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LI : : . : . . . .
/ .. . The Knowledge-Baseéin Perspective . T ; _ ' : KX
. ST My, assignment for this commission was to project likely. additions ™

Y | “to'or’ modifications in the next. generation of teacher preparation programs,

'especially those of an. empiricafly—supported nature.' Such a task is

4

_com;licated if only because of the number of different teacher roles in

» ‘.

our «lementary:and secondary schoors. These Jroles vary. often dramatically,

and are-differentihted in a number-of ways. There are teachers who fosf%t

] - L4

growth in the very young and those who work largely with young adults.. There;

‘ are those who primarily teach persons with conditions which ‘greatly
cdnstrAin or handicep ‘their ability to learn and,those who interact lsrgely-

\with youngstsrs of exceptionar ability. There'are teachers nho instruct.

__basically through very different media including mueic, mschines, art.

"and> athletics. There sre'those vho teach in settings where youngsters .- .

reflect considerable cultural homogeneity.and othera who daily are in the

.midst of very considerable racial and ofltural divérsity. Finally: there

+ are those who instruct across a spectrum of - subject areas and those who

specialiZe in buéuone of any, dumber of acsdemic disciplines.

Certainly ic is far beyond the capacity qf this writer and the scope

of this paper to sddress the manifold changss in the many ‘areas or domains
of knowledge'which have the potential for substantively impacting the eeveral
specialized functions embedded in these different taaching-roles. Neither

is. it an easy task for sny one individupl in any inclusive sense on the '2' o k
;‘ one hand or with great precision on the¢ other to identify advances in \*\L;".f;

.recent research and_hgvelopment which appear to pertain to any teacher _.I* '
N (and hence any teacher-preparation progtam) regardless of their assignment .y

\!or fun&tion. . _ ' .0 - \
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R § is poeeible in generhl tarms to identify guiding principles
, v .
VIR _— eubstantiated by or evolved from recent research related tp core tasks

.of most teacﬂers. '1 have identified fiwe major areas uhere recent .

’ ' -
Pl »

. reeearch inform. ae art and science of teaching. The first of these

: research literatures is concerned with the culture and climete of echoole

K and how. whet tranepires at: the all-séhpol level cqntributes to the a'

effectiveness of individual teaohers in-individual classroome. A second

. : - '

area of empirioally-based literature contributes to a fuller underetanding '
-of the ecology of ‘the claseroon. eepecially the nature and complexity of
common academic taske which students engege in. A third literature epeake

’

to- whatwe have learned necently about how young people grow d dé%elop

. . ’4 ‘ ) - o
and especially how they tendﬁto think'at different ages relat ve to different ; .'“ji
school. taeks. A fourth research literature contributes to a more complete ' * i

» 5 . \ - . .

- | understanding and deecription of those patterns.of teacher behavior found.

~

to be’ effective in terhs of pgomoting greater-than-expected achievement S
from students. Corollary to this reseerch literature are the recent

insights, gained in how to effectively manage a classroom and alter the

LY i

.social dynamics. of "the classroom in constrnctive ways. .
To be sure, the empirically-supported literature above’ represents

but a partial rEView of research related to compon-and core funotiona_
" of teachers. ‘l’here is a beginning litereture rela:ﬁthe wey in' which"

. teachere make decisions as "they interact with styd in tHe claeeroom; .' .
4 . o . ~

"which could be included. Neither are advances in tesching methodology
embedded in or wedded, to the teaching of’ epecific _subjects reviewed v

ndr was any attention given to the expanded knowledge basé of how

& L]
factora external to the school bear upon the work of teachers. ¢ .

" Prom Research to Practice SR - ' \

o

A straightforward way to proceed in terﬁe-oivthe task tseigned

s




" ﬂto me would have been to p‘novide ao"brief'explication of the salﬁant

. L]
.
p . ’ . Lol

. ’ findings from these various research studies and suggest where they

. N might. be incorporsted into progmns of teaching educstion. I have chosen *

» - . ° .
+

not to proceed in this’ msnner Ynainly for two reasons. '

L3

'% First. excellent reviews are provided in two recent volumes. One o'r'\.-
f T these publicstions is an- outgrowth of the 1982 Annual ‘Meeting’ ot; the o

Americsn Association of Colleges for Teacher Education and presents reviews .

\
|
L 7 [y s 4 : .
\

» .of the literature by a number of distinguishéd scholars in each of thée areas

‘2 noted earlier. This volume is titled Essen:isbl{nowledge for Beginning

o | Educators. Itwas edited by David Smith and published by AACTE, in - . ’ .
conjunction with the ERIC Clgaringhouse on Teacher Education in 1983. -

The second -recent publice‘tion wh:l.ch provides thorough rev:.ews of these
N

'v-:u':iousu research Stugies is a special is8ue of 'l‘he Elenlentary ‘School c < .
.o .
' Journal. The ed{tor of thst journal. 'l‘homss Good, has a lpng and.

di,stinguished history ohstudyi*ng teachers and tesching. He also °
: solicited |e:'ce11ent state-of—the-srt revi:ews fvom leading’scholars on | .

the topics identified earlier. -l{hile I briefly address th:l.s research - AOURL
in terms of its implic/stions for beacher prepsrstion,\l refer the
resder‘ to thesg two ‘sources yhich provide both a br_osder and aore in-- "
),1 A depth’ overview than ppss,ible here. - ‘ ’ B '

y

. . R

The- s'econd major reason that' I choose not to address the -top:l.c'

of the next generstion of tescher prepsrstion prog@sms ‘largely as a : ~

" litprature review is a prior concern for how these programs genera‘ily

might be altered. if not expsnded to accomodaue thess and other - .

.o additions to our knowledge base. I belﬁve these is substantisl agree- '

-

< flent among informed scholard sbout the. relevance of this- resesrch for

. teacher 'ﬁrepsration already. It is slsd incressingly likely that changes

0.° ) 4




0“,

' larger acale inprovemente in generali

in teacher preparation will be driven by tests of common or‘eeeéntial
\ .
teacher knowleSL . Hopefully.oauch tests will be tied to the empirical.

literature identified at the outset. However methodological difficultieam ' T

associated dith current testing; let alone the challenges encounterad in -

the translation bf reeearch findinga to Specific teacher training

practicee,auggests much work - yet to.be done. Whether theae reaearch L.

findings will greatly impact programa of teacher preparation in thq/
I L4

near future ds problematic from this. perspective. There are rather

»‘. ¢- . e L
profound and sustaining conditions whicﬁ‘continue to mediate the effective 3

adaptation of new knowledge to practice in programs of teacher preparation and deter ' .

thoee conditione need to'be addreaaed"

[ 4

in“projecting changes in the next generation of teacher preparation .and that

vy

1is the first purpose of this pager: B VT e /; ’ .
‘ICurrentrferleme In'Teachethreparatlon' s ;“. R ; LT f
“- First. there ig no - questioh that the level, quality. and tommitmént .f: ﬁ:
of resources which vary coneiderably 2uroes the bétter than 1200 o ' ié
institutions which.offer programs of teacher preparation contribute, £ 4".f
to the problem. ihie-ia not to eay however that smaller inatitutione oL 1?:

. »

L

whether alone or as part of any number Qf creative coneort*? do not .

at pgesent and cannot in the future offer hig qhality pfbgramq-reflecting .
state-of-the-art curriculum and instructionAl practioe. Nor does this
[ 4 ¢ i

auggeétothat when teacher preparation is embedded in inetitutione.with

afknowledge production'miasion that:they de facto serve as flakehipa

¢ -

of teacheu preparation. We know far‘better than that. 1 concur with

-
what David Clark identifiep as onk of the major comsequences of teacher - e
0 . N
education being everybody 8 bueineaa{however when he writes: v . )
. ‘ '.l ' s . <o s . ' "
., ; » - ‘ ..
t ' .
. . . » o N ‘ ' -
’ LY . d - .

gl oL
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“This pattern of proliferation (1) ailutes thé modest

~the b

[T * . ’\ . - , . . S . )

personnel "and fiscal resources of the field, (2) impedes
reforp efforts that require upgrading of professional
-stan;E;daTat the institutional level, and (3) divorces

1k of the training programs ‘from centers of know-
ledge production about education.

The‘bmnipreeence of ‘teacher education in higher educa-
tion is linked to four other characteristics. of the

"f1eld: (1) the lack of selectivity of teacher education .

candidates,’ (2) the.placement of this teacher training
at the undergradiate leyel, (3) .the.low level of fiscal
support fqr teacher training, and (4) the.lack of a

tradition of scholarly inquiry in the field. - (Clark, 1984: |

‘1 do now however share Clafkfs;percepqion-of widespread mediocrity

across. proéraﬁa nor his characterization of the general pool of teacher

.

trainere as having,exhibited minimal academic competence .

cq MY perspective may be biased having just completeo the' first phase of a.ﬂ <':

' study of proapectivﬁ teachers and t?e programs which prepare them in -
my state of Minneeota. We indeed m&y he mg}p fortunete than many>
other dtates or regione in this cp&\tgﬁ. ince it -appears that generally

~ wa attract ecademically able students aﬁdshave-programe viewed as 1arge1y 'i

e

the qualitx of teacher preparation across Fost programs including those

in rhie state.

bciences with- programs of teacher preparation -

’

$etive, 1 do maintain that the followinf conditione generally constrain

<
? ’
! 4
¥

!

1) ;he limited iangration of a etron foundation in the arts and

¢
] “

2) the fimised integration of a etrong clinical component through-

-

out programs of teacher preparation .

to the preparetion‘of teachers, especially throeghout these c{}nical

activities |

fentures which provide coherence to programs and a sense of programmazic‘

collogiality among facnlty and students : , '

" 4) the lack of inefitutionEi characteristids and organizationél

.

3) the limited commitment of the best. of Our_teachere'end K-12 schools

o 4

[ B
v . "

° .
" -~

Admittedly,

W




| | g
5) che, limited numbers of courae and credits which’define the/dcone

.

_;.' . of programs of- teecher @ducation T i S
Problem Identification 1s Not Problem Resolutfon. e -

R is. I m. sure. readily apparent to anyone associated with teacher

L

preparation for sdne time that these are 1argely neither new nor un-
. e’ .

- common concerns; For example. in re¥erence to«the lack of collaborative
e ) development between liBhral arts scholars and education’ profeaaors

s . .
'd -

a.distinguished dean of. the Graduate School of the University of Minnesota

<

i over 30 years ago exhorted. . _ : e
\ L oL °. . B
" The time has come in American education for the schoiara of ~
_ . . subject-matter specializati¥n and those who profess professional
N o education to f£ind :common ground and to grapple ‘unitedly with .,
. ' the problems of education that 'are crucial to th% oncoming
generations of our people. Misunderstandings. ﬁhere théy
befog the scene, should be swept away. Weekneses‘where it 18
¢ discerned, should lead, not to epithets, but to’ efforgs. to .
_ . build strength. Bases for mugpal -confidence and eo-operation . l
. .- should be 1ooke for. If there 1s alignment into enemy camps, .

c ot

LR
.
) -

? oo vhy not mutually explore assumed reasons for hostility and <,
S . make sure that we have, in truth./picked the right" enemies .
e ‘.. to fight. (Blegen. 1953) . -

'Likewise, the hue and cry eoncerning the need for a more substantive

oo v S

; and protracted curriculumwas underscored in a degcription of' a series

-l .,"'

of what were viewed aa milestene teacher education conferences held ?'&

in the lste 19503. ' ',/ - ) o \
YLt e .

. « . there ran one main theme (throughout these conferences):!  ‘w

Whatever may be the proper ingredients of courses -and hours

. o fu a teacher's educatton, they cannot all ‘be jammed into a +

- " four-year program. The teacher heeds a_broader and 'deeper _ _

education than.ever before; if this méans five, six, or even \

seven yearp of preparation, that is the way it will have'to

be. Part of this theme was the call from all concerned for °

much higher professionul'standards, with the insistence that

higher standards will lure more, not fewer, capable students

into the field. (Hodenfield ‘and Stinnett, 1961 ¢ 31)

()

.. ‘ 4 Why is it that wise women and men over severnl years, if not

generations. have identified the above as problema in the\initial -t




‘e education of teachere, in turg suggested wﬁat appear to be appropriaue.

albeit not always easily achievable, mean for alleviating ‘these ‘problems

_ and yet appear to have made: butllimited prqgreee in’ 80‘ many instances? R .
, .Certainly the prglifef§;ion of prog::ms wiT: the probleme attendant to ‘f?
this as noted by Clark pertains here ae an explanation. - There are other‘/»

i; . S 'pieueible explanetiona as well. Not the IQast of which ie that the' : ' -
i V . . I . -
" problems .in the past = pérhaps as at preeent - really are not as severe »

e or in crisis proportion as many critics and reformists would auggeet. S \
{ g.‘- .

- " S

g : ' ,J‘ at least not strong enough.to drive more fundamental changes in programs
of_ceacher'euucation. ,whatever-the reflitg of-the.preseu; situation, I

f-suggest that conditions in the not-too-distant future will magnify preeegt

sHbrtnominge. " ‘ * f W ) L
’u ) ’ ) ¢ 0
T \] F . ]

) certainly. the pervasive highly char d, often pointed rhetaric '
N .-

about the quality of :eachers and tqaeher preparation at this time 1is

not new. For example. only 1last week the cover of Newsweek in bold

» LY

in edycational methodology that steals from academic wor

-

|

; . . print aske. 'Why Teachers Fail' across a prawing of a teacher with a ’

L dunce hat drawn on the blackboard The iead story in thie one of our " .

iu ; = country 8 most popular magazines goes on,to underiine a two p&ge f. .
ﬁf_° ' | illustration with the caption. “Hissing the point. Teacher Training Vi.n ;;
Co often lacks rigor,’ etressiug instead a curriculum of irrelevanr cﬂurees ! "
|

) '_ , This period of time in education eircles ie eimilar in many waya

G N}

i ' to the late 1950's and the post-Sputnik gra. Then. as now. the clarion 4
\ .
| ' *call was. for higher etdnaarde and a return to éhe basics. There was at - e

that time an'-marnr--scuden:, and.l might add undifferentiated, o
i , indictment ef teacher preparation. fn 1958 the cover of another

pqpular:journal. Better Homes and Gagdens,:end its lead story ad@reeeed

[N




o . . . . . <~ K . ) ’ ; @
) what were'scen as massive shortcomings in ‘tedcher education. It was
.o - - ., . . . -

¢ B S titled.,"How Well are Our Teachers Being Taught"'uever Worse!" John
L . b [ ’ .
o ' ' Keats the author of . the lead article in. that jourhal described what he : -

{ believed to be a typical teacher education institution and. termed it

L4 ! 1 ' ’ - S
"Fairly Normal" He. wrote. I ' SR “-,f . AU R

A, future English teacher may spehd one=third of his T «
time learning 'How to Teach', and as little as ome- 1 i : Ce
'seventh of his time"studying English. Por this'reason, S
. the English courses are hasty surveys with no emphasis ‘ -
on mastery of any particular phase of" the material. I -
. Pplucked a paper at random from a 'pile of Fairly Normal
- freshman essays. It was eight paragraphs long, entitled
.+ "Hoy to Shot a Bow." Unfortunately, the author will not .
have, an opportunity ‘to increase his proficiency, because -
' ..Fairly Normal requires only one semester in-English '
- composition. Four years from now he may be teachlng
. composition to your child. Or perhaps they may be °
", ' teachdng French, which he did not study in 'either high
y school or at Fairly Normali because téacheis' colleges ‘ .
‘ believe good teachers can teach literally anything. ‘ (Keats, 1958 51-52) I

’ - °

~
o,

I am not suggesting that are not " 4n meny inatances major limitations

in the way teachers are prephred. I identified 5 major concerns earlier.
We should ‘be concerned. Those within teacher education should largely
wi:come-the attention reviaited.upon us once again. 1 am point}ng out that

ilar concerns in’ the past‘have-ciughz the public's?attention Qithout
major consequence. Certainly prestigioua commiseions havejbeen formed '

in the past to'recommend changes for teacher educetion wﬂthout major T ' _'.
¥ ) .

consequence. I turn now to those'conditions and events,on the horizon

[y

whidh have the power to drive more.substantive chénge especially in- terma

of the problems I have identified.

The Changing Global Demograghz : . e

Present demographic trends should have a profodhd impact. They could
., well trigger a sttong coalition oﬁ advocates for teacher education. ;,wao
asked to address the next generetion of-tencher education programs, :

v

: .10

e




In an attempt to provide an historical perspective over approximately

¢« » '3 generations relaft_;i.ve to thangirg social cond':l.t:lons. I qdote from a study
3 - A
of the social context of teachers in the late 19303. ‘While this vas

reported as a nhtional study. obvi%usly the teacher% described below

A ] »

ied to' teach in smaller rural communities: °
As to conduct, teachers. board members, students, and
laymen were asked to indicate their approval or disapproval
of . teachers engaging in a wariety of behaviors (for male -
and .female teachers’ separately), and in“one .study, teachers
were asked to”estimate the probable reaction of.the community
to teachers who engaged in such behaviors. . . . The most
universally disapproved forms of teacher behavior among .
‘the reporting gtoups were drinking alcoholic 1iquor and - '
. dating students. Running for political’office and making e
.political speeohea tended to be disapproved. - Of perhaps
. greater 1ntereat are the forms of behavior which were-
L approved or on: ﬁhich there vere no clear normative _' ’
expectations: dating a town persor or another teacher,
deaving the-area over the weekend, buying clothes outside
the area, joining a teachegs' union, smoking id private,
dancing, and even teaching conttoversial issues’' (mildly
disapproved by board members), ¥ . . _Expectations on the -
- a female teachers in a few areas were more restrictive than
on ‘the male teachet, particulakly with respect to smoking

Contrast that with socio~demographic dataf my good friend and

.

colleague Martin- Haberman shared in a recent article: * o »
a A )

In 1982, glmost one of every 31:( student; enrolled in the

_public schools was from a poor family and almost one-of

; . every ten was hahdicapped. More than one of every four .
" students enrolled was a member of a minority. All thise . .
data were up-from the previous decade. - ‘ T

1f present trenda qontinue--and there 'is every reason’ to
' believe they will accelerate--the public schools in 2000 will’

have substarttial aumbers of minority. ldw-income, and

handicapped students. . An ingreasing numberfof cities:(and

states) will have schools where the majority of students

will be characterized by one or more of these attributeo i !

(that is, minority. poverty; handicapped) ‘ : -

tute the majority of students, Spanish apeakers will’dominata
. (for example, Texas and New Mexico). In other atates, the
new majority will be composed primarily of Spanish speakers
- and Blacks but will algo include several mdnorities. such as
. Asiatics and Haitana (for example, California, New York. and
B Florida) . -

’ r . o
: ’ ¢ .. . 11 ' ‘ : AP -"

. . .
' . -
N T L T | 1 & e e I P T T Y P S N - L

L4

f - and playing pool and.billiards, « s . (Cooke & Greenhoe. 1939:; _ 1768),.

In some statea. where the minority population will consti-- - }f' )

L
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.- l, : b ~. ’ . ,‘/. i ’ v :

. . In almost every maj;z/éity of over 500,000 population, . . . A
. ‘ ... the majority of studénts will be those now- dgfined as . ' ,Q
“minority, poverty, handicapped. The shift in-the - Tt _
general population from the oider industrial areas 2 ‘ ) ¢
to the Sunbelt will not mitiBate this rend. Although’ T
. ." +y the Sunbelt has almost all the fastest-growing urpan - d . ’ .
.- - areas, it is also’ cnaracterized by large and rapidly . = v
increasing minority populations and increasingd number- '

| ' _ _ of “poor people. (Haberman. 1984 : 498-499).,. ) o

| , This increase in ethnic diversity and the likely concomitant .

!
- ’ . [ . - '
; - exacerbation of “differehces in resources and opportunity betwee:d the ' \//J

; . . . : ' \l s of i’ ‘ : ot
| _ 'haves' and the 'have nots' is but asreflection of'hven more dramatic
| . ' : -

4

- demographic trends internationally. At the recent Unjted Nations

International Conference on, Population in Mexicp City, the population . o jéE
data in Figure 1 below was shared. . N S o

S \\ . . Insert Figure 1 here o ' SN
\ ; ' i PO : , B

New York .City, currently the second 1argest city in the world and but . ”_:ri

. .. one °f only thrge ctties of 15 million and over, "is prOjected as ‘the sixth _;%

| o

1argest:city byﬁthe year 2000. The United Nations' demographera ptqjgs; mff

. e < B ¢

20 cities as having 11 million or more people by the/tnrn’of the century.
S ’f?hefe are only 7 such cities now), ine/ggiteaJStatee, Canada, Westera . ' -j
Europe, and ﬂus}:rialia will b}teﬂ{;sented by only two cities of this

: - .

_size: New York ang;Los’En;eles. Both 6f these cities in light of theee - ‘ \

/

* *® gurrent m/gretion patterns will likely reflect even more cultural diversity
7 . ¢

. - than at present with a large Spanish-speaking population._ These data. >

w,' ‘ should give us all pause for reflection. . . ) d
|
|
|

14

- Again contrast this social context‘with-moré recent socio-demo-

graphic data about teachere. 'Thé'Center for Educational Stitistics

-

° «% o ‘ £y It

(1981) reported that 91 percent of recent Bachelors Degree recipients )
and those newly qUnlified to tedch were white, non-hispanic, 6% were : N

)
black, anﬂ 1 1% ‘were hispanzéq’




L

N

1980 popdiation_

« Projected : :¥) po§u1

.' ation
- gln'milﬁions) o R (In millious, ,
f ;V:_ — \. - . , : .
.1/Toky0dYo§oham§. 17.0. .1/Mexico City ‘ 26.3
" 2/New Yotk 15.6 2/sao Paulo, Brazil 24.0
' S/Mexico\Ci;y"‘" - 15.0 - 3[T9kyb-¥okoham$ 17.17
4/Sao Paulo, Brazil 12.8 |  4/Calcutta, India  16.6
5/Shanghal, China  1L.8 , | 5/Bombay, India 16.0
6]Bdenos Aires -;10.} " 6fNew Ygtk**i* 15.5
' 7/Londén- 10.0 | 7/seoul 13.5.
8/Calcutta, India* \, 9.5 8/Shanghai, China 13.5
. 9/Los Angeles 9.5 . 9/Rio de Janeiro 13.3
10/Rhein-Rhur, W. Ger. 9.3 . 1G/New Delhi, India- 13.3
11/Rio de Janeiro 9.2 11/Buenos Aires, ., ~ 13.2 ’
12/Peking 9.1 | -12/cairo, Eggpt™ 13.2
..13/Paris _ 8.8 ‘| 13/Jakarta, Indonesia 12.8
" 14/Bombay, India 8.5 14/Baghdad, Irag 12.8
15/Seoul - 8.5 15/Teheran, Tran
16/Moscow - 16/Karachi, Pakistan 12,2
17/Osaka-Kobe, Japan ﬁﬁ\:tﬁrjxw\‘t?%Lﬁtanbufl T;rkey 11.9
‘| 18/Tianjin, China 1.7 18/Los Angéte 11.3 |
19/Cairo, Egypt -1.3 . 19/Dhaka, Banglades ,‘=11.2_‘
20/Chicago 6.8 | 20/Manila, Phu_ippinés' wa

Source/United Nations

"

" Figure 1 The 20 largest citdes in- 1984 and 2000

A
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A - Based ofi a 1arge scale study of teacher preparatiqn in the late 10s., L
hy,yarger, Joyce anq Howev, we eevel the following profile of a

“'typlcal' teacher'opndidate.ﬂ ' . T ! .
A [
. A discussion with tiris average teacher candidate about
" . Her background creates several impressions. One is of _/
. " provincialism, She etill tends 'to come from a small eity or
from a rural area. She and her colleagues are clearly :
. monlingual, with only *hree percent stating that they could L . :
use either Spanishi or French 'as a mediunt for instruction - - . ;
_ _ " (fewer than one percent specifled any- other language). L e
- o - Five out of sfx of the students attepded Coklege in their o .
' ° home state, with an amazing two-thirds attending college
within 100 miles of.their home: She and most of her' . S
.colleagues selected their teacher training- institution T A
because of the programs ‘that were available, the cost
. - factor, convenience to home, and what was pérceived as .
' "~ adequate job’ prospects upop graduation. (Yarger et.al., 1977: 36)$
’ ] ”
There are, of course, major differences amoﬁg individual teacher candlda;es

-

in terms of background sno one must be®cautious in terms'of attributlen

to social or economic strata,- Recenr studiea st specific 1nstitutions -

and in more defined regions of the country such as the study underrakgn .

by institutions preparlng teschers in thia state suggest atudent _profiles

‘may well vary from region to region and 1nstitution to 1nstitution. N -
Regardless the largely white, monolingual and somewh;t psrochial Lo
v perspective of these teachers appears generalizable. For example, when | .
we asked/teacher education stuﬂenta in .our preserylce study apout oo | , | '{fi
preferences in terms of the: context in -which they would like to teach, “
\\\/,*;_fhonly 1 ln 3 suggested they would prefer a multi-racial’ setting, -
| The maj rlty desired to teach in either a suburban Qszsmall town
setting *ich only 12 percent expreasing a preference for an urban "
setting. \Given this background and their likely experience in their
preparation for teaching which will be discussed shortly: this should

not be surprising. o - .

14
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_The impact of hes changing demographic patte ns ahould be e

increasingly’profound in terms of the attitudes. Hehavior and fundamental‘d

life-style of many. While I cannot predict/;he multiple implications

o /

" of these patterns. the challenge to publi¢ schools, especially given
the preaent and-for-some-time-in the/fu:ire teaehing force will be Veru.
very considerable.y It is difficult not to project considerable turnoil :
on the horizon, conditions which will greatly challenge public schools.
. I suggest that conditions in our urbaa areas : eepecially will indelibly
'_ underline 3 major propositions.

1'~\§; 1. that a strong system of'free public schools is esaential to

2

this country - K

’ L]

: . , ' I
2. that highly competent teachers are the absolute cornerstone

-~ 7 _ . .
-

to the success of those schools -

f /
-

5,Mr_wm;3. that greater investment'inothe preparation of'teachers 18 needed

We ehould strenuously reinforce these propositions now with specific

'} .

proposals for how teacher preperation can be edzengthened.

f ¢ v

Alternative approeches to the preparation of teachers.need to be'
exolored and systematically etudied. Means of " credentially qualified
individuals as teachers without major commitments of time for further‘

0 t ,
educqtion ‘should be pureued. However.tin light of what' will be growing,

not receding, challenges to schools and teachers, schemes which will

. evolve to attract 'more qualified' teachers’ or to insure better preparation
* for "the realities\yf the claasroom" that are founded largely on expedience
will only further contribute K the challengea which lie ahecd. Most

| aesgf%dly our primary course

protracted. training SLrongerlinke between general studies, profeaaional

knowledge, and pedagogy studies’are needed to meet-the challenges aheadu

o

st be toyard more suﬁstantive and

'.qg.‘m'

»
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More Than Raising Standards .

Thc_prepsrstion‘of tsschers is.of'courss integrally related to the

.. mission and structur;‘of schools. How wild our schools accomodste'thsse
*

-

. dramstio shiits in demography? My. close colleague Willisn Gardner provided

. 2
what I believe was one of the most cogent analysis of 'the report issued
by the National Commission on Excellence In Education. In his critical

analysis he notes-how this Commission which wss chsrged with sssessing .

the extent to which "msjor social .as well as educational chsnge in the

°1sst quarter century has sffccted student achivemsnt," largely ignored

4

the profaund impsct of the era of access and opportunity which occurred

i

_over the‘gsst two decades. Likewise ths.Conmission appesred lsrgely

oblivious of the trends noted here. :he“shsres forsten Husan's ‘studied

'.ohservstion that on both sides of the. Atlantic a new educational - :
a~;underclass ‘has- evolved—snd~thst this—is -the. most.seriousuprohlem ‘

Eacing schools today. This is to say that less formally sducsted

L —r

. parents tend'to be suspicious of the schools as an institution snd very
" early in their school csreers youngsters from these homes give up compsting
for success. The dropout rate in msny urbsn settings by studonts in this,

‘underclass’ is tragie. testimony to this observstion. : 4 L | !

-

. Gardner cautions against proposing,simple solutions to complsx
{
problems. i.e., focysing lsrgely on. imposing harder study snd hsrder

subjects and asks for further reflection: . '
Can it be that after decades of encouraging all young
people to attend high school that we are left with a
pattern of alienation? Do adolescents (and parents)

_ from the "underclass" perceive the educational race

t. be decided‘beforq,it starts along sdécio=-aconomic e, L L L

. 1ines? Clearly,” the problem noted by Husen is potentially, . -
of the first magnitude; its solution would -involve far . . .

' more’ than a reconsiderotion of educationsl standards.
(Gsrdner, 1984: 14).
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In a similar criticiamof the recent p;oposan.;urzrgfotm of

S

-education the veneiqblé Harold Howe shaged;theae obéervutiona;

'Dropquts: I 1ist this as the first’priority: It is

- absolutely-astounding to me that eo many intelligent L

o'_ I

people could look for so ldng at American schools and '

say so l1ittle about this problem. John I. Goodlad says in _

A Place Called School: "The quality of an educational
institution muat be judged on its holding power. not .
just an aasesament of its graduates."‘ I say “amen" to
that. ' , . S o
. e . : e

The faqt -is, of coucse, that the national groups 1sauing
‘reports on the schools weren't ‘terribly interested in’ this

~gubject or even in thd 5.5-percent 1ncrease in the schoel -

*

dropout rate from 1977 to 1982, Their recommendations for '

' more homework, more demanding tourses, lenge: achool days, -
* gnd more tests are Iikely to be,implemented in ways that
“will furcher incredse the number of dropouts, although some .

: schoole-may be skil}ful enough t? avbid this hazard.
(Howe, 1.98%; 1). :

|}

'Perhaps John Lawson, Massachusetta Commdssion of Education makes the

po;nt most graphitally. "If a kid can't clear.ﬁour feety it doesn't do

L ]

much good to, raise the bar to four feet, six inches. It doea help to

give more andqbetter coaching. more and’ better trainiqg."

¢

oo
v

The assumption it appears by.many achool reformefs is that a new

[ 4

_orthodoxy can e created 1n the ngme of-tigot and quality.

Howe, and Lawson obviously are not oppoaing high standards.

o

Gardner, .

fheir '

argument 13 that unless changes in curricular standardq are accompanied

suhopls. in the way teaphera and_ptudantq are organigad. in how the very .

" as well by fundamental changea in the climate whith exieta Ln many

craft of teaching 1afpuiaued, and in how students can be 1nvolvhd in

é&

more authentic ways in 1ea£ﬁin§. that these efforts.to mandate rigor

w111 accomplish little. *

It Ls here that the growing knowledge base which 1 identified at
the putset takes on such critical importance.’ Froug;hiu science of

pedagogy is derived much of the teacher p:gparEB}an curriculum which

. ]

‘e,
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-eddreseee-tbeee‘criticel needa above. The claeeroom teacher'e knowledge '

of subject matter muet many times each day ‘be filtered through a repetoire

of ekillful inetructional strategies. Certainly. teachere' knowledge
3.

of the subject matter in which they inetruct is essential but vithout

4
" insights into the. ecology of the<claesroom. the nature of learqer and .

AL

learning and a command of varying teeching methodologia and a knowledge .

-

of when to employ these. the result too often 1is sterile inetruction Y

falling on lergely deaf ears. o

- ’ = ’

-_Future Conditiens and Current Constraints o C 3

-

| What is the relationship between a merkedly changing eocial o
' R
demography and the five constraints in present teach" preparation ’ ;giF ﬁ'&*
.—/ P - N
- 'identified eprtier? The first of theee ‘was the weak link or lack of

‘integration between the arts and sciencee curriculum ‘and profcesional

education. The:need for underltandinge which contribute to living v
'barmoniously and teaching effectiwelyin our rapidly changing eociety | 'f

will soon surface again as 8 priority. 1 believe that lessons learned from

how many attempted to enhence‘our eocial conscioueneee in the l9609fare

Q
1

| inetructive here. - There were many quick—fix' esponeea in our'highe '|'

5 NS

education’ curricule at that time. Siegel (1981) speakd to the ironic '\;

rasults of such - ell-intended efforte. . : .
o The jargon of atudies intended to. promote pocial reform=- .
appreciation of culture and.wprld valués,” "exploring "
himan nature,” "ethnic heritage grograme." Mglobal
' 'perspectives"-«cdnceals a shallowmess ih the resulting ..
- etrricula, It 1s not likely that students will come to L
' bny real understanding of human nature without studyjmg o
‘1literature and history. It's not likely that "global -
perspectives” will be informed 1f they‘are taught without
. geography end foreign languagea. "Relevant" contemporary.
igsyes can't be- greeped in any depth without some back«

l_




means of more 1ntegrative. a11-1nst1tutiodh1 study of teqcher prepera:ion

L

~16«

ground in the nattual sciences, mathematit¢s, and economics.
Pepular, contemporary treatment of social issues leads, at

. most, to shallow understagdihg of those issues. "What ‘ia

worse, it teaches that hidtory, literature, mathematics,
science and languages are, not really very inportant in

dealing with contemporary issues. Such studies promote
nothing but uninformed and undisciplined comviction, which,

even if right, has no roots in knowledge or reflection..

.(81ege1 & Delattre, 1981; 17).

and planning across faculties. to forge Atronger linka be:zeen arts and '

aciénce and teacher eduqation faculties.

-

at many colleges and universitiee.
1dentified as eseential by"Siegel ba bets#r 1ntegrated witp profesaional

studies? : '

addreased at present in teacher education programs apeaks to the’ solution:
@ .

. . of these studies is not one of content but of ‘'the interpreta~ .
axtion and appldcation of a multicultural perspective in -
. teacher education curricula. The missing element in multi-
. cultural- education is that it js thought of as subject-

A theme such as global underotanaij:>hqs'£he power to drive di&logue'

v
. “

expanded'teacher preparation curricula will remove 1: from undergraduate

v o '

o atudiea. For the time being, however. a hopt viable opcion 13 to puraue

A )

: - .
L -

Rodriquez in reviewing hoy. mulcicultural pqrepectives tend to be

L}

The principle problew which emerges from an analyeip

matter and not as §.curriculum-wide consciousness., This .
ideal ve real gap has occurred despite the°best 1ntentions
of literally thousands of dndividuals, schools, publishers.

. & 8tate depertmente of education, and accreditation agencies.

‘ The primary reason for this gap has been the absence of -a

holistic view of multicultural education, 4 view which
incorporates and integrates multicultural perspectives
and teaching throughout the entiye teacher education
-program, - (Rodriguaz. 1984)., o

5
-

Perhape 1n‘time :he move to en

How might the foundational atudy

. o

» .
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-and I identified cheraeteristice of our college located within a | L .

* o

' ’;‘ideologiee. ‘historical epochs, and national boundaries.-

L4

-

LY

' examples from all of the world's knowledge, transcending cultures, )

oIt enables faculty and students to cooperate across departmental

Certeieiy it ia ne simple task .to b}oaden etudent and:feculty, ' T
b . : - . h

[

e{\deretandingsw of ggd ettitudee towards cu-lturee other than their

own = to achieve a curriculum-wide coneciouenees. IWilliam ‘Gardner .

major ‘university, relative to achieving a global perspective (multi- '

)

culsural could be eubstituted for global): i M ]wa;L:;w»— ' ".1,:_153ﬁ

° It provides: faculty with Opportunitiee to he.international and

cemparatiwe in their teggg;ch;’fb be{}niversal in the réaim from o
which data‘are drawn, queetions are) aeked, and'ideae are teeted., o

.

".

° It:provigee"etudegte with a curriculum repreeentative of ideas and

° 1t providee fot the presence on eampue of faculty from qtﬂer , -

countriee and opportunitiee for our facvlty to do research and’ to

teach in 1nstitutiona in other countries.

-

* 14

? The student'body includes international students in eubetantiel.

1 .
_numbers,‘to ensure a mix of cultures and viewpoints.in the ehtetprieg;'

_ofuleatning.
" R

- _ [ ¥

° 1t provides a wide range of opportunities for students, bothes o fj

undergraéﬁaxe and graduate, to etedy and do research abroad. "
. toe e o

. and collegiate lines in carrying out:ipternational ptojectby/.

A -~ \

International activities are organized qo0 as to facilitate the
effotts of Eeeeltylwho yieh to epproach questions ih an intetnetionel

comparative, and'croee-dieEiplina;y‘mannex,
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"o Ie'valuep internntional contributione in the hiring, tenuring. R

-

————

. promoting\ and salary discussione of faculty. )

. : ' v
[]

° f¢ afforde\faculty hnd‘etudents opportunitiee to gain experience L
» .
»  and to eerVe\yith interndtional technicel aseietence projecte and

‘. . . other kinda 0 international vork. |

In summery. §\believe that a greater emphasie on a needed global

perepective will underecore the need for examining how contemporary

.
3

.Aiasues ‘can be better related to core disciplines as Siegel suggests.

-

This theme can also bring faculty and students together in a variety of

' projeete across collegea. Such alliancés are not alwe?e easy but .
o’ ' .

_ certainly multiple opportunities exist in many institutiond for' demonA\ .

strating not only curriculum balance but numerous interrelationships

.

k]
-2

between general'etudies and. professional teacher education.

e . The Extended Involvement.of Teachers

' y 4 . .,

A hecond major eonetreint identi%ied was fhe lack of first-hand

. involvement by the best of our teachers in snbetantive.waye throughout
i - T t . "o . ] : )
our programs of”teacher”preparation.. How might a more effective pertner-,

[

ship be achieved? A numbor of factors are likely.to promote relatively

€

higher teacher salaries in the immediate future including rather drametic

changes in many ‘situations. relative to eupply end demand, heightened

. s
',

}' : public concern about. queli*;. and deviatione from current collective

o bargaining arrangemente which are designed to raise beginning teecher

ealaries. An example of thie would be bargaining for identical reieee

i for all teachers vegardless of treining or experience during a given
| ; contract period’in order to build a higher beginning base, ﬂhatever

-~

salawy inroads are made in the imnediate -future, I predict will quickly




_'here. A major concern now ie the qqplity and status of“teachers. The

L

!.

.

- .
| . ’
s

- 1 believe that growing acknowledgement of this will epur‘the teacher

can contribute in more substantial ways to initial teacher preparation

. standing an increaoing emphasis on teacher accountability thp concept '

-concept of differentiated staffing and hierarchical roles with clearly

L] L

. ’ [ . ' ~19- '} . . :. . “_'..
. ! 'Y .

. . ! - ' . . P . Y
" be eroded if these ‘.re n;:\éken as contributing to desired achievement I .q:j

Ay

by studente. A look at the preeent prioritiee of teachers is inetructive J

Q

poeition of the teachers' organizationa is that higher ealerief’gill

attract better teachers and enpence their statue generally. Demonetrating oo

euch a link ie v!ry unlikely, in the near, future, especially iIf I am . .

correct in my projection of more difficult,timee»ahead. The likelihood

.

is 'rather that/teachers will come utnder even more fire.' o . " |

In the'long ruh one eimply cennot expect HWajor edvancee in teacher‘

»salariee without a concomitent move toward. initial preparation;more .

-4

commensurate with other professionale. It ehonld be-clear to tﬁe leaders

¥ .
in the teacher organizations that the key to significant advancement in v

the status of teachere and what that reflecte.in terms of salary, eutonomy -e_fé
- . - . - . . . . ! - } P
and working conditions, in fact, is rooted in‘their initial preparetion.
[ ’ . ’ ) . . 4 ¢:

organizatione to work more closely with their colleagues in-higher,

educat on in this regard.

’

There 1is aleo an importént*and timEly concept ‘through which’teachers

4 .

and at the same time enhance their ‘owrd credibility. By thie 1 refer to _
the further development of the concept of career lattices.' Not with=- :
of me;it‘pap;ie.immereed in such a political morass and confronted with :

such diverse practical reelixieefthex‘it is not Iikely-to gain any

‘»

widespread endprsement "in the immediate future.  On the othér hand the

- 5 . ,
specified differences in .the scope and nature of responsiblities is an
a

"idea which has been with us for a long time and’it appears that at long
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of leadership roLe for teachers. whethercche te employed ia master ‘ " e B

%acher. senfor teacher, or lead ceacher is one which p15ces teachers .o
in a teacher educator function and especially one which can assist
. . e

e
. .

'firsr:-ham_! beginning teechers. - ' \

The deﬁel'epment of varicus ty‘pe—s_of ci_inical rofessor roies assun;ed d
» ) Lo : . '

%y' teacners would comunicatg to the general public&\a more profeseionaf

‘ o
posture than the present one which is often viewed as unnecesssrily sel{- e i

serving. . It. would alao have a very important iaffect on ret;aining out- -

~

etanding teechets and of ..course coyld ma]te a very rlal 9ontribution to
+ hd )

addressing what I ‘believ{ ia }he most basic problem currently i} programs

e

> of initial teacher preparation. that of ﬂme weak ﬂinic 1 conponentr .

. , .

.

Coaliriona between those in teacher education and the tépcher organizations

** should be abie to garner support for such 1eaderal;ip rolds. It is'a . .
L . . c 13 .

-'concept that‘ has conaiderable pot':ency “Eor both beginning nd experienced

!

teachers, yet ia largely misunderet:ood by both teachers AI\d teqcher

ecincatora._ Certainly this commieeion shéuld consider how e\nch a eoneep ’
{ . “

can be fostered, R ‘

Clinical Integration .o . . o ' |

The third major ‘conetrainitgfactor jdentified was that o!:\ clinical %7-*,

\
i
v

integration throughout programs of teacher preparation including early
. . , \ A

. .

and continuing experiences in schools for prospective teachers. :
' ( o : C » - - ° .,

In some respects cenaiderable momen tum for addressing the prol:gl_lein-hae
been. ‘achieved already.l The most common falteration An pro‘grama of v - b
teacher ed\fcation across the cocntry_ in recent years ha_e been the .
1increased ,nu;nber of' hour‘a preaervice_' teachere spend in achqois at . -"l
-warieus atap;.es threughout their preparation program. It is not unconmon

4 o
.:/



“- - . . ' ' . ‘ . 5
for the prospective,teacher.td'have at least 200 hours of‘involﬁementlat

V- .
] \ -

g . . schgol sites priar to student teaching; In an effort to improve initial

St . -teacher preparation there have heen ststeslthat have mandated the numbeér
| ' . | - ' R . ., . ’ ' ' - -
i; of hours which preservice students must spend in these clinical .
T _ o Lo - S L ’
ST ' activities. While here in the state oifMinnesote there has been no

such.msndate fortunately, ths institutions snrveyed recently nonetheless -

all report more snbstantive involvement by their teacher candidates in
?-
~8chools in recent yesra. While the quantitv of experiences in schools

- has increaeed. concern about the quality of these activities in many .

- \ instances appears jnstified The occasional observer of teacher education

L4

policies and practicéﬂwwould asaume a considerable degrée of collaboration
A - ?
{ between teacher preparatiqn‘yéograms and coOperating~schools. One could

» - *

expect, given the major responsibility of‘“cooperating" teachers, that
taey would be—selected with considerable cara, provided specielized .

'".trainfnﬁ',and be substTntially;xeimbursed for their efforta4 This is
s

simply not the case. After examining data’ dﬁout student teachﬂng policies
and prectices frqm across the country in the late 19708 we wrote° e

+ - Fewer than one~fifth of the dey artment chairs reported :
level of experience as a teacher,' advanced training
ox previous supervisory’ éxperience as the most important © .
, factors in the selection of coopefating teachers. .
¢ . Instead, the general reputation of the teallier and a v
' wfflingness to work with student taachers appear to : '
be the’ chief criteria for selection. o
Ed
v . It may*well be thet the role lacks eppéal for many
 teachers. A'sense of professional responsibility
o ° on the ofie hand and the reciprocal assistance provided
. by the novitiate in the classroom on the other appear
to be the basic incentives for*assuming such a fle, ° *
_ Certainly, the modest Ronorarium provided in half-
~ %he inscitutions to cooperating teachers has limited N
drawing poweér, to put it mildly. The.average program ;
offers $30.00 but many provide none. (This figuve R
has risen but only modestly in recent years). Various
dnkind considerations and faculty assistance to teachers
of one type or another are provided toesome degree.’” No

L 4
.- -
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. barticipation in these activities. Selection again appears to hinge. ) _ ,_.;;
‘ primarily on the availability and willingness of those practicing

. ;;Ji teachers to‘uprk wf%h'students in tﬂese Lhorter term experiences.

. A~ e

' apprenticeship role and engaging fn largely pedestrian tasks (Hoy & Rees, B
- ° . [ . é ' : : ) . L

one practice is common, howeVer. and thete ure considerablef

_differences in terms of what ‘1s provided to teachers .-. . ., :
While the student teaching experiunce does appear to be the ' '
hulf for same’ college-school collaboration, 4t would appear _ '
tp contribute little to advancing ‘'school practices in the’
~vest majority of caseg . . .". (uowey. 1978. 35)

L

“ P

There is even~leee monetary support for faculty to work with studente

at. schpo‘ sites in z__-student teaching experiences. It is ektremely rar.‘e, ) . o

) ' ’ o
fo; example. when funds are available to reimburse teachers for their

o ._1

[
- 14

* ° One might infen from the care and attention'given~to these experiences
®, «

"in many instances that their educational value might indeed be problematic ‘ R
A P
and there are numerous references in the literature-which question the

value of many of these field-based experience&. A typical characterization(

of ‘these early expdriences has pre-eerviee teachers aseuming a limited . o
\ xt .‘_‘,

1977) " ) . . . | .

.

Zeichner suggests that e&udent teaching itself.appears to embrace

g b
»

a rather complicated and subtle sét of both poeitive and negative conse~

L]

quences. After reviewing the literature on student teaching, he concluded.

- -

. Consequently, the literature does not suppof® the contention
that practical experienﬁee in schools are necessarily beneficial;

. nor can-it be taken for granted that more time spent in schools  _
will automatically make better teachers. Theye are definitely
miny decrements reported:-by student teachers in attitudinal
variables by the end of their experience (e.g., self-copcept), -

» " Probably the most clear -and consistent finding ffom the

research is that the cooperating teacher has a tremendous .2

impact on the attitudes and behaviors of studemt teachers, an

.effect which in dome cases 1s not desirable.. On the other

hand, the univgrsity supervisor seems to have little or no o
effect. (Zeichner, 1978.. 59) 8 ' g
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. to assume a more scientific, clinical and inquiring poeture in thei? '

-’23 - + : . . ‘ . ‘-\‘1':;.,:’%'

There have beeh»long-atending exhortations for,pre-service'teachers

» *

.
b

nole. There is little evidence in studies of pre-service teachere in

achobls that they engage in. such behavior. Alao. little attention appears

¥

given to the moral and ethical aimEnsions of teacping“in theee experiences.
. ey -
John Mergendoller speeke to the' comprehenaive nature ef the moral Jbasis

“" W k- - X : . . .

'of téaching. IR I O S L coe ww,
1 conceive of-the clasesroom‘kqfhgving a moral order which )
permeates. nearlix every aspect ofgtudent life and activity. CY N d

S Thé atatus differential between teachers and studénts is one

- aspect of this moral order, but there are many) more; edfablish~
- ment of behavioral norms and academic expecta ions, ‘weward and
_punishment strategies, distribution of ‘téacher help and =, . . ;
* attention, and group.decisions, I.think the- overarching Tt
*  cencept of a moral order is broa@ﬁﬁndngn_to encompass most of
what we do as teachers, but I thin%%the definition of moral
ngeds to be spelled out; quite care uﬁly. It is .& word which
invites misinterpretq;ien. (Mergendqller, 1984: 95). T ‘akén

ﬁ@y- I am not sure of the extent to which’ the many‘experiences which pre-_ B

'\

~ s service students have in schools lie more in the direction of rather

unthinking. pedestrian activities or the extent o which there are a
variety of well-conceived ectivities i:\qrich studente‘have a number of o

o

opportunities to inquire, to experiment end to reflect on the subtleties l‘

and complexities of the-classroom. Whatever the situation may be generally
there can be no doubt that it is at these critical junctures between the .

‘acquisition of knowledge and the testing of it in classrooms that there is

!

considerable room for improvement. It ig here that the teacher organizns

tjons can make a-most'significantrcontribution. While preservice teacher _ °*

educators must, of course, assume considerable responsibility for the °

.
¢ ’ . N . o

type of activity and level of performance which one gan reasonably . .

expect for preservice teachers in a-variety of clinical settings, o o

research confirns the extensive influence of experienced teachers in these

*

» ’ -
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. gettings. The aettings'themaelves also influence preservice

activities to a very considerable degree. |

e '

4
]

“the essentiality of public schooling and the magnitude of the problems

A nﬁ!h_better dialogue is needed relative to how the quality ~

: ofrthegerexperiencea can be maximized throuéh stronger pattnerahipa' .

- between thoae in the colleges and'thoee in the classrooms. I am

&
cautiously optimistic that teacher preparation programs will witpess a

'growing.first-hand involvement by teachers in pre-student teaching.

student teaching and continuing intern~types of experiences in the

schools. Again, the'baaic tactic will be'for‘inatitutione of higher

education to join hands with teacher organizariona to lobby for moniea

'.to'aupport thé training/eelection of master teachers who will have as a

primary function the mentoring of beginning teacher education atudenta
throughout‘a11~phaeee of their program. There will be several variations

on this thene with some programs ,emphasizing well-delineated-structured

;early experiences and’ qther programs extended forms of student teaching

through internships or induction echemesy
The two major remaining conetrainte. the lack of programmatic
coherence and adequate space in the curriculum will be addressed
shortly within my brief review of the expanding knowledge bdee. First,
'

in summary to this-point, I’ suggeat that‘viaibxe demogrephic trends,

resultant conditions in schools, actions by those within education have the

' power to generate more fundamental changes in'initialrteacher preparation.

r'd

While any number-of elternative schemes will evolve to recruit and
prepare teachers for achool aettinge in the short term, in the long
run the push will be to expend initial teacher preparation. The_

primary cetalyst for this will be the increaaed recognition of —

IR

RS
.

L 4




.o ! ' l . -.25- ‘: . ' | . )

*

_confront*ng'those schools, especially, in the urban areas. Stronger

coalitions than currently ‘exist between\academieh. teacheft . educators. P

and those within schoola primarilysteecﬁers through theirtteacher
organizations will evolve. T \' . }jﬁ . .

These coalitions will be difficult but one predictable result will

o
L]

be a stronger welding between ecademie Qisciplinee with relevpnt

professional courses and experiences (recall the list of cliaracterystics

A}

of inetitqtione\or programs with a global emohasis) and considerably
exoanded pedagogical trsining or clinical"exoeriences in the schools°'

and community. These coalitions and the interests they represent will

forge various augmentated forms of teacher preparation. I edmit. of

course, to the speculative nature of such a scenario as well .as the

°

largely optimistic or more accurately a silver-lining-in—a-cloud

'S . -

projection. It does seem to me however that ore of the uwst important
" functions that papers prepsred for this cgmmiﬁaiw can serve,hiwﬁ
. A ' ._/' ) - e i ‘
_-to‘not ouly identify currént and likely future problems but whet

possibilities exist for confronting these problems as well.,'

, Research on School Effectiveness _ . ; ' Lot
. / * .
- The pedsgogically ‘related . finaings which I believe have the most * .

[ ] a Y

potentiol for altering the structure and form of initial teacher

p
" preparation are those acquired through a number of recent studies into : ’f

\

what differentiet&s'more successful schools from less-saecessful opes. | N\

Stewart Purkey and Mike Smith (1983) provide an excellent review of the

- , literature on what is commonly termed school effectiveneee. The - importsnce

of these'studies is especially significant in that they challenge
|

. the_gggnmption—suppefted—by-vrior studies of schools (Coleman et. al., -
I

&
1966. Jencks, et. al., 1972) that differences among schools in fact have

4 -
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o little effect on student academic achievement. --These-more recent B

- M

research etudiee while tentativein many reapects. nonetheleeJ support

‘.

both common sense and ﬁheory relative to how schools me!e a difference.

Q-

e Purkey and Smith eonclude that ecademieelly‘effeetive eehoole are

antan

. distinguished by their culture,oby atructure, and by a climate of o
..values and norms that emphasize eueceseful teaching and learning. These -

echool-level factore identified below se; the atage for what goee on in

g _;the claeeroom and tend to define $he climate and the ﬁ:i}ﬁre of the "
: school. Key organizational/struetural variables which they derive from P
' | the~1iterature include: N o ‘T B
1)_School-eitegpanegement,“u | | :. 'L'(: . .
2)l1ﬂ§truetiona1 leadership . - \ . ‘ . __‘g.' :
3) Staff stability | | T
. g)_Cutriculum.articulation and gxgenization (artienlation epeake,Wd
) . to how curriculum is telated aciesgﬁggade levels or Subjeet .
" areas) S i R T
} “ '_' 5) éehooi-wide«staff deieﬂbpment; . t

.- ' . L] . ) -
- 6) Parental-?%volvement and support

' 7 th?61~wide xecognitiontof eeademic euccess ;. _ ‘

8) Maximized time for learning

s _ 9) Level of distiict eupporti .
. ‘ .
‘ Certainly fipdinss'¥{om these studdes of schools are increaeingly Yoo 4

| .Einding their way into ptograms of initial. prepatation. Thia research

should directly affeet teecher preparation. and. in ways other than as

)

content for study. A number of stacee heve alteady legislated support
. 2 ﬁfr'enhoolﬂ which_are willing to invest their feculty resources in

;moving_mete fully towardg profiles of effective schools., As this

. . . ) . .
- ~ <. ’ . »
» : ) s, . & . o . . 29 o ) R '
. . . ’ ) . . . ) s -— -
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practice eypanﬁe there'ehouldfincgeaelngly be llnkegee with programs

of teacher edueetion. Throeéhoqt thefhletory'of teacher education

'oollegee and uuivereitiee heve developed contlnntng worklng

B

' -relatlonehlpe with laboratory or demonetretlon achools. For a variety |
of reaeone in recent hletory there hag been a decline in euch arrange- !
'a'nente. It is likely. wlth enlightened legislative oupport thot theee

.collaborative arrangemente wlll expend-onee again and ‘the llkely focus

b -

for such arrangemepte ll for eehoole targeted as effective eehool

e J_.‘ o

,%t echool-improvementkelfee, While ell\echoole will be 1n£1uenced

»

to move towards thoee 1deele eepoueed for effective echoole. peet
hlstory euggeete that the development of prototypes or lighthouee « e,

eehoole which brlng together the beet of reeouroep across role groupe

¢

and 1net1tutione IE a’ more predlctable oouree of . aetion. These partnerl

L]

ehlpe revolve around contlnuing eontributione by college faeulty to the
‘aehool lmprovement process 1n return for exemplery treining sites where
'multlple‘ students cen éngage ln clin:l.cal prectice. e

.Close working' relatlouehipe between those 1n the" echoole

——

and thoae {n hxgher education relative toa varlety“of educational

\\_
~..

' 1nnovetlone‘ere not new. Suoh efforte were central to mbﬁy pereopnel

~

~ develppment programs funded et the federal.level throughout the 19608

and 70s. Thie fouuof eollaboretlon raleee yet "another dletlnct
\1 :
pesaibility in terms of how the, emphaeie on all-school characteristics

9
mlght lmpact teachdr education progremo. 1 believe the echool-effectlvef

\ -»

ndee movement will help promote eupport for targeted research and -

development for model progreme of teachen educatlon.a

'Reaenrch and Develogment end Progremnetlc Coherence

.Hou ‘might reeeorch and development in achools affect similar research

.
.
[ . W -
" :

{ ' - : .
;’7 . . o S ot 0 : P . ) . . Al
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‘and development'in teacher pteparation?[ Purkey and Smith in their

- revieﬁ,of"the school effectiveness literature identify four factors'which=-la ‘

!‘ '

fappear to be the euetaining characteristics of a productive school cultdre.o

-',collaborative planning and collegial relationships. a .sense of commmpity._

| clear ‘goals and high expectationa commonly shared, and a aenae of order:
-end discipline. Certainly these charecteristice imply a eloser working l,_.fﬂ; J[

: ;;relationship emong teechere than currently ie witneaeed in the vast

¢ »

. | majoritiea of schools ecroee thle country. The success. of groupelwhich

., ‘ , work closely together cn\teako over tﬂme in whetever work‘eetting depend

N | upon two key" fectoro. The firet is that those persons involved bring

_ diffe?ent ebilitiee to that taek which complement one enother° the eecond _;f"ll

P! that they can achieve conteneus. Sustained collaborative planning is ,'

most difficult when it is conducted by peraone who work lergely.a e

{ : independent of one anothet and who bring largely the same strengths

'~ and eimilar perspehtivee to the problen or task, , ’i:; .

+ . Yet, the mcet common practice ecrosa thie country is for elementary g
teachers to teach baeically in what has been colled a self—conjained

SO claesroom.. Thie is to eay that :eachere are. larsely reBPO“aible for; ° - ..

V. ,teaching all of the subjecte to the. eéme group of children over the

s ! L]

course of at least one year. Rerely in these critical~yeare of echooling
[]

do teachers acquire an in-depth epecialization in any. given discipline

nor are they recruited or aeaigned to teech in that mauner._oneyond that
e 14tele coneideration hae been given to the pooaibility of inccrporating

h mix of teachers in elementery achoola who would have their reeponeibilitiee
Fdifferentiated along other lines such as in terde ‘of their expertiee in
‘ sociolqdevelopment or in'epecial roleslthet would befter hridge-the

'echool and home, Yet another poeeibility is a special role which

would allow more nttention to the emoticnhl neede of the young. eepeciclly
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- " the many who come to'achool from an. epvironment largely barren in terms | e

._ of love and-anpport from a éigniﬁicent adult.

»

I am not projecting any inninent or redical reorganization of

?VQ: , echoole. Nonetheleee 1 beliavo that what‘the schcol effectivoneee x ’-.;;c

litprature 1mpliee aboot how echoolo ame organized. combined with the -

lc. I

‘“'S'\\\ ; megnitude oﬁ the teek uhich confro jts: many ccachere a; preeent let IS

alon """ in- therfuture. will indeed 0’ incremental ways move teachere towerde -.f.j:d"

i 1.“1

L .‘ B "more differeﬂciﬂted' t:omplementary and collaborative t'.elat:lonphip i
ol eepecially in elﬁmcntary schools. While the. emphaeie at present 48 on ou;
’°°°“d°rY schoole end.their etendarde and curricula it 1s cleerly the -.#,EJV N

o ceee tnat major intervontions in schools ere needed very eerly for .

. nany youngsters‘or they will be‘long gone £rom,echool to benefit from

[4

whatever reform occurg'at the eecondary level. Suchva transition would heve

obviqud implications for the way. in which we prepare teachers. -
] ’ .
Juet as selected echool sites will be - funded in terms of their commitment ,J

to various forme of echool improwement eimilarly 1 believe planned

variations dn prograne of teacher education which can be eystemetically
h etudied will garner support. for research. development; and evaluation.- ;j;.
| Thie reeearch and dcvelopment neede to addrese not only the varioua waye ;

" in which teachere ‘might be best pxepered but aleo the question of Juet RS

. which typee of teachers end tecche:{/plea are needed at different levele
& -
of echooling. Some heve argued th

teacher preparation has its hande fi

’

Eull attompting to prepare teechera for todcy 8 school end cannot lead e

in changing echoole. 1 etrongly disagree. Whet 1s needed are

v

better alliances within-the education profeeeione~to cooperatively

0

can echbole best accompliah a broad range, of functione end 2) what

addxess~thc highly intoractive and interdependent question of 1) how”

typcs of tenchcro and what typee of treining are needed to achieve thoee goale.

o - et - ) L ' -

BN
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Support for reeearch end development not onlpretween cellegeh and K-lz

\

schools but across colleges working in complementary‘ﬁashion is needed.

' ®

}- l auggeet the following prioritiee for programmatic research and\

\\ .
. . l/ L. o T \.. . ' Je
develOpment An teacher education.- T E o R '
. ) \‘ S : p : ST
'.\1) ‘programs which reflect both new and etrengthened rolés and R . "'573

A
Ve ’ i

o relationehipw with those fn K-12 achools; whether s eetlier and

oontinuing experiencee which permeate the entire curriculum or whether ,

in internship or indnction experiencee which extend beyond the "~v*r~1

/ . - T osrm- .. -' ""."' - ',. o ‘. ' . . ~‘
‘{;?‘.’.__i_'. ' ;m:‘ 2) prit\m& founded on explic:l.tly different orientatione o: :_ R

teaching such as an qmphasia on the 'teaeher as Bcholar Thie epecif:!.c . _ ;

Y t

example should be especialiy appealing for just as’ the status of teachere A i: e

- - R

is likely to. be enhanced through ‘more robuet initial teacher preparation _'ﬁ

ptograme, so also the image of teaehera ee more authentic partnere in

! the derlopment of a knowledge base will greatly .enhance their etatue
. ﬁ .
in the long ‘TUN j _'.h.- , S 1 ;

-

3) programs whioh develop variatione in the way initial programs “? S

- of teacher preparation can be extended in subetantive ways. "AACTE hee o

[ »

concisely illuetrated a numher of optione in theit monograph Edueatin& S .;

A Professipn: ,Extended Programe for Teacher Education. Fot example.

v | both of what are referred to as Four~Plue-0ne modele are candidatee
‘ " ~ for more eyetematie reeearch and development. An emphaeie ehould be on
" the efficacy of the expanding kndwledge base as impledented differentially. ‘
in these schemes. - LT e T .?,*
.;_‘6) programs which as 1 euggeeted above concentrate on more major
alterations in the role of teaching i.e. moving from an emphaaie on an’
eil-purpose elenentary teacher td’rolee whfﬁh wodld be more epeeialized. '}

_and interdependent.

) . i - ' .
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e . B A . . . =




ooy Te rqturn briefly and aummarize the achool effecciVenees researcn, e

atudy in the-curriculum. but for 2) definfhg the types ef school sites i

T more ettention co collaborative forme of teaching ‘is needed.and

programs oﬁ~taecher education are organized as welk. .
3 laasreom Ecologx . "_:E.n' . _.*Tf - | - 4

: character of academic work dn’ elementary and secondary achoole by
and inaightful review and analyeie wag publiehed in the Summer

f applicatione for a fullar underetanding of’academic caekb experienced J

R TR

.l . .v

. this liceracure has implicatidne 1) not only for inclueion as cogtent .for .

with which programe of teacher education ahould aligu themaelvee and " N
finally and eVen moce fundamencally 3) for euggeeting basic’ alteracions )

-

iq,prOgreme of teacher educacion which copld be model reeeatch and ot

devoiopment,eitee. xn.this latterevein, :his 1iteracure suggeece thac

L]

that :hoee critical process variablee which qppear to define the general

Wy, .
1 -

concepn of achool culturef&nd climate ehould be atudied 1in terms of how

Y

The eecond reﬁ%arch 1iteratute which can @ontribute to ceacher

preparation is that whicb examinee ‘the ecology of the claeeroom £rom

e. L4 -

Walter Doyle is eepecially ncteworchy. His very dumpreheneive . -
1983. Review of Bdneecional Reeearch. Thie important uork hae specitic

- by both etudente and teachere and for identifying realietic waye in
which the’ quality of those efforts canobe enhanced. This vark provides
excollent insights for example into what students invenc for managing ’, :
the -considerable ambiguity.and risk which is often eaeociated with
different classroom -tasks. The review of ecological -studies’by uamilton

ip.che special 1983 edition of the Elementafy School Journal is also to be

commended, a8 15 the work of ‘several scholars-with rei_at:ed lines of inquiry

Cn e =t



r%-

who have etudied the ecology of the classroom at the’Fef West taboretcry‘ '
1] ‘e 4 . . » ) ‘ , ,, '
including Mitman, Mergendoller, Mien, Ward, and Tikunoff (1981),

The impbrtahce'of this empheeis on the ecology of the'claéaroom )

. . *

. ' | ]
.18 that it provides a-more-fine grained and complete understanding of

many of the dimensions ef the'claeeroom es n complex social eyeteﬁ. -

‘Such underetandinge can be prerequisite to actual inetruction in a '.q .
-'claasrgbm Familiarity with the diecipke es and the perepectivee ‘of

-the numerous stholara whe have studied ~laeerooms vhether linguietic. '

-eocial-psychological or anthropolegical in,gature provide ae vell

a number of excellent conceptual leneee»through which begiﬂning etudente

"of education can critically study and reflect on the nature of teaching

-

An the'commons portionﬂpf a netienel teachera' examinetion._.Winne

“in decieion~making. o Y

.i"s LT

‘and Iearning. ' The use of thie litetature for the type of inquity o

] v

and reflection advocated for teachers by meny ie obvioue. ';_ e

Cognitive Peychologz
h The third general area of research which is especially relevant

falls within the general domein of cognitive paychology. ,Winne and

“Marx (1981) teviewed aspects of thie literature for the Educational

Testing Service relative to what the queetion of what.ehould be included' .

-

and 'Ma'rx suggest that cognitive psychology is.central to three generic

)

aspects of'teachfhgz'}instrhctional‘deeign knowledge. inetructionel

delivery*ekille or generel teaching methodology, and teacher competence

They euggest that the lynchpin that ties thesd three geperal
teacher cOMpetenciee together are the cognitive egrategies employed.

J ® "

by learners as they reepond to inetruction. They enggeet that various

technologiee itor instructional design based on cognitive theories oE

.
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learniog provide a Ear more generslizsble base of knowledge than the
behsviorally-based-s§stsos that preceeded them. They refer to the -

o

smsrging research on how students cognitively mediste instructionsl

*

-

events in the clsssroom. Fihslly they review the research’on Seechers o .

judgsment snd”decieion~making vhich has a somewhat stronger empiricsl base |

‘at this timer ! . . E "

"

§hsvelsou (1984) hnd Clsrk 61983) also review thiaklatter litersture.

According to ShsVelson, teacher 8- behavior tsnds to be guided by more B ";

1 simplified models of’ the cdmplex,;eelity 6f the classroom. Tesciers

o rély on- various sources to conatruct these realities including their

\ -

o cognitive processing which they ssk students to engage in. This .
. o _

™,
own values obvigpsly and* the orhsnizational coustrsints of the school

district and schools in which they work. However. one potentislly
important source of imformation which appesrs to be lsrgely ignored
in these teschers' decisio\s about classroom activity is the.type of| . T

research litersture should be of aseistsnce to preeer@ice teschers X

' in analyzing varipus instructional activities in terps of the kinds

of cognitive abilities they will scquire of students. Given the - ."" g ;
considersble limitstions which Griffin (1983) hes fouﬂd in the planning |
and decision-msking skills of prcservice teachers in recent resesrch ,
conducsLd'by the Texss Resesrch and Ds;elopment Center’ for Teacher e

Bducation. resesrcb £indings which 1link cognitive devslopment to. S

tescher decision*msking ekills would sppesr to ba sspecislly helpful.
There hsve besn numerous studies as well which exsmine'vsrious

forms of cognitive ot learning style which mny be more prcdispositional

and sustsining in chsracrsr for different lesrnere. ncluding studies |

which focus on cultural differences. Given the dramhtic demogrsphic chsnges R

’ Q a - o . . o =T ’ .
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p noted earlier)in this ‘papér. this latter body of infornation should
. b
. beeome increaeingly importaht in programs.bf teacher preparation.

' Classroom Manggrment e T ' , . C T

major- reviewe of the literatnre include ‘those by Brophym(19qg)g,Weber zIEBS7F!~'rv; :
| jorganiziné-claosrdqme. This research is relatively new and was in many
_ways first initiated by Kounin, lees thap a quarter of a eentury ago.,

I where only a eho t time ago eneral peychologieal prineiples or such
. K f

"manage classrooms and respond to etudenrg organizationally. Weber

~ i . i Y
.o .

. ' d \

-

Many findinge derived from :heee liCeraturee seem especially suitable ﬁ:”

- for incorporation nto micro-teeching settings where the preeervice R R

teacher can more syetematicelly analyae the effeots of different

-
K ' 4 b

instructional decisions- or_etraregies.

hl

* There is of coursé also ‘a. growing research Iiteraturo-on claserodm .
» ’ .
managemenc and. organization. ‘oth of t:he publications 1 noted at: the
AN . . L
Joutset of this section include exeellent reviewe\in this regard. Recent

‘and Welberg and ‘Waxman (1983) This literature now provides preservice _S-

etudents-with.a number of different perepectivee for managing-and

~ ' e

' a ¢
'Theoe atudiee now provide the boginner-with an applied science beee

> ."’ﬁ,'

queetioneble advise ae,"run °\E\E?tﬁfhip" guided pracrice. This literature

,vl

provides clear, and erailed deecrtptione of how highly euccesaful teachere'
. "ﬁ ) ]

outlines seven general otxacegiee of cla sroom managemenr. for example. '_ o

One family of strategies has ira ro ts in soeial peychology.

ment or one that is primarily cooperative in nature, They demonsrrate

inetruetionol objectives. In an extensiv revipw of the 1i:erecure.

1N '




they report 81 1£1cant positive correlacions berween .classrooms

s

atructures and a number of desired student outcomes .

with cooperativ® gou.

—

£ cognit}ve achievement and -desired détitudes :

' . M -
including variaua types®

tawarda achoal and others. \ i .

¢ -

on clasaroom management-andﬁorgang;ation RIS

In summary. this liceratu

that behavior 1n claseroms

. their preparation programs. ‘0

Effective Teachtng!

’

The ‘most comﬁrghenarve

,'teacher education are those

itself. Tﬁere is a teacher

- -

(1934). cage, (1930). Good® and nrophy <1934). and Soar 1983). rauer‘ns

in various contexts. These findings have been derived from both

naturalistic and experimental research. 'Specific'conatruct “guch as

active and direct téachiﬁg have evolved. While behavioral rescriptions - °

at

&
mentioned at this time. The first has to do w

4

| It
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The Qery thoroudh review by Good (1983) relative to the-impact of

‘ .

teacher e;pectations has multiple implicationa for ceacher education .
\ . '
‘ curricula. Thfh literature* clearly points out tha; teacher expedtationa
<

) I_f.  _are communicated often differentially co'atudents, and in a nultiplicity

of ways.’ For example while a teacher may verbalize one type of egpecéation

=j= . to a student, his or her-oehavior may well communicate a different

. message. Likewise the emount of time a‘teacher waita for an answer 4

- from a student. the type of criticism provided to a student. the | \

r“- - way vewards are distributed in a classroom, end the frequency and type

of interaction 'a teacher has with students all communicate expectationa.
The fact that expectations have a profound influence'on both etudents
}i " attitude and achievement underscores the significance of this literature.

The incorporation of thfseknowledge into.xhe teacher education curriclum_

N -

should provide beginning teachers with better understandings of and more

\ . sensitfvity to the multiple messages which‘chtegqmmunicate_in the
N, ' " - o °
, claseroom.l : 'f‘”‘i

B
I

v The :eacher expectation literature can also asgist the pteeervice )
5‘ tencher in examining the moral and ethical dimensione of teaching.

In this regard, Alan Tom (1984) in his recenc book ‘Teaching As A Moral

o

4 Craft provides an-e;pellent complementary perspeotive to the reviews

a8

,-: - of the literature on teechiné effectivenese'noted earlier.
Finall&. the ploneer work of Bruce Joyce (1980) and his colleagues
relative to the developnent of a variety of models of general-teaching

L)
ot should also be noted when discussing teaching effectiveness. .Numerous
& :
. - studies have supported a corraelation between effectiveneds in the class-
room and the adaptability of the teacher, Teachef"ndaptabilicy‘in many

reefegcs 1s related to nhe repercoire ot teaching skills which a
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teacher'possesseo. Joyce provides a fouqﬁ?tion for examining\how social”
S and personal as well as cognitive goals may be promoted in the ‘classroom,

_ thruugh the use of a variety of general teacher methodologies._ Certainly.'

Jeyce”s work speaksa directly to the-concerns reised in reeent.atudies about

¥

~the limited range of 1natructional atrategies and teaching tactics employed

‘ ',1n pany high echool clasarooms across the country. e

,-¢ ,/ While this review was limited to studies related to teeching effective-"'

: , ness, tg§;e are of opuree other faetors which will considerably :I.mpacty L
;f:;: ‘f :-the teaqber preparation curricula in the next generation. Not the least

[4

.of these, of course. are the rapid advancenenta in technology. Omne

can only apeculate for exemple on the variety of ways a melding of the e

two great delivery systems of television and computers will effect _'f
teacher preparation. S “

; BT In summary, I have suggested that tﬁe'grow#pg knowledge bage feviewed
o ) natss _ R '

“here however potent it may be for enhancing teacher'effectiveneee. is
|

! -,'.: . .

L _ not likely in iteelf. to he enough of a catalyst to alter teecher

l Tee - -

preparation in significant fashion in the short run. This is not meant

~ to demeen the worﬂ of many outetanding echolaro nor the effieacy of o

ey —~

[

T S

M?, . this research but rather to suggest. that. past'hietery, ar‘leastﬁ_H_M
|

|

|

———

- has demonstrated the difficulty of altering programe of teacher edueation -
subetentially. _ Q

v Thue. in this paper I have tried to identify a number of salient

. » factors external as well as internal to education which I believe

have the power in the future to restructute these programs in more

substantial ways and'whifh will allow for much fuller coneideretion of

’ how the-perious'oomeine-'of-knowledge whiqy were reviewed above might..

best be incorporated into teacher preparation. The emphasis in this

-

. -
\ [Aruitox provided
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_ pener has been on an analysis of which factora might be further. abetted

by a commission such as this eo that the knewledge-to-practice ttanaition

becomes more than the occasional groduction of a new course or two o: the

'incorporation of content into existing conrses.

Therefore common, Cross—

cutting problens ﬂ'or constrainta in. many teacher preparation pregrane

were identified and sugsestions for haw these might poseibly be addreesed

were shared.

1)

Hopefully this exerciee will be of assistance to the commieaion.

'
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