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INTRODUCTLON

The purpose of bilingual education and English ap 3 second
language (ESL) programs is to provide the supplementary educa~'
D tional services needed by limited English proficient (LEP)
C o students to acquire the English langusge skills necessary for
success in schceol. 1In Ohio, an estimated, 8,000 LEP students .
" "have been identified as eligible.for supplementary educational
services in the form of bllingual or ESL instruction. These
services are funded under programs such as Title VII,
Bilingual Education, the Transition Progranm for Refugee
, Children, Chapter I of the Elementary and Secondary Education
‘Act, and the Ohio~Disadvantaged Pupil Progrem Funds (DPPF), or
locally through the schlool district's-generdl funds. '

. 'y , ,

"Although the main focus of bilingual or'W5L prograns(is on
providing students with the assistance they need to'make a
successful transition into all English classispom settings in
all subject areas, personnel in Ohio's ‘bilingual and ESL
: programs also realize that. encouraging parent and community
! {nvolvement in the program enhances student academic
achievement. Several Ohio school districts that receive Title
VII funds have developed programs within the bilingual or ESL
programs apaciffcalﬁr for the benefit of the LEP students'
parents. Furthermcra( all Title VI1 funded school districts
v are required”by law to establish parent advisory councils
(PAC's) to assist school personnel in the planning, operation,

and evaluation of the Title VIL program. A

. However, it is apparent that legal mandates alone do not
_ .guarantee that psreats and community members will be involved
effectively in the bilingual or ESL programs serving their
children. 1In fact, very often, PAC's are viewed with suspi-
cion by school officials and staff. " "If the law did not
require it, they would not have Councils at all. Theywhither
view a PAC as an inconvenience and a nuisance, or they conjure
up fears about the potential for the Council to challenge
, their suthority or to 'meddle' in school affairs.”1 On the
. - other hand, school officials and staff sometimes complain that
the parents of LEP students show little concern for their
children's educational progress becaude they seem reluctant to
participate in school activities or because they do not in-
quire about their children's progress in school.

H;ny of these difficulties are obviously due to lack of under~.
standing and information on the part of both school personnel

+ , ' ! ...1 -
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and LEP atudants' pavents. For this reason, it ie par-

ticularl; impertant that the school provide leadership 1o

bridging the gap be2tween the home and the school. Thisg is

especially unecessary with LEP students who hsve'cultures,
tradittions, and languages which differ from the English-
¢peaking majority group., - g

)

3uév1dence has shown that not only‘do.parents and atudent;
%qunefit from participstion in the school's gctivities, 'but

w

‘o
]

also the scheol profites by the public support thet such par-

"ticipation gencrates.2 Furthermore, there is evidence that
- active parent invglvement in the academic progress of their

children contributes to high academic achievement,

Parent and community involvement prograno'involve ouch sctivi-

ties as teaching pireats to speak Zaglish or utilizing thea as

volunteer tutors or classcroom aid:s, Sometimes, parents ca&i’

even serve as PAC mémbers and assist in the planniag, opera-
tion, and evaluation of the language program, However,
although many districts tailor their parent-comumunity progranms
to suit their individual needs, there appears to be a lack of
systematic approaches that vould be repliceted .in other
educational) settings. The purpose of thkis handbook is to
provide guidelines for developing and implementing structured

®

guidelines wtll include the following: .

1, asssssment of the needs of the school, parents,
: community menmbers, and students - :

)

2.. :he.déaign of goals, objectives, and activities
for the program . " .

3. strategies for evaluating the program's effective-
ness . - o

INTENDED AUDIENCE

)

. This publication will be useful to bilingual or E5SL program

directors, building principals, ESL or bilingual teachers .or
.tutors, classroom teachers, counselors, paraprofessionals, and

cher school staff who work with LEP students. In addition,
parents of LEP students, members of the LEP cofamunity, as well
as menbers of the English speaking comnmunity will benefit fr?m
the information included in this handbook. 1

d

parent~comuunity involvement programs which ‘could be ap-.
plicable to school distticts in'a variety of settings. The




SECTION ONE

[}

ASSESSING SCHOOL, PARENT, AND COMMUNITY NREDS

L
<

As a public systeam, the school has a unique and vital role to

‘play in insuring that equal educational opportunity is in-

sured for limited English proficient (LEP) students. Schools
- ' also serve their own interests when the community and parents
are supportive of their efforta. The acceptancc of parent and
community involvement as an integral.part of a bilingual or
ESL program provides a dnique opportunity to_ insure equal .
educational opportunity for ntudentn nnd to generata public
suppott for the school's efforts. ° -

b . '

In an attempt to promote parent and community involvement in
"btlingual education programas as a weans of enhancing the
academic achievement of LEP studenta4'distf1cto receiving
Title VII, Bilingual Education funds are required to establish
parent advisory councils (PAC's) to assist in the planning,
operation, and evaluation of Title VII programs. The federal
government has further confirmed the importance of parent -
involvement by allowing districts receiving funds under the

. " Transition Program for Refugee Children to use up to 15 per-

¢ cent of their money for parent education activities.

However, despite efforts 'by many school districts to provide -
‘opportunities for parent ,nd community participation in bilin-
gual and ESL .progrvams, parents often fail to participate
v actively in school qct[vitiel. In addition, conflicto\pay
d4rise between peTents, community members, and schiol. |
officials. Many of these conflicts sppear to be rooted \in
. lack of cross-cultuial’ awareness on the part of school person-
nel and insufficient ¢ommunication between the school, plrenti
_ of LEP students, and members of the LEP community. These two
factors also influence the extent to which schools are able to-
develop and- 1np1enent ltruétured parent and community 1nvolve%
eant pr?graua. A : | S . ‘
— ~ \.
Since the school can take a leadership role in encouraging\
parent and community involvement in bilingual education andy'
ESL programs, a first step is to create a climate that is .
conducive to enlisting parent and coamunity volunteers in the
‘school's activicies. 3 This is especially important when
dealing with language minority students since cultural and

- linguistic barriers often cause li.underltandipg between the
school, parents, and mendbers of the con-unity. b




r The 'school has a responsibility to reflect the needs of the
community in which it is located and to gain the support of '
.. the community it serves. However, too often, schools enroll~-
ing significant numbers of LEP students have managed to
operate-p;pgfiio whith claim to serve LEP students but which
have s minimum input from the parental- and community cen=- -
‘ters.In order 4o remove barriers caused by lack of trust, and
_-~1imited information about the cultures and traditions of the
T LEP population, #chool district personnel need to demonstrate
commitment to the belief that' parent and coinungty involvement
"has poeitive effects on student achievement in school.

Teachers, principals, administrators, and tutors first need to
determine what their own attitudes are quardsﬂidvolving
parents and comowunity members in the education of LEP
students. Second, they need to determine what are the areas
of greatest concern for parents and comuunity‘ienher-. Third,
thely need to determine which areas are most appropriate for _
" parent and community involvement, . ' ' S .

-

ASSESSING ATTITUDES

There are two main areas Eha; should be dddressed'ﬁ& school
personnel in assessing their attitudes toward pareant end
community involvement in bilingual education or ESL prograams:
(1) attitudes toward LEP students' cultural and linguistic
"differences and (2) expectations of LEP students' parents
with regard to their input into the education of their
children., : . :
In teras of the first area, school personnel need to be  aware
of the special problems faced by language minority students
‘because 0f language and cultural differences. For example, a
regular classroom teacher might not be aware that in Asian
cultures a student might smile if he or she is embarassed, not
because he or she is amused. Similarly, many Asian female
students feel uncomfortable when they are made to work toge-
ther in groups with male students. Even though students may
seem to be fitting into American culture, differences will
become evident from time to time. 0Older.LEP students 1
5 particular, may feel alienated from the ney culture and this
will. be compounded. by language barriers. School personnel -
should therefore strive to be open to LEP students' culture
and to be aware of areas of potential language and cultural
confilict,, ' ' :

1

School personnel also need to assess their expectations of

" parents as partners in their children's education. Many LEP

students also come from low socioeconomic backgrounds.

Moreover, if they are new arrivals in the country, families

""""" L may tend to be withdrawn and reluctant to participate openly
{n school activities. Cultural factors can also play a part

e . I
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in preventing LEP parents from communicating with school
personnel, For exswple, many Asians hesitate to question the
services being provided to their children because in Asian
countries, educational institutions and educators command high’
respect. Consequently, it would be considered improper to
challenge the expertise of school professionals and to dispute
the schools's policies and trfeatment of students.
Nevertheless, school personnel can play an important part in -
building trust and encouraging openness among parents. It has
been suggested that many LEP parents  are very responsive
toward school staff who are. viewed as suppottive and who
Y B ‘try to. overcome language barriers. ‘
. S "
\“,.‘ ] ’ - ‘ L .
" Some of the specific issues that may be addresved in assessing
"attitudes of schocl personnel include the. following:

b l. How are the LEP students' language and
' " culture perceived: as-a disadvantage or,
as a strength on which the school can
use to help them achieve their.
_full potential?

exchanges encouraged or is American -
culture portrayed as “"right” while

\ i . the LEP students' cultures are

\ " considered “"wrong"? '

_\s 2. Are opportunities for cross-cultural

Voo, T - 3. Are opportunities for formal (a nevwsletter

' translated into the parents' languages

A for example) and informal contact with parents

o and community members available to promote ‘

| an exchange of information between parents,

3 - the community, and the school?

| : b

' , 4, Is parent and community involvement viewed

: \ : as a "necessary evil” rather th.nff. an
activity that should be vigorousl ‘
pursued? .

\ _ P g

\ These questions do not exhaust the list of possible areas for
= " apsessment, Each district will have to address those at-
\ . titudes that seem to fit itse circumstances. However, in order

. to ﬁromo;e cross-cultural understanding -and to reduce the gap
. " betweén the school's values and those of LEP students, it is
y: _{very important that school personnel perform thigs

| a
A B
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initial soul searching to help identify the school's strengthe
and wveaknesses in promoting parent and community

participation. N . .

. o K
ASSESSING PARENT AND COMMUNITY CONCERNS

\
|

The purpose of conducting a needs assessment prior to deczlopv
ing and implementing & parent-community involvement program is
to insure that the program addreeses the wishes, concerns, and
desires of the individuals it is intended to serve. Some

parent-community involvement programs give little attention to §

parents' needs or to resources available in the district. A
needs assessuent will insure that the program serves a real
purpose either by satisfying a need for services or by
responding to-a widespread interest In other words, a needs
assessment will provide district personnel with information on

the areas in which parents. desire to particlpate as vwell as on
the number of %;fgnto who wish‘tohbe_involved in school .

activigieaf
.o e : .
Typicallx} parent and community concerns focus on three broad
areas: (1) parents' aspirations for their children's
education; (2) parent involvement in activities that are
appropriate to their resources, expertise, interests, and
values; and (3) school appreciation of the fact that parents'
linguistic and cultural heritages have positive influences on
their children. These areas of concern need to be addressed
through & variety of needs assessment procedures such as
bilingual parent surveys, home visits, and informal interviews
with parents or with community leaders. ’ .

Parent Surveys. Parent;hurveys are useful {br collecting

demographic and soclio~cultural information .about the ‘ethnice, .

linguistic, social, cultural, and attitudinal.characteriaticl
of the parents in the district. For example, through 'a parent
survey, a prnfile can be developed of the number of persons in
the community that are from language minority backgrounds,
their levels of education, language spoken, family relation~
ships, recreatioual habits, rituals or customs they observe,
communication channels, group affiliations,” and decision-
making mechanisms. Parent surveys ideally should .be sent out

to homes in the district at the beginning of the school year,

and should be translated into the languages the parents upqu;
For an example of some of the fnformation 'that might be
solicited,th;ough a parent survey see Sample . l.

a 1
1

i -
! »
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| < - Home Visits. Home visits are an effective method cof abtaining

- fnformation from parents on,their perceived needs, their -
children's needs aad their concerns about the school. Home
visits can usually be arranged if the distrlct has the’
resources to employ a home=school liaison ‘ov home~school . -
coordinator. In the absence of a hone-ochbol lizison, it nmay
be possible to enlist the assistence of ngL;ng teachers to
conduct home visits. Teachers may be bilingual, but. if they
are not, they should be accompaiiied by a bilingual ‘aide, an

, interpréter, or a bilingual volunteer. ' e

i d

' Home visits enable school personnel to have face-to-face.
conversations with parents and they serve as an effective
vehicle for getting. school st#ff and parents to interact ,on a
pernodnl'tznin. School personnel are generally more likély to
rake an .interest in children whose familiew they know or have
met.  Also, by Visiting the homes of parents from a different
cultural or linguistic background, ‘school staff can help
overcome ‘the reluctance that parents might feel about contact-
ing the school. \ﬂomé-visitu have a furthgg'advantage in that
they can be used to solicit. the input and participation of
pre-literete parents.x _ ' g EN

: Informal Interviews. Informal interviews can be conducted

N with parents or with community members who wield influence
“with the lapguage minority 9groups in the district. Community
or group leaders can often be contacted at public or volunteeér
agencies by telephone ‘or in person. Often, they can-provide™
{nformation ow the communication channels available in the
community, how extensively they are us d; and which ones are
.most effective for reaching diffeg&wffizowps of people. It
should be remembered, however; that different individuale
within the same ethnic group will use different channels of
communication and one-Teader or group does not_necessarily
‘represent the interests or opinions of the ethnic group as a
whole. 7 . ' '

- .
e ~

"

Once the desiréd,inforuption from tﬁ? heeds assessment has
been collected, the data should be processed using a format
that will indicate the following: n .

: $

1., community characteristics and/ ‘
"demographic patterns

2. parent-coruanity concerns and needs

3. potential p.rent participants e

4. parent resources uqd expertise




t

It u111 be time consuming to sort through the many comments

and perceptions garnered, but in the long run it will be

worthwhile. The assessment will provide not only a sound
basis for planning interesting and useful activities, 'but will

~also ttovide critical information for establishing roles for
parents in the parent-couuunity program.

-

/
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Dear ’ . - ~

specify

.....

, e

-SAMPLE 1.

PARENT INTEREST SURVEY 4.

Address’

Telephone

I am asking for your help in order to enrich and enlargc your
child'l program at :chool. - W
BN

Do you have a hobby ‘or ihterest to -hare? 1f yf@

Do you have talent you are willing to share (cooking, sewing,
woodworking, music, art, dramatics, other)? If yes, what?

A Y

Would you be interested 1n helping with any of the following?
* 1f so, please check which one(s):

telephoning . typing bulletin _boardas - .
_cutting out pictures ——_ library supervision
lunchroon.Qupervilion . tutoring

8

Do you have.ide4s of ofther ways in which you would like to
become involved 4in our parent p &tyg'ra a?

advisory council

What: time(s) would you be able to help us? Please check:
] , ' .

before echool noon . after school
\:orning aftaearnoon other (ppecify)
=T

Are éheté others in yourifanily or neighborhood who would be
interested in helping with this program? If yes, please
npeciﬁy . '

Sign as Desited
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-, SECTION TWO o n
- . /_/ . ,

' i e
DESIGNING AND IMPLEMENTING A/STRUCTURED PAKENT AND COHHQNITY

. INVOLY;gENT PROGRAM
o ’

‘ -

[N i . .

The purpuse of thiulzzz;ioﬁ 1is to provide guidelines for
designing and implementing a parent and community involvement.
program in a4 systematic manner. From the needs assessment,
valuables information will be available on parent and community
needs and resources. The next steps are to match the program
design with the needs and resources that have been identified
and to implement the planned activities. ' o

/

The following five (5} areas will foru'the}baeié of the -

program design and implementation: Ly

‘4

1. defining and comaunicating parent and

community roles and responseibilities '
' 1 T———

2. recruiting and aélecting{participants

3. ﬁlanning activities based on identified
needs and resources :

4. providing coordination and ongoing
gupport for the parent and coamunity ‘.

prograam

5. training participants and school staff

DEFINING AND COMMUNICATING PARENT AND COMMUNITY ROLES AND
< - RESPONSIBILITIES

It is important to assure parents that the school is ade-
quately performing its instructional role and that this i»
perceived to be so.by teachers, administrators, and students.
1f this perception is clearly communicated to parents, con-
flict will be reduced and the parent-community involvemknt
program will have a better ciance of success. School person~-
nel can legitimately indicate from the outset that instructionm
is primarily the school's responsibility, yet at the sangltine
they can acknowledge that parent involvement is welcomed and

~encouraged in spegific and clearly drfined areas.

~10-
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CONDUCT

A NEEDS ASSESSMENT

o

Assess Atcitudol of School Personnel

Assess Parent and Community Needs, Attitndqp;-and COncornl‘

)
"

cross—-cultiral awareness and sensitivity
expectatlons of parents

attitudes cowqrda parent participntibn

in school activities N

devise and administer parent survey

conduct houe viiith

nake-1nfofnal~contactc,w1th cowmunity

agencies ‘and community leaders

Figure 1: Parent-Community Involvement Needs Ascessment

-

Analyze the Data Collected

—

determine community characteristics.
define needs and concerns

1dent1fy'pot¢ncia1 parent-community
involvement activikies

1dent1fy potential participants )

b

n




DEFINE AND COHHUNICA?! PARENT AND COMMUNITY
. ROLIS AND IESPONSIIILITIIS

\' ' '
\. . . -’

g \I-. * D .. .o -
.. l{
o .Deline‘end '‘Organize the Scope and Format of the Parent
o _ Involvement Progre -

- define "the scope of parent petticipetion
(edvieory. coordinating) o

~=- define the format of parant perticipecion
1(ongqing, ad hoc)

‘Inform Parents ebouc the Parent Involvement Program

-~ conduct public meetings ' s

i
i

). == publicize meetings through print nedia,f
radio, and T V.~ .

!

-- elect or appoint participants . to help
.coordinate .the program '

'Develop and State Program Goals .
_ . ‘ .
- define broed program 80.1‘\Q:9 objectives
L,M) ’
-- define specific areas of need

f : ‘

Figure 2: Parent-Community Roles and Responsibilities
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~committee,

' - . . -
Organizing the Parent=-Community Involvement Group. School
administrators should decide in advance what general form they
wish the parent-community involvement progras to take. For
exanple, Title VII funded bilingual programs are required to
have PAC's. The parent program can be administered through a

Parant~Teacher Association (PTA) or Parent~Teacher:

.Otganization (PTO). Similarly, a special bilingual parent
committee could be established to work with the bilingual
program in the school., On the other hand, the home-school
coordinator might have the primary responsibility for develop-

ing the program. Whatever decision is reached on: the form of-

the group, it should be communicated to pareants and interested

community members, preferably at a public meeting, Potential
_participants should be notified through a newspaper advertise-

ment or a notice printed in' the school newsletter (if there is
one) that parents are ianvited to attend & meeting to discuss
potentisl areas for parent involvement., Nsturally, these
notices should be translatad into the parents' languages. It
might also be useful to ask students to notify their parcnta

‘ of the upcoming meeting and to publicize the event on th

radio or telov#nion; This would be particularly helpful for
parants yho do not read their native language.

At that meeting, members of s PAC or parent committee could be
chosen or the Nome-school coordinator could solicit parent
volunteers to form an advisory group.. Members nay be ap~-
pointed or elected depending on the wishes of the group. It

"'is suggested that a committee or council of eight to twelve
ipeople be primarily responsible for helping to develop the

parent and community involvement program. The majority of
these persons should, of course, be parents. However, the
home~school coordinator, teachers who work with bilingual

children,. or cosmunity members who represent the interests of

the bilingual cowmunity may also participate on this

L
4

. Developing Prolrin Coals and Objectives, This group should

‘help to develop policies. goals, objectives,and meeting
schedules, and communicate thoee to.school personnel. The
school should work closely with the parent group to insure
that the program's goals and objectives are consistent with
thz school district's own policies. Once the coordinator,
parent group, and school adiinistrators have agreed on the
general scope and objectives of the committee, the next step
18 to definu the specific tasks that parents will be asked to
perform as psrt of the program. Por exampla, school personnel
could indicste to parents that they need voluntsers .to serve
as classroom tutors or aides, to transport parents to func-
tions or meetings, to serve as translators, ox to assist with
any other nesd thast has been {dentifiecd, A list of areas
could be developed by the coordinator .and parent comnittee.

- s
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This 1ist should reflect those needs identified in the needs’

assessaent. . . ..

RECRUIT AND SELECT PARTICIPANTS

. os
4

Paréhto from language minority backgrounds nay need special
encouragement to .participate in ‘a parent and community -in-

volvement program. This is especially true if they have -had -

negative @xperiences with the school. As previously indi-

cated, all parents should be notified about ‘the formation of
the parent coaumittee or group. However, for accomplishing
specific tasks .such'as tutoring or translating, active coor~—
dinated.recruiraent by the parent conmittee is needed. This

group, being reptsentative of the parents themselves has

_responsibility for contacting parents individually and re-!

greater opportunity-than school staff to interact with parents
on a personal basis. If the school has a home-school liaison
or home~school coordinator, this person can bear most of the,

questing their participation.

¢

RECRULIT AND SELECT PARTICIPANTS

* -

Contact Potential Participants

°

-~ send written invitations to parento‘

a

-- make peréonal contact with parents .

-- screen parents based on enthusiasm,
expertise, coumitment

Figﬁre 3: Recruit and Select Parent and Community
: » . Participants

\
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I1f the recruiting effort has been nucceuofuf} it is possible
that there may be more potential candidates than activities

planned. However, as‘a general rula, the school should seek
to foster the maximum involvement of interested parents.

Parents may be screened based on factors su¢h as enthusiasm,

“availability, and'probable skill levels. English-speaking

parents can -also be recruited since they¢an be a valuable
resource in areas such as teaching BESL, However, it must be
renembered that in most cases; parents will need to be trained
for whatever activity-thiey perform for the school.

» . LRI

PLAN ACIIVITIIS.BASBD ON IDENTIFIED NEEDS AND RESOURCES

Parent and. community involvement activities should be planned
by the parent comamittee in conjunctiom with the school through
the home=-school liaison, It should be clearly .communicated to
parents that the purpose of the parent-comaunity involvement
program is to help their children succeed in school and to

allow thel to participate in their children's education,

Therefore, the activities planned should provide for more than
periodic '‘social -interaction. Festive functions can: serve as

effective icebreakers. However, if the program is limited to

bake sales and teas, it might not be perceived as hdying any

importance or any educational value. , ‘ s

-

L}

Planned activities:-should include at least one component .that
hes educational significance such as a preschool reading
program in which parente are trained to teicq tiieir children
to read before they go to kindergarten, a volunteer tutoring

program for students having difficulty mastering subject

content, or a program wvhich allows parents to serve as bilin-

- gual resource persons in the classroom or in the library.

]
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PLAN ACTiVITIBS BASED ON IDENTIFIED NEEDS -AND AVAILABLE
. ' RESOURCES -

\\ Davelop a Master Plan of ‘Activities

w== define the nature of activities
", (social, supportive, political,
" educational) :

i v

~= obtain approval from thé’lchodl board

‘Dcéndop a Schedule of Activities

4

- codrd;hate scheduling with other
school activities

-- develop timelines

- bo-; schedule in a prominent location

: ' ¥ . °,
~= advertise schedule in print media, on
radio, or T,.V. : /

-~ request parent participation on a

one-~to-one basis - -
..‘l_.* L Q
' AR

Figure 4: Plan Parent-Community Activities and Schedu!eq

v
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"Deavelop a Master Plan ot‘Aetivittcl. The activities proposed

for the program should be based on the needs that have been
identified and the resources available. They should then be
presented to school administrators and the school board
by way of the home-school liaison or program director. ‘Since
the school board may have to approve .the planned activities,
coordinators should assist in developing topics bearing board
policy it mind., If activities are proposed that may conflict
with school policy, the coordinator or other school official
should communicate this to tlie committee so that the members
will know what types of activities are appropriate for the
prograam. : ' : ' : '

.

Ouce the activities are ‘approved, they should be communicated
to the entire language minority community in the district.
Even though all parents may not wish to participate for
various reasons, all parents should be iivqn the opportunity
to participate. A schedule of activities should be printed
and posted in a prominent location, In addition,. the schedule
égn be puh}ished in a school newsletter or, better yet, in a
parent newsletter that is translated into the parents'

.languages. Notices of activities should always be qulicized

just before the events are due to occur.

A full schedule of activities should be posted in ,a prominent
place. This will allow parents who were reluctgnt to par-
ticipate in the beginning or who might have recently moved
into the district to offer their assistance at any time during
the school year in an area appropriats to their expertise.
The schedule can also be used as the basis for assigning
parents to different activities. Parents should be asked
individually whether Fhey wish to participate in a particular
phase of the program before the program is implemented. This
courtesy creates a positive impression that coordinators are
sensitive to the individual needs and desires of participants.

9 ‘

3
2y

“The following is a list of potcncial activities in which

parents could be involved. However, school districts should
always seek to involve parents in the ‘areas of greatest n=ed
identified withian their boundaries. This list merely serves
to indicate potential areas of parent involvement and is not
meant.to be a prescription for all school districts.

A}
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./ POTENTIAL AREAS OF PARENT AND COMNUNITY. INVOLVEMENT

. ‘ ' ‘ ! .
Resource Teachers, Tutors, Classroom Aides. Parents instruct
students (or other parents) in subject content, English as a
second language (ESL). ‘ ~

'Tranopogq.tion. Pareuts can ﬁranopdrt parents‘to parent mee-
‘tings or students on field trips.

%oy

Evaluation. Parénts cdn be used to collect data from other
parents on the success of the parent-community 1nv11veuent

PR

program. - . . : ‘

;Planuiﬁg. Parents can be utilized to help ﬁlan'the-par nt and

community involvement program or the bilingualf!SL;progilnxao
a vhole., s , ' Lo

‘Supervision., Parents can_supervise children on the playground

or in the luachroom at school. o

Fund-Raising. Pareats can raise money to help support school
activitidq'odch‘as acquiring audio-visual equipment for the
language program, .textbooks, sports equipment, or clothing for
needy children. - ' '

1

Direct Assistance. Parents provide direct services in any

neéded ares such ‘as diatributing food or clothimg to families,

painting a classroom, or repairing equipment.

Social and Cultural Events. Pafen;n sponsor or assist in
organizing and conducting social and cultural events such as’

- dinners, picnics, and holiday festivities. They may make

cojtumes, prepare food, or make decorations for these
occasions.

Political Shpportm Parents write letters to government offi-
cials or private organizations concerning policies. and
programs, or they lobby the school board in support of issues.

[ PN

Disseuinating Information to Other Parents. Parents may be in-
charge of developing and disseminating a multilingual newslet-
ter or magazine to other parents.

~18-
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The above 1list of activities provides sufficient breadth to
insure that most pareants will have the expertise to par-
ticipate in some aspect of the program.. Those vho do not feel
| 'con!ortabli participating in instruction or politiccl ae=
| . tivities can direct their ensergies toward pupportive .
_ nccivitien. It would be wise for those planning the program -
- »* to include a varifety of activities in the schedule so that a
) najority of parents could pnrticipace accordimg te their
"expertise and time constraints. ' School personnel also-need to,- v
be sensitive to the fact that some activities (such as. a
Parent committee) will require sore extensive ' commitment.than ‘
others (such as making a dish for a multicultural dianer). |
! ~ All parents should not be cxpected to make the same ‘lavel of
commitment to the program. Each parcnt'- circumstance should
be viewed individually and parents .hould not feel prea-utcd S |
to’ pravide -erviceo that are beyond their rooource-. C ey N

g
:

- PROVIDE CDOIDINATION FOR THE PAIBIT-COHHUNIT! INVOLVEMENT.
- PROGRAM

A program to involve pnrent- and coununity leubern in school
activities should be coordinated carefully and planned in
relationahip to other school or district activities. The
parent program -should be integrated into overall school ac-
“ivities and should not be viewed: as a peripheral part of the

" school's agenda. An invaluable source of coordination is the
home-school liaison. Besides, spearheading the planning of
cactivities and \the recruiting of parent volunteers, the
liaison will also be responsible for publicizing’ activities
and for insuring that 1f parents are assisting with an ac~-
tivity, they know what to do, how many persons to prepare for,
"and all the other details associated with their participation. -
The liaison will also organize transportation for parents who . ,
need it as well as babysitting or day-cara services. A A

' ’

"
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2 PROVIDE COORDINATION ruu TBB PARENT AND COHHUNITY INVOLVEMENT

. )

PIOGIAH

Providu Home-School Liaison Personnel to
Co 4 ’ . o

-~ coordinate planning with parentﬁ'

-- make personal contact with%parenta;
Kol devqldp lcﬁedule of activities
-_-‘9t as liaison ﬁigh'qchqol personnel

h
- organize activities

- p;ovide support oervices to. parancs
-(transportation, child—care)

"{1na1ntain a resource file of
potential participants

s

. " == coordinate training for school staff
and parents

~= coordinate evaluation of the program

Figure S: Coordinaye the Parent and Communicy Involvement
Program

b
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_ finding assistance 9r a replacenent. L

47

Co. 2‘ ‘ r}\ . . ! ¢ ,

‘The ltni-on should wmake sure that the schedule of actlvitieo-

,18 not so overloaded that parents will not be able to

’pnrricipnta. For example, fhe entire school or district

calendar should be reviewed prior to planning social or cul-

‘tural activities so :hqt conflicts will be avoided.

(J'?

"+ The liaison ohould also be responsible for naintaining a filn

on parent participants which includes their naleo” addresses,
telephone numbers, and the area(s) in which: they widh to

participaté. (For & sample of the kipd of information that.
.should be kept in the fila, refer “to the Parent Interest

Survey, Sample I on’ Pagc 9.) This file ¢hould also have
information on whether the parent works, what his or her
schedule is like. and other relevant information. This file
cen be catalogued by the type of activity or alphabeticnlly by

the parents' names. It might be useful.to catalogue'the file

both by topic arnd by names. If an emergency should arise or
1f a parent volunteer should cancel an activity at the last
moment, the coordinator can use the file as a re-ource for

e

, TRAIN PARENT PARTICIPANTS AND SCHOOL STAFF
| Q

-~.The success of any parent and community involveément progra-

depends largely on the training that is provided both to
school staff and to parents and community menbers. .School

- staff need training to sensitize them to crose~-cultural issues

or to prepare them to serve as trainers of parents. Parents
will need training before they can conduct evaluations, or~

ganizq events, plan a schedule of activities, or serve 'as

tutors, supervisors, or aldes, ~
BT |

q

. o

Training may be provided either before the nctivity begina or
during the time that the parents are serving as volunteers.

2]
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TRAIN PARENTS Q:Nl'.) SCHOOL STAFF

, ldentify Arecs of Training for Parents and Jtaff

A

v

idontity Parent and sﬁaff Participants
"Develop Training H6d¢l¢nnd Schndulojg
~-= ‘topics -

-~ pnumber o; participants

-~ timelines

-~ training matefials and trainers

(4]

; Provide Feedback for Training Participants

> -

~= hold regular feedback sessions

- provide for sqg. 1 and peer interaction
during seapiorl .

Figure 6: Train Parents, School Staff, and Community Members
¥
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School staff members who are trgaining pnrento -hould them~
selves be trained before being required to provide inservice
fnstruction to parents. Training sessions will vary in depth
and length of time depanding on the activity involved. PFor
exanple, if parents are supervising children on the play-
ground, a short meating with them and a handout on stratcgies
for supervising students or on what to do in emergencies will
suffice. However, if parents are assis:ing with an extensive

adult literacy program or if they are teaching Englilh Lo
parents, the training required will be wore intensive.

-dinator should haye very clear objectives for the training

Whatever the circymstance, the home~-school liaioon or coor=-
sessions and the-i?

should be cloarly coulunicated to parents.

xraining both school staff and parents has saveral advantages.
School staff can learn how to use volunteers more effectively
and can learn strategies for making parents feel welcome and
valued in the school. At the same time, pnrents who receive

training may feel reassured about their ability to perform a .

particular task.

The following are some potential areas of training for school
staff, the coordinator, pare' .-, and community menmbers.

Arsas of Training for Staff znd Parents

Coordinator and School Staff

== cultural awareness

-=- recruiting parents - e

--'public.rolacions

== leadership

-~ school policies -
-~ communination skills |

-~ liaison and coordination techniques

-~ conflict management »

Parents and Coumunity Members

-= lesdership skills




\K =-- public relations
-~ skills specific to a given task

-- the goals and objectives of bilingual education
. 6F "ESL programs :

Training is one method of maintaining regular communication.
with parents in a tasdk-oriented setting., Workshops could be
held in which parents can clarify expéctations and get feed-
back from school staff about their roles and responsibilities.
The coordinator could set up weekly meetings with parent
volunteers who are engaged in a.specific activity, for ex-

. saple, tutoring in English. 1If the activity s short~term
such as a dinner or picnic, the coordinator “should schedule
meetings prior to the date of the event and should be sure to
acknowledge the sssistance provided by the parents publicly,
1f time and resources permit, individual “"thank you” notes
should be sent to each parent that participated or to those,
that did a particularly outstanding job. . o

\ . : , .

}I‘ i\'u .
vy

To reinforce inservice training, written communication regard--
ing expectations, roles, or tasks for .each activity should be ;
sent to parents. Pareuts will be able to refer to these .
handouts from time to time if the need arises. Finally, to
encourages interaction between- parents, school staff, and
interested community meamber., social gatherings can be incor-
porated into inservice training.  For example, a training
gession on ESL methodology can be conducted using & potluck
dinner. If a variety of cultures are represented in the
/+ district, school staff and parents will get a chance to be.
' exposed to the food and the custons of others. The potluck
will therefore serve several purposes. Not only will it be
educational, but 1t will also be a tocial and cultural
experience. ' '

.
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_ SECTION THREE A

MONITOR AND EVALUATE THE PARENT~-COMMUNITY INVOLVEMENT PROGRAM

A

Perhaps the wost challenging aspect of parent and cosmunity
involvement programs is the monitoring and evaluation of the
program's success in meeting its goals. Parent and community
programs involve numerous and mobile participants and monitor-
ing their activities can be a complex task. Ai.o, recently,
it hes been acknowledged that parents themselves can and
should help evaluate all aspects of bilinguel programs includ-
ing instruction, lgpgorc activigico, planning and operation.

PROGRAM MONITORING

Proper planning 4in the initial stages of the program's
development is essential bo monitoring parent participation
effectively., Parents often have priorities that conflict with
planned activities, and this should be taken into account when

‘setting goals for participation and selecting poténtial

participants. Activities will need to be scheduled -well in
advawce and flexibility should be exercised in matching .
patents to tasks and activities. If these ingredients are
included in the program design, the coordinator or prograa
director can use simple, but effective techniques for monitor-
ing the program. :

~. v '

Some effective methods f#& monitoring the parent involvement
program include logs of pdrent volunteers or participants,
ifnformal observation by tedchers, principals, or the coor-
dinator, interviews with parents to obtain-their perceptions,
and survey evaluations. B ‘

"

Logs. A card file can be maintained on each parent volunteer,

This file should indicate when the individuals started vwork,

vhat type of activity-they were assigned, their schedule, and
basic information such as name, address, and telephone number..
This log will help ths coordinator decide whether.a volunteer

has participated on an intermittent or continuous basie. It -
might also suggest future roles for that person.

1 RV

Informal Obwervation. Principals and claesroom teachers have
the best opportunity tojobserve parent volunteers who work in
libraries, in the classroom, or on the playground. The coor-
dinator also h'as an excellent chance to observe pmarent
volunteers who work in the school or who help with org: {ring
social and cultural events. The observations of all 1ese
persons will be very useful for dete . 'ning aresas in which
parents might need more training.

“dhe=
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Observation should be viewed as a mechanism for determining
parents' sétrengths and "veaknesses and for providing the feed-
back and'annlntanco\ncaded gor improvement. Generally,’
observation should not be used as a means of screening out
parents hecnuse a primary goal should be to fostér the in-

velvement of all parents who wish to participate. 'y

Interviev.. ‘Clasgruqn'teachar- or'tha:coordinator'uhouid'
schedule periodic inteiviews with parent and community volun~—
teers (especially those who act as tutors or aides) to
evaluate show well specific tasks are being performed.
tamediate feedback should be provided during interviews and
b ¢ 0
special care should be taken to make then as non~threataning

as possible. An atmosphere of openness and give-and-take .
should characterize interviews with parents. R

‘Surveys. A written evalustion instrument with pre-decetrmined
criteria can be developed and aduninistered to %arent,Vqun-
teers at a specific time: These surveys should be written 4in
the parents’ Languages and should attempt to solicit thetir

opinions about the parent progranm, its strengths and

veaknesses and ways for making it bettsr., ~Surveys should
not, however, be the sole means or evaluating the program's
success. All the techniques mentioned above should be incor-
porated intd the ‘evaluation design in addition to a written
SUTvVeEy. };’ / ‘ -

. A <@
. . ) . .
~ L vy e, it - ) . -
T T~y
\\ “

PARENT PARTICIPATION IN EVALUATION

~In a recent article, the'I-piét Inotitute\i Project Parent
Involvement and Evaluation (PIE) indicated that parents make
effeactive evaluators of a bilingual or ESL program.

\

+Obviously, this assumes that parents have received adequate *

‘training in the goals and objectives ‘of the program and are
‘familiar with legal issues concerning bilingual/ESL instruc-
tion, -as well as with the basic concepts of bilingual
education ‘or ESL programs: : o

¢

1+
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"o tho most 1nportnnt ronlon for promoting the
involvement of parents in program evaluation acti-
vities relates to the fact that the PIE activities
give parents their first, organized approach to the

~development of value statements related to their
child's education, Middle and upper income main-
siream~type parents throughout the édountry are con-
tinously making judgeménts related to their child's
schooling... Minority parents are less inclined to
make judgements about the educational procass at
school and lirnguistic minority parents are even
more disenfranchised from the school setting because
they feel they have no background which gives them
a right to judge ‘the educntionnl procolc ‘and limitod

, Ensli.h ‘kill.eoo 5 . .

It 1is inpbttant co stress that in sonme cases, schools will
have to make a concerted affort to encourage parents to become
involved in evaluation, since some parents will resist the

notion for cultural reasons. However, adequate training must

be provided to parents before rcquiring them to administer a

survey, for example. Parents can be trained in developing '

observation techniques, conducting evaluation interviews with
other parents, or writing evaluation findings. As evaluators,

pargnt opinions provide a unique perspective because they are
-onotionnlly involved and may 1d¢nt1ty areas that educatore

miss. One obvious advantage of having parents help teo

evaluate ‘the program is that they will publigize its successes.

and generate public support for the school. "

4

+  PROGRAM COORDINATION IVALUAfION.

The overall’ bilin;unl education program and the parent~- -

community program, in pnrticular, should be evaluated. ' Most
bilingual or ESL programs ‘ire required to submit annual pro-
gress reports to funding sources such as the Office of
Bilingual Edugation and Minority Languages Affairs (OBEMLA),
UeS. Department of Education, which provides funds under Title

:gVII, and. the Transition Program for Refugee Children.
. Similariy, state funded programs such as DPPY also require

school districts to submit annual reports. Hov.vor. in addi-~-

"tion to these formal documents, coordinators -of bilingual

progrnll should collect data that can be presented’ to :hc

school .board or superinteadent to document the program's.

successes and justify requests for funding.:




\ -

Surveys, iogi; and written assessments are useful methods for

collecting data. These should be compiled in such a way that
they can be easily understood-and presented in the form of a.

report to persons who desire the information. For an example
of how to maintaiw a record of parent participation, see
Sample 11. However, it should be stressed that ongoing
monitoring is a primary functioa of the coordinator. Inm

‘preparing final or quarterly reports, the coordinator should

be up to date on the status of timelines and schedules so that
major ravisions or last minute problems can be avoided.

Y

"ﬁ"‘!. EXTERNAL CONSULTANT EVALUATION

\ 1Y Q

\

An exteérnal consultant who is skilled .ogram-evaluation

techniques can be contracted to review program's opera=-
tions and to make recommendations. : y school discricts

utilize -consultant expartise in conducti. their final annual

evaluation. However, it might also . seful to bring in a

consultant midvway through the .year to review the progran's

operation and to make recoamendations for improvement before

the year ends. Consultants should at that time be able to
view actual operations and naturally, should have access to
ell files and documents. . :

P
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SAMPLE I1: EVALUATION OF PARENT PARTICIPATION: RECORDING FORM

| ! . 3 ] 6 °
. INVOLVING PARENTS IN:
© SUPPORT ACTIVITIES | | | | L ;
o . ' ‘ o 1
- . | % Parents | - I | T T i | T Y "
| Ratd 9 ' - 1002 | -
T T T
“ 1 # Activities ! ' J ‘ j.qz ! L T 1 !
| Impacts: L N L - ' T ‘
?.tﬂnt' 1 . ] . [] '. - z—.io [] L] ] 0215 [ ] L[] [] 403.0 [ [] L] 03'5 Y Y .l‘.o ot |
Impacta: | L - = ' T ' 1. ‘
Teachers L " L8 T 20t "c25° " *30° " "3 " "40 |- }
. e N ‘
\

PARENT EDUCATION

% Parents ' J L ' N D T ] J T
Participatin (') ; ‘ 502 100%
- . 1 1 : | Cal | ! 1 ,
X Targeted 0 S0% ’ 1002
Impacts: L '.‘] ‘ | | 1 T 1 . _
p ) P‘t.n!. 1. e« a8 1.5 " s o -260 e o 0 :M e -0 .aoQ_. o . .M o e ol‘.o +
HOME-BASED INSTRUCTION. |
% Parents | | ! T 1 L V { T ] I -7
Participatin 0 50% , . 100%
Impacts: L L L | R I L 1
Parents ' t15°tt20° "2 " " '30° " '35 " "40
Impacts:. l. L v ._1 . L L l |
Teachers L 1.5 ° 2.9 2.5 "3.0 " " T "3.5] 4.0 .
'INSTRUCTION AT SCHOOL
- 7T I I 1 | I 1 1 T J
2 Classroome 0 \ 50% \ 100%
% Time on L N 4 | L T T I L |
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.Impacts: L K | o L | 'lold '
Parents 13" ‘18" "‘20 " '"25°"'* 30" 35°'"' 40
lmpace': ! . ‘ ‘ o ¢ o 0 o o o 1 * o .l -Ll o RS
Teachers 3t ys 2.0 2.5 ° 3.0 3.5 4.0
ADVISORY CROUPS | |
ROI.s : l | . . l . ) Y 1‘-: I L] o- " s & o o 0 » :
Curriculum " : :
v R01.= . ] -C ‘”‘;ll '. LJ LJ [ ] L[] L] [ ] [ LJ . 3 L] LJ .' L] L] L] LJ L] '. L[] [ ]
X | Budget - |no involvement Inform Only ' HJA?LIDJA__—MI—-‘F‘-—-
& ROI.' 4 '. L] N. [ ] » [ ] [ Y l L ) [ ; . o
Personnel o involvemsnt ' " ' ' |
Rolet Pexent |}
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!
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R | . SUMMARY K
»”» . ,"9 | I ,
.The intent of this publication was to provide guidelines for
dc.igﬁing)an? fnplopenting structured parent and comnunity
‘ = involvement {in bilingual education and ESL programs.
‘ ' Strategies were .-providéd for assessing szhool attitudes,
‘ pirent -needs and concerns; developing and implementing the.
program; and evaluating its off.ctiqnncnn. ‘ .
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However, 1t must be noted that at the root of any successful
parent involvenment program lias the belief that language °
minority parents should be as involved in their children's ,
education as the language majority population. It ie thera- .
fore crucial that the school take the lgaderlhip'role in
nurturing parent involvement among members of theilanguagg'
minority population: - Pl

H

“,.. All parents will get involved in school acti-
vities if there is a crisis.. The trick is to get
them involved in order that their voices band toge-
.ther in support of bilingual educagion, ESL activi=-
ties, and other student services before a crisis
arises. Ongoing activities that are personaily re-
varding will keep parent# involved and on hand to
prevent crises and get other parents involved..." 7. 1
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APPENDIX A: PROFILE OF OHIO PARENT-COMMUNITY INVOLVEMENT
PROGRAMS

¢

CINCINNATI CITY SCHOOLS

The Cincinnati City Schools, located in one of Ohio's major:

cities, enrolls over 100 limited English proficient (LEP)
students per year. The" majority of Cincinnati's LEP students
are Indochinese refugees who- hIVC recently arrived in the

Unitad ‘States.

The -district receives fundihg,thrbugh ite generul funde, Jﬁder.
the Transition Program for Refugee Children, and through Title

VII Bilingual Education. It has succesefully implemented an
extensive .and multifaceted parent tzaining program. The
training program -has several strande: a support component, an
evaluation and observation aspect, and a cu1turn} couponent s

Eosentially. the dlotrict hac A parent advisory founcil vhich

acts in a facilitating role. However. parents also attend bi- .

monthly tutorials at which they have the opﬁortuni:y to
express their concerns and to discuss issues of intearesc to
them:. Training needs were assessed through informal contacs
with parents, group assessment, and input from the advisory

council, Meetings are publicized through a trilingual

nowsletter that is disdeminated to parents, through notices

that are sent home with’ otudentu, un@ through honc visits made

by the resource teacher.

Some of the areas that have been addressed through tutorials

. include the goals and .objectives of the program and of bilin-
gudl education/ESL programs in general, simple techniques for
incressing reading readinuss, health education, and cultural .

awareness. Support activities in which parents are enghged
include developing and reviewing cultural materials, develoup-
ing a parent training manual, and &ssisting with tutoring.

In an effort to involve parents in evaluatiag the progras,

the district encourages them to visit school sites and observe

claseroom practices throughout the year. Tutorial sessions
also serve as an ongoing medium wherebdy pnrentl can oxprcll
their opinions and discuss concerns.
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For further iuformation, contact - : .

. Dr. Myriam Met, Director n

Cincinnati City Schoocls Lanéungc Progran
230 East Ninth Street

" Cincinnati, Ohio 45202
(513) 369-4999 .
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KETTERING CITY SCHOOLS

The Kettering C1ty‘Schoﬁls located in the Ohio |ubu£b.of

- Kettering enrolls an average of 25-30 limited English profi-

cient (LEP) students paY school ydlr:\ Many of Kettering's LEP
students are Asian. 1 :

'To address :he ltudento limited English proficiency, one~to-
one tutoring is provided to them and to their relatives; by
‘native English speaking volunteers drawn from the Ke;tetingr

community. The volunteers are recruited through notices
published,in the district auparintendent'- nowoletter -ﬂd
tnrough ‘personal contact. _ . : }. ,

‘f

Tutors receive fifteen hours each of intensive training in*

‘using the LAUBACH ESOL materials which form the basis of the
_ESL program. Training of volunteers is conducted by ex~

perienced - ochool otnff and a LAUBACH conoultant.

\ . .
Voiunteeru ake selected ba-ed on +thelir enthulia--, av-
ailability, and commitment. . However, 80 percent of the

Kettering volunteers have college degrees, while 50 percent
are former teachers. All give their time for &t least two

sessions a week to provide one-to-one tutoring on a pull-out'
basis to LEP students. N R} . D

The volunteers' performance is observed by thé program direc-*
tor on an ongoing basis. Principals and classroom teachers
also sesist in observing the volunteers and the program direc-:
tor conducts interviews with individual -tudent- to determine
the effectiveness ‘of the tutoring. A reading test ad-
sinistered once per year is an additional souyrce of
information on the progran's cffcctivcn.oo.

i
>




‘For further information,contact 2

Mr. Richard Bolar

Kettering City Schools

3490 Farhills Avenue

Kettering, Ohio 45429 '
.§5§37;296~7642_ - } - i

YOUNGSTOWN CLTY SCHOOLS
\ t

. 1
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The purpose of the Yodngotown City" Schoola Bilingual
Education Parent Involvement Program is to encourage psrents
of the LEP students to pa ticipatc sctively in all sspects of
. their children'ls oducn;ion._ Specific objoctivcl are as
follovo. \ -

‘1 . ) .
2T LI TR . ’ ‘Y
Lo ctives itas

.+ of the bilingual program. ' -

. l. to inform the pnrcntl“lbout the objectivo. and actl/}cie-
-2+ To inform Plthtl nbouq/:he progre-n of their chilg ren in
the progran. Ly

3. To tnvolve pTrcnto 1n/§ha planning and evaluatton of the:;
'progrnu. .

L . !

>

4. To drgnnize parent lvﬂoory coluittoo to. provide recom~
nendattpns on prjﬁrnl devel plﬁnt. ' N

- 5. To promote éon-unitijnv 1ve-ent and inpSt into school
r ‘

policies, practices, and p gra-l.,
6. To maintain contact
gauizatione, and parents.

i

ccwgpn -9hool ataff.kﬁaﬁ.unity or—~

\ :
Y .
7. To agsist the projoct diraﬁtor in co--unicntf g wlth‘-
community orgnnizatioqn and purontl. ' .

8. To 1dentxﬂy couuunity rnooutcco which can be utilized to
1nprova the bilingual prbgrnn. S H

1 L .
Pdrents meet -onChly'wLLq the purenc-coachcr liaison in their
neighborhood- tchaolt\to aincuOl-tho Title VII proposal), dis~
cipline problcno.\co--unity ssrvices, pargnt~teacher
conferences, grades, ESL classes for parents, dr and alcohol
sabuse, and c-ploynnne. Community resource persons are rought
in to discuss the various topics. All .talks and handouts are
translated into the parents' native lnngungo. Transportation
is arranged, if necessary, through car pools. 8qvcnti-three
percent of the students' parents in the Title VII ?rogrn-/
sttend the -Onthly msetings rogularly.

/ | 233 - . /
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. The drug and alcohol abuse workshop has been so succesoful.
- . that the parants -gec weekly at the Hispanjic Social“Agency.\
‘ and they plan to continue meeting throughout the summer.  They’;
ﬁf“ meet with members of the local drug and alcohol clinic and
local police officers to diatermine the steps they can take to
reduce this serious problem in the coamunity.

The parent-~teacher /liaison also meets with each parent, and
together they meet with the children's teachers. As a group,
plans are made for the education of the’ student with regard to
grades, attendance, behavior, and future employment. Be'cause
parents .are involved in the actual planning of their child's..
education, they hold an even greater stake in the outcome.’

The biiingual program in Youngstown uses the total student.
approach to education by involving the parents, teachers, ~—
orudento. and community 1n the educational procelo. '

For further information, contact . , S _\

Ms. Debbie Mettee, Coordinator
‘ Bilingual Progranm . ‘
™/ _Youngstown City Schools
20 West Wood Street
. Pe0, lox 550 - )
- Youngstown, Ohio 44501 : “
TI(216) 743-1151)
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APPENDIX B3

)

C 3 ~ PARENT AND\COMMUNITY RESOURCES

L]

AGENCIES

Cambodian Mutual Assistance Association
"65 South Fourth Street
Columbus, Ohio 43215

Contact: Vanna-Strinko, Director

Catholic Migration and Refugee Resettlement
1,97 East Gay Street

Columbus, Ohio 43215 ' ,
Contact: John Litzinger (614) 228-1121

2

'“4_¥ Church World Services/
o Ohio Council of Churches N
.89 East Wilson Bridge Road '
., Worthington, Ohio 43085 . .
0l Contact: Robin Tetzloff (614) 885-9590

Commission on Spanish Speaking Affairs

‘65 South Front Street

Colulbus, Ohio 43215
Contact: Raul Vegs, Sr., Director (616) 466-83313

’

» s

1llinois Hultifunctional Support Service Center
) 500 South Dwyer -
. Arlington Heighte, Illinols 60005
Contact: Hai Trong Tran. (312) 870-4143

LAU Center

Division of Equal Educationul Opportunitia.

Ohio Department of Educationm

65 South Front Strest

Columbus, Ohio 43215 ‘
Contact: Hazel .P. Flowers, Director (614) 466-3318

a

Lutherar Immigration and Refugee Service
57 East Main Street
‘  Columbus, Ohio 43215 I3
Contact: Jim Smith (614) 22842740 , ¥
. .

‘
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Cincinnati, Ohio 45202

National Aooocintion of Latino Elected and Appointed Officials
(NALEO)
P. 0., Box 26266
Washington, J.C. 20024
Contact: Harry Pachon, Executive Director (202) 546-2536
. ¢

R /

Ohio Bureau of Employment Services
395 East Broad Street " e
Columbus, Ohio 43215 ' ' ' . -
Contact: Tam Duc Do (514) 461-7102 :

~

Ohio Migrant Education Program
Division of Federal Asaiotance
933 High Street

Worthingtons, Ohio - 43085
Contact: Rosundo Rodrfguez

SCHOOL DISTRICTS

Cinclnniti Gity Schools .
230 East Ninth Street e : x///

Y

Contact: Myriam Met, Director '(513) 369-4999

Columbus City Schools
270 East State Streect
Columbus, Ohio 43215
Contact: Kenneth Woodard (614) 252-?90&

Dayton City Schools

Louise Trgy Structured School
1665 Richley Drive

Dayton, Ohio 45408

Contact: Martha W. Hull, Program Coordinator (513) 222-8904

[

Kettering City glhooln

3490 Farhills Drive

Kettering, Ohio 45429 —
Contact: Richard Bolar (513) 296-7642

Lorain City Schools

Bilingual/Biculcural Education

1020 Seventh Street

Loraia, Ohio 44052 ' ‘

Contact: Sylvia Cooper, Coordinator (216) 244-9000
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Youngstown City Schools ,

20 Wast Wood Street

P.0. Box 550

Youngstown, Ohio 44501 , -
Contact: Dnbbio Mettee, Coordinator (216) 743-1151

I

¢w01eveland\01ty Schocls
1380 East S4vEh Street

Cleveland, Ohip " 44114

Contact: Rayuond ‘Negrfn, Directing Supervisor (216) 574-8573

.
o




A

o NOTES
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