :’tudy used a combination of quantitative and qualitative
method . a survey of al! stu_dents and teachers participating in these
student'smnt’:gdtgg .r?ed discourse-based interviews with ten
chers, o i
e.na_lrysis of Claneo teac warranbt;cmhon of these classes, and text
he findings Indicate that stbdents
and teachers do
tr::d ??f:elei tc; rzpresent two different communities: issup:;c\:‘rm:’rn?
» NG purposes vary. Further, iines of ing
the texts vary. The findin indicate:  that arise wnit
. @S aiso indicate probiem i
particular class when students o i Foe) laue o iin 8
en s 0 not perceive a real issue f
reasoning and writing and when stud ot
| ents and
the _?:met pgrceptton of roles and purposes teachers do not shere
@ study gives us some insight into the'dive
) sigh rsity of con
:g:g\giga f.;?llege ciagses, Fur_t_her. it iustrates two cyaulte dif;:::\:m
educatc : el ;)cul ;m ::r;ar; ;nt:ptg might serve in introducing students
. unity: one, to teach students b
f:enng?g:spargfde::a 2; rr;slasc::mng of th;t discipline, and two.?o‘:npare
es associated with that discipli
findings suggest ways teachers mi esting cismror e
might go a i
contexts condusive to realizing those gurpose:bom lcreatmg classroom

COMPETENCE IN WRITTEN EXPRESSION: INTERACTIONS
BETWEEN INSTRUCTION AND INDIVIDUAL DIFFERENCES
AMONG JUNIOR HIGH SCHOOL STUDENTS

JEROSKI, SHARON FRANCES, ED.D. The University of British Columbia
(Canedal, 1882. Supervisor: Dr. Robert Conry

This study explored the relative contributions of individual
differences, instructional strategies and aptitude-treatment-
interactions (ATi) to the writing performance of 600 grade eight and
nine students in two British Columbia schooi districts.

Two experimentai schools were identified in each district.
Participating classes within & school were randomiy assigned to
Treatment A, a skills-based approach to descriptive writing, or to
Treatment B, a workshop approach to expressive and personal
writing, for eightesn to twenty hours of instruction over ten weeks.
Treatments differed principaily in the degree of structure provided.
Contro! ciasses in a third school recelved only literature instruction,

Prior to instruction, measures of wiiting abllity, attitude toward
writing, reading comprehension, fisid independence and cognitive
complexity were obtained. Foliowing instruction, students compieted
one narrative and three Directed Writing tasks, and two aftective
scales.




A series of within-district multiple regression analyses
simultaneously examined the contributions of aptitudes, treatments
and ATl to esach outcome variable. Sex, writing ability, attitude and
reading comprehension demonstrated consistent effects on
outcomes. Directed Writing scales showed significant effects for

experimental over control groups; holistis and anaiytic scales did not.

Treatment B students responded more favourably to the affective
scales than did Treatment A, but there were few differences between
these treatments for writing outcomes.

Four ATI's showed a consistent pattern over three or more
equations for performance outcomes: sex-by-attitude-by-treatment
(experimental versus control); reading-by-treatment (A versus B);
compiexity-by-treatment (A versus B); and sex-by-reading-by-
treatment (A versus B). Sex-by-field independence-by-treatment (A
versus B) contributed to three of four affective outcomes.

The full model, incorporating aptitudes, treatments and ATI,
explained a surprigingly low proportion--generally less than 50
percent--of the variance in writing performance.

THE EFFECTS OF COOPERATIVE PEER REVIEW ON
COLLEGE STUDENTS ENROLLED IN REQUIRED ADVANCED
TECHNICAL WRITING COURSES Order No. DAB419512

JoroaN, Mary KATHERINE, PH.D. University of Maryland, 1983. 163pp.
Supervisor: Joseph L. McCaleb

The purposes of this study were to investigate the reiationship of
peer review to writing performance, revision operations, and attitude
toward rewriting. The study was conducted at the University of
Marylar.d, Coliege Park, during the fall 1982 semester. One hundred
and twenty-eight students taught by five experienced teachers in ten
sections of a three credit required professional writing course,
Technical Writing, were in groups which were randomly assigned to
treatmant and control conditions.

The experimental group participated in activities which stressed
peer review of drafts, cooperative behaviors, and focused on revision
throughout composing. For half (three) of the required papers,
students were asked to review their papersin light of the recursive
stages of revision. These stages were defined as follows: in-process,
editing, peer review, and proofreading.

The peer reviews were directed by a guide assigned to focus on
the primary traits of the specific paper. Students were randomly
divided into pairs, and using the review guide, wrote an evaluation of
the draft, which they returned and discussed with the writer.
Guidelines for cooperative groups and behaviors such as helping,
praising, checking, and questioning were discussed and incorporated
into the reviews.

The control group performed alternate activities. Pretest and
posttest researched essays which extended over three class periods
to allow time for prewriting, writing, and rewriting, were collected and
scored by outside raters, who used the Diederich Scale for Grading
English Composttion, modified.

Further analyses of these essays include a frequency count of
revision operations on drafts and revisions, and the scoring of the
posttest attitude survey on rewriting. Statistical analyses included the
analysis of covarlance and the t-test,

Although cooperative peer review could not show significant
improvement in writing skills, it did show an increase in the Total
number of Revision Operations performed, an increase in the
operation of Deletion, as well as an improvement in attitudes towards
revision. Suggestions for further research include (1) investigation of
the eftects of cooperative grouping when student grades depend
upon the success of the group; (2) afollow-up study to examine
student revision activity and writing performance beyond the
parameters of the coursa.

TEACHING THE TAGMEMIC DISCOVERY PROCEDURE: A
CASE STUDY OF A WRITING COURSE

OrderNo. DAB414742
Katz, SANDRA, D.A. Carnegie-Mellon University, 1984. 241pp.

Researchers in writing have become increasingly interested In
finding effective ways to teach rhetorical invention. One system of
invention that research suggests is effective is tagmemic Invention, as
presented in Young, Baecker and Plke's seminal text, Rhetoric:
Discovery and Change (1870). However, some of the heusistics
associsted with tagmemic invention are difficult to learn and to teach.

E ‘lCu study focuses on the most well-known, complex, and problematic
! - iristic In tagmemic rhetoric: the tagmemic discovery procedure
T ais0 known as the “tagmemic matrix®).

. S

Using various research mathods, the author did a case study to
(1) identify the problems that students have using matrix, (2) observe
the effzcts of various instructional methods on students’ )
performance, and (3) determine what effective and ineffective use of
the marix jooks like. Beyond these specific objectives, the study
addressed the more general purpose of case study research: to raise
hypotheses and issues for more carefully controlied research.
Subjects were approximately twenty students enrolied in an
introductory writing course at Carnegie-Melion University during
Spring Term, 1983. Five students were focused upon.

When they started to use the matrix, students had such problems
as difficulty distinguishing between the matrix's cells and integrating
the matrix comfortably into their writing process. However, by the end
of the course, most students developed the abliity to use the matrix
tor various purposes: to generate ileas, arrive at hypotheses, identily
gaps in their understanding of the subject explored, etc. Sevaral
subjects developed a high degree of fluency with the matrix. For
examplq. their “movement" through the matrix became iess
:::kchamcal. more controlied by the features of the problem-solving

Several instructional methods may have contributed to these
!mprovements. Among them are: parsing the task of using the matrix
into more manageable sub-tasks; moving from a highly structured
procedure for guiding students' use of the matrix to a more ioosely
structured procedure; providing students with specific procedures for
monitoring their use of the matrix; cemonstrating, in clase, the
process of using the matrix to explore a rhetorical probien, providing
teedback on students' use of the matrix, etc. Due to the inherent

limitations of case studies, further research needs to be done 1o teat
these findings.

)

THE EFFECT OF MODE OF DISCOURSE ON STUDENT
WRITING PERFORMANCE OrderNo.DA8419063

KEGLEY, PamELA HoLcomB, PH.D. Unlversity of South Carolina, 1984,
148pp. ’

Many local and state educatior .gengies in the Un.ted States now
mandate assessments of student writing performance. In response to
these mandates, a variety of assessment approaches have besn
deveioped, with varying results. To determine the reliability of
evaluation decisions about student writing competency across mcdes
of Jiscourse, seventh grade students in three middle schools {rom the
Charlestan County School District, South Carolina were randomly
assigned a writing task in one of four modes of discourse--
description, narration, exposition, and persuasion. Using a criterlon-
referenced, focused-holistic scoring scale, trained raters scored the
writing samples produced by the students. In order to investigate the
hypothesis that student writing performa~ce varies according to
mode of discourse, the students were matched on the variabies of
race and prior language achievement across modes of discourse. The
data were then analyzed by three separate statistical treatments, First,
a factor analysis procedure revealed a single dimension which
accounted for approximately 57 percent of the varlance, supporting
the contention that the scoring procedure was applied consistently to
the four modes. Second, a repeated measures analysis of variance
followed by Scheffe's test for pair-wise comparisons of means
revaaled significant ditferences between the mean score for narrative
writing and those for descriptive, expository, and persuasive writing,
the mean for narrative writing being higher In all comparisons. And,
third, the decision consistency about the adequacy and inadequacy
of student writing performance for ail possible mode of discourse
pairs was examined through the p-index. On the average, 30 percent
of the students were found to be classifled differently across the
modes. Those agencies interested in assessing student writing
performance must be aware that modes of discourse do not appear to
be interchangeable for the purpose of making decisions about the
writing competency of either groups of or Individual students.
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EFFECYT OF 0?::50 TEACHER CUES ON HIGHER AND
LOWER ABILITY, SEVENTH AND ELEVENTH GRADE
STUDENTS' REVISION OF THEIR DESCRIPTIVE ESSAYS

’ Order No. DAB417688

LaND, RoBerT E., JR., PH.D. University of Pittsburgh, 1884, 128pp.

This study examined effects which three revision cues had -«
students’ revisions during in-ciass fedratting of essays describx 1g a
tamiliar place. Effects of cues on type of revision, final draft quality,
and correlations between revision and quality were determined. Two
7th and 11th grade ciasses from a suburban, western Pennsyivania
school participated in the study. Based on their teacher’s pre-
experimental ratings of writing abllity, 15 higher and lower abiiity
writers were randomly selected from each grade for observation. One
third of the students received a cue ilirecting them to revise thelr first
drafts as they thought necessary, another third were cued to attend to
content (by adding and/or deleting), and the remainder were cued to
attend to form (by considering speliing, grammar, punctuttion, word
choice, and organizati ’n). All students produced a third draft for
which they were cued to revise as they thought necessary.

Trained text analysts identified and classified revisions and
provigded separate hoiistic quality ratings for 7th and 11th graders’
finai drafts. Three-way ANOVASs revealed that students cued to make
content revisions did make more additions and deletions than those
receiving either other cue. The number of form revisions was not
affected by any cue, nor were grade or abiliity reiated to amount of
revision of any type. However, ability was significantly reiated to final
draft quality. Moreover, a iarge difference between the quality of final
drafts of 7th and 11th graders’ cued to revise content resulted in a
significant grade-by-cue interaction. Correiations between revision
types and quality were fewer and weaker at the 7th grade Ie_vel.
Results indicated that addition and deletion revisions were increased

by the content revision cue. Results 8iso suggested that as
secondary-school writers mature they make neither more nor different
types of revisions. instead, they seem to batter employ the revision
strategies they have used for years.

TEACHER-STUDENT DIALOGUE WRITING IN A COLLEGE
COMPOSITION COURSE: EFFECTS UPON WRITING
PERFORMANCE AND ATTITUDES
Marxman, Marska Carow, Pu.D. University of Maryland, 1983.
190pp Superwisor: Dr. John C. Carr

This study was designed to investigate the effects of the dialogue

journal on the writing performance and aftitudes of coliege

composition students. and to analyze ways in which dialogue writing
is used to fullill individual student needs and course requirements. !ts

further purpose was to measure student and teacher attitudes toward
this activity.

Each of five teachers taught two sections of a required
professional writing course for students of junior standing at the
University of Maryland. Coliege Park. These ten classes provided
treatment and control groups totaling 161 students.

All of the students in the sample responded to a writing attitude
questionnaire at the beginning and at the end of the semester; and
students in the treatment group aiong with their teachers, responded
to dialogue journal attitude questionnaires at the end of the semester.
In sddition, pretest and posttest writing sampies were composed by
students in both groups and were scored using the Diederich Scale
{Moditied). Throughout the semester, the treatment group
participated weekly in a written dialogue with their teachers as a
means for attending to course objectives and students' individual
writing needs.

The results of the study reveaied nv statisticaliy gignificant
improvement in writing skills among students in the treatment group.
within the iimitations of the study’s design. There was, however,
observable improvement in the mean scores of one teacher’s
treatment class, which was significant in relation to resuits from the
dialogue journal attitude questionnaires and the coritent analysis.

Analysis of the pretest and posttest writing attitude questionnaire
revealed significantimprovement (at ari .08 leve! of significance) in
attitudes about writing among students in the treatment group. In
addition, the dialogue journal attitude questionnaires exhibited
positive attitudes toward journa! writing by students and teachers in

Q study.

OrderNo. DAB419524
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A content anaiysis of a rardom sample of diaiogue journals
indicated the fraquency to which teachers and students attended to
writing process/nerformance and attitudes in their entries. A
correlation of teacher-student comments within these categories,
provides clues which link the dialogue journal with writing attitudes
and performance.

PROPOSITIOMN ANALYSIS: A CURRICULUM TO TEACH
HIGH SCHOOL STUDENTS HOW TO ORGANIZE ESSAYS
OrderNo.DAB411733

McQuaDg, THOMAS FINLAY, PH.D. University of Pittsburgh, 1983.
293pp.

The problem is to teach high schooi students how to write
coherent essays that explain a proposition or persuade an audience
that a proposition is true. Propor tion analysis is the recommended
method. It is a process that begins with the formulation of a
proposition and continues by dividing the proposition into constituent
parts. These primary constituents can be further divided, and so on,
each division revealing more of the detail inherent in the proposition.
Because the parts constitute the whole, the proposition analysis is
coherent. When the analysis is represented in yet more detail, the
resulting essay is aiso coherent.

Proposition analysis is consistent with the classicai tradition of
rhetoric. This tradition has been criticised by some modern scholars,
who are fortified by research that shows how writers discover their
ideas in the process and not in the pianning of writing. Propositiun
analysis is adaptable to this more modern view, since it permits
discovery in process, but it is aiso recommended as a means of
teaching students what coherence is.

The curricuium to teach proposition anaiysis cons. sts of ten
lessons constructed around a hierarchy of behavioral objectives. The
curricuium oc cupies thres or four weeka of instruction. Both the

curriculum and the teacher’s guide may be used 1o efiect mastery
learning in a group setting.

The curriculum and teacher's guide underwent three triais in tenth
and eleventh grade ciassrooms. Pre- and post-tests were evaiuated
on a scale designed to measure coherence in essays, and students in
ali three trials showed improvement. Formative evaiuation inciuded
questionnaires given to students. and their responges helped guide
the subsequent revision.

ENGLISH COMPOSITION IN THE HIGH SCHOOL: A
COMPARISON OF EFFECTIVE TEACHERS' SELF-REPORTED
PRACTICES AND OPINIONS WITH RECOMMENDED

CURRICULUM OrderNo. DAB410156

Mv:_ns. JoHN TRoTTER, ED.D. Tempie University, 1984. 218pp. Major
Adviser: Dr. Morton Alpren ‘

This study was designed 1o determine how extensively the

practices and opinions of a sampie of twelfth-grade English teachers
who were judged to be effective teachers of composition agreed with
tha recommende ““ans of authorities in the field of high school
composition cur..culum and instruction. Historically, there has been
littie or no sound empirical evidence to indicate the extent to which
such expert recommendations are tavorably regarded and
implemented by classroom teachers.

The study focysed upon four questions: (1) What areas, topics,
and elements do the authorities recommend for the composition
component of the twelfth-grade English curriculum. {2) How
extensively do teachers’ practices reflect these recommendations?
(3) How extensively do teachers’ professional opinions refiect thase
reco.mmendalions? (4) How extensively do teachers’ practices and
opinions agree regarding the authorities’ recommendations?

A 35-item survey was constructed based upon the
recommendations of ten authoriies. A sample of 205 twelfth.grede
English teachers from public high schools throughout Pennsylvania
responded to the survey, rating each item in terms of how extensively
it reflected actual ciassroom practice and how extensively it reflected
professional opinion, given ideal teaching conditions.

Analysis of the data revealied that the authorities’
recommendations refiect a broad range of approaches to writing,

stressing mastery of mechanics and form, and awaraness of rhetorical
techniques and stylistic variety. Certain recommendations tend to

disregard such constraints as the composition textbook, limi
and large claes size. g mied time,




The sample's actual classroom practice ratings suggested that
recommendations refiecting more traditional, less time-consuming
approaches to composition werd more likely to be implemented.

The sampie's professional opinion ratings generally reflected the
authorities' recommendations more favorably than did their actual
classroom practice ratings. Evidently, the sample agreed in spirit with
a number of recotamendations which might prove difficult to attain in
actual classroom situations.

1here was a high positive correlation between the sample's
practices and their opinions. Differences between actual re.sponses in
each category for most items were also apparent.

Recommendations for school personnei and for further regearch
areincluded in Chapter 5 of the dissertation.

” PEER INTERACTION DURING COLLABORATIVE WRITING AT
THE 4TH/STH GRADE LEVEL OrderNo. DAB410412

NUNN, GRACE GAETA, Pu.D. The Ohio State University, 1984. 274pp.
Adviser: Professor Sharon E. Fox

The purpose of this study was to investigate oral language used by
4th and 5th grade dyads in a collaborative writing setting. This
research was based on a theoretical framework which drew heavily
on the writings of both Vygotsky and Bruner and which emphasized
the interrelatedness of thought, language, and learning. More
specifically, the study bridged research in both oral language and
written composition. In concurrence with the work of Motfett and
Britton, the view was taken that the ability to sustain speech is a
necessary antecedent of writing and that peer interaction is a valuable
aid to learning.

in this study, flve pairs of 4th/5th graders from an informai school
vare individually audio tape recorded while carrying out three
Jitterent writing tasks, two of which involved joint authorship, and one
of which entailed indepsandent composition. Answers to the following
questions were sought: (1) What is the role of talk during
collaborative writing?; (2) How does the nature of the writing
assignment affect the oral language that is produced?; (3) When a
distinction is made between more sophisticated and less
sophisticated writers on the basis of their written productions, is there
a corresponding difference in their use of oral language?: and
(4) How are boys and girls similar/ditferent in their production of oral
and written language? In this study, more than 15 hours of audio

tapes were collected, transcribed, and qualitatively analyzed in
reiation to notes taken by the researcher who remained present
during the recording sessions. It was found that oral language played
animportant role in (a.) the maintenance of interpersonal
relationships; (b.) problem solving relative to the writing task;

(c.) exploration of language and of new ideas; and {d.) critical
examination of existing ideas. The nature of the writing assignmant
affected advanced planning, type of language used, and length of
production. More sophisticated writers were more dellberative and
engaged in more word play than less sophisticated writers, Lastly,
boys and girls consistently ditfered in their choice of writing topic.

‘STUDENTS' REVISIONS AND TEACHERS' COMMENTS:
TOWARD A TRANSACTIONAL THEORY OF THE COMPOSING
PROCESS OrderNc.DAB412348

Onore. CYnTHIA SuE, PH.D. New York University, 1983. 342pp.
Chairperson: John S. Mayher

Recent research has shown that teachers’ comments have little or
no effect on students' revisions. Research has also documented that
cornmenting continued to be product-oriented even if classroom
practices are process.oriented. Therefore. a study was designed 1o
explara the effects of inter-draft commentary on the revising practices
of three college writers. Data tor this study involved reporting-in
protocols, interviews, text drafts for two agsignments and rank:
ordering of drafts in each series.

Only one final draft was unanimously ranked as the best draftin a
series. indicating that revisions fostered hy commentary do not
improve text quality Data analysis, however, indicated that good
teacher commentary demands reentry into the composing process
without a necessary textual result, that redrafting is not the cure for
problems with composin,, that revision may be defined as the
discovery and exploration of new meanings and new connactions,

@ 1nd that growth resides in writers’ processes and not in the taxts they

MC"od”“'
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THE AMOUNT AND NATURE OF COMPOSITION
INSTRUCTION IN TWO SECONDARY ENGLISH
CLASSROOMS OrderNo.DAB411836
PipMaAN, MiLLIE HAAS, PH.D. U.aiversity of Pittsburgh, 1983. 177pp.

Although there is a gre ~ing body of research on students and how
they compose, there is ‘iiile research on how teachers teach students
to write. In an attempt to discover what constituted composition
instruction in two secondary English classes, thirty-six observations
were conducted over & nineteen-week period. The observations in a
traditional English class and in a semester.long writing course had
three purposes: {1) to determine how much time was aliocated for
each subject in the English program incluging composition; (2) to
taily the amount of time spent on each phase of the composing
process; and (3) to narratively describe the writing events that
occurred,

The class’ emphasis was coded every five minutes and longhand
notes were made to describe what aspects of the composing process
were stressed and how the writing evert was tLught,

The quantitative coding showed that the teacher of the traditional
English class spent 57% of the cbserved time on literature and 16% on
composition. The majority of the composition instruction in both
classes was concerned with prewriting activities, and t 70 types of
prewriting activities were observed. One type concentraied on
requirements for a specific assignment and the other stressed general
skills that could be used in any assignment. Most of the prewriting
activities observed fell in the |atter category. Both teachers provided
in-class writing time, but no time was allocated for revision and only
4% of the time was allotted for editing. ’

Three of the four assignments in the traditional classroom were
related to liter:'ry selections but were not sequenced. The seven
writing events  the writing class were sequenced from the resume to
the research pa, ar. Sufficient time for in-class writing was provided
even though most of the composition instruction time was devoted to
prewriting. In addition, the teachers were characterized as skill-
oriented teachers.

AN INVESTIGATION OF STORY DRAMATIZATION AS A
PRE-WRITING ACTIVITY OrderNo. DAB412051

Rousicek, HENRY LEO, Ep.D. University of Maryland, 1983. 145pp.
Supervisor: Dr. Joseph McCaleb

Story dramatization was studied as a technique to improve yvntmg
pertormances of fifth-grade students. Recent literature on writing has
shown a shift of emphasis from the written product toan interest in
the process of writing. Story gramatization was exgmnned in the first
stage of this pre-writing process. Story dramatization was selectedl
becaus it was believed to increase three primary elements of learning
and writing: meaning acquisition, sensory awareness, and the context
of piay. ' _
This study tested hypotheses concerning the quality of _
compositions composed by 33 learners, in ccunterbalanced design.
On thé first experimental day, class 1 was exposed to story
dramatization and class 2 was exposed to the control technique of
structured discussion. On the second experimentai day. class 2 was
exposed to story dramatization and class 1 was axposed _tolthe
control technique of structured discussion. A teacher training
program was planned and executed for the tedchers taking partin
this study; the resuits of that training were reported in this document.
Two facets of student compositions were examined: ‘
(1) compositional quality and (2) content elaborangn. In measuring
compositional quality, the Diederich Scale for Grading English
Composition was used, and for measuring content elaboration, the
Elaborative Writing Scale was used. To test the hypotheses, a ! test on
the difference between the mean s es was carried,o'ut to determine
whether the diffarence between the groups was gignificant.

Quantitative results showed consistent writing differe_nces
between the two treatment groups. The story dramatization group
consistently composed better essays than the group exposed to .
structured discussion. Qualitative results suggested that an effective
teacher training program took place and that story dramatization was
associated with meaning acquisition, sensory skilis. and the context
of play. _ N

Story dramatization was found to be an effective pre-writing
technigue with a specified fitth-grade poputation.

19




WRITTEN COMPOSITION PROGRAMS IN MIDDLE SCHOOLS:
A TEACHING UNIT

Sciascia, Susan Davis, Eo.D. Columbia University Teachers College,
1984. Sponsor: Professor William P Anderson

The purpose of this dissertation is to provide a simuiation of an
existing written composition program in an actual middle school to
sérve ds the basis for a teaching unit in the preparatory program for
adminigtrators and supervisors at Teachers College, Coiumbia
University.

Current research indicates a decline in writing ability among
siudents in our nation's schools. This, and the apparent confusion
among teachers in trying to define written composition and
appropriate strategies for its instruction, motivated this study.

The data collected included interviews with administrators and
staff, a teacher questionnaire and survey, ciassroom observations,
district objectives. curriculum guide and writing test and the writing
sampies of the middle school students.

The cata are used in portraying the actual teaching/learning
environment. The preparatory student has administrative problems
posed, that require an analysis of these data in seeking soiutions.
Some possible solutions sre included in tha-dissertation o serve as 2
framework to the studenri’'s own original and creative plans.

THE WRITER AND THE TEXT: DECONSTRUCTION AND THE
TEACHING OF COMPOSITION Order Mo, DAB421311
SHeLLy, LYNN Buncrer, PH.D. University of Pittsburgh, 1884. 173pp.

Generally. a written text is understood to be a refiection of its
author. In the teaching of composition in particuiar, a student's essay
is said to reveal something of that student's personaiity or way of
thinking. Such an approach to teaching writing provides a means for
motivating students to learn. Students are toid that if they write well,
then their individuality will be reflected in what they write. Thus writing
serves as an expression of identity.

There are a number of assumptions here about language and its
reiaticnship to the self of the writer. First, it is assumed that language
is referential, that 1t has the capacity to represent the self. Further, it is
assumed that the mind or personality of the writer is outside
language, that is, totally fres rather than shaped by tha linguistic
community of which it is a part. Writing is uncerstood as a8 means of
encoding: a writer thinks the thought and then puts that thought into
words.

There is, haowever, a large body of modern criticai theory which
posits a radicaily different view of the reiationship of writer and text. In
this literature, the writer is seen, not as the origin of writing, but as
created by it. In the desconstructive view, for instance, the writer is
undarstood as the product of a system of conventions that operates
outside of her control. Thus everything. including the self of the
writer, ia considered to be fiction, everything is considered to be
“text."”

This study compares the ways in which writers and texts are
defined in composition textbooks and the way they are definec in
modern criticism. it begins with an examination of current approaches
to teaching composition, with close attention given to Ken Macrorie,
Young, Becker and Pike. Mina Shaughnessy and William Coies. The
latfer chapters discuss the relationship between writer and text as
posited by hoth the more traditionali theories (New Critizism's
“intentional fallacy” and Wayn2 Booth's "implied author") and the
newer, structuralist-based theories. Throughout, the emphasis is not
simply on theary, however, buion the consequences for the teaching
of writing.

TEACHING WRITING ON A WORD PROCESSOR:
RELATIONSHIP OF SELF\MANAGEMENT AND LOCUS OF
CONTROL OrderNo. DAB414703

SIMON, JACQUELINE. Ep.D. Bos:oh._IUniversity. 1984. 232pp. Major

\

Professor: Gaylen Kelley 3

The Purpose. In an effort to impropve writing behavior seventh
grade students, with prior instruction in word processing, wrote and
revised compositions on a word processor during their Englisi c!m.
The exparimental subjects were taught self-management strategiss.
An examination of the relationship of locus of controi to seit-

O agement instruction was aiso invastigated.

Procedures. in this in sitv design, the experimentai group
attempted to attain individual goals on time on task, number of words.
and number of revisions. Pasitive reinforcement inciuded writtan and
oral comments and pubiication of a booklet with Sompositions and
illugtrations. The control group did not receive seif-management
ingtruction.

Both groups were also trained in peer editing and participated in
student-teacher conferences. In addition, the students read short
stories from a literary unit.

Analysis of Data and Major Conciusions. No significant differences
between groups were found on time on task, number of words,
number of revisions, attitude toward writing, or writing achimsvemaent.
However, gain scores did reveal significant differences between
pretest and posttest for the experimentai self-masagement group for
numb . of words and writing achievement. The control group aiso
hed significant gain scores between pretest and posttest on time on
task and writing achiavement.

Three null hypotheses were accepted since no sex differences
were found ‘n attitude toward writing, writing achievement, and iocus
of control. Also, there was not a significant posilive correlation
between locus of control scores and attitude toward writing and
writing achievement after self-management instruction.

Implications for Teaching. Seventh grade students can
successtully improve their time on task, number of words, number of
revisions, and achievement in writing in an English curricuium unit
that teaches writing skills on a word processor. Seif-management
instruction for students who are writing with a word processor, should
also be considered as an alternative to a teacher centered program
since it is as effective in improving some writing behaviors.

AN ANALYSIS OF THE RESULTS OF A BUSINESS WRITING
COURSE ON THE ACHIEVEMENT OF TRADITIONAL
STUDENTE, NONTRADITIONAL STUDENTS, AND MANAGERS
WITH IMPLICATIONS FOR DESIGNING, CONDUCTING, AND
EVALUATING A BUSINESS WRITING COURSE

Order No. DAB417139

VARNUM, BILLIE MAE, PH.D. Georgia State University - Coliege of
Egucation, 1884. 326pp. |

Purpose. The purpose of this research was to analyze the results
of a seven-hour business writing courss on the achievement of
traditional students, nontraditional students, and managers to
determine if the course improved memio writing ability, letter writing
ability, sentence stricture, usage, and decreased writing
apprehension to determine If the characteristics of their writing, of the
individuals, and of the sections ditfered to determine implications for
business writing training.

Methods and Procedures. In seven-hour sessions, the instructor
taught the communication process, good news, bad news, persuasive
memos and letters, reports, essen’ | elements of writing, usage, and
sentence structure. Each partici,.. i took a pretest and posttest on
usage, sentence structure, writing apprehension, &8 memo
assignment, and a letter assignment. They also completed a Parsonal
Styie Inventory and a Writing Information Sheet. Results were
aialyzed using ANCOVAs, ANOVAS, and Pearson correlations.

Results. Results showed that the businass writing course
produced a significant increase in writing ability. Both nontraditional
students and managers produced signlificantly improved ietters and
memos. No section scored significantly differently from one another
on usage or sentence structure. On the Personal Style Inventory, the
characteristic "judging” was significantiy more prevalent {or all the
participants than the other personal styies. Participants did not differ
in terms of the Interaction between attitude according to their
responses on the Wiring Information Sheet and tusiness writing
ability as measured by grades received in the business writing course.

On the Pearson correlations, for traditional students, business majors
ware more likely to have higher writing apprehension scores. For
working participants, thoss with high writing apprehension scores
w.:re more likely to be college aducated and have high letter scores
and to be office managers or shift supervisors. For ail three sections,
a high memo score was associated with high sentence structure
scores, high usage scores, and high letter scores.

Conclusions. Managers and nontraditional students are guod
candidates for business writing courses. They improve writing abillty
and decrease writing apprehension since they are motivated to do
well in the course 80 they can perform beiter on the jo'-.
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THE R-ELATIONSHIP OF SENTENCE.EXPANSION WITH
PICTORIALIZATION ON GRADE SiX WRITING
OrderNo. DAB412542

WaSON Eriam, Linoa, E0.D. Montana State University, 1984, 170pp.

This study was designed to investigate the relationship of
instruction and practice of sentence-expansion with pictorlallzguon :
on the syntactic maturity of grade six students. Ot interest to this
study was the interaction nf sex and prior achnevemgnt to determine
whether the differentiation inthe instructional technique was
peneficial to a particular group. ’ o

The procedures included development of and’instruction in two
parailei sentence-expansion programs which differed in the task
demand that the experimental program required students to draw
each expansion while the control program required students to only
- axpand sentences.

In order to measure Syntactic maturity four pre-writing and post:
writing samples were collected from 46 grade six students who were
randomly divided into two groups: experimental and cont(ol. Two
modes of discourse, narrative and expository, were ey “mined on both
free and controlied writing.

Fifty-six null hypotheses were tested in this study, fmy-fgur of
which were accepted and two rejected. A three way analysis of
variance was used to determine if there was a significant difference
between the mean gain score of various syntactic factors.

Among the findings and conclusions were. (1) The use of .
sentence-expansion was found to be eftective in increasing syntactic
maturity in grade six writers indeperident of’treatmem; (2) 'There was
a significant ditference in favor of the experimental group in number
of sentenc - transformations in narrative free writing, the most fluent
writing mr;de in elementary levels; (3) High achieving maies
performed better in narrative free writing than did middle and iow
achieving males as well as ali femaie achievement lqvels'; o
{+, Dbservation demonstrated that students used plctonahzguon asa
visual brainstorming activity, an idea sketching of what they intended
to say in words. Thus, stuuents used pictoriglization to demonstrate
the verbal intention; (5) The researcher found no signiticant
diferences in narrative controlied, expository, free and controugd
writing based on sex, prior achievement and method of instruction.

THE ROLE OF LITERATURE IN TEACHING FRESHMAN
COMPOSITION Order No. DA8417065

WeAVER, BARBARA TAG, PH.D. Ball State University, 1884, 245pp.
Chairman: Dr. Joseph F. Trimmer

The freshman course in "writing about iiterature” Is a metaphor of
the profession of English. Politica! disagreements with English
departments, vocationa! pressures exerted from outside the English
department, and philosophical differences among composition
specialists intersect in the composition course based on iiterature as
they do in no other course. A new paradigm for teaching writing and a
revival of rhetorical studies have led many ingtitutions to exciude the
reading of Imaginative literature from freshman composition courses.

This dissertation argues, however, that to inciude literature in
freshman composition I8 both desirable and possibie. Through a
history of composition teaching in America, Chapter One analyzes
relationships among rhetoric, iiterature, and composition,
gemonstrating that writing and reading were affectively interrelated
for aimost 300 years. it attributes the ineftactiveness of "writing about
literature" courses In recent years to an unexamined rhetorical theory
and an inappropriate method of objective literary criticiam,

To reintegrate literature with composition on more solid grounds,
Chapters Two and Three explore the needs of freshman students as
writers and readers. Chap'er Two examines contemporary research in
composition, proposing & substitute for current-traditionai rhetoric.
Chapter Three ¢.xamines literary theories and response to literature,
proposing & substitute for objective criticism.

Chapter Four reviews proposals to Integrate reading and writing,
revealing a widespread assumption that writing about literature--in
freshman courses as in gradu 1te seminars..means writing objective,
analytical, critica! prose. i cite 3 significant avidence from many fieids
that deveioping writers naed .0 express personal, effactive, and poetic
ideas as well as to develop critical understanding.

Chapter Five proposes a rhetoric for freshman composition that
includes tha reading and writing of transactional, expreesive, and
poetic discourse. Organized by means of Janat Emig's “inquiry
paradigm,” it clarifies a view of reaiity, a sct of assumptions, an
inteilectual heritage, and a theory for this rhetoric. Finally, it offers one
example of an introductory freshman composition course corsistent
with the rhetorical framework. Using conventional readings in
American literature, it sugpests methods of teaching and evaluating
designed to create an environment in which the activities of reading
and writing can be expected to reintorce one another.

THE PUBLIC SPEECH AS A MODEL: COURSE DESIGN FOR
PATTERNS OF ORGANIZATION iN PERSUASIVE WRITING

Order No. DAB40B0OOS
WEB3, JunitH ANN, D.A. The Catholic University of America, 1884.
185pp.

In attempting to voice a concern for a problem that many teachers
and students recognize as a very real one, students often say they feel
trat they are writing to "no one in particular.” It is clear to the
teachers that these students have no real sense ot audience and write
with littie direction, producing ineftectively or poorly organized
compositions. Since knowiedge of the audience can have an
important effect on a writer's choices in matters of invention,
arrangement, and proportioning of ideas, students should profit by
being exposed to writing models that presuppose a reai audience. Itis
the aim, then, of this dissertation to provide a semester course in

persuasive writing, which wouid emphasize through a study of public
speeches the carefui consideration of patterns of organization
applicable to specitic audiences and purposes.

Chapter one presents an overview of the dissertation. Through a
discussion of studies and works by theorists of rhetoric and writers
about the teaching of composition, the chapter underscores tihe
growing need for more focussed instruction on the subject of
nrrangement in composition.

The pedagogical principles undergirding the course design and
analysis of course content are presented in chapter two. As the
rationale for the course content is outlined, the works of classical,
eighteenth century, and modern rhetoricians are analyzed to note
their contributions o the course design. The resuit is a classically-
based methodology, coupled with contemporary learning theory.

Chapter three contains the course mode!. The rhetorical tool of
audience analysis is introduced and students use it to examine
patterns of organization in six persuasive speeches and apply it to
several writing assignments. Students are asked to describe a number
of audiences and focus on attitudinal orientation and the persuader's
primary task with such audiences. Finally, students construct
guidelines tor organization and ap,.. them to the final writing
assignments.

The final chapter of this dissertation discusses the implications of
the course design. Other {actors in the composing process,
application of the speech strategy outside the ciagsroom, public
speech as a valuable communications model, and the role of
persuasion today are all touched upon in the discussion.

A DESCRIPTIVE ANALYSIS OF THE WRITING
PERFORMANCE AND PROGRESS OF A SELECTED GROUP
OF HIGH-RISK STUDENTS IN DEVELOPMENTAL ENGLISH AT
A TWO-YEAR STATE COMMUNITY COLLEGE

OrderNo, DAB4OBT10

WILEY, WILLARDEAN SMitH, Ei'.D. The University of Tennessee, 1983,
170pp. Major Professor: Mark A. Christiansen

The purpose of this study was threefold: (1) to analyze the writing
performance and progress of a selected group of students enrolied in
an individualized developmental English course, (2) to assess the
students’ attitudes about writing as active participants in the writing
process, and (3) to determine whether raters, It properly trained, ¢..n
be expected to reach a high degree of correlation in tne asaessmeant
of writing quality and abliity. The investigation was conducted at
Chattanooga State Technical Community College, Chattanoaga,
Tennesses, during the Winter Quarter, 1882,
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A p.stest and post-test design was used in conducting the stucy,
and an anaiytic method of rating compositions was applied to this
design. Themes ‘written at the beginning and end of the quarter were
compared to determine what changes, it any, occurred in the
participants’ writing. A twenty-two item Writing Attitude Survey was
aiso deveioped and administered at both the baginning and end of the
quarter. Responses from the survey were compared to determine the
extent and kinds of changes, if any, which occurred a the
participants’ aftituties about writing.

Findings revealed that thare was no statisticaliy significant
thanges, or improvements in the participants’ writing skills after a
quarter of instruction. In no case was the improvement greater than
anincrease from D+ to C~. The majority of the participants received
essantially the same rating on both the initial and finai papers,
although in generai, more participants received slightly higher ratings
on the finai paper than received the lower rating. in addition, it was
noted that there were no significant changes in the participants’
attitudes about writing. No relationship was found batween
performance and progress and the sex, race, or age of the
participants. There was statisticai evidence which suggested that it
raters are properly trained, they can be expected to attain a relatively
high degree of correiation in the assessment of writing quaiity and
ability.

Based upon the findings of this study it was conciuded that it
appears to be difficult to achieve a substantial jevel of improvement in
the writing skills of high-risk students when resatricted to a singie
quarier of instruction.

THE FUNCTION OF WRITING IN THREE COLLEGE
UNDERGRADUATE CURRICULA

WILLIAMSON, MICHAEL McKAY, PH.D. State University of New York at
Buffalo, 1984. 248pp.

This study examined the function of writing in three coilege

undergraduate curricula:-biology, sociolagy and English--through an
examination of the perceptions of coliege faculty in three departments

at a four year public college.

Using the holistic research method of the participant observer
described by Diesing, the researcher interviewed two facuity
members from each department, identified by their chair as
possessing the qualities of a good teacher, about courses, their own
writing activities, and their views of the role nf writing in learning. A
total of twenty-eight hours of interviews were tape-recorded and
transcribed into 640 pages of text. in addition to interviewing the six
teachurs, tha investigator informaily interviewed administrators and
other faculty about their role in campus atfairs or their part in a

deve. oping movement toward cross-discipiinary writing instruction.

The holistic method employed in this study necessitated the
coliection of background data because of the focus on both the
functioning of individual elements within the total ecology and the
ecology as a whole. Two larger contexts were of primary interest in
this study. the environment provided by the coliege and the

constraints placed on student writing by the particuiar discipiine. The

campus is alocal affiliation. The discipline is assgciated with the
instructor's affiliation with a broader protessionai group.

The results suggest that the context of the institution is
troublesome for college teachers. increasing class sizes miiitate

against the extensive use of writing in any discipiine. However, writing

activities were observed in ail three of Britton's categories:
transactional, expressive and poetic. Differences in the use of these
categories was connected to differences in instructors’ viaws of the
rote of writing in learning and the role of writing as a mode of
communication in the discipiine. The most elegant account of these
differences is provided by Halliday's notion of register, which hoids

that particular communicative siti;ations have characteristic semantic

patterns associated with them that constrain the exchange of
meaning. Different registers, which condition the audience
expectations imposed on student writing by teachers, appear 1o be
associated with different disciplines. . . . (Author's abstract exceeds
stipulated maximum length. Discontinued here with permission of
author.) UMI

OrderNo.DAB410588

BEHAVIORISTIC MEASUREMENT OF ENGLISH COMPOSITION
IN UNITED STATES PUBLIC SCHOOLS, 1801-1941: AN
HISTORICAL ANALYSIS Order No. DAB410096

YOuNGLOVE, WiLLiam AARON, ED.D. University of California, Los
Angeies, 1983. 325pp. Chair: Proteesor John D. McNeii

This study was an historical anaiysis of attempts by behavioral
psychoiogists to measure pupil English composition justly, between
1901-1941.

Documents surveyed, revealed that behaviorists, under Edward L.
Thorndike, successfully chailenged the prevailing facuity psychology,
instituted their own composition measurement scaies; then saw their
instrumentation decline a= s theoretical Lase was successtully
questioned.

Thorndike's challenge to facuity psyunology's central tenet, formal
discipline, not only fostered the repiacemant of classicai ianguage
study with English, but also changed the roie of grammar in the
composition curriculum. These forces, pius the changing school
makeup, caused English teachers to search for naw, appropriate
tbjectives.

Meanwhile, Thorndike's animal researches led him to'construct a
theory of human iearning, consisting of connection.producing
responses to rreated situations. After he added sophisticated
statisticai concepts to measure the formation of such connections,
the composition measurement scaies were deveioped. They were
based upon the perception of general merit in composition
specimens, &s agraed upon by three-quariurs of the experts who
judged them.

The scales’ developrnent caused a vigorous cifort to ensure fair
measurement. They were to objectify the personal weightings that
teachers used in determining percentage scores. Since scalar validity
was largely approached through the selection of expert judges,
primary efforts were made to increase the consistency of judgments.
Through Thorndike's help or infiuence, approximately twenty
composition scaies were employed by thousands of teachers, with
severai million pupils. Teachers simply matched their pupils’
compuosition sampies with scale specimens ciosest in merit. The
probiem, stiii, was: Of what did merit consist?

Failure of the: scaies to answer this question adequately caused
their dacline. Researches, by prominent measurement persona
themseives, revealed that composition merit was a heterogeneous
quality, not capable of vaildation by quantification, even under
standardized conditions. The critics aiso probed writer and scorer
reiiability factors, showing that pupils’ responses in composition were
but a sampiing of performance 7nd that teachers depended uon
classroom context to help shapa their percaptions of composition
axcelisrce.

As learning redefinition occurred, composition appraisai shiftad to
social aspects, emphasizing corrective feedback. The iasting legacy
of scalar rasearch, however, inciuded its expioration of varlables
underlying composition appraissi,
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