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A SUMMARY. OF THE EVALUATION FOR THE BILINGUAL
PROGRAM'IN*AUXILIA?Y'%ERVISES FOR HIGH SCHOOLS
982-198

In 1982-83, the city-wide Bilingual Program in Auxiliary Services
for High Schools provided instruction in-E.S.L. and bilingual instruction
in four content areas to:1,690 Spanish, Chinese, Haitian, Greek, and
Italian students. of limited English proficiency (LEP) at eight daytime-
and eight -evening learning-centers. located at 15:different sites throughout
the city. Created in 1972 as an-offshoot of a monolingual -alternative
high school program, the bi:lingual program in A.S.H.S. serves a target
‘population which includes students aged 16 to 21 years (56.3percent),
or older: This year, 90 percent of these students were from low-income
families and 82 percent-had:never attended -a New York City high school
-before-entering the program.  Thus, this15'notrf:lzi;}lxa‘dropput
program. .

In: this first year of a new three-year f ndiﬁg:CyCﬂe,'the program
was supported by -a combination of Title VIT, Title XIII, basic tax-levy,
and the New York State Educational Consortium funds. The program's.
-overall instructional goal was to provide LEP students with the prepara-
tion.in English language and cognitive skills necessary to allow them to
pass the High School"Equivalency Examination. In addition, it-aimed to
‘provide students with emp loyment and job training. awareness and. opportuni-
‘ties.. Based on these goals, -each learning center offers a range of
educational and support services. ‘There is an emphasis on career and
college planning, and the highly structured curriculum, wel’-tailored to
the needs of each language component, allows for individually paced
learning within. an ungraded; four-level framework. Students exit the
program-when they are "mainstreamed” into thé English language A.S.H.S. ]
‘program or earn the H.S/E. diploma. The philosophy of the program is
that students will achieve their goals if they see "how they control theé
OU tCOl'ne. " .;_;/

Another important program goal was to provide-opportunities for
staff participation in training and development activities, including
-curriculum-development -activities. This -academic. year, curriculum
development efforts focused on the General Education level and included
‘grammar: and vocabulary, science, social studies, and native language
-arts-materials. Staff also completed fiéld testing the.General Education
Promotion Test developed in 1981-82. -Development activities for staff
‘members included staff conferences, meetings, and workshops, formal and
informal monitoring visits by -central staff, self-evaluation questionnaires,
university courses and attendance at state and national -conferences on
bilingual education. Additional program goals were met through supportive
services to students consisting of academic, personal, and vocational
counseling, and a series of career education workshops. Also, parents
of program students. and some adult students defined as "student-parents"
took part in Student/Parent/Community Advisory Council activities,
-received informational pamphlets, and were represented in the Title XIII
‘Bilingual Adult Basic Education-component.

.....
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, Students ‘were .assessed in.English reading. ski11s (Stanford Achievement
-Test or the Metropolitan Achievement Test); performance in English as a
second- language (student promotion rates); achievement in the native
language (Prueba de -Lectura or program-developed tests and student pro-
-motion rates]; and achievement in arithmetic {New-York City Arithmetic
Computation Test) Quantitative analysis of student achievement indicates
that:

--The results of students at all program sites tested with SAT I -and
SAT II were statisticaiiy significant, with the exception of
Spanish-speaking students -at Taft.

--The results of students at the Park Avenue and Lincoln Square sites
on the MAT were -highly statistically significant with extremely:
Jarge effect sizes.

--Nineteen.percent of the participating students advanced to the
next higher level of E.S.L. instruction; less than two percent.
advanced. two -or-more E.S:L. levels:

--With the exception of Spanish-speaking participants at J.H.S. 136,
program students' post-test results on native language examinations
were statistically significantly higher than their pre-test scores.

=-Overall, 26 percent of program students :progressed at: least one
level of native -language arts instruction.

--Students' post-test scores on the New York City Arithmetic Computation
Jest were uniformly higher than pre-test scores and highly statistically
significant.

The following recommendations -are intended to assist program staff in

addressing potentialproblem areas and in maintaining the present high
Jevel of effectiveness:.

--Continuing to address. the needs of the growing Haitian population
by -exploring the possibility of -additional learning- centers for
this group; identifying staff qualified in Creole, and obtaining
more seats for students taking the G.E.D. exam in French.

--Sustaining and increasing the attention given to students at the
two lower levels of instruction.

--Considering the possibility of offering optiona] summer instruction
at certain learning centers.

-ii-
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--Placing somewhat greater emphasis on English-language competency
for students in the Spanish component of the program, encouraging
students to develop both long- and short-term learning goals:

~-Supporting and encouraging student' communication across centers by
creating program-wide activities.

-<If funding permits, providing additional staff to provide educa-
‘tional and vocational advisement and counseling.

-iii-
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THE BILINGUAL PROGRAM IN AUXILIARY SERVICES
FOR-HIGH SCHOOLS (A.S.H.S.)

“Central Location: 383 East 139th Street
Bronx, New York 10454

Number of Sites: Fifteen

Year of Funding: 1982-83, first.year of a new
three-year funding—cycie'

Target Languages: Spanish, -Chinese, Greek, Italian,
-and French/Haitian Creole

Number of Participants: 1,220 proposed for entire year/
1,690 served

Director: Dr. Seymour Weissman

Bilingual Coordinator: Mr. John Ramirez

I. PROGRAM-OVERVIEW

o

fhe Bilingual Program in Auxiliary Services for High Schools (A.S.H.S.)
is a city-wide alternative high school bilingual program which serves

limited English proficiency (LEP) students 16 to 21 years old, or older.

In 1982-83, the program served 1,690 students, a number considérably above ~

the 1,220 estimated to be served in the E.S.E.A. Title VII funding proposal
submitted for the academic year.

To-meet the needs of this student population, the A.S.H.S. Bilingual
Program currently operates eight daytime learning centers and eight evening
.centers at fiféeen—diffgrent sites throughout the five boroughs of New
York City. There are five sites in Manhattan, four in the Bronx, three
in.Brook lyn, two -in Queens, and one in Staten Island. Thirteen of these
15 sites are designated as N.L.A. Title I schools located in neighbor-

hoods classified as economically depressed. (However, students do not
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always attend a learning center in the neighborhood where they live. For
examp le, many choose to attend an evening center which is near their
workplace.) This year there are three new day sites: J.H.S. 136 in the
Bronx, Linden Boulevard in Brooklyn, and Lincoln Square in Manhattan, and
one new eévening site, Grady Learning Center in Brooklyn. Table 1 identifies
a1l A.S.H.S. sites at which the bilingual program served students in 1982-
83,

The 15 learning centers offer-a_range of educational-and support
services, with emphasis on career and college planning, and a highly
structured curriculum which allows for individually>paced71eqrnin9. Both
bilingual instruction in coﬁten: areas and an E.S.L. program.are provided
‘to students frb@,fiverqf the eight major lqngque groupS—qmbng,LEP';tqdents
in-New York City: Chinese, French/Haitian-Creole, Spanish, Greek, and
Ttalian.

In accordance with the 1982-83 program proposal, this year the program

has been able to expand language components into existing sites heretofore

"~ “not serving that language group. As a result, Spanish is now at the

J.H.S. 10 (Greek) site, the St. George site (Italian) has introduced
Spanish, and the Chinese are now represented at the Julia Richman {Spanish)
site. French/Haitian Creole has not been introduced to the B;andeis site
due to the unavailability of qualified bilingual staff. However, the
‘French/Haitian Creole component at the Park. Avenue site has been expanded
wifh additional bilingual staff, doubling their LEP student population.
Finally, although not originally stated in the proposal, Chinese has also
been introduced to the J.H.S. 10 evening site to accomncdate the growing

Chinese pcpulation in the surrounding area. This makes J.H.S. 10 the

-2-
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TABLE 1

¢ lingual Prograa in Auxilary Services for High Schools-Sites, 1W2-83

Center

umﬂ

Roberto Clesente (Central
Location for the
8ilingual 'mr-)

Park Averw@ Learning. Cuur - 2005 Madison Avemne

Jamaica Learning Cantar-

Forsyth Street Schee!l
(Central Loco*ten for
‘oSo"os.,

Lincoln Square
{New Day Site)

Jo“oSc 13‘
(tiew Day-Site).

Linden Center
(New Day Site)

Castle Hil) Learning
Centar

lundc!s High Scml

Julia Richman High School
Taft High School
Maxwell Vocattonal

Hich School

Jamaica Learning Center

eH.S. 10 Learning Center

St. George School at the

olloge of Staten Island- Staten Island, NY

-Grady Learning.Center
(Neu Evening Site)

Lecation Hours
Qay
383 Cast 139th Street.  9:00-3:00
Bronx, NY
9:00-3:00-
New York, NY
162-02 M1 11stde Averwe  9:00-3:30
Jamaica, NY
198 Forsyth Street 9:080-3: 3¢
New York, NY
216 vest 6Jrg Street 9:00-3:00
-Now York,:NY
750 Jonnings Street 9:00-3:00-
."ﬂ!r Ny
2045 Linden Boulevard  9:00-3:00
Broekiyn, NY )
615 Castle Hill Avenve  9:00-3:30
Sronx, NY . i i
frening
145 Mest 84th Street §:30-8:30
_New_York,.NY.
316 East 67th Street 5:30-8: 0
Ol“. IY
240 Eas: 172nd Street 6:00-9:00
Sronx, NY

145 Pennsyloanta Avenve 5:00-8:00
Srookliyn, NY ’

162-02 Hillgide Avenue  5:30-8:30
Jamaica, fHY :

315t Avenue, Detween 5:30-8:30
45th & 46th Streets (Mon. -Thurs.)
Astoria (Queens), NY

25 Hyatt Street 5:30-8:30

24-Brighton Road
Srooklyn, NY

5:30-8:30

“(Mon. -Thurs.)

Spanish

French
Spanish

Spanish

Spanish
Chinese

“Spanish

Spanish
Spanish

Spantish

Spanish

Chinese
Spanish
Spanish
Spantsh
Spanish

Chinese
Graek

-Spanish

Spanish
Italtan

Spanish

ilev lnngunge at this siu.

-3-
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program's first quadrilingual-site (Greek, Spanish, Chinese, and English).

The 1982-83 year was the first of a new thne-}ur funding cycle under
the provisions of the Elementary and Secondary Education Act, Title VII.
The program is supported through funding from several sources: basic tax
Tevy, E.S.E.A. Tit'le'ﬂl, Title XIII, and the:New York State FHigh School
Educational Consortium. Title XIIi funding provides an adult dasic
education component, so that students can remain within the program. after
rexching th: age of 22, and the needs of older students can be met. The
Consortium provides additional funding for the most advanced level of
{nstruction.

The current funding.cycle is the fourth since the program was originally:
established in 1972, as an outgrowth of the monolingual A.S.H.S. program
already operating successfully within the New York City school systes.
Bilingual classes are-held at monolingual program sites. The-bilingual

‘program coordinator characterizes this relationship as a partnership,

which 1s not perceived as “smy program at your center,” but rather as “our
program-at your center." '

The bi lingual program-has a central administrative staff of its own
which-operates with a good deal of autonomy. Administritive staff for the
bilingual program, based at the Roberto Clemente Center in the Bronx,
oversee all bilingual p;'ogrgn' functions, including program planning and

proposal writing, curriculum and staff development, hiring and supervision

-of staff, resource allocation, -and recordkeeping. They also maintain

communication with the larger A.S.H.S. program, whose administrative stgff

is located at the Fori.vth Street School, and with administrative offices

-of the lew York City Public Schools, including the Division of High

-4
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Schools, and the Office of Bilingual Education. The coordinator attends

. the monthly A.S.H.S. administrators' meetings in order to keep the larger

PRSP, SN w—

A.S.H.S. program staff informed about the principles, objectives, and
educational orientation which guides the bilingua? program in A.S.H.S.
In sum, despite its relative independence, the relationship. of the
bilingual program to the parent A.S.H.S. program is a highly cooperative
- one. Figure 1 shows the administrative organization of the Bilingual
Program within the:A.S.H.S; Program:as a whole.

Since its beginning over ten years ago, the A.S.H.S. Bilingual Program

‘has continued to-expand and improve its services, remained responsive to

the'changing—neéds of the population it serves, and shifted its focus. as

required to better achieve its aims and goals. For example, increasing
-emphasis has beeplplaced on-the instructional coniponent -as a means to
achieve,the:ultiﬁate—carger and iife goals of students. In the current
funding cycle, there will be speciai attention given to- the needs of those
‘students who have not attended a high school in New York City before
entering the program. The program coordinator commented that the evalua-
tion process had been a major factor in calling a}tention to the fact that
“this was not just a dropout program; in fact; the majority of our students
had- never ‘dropped in' to the New York City school system in the first
‘place.” He stated that based on comments made in past evaluations, the
‘Bilingual Program had re-conceptualized its approach and made needed
changes.

‘The program objectives for the current funding cycletmay be succinctly

stated ‘as follows:




FIGURE 1

. Administrative Organization of the Bilingual Program in A.S.H.S.
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e provide students with the preparation in English
language and cognitive skills necessary to allow them
to pass the High School Equivalency Examinatien (H.S.E.);

« provide students-with-employment-and- job- training
awareness and opportunities;

e provide opportunities for staff participation in
training and development activities;

e continue to develop and improve native language
curriculum in reading, writing, and content areas;

o increase family and community involvement in the
program.

A more detailed presentaticn of the instructional and non-instructional
objectives of the program for 1982-83 is included as Appendix A. The
corresponding evaluationwdéﬁign is shown in Appendix 8.

Whether it is in helping students to set and work towards short-range
goals on the instructional level, or to make decisions about and plan for
longer-range career goals, the philosophy of the program is to "let .
students see how they control the-outcome.” In other words, as stated in
this year's Title VII grant application, the program assumes, and wants
the students to believe, that "they, more than any externa.l force, influence
their own lives," and that "their future achievement rests with their
determination to achieve the goals they have set.” Students are encouraged
to develop to their fullest potential by setting goals which are realistic,
and which ultimately wi 1l encourage a desire for knowledge.

The findings of the first phase of a longitudinal study of language-
minority students in the New York City public school system conducted by
the Office of Educational Evaluation, New York City Public Schools, was

pub lished in January, 1984. One of the major conclusions of this first

15




phase was that overage students were among those segments of the school
system's diverse language-minority population which presented particular
challenges to educators. The report summary states that:

- tducational administrators need to design or expand
instructional and support services appropriate for
them, taking into account the leve! of social and
cultural sophistication associated with their actual
age; the frustration they may experience in the context
of whole-group instruction when classmates are not age-
mates; the greater responsibilities which they may have;
and their need for consistent guidance services, includ-
ing career and job counseling for high school students.

At present, the Bilingual Program in A.S.H.S. is unique in New York .
City in its attempt to address these special needs of overage high school
students in an appropriate alternative setting. In so doing, it builds on
the student’'s own motivation and ability to succeed. Again quoting the
0.E.E. report summary:

Despite extreme social and economic pressures and
against serious odds, many overage language-minority
students are staying in high school, working toward
graduation with great persistence. These students
are an asset to our school system. However, some
will “age out” of the system before they can master
required curricula.

In a sense, the alternative Bilingual Program provides a safety net

for these "aged-out™ students, enabling them, along with those who have

never entered the system because they are already too old to dc so, to

have a means to succeed.

]
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II. STUDENT CHARACTERISTICS AND PLACEMENT

As a part of the larger Auxiliary Services for High Schools Program,
the AsS.HiS: Bilingual Program-has -a target population of high school-aged
students (16 to 21). Although most students (56.3 percent) fall into this
age group, the program also accommodates mainly young adults, aged 22 or

more. Table 2, below, shows the ages of program students by language

grouping.
TABLE 2
Ages of Program Students by Language Group?
French/
Age Spanish Chinese Greek Haitian [talian Total

Creole

16-21 737 141 8 49 9 940 (56.3%)

22 and over ___568 52 62 15 11 708 (43.7%)

r—

aAt the time these data were obtained, the student population was 1,648.
The final figure for students served in 1982-83 is 1,690.

Some of the program students are dropouts from the New York City high
school system, but in 1982-83, 82 percent of high-school aged program
participants had never attended a New York City high school. There are
several possible reasons for this:

o Despite the fact that students are entitled to a public
education up to the age of 21, regular high schools will
not generally enroll students over the age of 18 if they
do not have an adequate number of high school credits to
be able to graduate by the age of 21.

-9-

17

N




¢ Many of the Bilingual ‘Program students are recent
immigrants (Haitians, Chinese, Dominicans, Central
and South Americans) whose only education has been
in a foreign school system. ‘This lowers their chances
of achieving a high school diploma within a reasonable
length-of time in a regular-high school setting.

¢ Many students have never;ggtended high schools in
their native countries. This puts them far behind
their peers, making it even more difficult for them to
function academically in regular high school class-
rooms.

e Many students in this age group have adult family re-
sponsibilities. They are forced or feel obligated to
seek tull-time employment, and so are unable to attend
regular day high schools (there are no evening bilingual
programs outside of A.S.H.S.).

In sum, the student population includes a high proportion of recent
immigrants who would have been unlikely or unable to complete a normal
high school program by the age of 22, due to language and cultural barriers
and age at enrollment. Most of these students, as has been stated, have
never attempted to enroll in a New York City high school. While this
underserved, non-dropout population has been growing in recent years, the
number of N.Y.C. high school dropouts who apply to the A.S.H.S. Bilingual
Program has also been increasing. According to A.S.H.S. staff, this is in
part because of the city-wide practice of immediate discharge without
disciplinary suspension.

About 90 percent of the Bi lingual Program students are from low-income

fami lies, as determined by meeting one of the following criteria:

Eligible for free or reduced lunch rate

Live in low-income, subsidized housing

Household receives public assistance, medicaid,
or supplemental security income (S.S.I.)

Meet income requirements for CETA training programs

-10-
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* Household has no full-time wage earner
e Eligible for maximum Basic Educational Opportunity
Grant (B.E.0.G) federal student financial aid
(college applicants).
In 1980-81, during the prior funding cycle, the Bilingual Program,
with the assistance of the Board of Education's Office of Educational
Evaluation, conducted a student survey which revealed the following:

e Sixty-seven percent of the students have been in the
United States less than three years.

o Thirty-eight percent have eight years of education or -
less.

e Thirty-six percent are employed full time; 16 percent
part time; 48 percent unemployed.

o Sixty-three percent speak only their native language
at work with minimum English required to perform the
Job activities.

e Ninety-two percent felt it was very important to
speak and read English.

o Of those living at home with fathers, 40 percent reported
their fathers were unemployed.- (Fifty-six percent reported
their fathers worked prior to coming to the United States.)

Finally, 86 percent of the program's LEP student population scored

at or below the tenth percentile on the English Language Assessment

Battery (LAB). These students are considered to have severe English
language deficiencies since scoring at or below the twentieth percentile
identifies them as limited English proficient.

As stated in the Program Overview section, the program participants
are LEP students from five different language groups: Spanish, French/Haitian,
Chinese, Greek, ard Italian. Like students in all public school bilingual

programs in New York City, their eligibility for participation is specified

-11-




by £he provisions of the Aspira Consent Decree (1974) and agreement with
the Office of Civil Rights. As the Decree requires, all A.S.H.S. Bilingual
Program students have been determined to be unable to learn effectively in
settings where English is the primary or exclusive medium of instruction,
as demonstrated by their LAB scores. Those who score at or below the
twentieth percentile on the English language LAB test are eligible for the
program, and are accepted on a rolling-admissions basis. The LAB scores
then become part of the extensive student profile which is developed for
each program participant.

In general, all eligible students are accepted at one of the centers
unless there is no existing class for that language/level combination
(e.g., the French/Haitian Center has no class at the lowest level) or the
student has emotional handicaps or is learning disabled. In the latter
case, the applicant is referred to the Committee on the Handicapped. In
order to improve the placement process, the program staff have had a
workshop on diagnosing problems such as hearing impairment. The program
administrators have also considered asking that a special education
consultant from the Board of Education train the staff further in detecting
learning prob lems.

The student's profile, including test data, is regularly reviewed in
order to identify those students ready for transfer to instruction in the
mainstream (English language) A.S.H.S. program, or to take the high school
equivalency examination in either English or Spanish. (A very few Haitian
students have been able to take a French language exam in New Jersey this

year.) Students exit the program when they are able to:

-12-
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e Score above the twentieth percentile on the English-
language LAB test, and/or

e Read at grade level or above in English, and/or

o Demonstrate ability to learn effectively in ‘he
English mainstream, as recommended by staff assess-
ment of student profile information, and/or

- o Earn a High School Equivalency diploma.

Thus, the three exit routes are: "mainstreaming” into the English language
A.S.H.S. program; “graduating” by earning a H.S.E. diploma; and leaving

the A.S.H.S. program. It should be pointed out that students who are able
to take the H.S.E. exam in their native language can exit successfully

with a lower level of English proficiency than those who must take an
English- language exam.

Student goals and level of preparedness vary widely from one individual
to another, and also among ethn{c groupings within the Bilingual Program.
For example, within the Spanish language group, the coordinatcr connénted
that he found students from certain countries to be better prepared
scholastically than others. He also stated that “different language
groups come to A.S.H.S. for different purposes,” and that in part this
“has to do with ethnic stereotyping in the labor market.* For example,
some Greeks may need English to work in a restaurant, while those Hispanics
who will look for factory work may have less need of English skills. Or,

a Chinese student who is now a restaurant worker may aspire to go to
college and work in some scientific field. (Within the program, Chinese
students have been found to demonstrate a much higher level of achievement

in mathematics than those in the other language groups.)
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" The program's bilingual education philosophy varies for different
language groups in a way which reflects their different goals and academic
situations. There is, of necessity, a transitional philosophy for the
non-Hispanic groups since students in these groups aspire either to learn
English for vocational purposes, and/or to pass the H.S.E. exam in English.
For the Hispanics, the philosophy is less clearly transitional, since
students can take the H.S.E. in their native language, and can frequently
find employment which does not require a high level of English language
skills. There are also bilingual college programs available to Hispanic
students. The coordinator stated that there was a tension between the
desire to help Hispanic students achieve short-term goals as quickly as
possible, and the recognition that an important long-term goal for these
students was the acquisition of English skills.

Bilingual students are a self-selected, highly motivated group as
compared to the average New York City high school population. As a
result, their progress is generally rapid in relationship to individual
abilities and limitations, especially for those who enter at the two
higher levels of instruction, pre-High School Equivalency (pre-H.S.E.) and
H.S.E. Those students who remain enrolled in the Bilingual Program beyond

two years are reassessed to determine their need for continued assistance.
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IIT. INSTRUCTIONHAL COMPONENTS

Within a coherent overall instructional philosophy, the program is
well-tailored to the needs of each language component, and characterized
by a constant attempt to stéengthen and modify curricular approaches so
that each individual student will be best served.

Continuity is provided by key concepts such as the individualized
self-paced learning approach, the ungraded four-level curriculum, and the
use of the individual student folder both to motivate and guide the
learner, and to provide a means for student and teacher together to
monitor student progress. The content of the H.S.E. exam itself provides
another natural source of continuity, since all students are normally
assumed to be working towards passing this exam.

One examp le of such continuity is the fact that all students have a

folder containing an individual work plan based on consideration of many

kinds of information:

* Personal information - date and place of birth; length
of time in the United States; and other relevant family
and personal data;

e Prior educational history - schools attended in the
native country and the United States; dropout status;

o A.S.H.S. information - date student entered program;
level of instruction in A.S.H.3.; LAB, English
reading exam, G.E.D. and other scores which indicate
level of proficiency in English and content areas,
and progress within the program; student instructional
check list;

e Emp loyment data - prior and current émployment
information.




In addition, individualized student checkoff sheets, which are pre-
prograimed by instructional level and carefully tied in to the curriculum,
demonstrate progress in detail. The student checkoff sheet establishes
all skills, concepts, and topics (mathematics, science, social studies,
language skills, English-language skills) required before progression to
the next level, thereby fostering an individualized instructional approach.
Thus, a student can change from one learning center to another, as frequently
occurs, and find the same approach to instruction in place; the checkoff
sheet will go right along with him or her, and the learning process will
be similar in all essential respects.

The H.S.E. exam, which structures the curriculum in several important
ways, {s the another major source of continuity. Only content areas
reflected in the H.S.E. exam are covered in the curriculum, and the four-
level curriculum itself has been developed in terms of steps toward the
H.S.E. exam:

Level 1, Native Lanquage Arts: Serves the student who
m&'&WUrth-grade level in both
English and the native language.

Level 2, General Education: Serves the student with an
E3UESTTGEET’SEEEEFEUFE‘EEH skills development in reading,
writing, and mathematics that fall between the fourth-

to seventh-grade equivalents.

Level 3, Pre-High School Equivalency: Serves the student
with an educational background and skills development in
reading that fall between the seventh- to ninth-grade
equivalents.

Leve? 4, High School Equivalency Preparation: Serves the
student with an educational background that includes sub-
stantial high school level course work and reading skills
that fall between the ninth- to twelfth-grade equivalents.
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The average time fur a student to complete the work at a given level

varies, but is greatest at level 2. Level 1l does not include math or
content-area subjects, and so students tend to be promoted to level 2
rather quickly. According to the project coordinator, those who are
promoted into level 2 tend to have established good work habits, but those
who are admitted directly into this level may have high ability, but poor
study patterns. There is a tendency for students at this level to become
discouraged when they perceive little progress, and to require a good deal
of support from teachers and advisors. Level 3 and 4 students, closer to
their yltimate goal, tend to be better able to sustain their motivation.

Since linguistic and content-area competercies vary, especially at
levels 1 and 2, instruction is generally individualized, or fn small
groups. (This also is helpful for students who may be forced to attend
frregularly at times, because of personal or employment obligations, or
health problems.) Students receive E.S.L. and subject-area instruction
(language and 1iteraturs, social studies, science, and mathematics) in
their native language or Englisk. Non-Hispanic students, who must prepare
for the English version of the H.3.E. may be programmed into mainstream
monolingual content-area classes at the higher instructional levels.

There are other differences in the instructional component among the
five language groups. For éxample, the Spanish-language component benefits
from the advantage of multi-site locations, greater staffing, and propor-
tionately greater amounts of resources. Each of the other language
groups, with the exception of the Chinese, are presently served at only

one site, and the teaching staff must usually assume responsibility for
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counseling, and curriculum development in addition to their primary
teaching duties.

Another difference is in the level of difficulty of instructional
aaggrial. H.S.E. Chinese language materials, including English vocabulary
words, seem to be at a considerably more advanced level than equivalent
material for other lanjuage groups. Chinese students also receive less
mathematics fnstruction, sidég’thcy often have already mastered more math
than is required to pass the H.S.E. They also receive more whole-group
fnstruction than other students, reflecting their cultural learning style.

There are 41so some instructional differences between day and evening
centers within the program. Generally, day classes are programmed five
times a week with dafly instruction in bilingual content areas and E.S.L.
Evening classes, however, are programmed for only three nights a week,
thus reducing the total period of instruction.

Within the bilingual A.S.H.S. program, the E.S.L. component is ad-
ministered by the monolingual A.5.H.S. center administrator. However,
monolingual and bilingual administrators cooperaE; in program scheduling,
materials development and acquisitions, and artié&?ation between components.
An E.S.L. syllabus and curriculum guide, developed by the ﬁilingual staff,
is implemented at the discretion of center administrators, on a site by
site basis.

English as a second language is supplemented by English Language
Experiences (E.L.E.) or Minimum English Language Experiences (M.t.L.E.),
based upon the student's English-language proficiency. Concepts taught
and mastered in the native language are reinforced in the bilingual class-

room using English. The content of M.E.L.E.'s and E.L.E.'s correspond to
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the native-language subject matter and also correspond to a basic, inter-
mediate, or advanced level of English proficiency. Therefore, a basic
English student may learn fundamental vocabulary while an advanced English
student reads a passage for comprehension and speed.

Table 3 shows the A.S.H.S. Bilinézaj Program instructional design for
1982-83. It demonstrates the smaller class size and generally higher
proportion of individualized instruction at the lower class lévels, and
shows the progressively greater proportion of English used for instruc-
tion at higher levels, up to a maximum of 80 percent English- language

instruction.
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TABLE 3

A.S.H.S. Bilingual Program Instructional Design 1982-1983

Reading Level in
Native Language

Class Level

Max imum
Class Size

Subjects Taught

B=Small Croupings of English
C=Large Group Lecture Instruction

N.L.A. 0’.4

General
Education §-7

Pre-H.S.E. 7‘9

G.E.D. Exam

Practice 8-12

15

20

25

30+

language arts
(reading, writing,
spelling, speaking)

language arts
(reading and writing)
arithmetic

grammar

math (general and
introductory algebra)
social studies
science

reading interpretation

writing skills
social studies
science
reading skills
mathematics

A4B 25

A&B 50

BorC 80

Methods
A=Individualized Average Percent .
|
|




IV. NON-INSTRUCTIONAL COMPONENTS

CURRICULUM DEVELOPMENT

Curriculum development is an especially significant activity within
the bilingual A.S.H.S. program because it servas more than its usual
function of producing or extending curricular materials for sc.dent and
teacher use. As in past years, this summer many staff members will be
involved in a joint effort in this area, with an attempt to involve as

many people as possible in what is regarded as an important start develop-

ment activity. Teachers are enthusiastic about their own jndividual
successful efforts to develop curricular materials, and they volunteer
information about the achievements of fellow teachers as well. These
summer sessions are also regarded as highly beneficial to the program
administrators, and as a means of fostering overall communication and
cohesiveness within the program.
In keeping with this team approach to curriculum development, each
year curriculum needs are identified and weighed by curriculum subcommittees
which include both curriculum specialists and other program staff.
Members of all language groups are represented on these subcommittees.
Any staft member can also initiate a project using a s?ecial application
form (see Appendix C). Once the time-estimate has been approved or ad-
justed and other suggestions incorporated, the application goes to the
project coordinator and a decision is made based on budgetary considerations.
Over the past ten years, varied and numerous curricutum materials have

been developed. (See Appendix D for examples of some such materials
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currently in use.) In the Spanish-language area, this process has resulted
. in the development of check-off sheets, folletos (containing content-area

i’ " material and classroom reading activities), and cuadernos (classwork
' exercise workbooks of coordinated activities), in addition to academic
materials for all four instructional levels. Each cuaderno contains
an activity list which guides teacher and student through a sequence of an
information lesson, questions, a reading lesson, additional teacher-made
material, and English Language Experiences. The E.L.E.'s, included within
the lessons themselves, provide additional English language follow-up by
the teacher in all lessons.

During 1982-83, the majority of curriculum development activity focused
on the General Education level, with some attention to pre-H.S.E. and N.L.A.:

e The General Education Promotion Test, developed
during 1981-82, was successfully field tested in
all day and evening centers which prepare General
Education-level students (fifth- to seventh-grade
reading level in Spanish). This hour-long test
is criterion referenced to the syllabus in each
of the following areas -- mathematics, social
studies, and science. Language arts (grammar,
vocabulary, writing) remains to be done. Once

N, completed, this promotion test will give teachers
an objective instrument for measuring progress

at this level and help determine student readiness
for promotion to the next, more demanding, in-
structional level -- Pre-High School Equivalency.

®* Social Studies. This project prepared a series of
supp lementary questions and answers to be used at the
General Education Level.

®* Science. Corrections and revisions to the science
book let used at the General Education level were
comp leted.

e Pre-H.S.E. Grammar Workbook. This project is a booklet
containing grammar lessons and activities to supplement
the grammar topics assigned to this level.
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e Vocabulary drills. The program has so far completed

“two lessons, each containing 12 words, 24 derivatives
and three or four exercises. Projected population:
General Education (Spanish).

@ e General Education Grammar Book let. This language arts
- project encompasses spelling, grammar, accentuation,
and punctuation, as well as exercises after each topic.

e Native Languaae Arts (N.L.A.) Workbook and Teacher's
upp lement. syllabus w essons and/or activities
1s Eeing developed for teachers having N.L.A. students
(reading level: fourth grade or lower). The approach
is an aural/oral one well suited to the needs of these

students. A supplementary section, recommending ways
of using these materials, is also being developed.

® French-Haitian Creole Project. This two-phase project in pro-
gress 1s scheduled for completion during the summer months.
Phase 1 involves translation of U.S. history materials
into French. Phase 2 will revise and improve the check-off
sheets used by Haitian students.

The program expects to complete these curriculum projects during 1982-83,
with duplication, distribution, and staff training workshops scheduled
for the next year. (Examples of materials associated with the field
testing of tests are included in Appendix E).

In planning future projects, both project administration and staff
recognized the need to give special attention to the development of E.L.E.
and M.E.L.E. materials which would emphasize the content-area approach
to English-language learning, as recommended by prior 0.E.E. evaluation
reports and set forth in the E.S.E.A. Title VII grant application for
1982-83:

Many students in A.S.H.S. according to the O.E.E.
evaluation reports for 1979 and 1980, have attended
foreign school systems which were rigid and elitist as
judged by the standards of American education. That
education was, almost without exception, academic. It
emphasized the humanities. It involved large amounts

or rote memorization of technical vocabulary. There-
fore, these students respond very well to the instruc-
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tion of English which takes place within the fami liar
context of traditional academic classwork. Teachers
using the program's Minimum English Language Experiences
(M.E.L.E.'s) and English Language Experience (E.L.E.'s)
in history, science, and literature classes have found
that such supplementary instruction not only helps stu-
dents learn English better but also helps ctudents
succeed much better in their E.S.L. classes. According
to 0.E.E. reports, the program's successful system of
M.E.L.E.'s and E.L.E.'s in subject classes should be greatly
expinded, especially for the foreign-born student
attuned to traditional academic instruction.

While M.E.L.E. activities and materials need to be
developed, other content-area related materials for
E.L.E.'s are available and with some adaption could
effectively be used with intermediate and advanced
E.S.L. students (junior high school texts for example).
Such English experiences/lessons in the bilingual

class will parallel and reinforce subject matter

studies and develop English language skills. The M.E.L.E.
is primarily vocabulary development and practice in
writing and pronunciation. The words chosen are those
that reinforce a native language lesson in an academic
area. They can be used as oral activities or as written
lessons. However, most of the M.E.L.E.'s and E.L.E.'s
now being used are only suggested topics or are geared
exclusively to the needs of younger students. Thus,

a completely new series of M.E.L.E.'s and E.L.E.'s are
needed expressly for use with the students to be served
by this project. Field testing and follow-up imple-
mentation workshops should accompany their construction.

There is also a continuing need to develop and enhance materials for
students at the N.L.A. level (about 40 percent of the student population).
Since commercially-available bilingual and native language materials at
this level are overwhelmingly geared to much younger students (elementary
school age), there is a lack of appropriate remedial reading and math
materials for this group. R
A1l project-developed and commercially-avaflable materials used

within the program are available at its Bi lingual Resource Center, which

includes a student library in addition to staff resource materials.
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STAFFING AND STAFF DEVELOPMENT

. Staff training activities are an important component of the A.S.H.S.
bilingual program, as reflected by the fact that a separate training
budget is submitted to meet such needs. The coordinator characterizes
himself as especially interested in this area, and is himself a former
program paraprofessional. This year he says, he has been “zeroing in on
the burnout situation."”

In addition to staff participation in curriculum development,
staff development objectives are met using a number of strategies:

e Central staff make both formal and informal
monitoring visits, and in general maintain
close and supportive communications with a
staff scattered throughout the five boroughs
of New York City. When weaknesses are found,
a teacher trainer or resource teacher is sent
to work with the classroom teacher.

o Staff members are given checklists of role respon-
sibilities as teachers or advisors; this checklist
is also used by the central staff when making site
visits. As part of the required training for newly-
hired teachers and advisors, there is also a Self-Eval-
uation Questionnaire provided so that teachers
can monitor their own progress in implementing
program objectives. (A sample questionnaire
is included in Appendix F.)

e Internal staff conferences and workshops are another
means of development. The Third Annual 81 lingual
A.S.H.S. Conference, cancelled last year due to program
conflicts resulting from a fire at the A.S.H.S. bilingual
program central offices, was held this year. In
addition various workshops have been conducted for the
staff. For example, the assistant coordinator organized
a workshop early in the year to help staff cope with
required administrative record keeping.
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o Staff are strongly encouraged to participate in
external institutes and conferences such as NYSABE
at the state level and NABE at the national level
(see Appendix F). This year, the project coordinator
attended the Title VII Management Institute in
Washington, D.C.

e Academic progress at both the undergraduate level
(for paraprofessionals) and graduate level (for teachers
and other professional staff) provide another important
means of staff development. The program provides a
Title VII tuition program for formal courses in higher
education,

o Regularly scheduled program planning sessions and
meetings are held throughout the year. These include
orientation meetings in September, interim meetings,
and year-end meetings held in June at each learning
center to sum up the year's activities.

As an indicator of the extent to which present &nd former program
staff have increased their capacity and qualifications as a result of
participating in the A.S.H.S. Bilingual Progra=m, the following list was

included in the Title VII grant application for the current year:

Paraprofessionals: 8 paraprofessionals are studying towards their
(educational) bachelor's and teacher certification;
9 paraprofessionals obtained their bachelor's
degree;
(promotional) 1 works for Equal Employment Opportunities
Commission;

1 works as a bilingual teacher for Yonkers
school system;

7 remain with the Bilinguai Program as licensed
bilingual teachers or have applied for teacher
license examinations.

1 is the present coordinator for the Bilingual
Program (formerly a paraprofessional)

Teachers:

(educational) 13 teachers are studying towards their master's degree
6 teachers have obtained their master's degrees;

4 teachers are working towards their doctorate degrees;
1 teacher has comp leted her doctorate degree;
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(promotional) 5 teachers are now in supervisory positions;

- 1 teacher is now a principal;
1 teacher is now an educational administrator at
the New York City Board of Education, Office of
81 lingual Education;
1 teacher 1s now an A.S.H.S. Center administrator;
1 teacher {s now a deputy superintendent for a
community school district;

for four years is editor of the current (1981)
Spanish high school equivalency text (ARCO) and
author of two GED preparation texts in Social
Studies (Cambridgeg.

1 teacher trainer in his sixth year with this
program was project editor and writer for a

high school equivalency preparation text (Cambridge)
and is currently editor for a major new series in
adult education (Cambridge).

(publications) 1 teacher trainer who has been with this(fro ram

-

In addition, positions held by past and present coordinators include:

- ?residgn; of New York State Association for Bf lingual Education
1979-80

- Deputy Director, Office of Bilingual Education, New York City
Board of Education, (1977-81)

- Member of New York State Commissioner's Advisory Council on
Bi1ingual Education (1980-present)

- First vice president for administration, Puerto Rican Educators
Association (1980-81)

= A1l three have been presenters in numerous workshops on various
aspects of bilingual education at local, state, and national
conferences.

This year, in addition to the coordinator and an assistant coordinator,
the Title VII staff consisted of the following full-time and part-time
personnel:

Full Time
1 Bilingual Qutreach Specialist
1 Career Guidance Specialist

2 Resource Teachers (subject-area specialists)
4 Paraprofessionals
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part Time

1 Guidance Counselor
Teachers assigned as Educational/Vocational Advisors (7)

Educational/Vocational

Resource Teachers {subject-area specialists)

1 Spanish

1 Chinese

1 Greek

1 Italian

1 E.S.L. Curriculum Developer

5-10 Paraprofessionals

A1l these positions were filled at the beginning of the 1982-83

school year. It should be noted that the E.S.L. resource teacher, based
at the Bilingual Program Resource and Training Center (B.P.R.T.C.),
provides both support services and technical assistance to teachers. This
includes teacher training as well as curriculum development and resource

managemen t.

PARENTAL AND COMMUNITY INVOLVEMENT

The Student/Parent/Community Advisory Council is composed of parents,
students, professionals, paraprofessionals, and comunity members. Since
the majority of the A.S.H.S. student population are of legal age and many
are emancipated minors, this is considered to be an "adult" population.

Many students are themselves parents, so that the category of “student-

parent" has been defined to allow this group to participate in council

activities. This year the council met three times at the Brandeis Center.
Despite the special "adult" characteristics of the student group,

however, it is a policy of the overall A.S.H.S. program that the parents

of 16 and 17 year-old students be included during the student's initial
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in-take interview with a counselor or advisor. In addition, parents,
guardians, or other appropriate household members are invited to partici-
pate in this interview if they and the applicants desire. During the
interview the parents, guardians, or other household members are informed
about program goals and invited to participate in the Student/Parent/
Community Advisory Council and other program activities.

Parent outreach continues throughout the student's membership in
the program, both.through corresponrdence and phone contact. An easily
understood pamphlet describing the program in English and the native
language is mailed to the student's home within a month after regis-
tration. Parents of program students also are given preference in the
Bilingual Adult Basic Education component funded through Title XIil.

However, despite these efforts, parent participation is low. Many
students do not live with their‘families. In addition they may attend
learning centers which are far from their homes. Other inhibiting factors
are inconvenient meeting times and cultural patterns which discourage
parents from involving themselves in a child's education. The assistaat
coordinator expressed concern that this program component was “not working
out as planned,” and suggested that this type of participation might
not be the most appropriate for A.S.H.S. She menticned that several
centers, including Forsyth, Clemente, and Taft, are instead moving
towards on-site student councils. At Forsyth, this group has been
involved in a student show, and elsewhere students have planned fund-
raising activities. Material related to parental and community in-

volvement efforts is included in Appendix G.
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SUPPORT SERVICES

The A.S.H.S. bilingual student is served by a wide range of non-
instructinnal services. The greatest emphasis is placed on college
and career counseling, and job training placement. Other important
areas are civics and citizenship counseling, consumer educition, health
education, crisis support, and referrals. These services are provided
by program counselors (for Hispanic students), educational/vocational
advisors, and in some cases, by teachers acting in an advisory capacity.
Counseling is done both on & group and individual basis, with students
scheduled to meet at least five times a year with their counselor or
teacher/counselor. Career Education workshop topics, originally developed
in 1978-79, include the fiy1loming career awareness sessions:

--Orientation: includes a definition of career education
and its element: self-awareness, economic awareness, educational awareness,
values (personal and job), and decision-making skills.

--Self-Awareness (parts I and II): encourages students to
relate interests and strengths to career goals, and encourages values
clarification. Students are encouraged to become aware of interests,
personality traits and abilities, and to establish a set of goals, how-
ever tentative. Students are also encouraged to understand and recognize
" forces beyond themselves (social, economic, cultural, and educational)
which influence career choices.

--Educational Awarenass: orients students to the variety of
training programs which are available after high school, including on-

the-job training, the wnilitary, apprenticeship,'and certificate programs;

-30-




assesses interests and abilities and the requirements of their occupa-
tional interests. The need for competence in English is stressed, as well
as the concept of education as the means for :chieving career goals.

--Career Annn,ss: confronts occupational stereotyping and the
question of Ziscrimination. Careers, occupations, and industries in the
New York area and their employment outlook are presented.

--Economic Awareness: presents consumer survival skills, in-
cluding developing a budget and consumer awareness.

--Employability Skills (I and I1): presents employability skills
through role playing, films, sample applications procedures, mock inter-
viewing, and job search techniques.

--Decisfon-Making: encourages students to examine the decision-
making process; Students are offered a process of approaching and making
decisions, weighing risks and consequences, advantages and disadvantages
of choice; planning and implementing a course of action, and evaluating
the outcomes.

Students who have left the program to take jobs or enter college

-y
*y

(usually at the local community college level) are a valuable rescurce in
college and career preparation sessions. They are asked to come back for
informal “rap sessions” or even to do more formal workshops to discuss
their experiences and how they have dealt with language; cultural, and
personal problems that they encountered. Since virtually all parapro-
fessionals were once students in the program and are now taking courses
toward a teaching degree, they provide another source of information and

support for students with college aspirations.
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On “the back burners now," but planned for the future are structured
sessions on college survival skills including study skills and college
program selection. The program coordinator would also like to see self-
help groups organized among the student body.

Follow-up of students who leave the program before completion is
another important priority. The program staff is “aggressive" about this,
using phone calls, correspondence, and messages sent through other students.
Once contact is made the reason for leaving is discussed, necessary help
is offered, and the negative impact of leaving (e.g. on citizenship
applications, job promotion, and so on) are emphasized. Such methods have

met with some success in bringing studen;s back into the program.
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V. FINDINGS

ACHIEVEMENT IN ENGLISH READING SKILLS

English reading skills were assessed through use of the Stanford

Achievement Test, levels I and II (SAT I, SAT [I) or the Metropolitan
Achievement Test (MAT). Choice of test was made by site directors.

Tests were administered twice during the school year, in early fall and
near the end of the spring semester.

The program's evaluation design called for a statistically significant
improvement in English reading scores. A correlated t-test was performed
for each site and language group in order to evaluate the possibility
that the post-test mean was significantly greater than that of the pre-
test. An "effect size" was also calculated foruéach comparison, following
the procedure recommended by Cohen.* An effect size for correlated t-
test is an estimate in standard deviations, freed of sample size, of the
difference between means. Effect size provides additional substance to
the analysis as it may be interpreted in light of Cohen's recommendations:

.20 = small effect size

.50 = moderate effect size

.80 = large effect size
Results of English reading tests are presented in Tables 4 through 6 by
site and language group in those instances where the number of students

was sufficient to perform the statistical analysis.

*J. Cohen, Statistical Power Analysis for the Behavioral Sciences,
Academic Press, 1977.
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Table 4 presents results for students tested on SAT I by site and

language group. Examination of this table reveals that with the exception
of Spanish-speaking students at Taft, all results were positive and highly
statistically significant. Nearly all effect sizes were very large,

with the exception of that for Spanish-speaking students at J.H.S. 10,
which was of moderate size. Spanish-speaking students at Taft obtained
lower scores on the post-test than on the pre-test. Both pre-test scores
and average gains in raw scores varied greatly between program sites.
Pre-test scores ranged from 11 at Maxwell to 52.28 at Taft, and gains
ranged from four points at Maxwell to nearly 23 points at Julia Richman.
The rank order of students within program sites was relatively consistent
as represented by the correlation of pre-test and post-test scores.

There were several instances of nearly perfect consistency in rank order
at Jamaica Day, St. George, and others. At J.H.S. 10, the correlation

of scores was 0.18, indicating that there was very little correspondence
between pre-test and post-test scores.

Table 5 presents results for students tested on SAT II by site and
language group. Results were statistically significant for all of these
program sites, although Spanish-speaking students at Taft evidenced declining
scores. Effect sizes were generally quite large, except for students at
Lincoln Square where it was moderate. Gains in raw scores ranged from
four points at Julia Richman for Spanish-speaking pupils to 30 points by
Chinese students at Forsyth. In the majority of the SAT II testing units,
rank order of students was maintained to a great degree. An exception
was among Chinese students at Julia Richman. Overall, the program objective

concerning English reading achievement was realized.
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Table 6 presents results for students tested with the MAT. Results
for both groups at the Park Avenue and Lincoln Square sites were highly

statisically significant with extremely large effect sizes.
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TABLE 4

Results of the Stanford Achievement Test-Level I

Pre-Test Post-Test Mean
Site Language N Mear, (S.D.) | Mean (S.D.) Diff. Corr. t p E.S.
Brandeis Spanish 74 |41.64 (20.3) | 59.01 (18.1) 17.38 .74 10.66 | .0001 | 1.24
Forsyth Spanish 29 138.93 (18.79)| 59.31 (12.62)f 20.38 .65 7.70 | .0001 | 1.43
Jamaica Day Spanish 22 |52.05 (24.71)| 59.0 (22.64) 6.95 .98 6.55 | .0001 | 1.40
Jamaica Evening Spanish 164 (26.20 (19.97) '37.18 (19.88){ 10.99 .96 25.63 | .0001 | 2.00
Julia Richman Spanish 11 |39.27 (17.77)] 62.09 (15.63)| 22.82 .26 3.71 | .004 1.12
JHS 10 Greek 64 |23.77 (9.68)| 45.77 (12.99)| 22.0 .91 30.85 { .0001 | 3.86
JHS 10 Spanish 18 |27.11 (16.62)| 40.17 (15.04)| 13.06 .18 2.73 .014 .64
Lincoln Square Spanish 10 (42.0 (16.31)} 54.0 (15.70)| 12.0 .84 4,17 | .002 1,32
Linden Spanish 20 |50.05 (18.79)] 63.85 (14.32)| 13.80 .89 6.97 | .0001 [ 1.56
Maxwe 11 Spanish 116 [11.78 (7.64)| 15.95 (8.53) 4,16 .96 19,22 | .0001 { 1.79
Robert Clemente Spanish 22 147.82 (23.06)| 63.59 (17.76)} 15.77 .83 5.75 | .0001 | 1.23
St. George Spanish 25 ]19.56 (11.65)]| 27.48 (13.23) 7.92 .99 16,52 | .0001 | 3.30
St. George Italian 16 {16.81 (5.76)| 26.88 (7.13)| 10.06 .81 9,73 | .0001'| 2.43
Taft Spanish 18 [52.28 (16.21)| 45.5 (16.21)| -6.78 .31 -6.78 | .177 -.33
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Results of the Stanford Achievement Test - Level I

TABLE 6

Site Langquage N :;:;Tigé) :g::-Tigé) g?:?. Corr. t p E.S.
Forsyth Chinese 88 31.92 (16.32) | 62.13 (17.95) | 30.20 71 21.41} .0001 | 2.28
Forsyth Spanish 17 69.76 (22.91) | 79.0 (14.88) 9.24 .90 3.32| .004 .81
Julia Richman Chinese 21 53.57 (8.97) 76.81 (7.05) | 23.24 .57 13.95{ .0001 | 3.04
Julia Richman Spanish 15 75.6 '(18.11) 80.0 (14.66) 4.4 .98 3.46; .0001 .89
J.H.S. 10 ‘I Chinese 12 54.33 (14.44) | 76.58 (7.38) | 22.25 .76 71.63| .0001 | 2.20
Jo.H.S. 136 Spanish 41 51.0 (23.33) | 55.85 (22.72) 4.85 +995 12.76} .0001 | 1.99
Lincoln Square Spanish 15 | 59.47 (18.68) | 64.67 {16.33) 5.2 .92 2,77} .015 J1
Taft Spanish 26 45.92 (14.9) 37.35 (16.0) -8.58 .40 -2.571 .016 -.50
48
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TABLE 6

Results of Metropolitan Achievement Test by Site and Language

-880

Pre-Test Post-Test  Mean
Site Lanquage N Mean (S.D.) Mean (S.D.) Diff. Corr. t p £.S.
Haitian
Park Avenue Creole 39 29,95 (14.38) 44.64 (19.88) 14.69 .72 6.61 .0001 1.06
Lincoln Square Spanish 10 43.4 (9.63) 51.9 (9.53) 8.5 .91 6.76 .0001 2.14
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PERFORMANCE IN ENGLISH AS A SECOND LANGUAGE

The program's evaluation design called for promotion of 60 percent
of students to the next highest E.S.L. level. Thirty-five percent of
program students were to be promoted two E.S.L. levels. Tables 7 and 8
present changes in E.5.L. level by language group and program site,
respectively. When the results are examined, it can be seen that approximately
19 percent of the students advanced one E.S.L. level. Less than two
percent of the program students advanced two or more E.S.L.
levels.

When the results for language groups are examined, it may be seen
that no group achieved 60 percent advancement to the next highest level.
Approximately one-third of Haitian students advanced one E.S.L. level;
56 percent advanced one level or more, the greatest percentage advancement
of any language group. When E.S.L. results are examined by program site,
it may be seen that Linden had the largest percentage .of advancing E.S.L.
students, 55 percent. Jamaica Evening had more than 25 percent of it
students advance at least one E.S.L. level. However, no single program
site or language group, nor the program as a whole, achieved the stated
evaluation objective in this area. It may be, therefore, that this objective

1s not a realistic one for this population.
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TABLE 7

E.S.L. Advancement by Language Group

Language Group q ONumber of %.S.L. L:gels Advansgd -
Chinese 95 96 1
’ Hattian 29 22 3 11 1
Greek 66 4
Italian _ 7 8 1
Spanish 2 1,117 170 5 1
Other 14 9
TOTALS 2 1,328 309 10 12 1
(79.9%) | (18.6%) | (0.6%) (0.7%)
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TABLE 8

€.S.L. Advancement by Learning Center

Number of E.S.L. Levels Advanced

Center -1 0 +1 +2 +3 +4

Brandeis 196 3

Forsyth 141 69 1 1

Jamaica Day 51

Jamaica Eve. 79 87 4

Julia Richman 50 21

J.H.S. 10 130 20

J.H.S. 136 116 12

LincoIn Square 47 18

Linden 17 21

Maxwe 1l 147 3

Park Avenue 55 25 3 11 1

Robert Clemente 84 2

St. George 58 22 1

Taft 2 161 6 1

TCTAL 2 1,332 309 10 12 1
(80%) | (15.5%) (0.6%) | (0.7%)
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ACHIEVEMENT IN NATIVE LANGUAGE

Program students were tested in their native language, twice yearly.

Spanish-spedking students were tested with the Prueba de Lectura, a

standardized test of Spanish reading. Students of other language groups
were tested with program-developed examinations. Stated program objectives
called for improvement at the 0.05 level of significance. Results are
presented in Tables 9 and 10 by language group and center. With a single
exception (Spanish-speaking students at J.H.S. 136), post-test results
were statistically significantly higher than pre-test scores. At J.H.S.
136, post-test scores were non-significantly lower than pre-test scores.
Effect sizes for Spanish-speaking students at J.H.S. 10 and Taft
were in the moderate range. A1l others -- with the exception of J.H.S.
136 -- were large or extremely large. Overall, the program objective fn
the area of native language achievement was accomplished.

The program's evaluation design also specified that 30 percent of
N.L.A. students would be promoted to a higher level. Advancement in
native language studies is presented in Tables 11 and 12, by language
group and program site, respectively. Examination of the results reveals
that overall, 26 percent of program students progressed at least one
N.L.A. level. When examined by language group, it appeared that Chinese,
Haitian, and [taiian students exceeded the 30 percent objective. Table

12 reveals that seven program sites achieved the stated objective. These

were: Forsyth, Jamafca Day, Julia Richman, Lincoln Square, Linden, Park

Avenue, and Roberto Clemente.
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Results of Native Language Tests - Prueba de Lectura

TABLE 9

Pre-Test Post-Test Mean
Site Language N Mean (S.D.) Mean (S.D.) Diff. Corr. t p E.S.
Brandeis Spanish 65 48.55 (15.54) | 58.92 (16.09) | 10.37 .68 6.63 | .0001 .82
Forsyth " 34 56.03 (11.58) | 66.65 (10.26) | 10.62 .15 4.35 | .0001 o 75
Jamaica Evening " 119 53.48 (12.93) | 61.98 (12.85) 8.50 .81 11.74 | .0001 | 1.08
Julia Richman " 26 66.19 (16.88) | 77.85 (10.46) | 11.65 .80 5.74 | .0001 | 1.13
J.H.S. 10 " 17 | 53.35 (11.83) | 60.24 (11.97) | 6.88 .63 2.76 | .014 .67
J.H.S. 136 " 48 57.96 (14.09) | 55.38 (14.40) | -2.58 .64 -1.48 | .147 -.21
Lincoln Square " 32 63.22 (9.29) | 71.19 (7.17) 7.97 77 7.63 | .0001 { 1.35
Linden " 23 57.04 (6.46) | 73.35 (4.17) | 16.30 .48 13.51 | .c0O1 | 2.82
Maxwell " 76 51.28 (11.3) 59.33 (11.98) 8.05 .91 14,25 | .0001 | 1.64
Park Avenue " 12 52.75 (11.58) | 68.25 (15.02) | 15.50 +45 3.75 | .0001 { 1.08
Roberto Clemente " 39 48.92 (10.56) | 56.10 (12.09) 7.18 o 72 5.18 | .0001 .83
St. George " 12 | 53.5 (12.24) | 65.25 (12.4) | 11.75 .96 11.65 | .0001 | 3.36
Taft " 39 | 43.90 (12.89) | 51.18 (13.62) | 7.28 .58 3.75 | .001 .60
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TABLE 10

Results of Native Language Tests by Learning Center

Pre-Test Post-Test Mean
Site Language N Mean (5.D.) Mean (S.D.) Diff. Corr. t P E.S.
Park Avenue Creole 41 68.05 (14.7) 74.39 (13.61) 6.34 .93 7.57 | .0001 | 1.18
Forsyth Chinese 91 46.23 (7.32) | 60.0 (7.23) | 13.77 .48 17.61 | .0001 | 1.85
J.H.S5. 10 Greek 52 73.10 (11.14) | 82.83 (13.80) 9.73 .47 5.40 | .0001 .75
St. George Italian 16 27.13 (7.63) | 34.56 (8.22) 7.44 .94 10.43 | .0001 | 2.61
Julia Richinan Chinese 20 64.75 (11.1) 72.65 (9.01) 7.9 .94 8.51 | .0001 | 1.90
%: J.H.5. 10 Chinese 17 62.53 (15.61) | 71.76 (12.5) 9.24 .94 6.62 | .0001 | 1.61

o8
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TABLE 11

Native Language Arts Advancement by Language Group

" Number of N.L.A. Levels Advanced

Language 0 +1 +2 +3
Chinese 108 76 9

Haitian 30 21

Greek 67 1

[talian 8 8

Spanish 968 256 39 4
Other 2 2

TOTALS 1183 364 48 4

(74%) (22.8%) (3%) (0.3%)
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TABLE 12

Native Language Arts Advancement by Learning Center

Number of N.L.A. Levels Advanced
Center 0 +1 +2 +3
Brandeis 173 13
Forsyth 140 62 10
Jamaica Day 15 3 4 3
Jamaica Eve 122 37 11
Juila Richman 41 28 2
J.H.S. 10 127 23 2
J.H.S. 136 104 23 1
Lincoln Square 47 15 4
Linden 12 26
Maxwe 11 150
Park Avenue 47 42 5 1
Roberto Clemente 43 37 6
St. George 38 15
. Taft 128 39 3
TOTALS 1,187 364 48 4
(74%) (22.7%) (3%)
-46-
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ACHIEVEMENT IN ARITHMETIC

Students receiving instruction in arithmetic were tested twice

during the school year with the New York City Arithmetic Computation Test.

The program's evaluation design called for improvement at the 0.05 level
of statistical significance. Test results are presented in Table 13 by
'1anguage group and program site. Post-test scores were uniformly higher

than pre-test scores and highly statistically significant. With the
exception of the Roberto Clemente Center, where the effect size was in
the moderate range, effect sizes were extremely large. For the most
part, students' rank order on pre-testing was largely maintained on
posttest. This was not the case at three centers -- Julia Richman,
Jamaica Day, and J.H.S. 136 where there was considerable change in rank
order between testings. In absolute terms, raw score gains ranged from
3.5 points at Taft to 16.5 at Linden. Typical gains were in the six to
seven point range. Thé program realized its stated goal in the area of

arithmetic instruction.
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TABLE 13

Results of the New York City Arithmetic Computation Test by Site and Language

Pre-Test Post-Test Meanr
Site Language N Mean (S.D.) | Mean (S.D.) Diff. Corr. t p E.S.
Brandeis Spanish 9] 7.04 (4.22) 13.64 (6.59) 6.59 .64 12.40 | .0001 | 1.30
Forsyth " 42 7.57 (3.11) 15.21 (4.62) 7.64 .59 13.17 | .0001 { 2.03
Jamaica Day " 11 7.55 (4.13) 13.91 (5.34) 6.36 .33 3.80 | .003 1.15
Jamaica Evening " 159 8.67 (5.81) 15.02 (7.09) 6.35 .80 18.83 | .0001 | 1.49
Julia Richman " 26 10.96 (7.14) 23.58 (8.71) | 12.62 .34 7.01 | .0001 | 1.38
J.H.S. 10 " 25 10.72 (5.16) 17.48 (8.17) 6.76 .76 6.26 | .0001 | 1.25
JHS 136 " 47 5.28 (3.5) 15.40 (10.24} | 10.13 .24 6.94 | .0001 | 1.01
Lincoln Square " 33 10.12 (5.48) 15.36 (7.35) 5.24 .80 6.83 { .0001 | 1.19
Linden " 28 11.25 (6.54) 27.75 (6.54) | 16.50 .66 16.11 .Q?Ol 3.05
Maxwell " 110 7.82 (5.39) 15.06 (6.54) 7.25 .65 14.91 | .0001 | 1.42
Park Avenue " 23 9.26 (7.53) 20.70 (8.37) | 11.43 K 9.22 { .0001 | 2.03
Roberto Clemente " 31 5.42 (4.31) 11.52 (12.77) 6.10 77 3.46 | .002 .62
St. George " 19 9.80 (5.13) 15.95 (5.69) 6.16 .90 10.83 | .0001 | 2.49
Taft " 52 6.65 (4.09) 10.15 (5.16) 3.50 .70 6.78 | .0001 .94
62 63




]
-3
°

TABLE 13
Pre-Test Post-Test Mean
Site L anquage N Mean SD Mean SD Diff. Corr. t p E.S.
Park Avenue Creole 40 13.7 (6.68) 24,78 (9.68) 11.08 .55 8.54 | .0001 | 1.35
J.H.S. 10 Greek 65 28.8 (6.56) 34.89 (4.39) 6.09 .84 13.06 | .0001 | 1.62
St. George Italian 16 | 26.5 (7.29) 33.0 (6.89) 6.50 .93 9.69 | .0001 | 2.42
Forsyth Chinese 91 19.40 (4.8) 28.15 (5.11) 8.76 .67 20.61 | .0001 | 2.16
Julia Richman " 21 27.48 (6.43) 32.1 (4.07) 4.62 .86 5.91 | .0001 | 1.29
J.H.S. 10 " 17 24.47 (7.48) 30.41 (6.08) 5.94 J7 5.12 | .0001 | 1.24
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VI. CONCLUSIONS AND RECOMMENDATIONS

The Bilingual Program in Auxiliary Services for High Schools has, in
this first year of a new funding cycle, successfully continued and
extended the prior effective program structure. It has been fortunate
to have a responsive and sensitive administrative staff who are “tuned
in* to the unique and changing needs of the program's target populatfon
ot young adults. They have caretully structured the program to meet
those needs with an appropriate instructional design and relevant non-
instructional components.

fmong the partfcular strengths of the program is its ability to
achieve an exceptional degree of integration and cohesivenesss given the
multi-site, multi-language, asynchronous (day and evening) nature of the
program structure. Another notaole strength is the innovative use of
self-paced tnstructional approaches, backed by an unusually high degree
of staff motivation and competence in the curriculum development area.

While the overall achievements of this program are certainly to be
commended, the following recommendations are made to assist®staff in
addressing potential problem areas and in maintaining the present high

level of effectiveness.

1. Statt members recognize the contradictions created by the fact
that English-Tanguage skills are critically important for all program
participants, yet the majority of the students are preparing for a
Spanish-language G.E.D. exam. Program personnel should, however,
continue to take a proactive stance in dealing with this situation, by

encouraging students to explore long-term goals and to stretch definitions

of what is possible for them. 50
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In the context of the broad goals set forth in the program proposal,
there should ideally be a somewhat greater emphasis on English-lanquage

competency for students in the Spanish component of the program.

2. The needs of the growing Haitian target population present
particular challenges for the pregram to meet at this time. First, the
existing center serving Haitian students is in Manhattan, while the
Haitian population is based minly in Brooklyn and Queens. If this is
to remain the only site serving Haitian students, the possibility of
relocation should be discussed. Second, one or more additional centers
for Haitian students are recommended. Current efforts to address the
needs of this growing population have included expansion at the present
site this year, and an unsuccessful attempt to initiat2 this component
at a second site. These efforts should be continued and extended.
Third, the program has already identified the need to serve an increasing
number of less prepared Haitian students, including those who read in
Creole rather than French. Additional certified staff, qualified in
Creole, may be hard to identify, but the possibilily of additional
staffing should be raised with the central A.S.H.S. administraticn.
Fourth, the efforts to obtain more seats for students taking the G.Z.D.
exam in French would, if successful, provide additional options for

Haitian students. These etforts are to be encouraged.

3. It is recoomended that student communication across centers be
strongly supported and encouraged. The program is already structured to
facilitate continuity from site to site, and many students do move from

one site to another during their time with the program. More program-
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wide acti-ities, for example, student-run cultural events or a student

. newsletter, might provide the opportunity for individual language and
affective development, broaden communication with families and the
larger community, enhance the integration of a far-flung program, an¢ in

other ways contribute to program goals.

4. Attentton to studants at the two lower instructional levels
needs to be sustained, and probably increased. For example, there is a
continuing need to develnp and enhance curricular materials for students
at the N.L.A. level. Another specific area of concern s the fact that
because there are so many skills to be mastered at the General Education
level, some students tend to perceive themselves as “getting stuck” at
this level, and become discouraged about their progress. A variety of
options to deal with this should be discussed within the program. One
possibility fs to reallocate some Gereral Education material into other

existing levels. Another is to break General Education into two levels,

to enable students to experience the positive reinforcement of reaching

another promotional level more quickly.

S. Optional summer instructfon at certain learning centers could be
highly beneficial to the A.S.H.S. student population in terms of provid-
ing educational continuity. It would also allow individual students to
reach their goal more quickly. The summer months might also be a
favorable time to schedule special college preparation sessions for
students who were planning to begin college during the following academic

year.

6. The program should develon and increase its emphases on serving

s 52
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the whole student. Having made the transition from its origins as a
G.E.D. preparation program very effectively, it should continue to grow
in this direction. An enhanced career emphasis in curricular materials
might be one of several possible ways to achieve this. Additional staff
to provide educational and vocational advisement and counseling might be
discussed with the central A.S.H.S. administration. At present these
services are provided by the teaching staff for the smaller language

components.
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APPEMDIX A

MAJOR COMPONENT ONE-YEAR OBJECTIVES

Instructional
(by June 1983)

a. As a result of their participation in the program, all LEP students
participating in the Titel VII Bilingual Program will be assessed
to determine their degree of English language proficiency using
theLAB or a comparable instrument. Based on the English Language
assessment conducted in the Spring, 1982, participating students
whHo have demonstrated an scceptable level of English proficiency
(above the 20th percentile on the LAB or comparable instrument)
will be transferred to an instructional program/component funded
through local and tax-levy funds. (Must use the LAB to determine
eligibility under Entry-exit criteria. This objective is’, 1line
with section 123a.30d3 regarding transfers and does not pertain
strictly to the measurement of achievement).

b. As a result of participating in the program at least 60X of the
students enrolled in ESL will have been promoted one level of
instruction as a result of successful completion of a class
syllabus of writing, listening, speaking and reading activities.
At least 25% of the students in ESL will aavs been promoted two
levels of instructiom.

c. As a result of participating in the program, 75% of the students
designated advanced students (capable of taking a standardized
English reading test) will increase their level of reading com-
prehension and ability in English at a .05 level of statistical
significance, as measured by forms of the Stanford Achievement

Test.

d. As a result of their participation in the program, at least 60%
of the students enrolled in General Education will increase their
level of reading ability in the native language at a .05 level of
statistical significance as measured by a standardized instrument
in the student's dominant language (see Evaluation Design for
specifics on each of 5 languages) .

e. As a reeult of their participation in the program, 80% of the
students who attend individualized arithmetic instruction will
increase their level of arithmetic ability at a .05 level of
statistical significance, as measured by the New York State
Arithmetic Computation Test.

BEGT C0PY
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As a result of their participation in the program, at least 75X of
the students (minimum of 350) enrolled in the preparation program
for the GED Examination (English or Spanish language forms), and
who are tested, will pass the GED.

As a result of their participation in the program, at least 302 of
the students in basic instruction (N.L.A. and General Education

level classes) will be promoted to higher level class and at least
60X of the students in Pre.-H.S.E. lavel classes will be promoted

to GED Zxam Preparation. Promotion readiness is to be determined

by completion of class syllabii (Check-off Sheets) and passing

a criterion referenced test covering all 5 subjects of instructions:
reading, math, language, social studies and science. (This criterion
reference test will be designed by curriculum specialists under this
project. See "Long Term Goal" F).

The services of the Bilingual Program will be expanded to at least
four nev sites. .

As a raesult of :their participation in the program, at least 100X of
the students in the program will receive some instruction in English
through the program's system of M.E.L.E.'s and E.L.E.'s as evidenced

by official program records.

NON-INSTRUCTIONAL:

A.S.H.S. education centers with bilingual-bicultural programs will
offer to all students a variety of center and programvide activities
related to vocational-career awareness including vocational coumseling,
training program placemsnt, a career axploration day etc.

At least 150 bilingual program students will be placed:in training
programs and/og provided employment.

At least 801 of thosa referrad for training or employment will be
placed.

At least 50% of students who earn a high school equivalency diploma
will be accepted to college.

Sufficient number of commercially available vocational-career

materials will be identified and included in the program's resource
1ibrary (training center) to provide referencas for each of the
Curriculum Guides' concept for vocational-carear skills development

and will include at least five resources for each of the program's level

of instruction.

CURRICULUM:

To develop two new course syllabii (check-off sheets) which counselors

and teachers can use to increase the degree of individualization. The
check-of f sheets will include provision for a "Personal Learning Schedule"
and for personal instruction.

To include in the Bilingual Program's Curriculum Guides a sequential and
topical outline covering at least S concepts related to vocational-career
skills of learnings in math, reading, and language. These concepts

will be considerate of methodology and materials appropriate to students
at all educational levels, and for all language groups.
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To doGolop a minimum of 20 lessons and/or activities for an aural-oral
approach suited to the needs of illiterate students in the classes
known as Native Language Arts.

To develop a minimim of 20 lessons and/or activities for individualized
instruction in reading and writing skills development for Chinese,
Spanish, Italian, Gresk, and Haitian French-speaking students.

DEVELOPMENT:

At least 20 bilingual program staff members will take advantage of at
least one "external' professional improvement opportunity provided
or arranged for by the program; in-service course, institute, major
conference, university course, etc.

All staff will have an.opportunity to participate in a planned
"{nternal” program of training and development activities directed
at improving ngd/or expanding instructional, supplementary, and/or
counseling services (educational, personal, and vocational).

PARENT/COMMUNITY INVOLVEMENT:

At least 10Z of individuals receiving bilingual program instructional
and educational /vocational counseling services will be adults with
preference given to parents of target population students.

A special Community Vocational-Career Advisory Committee will be
established with emphasis placed on assisting the program in
meeting its goals and objectives regarding vocational-career
avareness and opportunities. This-committee may function both
independently and in comjunction with the Advisory Council.
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APPENDIX C
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Auxiliary Services For High Schools
Bilingual Program

John P, Ra-{rez Alma T. Warner
Bilingual Coordinator Assistant Coordinator

OUTLINE for Curriculum PROJECTS

NAME DATE

Check-off Subject Area Nature of project

l. List in a brief outline form how your idea will break down into
topics for lessons and sections of lessons. If your project does
not involve lessons, then break whatever it is into a listing of
its parts. You need not dwell here on what you hope will be the
teaching and learning accomplishments of your project.

2. What steps do you plan to follow for completing the project? For example,
"First I will . . ." Then I plan to . . . Third, I will . . ., etc.
(Consider such things in your sequence as (1) "taking excerpts from
commerical material” (2) writing original materisl (3) preparing any
relevant teaching guides and answer keys (4) outlining the best method
for handling typing (5) and so on in like manner.

3. At this time, what resources do you expect to use? (ie., texts, fictioms,
nonfictions, periodicals, original material, etc).

4. Suggest why and how this project will be helpful to teachers in covering
the curriculum as it now u¢xits on the Check-offs, such as:

a. improving the usability of existing material.

b. preparing exercises and activities for existing material.

c. selecting alrernative assignments and experiences for
existing lessons.

d. selecting additional items for inclusion on the Check-offs.

Here you might want Lo mention briefly the contribution your project
¢an make to improved teaching and learning.
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Timing: try to project the time you feel you'll need to complete the
project.

£stimated number of sessions ; Estimated hours/session
Total number of hours .

Use whatever rule of thumb you can. For example, an originally written
3 or 4 page lesson with questions might take 4 - 5 hours.to complete.
Excerpting materials and revising them might well take less but you
nced to allow for research time. Don't forget to calculate in
revisions, proofreading, writing answer keys or guides, introductions,
lesson headings, pagination whenever any of these or similar activities
apply. (Compensation for curriculum development is regular teacher,
para or teacher-in-charge per session rate). Sometimes projects are
aliotted 25 hour blocks, hut try your best to complete the above

est imation.

Work Schedule:

Circle days: Wumber of hours per day: Work site:

Monday

Tuesday

Wednesday

Thursday

Friday

bo you feel this project represents what should be seen as only part
o1 a bigger, longer-range project? If so, what and how? For exam?le,
writing lessons for topics in a General Ed. subject might be the first
in writing lessons for the same subject at Pre., N.L.A. or GED. If
th, answer to the above question is ''NO" please say so.




Procedures For Curriculum Development

. Take time to think about and talk about lication. Focus in a rather
specific need you wish to meet. Many H%st:: ﬁms plan pxoje.ts
that are either too hroad ar too vague to te actualized. Arrange to discuss
your application with Alma Warner or other staff members.

Stay within the boundaries of the Check-off Sheets, unless your idea is clearly
a new ~off Sheets. Your project
should be intended as helping to implement existing check-off items.

Don't be afraid to offer material and methods that are being used alr
your ¢ as a curriculum project. thesemt:er.__._axxi
putt them in a format for program wide use is a perfectly legitimate project.

Althagh all projects sponscred by the ASHS Bilingual Program become property
of the program and therefore available for consideration by all teachers, you
can leave the question of program wide use up to the Program.

. 4
Unless cleared befarehand with John Ramirez, curriculum woxk is to be
done at the Bilingual Program Resource and Training Center Room 321
in the Roberto Clemente Center located at 383 E. 139th Street, Bronx,
New Yoark 10454.

Work Schedule

Projects can be worked on Monday to Thursday's un
enter the huilding after 3:20 please ring 3 bells and the school security

guard will admit you.
+ . Maintaining a favorable wark enviromment

A curriculum writing area is available for writers (Roam 318) to use
while they wark at the Bilingual Program Center. Supplies of paper,
pencils, pen, tape, scissors, etc. can be picked up fram ouxr office
(roaom 321) for use while working at the site.

Cansultation with the Curriculum Development Team (Jerry, Rosendo, Alma)

Projects are to be discussed with Rosendo, Alma or Jerry Long. They are
available at the Bilingual Office fram 3:25 - 4:45 p.m.
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The editing process is crucial to the successful production of all
axriculum projects. Basically, editing here is seen as the cambination
of the creative talent of the writer, with the expertise and experience
of the mroject editar. By doing thi.s,mcanensuretkmtthefmlpzoduct
‘ heh:g&ewlopedmetsthemedsmdcanbesuppcttedbymermof
the Bilinqual Program. Thus, it is inportanttmtwritersseetheinput
of the editors (i.e. proofreading, suggestions, additions, deletions,
. 'mptoject farmitu.ctc.)uakcypctmmdcwlmtofw

additim,ymareukedtocmsidermetherateacm'sguidewmldbe
iate tO ensure the effective implementation of your project by
other teachers in the Bilingual Program.

10. Running out of hours and additional applications

P:ojectsmmigmdbloc)ucftmmmichitisexpectedﬁmtﬂwy
will be conpleted. mmthelimitapptoadu,thewriterwulbeasked
tometwithumand/cxmﬂotodetermimtmmtstepfmnmeof
the alternatives below:

a. additional hours granted
b. file new application
c. have project carpletad by samecne else

11, Procedures on time sheets, time cards, etc.

Timecardsarxitin\esheetsaxotobeobtainedfraanmw.rezor
Alma Warner. The time clock is located in Roam 301. All writers
should punch cut oy 4:55 p.m. and leave by 5:00 p.m. to avoid the
poesibility of being locked in the buildirg. Cards can be left in

the bottam slots of the time card holder.
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Aailtary Sexvices for Nigh Schools
BPilingual Program
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Name

HICH SCHOOL FQUIVALENCY EXAM PRACTICE CLASS - CHECK-OFF -

(Course of Study) Ix‘u mmc‘ ..VP“RSE |

mﬂﬁ"’ 6 one hour sassions=l6 hour
—_1. Operaciones. de % etrRos o £8) 80 42032, 39-41,47=30,37-39

1. lstrpduccifn s WEBRADOS-si-plicacifn Arcowi&l-130
WEARADOS-Suma , Resta Arco 150e132, #.n,N, 33,k
4, ‘QUEBRADOS—smul tiplicacidn, division Repeso 121-124, 130-132
Intreduccifa a DECIMALES-conversiones Re 132-154, 200=205
Tvﬂmm;
AT

b, DECIMALESesuma, t;sta, meltiplicacifn( Arco 160=17T2
7. DECIMALES-divisiér, problemas mixtos o T72=17% Repaso 107119 -
Z3, Introduecidn a PORCIENTOS ,conversinnes epa 121-255

9, PORCIENTOS-eplicacién, interds Arco 196=198, 4.4.N, 94=93

! POICIENTOS = 0s™, "da” Rapssa 242248
—11.MENTDAS-Introduccidn ; W.W N, 107

] 2.MENIDASsoperaciones W W.N, 108=113

a1 3, OBOMETR A~ £ las ée petimectto, {sea, volusen : ALco . t0=213

e 156 ,CORETR tica, dplicaciones Arco $19-212 .
—ii.&m-mtoc nlpbt.?lu. qnudm- Blelcas Arco 706-203

ooy 16 ALCEBRA=COOTdONAdAS, T ficas de todos tipos Argo 209=210

'Mu one sessions=16 houre)
1. Lla O s ylas$ A Cubero #7,19-24iPerera 14-20

amusnas ’
2. Palabras MOLAT, LLANAS, y ESTR JOLAS Cubero #7,46-203Perera 11-13
— 1o Ragles dal ACE OoR’ co erers Lle3an »
- e L1 acents NIACRTTICO Aree 1l-lk: HANDOUT
[aorburst? oo, WO 1 RATDOUT

— 3. Problemes ortogréficess -UF. 3

o b, PALABRAS que se confunden Ortograffa® 18184146, T8

—_7. Partae de las orscithn, SUIPTS Y PTEBICA:D __ Cuberodd 22-73,31-34,3743,46-49
%, Oracién y FRAGHENTO Arco 19-11; Cuberodd 109-129

9. COTCCALANCIA de sujeto y verdo Areo 14e27

_amem 10.Us0 corrects de los Titwos Dt VERIG ello® 99-130

11,81 verbo WASIR; DEBER y DEXER DE Arco 36-3

e 12,183 PREPOSICIOVES; lafowo, la{smo, lolsme Cubenod¥, 10030 ;PeI1o13a-13%, Arcuyfed]
a——13.188 MAYUSCULAS Arco . : .

o 1412 COMA ¥ 3us df{ {erentas usos Perers /=37
—li3.l08 PUNTOS y el PUNTO y COMA : Arco 32 .
- 16.E1 D y las citae Perers 125-128; Pello J1-57

"k NOTA3s Pars lo eigwiente, fevor da consyltar el "Folleto™ wwe

? E?iﬁ Toc{2Xad (6 clasas de cusrenta minutos: & horss)
— ie Roonomias byetns ¥ » 18a/Crkticae bfaices: de 1{nes ulo
Hlstorias T 2.0 U, y Relsciones Interneclonsles/Kfs grdficas: .
3. m.mm-;&&u_%u de_Am, Lat,/Mds grdficas: de barras
4. Clencia de Conducta na:s_____psieslo gﬂ'tl‘dc- edicional con grdficas
rameSo Googratflas o clina y smbienta/Mapss de regiones del mundo
—bo Clencies Policicass _ d(stribucicn de podsres/Mapas Je Anqrics

: (cingo clsses de 3l hetas)
e ]o Blologia: seres humanog sistemay dejgue husano/disgranas e t

2. Mologfes M
3. Plaicas : uz_y sonido/diagrams i
—b, Qulaicas reacciones/fdrmuls -
— . La Tisrra "&@ ico!oa;-zah:tms ;;;; rarss

{Lectural (sinco clases de custents minutoss 3 horss)

w1, Lectura sn ganerslitfcnicas de lscturs idea central.fnfersnciss
ave= 2, Lacturs sn genersl: Los hechos vs. ls opinidn  Caricsturs po
(cuentos)

a3, Prosat i:es ceatral de e =
tainos (poemas i é"‘;n')
emeS. La lactura sn la vids disria: {instrucciones y sauncios clasificsdos (lnstrucclones

1
—4, La poes{s y Lls obrs dranftics: Lengusje figurstivo zloseris ds
(Total~16 evaning sassions; 20-4R hours

srticulo da_ravista)

HORARIO
(Suggested only- space svailabls for individuali. .g)

- Dia 1 Dia 2 Dis 3 Dis & Dia 5, etc
53-60ning {Craa. ) (Craa.) [ (Gram.) (CYAaT oram. ) -

|
ss-somin.THaeY — | T (W T } ! Gty T T
3-40gdn (E.Sgc.)” |~ (Cmatn.) ™ I TR E

_ Techa sproximeda del sxamen:
~ (S5 au asistencis a« mcnos dal 377 la fachs Iz su oxamn se:za ~xtocdics O
Ja. sard casbiade & j. clase o “-0 ¢ REL

- »poe . am. -, . : P . . .
B P P R R XL R [N -, Ol - I L o e L R AR AT o L

TE.soc) | “(cienMac.y
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To'the Teachar: the following homework sseignments are suggesced fo
€0 the class discussions listed on the front. Appropriate activities from
Azco, Barrems or the programs own tereas' booklet should be givem to studemcs
te do ac heme. .

Jares
1) Les ¢als astpasturs cuidsdessmsats y nots los pmeoe isportantes para
tessedar

1) Concesce mluurdrq.n 0 coloqua ls iaformecidh que falta em loe
dlagranes y las grfficas. .

Bocudies Socisles

D lemembs - Obgarop y prodyccife
2) Yistoris - ER.U0. y Ralsciones taternsciousles

3 Nisters - Independencis de hwbrics Lecing

) Glsmels de comdycts bugeas - peicologle

9 Seexratfh - cling 7 apbieate - )
) Slemts Polfitca - distribycidh de poderes

Siscise Neturalee

D L dologfs - ¢legrmme;sistemse del everpo bwwamo

"2) La Mologly - disgramas sebre salud 7 mutricid

3) Lg rleteq - _diagramas eckre lut/sonido

) La Qufies -, __enflitets do sftmalge
5 ladscromonfs - dleqowmss sohre p o_geolfyicos
1) Lesturs Cemeral - Barsel] Loft; sxtfeuloe de reviscas

2) Lectwss Gemeryl (hechos coatrs optnicunes) - _editoriales pets cowparer
3) IPresq - interpretacifo de wm cueato

§) !ﬁ Y Dtama: leagusge figuretive - poemss 1{ricos

$) Leetwza Priceiea - instrucciones pars tomar un examen
LEcENp nxr

Repese s0 Matenftico

V.V.e. or Wich Numbers

Cubero #7, 48 z 1 Activo, Tomos 7, 8
Qrtograffa Ortograf®a (H. Parara)

Perexs Acentuacidn y Puntuscida

Lagorburu 12 Ortograf{a dal Espdiol, Segundo nivel

2ello Hanual da Ejercicios Gramaticales
RANDOUT Mimsographed eseccions from Legorburu (1-11)

(available from Clemency Cencar)
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NICH SCNOOL EQUIVALEWCY IXAM PPACTICX CLASE - CHRCX~OFY - Name
(Course of Study)

: PYASE @

@@.(::xzuu clases de uns bora = 16 hotu)
1. Opacacicass de S ENTEROS Wl 2<%, %ez30 £7-30,57-39,64-63

v Servicee for Mijzk Schocls - Billnzval Component

2. Iatrodwceidh s QUEBRADOS-eimpiificacidn Arce m-.s. WoN 29,30 .
T3, (URBRADOS~Swra. Reeta Aczg 132oiit waN 33, LU-4l
‘_A (UEBRADOS-2ul:1plicesida, divisica ATco 195-160  WWN 53,59
s, Introdeecifa s DRCTMALES-comversisunss Arco 161-16¢
“ 6. MCIMALIS—euma, rasts, sultiplicacién{aplicacién) Atco m-m
. ms—«mu& problewse xixtos Atco 171-140 My 7
TP T _roduccidh a roncmms. coaversiones \rco 181-186, Ragaso ‘u 736,228,230
- roms—.;xmcxo-. interes epaso 233-229
1 __lu. PORCTENTOS-"es", “de” Rapaso 143-343, 14J~14)
. 11. )nuu-uuuua& WN_HANDOUT EW -3
{0 T2, mutDAS-eper HAN: T107-132
T3, mlfp-!d’:—lu de peclmetro, ﬁu. volumen o0 H&% !!%Z-!!ﬂ §rco!!£!!!
1A, mcwuu. splicaciones WAl HAY - Tco
15. ALGED es algebre{cos, operaciomes bdsicaa Azco 108-111
716, ALGEBMA-coordenadss, grilicas de todos tipos Atco 411-11%
_Txpreaion Kecrits] (diecissis clases ds mma hera » 16 hores)
_ 1. u » eI SIPIORY, y 1a SILABA 7,19-24; Perery 1»-20
7. Palabess AGUDAS, LLAMAS, y ESDRUJULAS Axgo *11

o Sas dol ACENTO ORTOGRAYICO _ _—  EANDOUT; Arco {0-12

__A. Il aseste DLACRTTICO 12-19
T_S. Predlemss ertograflicoe: LETPAS QUK i‘mu'! ] 2 A3

__6. PALABRAS que oo confuanden Pello 39-73

T 7. Partes da 1a oraciom, SUJKTO T PREDICADO _ Cubero 7 [43-i28; Arco 41

__s. Orscifa y PRAGENTD Arco 19-24_ Peldo JA9-154

9. CONCOTDANCTIA da eujeto y verbo Cobero 18, ;74% n% 24-27
: __10 Ueo correeto de loe TIKNFOS DEL VEXSO Cybego #8 65- Areo 32-36
t T11.51 verbe RANKR: DEIER y DEBER IX A 36-37 -
1 ___12.las PRYOIOSICIONES : leiswo, laisme, loismo P 134-14 o 3941
1 713.Las MAYUSCILAS Arco 43— Legorberu 2, S
l TT14.1s COMA y eus diferentas weee Arco 4631

—_15.Los DOS PUMTOS y ei PUNYO y COMA Arco 32-36

— UIALOGCO y las citss Arco 57-81 -,

3 >

ma'mm (4 clases de cuarenta ﬂmtou 4 horaa

t Senta nscienal; Visesl vy mematario ve. Wometary/ 2cas hwicut_l.p_-_L__
Hisgoriss Relsclones Intgrnacionsalss/Mda sefTicas: disgremas y mgpas 0

‘ilstoriat E to Rlco i /mas sraficas: & ¥ barves -
Clenc's de Conducta {umanai nutr a/?Prdetica adictonsl con gralicae y mapas
.cogn'(n Regiones de I uu.7..dn-.n:,‘ tipos de mapas

Clenciss Pol{ticas: Los servicios renZtdos puc el goblcrno/mapps dal mundo

L?.mm_!mnhﬂﬂ clases ‘le 40 miautos=3 1/4 hores)
tologfla: Herencia/d agramas para tyter
s{ologfs: clasificacifn/tablaa pars tares
fslcas moviziento fugrza/dlagrseas v teblas psra ctsrea
ulaicas _ _basew 4cidos v sales/prdctica con fdrmulgs pcra tares
feslogflas cembios geoldgicus/disgramas

[ RV ™
.

RN

LR o4

Li)d

~

‘Lu:tual{'i clases da 40 m nutos=3 1/4 hocas)

”
« =ee ®e _ 4Tt te&cnizas de lectura: 2l punts de viies/no ficcldh
‘sctura en je-etal: loe heches »3v i3 opinida: caricsturas/edftoriales
. Prosa: shes dramftica - Jersnnajes/abras dtlrde
. "3290a:” Llenguajr ftzurstive - glosario Ade tdrminos/baladas

L te teauzs o0 Uy wtday dleciag anuicios _cne*lrfmmggignn_ e

{°s2a” «14 gqvening sessions; 40-43hours)

~
.

*

1

lJll

HORARIO
(Suggested only; space svallable for individualiziayg
Dia | Dia 2 Die ) Dia & Dis 3, etc.
460 ain.(Cram.) ; (Gram.) Grem.) [ (Grax.) ; (Gran.)
!

50 ol — ! T T TiGmey T T (acaT T |‘(n.zt> - -

4 - —, - | — —_ — —— - — —— —
« 4 40 ar. (X Soc.)  (C.Netu.) (Tocy™ (x.30cy {(Clem.Yat.)” [eate.)

i .
| Pacha sproximads del -M:

(!1 ~ uiu.cu o menen del 93T !z facha 7c av Lmor »nta sxtsndida

) Ti. serd cembrado » 13 2lave . rr ~l.2.2., . a
Q cinm s - T . -
ERIC ! -67-
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1+ the Tescher: the following homework assignments are supgested followings

the class discussioas listed on the fromt. Approprizte activicies "rom
wev, Barroas or the program’s owa Tareas booklets shotld be gfven to studen:-
re o ac homae.

Tirea

!} Lea :ada asigmatura cuidadossments y note los puntos importantes para
Tecrrdar.

2) Contaste cualquisr preguata o coloquas la informacicn que falta en los
diagramas y las p‘flcu.

Latudios Sociales
1. Reouomfs - Rents ngclonal (6.M.7.)
2. Historta - : Rslaciones Internaciomssles
s. Nistoria - Puerto Rico y al Caribe
5. Clemeis de la comduwceas - __ Aptropologfa
5. “eogreffa - Regiones de America
% Clemciss Polfcicas - Servicios rendidos por al godierse
Ciencias Natucales
.. lhlogﬁ - Herencia (d{agrzans)
‘. 3ologfa - Clasificactdn (cablas)
1. »lstce - Movimiento y fuerzs ({isgxrames)
s, nuimice - Acidos y bases (formelas)
5. Geslogla - Cambioe (disgrames)
lecturs
1. Lecturs gemecsl - L{ceratura (no Mccté'u)
l. Lectnras genersl - Orden lfgico
. Proes - Dﬁ.l.onl
¢. Poesfa - Baladse
5. Leccurs 'zn,uiu-— Anuncios I,
Repaso _______ . . ___Repaso Matematico
v ——alorking With Yumbere

W,¥,.N. RANDOUT Tramslated sections of pgs. 106-132%

Cubero #7, #8_____Zepemol Activo, Tomos 7,8.

Ortosrafia ____ ____Orcogratfa (K. Perera),

Perers Acencuacibn y Puntuacion

Legocbure #1, #2.———0Ortografia dal Espanocl, Primer y segundo nivel

Pallo  _  _ __—Memusl de Ejercicios Crasaticales

HAMDOUT e Mimsographed sectious from Legorburu (l-lle
*(available from Clemsats Center)
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Aruitoxt provided by Eic:

APPENDIX E BEST C@PY

TO: TEACHERS HAVING STUDENTS AT THE GEN. ED. LEVEL
PROM: John Rani;oz

Rl:_ih__EIZLD°TESTING THE GEN. ED. LEVEL PROMOTION TEST
DATE:  JANUARY 3, 198]

We are currently in the process of evaluating the preliminary
versioms of the promotion tests, developed for the Gen. Ed.

level.

!our'usutanco in this effort is esgantial in order

to assess their validity as promotion instruments. Pollowing
is some relevant background information on these tests:

1.

(8]
.

REASONS POR CREATING TEST: Based on suggestions from

various stalf members. It is hoped that. this test will

establish an objective standard for what the students
should know on a programewide basis. Students will know
from the start that they will hawe to demonstrats what
they have learned in ordar to move on to- the noxt/lovol.

PORMAT OF THE TESTS: Thres (J)) sub-tests have besn
preparad In the areas of Mathesatics, Science, and
Social Studies. Each sub-test has fifty (50) questions.
The Science and Social Studies sub-tests are multiple
cuoice. The Questions attempt to messure not only
knowledge, but also specific skills (i.e., mzp reading,
finding the main idea, etc.). .

SCOPEZ OF THESE TESTS: - All qQuestions are directly based
on topics In the Gen. Ed. check-off sheet. Whenever
possible (especially with the Science and Social Studies:,
the questions were written based on the LECTURAS and
INPORMACION lessons from the Polletos and Cuadernos.

3TV, ENTS TO BE TESTED: Only students that fall into either
one of these categorles should be tested:

4.1 Students who have recently (in the last month)
completed in the Gen. Ed. check-off any or all
of the 3 content areas being tested.

4.2 Students who have almost (90%) completed any or
all of tha 3 content arsas being tested.

5&n1uxsrtxxuc THE TEST: Needless to say, we consider

you an expert on this level. The time you have dedicated
to teaching this level has given you valuable insight

on both the curriculum and the ability of these students.
Now you can help us at this point by doing the following:

5.1 BY MID-JANUARY, select those students you feel
Tsill Into either category mentioned earlier and
administer the appropriate test(s).

5.2 It is acceptable to test students in one or two
areas only, if that is all they have (or nearly
have) conplated.

5.3 At present, no time limit has been set, but it is
estimated that most students will finish each
sub-test in one (1) hour or less.

5.4 All three (3) sub-tests need not be given on
the same day/evening or in any order. However,
we recommend that each be completed in one sitting.

-72-
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ADMINISTERING THE TEST (COWT'D):

5.5 Answer keys have been provided for marking
the exams.

$S.6 Briefly discuss the experience with each
student. Note their reactions in the coluamn
provided on the SUMMARY SNEERT. Does their
. impression of the test correspond with their
achievement on it?

5.7 Once students finish a test, ask them to fill
out a STUDENT QUESTIONNAIRE. (If a student
takes all three sub-tests, he should complete
three Questiofinaires).

$S.8 As the teacher, your impression of these sub-
tests is even more important. Provide us
with feedback. A special FEEDSACK SHE%I is
attached for this purpose. » repeat, ALL
comments concerning this test will be welcomed.
Should you note the need fOr correction, please
use one Of the tests to make the necessary
corrections and send it along with your
FEEZDBACK SHEET.

6. DATA COLLECTION AND RETRIEVAL:

Please return to this office 8Y JANUARY 20th:
1. TEACHER PEEDBACK SHEET.
2. STUDENT QUESTIONNAIRES.
3. Data collection (SUMMARY) SHEET.

A stamped, self-addressed envelope is enclosed
to ensure arrival at this office by the due date.

After collection of all feedback from participating centers,
data will be analyzed. Tests will be reviewed and changed
where necessary. The Primary ¢Oal is to prepare a practical
and relevant test instrument which, in the end, will help

us in our joint effort to deliver Quality instruction.

Thank you for your cooperation toward this end.

Tests and answer sheets.

Angwer keys.

. Student questionnaires.

Teucher's feedback form.

Data collection (SUMMARY) sheets.
. Stamped, self-addressed envelope.

- WV WS
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8ilingual Program
Auxtiliery Services for Migh Schools

—Science
TEACYER 'S _PEEDBACK FORM TEST BEING EVALUATED: Soc. Stud.
. Mathemsatics

1 Plesse rate the following items in terms of their appropriateness
ranging from: ;- very appropriate and suitable
J-
‘-
S= not appropriate at all
Circle your choice. Pletse comment On any "4" or "$" rating.

1. Length of test: 1234¢3 Comments:

2. Types nf Questions chosen: 12343% Comments:

3. Relevance of questions: 12348 Comments:

4. Choice of illustrations: 12348% Comments:

S, Choice Of rsading passages: 12348 Cosments:

——————

¢. Language used in questions: 123483 Comments:

——————

8. Pormat of test: 12348 Comments:

9. Ability of test to deteraine promotion: 12345

|
|
\
|
|
|
\
|
|
|
|
7. Level of 4ifficulty of tsst: 12345 Comments:

Comments
19. Usefulness Of test to assess studsnt learning: 12345
| Comments
|
|
|
TEACHER'S NAME: CENTER:
o -74-
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8ilingual Prcyras iy t
Auxiliary Services Zor Righ Schools M l

Tz R'S PORH_{continued

I1 QEVRRAL COMMENTS: (may be addressed once for all 3 tests)

1. Was there any specific item (or itoms) which you felt
should de revised?

2. Who should best administer these tests?

3. What do you feel is the best way tO gdminister these tests?

4. WEEN 40 you feel is the best time to aduinister thea?

It is hoped that thess taests will help teachers in the
way they prov.ds iastruction. HNow 40 you fesl about
this assumption?

6. Please feel free to make any additional co:ments concerning
these tests.

ERIC ™ 96
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Bilingual Program
Auxiliary Services for High Schools

o —— COPY /

|
|
CRITERION REFERENCED TEST - GENERAL EDUCATION LEVEL (FIELD TEST VERSION):

SUMMARY SHEET

SOCIAL STUDIES SCIENCE MATHEMATICS

NAMES OF STUDENTS

GIVEN ANY OR ALL STUDENT

3 SUB - TESTS

REACTTION

s
~J
o

s

it IF STUDENT FAS MO™ CO'IPLETER ™35 ARCA, INLICATT THS PERCENTAGE NF “{A\TZRILL COMPLETEL.
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Ciencias
Evaluacion del examen de: Estudios Sociales

Matematicas

AL ESTUDIANTE:

Sus comentarios acerca este examen que acaba de tomar
tiene mucha importancia para los maestros que lo han
preparado. Necesitamos esta evaluacidn para poder
lograr que esta prueba sea lo major posible y tenga
validez para determinar quien esta listo para pasar
de nivel.

Indica su opinion sobre cada una de las siguientes
declaraciones haciendo una marca (/) en el espacio para
"si” o "no". Por favor explique el porque cuando
conteste que "no" para algo, e indique cual examen
esta evaluando.

, - I
El numero de preguntas que tenia este examen estaba bien:

SL () NO () Comentarios:

Las preguntas en este examen estaban claras: SI () NO ()

Comentar ios:

En la clase yo habia estudiado todo sobre lo que se preguntcr
en el examen: SI () NO () Comentarios:

5. ~:8 dibujos o mapas estaban facil de entender: SI () NO ()

Comentarios:

-77- S’f’




7 7
5. La dificultad de las lecturas estaba bien, ni muy facil, ni
muy; dificil: SI () NO () Comentarios:

r'd
6. Era comodo anotar las respuestas para este examen: SI () NO ()

Comentarios:

rd

7. Un examen como este es la mejor forma para que el maestro(a)
sepa quien debe pasar de\nivel: SI () NO ()

Comentarios:

8. Si el estudiante ha hecho su trabajo en clase bien, sacara buena
nota en este examen SI () NO () Comentarios:

Cualquier otro comentario:

- Muchas gracias.

Q -78- 1 O O




APPEMDIX F

AUXILIARY SERVICES FOR HIGH SCHOOLS
BILINGUAL PROGRAM

BEST Curi

TEACHER: CHECK-LIST OF IMPLEMENTATION

Check (/) yes or no for each item below:

1. Does each student have a work folder?

2. Is a curriculum check-off sheet (Gen. Ed. or Pre- or HSE) and log
included in the folder?

. 3. Are entries made (check marks, dates, comments) On check-off/log
indicating completion/progress for each toptdiof each subject
area (grammar, reading/1it, S.5., Sci., Math)?

I 4. Are books, progran-providcd and,or teacher-made materials for
EACH subject area topic/lesson (on check~off) readily available

for and used by staff and students?

. 3 For General Education and Pre-HSE levels, 1is the majority of
instruction individualized? :

e 6. For HSE exan preparation level, class:.or group, are you aware of
which students are tO complete 1 phase, 2 phases, or 3 phases
and the projected exam dates for each?

7. Is the overall class management (sub~grouping, materials etc.)
efficient and well-organized?

___ 8. Is the paraprofessional thoroughly familiar with the curriculum,
use of check-offs, materials etc.?

9. Are -complete and accurate attendance records kept in class?

10. Are student absences regelarly and periodically reported to

the counselor advisor?

11. Is individual student progress, problems, recommendations for
"promotions" etc. reported to counselor/advisor?

- - -79- 101
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BEST ﬂ EY AUXILIARY SERVICES FOR RIGH SCHOOLS

BILINGUAL PROGRAM

COUNSELOR: CHECK-LIST OF IMPLEMENTATION

Check (»/3 yes or no for each item below:

YES  NO

1. Does each student have a counseling folder which includes required
intake forms, comments Or notes on counseling needs and all data
or information to be transcribed on evaluation data forms?

. ___ 2. Are a]l test scores etc. entered on a Student Cumulative Record
Card or recorded in a way and place where they are accessible
and easily retrievable for examination and entry on data forms?

3, Are accurate and complete counseling check-of f caseload rosters
maintained?

___ __. 4, Doyou maintain transmittal forms to enter names of students
referred/placed in job training programs and the exact type
of training or iob? (alsc for HSE exam referrals).

5. Do you keep complete and updated information on the college
summary sheet?

6. Is there regular and pcriod“tommunication (follow-up, conferences etc.)
with your students’ teacher(s) regarding progress, attendance,
problems etc.? (review of the clnss-chcck—off“lheet).

o 7. If a student withdraws from the program, 1is there a follow-up
(to return to the program; the reason he/she left ete.)? .
Note: Complete data forms must ba submitted for students who
withdrav from the program. Records must, therefore, be kept.
8. Are referrals made as needed to other programs, community or

social service agencies?

dule career/vocational

9. Are you prepared to organize and sche
vorkshops with your students?

10, Is college counscling being provided to your students?

11. Are you thoroughly familiar with the curriculum and instruction

- received by your students?

12, Are your students participating on a Student Council?

lan extra-curricular and special

13. Are you prepared to help p
) for students?

___ activities (cultural, graduation etc.

NOTE: WHEN YOU RECEIVE EVALUATION DATA FORMS AND INSTRUCTIONS, YOU WILL BE ABLE
70 BETTER DETERMINE RECORD-KEEPING NEEDS FOR REQUIRED INFORMATION.
-80-
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BEST €O

NEEDS ASSESSMENT QUESTIONAIRE

Curticulum Materials Staff development

In order to better determine your needs and, therefore, the directicn the
progcan takes, activities and projects it plans, please complete this questionnaire.

_..Check-offs refer to NLA, fien. Educ. and Pre-HSE.
...Syllabus refers to HSE preparation level.

vor each item, please indicate a NEEDS RATING (circle a number 1 thru 5) based on
your determination of PRIORITIES since the program has already established the
long-range need for all of the items indicated.

Least need 1 -2 -3 -4 - 5 Greatest need  *Leave blank any. item which in no wav

___applies to vour teaching assignoont —
2 3 4 %) 1. Bevelopment of reading exercises for check-off "lecturas".
203 & 5 2. Development of exerciess and/or "lessons" (activities) foz

check-off S.S./Sci. "informacidn" topics.

2 }j 4 5 3. Selection, development and/or adaptation cf materials for
missing "infcrmacion" topics.
23 4 5 4. Exercises for check-off/syllabus grammar (language) and/or
mathematics topics.
2 3 45 5. Materials for check-off/syllabus grammar /math.
23 4 3 6. Distribution of resource/reference and /or class set BCOKS
2 3 4 ;“ 7. Development of evaluation tests to measure student performance
(mastery) in subject area concept acquisition and /or reading
skills development.
2 3 4 §;» 8. Criterion-referenced tests to help determine satisfactory
completion of a particular check-off sheet ("promotion')
"2 3 4 5 9. Technical assistance (training) in the teaching of reading.
;) 3 4 5 10. Assistance in individualized instruction.
)2 3 4 35 11. Classroom and resource management.
2 3 4 5) 12. Teaching the check-off/syllabus content areas.
2 3 4 j} 13. Teaching students in need of Native Language Arts (NLA).
2 3 405 14. Paraprofessional (role definition/expectations and training)
T2 03 408 15. Other:
. 2 3 4 5 16. Other:
Q
.[{l(jNTS/SUCGESTIONS: Please outline on other side of questionnaire.
S -81-
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Auxiliary Services for High Schools

Bilingual Program
BEST COFY

EVALUATION AND PLANNING

NAME

LEVEL (Gen. Ed. Pre.-HSE, or HSE Prep.)

CENTER

Self-Evaluation QUESTIONNAIRE

PART I - EVALUATION
Directions: Please rate Your own progress in having implemented the curriculum
(topics, materials, methods) which was begun this schonl year.

(Note: For items rated "1" thru "4"  be prepared to explain your intentions
in Pact II of this Questionnaire)

(Circle a number 1 thru 5 or NA for each item below)

NOT FULLY NOT
Implemented: Implemented: Applicable:
1 2 3 4 5 NA

1-2-3-4=5=NA 1. GRAMMAR (or Lang. Arts) Check-off Topics
1-2-3-4-5-NA 2. MATH Check-off Topics

1-2-3-4-5~NA 3. REANING Check-off Topics

1-2-3-4-5-NA 4. SOCIAL STUDIES Check-off Topics

1-2-3-4-5-NA 5. SCIENCE Check-off Topics

1-2-3-4-5-NA 6. INDIVIDUALIZING

1-2-3-4-5-NA 7. KEEPING GHECK-OFF SHEET (filled out)
1-2-3-4-5-NA 8. ARTICULATION WITH COUNSELORS AND ADMINISTRATION
1-2=3-4-5-NA 9. WORKING WITH PARPROFESSIONAL (OR TEACHER)
1-2-3-4-5-NA 10. XEEPING STUDENT WORK PFOLDERS

1-2-3-4-5-NA 11. MATERIALS FOR ALL CHECK~OFF TOPICS . (PROGRAM-PROVIDED OR OTHERS)

12. Make any general comments you would like on your implementation thus
far. While reserving specific remarks on the above items for Part lI,
you might feel that you have a need to note any effects of your
implementation. (This is optional). Please write conments on the

bsck of this sheet.
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—— e

PART II - Planning for Future Implementation of Current Curriculum

Directions: Do either or both

N A. Explain any reasons or {ntentions for itéms in Part I that you
circled 1 through &

————

and/or

B. Mention for any item below, additional curriculum topics, material
or methods that you feel should be ofxt included in your planning
for next year or for program-wide planning for next year.

I. CRAMMAR (OR LANGUAGE ARTS) -

2. MATH -

3. READING -

4. SOCIAL STUDIES-

5. SCIENCE -

6. INDIVIDUALIZING -

7. KEEPING CHECK-OFF SHEET AND FOLDER UP TO DATE

3. RELATIONS AMONG ADMINISTRATORS, COUNSELORS, TEACHERS, PARAPROFESSIONALS.

§. MATERIALS FOR COVERING ALL TOPICS (PROGRAM ~PROVIDED OR OTHERS)

10. OTHER:

8- 105




Directions: Please respond to

PART ITI - STAFF TRAINING/CURRICULUM BEVELOPMENT

NEW IMPLEMENTATION OF PROPOSAL

any or all of the following items with suggestions
for activities in your ¢lassroom or for progras wide events.

1. Maetings, Workshops and/or conferences -

2.

3.

4,

5.

6.

7.

(Topics, Frequency, Location, Participants, etc.)

BEST COPY

Lesson writing and other plananing by individuals.

H.Z.L.E.'s and E.L.E.'s

Career/Vocational Lessons.

Extra-curricular activities.

Staff relations:

~
-,
'

Administration:
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B FYSABR ANNUAL CGEFEDXEWCE  (April 8 - 10)

The Bew York State Acscoiation for Bilingual Bduoation (NYEAME) is having
its anrmal ocnference at ﬁn_lyomnltoa in Rye, Bev York,

Sonsh 10t
Based on yrevicus ociferences, the format will de similar to thiss

Priday, April 8th: registration 6100 -~ 9100 p.n.
opening genersl sescion 9300 «~ 10300 p.m.
funiraiser/cultural sotivities 10300 - 12300

Saturday, April 9th: registration 93100 =~ 5100 p.m.
oonourrent vorkshops 9100 - 6300 p.m.
4estimonial luncheca 12300 - 1330 p.m.
banquet/dince 7300 ~ 1300 a.n.

Sunday, April 10ths  ooncurrer® workshops 9100 12:00 noon.

¥hile no specifics axe availadle, the workshops ocover all aspeocts of
bilingual education (native soquisition, ESL/second language acquisi-
tion, theory vs. prectice, etc.) and other issues relévant to dilingual
esducators., All langusges will bde represented in these worikshops.

70 PNCOURAGE STAFP MECEERS 70 TAKE ADVANTACE OF THIS OPPORTUNITY, TEE BILINGUAL
PROGRAN WILL PAY THE CONFERENCE RECISTRATION FER ($50) JOR ANYONE ATTENDING,

If interested, oall me at 292-7427 before 3100 p.m. Friday, or you can go

to the conference registration ares Saturdsy morning snd ask for Dr. Ruis-8cott,
conference chairperson. ldentify yourself as working for ASHS, sign the
attendance sheet, and you will receive your conference pecket.

Aduinigtrators are, of oourse, also invited to attend, as well as any other
stef? member (vhether professional or parsprofassional) wvho wishes to learn
more about the principles of dilingual education.

Please be swvure that all other expenses (1lunch, transportation, banquet, oto)
musi de borne dy the staff member as well as individual arrcngements.

Hope to see mary of your there.
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APPENDIX G

BEST COPY SOARD OF EISCATION

m.m FOR HIGH SCHOOLS
JAMAICA LEARNING CENTER
10008 HILLOIDE AVE.
JAMAICA, N.Y. 11432

O JITAOVE WRSMAN
‘ el 12 de mayo de 1983

ARLMN O WARNNSTON
Aniviont Sveier
NOOE A FSONCE MEVIRIGN¢ q’m muumml

Chelrmen « Advisary Soard

!-t‘x cordialmente invitados a ssistir a mustrs quinta anial Asamblea de
Horores. Esta ocasida tan importante y cllebre tendrd lugar el martes, 3£ de mayo
de 1983, a las 3inco de la tards, en .1 suditorio del Centro de Enséfansa de
Jamaica.

En ese dfa, Queremos dar homsnaje a muestrous estudiantes que tuvieron exito

en el examen de Equivalencia de la Escuels Secundaria, a los que son meritorios, y
a los que van a sufrir el examen de Equivalencia de la Escuela Secundaria durante
ol mes de junio, 1583. De parte de 1a facultad docente del Centro de Ensdhansa,

» Consejero Bilingue

-

Xay 12, 1983

DEAR FRIDDS OF THE COOUNITY:

You are cordially invited to attend our Fifth Annual Awerds Assembly. This
most important and celebrated occasion will take place on Tuesday, May 31, 1983,
at 5:00 P.¥., in the auditorium of the Jamaica Learning Center.

On this day, we want to give tribute to our students who were successful in
passing the High School Equivalency Examination, to cur meritorious students, and
to those who will be taking the High School Equivalency Examination during the
i zonth of June, 1983. )

On behalf of the teaching staff of the Le Center,

2dgar v{ Hawkins, Bilingual uvuidance Counsela
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AUXILIARY SERVICES FOR HIGH SCHOOLS BEST C@PY

37 _EvMOUR WEISSMAN ROSIRTO CLEMIENTE CINTIR 1ER2Y MAHRER
" o 383 EAST 13%h STREXT Teacer Admuniserator
AN O WASHINGTON BRONX, NIW YORK 10454 PN P RAMIREZ
Astsront ODrrecter i ngual Coordinator
Tamy ar 7a, 1333
Jarent SJVi3ory Counoli Minules

The Parent Advisory Council of the 8ilingual Program of Auxiliary
sorvices for High Schools met on January 20, 3983 at the Brandeis Center

crar 4:00 p.m. O 8:30 p.m.
- John P. Ramirez, Coordinator cf the Bilingqual Prograr. of ASHS,

presented a4 status repoct to the members of the Council. He reported

0 them that the program had received Title VII funding from Sept.

1982 to August 1985. He menticned that the program had added 3 new day
sites: J.H.S. 136 in Bronx, Linden Blwd in Brooklyn and Lincoln Square

in Manhattan, and cne new evening site, Grady Learning Center in Brooklyn.
In addition, the Chinese camponent has been introduced in 2 "old" sites
Julia Richman in Manhattan & J.H.S5.10 in Queens). Plans are being

irmilated for expanding ths Haitian componant as well.
Alma T. Warner, Assistant Cooxdinator of the Bilingual Program in

ASHS, presented information to the group regarding the number of gracduates
the program had last year and reported that the passed percentage rate
for the program was 80%, Members inquired if there was any threat that
the GED exam would be suspended this year as it had been in the spring
1982, ut it was reported that there had been no such rumcys or repcrts

heard.
As the meeting continued it was noted that most of the individuals

attending were students within the program. There was a question as to
why more parents didn't attend. After same discussion and excharge of
1deas, the group was reminded that ASHS is a secondary school program
whose students are batween 16-22 years in the day centers and over 21
in the evening centers. Many students attending this meeting stated
that they lived independent of their parents, several were parents
tnewselves and others stated that their parents would not venture o
-eeting held far from their homes. For these reasons, it became evident
snat 1t is likely that the Advisory Council meetings woule find its largest
aTtundance to be by members Who ars themselves students within the program
¢C WTiC were selected to represent their sites by their peers. With this
view Of things, 1t was proposed that a questiocnnaire be developed to
darersune how our Students/Parent Advisory Council members and their
siassrates v‘.e'i:he Bilinqual Program at theix sites. In the questicnnaire,

. there would ;].so be same questions relating to attendance at the Advisory

- Courcil meetings and how many students think their parents should represant

. -ners and would actually attend future meetings.

Q The meeting was adjourned at 8:30 p.m.
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333 East 139th Street, 3rd Floor (Corner of Willis Avenue)

Bronx, N.Y. 10454

<5 ot 2 mz“/

""¢‘> IO 00 Am -~ 2: 30pMm. r# 7

Cu.'oc Development
Counseling

Court Secvices
Day Care

Panily Problems
Pood Staps

Health

Bome Care

PARTICIPATING AGENCIES
Access to Services
Departmeant for the Aging
Department of Health
Department of Probation

SPONSORED BTY:

Information and Referral
Madicaid

- Parent Helpline

Preventive Services

Services for Visially Impaired
Services to Pregnant Teenagers
Social Services

Summer Youth Employment

HRA/DCE Surmer Youth Employment Program

HRA/Food Stampe T.E.N. Program
HRA/GES Parent Helpline
HRA/Medical Assistance Program
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