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Brooklyn College of the City University of New York offers undergraduate
programs in Early Childhood, Elementiry, Elementary with Specialization in
Bilingual Education, Elementary with specialization in Special Educationm, .
and in Secondary Education. Graduate offerings include programs in ,
Early Childhood, Elementary, Secondary, Education 6f Children with Emotiona
Handicaps, Education of Children with Neuropsychological Learning Disabilities,
and certificate Programs in Administration and Supervision, Guidance and
Counseling and School Psychology, Reading.

The School of Education faculty developed assumptions which they feel
are critical to the development of teacher education programs which encourage
excellence in teaching. These assumptions are: :

1. The basic institutions and their value structure in our world are
changing at an exponential rate. Therefore, teachers should be
educated to be aware of and play a major role in shaping the changes
that seem certain to occur in the field of eduction.

2. The curriculum can continue to be relevant to the changing world
"only if it is an open system with a built-in intention, actiom,
and feed-back structure for processing ideas, generating hypotheses
and collecting data regarding the system and its relation to the
changing world in which the curriculum will exist.

3. The curriculum can continue to be relevant to the changing world only
{1f it creates a new kind of teacher--one who is an interesting,
interested, basically well-educated person who is an effective student
of human learning, is aware of a conscious personal philosophy and
assumes a role as a responsible agent of social change.

4. The education of teachers should involve not only the College but
cooperation that involves the College, public schools, community
schoo} boards, parents, teacher unions and educational industries
wvorking together in new ways.

5. Teacher education should include a broad genersl education with an
interdisciplinary focus. This focus may provide interdisciplinary
experiences in the professional sequence and concentration in one
or more related disciplines in the liberal arts. This implies
the collaboration of Liberal Arts and Education faculties, and school
personnel in the development of an integrated curriculum.

6. The program should be performance-based and structured to provide
an integration of direct experiences in the education of children
and youth in an urban enviromnment, the study of the theoretical
bases for this education, and the evaluation of the behaviors
employed to bring about this education. This concentrated study
and service throughout each entire sequence should be based 'in the
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School-Community Teaching-Learning Centers to which students should

be assigned for periods of from two to four years depending on

their time of entry into the Teacher Education Program. The Campus '
- Media Learning Center would be a Campus base and both Centers would ...

provide materials and resources for research related to the Program.

7. The Program should be part of a five-year program to educate ’ff o
beginning teachers. It is assumed that the Undergraduate Program
would provide the base for the Graduate Program.

8. Analysis and Interpretation of Behaviors in Teaching-Learning
Situations:

a. Teaching behavior is complex and involves interactions
between teachers and students as well as interactions
with course materials.

b. 1In every course in the Program the course work (experiences
and related content) should be developed through the building
of a conceptual system of teaching by icantifying, analyzing, v
and interpreting behaviors in teaching-learning situations. '
There are several systems that could be used as models but
faculty and students could also develop their own system.
The overall objective would be to train prospective teachers
and, in turn, the children and youth they teach to think
reflectively about behaviors.

c. It is assumed that this training would develop in prospective
' teachers the ability to interpret quickly and thoroughly the
events that will happen in the classroom and community when
they assume comprehensive teaching.

d. In this Program course content would be used to expand on
anc analyze experiences, and course content: therefore, would
take on added meaning in practice.

Reflecting these assumptions, Brooklyn College undergfaduate and graduate
programs have always had:

1. a strong liberal arts component directed toward the preparation
of well informed teachers who are critical thinkers and sensitive
evaluators of their learning. Recently, in order to further
strengthen the liberal arts, the Brooklyn College faculty developed
a Core Program required of all students and consisting of ten
courses in core areas including:

First Tier
Core Studies 1 Classical Origins of Western Culture

Core Studies 2 Introduction to Art (2.1)
Introduction to Music (2.2)

Core Studies 3 People, Power, and Politics

Core Studies 4 The Shaping of the Modern World

(&1




Core Studies 5 Introduction to Mathematical Reasoning
and Computer Programming

Seéond Tier '
‘Core Studies 6 Landmarks of Literature . -

Core Studies 7 Science in Modern Life I: Chemistry (7.1)
and Physics (7.2)

Core Studies 8 Science in Modern Life II: Biology (8.1)
and Geology (8.2)

Core Studies 9 ‘Studies in Afriéan, Asian, and Latin
: American Cultures ‘

Core Studies 10 Knowledge, Existence, and Values

" 2. an intensive preparation in teaching the contknt areas effectively
to children. (A total of 44 credits in Early Childhood and i
Elementary, 20 credits in Secondary Education including social
studies, science, mathematics, language arts, fine arts, all
comprised of theoretical and field components.)

3. a field component in every Education course so that every student
is required to demonstrate the ability to teach: in each content
area. Field experiences in undergraduate extend over two and
a half years; field eszperiences in graduate program constitute
approximately one third of total contact hours.

At Brooklyn College, the professional faculty develops field sites
and are present as supervisors and interpreters whenever their students
are assigned to the laboratory sites. The faculty has, in the face of
many obstacles such as (1) difficult urban travel, (2) location of field
sites in blighted, high crime areas, (3) heavily curtailed faculty ,
resources and (4) high cost of implementing field-based operationms, remained
totally committed to field-centered teacher preparation programs. As in
the best medical education programs, doctors have the major part of their
preparation in hospitals: so, programs of excellence in teacher education
need strong, expertly supervised field experience.

In summary, Brooklyn College faculty is committed to teacher preparation
programs which provide for teachers and potential teachers, a strong liberal
arts background, and professional education directed toward clear understandings
of Education theory and research, with competent demonstration of these
understandings in field settings where our children and youth are being : i
educated.




NATIONAL COMMISSION ON EXCELLENCE
IN TEACEER EDUCATION
OCTOBF™. 19, 1984
CHARLOTTE FRANK, EXECUTIVE DIRECTOR

DIVISION OF CURRICULUM AND INSTRUCTION
NEW YORK CITY BOARD OF EDUCATION

I am glad to have the opportunity to address the Commission on the
subject of teacher education. I have some specific recommendations to offer
the Commission based ;n the experience of the New York City Board of Education
in conducting staff development for our teachers,

Historically, fhe common school was established in the United States as a
secular institution to serve democracy by creating a literate population. All
children had the opportunity to learn to read, write, and compute, in addigion
to learning what it means to be a good citizen. The claﬁsroom teacher was
seen as a role model for the children, and ;as respected by the community at
large. Teachers then were not under attack.

In 1984, we are witness to a decline in our nation's respect for
its teaching profealion.‘ Qur society has denigrated the statu? of teaéhing
by paying low salaries to its teachers. So we're paying in another way. We
are finding it difficult to attract bright young people and keep those who are
able in the profession, and there is also nonproductive, and, often unjust,
criticism leveled at those who are teaching. o

Also, in 1984, there is a movemént in this country which conceivably,will
weaken the public schosl-system still further. Proposed tuition tax credits
could erode both the tax base and the comstituency for the public schools.
School prayer and moments of silence are divisive issues that could obscure

the true mission of the schools. Unrealistic demands by special interest

groups put pressure on teachers to teach subject matter that could take




valuable time away from important learning. Who, then, would want to become a
teacher? But the attacks are still not dver!

The various Commission reports that indict our system, that indict our
teachers because of didactic teaching, that dwell so much on evidence.on
passive learning in our studentﬁ, misconstrue the problem, They do not know
what has gone on in our teacher training. institutions. I am tired of
listening to representatives of higher education indict public school
teachers., Who trained these teachers? The represgntatives of these same
colleges and universities who are now indicting théir own stﬁdents. There
isn't a school principal who doesn't know the sinking feeling of "I have a
whole group of recent graduates - new teachers; now I'm going to have to train
them." Obviously what I say is not true for all -- but, unfortunately, true
for tooﬁmany of these institutionms.

We in the public schools have been too ready to shoulder blame and too
passive to demand what we need from the post secondary schools who
ostensibly prepare those who want to be teachers and supervisors. It is time
we did something about it. We, the public schools, are the clients and we
must assume more responsibility for‘insuring .nat our needs are met. We have
to become active partners with these teacher traiqing institutions. We now
have acceﬁted those who are liberal arts graduates, and have assumed a
leadership role in providing for their teacher training because we don't think
that the institutions alone did it well enough.

COOPERATIVE MODELS WITH INSTITUTIONS OF HIGHER EDUCATION

As active partners in the educational process we have worked closely
with universities and colleges to institute a recertification program to help
overcome the terrible shortage of mathematics and science teachers. This

program, supported by the New York City Council, has enabled us to offer




courses fo over 500 practicing professionals. In the first year of the program
more than one hundred ten teachers have qualified for licensure ekaminations
as mathematics instructors. This innovative program will serve to insure that
our needs are met as clients in.the teacher education process.

We have initiated other cooperative models between colleges and
universities, including our new venture in the field of computer technology.
The division is col}hborating with New York UniVegsity in offering a2 sixteen
credit Ancillary Certifica;e Program in Computer Education to teachers and
supervisors. During.this first semester, courses are being given at three
sites in Brooklyn, the Bronx and Manhattan for 120 teachers and supervisors.
| To meet the increasing need for computer literacy and in anticipation of
new requirements outlined in the State Regents Action Plan, the New York City
Boafd of Education mounted the largest in-service education effort in its
history. Since 1§82, over 8,000 teQFhers, paraprofessionals, parents,

supervisors and central staff have participated in more than 100 courses’

offered by the division at 60 satellite centers throughout the five boroughs

‘each term. Five borough Technical Assistance Centers (TAC's) will be in

place by February 1985 and modeled after the central Computer and Information
Sciences Unit. These TAC's will offer technical support services to schools
and communities in staff and curriculum development, evaluation ofrhardware and
selection of appropriate software.

As a result of the recognition that our designs for computer courses in
this area have earned, we are planning a third effort —— this time with C.W.
Post College. A Master of Science in Computer Education degree will be
offered at both central headquarters and the college campus, beginning in
February 1985,

Wwe have not neglected the need to train potential supervigors and
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adminisirators. In 1980, the New York City Board of Educatioulinaugurated a
School District Administrator/Supervisor (SDA/S) graduate program with City
College of New York. In its first year, four‘courses we;e offered at a
central site. Given the overwhelming response from the field, these offerings
have increaséd to eight courses per yeaix Emergin; needs for qualified
supervisory pecsonnel especially in the area of special edycation have been

anticipated and met. Adjunct professors have included such practitioners in

the field as community superintendents, State Education Department personnel,

4

and central executive directors and heads of offices. A minimum of 500
professionals have participated or completed this one program.

This collaborative effort has been broade?ed to include the participation
of Fordham University. The School Administrator/gupervisor (SA/S) program
designed jointly by Fordham and the Division of Curriculum and Instruction
addresses the needs of tﬁose who seek entry to supervisory positions and those
who need to upgrade and/or maintain their skills for new supervisory titles
such as the recently created lducation Adminiatrator series. To daté,
approxiately 125 professionals are pgrticipating.

NEW YORK CITY BOARD OF EDUCATION ~ SCHOOL DISTRICT MODELS

Other successful models for intensive teacher preparation were
applied four years ago in our staff development design for over 1,500 teachers
and supervisors for the Promotiopal Gates program. This past summer the same
models were applied for upgrading the skills of over 2,100 proféssional
personnel. . The model stresses:

. Identification of teacher needs,

. Selection of our best teachers as staff developers,

. The.use of "turnkey'" trainers -- those who are committed to

training others to expand our network for staff development,

-4~
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. Provision for follow-up support and workshops dufing the year, and

. Use of the latest research in the content areas and staff |
development to help us in the design of our training programs.

The model was applied to our instructional priorities including the

training of 25" -ey district personnel to strengthen the All-Day Kindergarten

and First Grade programs; the preparation of over 600 high school and junior

high school mathematics teachers to implement New York State's new 9th Grade

Integrated Mathematics syllabus; the orientation of 450 science teachers to

our new 9th Grade General Science - viculum; the implewentation of two

health related curricula for over .Uu staff. All 32 community school districgs
and all our high school districts sent teachers to ome or more of these
training programs.

We are also training teaéhers to train other teachers. The IMPACT II
progr;m which began as an experiment in the New York City public schools in
1979 and has now been adapted by school systems across the country has forged
a network of creative, committed teachers. Through the IMPACT II network
successful classroom-based programs are disseminated and teacﬁers are supported
ir their professional development. Teachers are awarded grants to package
their programs and train other teaché;i, and teachers who wishggo adapt
programs developed by other teachers are awarded'grants to help them do so.
Workshops, conferences and interschool visits bring teachers together and
weave a powerful network.

If we want teachers to be dynamic in the classroom, we need teacher
trainers who are dynamic, knowledgeable, experienced and then we, includiﬁg
the colleges and univer;ities, all need to work together to create a
profession that is respected because of.its importance. We want to attract

able, committed people, not just because they're altruistic, but because

1
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education will provide them with the joys and rewards to which they are
entitled. We need to let people know the great pleasures of teaching. At
each stage, young people have new lives--and we as teachers are giving them the
knowledge and the help‘they need to make the most of those lives.

| Just as we nurture plants to grow and thriQe, teachers have the
opportunity to work with young people and watch interests emerge and a sense
of responsibility develop. As a teacher at the end of the semester after the
students have gone, you can close the door and say, "I have helped mold that
group of students to be better people, to be better able to help themselvea,‘
and also to be able to work for society as a whole.”" I hope that in the future
teachers can also say, "And I have done this without having to moonlight at

three other jobs." ‘ ‘
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MR. CHAIRMAN AND MEMBERS OF THE CoMMIssion, |
aM MARY DILWORTH MEMBER oF THE NAACP’'s Task FoRcE
ON TEACHER TRAINING AND ASSESSMENT AND A RESEARCH
FELLow WITH THE INSTITUTE FOR THE Stuby ofF Ebuca-
T70NAL PoL1cy AT HoWARD UNIVERSITY IN WASHINGTON,
D.C. !

I AM SPEAKING ON BEHALF or.rhs NAT IONAL
ASSOCIAT ION FOR THE ADVANCEMENT OF CoLORED PEOPLE,
AN ORGANIZATION FOUNDED BY EDUCATORS AND SCHOLARS
AND ONE OF THE MOST SUCCESSFUL REFORMIST ORGANIZA-
TIONS IN AMERICAN HISTORY. ToDAY, THE NAACP Has
oveR 400,000 MEMBERS AND OPERATES THROUGH 1,800

. LOCAL BRANCHES, YOUTH COUNCILS AND COLLEGE CHAPTERS

LOCATED IN 50 sTATES, EUROPE AND THE SouTH PACIFIC.
WE APPRECIATE THIS OPPORTUNITY TO TESTIFY TODAY ON
AN ISSUE WHICH IS OF VITAL AND CONT INUING CONCERN
TO US-

For 75 YEARS THE NAACP HAS DILIGENTLY FOUGHT
FOR EDUCAT IONAL EXCELLENCE AND EQUALITY. THE
PRESENT STATE OF TEACHER EDUCATION THREATENS BOTH

OF THESE CONCEP3S.
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+ EXCELLENCE IN TEACHER EDUCATION IS NOW né#xnsn |
BY TEST SCORES. MATHERS OF EQUITY AND ACCESS NO
 LONGER HAVE A PLACE IN THE EQUATION. THE PUBLIC IS
SEEMINGLY CONVINCED THAT ADMISSIONS AND CERT IF ICAT ION
TESTING OF PROSPECTIVE TEACHERS AND INSERVICE TEST ING
OF EXPERIENCED TEACHERS WILL connécr ALL PROBLEMS
IN THE EDUCATIONAL SYSTEM. THERE IS LITTLE
CONSIDERAT ION FOR THE FACT THAT THIS IS AN EXTREMELY
NARROW APPROACH TO AN ENORMOUS TASK. PRESENT
STANDARDS WILL'DEPRIVE AN ENT IRE SEGMENT OF THE
POPULAT ION SPECIFICALLY BLACKS OF REPRESENTATION IN
THE TEACHING PROFESSION AND IN THE LONG RUN"WILL
HAVE A DEVASTATING IMPACT ON THE GROWTH AND
DEVELOPMENT OF THIS NATION-.

COMPETENCY TESTING OF TEACHERS IS A NAT IONAL
PHENOMENA. MORE THAN HALF OF THE STATES ARE TESTING
FOR CERTIRICAT ION PURPOSES AND MANY MORE PROPOSALS
ARE BEING CONSIDERED. THE CURRENT TESTING MOVEMENT
BEGAN AND IS ‘FLOURISHING IN THE SOUTH WHERE MOST
ALL BLACK COLLEGES ARE LOCATED. IT IS INTERESTING
TO NOTE THAT THESE SAME STATES ARE AMONG THOSE WITH
THE LOWEST :TEACHER SALARIES AND PER PUPIL EXPENDITURES:
THEY ARE ALSO THE STATES WITH THE HIGHEST PERCENTAGE

OF MINORITY TEACHERS-
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TH1S RECENT TREND WHICH ALLOWS COMPETENCY
TESTS TO BE USED AS THE SOLE CRITERION FOR ENTRY 1IN
THE PROFESSION HAS ALREADY DEPLINISHED THE SUPPLY OF
BLACK AND OTHER MINORITY ENTRANTS. - ALTHOUGH THESE
STUDENTS HAVE GRADUATED FROM ACCREDITED COLLEGES
AND UNIVERSITIES THEY HAVE BEQN UNABLE TO MEET NEW
STATC TESTING REQUIREMENTS. FURTHERMORE, MANY
STATES HAVE TIED STUDENT PASS RATES TO COLLEGE
PROGRAM APPROVAL- As A RESULT MANY PROGRAMS AT
HISTORICALLY BLACK COLLEGES ARE ON PROBAT IONARY
51;1us OR HAVE BEEN LOST.

IT 1S PROJECTED THAT IF THE COMPETENCY TESTING
MOVEMENT PERSISTS AT THE PRESENT RATE, MINORITY
REPRESENTAT ION IN THE TEACHING FORCE WILL BE REDUCED
FROM 12.5 10 5 pERCENT BY 1990. THE DATA SPEAKA FOR
;g;«\* : . |

IN JUNE OF THIS YEAR, ONLY 32 PERCENT OF BLACK
STUDENTS AND 49 PERCENT OF H1SPANIC STUDENTS PASSED
THE LICENSING EXAMINATION IN FLORIDA, WHILE 87
PERCENT OF WHITE STUDENTS QUALIFIED- IN ALABAMA,
ONLY 43 PERCENT OF BLACK CANDIDATES PASSED THE STATE
TEST COMPARED TO 86 PERCENT OF WHITE STUDENTS. [N
GEORGIA, 34 PERCENT OF BLACK STUDENTS PASSED THE
EXAMINAT ION ON THE FIRST ATTEMPT BUT 87 PERCENT OF

THE WHITE STUDENTS. SUCCEEDED-




IN LOUISIANA, IT 1S ESTIMATED TgAT'BLAcx TEACHERS
SEPRESENT ONLY 5 PERCENT OF THE TOTAL POOL OF NEW -
TEACHERS CERTIFIED BETWEEN 1978 anD 1982 wHILE 37 :
PERCENT OF THE SCHOOL CHILDREN ARE BLACK. BLACKS
CONSTITUTE 47 PERCENT OF THE TEACHING FORCE WITH MORE
THAN L5 YEARS OF EXPERIENCE AND ARE APPROACHING RETIRE™
MENT ¢

_PRED!CTED“NATIONAL TeacH NG ExaminaT 10N (NTE)
FAILURE RATES FOR BLACK STUDENTS IN VIRGINIA INDICATE
THAT APPROXIMATELY 56 PERCENT OF BLACK STUDENTS
WILL FAIL THE COMMUNICATIONS SECTION, COMPARED TO b
PERCENT OF WHITE STUDENTS; 45 PERCENT WILL FAIL THE
'GENERAL KNOWLEDGE PORTION; 36 PERCENT WILL FAIL THE

" PROFESS IONAL KNOWLEDGE SECT IONS. ONLY 2 PERCENT

OF WHITE STUDENTS ARE EXPECTED TO FAIL EITHER OF THESE
SECTIONS. EVEN WITH THIS KNOWLEDGE THE LEGISL/TURE
CHOSE NOT TO MAKE ANY ADJUSTMENTS IN THE STANDARD.

IN TEXAS WHERE STUDENTS MUST PASS AN EXAMINATION
FOR ADMISSION TO AN EDUCAT ION PROGRAM, ONLY 16 PERCENT
ofF BLACKS AND 19 PERCENT OF HISPANICS WERE ABLE TO OB~
TAIN A PASSING SCORE-.

WHILE THERE IS NO COMPELLING EVIDENCE THAT HIGH )
TEST SCORES MAKE BETTER TEACHERS THE PRESENT STANDARD
FOR ENTRY INTO THE PROFESSION REFLECTS THIS THINKING-

EDUCATORS REAL IZE THAT GOOD TEACHING REQUIRES MORE
THAN THE MASTERY OF BASIC SKILLS MEASURED BY A PAPER AND

17 o
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PENCIL TEST. ALTHOUGH MOST STATES INDICATE THAT THEY —-——-—-
CONS IDER ADDITIONAL FACTORS WHEN CERTIFYING TEACHERS o
THOSE FACTORS DO NOT CARRY THE SAME TERMINAL IMPACT
AS TEST FAILURE- FOR INSTANCE, A STUDENT WHO GRADUATES
\FROM A TEACHER EDUCATION PROGRAM WITH A [ MINUS AVERAGE
AND FAIR STUDENT 'TEACHING PERFORMANCE MAY PASS THE CERTI-
Fxcihou EXAMINAT ION WITH FLYING COLORS AND THUS HAVE NO
PROBLEMS IN EMPLOYMENT- HOWEVER, A STUDENT WHO GRADUATES
WITH AN A AVERAGE AND WITH EXEMPLARY STUDENT TEACHING
PERFORMANCE WOULD BE BARRED FROM THE PROFESSION FOR LACK
OF AN APPROPRIATE TEST SCORE. WHICH TEACHER WOULD YOU
PREFER FOR YOUR CHILD?
| A TEACHER MUST POSSESS COMMUNICAT ION AND INTERPERSONAL
SKILLS NECESSARY TO TRANSMIT KNOWLEDGE TO ALL STUDENTS.
A GOOD TEACHER MUST APPRECIATE THE MULTICULTURAL NATURE
OF THIS SOCIETY AND UNDERSTAND THE EXISTING DISPARITIES
T0 EDUCATE ALL CHILDREN EFFECTIVELY. ' ALL TEACHERS MUST
BECOME SENSITIVE TO THESE ISSUES THROUGH TRAINING AND
EXPERIENCE PROVIDED IN OUR NATION'S SCHOOLS AND COLLEGES-
BLACK SCHOOLS AND DEPARTMENTS OF EDUCATION WHICH ALWAYS
ADDRESSED THESE KEY ISSUES AND HAVE TRAINED MANY EX~
CELLENT TEACHERS ARE NOW UNDER THE THREAT OF ELIMINAT ION-
WE MUST MAINTAIN A MULTIETHNIC TEACHING FORCE. AT
PRESENT, THE MINORITY SCHOOL AGE POPULAT'ION IS INCRFASING

AT A GREATER RATE THAN THE MAJORITY POPULATION- BLAcks
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AND OTHER ETHNIC STUDENTS COMPRISE MORE THAN 50 PERCENT ~ &=

OF THE ENROLLMENT IN 23 OF THE NATION'S 25 LARGEST CITIES.. ...

AT THE SAME TIME BLACKS AS WELL AS OTHERS ARE DRIFTING
" AWAY FROM THE TEACHING PROFESSION AND THE FEW STUDENTS
' . WHO ARE INTERESTED ARE DETERRED BY THE CERTIFICATION
EXAMINATIONS. THIS PROLEM IS NOT RELEGATED TO THE SOUTH.
CALIFORNIA AND NEW YORK ARE TWO STATES WITH RELATIVELY
HIGH MINORITY STUDENT POPULATIONS AND COMPARATIVELY LOW
MINORITY TEACHER REPRESENTATION. THE MINORITY STUDENT
ENROLLMENT IN TH!S.COUNTRY 1S 26.7 PERCENT AND GROWING. .
THE MINORITY TEACHING POPULATION IS 12.5 PERCENT AND |
DROPPING RAPIDLY. WE PERCEIVE THIS AS A CRISIS SITUA-
T ION- ) | |
THE NAACP HAS ANLYZED THIS SERIOUS PROBLEM AND IS
UNALTERABLEY OPPOSED TO ANY TESTING INSTRUMENT, NO MATTER
HOW CHOSEN WHICH WILL HAVE THE EFFECT OF EL IMINATING
BLACK TEACHERS-
FURTHER:
The NAACP VIGOROUSLY OPPOSES THE USE OF
TESTS AS A SINGLE CRITERION FOR CERTI™

FICATION OR LICENSING IN THE TEACHING
PROFESS ION; '

THE NAACP SUPPORTS THE USE OF A MULTI-
METHODS APPROACH TO EVALUATE ALL ASPECTS
OF TEACHING; AND

FinaLLy, THE NAACP RESOLVES TO DEVELOP
A LEGAL STRATEGY FOR CHALLENGING THE
ABUSE OF TEACHER COMPETENCY TESTS-

19
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[T IS OUR FEELING THAT AN EXCELLENT SYSTEM IS AN EQUITT

ABLE SYSTEM AND WE PETITION YOUR SUPPORT IN THIS CAUSE-

THANK YOU-

. 20
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N New York University
October 19, 1984

Doran Christensen
Deputy Director, NCATE
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THANK YO® FOR. THE OPPORTUNITY TO OFFER TESTIMONY TO THIS
COMMISSION ON EXCELLENCE IN TEACHER EDUCATION. OF COURSE THERE
HAS BEEN SO MUCH OPINIONATED CRITICISM OF THE SCHOOLS AND
TEACHING THAT I EXPECT THE ADDITIONAL COMMENTS YOU HEAR FROM ME
WILL NOT FURTHER CLOUD THE HORIZON OVERMUCH,

FIRST OF ALL I WOULD LIKE TO CHALLENGE SOME OF THE CRITICISMS

WITH WHICH WE ARE NOW SO FAMILIAR, THE ASSUMPTION THAT TTEACHERS
AND SCHOOLS ARE BAD AND DECLINING FAST IS ONE THAT IS NOT BASED
IN FACT BUT RATHER ON UNSUBSTANTIATED BIASES. THE EDUCATION MY
CHILDREN HAVE RECEIVED, FOR EXAMPLE, IS SO SUPERIOR TO THAT WHICH
I RECEIVED AS TO BE VIRTUALLY INCOMPARABLE. :THEY READ MORE, HEAR
MORE, SEE MORE, AND KNOW SO MUCH MORE THAN I DID AS TO MAKE ME
ABSOLUTELY AMAZED. THE REASON: FIRST RATE TEACHERS.

.IT CAN ALSO BE ASSERTED THAT THE PROBLEMS THE SCHOOLS HAVE, OF
WHICH THERE ARE MANY FOR SURE, ARE AFFECTED MAINLY BE SOCIAL/
POLITICAL/ECONOMIC FACTORS RATHER THAN BY PROFESSIONAL ONES. FOR
EXAMPLE, THE SALARIES PAID TEACHERS IS A NATIONAL DISGRACE. _
RESEARCH INDICATING TEACHERS PRIMARY MOTIVATION TO BE FOR REASONS
OF SERVICE AND ALTRUISM MUST INDEED BE ACCURATE. SALARIES,
STATUS, AND CONDITIONS OF WORK ARE VERY SERIOUS DISINCENTIVES.
ALSO AFFECTING THE SCHOOLS IN A MOST SERIOUS WAY ARE THE CHANGES
THAT ARE OCCURRING IN THE AMERICAN FAMILY. BABIES HAVING BABIES
CREATES A SUB-CULTURE IN SOME GROUPS THAT IS NOTHING SHORT OF
EXPLOSIVE,

THE CASE.THAT TEACHER EDUCATION IS FAILING DESERVES SOME SERIOUS
CHALLENGE AS WELL. IN MARKED CONTRAST TO THE NATURE OF THE
TEACHER POPULATION OF THIRTY SHORT YEARS AGO, ALL TEACHERS NOW
HAVE A MINIMUM OF A BACHELOR'S DEGREE; OVER 50’ OF TEACHERS HOLD
GRADUATE DEGREES; THE AMOUNT OF PRACTICAL, SCHOOL-BASED
EXPERIENCE IN TEACHER EDUCATION HAS BEEN INCREASED GREATLY; AND
THE RESULTS ARE TELLING. THE REPUTATION OF EDUCATION IN THE USA
IS SO GREAT THAT BOTH DEVELOPING AND DEVELOPED COUNTRIES ARE
MAKING SERIOUS EFFORTS TO EMULATE WHAT WE HAVE

GIVEN ALL OF THAT, THERE ARE CAUTIONS FOR IMPROVING TEACHER
EDCUATION THAT MIGHT BE CONSIDERED. I WOULD LIKE TO ADDRESS TWO.

TEACHER PREPARATION COULD BENEFIT GREATLY FROM A BETTER FUSION,

COORDINATION, IF YOU WILL, OF WAYS OF KNOWING WITH WAYS OF
TEACHING. THE SUGGESTION THAT TEACHER EDUCATION MIGHT BEST BE
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SEPARATED %ROM THE LIBERAL ARTS (THE ACADEMICS THAT IS) AS IS
IMPLIED IN MANY OF THE FIFTH YEAR TEACHER EDUCATION PROPOSALS,
IGNORES SEVERAL IMPORTANT ISSUES. ONE IS THAT TEACHERS OFTEN
ASSUME THE CURRICULAR AND PEDAGOGICAL NORMS OF THE LIBERAL ARTS
FACULTY TO A DEGREE THZSE NORMS CANNOT BE NEUTRALIZED BY EVEN THE
MOST EFFECTIVE PEDAGOGICAL TRAINING. ' WE KNOW SO WELL THE PROBLEM
OF MATHEMATICS TEACHERS TEACHING BY INTIMIDATION, SOCIAL STUDIES
TEACHERS CAUGHT IN THE PRACTICE OF TEACHING WITH EXCESSIVE
EMPHASIS UPON DETAIL, MUSIC EDUCATION DIMINISHED BY AN EMPHASIS
ON ELITISM AND ENTERTAINMENT ORIENTATION, AND ENGLISH TEACHERS
PREPARED WITH EXCESSIVE EMPHASIS IN LITERATURE AND UNABLE TO
EFFECTIVELY PREPARE STUDENTS TO COMMUNICATE. I COULD GO ON BUT
THE POINT IS THAT THE PATTERNS OF TEACHING EMPLOYED BY LIBERAL

ARTS FACULTY ARE NOT NECESSARILY GOOD FOR TEACHER EDUCATION AND
NEED TO BE MODIFIED BY EFFECTIVE PEDAGOGY TRAINING.

IN ADDITION, SUCH PLANS FOR DELAYING FORMAL TEACHER PREPARATION
OFTEN IGNORE THE DOMAIN SPECIFIC NATURE OF MANY PEDAGOGICAL AND
CURRICULAR STRATEGIES. IT SEEMS TO MAKE SENSE TO TRY TO MORE
EFFL. TTVELY TIE WAYS OF KNOWING (ACADEMIC FIELDS) WITH WAYS OF
TEACH...G (PEDAGOGY). TEACHERS NEED TO DEVELOP TEACHING
STRATEG.ES DURING THE TIME THEY STUDY VARIOUS SUBJECT MATTER.
THE RECENT PRACTICES OF ENGAGING TEACHER EDUCATION STUDENTS IN
PROFESSIONAL STUDY EARLIER IN THEIR COLLEGE CARREERS MAKES
CONSIDERABLE SENSE AND SHOULD BE ENCOURAGED.

THE SECOND ISSUE HAS TO DO WITH THE MATTER OF DEVELOPING
KNOWLEDGE ABOUT THE WORLD OF TEACHING. RECENT EXAMINATIONS OF
THE RESULTS AND NATURE OF EDUCATIONAL RESEARCH INDICATE THAT TOO
OFTEN SUCH RESEARCH CONTRIBUTES NOTHING TO THE NEEDS OF TEACHERS
AND FAILS TO INFORM TEACHER EDUCATION IN ANY MEANINGFUL WAY,
PERHAPS THIS IS BECAUSE OUR PROFESSION HAS BEEN FORCED TO ADOPT
RESEARCH AND REWARD PATTERNS OF THE UNIVERSITY THAT ARE SIMPLY
NOT APPROPRIATE OR HELPFUL TO OUR PROFESSION. PERHAPS WE COULD
CLEARLY INCREASE WHAT WE KNOW ABOUT TEACHING AND LEARNING IF WE
WOULD ALLOW AND ENCOURAGE THE DEVELOPMENT OF A DIFFERENT PARADIGM
OF RESEARCH. WE MIGHT EMPLOY A MORE HUMANISTIC APPROACE TO
RESEARCH UTILIZING STRATEGIES SUCH AS THOSE FOUND IN ETHNOGRAPHIC
STUDIES, THE UTILIZATION OF SOME OF THE STRICT CONVENTIONS FOUND
IN SCIENCE AND AGRICULTURE MAY NOT BE ALL THAT APPROPRIATE TO OUR
DOMAIN OF PRACTICE. '

THESE TWO MODEST SUGGESTIONS COME OUT OF THE ASSUMPTION THAT
TEACHER EDUCATION IN THE UNITED STATES IS PROBABLY THE BEST THERE
IS AND THE BEST THERE HAS EVER BEEN. IT IS NOT TO SAY, HOWEVER,
THAT IMPORTANT IMPROVEMENTS ARE NOT NECESSARY NOR POSSIBLE -
CLEARLY THEY ARE. BUT WE SHOULD NOT IGNORE NOR LOSE THE
IMPORTANT GAINS THAT HAVE BEEN MADE SO FAR. THE QUALITY OF
PROGRAMS HAS IMPROVED CONSIDERABLY. THE HISTORY OF THE NATIONAL
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COUNCIL FOR ACCREDITATION OF TEACHER EDUCATION (NCATE) CLEARLY

- DEMONSTRATES THAT THE PROFESSION IS SERIOUS ABOUT PROFESSIONAL

- IMPROVEMENT AND IS WILLING TO INVEST TIME AND ENERGY 1IN THAT
ENDEAVOR. OTHER QUALITY ASSURANCE MEASURES HAVE IMPROVED AS
HELL, THE EVOLUTIONARY CHANGE WE HAVE OBSERVED OVER THE YEARS
WILL PROBABLY SERVE THE NEEDS OF OUR CHILDREN BETTER THROUGH
IMPROVED TEACHER PREPARATION THAN WILL ANY REVOLUTIONARY CHANGE.

"THANK YOU FOR TRHI. OPPORTUNITY AND GOOD LUCK IN YOUR IMPORTANT
EFFORT.

23 ’




= ST SN

: A RESPONSE TO THE EXCELLENCE REPORTS
’ : . October 19, 1984 Hearings
' i Robin Boucher, Ph.D.

o

The nearly 30 national, state, and regional reports on the condition of education
today, which were published in the past two years, in my opinion, do not illuminate the
role which higher education must play in addressing the weaknesses of our total educational
system. In the 9 most well~known reports, attention is directed primarily to the curricu-
lam, standards in .teaching and learning, the need for federal suppoxt, how gtudents can

. best prepar¢ for college, and the need for improved school operations and instructional sys~

tems. Scant attention is given to teachers' needs to grow professionally, particularly
during thedir preparatory education.

As Albert Shanker noted, at about the time that President Reagan was announcing his
teacher-into-space move, the Rapd Corporation issued an outstanding report by Linda Darling-
Hammond, BEYOND THE COMMISSION. REPORTS: THE COMING CRISIS IN TEACHING, the bottom line of
this report being that none of the reforms being mandated or pushed hasg a chance of meaning
anything if the least academically talented become the tenured teaching force for the next
two generations. The reasons most often cited for this awesome possibility are two.

_ First, as Darling-Hammond points out, talented people won't come into a job that pays
as poorly as teaching. Second, we can't hold teachers if we don't expect them to exercise
mature judgment, i.e., to be professional. Darling-Hammond states that we need what the
other professions have: rigorous entry requirements, supervised induction, autonomous per-
formance, peer-defined standards of practice, and increased responsibility with increased
competence. 1In §bort, we need a restructured profession.

Beyond pay increases and Darling-Hammond's conclusions, and implied by them, is a need
for professional teacher preparation. In a survey of nearly 4,400 college-bound high school
junibrs and seniors across the country not only did about 35% indicate an interest in teach-
ing, but among those who weren't interested there was concern about professional advancement
in teaching. &nd among teachers vho are disenchanted with their work lives most have ex-
pressed a need for Egcognition above salary, it has been found.

Institutions of higher education must. reform themselves in order to prepare profession-
als in a professional way. It is acknowledged that these institutions are not contributing
to reform as they exist. C. Emily Feistritzer, director of the National Center for Education
Information, concluded after a survey of all 50 state departments of education and 803 tea-
cher-education programs, that the calibre of teacher training and certification is at an all-
time low. . For example, more than half of the education programs surveyed do not require '
their students to pass a test upon completion of their training, no two states use the same
certification criteria, and half of the states issue substandard, limited, or emergency tea-

ching certificates to people who lack bachelor's degrees.

It is my conclusion that institutions of higher education have gotten off the hook
lately, particularly in the excellence reports. I've been a teacher in lower education, and
I'm @ professor in higher education with experience at four institutions, and I've seen the
same problems at both levels. I've not chosen my education career jobs because of pay or
oxternal benefits but because of the intrinsic rewards--the opportunity to make a difference
in children's lives and the opportunity to share my knowledge, skills, and attitudes with
sthers as well as to learn more about my field through community involvement, research, and
teaching. At both levels of education I've felt a profound lack of professionalism--lack of
recognition, lack of quality supervision and feedback, lack of treatment as an adult who can
funct ionn maturely, and lack of concern and care about the quality of service. There has,
also, been a lack of cooperation, discouraged by system design. For example, where as a tea-~
~her in a scceondary special education program my teaching was never observed by my principal,
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'in six years of teaching higher education courses my teaching has never been observed by

- s

faculty or administrators.

We Have the knowledge base to prepa:e teachers professionally, but, instead, we submit
students to a smorgasbord of courses, programs that aie either not well integrated, lack
mission-specific designs or are full of courses which are taught by adjunct faculty who have
no commitment to the institution and who cannot provide continuity and facilitate integration
of program content. We are not making a concerted effort to develop professionalism. We
have the opportunity to model professionalism for our students, and we have the opportunity
to demonstrate through teaching how issues that occur in higher education classrooms parallel
those in lower education classrooms, but few professors do this. Academic freedom should not
be license to be unprofessional.

'Qpr example, research shows that effective teachers use well-organized, well-prepared
lessons, enabling them to move through instructional activities at a brisk pace. VWe have
ample evidence that good teaching requires more than mastery of a subject. Yet many profes-
sors who ‘teach preservice educatio‘courses have no course outlines, use no evaluative
measures as their courses proceed, and do not involve students in collaborative leérning so
that they can learn how to relate to and work with others professionally and cooperatively.

In some higher education classrooms, C. ﬁqnald Christensen told a recent colloguium on
teaching techniques at the Harvard Business School, students are so stifled by their instruc-
tors that they display "all the active involvement of robots in heat." Used éffectively at
the Harvard Business School to teach is the "case method," for which students use problems
encdountered by practitioners in the field as the basis for exploring ideas and issues in the
curriculum. Used, I think effectively, at NYU's School of Education, Health, Nursing, and
Arts Professions, by me and another professor, is a method by which students learn collabora-
tively the content appropripte to their professions. They are part of the goal-setting pro-
cess, and using predictable stages of group development the professional content is infused
and discussed as it parallels issues that orcur in the field. 1In this process, the students
get "fired up" by the issues they are directly experiencing in order to relate to professional
content,

Research also shows that effective schools have staffs that set goals and devise speci-
fic plans toward reaching them. This happens rarely in teacher preparation programs. Stu-
dents complain repeatedly that they have no idea what their professors want from them or
what their professors are trying to get across to them. It is even rarer to find a professor
who solicits learning goals from the students. .

Irn sum, it is my belief that excellence in our educational system cannot be achieved
without the cooperation of institutions of higher education that are involved in teacher
preparation. Furthermore, these institutions must be recast to encourage and reward the
professional performances of their faculty, and these institutions must demand that students
be prepared to be professionals who expect recognition, collaborative learning, quality
supervision, and all the help they can get to be active professionals in their school systems.
An army of new teachers who show up across the country for their first day of teaching, be-
having as professionals, will force the old treatment and responses to die; they will exgpect,
and their behaviors will demand, that they be treated as professiona%e.

L

t
I dedicate this statement to National Higher Education Week, October 13-20.
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The recent spate of reports that have evaluated the state of American
education and found it wanting has stigred up the winds of educationai
reform. This is not the first time that the classrooms of this coﬁﬁtry
have been perceived to be in crisis nor, if history teaches us anything,
is it likely to be the last, Inevitably, reform movements tend to sweep
aside the widely held wisdom that defines and gives momentum to the
educational enterprise. This ultimatély creates a vacuum that is snon
filled by a series of new educational modeis, as well as old ones that
have been waiting impatiently in the wings, that will compete to form
the infra-structure supporting a new generation of school practice.

It can not be the purpose of this brief presentation to even begin
to review and anglyze the several educational reform models that have .
been proposed. It is the purpose of these comments, however, to suggest
that these reforms, whagever direction they may ultimately take, can nét
rise above the quality of teachers who will be agked to implement them.
Illustrative of this principle is that recent dramatic advances in
scientific theory and medical technology would be irrelevant to improved
patient care in the face of practitioner incompetence. Similarly, in
education, recent important advances in theory and technology will
impact student performance only if they are in the minds and hands of
well-trained, effective teachers.

Where are such teachers now? And, how do we select and train those
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highly motivated and intelligent young people who aspire to a career no;
just in education, but in eduFation that is caring, infused with important
values, aestheticaliy sensitJVe, technologically sophisticated, and
consistently effective in producing those cognitive and behavinral

outcomes that the schools have traditionally ﬁ;omised to all children
irrespective of ebcial class, race, cultural origin,_gender, or handicapping
condition. ’

With respect to effective teachers currently in the profession, I

would submit that they are well-known to themselves, their colleagues,

their supery{sors; and most importantly, to the yuang people whom they
teach. We too often act in ways tc insure that these special ability

‘ ipeopletwill not be reeognized financially and will not be honored by the
profeesional and public acclaim to which Lheir high level of skills and
commitment richly entitles them., We seem to have adopted a professional
posture that supports the concept of a common denoﬁinator'adequacy for

all teachers and an enforced anonymity for those who could act as models

for ofhers and as the linchpins around which any educational reforms

must be built. We have frustrated and neglected good teachers but
they are there, ve know them, and they wait to be released from the
timidity of their owm profession and the neglect of a public that does
.not yet fully understand the magnitude of our educational crisis and the
role that the highly tfained, appropriateiy recognized, and unfettered
teacher can play in improving education.

in order to keep experienced and effective teachers, and to attract
high quality young people to the profession, teachers need higher status

and more money. - It is not necessary to repeat heie the contrast between
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educators amd the other major service professions in our society, physiéians
and la.,ers, in terms of status and pay. When compared to physicians
rand\lawyers, educators fall off the bottom of the status and finanéial
reward scale. fet; status and pay cannot be simply awarded;'they nust
be earned. Public awareness of the careful selection of teacher trainegs
as well as the length, comprehensiveness, and rigor of their training
“must be élevéted. This can be‘accomplished not by "jaw-boning' but by
instituting changes in teacher education programs that increasingly
award qertifiéation only to those who have completed training to the
Master's degree at an imstitution with higﬁ'professional standards. This
graduate training should rest on Ehe solid foundation of a liberal arts
undergraduate program in which the student has concer:s . ‘d in one of
the.major disciplines. . | j '
Prbfessional status comes not only from the public ;ecoghition qf
the rigor, soiemnity, and appréyriateness of training required, but also
-the high le;el of skill and_coﬁmitment necessary to function on the job.
Cood teaching requires not only the day-to-day interface with childxen
for the purpose of providing qual;ty instruction but it aléo involves
\assuming leadership roles in the school and community. Good teaching
meauns participating in curricul;m Aevelopment and innovations in pedagogy.
Good té;ching'megns accepting leadership roles in school improvement and
public information pfojects designed to keep parents and others informed
of changes in school objectives énd practices. Gobdd teaching requires
invoiveméht in setting standards for quality comtrol in school practices
and gwarding tenure'to fellow professionals. Good teaching means serving

as mentor and model to new teachers entering the system. Good teaching
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means continuing profeasional self-development to keep abréast of new
developments and to keep others informed of innovaFions in the field.
Good teaching means participating in educational ;esearch not merely for
selecting children as;subjects, but as sources of authority in guidin,
the direction and implementation of needed research.

Good teacher training_inétitutions, in. support of those roles, will
train their students to base their teaching on the best information that
good theory, research, and well-supervised practicum experiences have to
offer;‘ Educators agree that there is much more known about how to teach
than is actually applied in the classroom. It has been estimated that
the lag time from reseafch fiﬁding to classroom disseminagipn is typically
about twenﬁy-five'years. This can not continue. The educat¥ng profession
must be ‘as responsive to new infofmation as industry, the milita;y, or
other facets of our society. . | o .

The effective teacher is trained t6 operate within an inquiry mode.
Learning is not facilitated by the wooden and .uniform application of

established curricula and time-honored“methods to all children. Learning

ig facilitated by the creative and inquiring teacher who uses all the

research and experientally based infqrmation at his or her disposal to .
make deliberate and deféns}ble decisions about how best to select curriculum
and adapt methods'so as ts be congruent with the unique needs and capacities
of particular children. The recent thrust towards integrating special

needs children into regular classes undér the provisions of PL94-142,

the Education of All Handicapped Children Act, has rendered the inquiry

and individualized approach to planning and teaching not only desirable

but mandatory.




[

Finally, the teacher training institution, in its support of exqellent
teaching, will be continuously invdlved in monitoring program outcomes
for the purpose of esﬁablishing a data base on which future prograﬁ
decisions can be made. At Teachers éollege, Columbia University, for
example, we are beginning the procéss of evaluating the quality of
teacher preparation received by our studants. This evaluation will
include the perspectives of the students themselves, their employers in
the school districts, and experts in the field. Based on this‘informat%on,
we can make more rational and‘experience-based decisions ab0uf needed
changes in our degreé programs. Also, given thaf these p;ograms are

necessarily constrained by limits of time, money, and the current state

of knowledge in the field, we can begin to dévelop a systematic continuing
education agenda that recognizes expliciﬁly what we have always known;
professional education is é,career-iong activity.

In brief, it is the premise of this presentation that genuine and
long-lasting educational reform can only occur in the context of the
availability of professional teachers who are figorousiy selected, well-
trained, and recognized for the ihportahce of the work that they do and

for the quality and commitment with which that work is donme.
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My name is Hugh Petrie and I am Professor of Education and Dean
of the Faculty of Educatipnal Studie; at the State\University of New
York at Buffalo., I am submitting a de;ailed get of comments regarding
educational reform and fe;Cher education for your consideration.
However, I wish to use my time today to focus on one critical issue and
geveral implications of that issue -- the role of the liberal arts in
teacher education. 1In this regard I speak both as an academic whose

own doctoral study was in the liberal arts discipline of philosophy

-and as a dean of education whose interests and résponsibilities lie in

providing the best teacher educatxon possible. o

1 am totally convinced that one of the most 1mportant reforms

_needed in teacher educatxon l1ies in the contribution of the 11beral

arts, I am also totally convinced that the contribution cannot be
limited to the popular notion that prospective teachers must have more
"eontent" knowledge or an academic major in the field in which they
teach, although I would support both of these notions.

Having set myself firply in favor ofithe liberal arts” cént:ibu- :
tioﬁ to teacher educatioﬁ, I must hasten to add that 1 am unalterably

opposed to the notion currently being implemented in New Jersey that

all one needs is a liberal arts degree and some miniﬁal school-based
clinical practice. In short, 1 am in favor of pedagogy, & pedagogy
which has only recently begun to be suppofted by solid research and
knowledge. We really have learned what makes a good teacher and now
we must implément this knowledge iﬁ our teacher preparation programs.
My thesis is that what we have learmed about good teaching points
the diréction to a contribution of the liberal arts to teacher |

preparation that goes far beyond the simple notion of content.
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Indeed, I submit that there is a compelling case that the liberal arts
‘ must contribute to pedagogy itself, and even that most often—
criticized part of pedagogy -- the methods course.

1 believe that, properly. understood, the contribution of the
liberal arts to teacher education must be both pervaaive and
integrative. 1 sha’ s elaborate on four areas of contribution -~ basic .
skills, higher order skills such as problem-solving and decision
making,ﬂtraditional content area, and methoda of teaching. J
BASIC SKILLS |

.EVery teacher needs to sharpen and refine the basic skill: =nd
knowledge acquired in high school. At a minimum this ahould 1nc1ude
the effective communication skills of reading, writing, speaking “and
understanding'the media; the ability to handle arithmetic, aigebraic,

statistioal, and some computing operations; and an informal

acquaintance vith the methods and results of tne~natura1 and social
sciences and of teohnoloéy as these will affect the complex worid of
the tventy-first century. This area of the curriculum has typically
peen the province. of the liberal arts and renewed attention to it is
required. In short, if Johnny C] teacher is to be able to write &
grammatical sentence, it is the reaponsibility of the English Depart-
ment, not the college of education.
HIGHER ORDER SKILLS |

. One" of the results of the recent research on effective teaching
has been to show that the teacher is, and must be, 8 multi-talented
‘and highly adaptive profesoional. It ia ainply not possible to make
teaching 1nto a technology to be conducted according toiatrict

formulas, Every teacher, villy-nilly, makes dozens of critical

decisions every day regarding motivation, curriculum content choices,




1

instructional strategies, gequencing, organxzatxonal resources,
testing and the like. 1In order to do ‘these things, the teacher must
be able to formulate and solve problems; know the point and purpose,
philosophically, historically, and socially, of the ‘teaching profee-.
sion; be sensitive te the tremendously important ethical and loeial
responsibility of shaping youngrchildren's lives; and be able to
reflect critically and purponefully on the myriad praétices of
teaching. These hxgher order skxlls have typically been‘within the
provxnce of the liberal arts, but they must also be focussed on the
problems of schooling. A part of thxa focussing usually occurs in
courses in the foundations of edpcation, but the liberal arts must
:also belin§olved. Joint courses, inter?isciplinary projects, and
integrative experiences need to be develcped by liberel arts and
_education faculty. |
CONTENT

Teachers mqst, of course, know what they are to teach and et a
deeper level than merely the congent of the courses they viil teach,
Fnowing a discipline we11 provides the reservoir to adapt to the
inevitable, if unexpected, claasroom contxngencxes. A typical aeedemic
major is essential in thia regard, but most majors are not enough.
Prospective teachers must also know the logical structure of the |
discipline they are going to teach. They must be aware of the funda~-
mental concepts, the methods of discovery and validation, the ma jor
findings and theories, and how they all fit together." Only in this
way can teachers make 1nte111gent choices of how to induct yeung
people into these fields. Courses in the structure of a discipline

are too seldom found and yet are a critical part of optimal teacher
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preparation.

Aword must also - be said about the content of elementary educa-~
tion. Elementary school teachers 'do not deal with the typical
"academxc" subjects but with reading, writing (eVen penmanshxp)
counting, arithmetic, social ltudxea, knovwledge of the world (not
science, per ge) and the like. It is,~therefore, very difficult to
see what content could comprise eIementary education. ﬂeveVer, I
would urge that with a bit of xmagxnatxon we could conatruct rxgorous
and useful academic najors which would be approprzate for elementary
teachers. A major in child and developmental psychology could be used

|

if it included child development, exceptional education, counseling,
tests and measurements, learning tneo;y and the like. Another poten-
tial major might be called communication and langnage arts and would
include such things as composxtxon, the psychology of reading, app11°f
linguistics, structure of 1angua§e, and media studies. These would,
however, be‘liberal arts majors. |
METHODS OF TEACHING

I1deally "methods" courses should be the most intellectually
challenging and exciting part oflthe teacher education curriculum.
Too often,\they are nothing but "bags of tricks" or anecdotall
reflections. The question is not whether students will learn how to
teach but rather l\_Q! they will learn how to teach, for even if we
eliminated methods courses, students wouLd revert back to how they wer
taught, pick up hints in the teachers lounge, or perhaps just read the:
textbook out loud. |

The challenge is to make of methodn eourse what they could and

should be. We must take what has been learned in the content area,

including the structure of that content area, the principles of child
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" including the structure of that content area, the principles of child
development and léarning theory, and put this together to devise |
instructional strategies that fit the ever-c changing circumstances of
the classroom. The teacher must draw upcn the higher order skills of
préblem-solving and critical thinking to decide vhen 'and how certain
aspects of the discipline ohould be presented to students with certain
needs, motivation, and previous bagkground. Teachers must be brought
to reflect on and critically evaluaré their tearhing performance. Why
did this work? Would such and such a strategy have been better guited
-~ to get at that concept. Can these students grasp the point'of this
lesson without firrt undarstanding that? Frankly, I can think of no
more potentially exciting expgrience than to have a content area
professor, an educatxon professor in that area, a master cooperating
teacher, and a group of student teachers sit down ard cr1t1ca11y
analyze, evaluate, and improve real practice teaching.

The logical structure of a content area is not necessarily the
best pedagogical structure as the problems with "new math" taught us.
But methods courses should deal with the interaction of the logical
structure derived from the disciplinary experts ip the liberal arts
and the pedagogical structure derived from the experts in education.
Thus, the liberal arts can and must contribute to methods of teaching
if we are ever to improve it.

In summary, the liberal arts are critical to teacher education,
not o,1y in prov 1d1ng the content to be taught, but also in helping

determxne when to teach 1t, vhy we should teach it, and even, in part,

how to teach it. Thank you,
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PRINCEFTON, NFW JIRSEY . /
06541 :
GRIGORY R, ANRIG /,/
COPRINIDENT , September 27, 1984 //'
/
/
Dr. Robert A. Burnham | h%\‘L"’ el
Dean : PN
School of Education, Health, _/-OCI V. 1984
Nursing and Arts Professions e
New -York University ' : 3 C'I?EFE-'LDE F
Washington Square, NY 10003 : DEAN.

Dear Dean Burnham: , /
Thank you for your letter of September 21 inviting me to
appear before the National Commission on Excellence in Teacher
~ Education. I already am committed on October 19 to make a
presentation at the President's Symposium at GramblingUniversity
in Louisiana and therefore will be unable to testify at|your
hearing. "

If 1 could have 'test_ified oh October 19, 1 wou}d have
expressed the following views: : ; i’
!

"In the remaining period of reduced demand for |
new teachers, fast coming to a close, we still .
have an opportunity to restructure teacher education.
I would. urge that Congress encourage this reform by
establishing high-quality teacher preparation and
in-service education as a matter of national concern
and priority as it reauthorizes the Higher Education
Act this year.

I recommend that teacher trafhing be restructured so
that the primary focus of pre-service teacher >ducation
be an extended apprenticeship with high perffﬁ*mance
standards and very practical on-the-job instruction

in how to organize a course, manage a classroom and
involve students in their own learning. Supervising
teachers responsible for this on-the-job learning should
. be selected for their mastery of teaching and be paid
significantly for this added service. The rest of what
is presently teacher preparation -- philosophy.
methods, human development, psychology =-- should come
as part of a master's degree program’ to:. be completed
within five years of graduation and entry into the
teaching profession, '
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Dr. Robert A. Burnham
September 27, 1984
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A beginning teacher is concerned with survival.

' Undergraduate teacher preparation should develop
pedagogical skills basic to this survival. Having
gained classroom experience, the teacher has a
real-life context in which to more realistically
consider methods of instruction, philosophical
principles, and the effect of child development
on learning. ' '

“This shift in what is taught before certification y
and soon after should lead to a program of continuing »
professional education for teachers. One of the most
successful experiments of the 1970s was the so-called
teacher center. I believe such centers have great
potential for supporting the goal of educational reform
on a continuing basis. They were professional centers
in that teachers had the key role in determining their
direction. They focused on very practical concerns of
instruction on a day-to-day basis and were readily
arcessible to teachers. This combination --- from:
practicum to professional education to ongoing
instructional problem solving --- provides a continuum
of teacher development that is relevant to the primary
goal of improving student achievement.'

I wish you and your distinguished colleagues on the
Commission the best of success with your Important mission.

Sinc ely.

'
7/

"Leg -
/ Gregowa Anrig

lemh

38




.This prioritization is essenti

TESTIMONY BEFORE THE NATIONAL COMMISSION
ON EXCELLENCE IN TEACHER EDUCATION
NEW YORK UNIVERSITY, OCTOBER 19, 1984

Presented by: Francis X. Sutman, Dean
Peter Sammartino College of Education
" Fairleigh Dickinson University

Teaneck, N.J. 07666

A_CASE Y FOR QUALITY CONTROL

This very urgent and essential Commission has heard both
formal and informal presentations dedicated to the improvement

of the training and the education of teachers for the nation's

schools, I would assume that lthese presentations generally

have emphasized such concerns as the place of the teaching of

reading and math and the exten and placement of field work in

teacher training programs: co cerns which are related to

~prioritizing or ordering the e periences (or components) to be

included in teacher training a d teacher education programs.

1l and continues because not,

| _
enough time exists in present ?eacher training/education programs

to inCorporate all of the experiences we, as professionals,
believe are esBential. . “ /r

Because it is not possible to consider a whole spectrum of
concerns, I have chosen in my présentation to emphasize four
principies that relate more to. control of the gﬁali;x of the
experiences in teacher education training programs. I prépose
to you‘that Qg;x if serious attention'is given to these principlgs,

related to quality, will your recommendations result in accomplishing

more than ''rearranging the deck chairs on the Titanic!"
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s
I will consider each of these principles in the format

of a response to a question:

The first of these questions relates to placement of blame.

Should recently trained/educated teachers receive major blame

for the present apparent poor condition of teaching in our

schools?

Hetent literature clearly 1ndlcates that most

ﬁJi of the emphasis related to improving teacher

ﬁ\fcertlflcation programs is being placed on the
nature and quality of the training of our beginning
teachers,}with little concern for the effect that
the longer-term teachers have on the overall
condition of ‘teaching in the schools (see, for
example, most of the articles in the 'October 1984
issue of Kappan). Yet data indicates that .beginning
teachers are nat responsible for the poor quality
of teaching. Substantial numbers of newer teachers
of high academic guality rated high in terms of
teaching competence, for some years now, have been
leaving the profession within the first few years. -
More often those teachers of lesser quality, on
both counts, stay on and on. This fact indicates
that while we certainly must continue to revise and
improve training and education programs for oprl
pre-service teachers, the recommendations of this

" Commission must place greater emphasis on mechanisms

to entice persons of academic quality and high
potential for quality teaching to enter quality

training programs, and once on board to remain teaching.

The corollary is that the Commission must make
strong, yet realistic, recommendations related to
the rejuvgnagion or the elimination from the
teaching profession of incompetent, burned-out

) -
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(at thé very least below average) teachers.

Merit pay and master teacher bonuses, built upon
the present system, will not keep good teachers or
weed out those who are less competent. Perhaps
requiring teachers who are judged to be |
insufficient through evaluation by students and
key selected administrators, to return to
appropriate quality university studyfor

some period of time only being readmitted into
teaching upon the recommendation of a

panel of carefully selected professional Judges
would begin tp abate this problem. Those deemed
qualified to return to the 'lassroom should receive
significant salary increases.

My second question is directly related to the so-called liberal

arts component of teacher education,

Do professors of liberal arts, and of the other non- tea_g

r
education professional areas within our colleges and universities,'

bear responsibility for the quality of teachers at the school
level? o

We all know the answer to this question is yes!
Yet the professional literature, over the past
35 years, does not acﬁnowledge this fact. Since
approximately 70 to 75 percent of the "academic
experience" of‘teachers ls the resnonsibility of
the '"liberal arts" academicians, the'Commission

should propose severe action to be taken by state
governing agencies to better assure quality
teaching of the liberal arts. To continue the
trend of increasing the proportion and number of
"non~elucation" courses in both pre- and ‘in-service
education programs, without consideration for the
quality of teaching in this area is simply

~ 3=
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ueveloping standards or requirements that. defeat
their stated purposes. 1 propose that this
Commission call for the certification of those
who are responsible for teaching the academic

disciplines to pre-service and in-service teachers.

The third and fourth questions "are concerned with controlling
the quality of cur educational leaders.
Question three relates to the education of '"teacher-trainers."

Is the quality of the advanced professional education of teacher-

trainers" adequate and of quality?

" The answer to this question is essentlal for we
must assume that there is a high correlatlon
between these advanced level experiences and
the quality of training programs for pre- and
in-service teachers.

At present many academic “institutions offering
graduate-level education programs budget across

the board for all education programs. -More often
than not, similar generation/productivity figures
are used as a basis for determining all faculty
commitments. This leads to the common practice

of conducting large lecture sections as part of
doctoral-level education programs; and to the ‘
unconchinable practice of graduate faculty advising
as many as 50 to 100 doctoral students, even those "
involved in research-dissertation efforts!

The Comms .'on, I believe, has an obligatlon to
recommend strict standards for thws advanced level
of study, including budget ratios and standards
of accountability for the graduate faculty who
have responsibility for educating the teacher-
trainers.

_4_
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These Commission recommendations should lead to

standards to be adopted by appropriate accrediting
agencies. '

The final,,two-related questions concern the selection, education,

and training of school administrators. ’

Does excessive inbreeling exist among present school administrators?

And, what should the education of these administrators emphasize?

¢ .

Answers to these related questions are most important since the

administrators of our schools '"'set the tone'" for instruction and,

in fhe end, foster the conditions that determine whether quality

teachers will stay or leave.

There is excessive inbreeding'amoung this group.
Data indicate that most school adminisprators

comé from a few areas of teaching, andwthey have

no experience beyond the'échoolqenvironment. Once‘
certified; they either remain in a singlé district,
or they -"ove from district to district wiph;n a
vefy limited geographic area. 1 prépose that the
Commission recommend no person be certified as a
school administrator without at least 3 years of
teaching and 5 years of industrial/business
experience, I also recommend that guidelines be
developed for schogl districts that include the
advisiability and eben the advantages of going out
of state for new and replacement school administratoré.

In this limited period it is not possible to outline

-5-
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an entire certification program for administrators.
Therefore, 1 will propose only a few principles
that shk-,uld underly all certification programs for
this essential group: - | ..

Administrators must be trained to recognize
and support quality feaching, teachlng that
reflects the use of appropriate strategﬁes=
to meet appropriate object;ve . They.must
be trained to mové school districts toward
. . a_ managerial approach to education. They
| must be trained to act upor the fact that
development of and the support of quality
teaching is first priorify‘in the spectrum
of professional gctivitiés, The paperwork
of budgets, state reports, étc., though
- essential, must take second or third place.
And they must show experience and skill in
working effectively directly with teachers

~and students. ’

Recommendations made by this Commission
related to training school administrators
should require that each state certification
agency scrutinize such certification programs
to make certain that they are appropriately
budgeted for and are designed toward, at the
very least, meeting the above.

I wish to leave this Commission with a final thought,

that emphasizes the necessity for the Commission to deal
with essential and controlling issues. The thought

should lead to the conclusion that for many years now we

may have been dealing with at leést scme of the wrong issues

in an attempt to improve tﬁe quality of teacher education.
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Some forty years ago, a movement began within state agencies
to reorganize institutions dedicated specifically for the
-prebaratipn of teachers. it was deemed that placing such
programs within the cdntext of the multipgrpose campﬁs would
lead to the preparation of better prepared teachers. Today
there are few,'single purpose teachers colleges; yet before us
is a National Commission déliberating on how to bring excellénce
to the teaching profession. This condition or situation seems
to indicate that the singly-directed institutional approach to
teacher educatioﬁ was not a major cause for poorly prepared
teachers. I propose to the Commission that considering how
teacher education programs are organizéd énd the relative
prioritieg pf the program cémponents should not be consiQered in
isolation. It is more important for the Commission to segk and
proposé meaﬁs to assure that greater numbers of reasonably
academically aile individuals enter the profession and then
to propose means to better assure that their training/and their

!

educational experiences are of the highest quality.
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TEACHING AS A PERFORMING ART -=

To se> clearly tﬁe solutions to the proﬁlems facing teacher
education today, we must take a-look at education, and
particularly the fole of teacher, from new and different
vieﬁpointsf

I would like to SQQQTQB that one of the most productive
reframings is this -- to te;ch is to perform, and to teach

successfully is to perform successfully.

What is it that makes us admire the quarterback who calls
and then executes a 50 yard touchdown pass to win the game

under the pressure of the last few seconds?
How is it that we can lose track of time and space while we
watch a cast of actors and actresses turn a mere stage into

an unforgettable visual and emotional experience?

What is it about the stirring sounds of an orchestra that

“catches hold of our emotions and simply thrills us?

In every perforrance, in cvery field, whether it be the
trial lawyer defending a client, an athlete competing to win

the laurels, a doctor performing a delicate lifesaving
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operation, a group of jazz musicians improvising a unique

combination of sounds ~-- in every case of a successful
performance, we are aware, we focus on, we feel good ahout
the effects, the results, the content of their performancé.
When the performance is not successful, we become painfully
aware of the'technique, or rather the lack of technigue. We
have proﬁably all seen the football player that fumbles the
ball; we've all heard the singer who was just a little
off-key; we have all heard about the unskllled/Summatlon of
an unsuccessful lawyer or the lack of skill of an
unsuccessful surgeon. In each and every case, ‘since we are
denied the cffec ts, the results, the content of their
performance, we becom2 awar2 of the techniques - the skills
and strategies, if you will =-- that are used in the

performance,

" AS a p@rformer, when a teacher is successful, we can see,
hear and feel the positive results. Students can recall

facts and figures that we consider important to remember.
They can demonstrﬁte understanding of concepts that are
taught and use those concepts to create and evaluate. In

nther words we can ohserve the results - the effects - the

content that is taught. It is in the area of content




preparation that colleges and universities have

traditionally.éxcelled.i

When we fail to observe the effects of successful teaching
in our students, we examine the technique of the teachers to
to uncover the source of the problem, And it is in this
area, the‘techniques of teéching, that colleges and
universities can take the most impoftant steps to improve

education today.

.Just as the finest actors, athletes, lawyers, doctors,
performers of all kinds, have trained to the point that
their skills and strategies are invisible - internalized and
totally reflexive, so also muét teacher education provide
the performing teacher with the opportunity and the
resources to develop internalized and reflexive skills for

success.

The fundamental solution to improve teacher education must
involve the training of successful performance. Let me be

specific about what this should involve.
1. The training for successful performance should begin with

the teacher educator who must be a credible role model for

teachers. Research clearly shows that modeling is a critical
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step in all successful training. Modeling successful
teaching practices is a great opportunity for growth for

teachsr education.

‘2. The’most logical place to enhance teacher-performance is
in the échools that they work in, éay in and day out. Using
‘demonstration lessoné, hands-on practice, problem=-solving
seminars, and coaching practices, teacher educators can
model and teachers can develop the proficiencies for'succesg
that have been identified by edi . tional research. In this

way a positive bridge can be built between educational
. oo S i s, A

'theozy aéaiteaching practice. &
3. Thé,tiﬁe for distributing blame concerning teacher
deficiencies is over. Teacher educators must take the
responsibility and the lead for producing quality teachers
and quality teaching. Practices that have proven
unsuccessful in the past must be repla;ed by practices that

have proven their merit.

4. The deregulation of teacher education will help teacher
educators provide for and deliver the competent teachers
that our schools need. In this way the individual school

setting and the competent judgement of the successful
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teacher educator will produce the caliber of teachers
required in the local schools.

5. Teacher education éourses, semjnars, aﬁd.demonstrations
need to model successful performa;cefpractices. They should
be evaluated according to content, instructor effectiveness
and the benefits they provide to the performing teacher. For
more than two decades, business and industry have relied on
the fact that the results of training can be observed and

indeed measured.

6.'Teacher educators should have a starting salary near what
is now the *op of the K-12 pay scale, no lower than $30,000

per year. Consider the following:

a. Engineering instructors begin at $40,000.
b. Tea.:her educators can start at $12,000 even with a PhD.
c. I have to pay an employee $12,000 per year just to run a

copy machine.

Wwhat K-12 teacher would move from the top of the salary

scale to the bottom of the teacher educator pay scale?

7. The focus of successful performance training should be on

those proficiencies that have been identified as having the
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' lowest effort/cost risk and the greatest benefits for
improving classroom management, student time-on-task, and
;instfuctional effectiveness, There are approximately 60

protocols that have been proven to achieve these goals.

8. All financial resocurces allocated to teacher education -
the tuitions of the teachers trained and the EFTE's made
available - should go to the education departments to

produce successful teachers.

9. Teacher education shB@ld be carefully orchestrated to
match the dignity, decorum and ameniﬁies of executive
training in business and industry. When we show teachers by
our actions that we respect tgéﬁr importanée, tﬁey will

s

respond positively to our investment.,

I believe that these 9 points are essential to produce the
successful performances that we need to see in teacher
aducation, and in the classroom. I also believe that these

nssentials will cost less than the present system IF:

1. The training of new teachers includes a one-year
internship during which time they would substitute for one
week periods in 30 different classrooms during the school

year. Provided that there is a short training period to
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begin with and a positive coaching element all through this
period, the re:zult will]be a superior classrdom—testea
'teacheq whose success can virtually be guaranteed. As an
additional benefit, teachers released for the ~ne week
periods can take advantage of additianal retraining

opportunities.

2. We ool all the financial resources available to produce
successful performance in the classroom -~ state,

!

university, and school district.

3. We can save money through higher teacher attendance,
higher rates of student attendance, decreased vandalism, and

more successful placement of students in the workforce.

Elegant successful teaching has been defined. I guarantee
that it can be modeled, observed, trained, coachéd,
internalized, and documented, Done'correctly, I guarantee
that teachers will love it. And that they will love you for

it.

Now is the time when all of us who are dedicated to
‘producing the successful teachers in the classroom need to
work smarter. There can be no doubt that the public eye is

‘'sharply focused on us. We must see what educational research




is telling us, We must learn from the successes evident in
the training practices of business and industry.IWe must
together use our common and collective sense to do what must

be‘done.

We must all find the courage to make the changes needed in

teacher education to restore the honor and the dignity to
l

the most important job in our country.

Thank you.
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EJZSYAF' DEVELOPMENT

DISCOVERING THEMAGIC

. OF STAFF DEVELOPMENT

by Geruldine Flaherty

What, are the rjor  componenis  of - sttf
deselopment? As we ot PLS huve been putsuing the in-
depth amwer to this question since 194, iy atiention
was drawn to Georgea Mohlman Sparks’ article,
“Synthests of Research un St Development for
Etfectise Teaching.” in the November 1983 issue of
Educutional Leadership. OF particular interest were
len  recommendationy  for - staff - development
highlighted as producing mure etfectise teachimg. As
Uluscrated betow. these recosnmendations correlale
with the designs for Perforniance Learning Systems
programs.  Alo included are additional design
components that PLS has found tobe “winners,” based
upon niformation fron 80,000 program participants
over the pust ten years

Recommendation 1. Select content that has been
verified by research to Improve student
achievement, All PLS courses are bused upon two
Kinds of research sources: published and empirical In
the tesearch and development of any program, PLS
lyidentifies the practices of exemplary teachers that
“work’ tn the classroom and 2) se-whes for the
practices identifled by the majority of educational
rescarchers as important to increase aceess to learning.
When we find a practice that is both employed by
outstanding teachers and extensively documented in re-
search. we know that we've gt a “winner.” It is then
acceptable for inclusion in the design of a PLS training
proyram.

Recommendation 2. Create a context of
sceeptance hy involving teschers in declsion making
and providing both logistical and psychologlcal
administrative support. Teachers. like most other
people, prefer to be offered a choiee. Teachers who
participate 1n Project TEACH.. PRLDE. and
TEACHING through LEARNING CHANNELS
chomse to do so. They may chouse from a variety of
offermgs scheduled at convenient times and places. In
many cases. teachers may choose thewr own course
incentives in terms of graduate or inservice credit.
Psschological and admimistrative  support of the
programs exists in several ways: most states and
provinces of fer endorsement of PLS courses through a
network of teacher organizations, uneversities and local
school districts. In many districts. almimsirators take
the courses along with their teaching colleagues. We
hase found that the strongest psychologteal support for
ateacher taking vur courses is the recommenda:. n ofa
respected colleague and friend who reports that the
skills learned are valuable 11 the classroom. A personal
recommendation from u frrend 18 far more powesful
than any form of advertising!

GERAI DINE FLAHERTY
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IF IT IS TO BE WORTHY OF INVESTMENT. ..
ALL TEACHER EDUCAL . "N SHOULD BE IN SCHOOLS

by Joe Hasemstab

What teachers are tratned in, who trains themn. und
where they are trained are the issue s confronting teach-
er education today. Henw these issues are addressed wilt
deternine whether or not testcher education is worthy
of invesiment. Both common sense and research into
effective training suggest that teacher education is
worthy of investment only when the skills of the craft
are learned, apphed. and coached at the “work sire” —
the school itself.

RANDOM STUDY

The 1.8 million dollar Rand stedy, *Implementing and
Sustaining Innovations,” reinforces these conclusions. ft
repors, in essence, that the best results from teacher edu-

cation can be obtzined if 1t is school based, rather thun |

campus-based; that assistance {coaching) should be
offered on an ongoing hasis; that the assistance should be
practitioner based: that local or regional personnel
should provide assistance (coaching): and that itbe proc-
ess oriented —"learning by daing.”

The report points to leadership: “..a good project
director [coach} and a supportive climate led by an
active principal " The report says the principal must
participate in training.

The report suggests that theonly way thatinnova-
lion sticks to the ribs is with supportive, trained prin-
cipals in schools — a whole faculty approach. with
asupportive school climate. and coaching Since the
teuchereducation esablishment hasknown this since
1978 — 6 years — one hits to ask. * Does govemment-
sponsored research change the behavior of those
who educate our teachers?” Apparently not, because
almost atl teacher education, both onand offcampus,
continues o be based outside of schools, without
observation and posilive coaching

TEACHER TRAINING MODEL

The approuch to traintng, itsdesign, is crucial to its ef-
fect. Bruce Joyce describes several approaches o teacher
training and their approximation to the ideal model:

1) Presentatlon of theory or desc ription of the skill
or siralegy. combined with a demonstration of
modeling, produces a 10% improvement toward in-
ternalization of the ideal model.

2) Theory, combined wtth practice in simulation
and/or classroom practice with some sort of
feedback structure, produces a total improve:
mentof 25%

3) On-site observation and coaching (assuming

. the person has u sophisticated eye und eat as well

posuive coaching skills) can produce a 90%

internalization toward the ideal model. In sunple
terms, teacher educators who lecture on campus
can get a 10% increase 1 internalized behavior:
simulations  and  classroom  practice  with
feedback can produce a tolal of 25%
intermalization  And on-site couching more than
triples the results. Would we fly with pilots who
have internalized only 10%-25% of idcal Hying
practices?
TEACHER EDUCATION PROBLEMS
Theodore Sizer, former Dean of the Harvard
Graduate School of Education and author of Heraee's
Compromuse: The Dilemmu of the Amencun High
School, puts it harshly in a recent ssue of Educatien
Week, which quoted him at the A. A CT.E convention:

"Mr Sizer said teacher cducators have often shown
‘arrogance’ toward teachyrs, conducted ‘reductionist’
rescarch projects witly mmminul classrooim apphicaton,
and shown ‘lamentable’ indifference toward ngrd stale
regulations,

“Culleges of education *will wither away,” Mr Sizer
widd, 1fteacher educaiors do not *shed themselves of the
patatively mmportant  trivialities of - thar ower
burcsuctatized profession and engage thenielves more
imaginatively, thoughtfully. and resouscefully in the
task of cieating 4 modern education wstent” He added.
‘Wake up, 1y friends, betore it’s too late™

e Hilton P Hemming, Professor of Education at the
State Universisy of New York ut Plattsburg, staies the

Y

problem more kindly, also in Education Week:

* Teacher educators may have made & mistake, Mr.
Hemming said, 'when in the years aftier World War II
they engineered the shift of the profession from normal
schools to colleges and universities.

"I the Jast 20 years, we've difted apart from prac-
ticing teachers!’ he said. 'l can remember very warm
relationships with teachers who used to come to
campus on their own time to share ideas....[ put a large
patt of the blame on teacher educators. We were very
careless and let them slip away.™
COACHING EFECTIVE TEACHING

More than that. teachers, admimstrators, and school
boards want them back with a finely honed technology.
The best way to get them back is in schools, with
programs  that work. There are (remendous
opportunities if we apply effective teaching and
effective schools research in our schools. If we're on
site. we can apply observation and positive coaching.
and, inost important, we can produce highly competent
teachers.

We have the opportunity to triple results und enrich
the value and dignity of teacher educators through
couaching. The best of professionals are coached. |
wonder how well Jimmy Conners would play, Beverly
Sills sing. surgeons operate. pilats fly, orchestras play.
or presidential candidates speak without coaching.
Cuoaching is vital to the precision and fincsse of am
craft. Teaching is both elegant and complex...and it 1s
highly coachable.

One of the finest teachers I've ever known said,
love teaching becuuse it uses all of me—my hands.
body, face, eyes and voice, including inflection. pause.
and volume, Then | have to use my heart and nind to
process everything around me und understand what it
all means. Then [ organtze myself to lead students
toward hope. confidence, knowledge. comprehension,
creativity, Judgment, COMMon sense, and group sense.
1 process many complex things m iny mind, I'm like a
juzz group. being sure that alf the parts mesh with the
wholc. [t's complex and challenging —and [love it!”

Teaching has an enurely different set of sKills from
law or any other profession. Other professions are nore
abstract and sedentary. Teaching 1s active—closer to
acting and dance than is engineening or architecture
Elegant teaching is like creating magic, because itrelies
heavily on the preciston and  finesse of  many
simnltancous actions that blend together to create o
result

Atciicher 1w ong persan Jaz 7 band with many sepy
rate intersal systerns that work together wath precisian
amnd Ii e to produce anelegant sound. The skills that
make these internal systenis work aps well documented
in the research and are highly tramable and coachuble
Tencher educators who G communseate, imodel, and
trnn others in this elegant cralt are assured of b
seeunty

{ have coached excellent teachers miyself, and |k

(please turn to p 4)
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There has heen a great deal of diseussion dbeut the
career Tadider as o eeward tor difterent leselsof shafland
evperiemes very httle has been wnd about how to
discnaminate between one level of teacher and anwher
While we take no postiion o the advisabihbiy of the va-
reer faddder, we knew that ieachung is a highty vomplex
craft that can be judged i erms of ditferent degrees of
sophistication

Teaching is a performing an like acting singing
dancing. Olympic skating or diving It requires
precision and finesse in the implementation of
highly honed skills Thedifference hetween teaching
and other performing arts is that teachers are in
sympathetic intetaction with their students. There i
a sort of ebb and flow between them.

Metaphorically speaking, good teaching ¢an be
judged as readily as Olympic ice skating. Inice skating
competition, there is an emphasis on precision in
school figures tha continues straight through to the
Olympics.  In  addinon, fundamentals  are
chorcographed to music and judged for creutivily,
precision, and finesse in the execution of fincly-honed
skills.

Of course, judges may differ, one awarding S.4 points
and anuther giving the same performer 5.7 points. Even
expert observers who know what to look for arrive at
somewhat different qualitative assessments. The same
¢an be expected in determining the levels of texching
effectivencss
fce skating ls judged by’ people who have
sophisticated eye. who have practiced the precisely
honed fundamentals of the art, and who are fespected
as expents in fleld. Enough research has been dane on
effective teaching for standards W have been
established, yet teaching has yet to come up with judges
who have agreed upon sandards.

If cateer ladder systems are to be reasonably free of
grievances and accusations of favoritism and patron-
age. standards must first be established snd judges
trained to disctiminate between different levels of
sophistrcation.

If Level [ 1s the entey level, Level 111 teachers would
be at the top of the ladder We might say that the Level
IV teacher is the Teacher Educator/Evaluator, a
position to be held by the successful Level 1§t teacher
Level lil teachers are probably the ones maost often re-
ferred to ax master teachers upder other plans These
teachers are charactenzed by their fludity between
teaching protocols.

‘The word “"protocol” here means a decision tree of
finely-honed skills and strategies. A simple protocol is
the teacher's ability to find the student's agends with
Open- and Closed-Ended Questions and Confirmatory
and Leading Paraphrases. Listening skills, body lan-
guage and tonality are also parts of this protocol. Con-
cretely, it is the teacher's ability to sit down with a stu-
dent and use questions and paraphrases to determine
the attribuites that can be used to shape success. Parts of
this protocol might be isolating the forces that are
preventing success arl dealing with them. The verbal
skills of this protocol are the chess piecesand how they
are used with each gther isthe strategy Establishing the
student's agenda is only one of many pretocols.

“Muluple concentration™ 1s the ability, n effect, to
aing. dunce and juggle oranges at the same time A
weacher who employs several protocols atonce, all with
precraon ind finesse, has inuluiple concentration and 1
alevel 11 ieacher

A Lavel 1 Teachae 1s sull developing proficiency m
delivering protocols, dmng more thi-n ane thing at a
ume. cach with precision and finesse. Tha Level I
Tancher has huned ¢ach skitlund 13 stilf concentrating
on berng able 1o employ all the skalls i a muluple
concentraon

Lavel Il tasehers are fitr more sensitive thianothers
i their abihity for moltuple concentrations and 10
discermg the entical stnud in their environment and
auting un them smosthly and sccurately  Level 11
teachers van make conple decmions with conlidence.
They wan adrottly regain ther compasure of they
N

Laval I teschers Can ask thert students o Meniory,
Comprehension Creative or Evaluation quesiion,
abaerve the reaction of the dass as 4 whole, Judge o
reasanable pause time 10 ol sudents e think
thivgh the question, then call an g student fur e

by Joe Huserstab

anwer Level 11 weachers do thut and alvo know that
more comples questions Rquire nlore pause time.
They know by oberving their students” facial and eye
cues when the students are ready to answer. Level I
teachers have an immediately secessible mentory bank
W tell them which students are best at answering
different kinds of questons. For example, some
students are betrer at creative or evaluation questions
than at memory questions. Level 1L teachers track
students’ answers, so that all students can give good
anwers 3 out of 4 times. This gives everyone a sense of
success. The Level Il teucher can deliver only one
protocod at a time.

The Level 11 teacher knows how 1o respond to
correct, incorrect or  incomplete  answers  or
nonanswers, The Level NI teacher knows when to
continue questioning the sume student, probe more
deeply for the coreect or fuller answer, or call on an-
other to continue the answer. The Level 11 teacher
handles these situations so smoothly and deftly that al)
the students have a feeling of success. In contrast, the
Leve! 11 teacher is awkward at reading the students and
reveals this awkwardness in flustered vocal tone
changes. Tha Lavel I teacher is in full control and,
like a champion chess player, can see six or more
moves ahead The Level Ul teucher is characterized
by smoothness in the ehb and fow of student
interac tions.

Posttiveness is a laige part uf the Level 111 teacher’s
raastery of the craft. Level ] teachers almost always
use positive phrasing and communicaie clearly 2nd
concisely. They maintain warm cye contact with
students, thus closing the distance between them and
personalizing the message.

Level HI teachers handle disruptions and critical
incidents smoothly. Let's say Paul 1s passing a note to
Mary. Level 111 teachers almost never interrupt the
iesson to deal with such anincident. Instead, they might
use such techniques as Eye Contact, Moving In. or
Name Dtopping The mos: overt action they might take
is to write the student’s name on the board —a class rule
might be that the student would huve to meet the teacher
afterclass. A check mark after the name might mean 15
minutes’ detention, etc. While different Level (11
teachers may handle misbehavior differently, cach has
the ability to continue the lesson smoothly and without
interruption. What makes these teachers Level [l is
their ability to use muluple protocols smoothly and
simultaneously. .

The Level I teacher moves easily from a question
protocol to a reading-think time protocol. to handling a
disruption protocol. to a memory bank of correct
anwwers protocul, to any other protocols in the teaching
repertoire. Basically, what separates a Level [l from a
Level 11 teacher is the former's ability to make a smooth
transition from one protocol o another and w0 apply two
of more protocols at the same time. An example is
Moving In on one student who is off task while asking
another student a clearly framed question.

Level 1 teachers frequently know and apply 20t 30
protocols independently. Yet they often stumble when
they need to apply two protocols atonce Thiey are like
Lesel H free-form skaters, who are awkward at
executing a double turn jump in combination with other
movemnents The Level | skater 18 still gaining precision
indouble turn jumps and other muvements.

Before listing the priocols, 1'd like totel) you & story

There were six people who went on a tour of the
magmi ficent Bucharest Gurdens in Vancouver, British
Columhia. Among them were a landscape architect, a
botamst, 2 geologist, a teacher. a home gardener, and a
blind person. Afier their visit, they all met atan Inn,
where they described their expericnees. As you might
guess, vach one had a somewhat ditferent pereeption of
the garden, of Iragrances and the sensation nf towch

They decuded to vist the garden again. this time to
really ey cach other's impressions. And they did’
When they retirned in the eveming, the landseape
architect said, “Lappreciaied the aromas as [ never had
betore ™ The blind persan saied, " This 1a the tirst ime 1
would appreciate the differences in tetiire between
difterent kinds af rose petals ™ The geologist sad,
always apent iy tine studying rick formations. This
was the tiret e § hixd the satistction of feeling sol in
my hande” The gardener sad, 1 gt the best sense of
color and how it relates to texiure.” Amd the tencher
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said. “[take wy ¢lass tothis garden every year, and this
year 1l ke them to an cotirely ditferent garden when
we comie buck here.”

We who are inwrested in teching are all
experiencing the same garden. I'm going 1o gise youa
traiming desgnee’s view of the Garden of the Protoculs
of Effecuve Teaching.

Lavel 1T and Laval I1l teachers have fincly honed
skills in the following protocols, each of which has ity
own subset of skills

1) Elfcctive teaehers aet on the positive clements. To
wke an extremie example, they hnow that a child who
steals demonstrates several positive atinbutes: the child
has set a goal . has a plan o accomnplish t, and is willing
10 take i risk toachieve the goal. Effective teuchers use
those positive attributes to accomplish positive goals.
They almost always are positive in their phrasing—they
tell students what they want them to do, cather than
what they don't want them to do, Only occusionally do
they use negative phrasing and then usually for
contrast, Nincty per cent of the communication of
effective teachers is positive.

2) Effective teachers phrase questions, directions,
and statements clearly.

3) Their words are congruent with their body
language and tonality. Effective teachers rarely send
mixed messages.

4)They have direct, warm eye contact with students
and position themselves in the room so that they are
facing all students almost all the time.

8)Their voices communitate interest and
enthusiasm. A pan of this subsct is that effective
teachers use higher pitch for visual verbs, mid-range
pitch for suditory verbs, and low pich for
kinesthetic/tactual verbs. Their hand movements
usually follow a simular pattern,

8) Effective teachers spend more time on
comprehension, creative and evaluation questions than
on niemory questions. .

7) Their lessons are characterized by a combination
of auditory, visual, and kinesthetic/tactual activities.
They can rotate their verbs so that the students will see,
hear and feel the concepts being taught.

8) They include in each lesson a soltd reason for
learning the concept—the “compelling why" --so that
their students witl realize the importance of learning it.

9) Their lessons are limited to 7 new bits of
information at a time, with three repetitions of the
information. And they give their students a way lo
remember, a “hook.”

10) They define labels clearly and are equally clear
about tae sinilarities and differences among the labels,
Effective teachers can move back and forth as
necessary among the conceptual learning steps. Same,
Dufferent, Label, Operate, Combine.

11) They can explain and illustrate concepts both
abstractly and concretely.

42) They can teach using both sequential and globai
(assoctation) methods.

13) They can recugnize off-task, tuned-out, and
daydreaming behavior and act nonconfrontationally to
bring the student back.

14) They know how to use humot o defuse anxiety
and tension,

18) In counseling students or parents. they use
positive phrasing, are empathetic, give support and
approval, use problem solving verhal skills and
paraphrases to help people resalve difficulties and
think through the possible incongruitics in  their
thinking. Effecuve teuchers know where they are and
plan several steps ahead to where they wamt the
cunversation to go.

48) They can make an error, a misjudgment. stumble,
and quickly and smoothly recover.,

17) Elfective teachers are uble to direct the d;  mics
of the group and 1ty leadenship woward positive goals.

18) They can isulate individual sid group sources of
satiaction and use them to attain group godls. '

19) They knuw how to avoid losing situations. They
can archentrute the senes of Wing 10 prorie poaitive
group dyndrmcs

20) They present lessuns i interesting,” different
wityy, such as team touraatents, ﬂlmulu(lunt. role
plays. cause amd etfect, inguicy. appheatfon of ideas,
indepersient  study.  divergent  and / nietuphotical
thinkmg, etc. Over the course of a nurith, the etfective

/ connnued
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Carcer Ladders (rond jromp. 2 Ve

teacher ses nmy ditterent methasdulogies that
promote student thinking while exerting mterest.

29 Eifectine wachers e o well-detined rewind aml
penalty system that is consistent and G Intrinaste and
vatrinsie rewards are used G more often than peralties.

22) 1nn establishing seating arrangenkents, éftective
w.achers give atiennon tothe relationship of students
cich dgker and o the teacher as well.

23) They van custonuge their clpl.ln.llfimo. of
vontent to the saried leariing styles of students

These protocals nnght be elassitied 1rditterent ways
tn different people working in the samte gyrden. Each
teacher, hike the free form shater, hag creative ways of
using combinations that work smogthly. The elegance
of Level I teaching lies in the ahility w0 combine
precisely-honed skillv i interesnng and difterent ways
toinake learnmg happen.

SUCCESS WITH CAREER LADDERS

IF carcer ladders arc to work, there must be clementy
that 1t together and complement each other.

1) There hase to be stbstantial intrinsse and extrinsic
mcentives to make 7dipcn. efficient, effective teaching
ahe place. s "

2) There has m/be specific defimition of the protocols
being judged ./ .

3) Protiwdls hase 1o be defined in terms of speeific
skills, straicgies and decision trees,

4) C;r.’nchcs have to be trained to help people achieve

- eleypfit teaching. And different people. evaluators.

had2 totrmned to a.curately describe why they guve the

Asting they dud.,

$) Everyone in the system must be confident that
eleyant teaching is possible, desirable and susceptible
to judyiment.

6) Management and fiduciary decision makers have
to provide the suppurt, climate, and covironment that
will make career ladders work.

I'm neither for nor against carcer ladders as an ab-
stract concept. 1do betieve that, ifcateer lndders are the

“direction we are aking, then we must make them wurk.

in the end. what affects teachers affects student learn.
ing. and what affects students has an impact on the fu-
ture capabilities of our saciety. A decade from now Id
rather be uble to give praise for what we did together
than o have 11 say 1t was pie in the sky, mismanaged,
isguided, and an unfounded innovation that n_glin
demoralized teachers. Far better that we invest the time,
effort, knowledge and technology now tomake a logical
transition to a system that encourages better teaching
and generates better learning.

)
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THE WISDOM OF PLS IN THE LAND OF OZ

, by Geraldine Brophy sad Mary-Jo Gallo, NYSUT/Suuthampton Colisge Instructorns

Onve upon atime, in adistrict ifty-fise miles distant
fron New York City, there s ed two ieachers with great
evpertise in the PLS courws Propect T.E ACH..
PRIDE and TEACHING through LEARNING
CHANNELS. They were called PLS Instrugtors and it
was decrecd that thewr wizardry should be put to the
test!

In this district, culled East Islip on the $sland called
Long. more than hal f the teachers had experienced aoe,
twoor gll three PLS courses, EastIslip's Admirable Ad-
ministrators developed asincere interestin the popular-
ity of the courses, and, with the help of the Union Presi-
dent, Walter Dunn, devised a schedule whereby all
thirty administrators could be trained in Project
TEACH. :

A decision was reached to give instruction over an
cight-weck period during the school day. “Merry
Mury-Jo" was given released time by her East [slip Su-
perintendent, “Eager Ed” Milliken” and “Jaunty
Jerry™ was granted released time from her Brentwood
Superintendent, “Generous Guy" DiPietro.

Jerry and Mury-Jo considered what lay before them,
The problems this group of admirable administrators
would present were different from those presented by
classroom teachers. There was the administrators’ ex-
pected resistance to the very idea of being instructed
(the course had been mandated for them), to being in-
structed by classroom teachers, and to being instructed
by teachers of the female gender! The Instructors
coached one another to deal with these resistarces, as
well asothers that mightarise. There wasthe possibitity
that there would be resistance to the course materials—
after all the participants were administrators and the
course had been designed lor teachers.

Nodoubt youare curious to know how the Instructors
dealt with these issues. Appreciating the participants’
agendas, they were prepared with a slew of Project
T.E.AC.H. and P.R.I.D.E. skills. They used nonver:
bal communication detibefately und gencrously. snd
made ample use of Emputhy, Supporting, and Appeoval
Sttements along with Pmitive Phrasing and Encroach-
ment Strategics. The Instructors met with their par-
ticipants individually and in small groups during
breaks. This helped them to establish a sense of cohe:
siveness during large-gruup instruction.

Twounforeseenconcerns developed. First, there was

considerably anxiety among the participants about -

sharing theiy concerns among a large group of peers.
The feur the participants entertained was that they
would be "laughed at"* The Instructors were moved
and saddened by this. Both [nstructors recognized the
needtoshare their own personal experiences toindicate
acceptance of various problems. Both knew they had
overcome  the participants™ anxiety when one
participant was movedtotears. The second concern had
to do with time away from office and admimstrative
responsibilitics. When participants went back to their
buildings, they were faced With lists of parents to call
back, meetings to reschedule with suff, parcnts and
students, etc. Agamn, the “*Dynamic Duo empathized
with support, saying. "It 15 frustrating to be away from
your desk. When we went back to our clasarooms. we
had to check over what our subs had done. murk papers
that hadl heen feft for us, dealwith discipline problenys
that had arisen, and return some phone calls.” This
gnahled the "students”™ 1o reatized that all educators
face simibar probleins and enabled the group to becone
mare unified.

“T'he lnstructors used their wizardry to joc key through
Project T.E.AC.H. until they reached the skill called
the Problem Solving Inquiry. It was iniportant that the
cliass be aware that they could, indeed should, retain
their own petson ities and styles when using problem
solving skills. The Instructors reassured the par-
trcipants that it would be incongruons to vhare or give
dectaan kg power 1f they had no intention of fol
lowingthrough Thiskind of incongruity wus evidentin
wveral situations that had oceurred in different
wehools,  where  principals themselves had - heen
“dohle crossed” by superintendents and boards of
educauon. aid where leachets subfered the saie fate at
the hands of their principats. These realiies nade the
patticipants reahize the impattance of bemy “true o
anesell ™

Husor abounded when the Instructors changed the

homewnrk vn Pusitive Phrasing to include commaonly
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heard negative phrases used by principals and depan.
ments heads. They inserted such comnients as, ** Thuse
bulletin boards have been up forever™. .. *Your @lans
are neverinontine™.. "Whenare you going to atop be-
ing lute Tor faculty mectings”™ {t was during the crea-
tion of ths list that the Instructors became aware of their
potential for wizardry. They realized the impact of this
section when a teacher later said to “Wondertul
Walter™ Dunn, Union president, I can't believe my
principal complimenied Fran on her bulletin boand the
other day. He never says anything nice!"

Ccrtain parts of the program were modified to relate
mure closely to administrators’ agendas. The episoles,
which seemed irrclevant to some, became much more

. meaningful after the administrators had the oppurty

nity to relate them ta their own experiences.

The “Desert Isldnd** section proved to bea hightight
of the course. The Instructors delighted in watching the
thirty Chiefs and zero Indians try to get off that island!
In truth, the participants did a wonder ful job, Relying
on their knowledge of cach other’s strengths and using
the verbal skills they had learned, they wereable to help
cach other in planning. The energy of the group's dy-
namics was universally felt. After leaving the island
and getting to the mainland, *‘Stupendous Stefano™
(language department chairperson), stood up and ex-
claimed. “This is wonderful!"”

Unlike most fairy tales, this tale has no ogre. It does
have a powerful gremlin, though. “Bright Bob, Presi-
dent of the administrators’ associstion, whose astute: -
ness lent flavor and challenge to the class, saw the light:
hearted side of the material. The Instructors. dealing
with his resistances throughout the course. were uncer-
tain how well they were reaching him personally.
(Remember it was Ais union members who had been
mandated to take this course.) *'Benevolent Bob™ dis-
pelled the team'’s trepidations by presenting them with
individual plaques acclaiming their wisdom am pe-
tence with the group.

It @ quiet in the homics of East Ielip now The od-

raors e prepaced i et e echers; the
scachers are prepared (0 mast their sshmusetraon,
Both groups feel confident with their soquired skills.
They travel from one encounter th another with their
course skill cards. Everyone appears to be living hap-
pily ever after. Walt...a small voice can he heard, sy
ing, “"We need more.” Ahs, another course perhaps!
But that is a story for another time....

THE WIZARDRY WORKS!

The administrators who attended GERALDINE

' BROPHY 's and MARY-JO GA LLO's seminar evaluated

ithighly, with fully 91% rating both itand the instructors
excellent! ,

Seventy-three percent said they would definnely
recommend the seminar to other administrators. The re-
maining 7% would recommend it if certain modifica
tions in time and content were made.

Sixty-cight per cent anticipated changes in the ways
they refate to teacher, while S9% expected to be ableto
relate beiter to parents.

Sixty-eight percent felt that the course would have o
pasitive effect on the way they observe and evaluate
teachers, while 82% would support peer teaching. or
teachers coaching other teachers, using Project
T.E.AL.H. as a busic reference.

SEMINAR and 91%
INSTRUCTOR EXCELLENT

WOULD DEFINETLY " | g0

RELATE BETTER -
TO TEACHENS - .| %%

AELATE BETTER .
YO PARENTS .- + |*7®:

POSITIVE RFFECT
“ON OBSERVATION .. | 68%
* and EVALUATION

SUPPORT COACHING '~ " | 82%
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Teacher

that :u‘l\{ﬂu poinigrs wuthe great diferemes in prictice.
Wariii, cogrowng cye vonfact drs more students o
concentrabion A fivessecond pause after a stident
amwers an evatluation question can evoke an another,
potter thought out anseer from the student. Rotating
verbs to cover kinesthetie/tactual, auditory and
vistutl leaning preferences and being sure tainclude
the “compeng ‘why'" of the lesson gets students
leaning forward in their seats Repositioning problem
students dows more (o get them on sk than any
wonls ahout their nn\bv.‘huviur. There are dozensol
positive helper hints“that a positive coach can
sugyest and cheer the teqeher (o success A training
system with observation and positive coachingis the
only game we as tachey educators, should be

T B
UNIVERSITIES AND TEACHER

EDUCATION
In contrast, whatever is happening on camjuses is
unhealthy for keacher educators. The January 4, 1984
issue of Chronicles of Higher Education reports on re-
sesrch by Dr. Everand Blanchard. Professor Ementus
of Education ut DePaul University, Dr. Blanchard

. surveyed 32 000 faculty members, some of whom were

teacher educatnrs. He confirmed his data twice i a
three yeur period with each person in the survey and
found that:

* 30% of the teachers (teacher
educators)  have  contemplated
seicide.

* 50% say other faculty members get
on their nerves “most of the time”
and 2 percent sawd the students do.

* 42% say tension and irritation dre
part of their daily working lives,
while }8 percent admit that they
wurry a good part of the time.

* 421 are incapacitated at times by
“wide fluctuations™  in  their
moods— “from  deptession o
elation. back to depression.”

* 36% ciperience waves of anxiety
not attnbutahle  to  any  related
causes.

* 62% say they are usually sativiied
ifthey simply “get by™ with assigned
tasks

* About 2} report denvang hede or
a0 leasure from things they “used
to du yeary ago ™

Dr Blanchard questions the wisdom of emotionally
unhestthy prafessory’ teaching teachers. The larger
question s Are univernties the best enviror
leacher cdgcators to apply ther cratr! Clearly 18
somiething tadically wiong in the work envaro. — citon
camposes Betore campus-hased  teacher edncalioes
Jump i the defense of campus education, we tvile
thent 1o wengh 1w phenomena thut often ocear in the
prosence o extreme angiely  Victms sometimes
detend therr victimnzers (as did Patty Hearst), and they
otten leet nidunded yult and remnain silent, as do Y of
K1 vape victimy

There are goeed reasons lor campuy based teacher
UGN 0wy Irom [YUHTHIETAY that are vausng
senmrs revental heslth problem_tor oo maiy tescher
otlicatons ST

I Corsersties have never respected their sehools of
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teacher education. Can anyone show a situation where
wacher cducatars were requested to apply their craft to
imprene anstruchon - other departments at the
unversity? That says almost all. Vital wa senve of
wuorth is knowing that you are f-1tithng a mission of
impuortance and that your cfforts ntake a ditference.

2. The priorities of the university are inconsistent
with the public interest. The public wants inore compe-
wnt teachers; the university wants credentials, a re-
sunte. and recomniendations for university positions.

While going wver resumes und letters of recomunen-
dation for $00 job applicants who held Ed.D]s, | found
that fewer than 2% alluded to the candidate’s ability to
tduch. Only one candidate said in his letter that he had
the ability to teach teachers howto tezch.

At least two thirds of each resume and recommen-
dation was devoted to selling the candidute’s ability to
write scholarly articles and to work on cotnmitiees. If
teacher education is to produce teachers who can reach,
thcy must be taught by teacher educators who are
models of elegant teaching.

3. David Berliner. of the University of Arizuna, said
in the January 20 Teacher Educativn Reports, “There is

. zera correlation between the research of effective
teaching and teacher education programs.” And
Virginia Koehler. Director of the Teaching and
Instruction Division of N.1.E. warned, "What we need
is research an teacher education, per se. Incorporating
the research on teaching is only part of the problem.”
It's obvious that any change agent, teacher educatir or
dean wanting change has to fight too many battles
through a faculty committee sysiem. When you have to
secure agreement of the teacher education faculty, the
department head, the dean of education, the academic
dean and the general faculty to make improvements,
you've created a “‘no-change-wanted system.” There
are too many faculty members who say, “For my
emotion system, I've retired. except to make my classes
and get my check.” Even if a 90% change towurd the
ideal modet were Jbssible on campuses, one would
have to contend with the immobility of the decision-
making systwm that knows nothing valuable about
weaching or the K-12 system.

4. The university plays a shell game with teachers’
tuition money. Typically. a teacher taking a course pays
tuition, and the state or province pays a subsidy. A
single three credit course costs the public $400-$500
per student. The university then disperses the money:
the engineering department gets 3 times more money
and veteninary medicine get 11 times more money than
does the department of education. Almost 2/3 of ieach-
er/taxpayer money goes to subsidize other programs.
That does not sound to me as though universities re.
spect teachers cr their educators. Why are cattle, cats
and blueprints more important than the education of
our youth? Education organizatons ead legisiators
should go right through the reof on this wngle issue.
Teachers were never really trained well becanse the
univetsity, with I"duciary responsibilities, has a hiswory
of using 2/3 of the mcney for other departments. Money
affects program; program affects product. Teecher
educautors are being blarved for pour traimng, whict, is
largely the result of starvation funding.

5. Let's discuss equal pay for equal work at the
umversity. Why is it that enginecring faculty can secure
& S45.000 beginning salary, and teucher educators van
secure only a S12.000-$16000 beginming sulary?
Several K-12 teachers we know as exceptional models of
the cralt were invited to teach at colleges and bad to re-
fuse becuuse they couldn't afford to go from the top « ¢
the K-12 guide to the bottom of the university ginde.
One K-12 teacher carning $37.000, with fringe bencfits,
was offered $14.000, including fringes, at a prvate col-
lege ifhe would comptete his doctorate. The career lud-
der 10 teacher education never hus encouraged the hest
K-12 educators tn be tescher cducators,

Ann Flower, past president of A.A CT E and Dean

© of Education st Georgta Sonthern Coltege, sand ot the

recent A ACTE. conference, “We have heen so
cuught up in onr vwn professional lives that many of uy
have lose s ight of the challenges of our society We have
ulkcdv.nhc;uhulhcrnmchtmfung e for s to
tatk 10 others.”

Maybe ' nime teacher educators talked o the
decivion makers about gettng off campus aid it
sehoah t apply their ctatt. School hoard, teacher and
adoniitiator orgamzisdions might abwo il 0

- worthwhile (o lobby. legelators o give all wavher
cducanon FTE'S i schood diseict programs
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There are exeellent reasons tor teacher educators to
weleomie @ separation from the university seuting,
There are many reasons to expect that they would be far
better receved and respectes] as weacher educators on
site. in schouls,

1, Teacher educators are taking more and nore heat
from teachers about a lack of modeling what is being
taught. The teachers often reagt with smping remarks
and wned out behaviors. Decision makers must
understand that teacher educators were never taught
“haw toteach.” nor are they observed or coached. They
are victims of their own training. Teachers will respect
teacher educators who muodel the practives being
aught. Teachers are very good coaches for teacher
educatars. 1t's as simple us the teacher educator saying,
"] have a problem with clarity. Every time you sense
this. would you signal me by holding up your
natebook " Or, ask at the end of a class, “What did 1 do
well toduy? What vpportunitics are there for me to
improve? Teachers are excepiionally helpful in
coaching their coaches, and it's positive modeling. 1t's
communicating an uttitude that the best can be

., coached.

2. {fteacher educators taught in schools, they would

avoid the [ don't think you understand my situation”

response from their clients. Teacher educators who
teach in the work environment with observation and
coaching will know the teachers’ work world. Teachers
are open to people who have a “street sense” of their
classrcoms. They will listen and implement anything
“hat has a good prospect of working.

3, In schools, teacher educutors will witness the
fruits of their work. They will see teuchers growing and
wking pride in their work. They will see the teachers
enjoying their fincly honed techniques bearing fruit in
studeat learning. They will enjoy the bantering in the
teachers’ room and the happy. funny stories about kids.
They will see how well their applied technology works
and be there 1o help make modifications when the
technology needs adjustment.

SCHOOL BASED TRAINING

4. School-based teacher educators can act as
consultants, coaching principals on ways to apply
cffective school research. Let teschers, teacher
educators, and administrators be direct change agents
in schools with live people and real situations. School-
based teacher educators will be far better received by
teachers and administrators on school turf than on
campuses. They must be highly trained tnodels of
sound :2uching practices. They must be able to step into
any K-12 situation to demonstrate the magic of effective
teaching. They must be there to fine tune effective
school research into action. If they can do all these
:hings. teacher educators will be well received and well
oved.

The most solid evidence that school-based training
will work is found in the prnen track record of
corparate traming. The corporate world has long
known the advantages of systematic, sophnticated, o
wte traimng aid cnaching. Corpotations put their
mottey only where st will pay off. The most successful
companies do the most tramng. United Airlines
seends more moncy traimng a Night attendant than is
«pent educatig a K-12 eacher through @ Master's and
64 huurs 115 interesting to note that private.sector
trarmng stafls carn S0% more than their public-sectof
counterpana This tells us something of the priuriﬂg!
ated 1 ission’of successful corporations: to make theif

- petsunsel ws competent ws they can be

'
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Teacher Education in Schools
tont d frone pg )

s highly positese andupheat. Management coavey s
2 ample message refated tjob seeurity Show s that
the trining will proshice more compertent peaple wha
will produce a growing more profitable company v
we will msest in you. Curporate trumng people
conneet the cost of trmming to results. They wy to
managenwent, “This is what you past for and this iy
what we accomplahed. Now, here is where we think
sour ext insestitent should be

We have much to learn from Debta, 1BM and Xerov.
The Twenticth Century Fund Report on Education.
aude up panly by businessimen, reeommended that 1%
of 3 teacher's salary be wt aside for professional Je-
velupinent. That's more than $600 per teacher per year.
They know better than anyone that training is critical to
mission, critical to output, and cninical 1w self-coneept.
The problem with educating teachers is lpanx we think
poar We promise to do the best job passible with mea-
ger tunds. instead. we have (0 think bold and show we
can prixduce competentteachers.

To warrant that investment, teacher education must
produce the best and most econamical results. \We have
the greatest chance of producing those results if teacher
education is modeled after corporate training —
conducted on site with a systematic approach and
ongoing observation and caaching.

We are so vital to the future and success of the society
n a highly competitive world that it’s time we clearly
stated 10 the decision makers what we nieed to getout in
feont of the problems. We produce the people who pro-
duce the producers. We have to state the condittons we
need to produce the results. We produce the future, and
I8 ime we became investmennt worthy,

The simple truth is that teacher education will
become worthy of investment only when we are
working in schools, with entire staffs.. delivering the
building blocks of effective teaching through a clear.
cohesive system, as modéls of the best practices.. with
the support of the trained princioal and teachers, and
providing positive coaching. That's the only way we can
produce the results and be worthy of investment.
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EDUCATING THE HANDICAPPED CHILD...
A PERSONAL ACCOUNT

%y Dlana mnu\v\rse,\/wnm College Instructor & PLS Tralner

Dutmt, one of owr moXy sought-afier insernctors and a
singnlurly wlemed tnitwer, is also a parent, one of
whowe children hus seven¥handicaps — Her story only
nmates the magnitide of dhe effort she has hud to
bring to bear in trying W help hfr:l«myh'r'r "ty he the
Best Megan she canbe,” Diata’s experiences are p-
cul of those endured by nowdreds of parents who help
thew children to reach thew potential in spite of the ad-
vice (or lack of it) from educational and medical
profesuonals. .

Our task hewng w0 help all children 10 be the “best™
thev can. weare publishing Dinna's tale inthe hope thar

it will increase the seasutiviry of all of us 1o the special -

mecds of children, whether they are handicapped in the
relmively small wavs most of us are or they have lurger,
more severe handivaps. We hope that, seeing Megan as
a truly unique individual. we will look at all other chil-
dren us the unique individuals they are.

{suppose [ am one of those people who dreamed of
having bright beautilul wonderful children—and |
did My daughter Megan. who happens to have a
number of handicaps, is no less bright, heautiful or
wondertul than iny other daughter, Alyson. Megan’s
brightness shines in ways other than impressive [Q
scores or high percentile ranks onachievement tests.

Megan was born in October, 1978, When she was five
days old, Megan was diugnosed as having Cornelia de
Lange Syndrome, a rare disorder that affects the early
developraent of the fetus and results in varying degrees
of physical and mental retardation. In Megan it also
produced seizures, recurrent respiratory infections.
visual impairment, perceptual impairment, and speech
and mdtor difficultes.

While Megan was in the intensive care nursery. |
was put in touch with 2 woman who had a 5 month
old son with the same syndrome as Megan. (The
Lehigh Valley of Pennsylvania has an alarming
incidence of children with Cornelia de Lange
Syndrome, as does the state of New Jersey,) This
woman told me of an’ excellent infant stimulation
program for Megan None of the specioliss we had ro
deul with ever recommended that we get Megan into such
a program, ulthough research substuntiates that early
imtervention is cncal if the handicapped child is to
develop 10 s or her fullest potential!

Megan began attending school when she was five
months old. Initially, the program was scheduled for
one morming per week. Half of Megan's morning was
spent in activity with other children while [ attended a
parent-support meeting. During the rest of the morn.
ing. the therapist or teacher worked with Megan
through me. She showed me ways (o stimulate Megan
cognitively and socially and demonstrated exercises
and movements (o develop Megan's fine and gross mo-
tor control. | was expected to follow through with the
activities and exercises during the week. (There were
many times during those carly years that [ felt as much
Megan's therapist as her tnom. ) Our famaly 1s dedicated

KTA V and ME by Jesune Smith, Teacher

FPhrmgh BOEA, a humg-time ugpparter i P15 progrums.
o yrrmp of New Jenes tewchers wos ininaduced to
TE K HING thrweht LEARNING CHANNELY this tm-
mer by GRORGE MAMULNES JEANNE SMITH. u
thint grade  teacher i Bergenfield Ve Jeniev.
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A piotve peem Lilese rihet a preeion who 1003 the weeld
i foals 1t il het hoals ond hee emotions a tsuh KTV
prrvwt lrur hery whet yome ot tadeatt win ek
e weng kg Jeunne well b cmemeduatels it thes
are Linvutheny ne il vimgd pesple uhes ihorh ihe
wieh] thvwagh thrie meyv onid feelingt

Iheheve Tn 4 VKT perwm | dam | Naen by ceing
wtinly paterits, U oy oul When lieden
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aran, mnh
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fating s fastm b un'

Fory ot aaml nnages beasks evrp 1V

Mo aml Sfasnn way Liise iy taml, 2 it

bt oy wa et viuize e sireets af hallways
s e f P 1 Reip e

Ccantearn to work machings dnly by the fowh oethad

My memoreits are o KT capenences af of people  aot
of places. events

1 remeenber from nry cibdhood e thell of the Ninth
em Lights sppeanag o sy hinhday my three
turtles  lyimd inibe grase wakching o louds

Uve forwerten the famous places | s 20 yesrs ago in
Eurre. bt [ remenither Bethnad | & M aa | skopped
diwnt o alley afiet oo wch wine  frustraluon and
layghier 13 we broke Ihe language barmer in
luly  Srinking sed frxn & ihsck ol in Paris ving.
ing A the Hihiavhsus  Tunmmgt ido 2 cilepe
feennd 10 Saleburg  puthmg the cocogency yord 10
liainan Lo

I behieve L mus learrantrust my “nruihon” s hum by
more | have dane M) wilh muny (mpoftant decisions
NeTy ke - Wit suceess N | st oo skaly

This eppises k) orysell as dtcaw bt Lovy atteninon i the
pressure of Lnering curre uluim aml innfe st muon
¥ rea Ming LIIren via KT Ranenls imight belp nie

Afvi slthoamh ' 4 pabent privm, sometimes |
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Muegun and Alyson

o allowing Megan every opportunity for growth,
Therefore, we all work to provide 4 warm, loving and
stimulating environment for her, as well as Alyson.
Unlike many other professionals and nonprofes- -
sionals we have come across who saw Megan only as
"handicapged child” with enormous limitations and
little, if any, Potential, the staff at Megan's school has
been more than supportive. They have accepted my
feelings and allowed me to ventilate them. They haveal-
ways understood what [ was saying. and their disptay of
caring for Megan and for me has been wonderful. For
two years, Megan attended a full-day pre-school pro-

; gram three days a week and was to attend at least four
" days a week this past fall,

We were notified in September that Megan's pro-
gram, in Bethlehem, PA, was being cutto 2 1/2 daysa
week because of budget deficits. We are now in the
process of trying to find a program to supplement Me-
gan's shortened program. Our area of New Jersey has
little to offer the pre-school handicapped child. Megan
has been rejected from two pre-school handicapped
programs, and we have yetto find anacceptable supple-
ment to her 2 112 day program. | am finding that the
quality of Megan's education depends heavily on the
amount of time and effort I'm willing to put into the
search for the most appropriate placement for her. Al
though well intentioned. professionals in the field of
special education in New Jersey appear unable to meet
my child’s needs.

Therefore. I must be Megan's strongest advocate. |
have been very outspoken at parent groups meetings
and with the staff at Megan's school and was part of a
reactor panel ata one-day conference for educators and
health care professionals who deal with handicapped
individuals. ['ve alsodone an inservice for the Philadel-
phia United Cerebrat Palsy Center and the pediatn-
cians, pediatric interns and residents at Atlentown (PA)
General Hospttal. All carried the same message—~
health care professionuls und educators must be sensi-
tive to the needs of the hundicapped child's parents as
well us oy the needs of the hundicupped child, Thereare
100 many parents who are ntimidated by professionals
and whose children are secn by the prifessionals as
“cascs” tather than as children.

Being Megatt's parent 1s a mixture of wonder and
challenge. | want Megan 10 be the best Megan she can
he. Each time her doctor tn Phstadelphia sees her, he
shakes hs head in Jisbelief. She wasn't “supposed to”
have such o warm and vibrant personality. She wasn't
“supposed 10" be curious about the world arcund her.
Alluf the “suppused to'v"* for Megan went out the win-
dow, because we allomed Meganto be. We accept Me:
gan’s handicaps without succumbing to thein.

Megan 18 a unique individual. There is a part of her
that 1s handicapped. There are many parts af her that
ure it continte o enjoy Megan's sense of humor snd
Joyous attitudes toward people and hie, 1 koow that
what she lacks tn skills, she makes up for i oen-
thussasin. Megan s one of the most dehghitinl children
| knew. She doesn’t kaow the meaning of the word
“quit T Her arms are open o the workd, and she wanis
to gather 10 much as those biftle arms can hold, She
says YES tahife, and she tinds joy i learmng and in liv-
ing Megin can abso be feisty and stubbarn: She has g
mird of her own, and she will retuse o compronmse i
she feels strongly enough aboul an issue | adnnee
Megan's quithties. She 1y hee own person
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Magic of Staff Pevelopment

Recommembution Y, Coaduct trutniog s
(more than) two ur three weeks upart. Tne majonty
ot wachers takmg PLS programs choose d weekly wine
“ormat ftotfers the oppartumty for them o process and
intarmaton and practice the skills amd strategies
learfied 1 the session. There 1 a mumber of teachers
who chevsse 10 Gike courses over a ange of two-week
period of intensive study duning the summer Their
high level af participation and vn-task behavior leads us
w0 conelude that the learming preferences of teachers,
Iike those of the rest uf the population, vary Sunmer
evaluations are 0% higher than spring. and evalustions
for spring (ead 1o be 8% mgher than for fall  Classes
meeting after dinner tend 1o receive evaluations dbout
5% higher than those meeting right after school.

Recommends o n 4. Include  presentation,
demnnstration, practice, and feedbadk us workshop
activities. The heart of the tramng design of PLS
courses 1s this four-part process. Each three-hour
segment of the coune contains  presentation,
demonstration, practice and feedback. That's 15 times
per course! [naddition, the four processes are vaned so
that each session s similar and yet not the same. 1tis
this rotation that may account for the enjoyment that
many participatts report they experience during
learning

Recommendation 5. During training sesslons,

provide opportunities for smull-group discussion of
the application of new practices and sharing of ideus
and concerns about effective instruction. All PLS
courses contain at least three types of small-group
acuvity where application 1s discussed. The first
usually occurs spontancously at the opening of each
class meeting, when participants share with each other
their experiences and observations in practicing the
<kills learned 1n the previous session. Discussion also
takes place after the in-class practice of a skill or the
reading of the résearch supporting what has been
taught. instructors frequently report that the discussion
of skali and knowledge application is so intense and
enlightening that they nstructors must mudel the very
best instructional skills to move the group forward to
the next phise.

Teachers who comment on theit evaluations about
the power of the small group discussion may write,
“Thank you for allowing me 1o take such an active part
intearmng! 1 was never bored. Other teachgrs might re-
port pleasure that the small-group discussions were so
well paced and monitored by the instructor. I was
amazed that we actually accomplished something inthe
discussion!™ PLS training designs use concrele, activity:
bused. task-oriented discussion settings that Wuminate
the course research and lead toward greater application
and individualization of the course skills.

Recommendation 6 Between workshops, en-
cournge teachers to visit each other's classroom,
preferably with a simple, objective, student-centered
observation Instrument. Provide opportunities for
discussion of the ohservation. At PLS weare finding a
growing climate for recominendiny in-class uhservation
by participants in the program. There are two factors af-
fecting tn-class abservation® ) Teuchers taking the pro-
gram smay not be frnm the same schaols 1) Sehoot
districts report that o funds have been budgeted for sub-
situte teachers for this purpuse. While continuing toen-
courage ankl endorse peer ohservation. PLS ensures
observatian and practuice by bullding these acuvities into
cach Vhour segment of the progrants.

Hecamniendation 7. Develup in teuchers a
philimaphical acceptunce of the new pructices hy
presenting research und a rathonale for the effective-
pess of the techniques, Allow teachers (o express
doubts shout or uhjections to the recummended
methods In the sonalt group. Let the other teuchers
comvice the resisting tescher of the ust fulness of the
practicps through “lestimonies” 1o their use and ef-
fec tivesvens, Our expenience has been that leachers de-
velop . phitosophical aceeplance of research by seemyg,
hednng and experiering the ipcreased cLissreom learn-
iy ukd nuproved manugemeRt prictices resulting fram
therr use of researeh based skitls and techmgues When
PE S febbiests g omtse and legcheey give teedbi k on the
value o the researchiteomans, they siate repeatedly that
the resears h st b rebuted to usable professional teach-
i prak e Allowgh cach PLS program imcdisdes e
weare 1t sources for the skills leatned. the inajonty of
veathets read e rescarch aid begin to discuss it forap

e

phication only when they have cypericneed the research
i action through b instructor’s modeling uf the skills
and their own classroom activities. Modelling, practice
and vhassroom apphication are the keys to long-term -
rernahization of professional weaching shills.

When teachers express doubt and confusion, it ind
aign that they are learning. That is why testmony from
volleagues is so powerful. The opporturity for “'testimo-
m arisy then o, as evidenced by the laudatory com-
mients expressed both orally and in writingon pariicipant
ealuations. All participants loyg in their folders each ses-
sion their suecesses and concerns. Al instructors e
spond each session o the successes and concerns of their
students. We belicve that the power of educational re-
search lics less in its publication than its idenuification of
real. profexsional teaching prictices that work in the
classrooins of excepional teachers and can work inthe
classroams of others, 1f educational rescarch is univer-
wl, skillbused. and grounded inthe real world of teach-
ing practice. it will stand on its own merits.

Recommendation 8 Lawer tewchers' perception
of the cnts of adopling a new practice ‘through
detailed discussions of the “nuts and holts’ of using
the technique and teacher sharing of experiences
with the technique. PLS refers to  this
recommendation as the guaranteed payhack. A teacher
who 18 considering adopting a new practice must have
certain program-embedded supports for doing so. PLS
programs provide the following suppurts: modeling by
the instructor, three different practices of the skill
within the program session. with  subsequent
monitoring by the instructor and peers, positive
feedbuck on skill acquisition in small-group
discussion, assignments specifically focused on the
internahization of new behavior in the teacher's
classroom. and statements culled from research and
immediately accessible in the participant's learning
materials. We also respect every teacher’s professional
prerogative to discontinue a teaching practice if il
ncreases rather than decreases stress and inhibits
learning

Recommendation 9. Help teachers grow In thelr )
gelf-confidence and  competence  through

encoursging them to try only one or two new
practices after each workshop. Dingtiosis of teucher
strengthy and weaknesses cun help the trainer
suggest changes that are likely to he succesaful —
and, thus, reinforce future efforts to change, The
tratning design and field testing of PLS courses have
proven this recommendation 1o be valid. As a result,
PLS courses texch three or four skills of techniques per
three-hour session. We design the courses so that each
of the skills in a grouping is interdependent with the
others. In addition, the programs grow incrementally
from simple lo complex as each new set of skills builds
upon the orics learned previously. At the completion of
the program. participants are able to recognize how all
skills are related and are understood to be interlocking
parts of a whole.

Recommendation 10. For teaching practices that
require very complex thinking skills, plun to tuke
more time, provide more practice, and consider
actlvities thut develop conceptual flexihility. When a
{eaching practice requires comples thinking skills. PLS
analyzes its complexity and stmphifies the practice by
breaking 1t down miln it separate components. We then
design the vanety of actvities, ¢.g.. simulations,
questions, tole plays. programmed . instruction, and
muodeling. w enable a complex thinking task to oeeurin
a4 sunpliticd way. The participants ar¢ guided through
the comptenty to the realizaton that the teaching
practce can be applicd 0 many ways. The process of
fieldiesting and evatlpation of PLS progrania hay proven
imalusble nclanfymg wich complexines and cnabling
Uy 10 teach the most powertut skills through the
amphoity-of sophisticated design

We score webl on these ten recomarendations probably
Pecause we spend mare than N lnes the rescarch, de
velopmentand Gield st nie that others gt Asine
gle  course  requires 6000 houry~seven
penson years- e develepy Each thiee-hour seswon
represents 21 weeks, or S months. of work Ouronly tea-
sun o spending sonwchine andenergy mithe deselop-
et of uur programs s o ¢nable eachery o nternabize
the prag tices that will ke themmore suecesstulinthe

claroom
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TEACHING with T.EACIL

The book s mrany of you have asked Tor s alis
ready tor pubhcanon!

TEACHING with T.E.ACH.. Berfornaiee Vearn-
g Sysivin’ wity and m}ughu‘nl bk theut Progect
TEACH v being wrtten by John Charch. recenthy
retred stalt member of the Brush Colombia Teachers
Federntion, and cdited by Joo Haswnstah,

TEANCHING with TEALCH. s b aninsing and
conehensive discussion of the shills anl strategies
of Projpeet TE A CHL and how they are apphied n the
clawroum. Taken from tales wid durng the Mane
Experience last sunsner by members of the 2004+ and
SO0+ Clubs, the bk 15 full of ancedotes axl stpnes
that llmnnate Project TE A CH. and will enterain
and enlighten every teacher

Performance Learmng Systems i mw offening

TEACHING with TEACH. at its prepuhlication
price of $I0.95 Later. it will vost $12.95. Su by the
first on the block ...call now and order your copy. Har-
riet is waiting for your call at 800 526-4630.

The Parent-Teacher Conference Workshop

Performance Learmng Systenis’ two-hour wurk-
shop. The Parent-Teacher Conference has proven in-
valuable for teachers in preparing for and conducting
productive and positive conferences with parents. It is
a superb vehicle for relieving the stresy and anxiety
that often accompany conferences and for enabling
teachers to conduct conferences skillfully and profes-
sionally.

Uutizaing a sound-filmstrip. facilitator's guide and
participants’ resource tnanuals. the workshop empha-
sizes practical *echniques. “how s for:—

* Preparing students for the conference

* Smoothing conference scheduling

* Ustng the conference serting advantageously

* Planning and controlling tie conference flow

* Presenting students' papers as support materials

Complete with exercise and role plays, the work-
shop can be conducted by an administrator or other
schoo! staff member wha will take teachers through
The Five Phases of the Successtul Conference
* The Warm-Up
« Presenting the Student’s. Positive Attributes
* Reviewing the Student's Growth
* Securing the Parent's Cooperation
* Concluding on a Positive Note

Materials for the workshop are available from Per-
formance Learning Systems. The facilitator’s kit con-
wining a sound filmstrip and cassette (14 minutcs. au-
dible and inaudible advance) costs  $65.00.
Participants’ resource guides can be purchased on 2
ome-userfone fee hasis at a cost of $1.25 each for
orders up to 100 and $1.05 for more than 100. Each re-
source guide is consumable during training and be-

comes the propesty of the participant for later

reference.

Research Update

TEACHING through

Of course you always knew that there's 2 difference
betwren the sexes. .. did you know that it's really in your
head?

“Physicul anthropolognst Dr. Christine de Lagoste:
Utamsing. of the Unnersity of Texas-Health Science
Center. has discovered that the ditfercnee begween men
and women is in their brains.

Dr. De Lacinie has found that the mmm.('ullumm.'

the telt-to-right brain passageway farmliar 1o graduates
of TEACHING through LEARNING CHANNELS. 1
larger aad more bulbous in women’s brams theanan
men's. There are more connections between the bran'y
late ral hemispheres.

The greater number of conncetions between nght
and left hean of the female suggests the posibility of
mare balanced cross-commminication than in the male
heaon, Tnother words, somen’s bratnu iy he lews later:
atized and lesy spectahzed than iwen's.

The reater speciahvzation of the male hran e ey
plana why boys do better in mrath amkd spatial-reasoning
tsks insolved 1 geometry but do less wellin learming
to read With less crns-commtimeation beiseen the
hesmispheres of the bram, boys seem thave the edgean
using the right side of the bram

Dr. De Lacoste's Timliogs are supported by abserva-
tons of women  whose speech center has heen
daniaged. they arc mare likely thanmen ta recoser thetr
abihity 10 speitk, perhaps becaust of a greater abilsty 10
wse their right bramn for lelt bran leachony

This ditference may have o physical basn O De
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The Kirst Day of School

PLS'S waid Yo stop The Kint Duy of School 1
A fast paced, upbeat audios sk experence that will
wid teachers back to whool ewited. entiibsiastic,
ready to meet new challenyes.

With the right start. that first day of schoul ¢an be
4 tme for caabhishing o pattern of suecess and
cooperanon tha wil Tast througheut the school days
that follos — instead of. av 11 15 s lten, 3 ow when
post-vacation blues and end-of-summer letdown take
Aer

Buased upon in depth mumem with teachers, The
First Day of School cosers areas that can make the
first duy of school one of the best days
¢ Gearing up mentally and psychologically
¢ Getung Orgamued
* Showing warmth and congenmaliy
* Telling students what 1y expected of them
¢ Commumcuting aleriness
¢ {denufying student strengths
* Emphusizing staying on task
* Giving students a sense of accomphshimnent

Teachers can stan the vear off nght' The First Day
of School sound filmstrip can be obtuined through
PLS tor unly $3200

Project T.E.A.C.H. Review Tape

What's smaller than a breadbos, helps you develop
amd use your Project T.E A C.H. verbal skills to deal
successfully with spectfic classroom situations, and is
willing 10 coach ynu anyume. anywhere?

The new Project T.E.A.CH. Review Tape!
Available this summer to all panticipants of Project
TEACH —past  and  preseni—the  Project
T.E.A.CH. Review Tape will help TE AC H.ers re-
tain and use the verbal skills of Project T.E.ACH.
successfully in the classroom. in counseling sessions,
and 1n meetngs with parents. colleagues, and ad-
ministrators

The umque design of the Project T.E.A.CH. Re-
view Tape \nsures that the review will be different
cach ume the Project TE.ACH. Review Tape 1s
used  Situations and skills are immediately and per-
sonally relevant.

Built nto the design of the Project T.E.A.CH. Re-
view Tape are sound principles of coaching to increase
precision and confidence in using the Project
TE ACH skills—skills that heighten classroom ef-
fectiveness

The Project T.E.A.C.H. Review Tape 1s a singularly
powerful tool to prepare for specific classroom or
counseling situagons —anytime, anywhere, [nforma-
tion concerning price and delivery dates will be an-
nasnced early this summer, .

LEARNING CHANNELS

Lacoste found that hrain lateralization beging in fetuses
at least as early as 26 weeks and continues until the on-

setof pubenty Since girls reach pubeny before boys. it
may be that their brains simply hw: less time to lateral-
1z¢ The mals sex hormone, testosterone, has been shown
to affect the laterzhization of the brain, -

These sex-linked differences say nothing about n-
hividual nuelligence and mental abitiy. They simply
reflectfthe ways men and wumen select and screen in-
rmm./mn “Women scem to have a bias toward picking
ap infarniatnn presented 10 3 verbal fashion, men, ina
viswl spatral way Once the information 1s selected.
th=i¢ brains function in the sume way with the saine
patential . Dr De Lacoste emphasizes

She speculates about the reason for malerfemale

bhran laterahization. During the bran's evolution, nen

and women occupied dibferent places in = ar wild.
Feniles gathered food and nortored be - 4, while
inles hunted These activities, each requie - hifferent
Wills, may have foreed the male and fem ¢ brain to
owntee differcnily Females needed d inure integrated
undetstanding of the world, witle males needed mare
speehized skills, hke the ability to retan three-
dunensional unages of phices and things in their minds.

Whateer the explamation, the effect of genes ont our
e s 1y lest sgaficant than the ways in which we use
one genetic potential {0 through the interplay of nur-
ture aend natiee that we hunian betngs detcrnine bow
our whents aod capabilines atfect the world and decide
what eourse our hves will take.

BTAFF DIVILONINT
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MOTIVATION

By Steve Barkley

1 vften recewve phone calls from school district pee-
soung] asking if Performince Learning Systeims pro-
vides any warkshops on motsvation. The callees tell
me that teachers have requesied this topic most often
ot 4 survey of needs. While [n quick o respond
pestiively, F'm never sure what pant of which program
1 nught recommend 1 can easily relate everything in
Project TEACH.. PRIDE. and TEACHING
through LEARNING CHANNELS to the subject of
Mo enon.

A recent reading of Raymond J. Wiodkowski's

1. Listen to the students. Treat them
with empathy

Motvanon and Teaching (Washington, DC 2 Nanonal
Education Association, [978) contirmed my thithing
that metivation defics exact definition and under-
standing, yet provides ideas and approaches that can
enrich teaching amd inerease the oppontunity  for
successful learning.

The foliowing chants list some of the strategies Dr.
Wiodkowski includes under nwtivation and where
those skills are trained in Performance Leamning
Sysiems courses.

Project T.E.AC.H. trains 12 verbal
skills that help teachers to communi-
cate empathy and suppon. Group
Dynamics  skills also reinforce
students’ importance to the group.
Specifically included are the 4 major
skills used in listening, the Empathy
Statement, and three forms of
Supporting Statements,

2. Modet enthusiasm.

PR.LDE. focuses on the impon-
ance of teachery nonverbal mes-
sages incommunicating enthusiasm.
t trains teachers in nonverbal tech-
niques for transforming studcnts’
negative nonverbal messages 10
positive ones.

3. Guarantee success

Contracting, as taught in P.R.I.D.E.,
stresses guaranteeing student suc-
cess. By concentrating on learning
strengths rather than weaknesses,
TEACHING through LEARNING
CHANNELS helps teachers guaran-
tee successes that are achieveable.

4. Relate to students' physiological,
safety, love. esieem, and self-actual-
ization needs.

PR.I.D.E. trains the components of
8 successful reward system, emphas-
izing the importance “of knowing
student needs. Project T.E.AC.H.
enables teachers 10 identify sources
of student satisfaction.

5. Use humor, stories.and questions
for active student participation,

Project TE.ACH. covers the im-
portance and necessary components
of humor. PR.1.D.E. focuses on suc-
cessful questioning techniques.
Teaching wat. stories is developed in
TEACHING through LEARNING
CHANNELS.

6. Use problem solving, games, role
plays, and mmulaljhns.

TEACHING thraugh LEARNING
CHANNELS stresses the impor-
tance of thesc techmques for meet-
ing all learming channe| preterences,

7. Help students operate with learned
skills in their daily lives.

The steps for concept development
taught in TEACHING through
LEARNING CHANNELS describe
the inporance of combining skills
10 salve real-life problems for long:
terin learning.

i

§ Provide different learning modal
ttics to help students learn how to
learn

Teuchers Jevelap a talent for varicty
I lessons in TEACHING through
LEARNING CHANNELS.

These are just a few of the arcas Dr Wlodkowski
cuvers ad that are trained in the Pertormance Liart ing
Systems courses Much of the success of Progect
TEACH., PRADE, and TEACHING through

LEARNING CHANNELS lies i the guality of the

materials and the instructors' modeling the skills
outlied abawe Instructors woulit find this ook helpiol
iaputhing together the nany compaonents sbiotivatinn
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Project T.E.A.C.H.

(Teacher Effectiveness and Classroom Handling)
Project T.E.AC.H. trains your teachers in practical,
positive interactional techniques that will have a positive
impact in the classroom. PLS guarantees that the verbal
skills, momentum and non-confrontation strategies,
the group dynamics and decision making skills will
produce significant improvement in instructional
effectiveness.

TEACHING through

LEARNING CHANNELS

TEACHING through LEARNING CHANNELS directly
addresses the area of teaching effectiveness in the
cognitive domain and focuses attention and skill
training on the identification and use of student
learning channel strengths: on the analysis of curricula
based on leaming channels and the use of skills to
complete those leaming objectives: and the develop-

_ ment of alternative strategles to meet the needs of the

heterogeneous classroom situation.

&,

INSTRUCTION

STAFF DEVELOPMENT GUARANTEE

guarantees that teachers successfully completing
Project T.E.A.C.H.

P.R.1.D.E. :

TEACHING through LEARNING CHANNELS
will show observable instructional improvement in the classroom.
Whether you choose to have your own instructors trained to deliver these
programs, or you elect to work with the more than 1200 certified PLS
instructors in the United States and Canada, Performance Learming
Systems guarantees resuits that you can observe. When the PLS
implementation model is In place, Performance Learning Systems fuily
guarantees the desired, observable resuits.

—OR Performance Learmning Systems will fully refund your investment.

IMDPROVED

P.RID.E.

(Professional Refinements in Developing Effectiveness)
P.RLD.E, will help your teachers improve their instruc-
tional effectiveness: by refining their curriculum
questioning techniques; by reading student nonverbal
communication and using body language signals
successfully; by building a symmetry of classroom
rewards and penalties; and by analyzing critical class-
room Incidents to institute practices that offer the
lowest risk and the greatest gain.

COACHING TEACHERS TO HIGHER
LEVELS OF EFFECTIVENESS

Designed to maximize administrators’ impact on
teachers’ performance, COACHING TEACHERS TO
HIGHER LEVELS OF EFFECTIVENESS—analyzes the
research on effective teaching: focuses on identifying
teacher strengths and areas for growth using observa-
tion based on the effective teaching research; provides
practice in the verbal and nonverbal skills vital to
successful coaching: and creates a positive base of
experience in using the conferencing and coaching
processes to improve teacher performance in the
classroom.

446 Old Hook Rd., Suites 25-26, Emerson, N.J. 07630

Call DERFORMANCE LEARNING SYSTEMS Today

1:800-526° 4630 or 201:599-9800
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