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A study ezamined the effects of one aspect of trainer

Q'behavibr on teachers' classroom behavioral change. The trainer

behavior studied was elicitation of trainee public commitment."
Seventeen teachers participated in a series of workshops from the
Stallings' Effective Use of Time program.:Théese workshops were team
led by teacher, frincipal, and university trainers, who were in the
-process of becoming certified workshop trainers for the program.
Relationships of specific teacher commitments to actual behavioral
changes were measured by pre- and‘?ost-classroom observations, using
the Stallings' Observation System (involving snapshots and S-minute
interactions). The focus of observation was on three major elements:
(1) trainer commitment-?enerating activity; (2) trainee discussion of

nee response to commitment. Comparisons were
made of the behavior and results obtained in the workshops conducted
by teachers, by gtincipals, and by university personnel. Based on
research on public commitment, the study sought to determine if a
relationship exists between teachers' commitment to behavior change
and the effectiveness of & teacher training program. (Author/JD)
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THE IMPACT OF DEVELOPING TEACHER
COMMITMENT TO BEHAVIORAL CHANGE

- by

Roberta Devlin-Scherer

~ ABSTRACT

Measurement of effectiveness of training programs remains a concern in
both businesé and education fields (Anderson, 1983; Kirkpatrick, 1983;
Smith, 1983). This study examined the effects of one aspect of trainer be-
havior on teacher's classroom behavipral change. In the research reported
here, the trainer behavior studied was elicitation of trainee public commit-
ment. The relationships of specific teacher commitments to actual behav-
foral changes as measured by pre- and post-classroom observations, using the
Stallings' Obgservation System, are discussed. Based on research on public
commitment, the author wanted to determine if theré existed a relationship
' between teachers' commitment to behavior change and the effectiveness of a
teacher training program.




. In their seminal book, Belief, Attitude, Intention.

"and Behavior (1975), Fishbein and Ajzen discuss the

determinants of, relationships among and potential for

change of these four above-mentioned variables. They
. state.that "If ome wants to know whether or not an

individual will perform a given behavior, perhaps the
- simplest and probably most efficient thing that ome can:
l _ do is ask tht ‘'ndividual: whether he intends to perform

: - that behavior” (p. 369). This kind of asking is one

plece of the fabric making up the Effective Use of Time
program.’ ' '




REVIEW OF LITERATURE

Evaluation of Train;gg‘Prqgrama

Kirkpd;;ick (1983) notes there are four stages in thé evaluation of
training programs: reaction (clienmt satisfaction), learning
(knowlédge/skills/atgitudeq), behavior (on-the-job performaﬂce). results.
(level of productivity, reduction in ﬁ@fppver/costa/accidents. and
improvement in morale)..- r |

There are limitations associated with the first k;nd of evaluation,
participant reaction forms. As Smith (1983) indicates such evaluation is
often a "reflection of the personal agenda, preconceived attitudes and
subjective re?ctions of each student.” To counteract thi; criticism, the

present study looks beyond the immediate opinions of participants by

investigating the verbal behavior oﬁ/;ratﬁéré as they generate commitment in

MWPFEEREEEANEﬂﬁmﬁhﬁﬁFEﬂ!ﬂﬁ%ﬁlmeQPREREEMEPmEbﬁﬂfmfFEEEREEJEEW§9}RMEQEH§EEEHE:mw;MMMM; |

Further, this study comparea-pye—post results of each participant's
computerized profile which aré de;ived from direct classroom observation.
These prottieo are éompared to see 1f differences in teacher and student
classroom behavior are related to the commitments made by teacher t;ainees
during the training sessions. Inlkirkpatrick'a terms, th1§ study examines
the relationship of stated le;rnings on the behavior of participants.
The Literature of Commitment )

Research and evaluation of sucﬁ diverse areas as smoking reduction
prog:ama; counseling approaches in the elementary school, and energy

congervation suggest that public commitment to a specific change has been

influential in determining altered behavior of participants. The process of
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making commitments may relate to teachers' ability to make changes in their

. rbeﬁavior.

Principlei derived from small group ﬁtocesses ﬁave bee; appl;ed and |
tested 16 a corrective group for smoﬁing cessation. In a study conducted by
Crosbie in 1972, four inter\,fgntions were examined: solel_y-experimentér
a;tentidn; experimenter attention and small group sessions; experimenter
a at:ention.lsmal% group sessions and public commitment; and last,

. expetimenter—iffentibé;'small group séseions. public commitment andigoal
setting and interdepengence. _Inyestigatora believed that Emoking behavior
woﬁld,ceasé under 1ncréasing pressures of conformity and gontro; as |
evidenced above in the four treatmenta.EVSm;king behavior did reduce under

~ conditions of more extensive social,pres;Q5§ (Crosbie, et al.,.1972). I; a
related study at the juniog high level, smoking'preyention was seen to be an‘_
attainable goa; throﬁgh peer and teacher modeling and a.curriculum éﬁplbying'

mmwwmmmgw,wwurslepiaygng.andupub11eﬁcogn1¢.eng”(pergy;,a;“a1.,_1930), _ ) S ~_'} S
An elementafy school'descriptién of a'éounseling program adggests that

public ‘commitment may assist stgdents in altering and maintaining a new

behavior. If the selected alterﬁative beﬁavior matéheg the students' belief

of whag their attiiudgybhould be and brings with it desired rgéults. then

the: behavior 1s more likely to become part of a student's repertqire (Rohen

and Mayer, 1969). |
Public commitment appears to te effective in other educational

settings, too. Seventy-four farmers in dgntral India participated in an

investigation of the impact radio listening, group discussion, consensus and

public commitment on the willingness tb adopt an ‘innovation. Public

commitment was useful if combined with the listening and discussion group.




N
In a study on energy use and conservation, homeowners (n=212) were
randomly assigned to one of three treatments: (1) public commitment (names
and results publiciied), (2) private commitwent (anonymity assured), (3) no

N
treatment. Results 4ndicate that homeownera who made public commitments had

lower rates of gasiand ‘electricity use than the other subjects. ;
Furthermore, this commitment continued after homeowners were informed that-
‘the study was completed (Pollak, et al., 1980).

Commitment may be a factor in training programs as_wgll. In seeking to

describe effective trainer behaviors, Anderson (1983) analyzed audio tapes

of sessions with fiye different trainers leading workshop sessions aﬁopfed
from the Stallings Effective U;e of Time'program. She  observes that th;
trainer who vas least effective in térms of obtaining teacher behavior
change failed to engage teacher trainees in public commitment. She stat;s
ihat “a public commitment to change is an import;nt incentive to cause
people to -change” (p.”51). “
Asgessment of Trainer Verbal Déhqvior
A search of the literature in the fieldﬁiof business and education on

the topic of aasessment of trpiner verbal behavior revealed a few helpful
articles. Roland (1983) notes that Cheffer's Adaptation of the Flanders'
Interaction Analysio System (CAFIAS) has been used in corporate training

" programs to study verbal and nonverbal training style. CAFIAS offers -
feedback on the percentage of traimer and trainee verbal and nonverbal
contributions, amounq.of time devoted to content and learning’aource
(trainet. trainee, envirénment). Tfainer verbal behaéior can be further
analyzed in these familiar éatehories: acceptance of feelings, praise, use
of student ideas, questions, lectures,’criticism. Roland presents a single

case study of a trainer whose style altered in the fol{lowing desirable




directions: increased nonverbal oehavior, frequency of questions, ano _
acceptance of trainee thoughts./’Additionally. the trainer expanded his
sources of learning to include more of the environment and trainee as
teacher. Rolané recommended rhar consistent behavior among training staff
canmbe-asaeasod using the CAFIAS as well as providing an individual trainer
with feedoack.-

A broader study of trainer verbal behavior, however, comes from the
. field of education., Anderson (1983) aaaessed workshop sessions of five
trainers in a replication of tho Effqptive Use of Time program in
Washington, D.C. Using four differenr tools and processes (trainer
references to program variables, Flanders"lnteracfioo Analysis, Smirh's
Analysis of tho Logictof Teaching and a content analyais); she was able to
examine trainer-trainee interactions for relationahip to teacher behavior
changes in practicies reco;mended in the program. ,Although no conclusive
findings can be drawn from this study because of the small.sample, it has
implications for future research efforts in traimer verbal behavior.

SUBJECTS | /

Teachers

Seventeen teachers (K-6= 7-9- s 3 10-12= ) from a rural school
district in North Carolina participated in a series of workshops from the (Wit“ .
Effectivg Use of Time progrom. These workshops were team led by teacher, ﬂh ;ﬁ f

principai'and university trainers. who were in rhe process of becoming 1, -
‘certified workshop trainers for the program. _ _ ;%
Trainers ' - ,.}E{_ .

As part of their training. the cix workehop trainers had already. ' ﬁﬁ -
observed and discussed demongtration workshop sessions led by a cerfiified |

) _
trainer. Each pair of trainers was observed twice by the certified trainer,
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Feedback sessions followed each observation. Additionally, audio tapes were
made for a11 oeooions and were m@viewed.
Develonment of a Coding Syaten

e
‘The 1nveetigator transcribed.the second workshop conducted by the

princlpal,“teIEher, and univeraity_trainers. The tapes for Workshop 2
totaled{ntngvhours end yielded nearly one hundred pages of transcription.
Theoeﬂni;: hours of training were analyzed to define a commitment segment

_and tF; subcategories. An inttial category system vwas designed and sample

/Vwcodmitment segments from workohop 2 were rechecked with this 1nstrunent.,

ﬁéubcategoriesrwhich were infrequently mentioned or seemed to overlap were
dropped*frqn the system. Two 1ndependent raters reviewed definitions and
examples of each category. Most subcategories were gepreaented twice{ An
interrater ogreement of eighty-six percent was achieved. At:thie point the
investigator analyzed the remaining tapes using the codiné‘syetem; |
Commitment segments from Workshop 3 whichmwere conducted;by the'orincipai.

: teacher, and university trainers were transcribed and each commitment
segment was analyzed. Horkenop 1 and Workshop 4 were coded by listening to
the audio tapes and using the Comnitment Sequence Desoriptor Form. In this
study Workahopls for all groups was omitted because thio session tends to be
a yrep-up of all workshops; limited time, if any, is devoted to\commitmento.
Part of the teacher trainers' workshoi 1 was inaudible and therefore was not
revieved,

| HE:EODS

Stallingéj Effective Use of Time Program |

The components of thie National Diffusion Network program include a
plan fot three different trainings: observers, teacher workshops, training

of trainers. This plan makes it possible for a local school district to

" e




Table 1 |
IV COMMITMENT SEQUENCE DESCRIPTORS

I. Trainer Comnitment Gemerating Activity

A. Defineslclarifiedlexplains commi tment
category '
—- B. Directs question to group
C. Calls on specific trainee

v D. Offers specific strategies M
E. Cites examples from other teachers/own g
teaching .
F. Challenges trqinee(n) N
G. Praises trainﬂf attempt or success o \“\\\\\

II. Traine¢ Discussion of Commitment

A. Volunteers idea ' g
B. Offers background/describes situation
C. Identifies problem

D. Reports success g

E. Reportg partial success

F. Reports® nonsuccess

G. Asks for_help

111, Trainee_lasponse!to'conmitment

A. Makes or follows up commitment

B. Makes tentative/qualified commitment
C. Questions/doubts value of commitment
D. Ignores/refuses commitment

E. Off-task remark




adopt and continue this program. They can have their own personmnel .

" certified as traipers and carry on the program in future years.
In thio study there were:three training groups conducted by principel,

teecher}/enquniveroity trainers; :Their sessions from four workehops wvere
~Jondioteped in order to etndy the notion of commitment._'Initially.eome of
the transcribed tapeo served to develop a coding eyetem for defining and .
analyzing commitment eegmente. |

| INSTRUMENTAT1ON

gommitment Seguence Descriptor Form

Three mein categoriee comprioe the Commitment Sequence Descriptor Form:

Trainer Commitment Generating Activity; Trainee Discussion of Commitment.

~ and Treinee"keeponee to Commitment. The first category, Trainer Commitment

i
1

Generating Activity, neflects atatgmento trainers make during a commitment.

In three of the subcet&goriee. the trainere provide information: defining a -

\ \
categbry. offering epecific strategiee, citing e mplee from other

_ teacherslown teaching. @he remaining eubcategoriee capture the trainers’
verbal statements deeigned to elicit reeponees from trainees. Generally a
commitment eeqnencé"wi&l be initiated by a treiner directing a question to
the'group or a specific troinee. The cubcategory. challenges trainee, |
occnro during extended interactions over either particularly difficult
aitnatione or situations trainees are choosing to see as insoluble.
Praieing of trainee efforte most frequently occure at the cloee‘of a
comnitment sequence; although, from time to tfme, a trainer may open a
commitment sequence by recognizing treinee abilities or eccompliahmente.'

Occasionally, a trainer may praise in the mdddle of a sequence, perhaps with

the intention of encouraging a trainee to keep trying.




- solicits trainee aaeietanee, moet typically traineee volunteer ideas related

The second main category,-Trainee Discussion of Commitment, is composed

of trainee comments during a eohmitﬁent ihteractien. If the trainer

to the problem at hand, Initially-when~e.trainer aeks a trainee to follow
up a eommitment made in a previous session,. a trainee will frequently offer
eoge taékground information. A traiuee.ney alee identify a problemfﬁhich
hae\become evident because the situation is being closely obee;:ed for;
patterne ‘of behavior or. perhape feeling slightly uneuccessful, the trainee

mey call up prodblems with performing the commitment. Participahts in the

g training.do report success to varying degrees which is reflected in the

\ three different subcategories relation to reporting success. Occaeionelly

Fy

_ . i
trainees algq solicit qugeetions from their peers.

~. g

The thira main category, Trainee_Reegonee to Commitment, offers f

i
&

descriptors for the kinds of coqmitneﬂt_tgaineee may state during a

~ sequence. It 1s possible for a trainee to respond with more than one kind

of commitment vithin a commitment sequence.

Stallings' Observation System ~

The Stallings Observation System has two main parts: the Snepehot and’ X
the Five Minute Interaction. The 'Snapeh_ot captures the kind of materials, |
eize of groups, activities, and participants. Fifteen snapshots are
eoﬁpleted on one class over a three day period. !he Five Minute Interaction
records teacher student interactione. idcluding queetioning style, etudent\\\
response, and teacher feedback. Over a three day period fifteen different _ v
Five Minute Interactions are done for each teacher. These observations are
translated into teacher behavioral profiles indicating teacher and etudent

allocation of classroom time by activity.




% ANALYSIS OF DATA

The Coding System

Each subcategory of the Conmitment Sequence Desr . . stor Form reheived a
’ .

single mark when the epecified verbal gstatement occurred during a commitment

Ut

segment. The total number of comnitnent segments were recorded for each
wqushop by role group. Verbal statements occurring outeide of a comnitment
segmeﬂt vere not recorded. However, the subcategories of calla'on specific
X trainee(s) and cbailengea trainee(s) were marked slightly differently. A
‘mark was not’ii&; in the subcategory of “calls on abecific trainee” when the
‘trainer and trainee had a brief exchange'that was a 9ontin§¢tion of the
ﬁrevious conversation. A mark was made 14 the subcategpry.challengﬁs
trainee when the trainer asked the trainee:or_group for the tg;rd time to
offer possible solutions to the 1dent1f1ed_prob19m. Within eaqh of the
three major categories, Trainei_Commitmant‘Generating"Activity, Trainee
Discussion of Commitment, Trainee Response to Commitment, marke were totaled
by workshop. Pioportione within subcategories u;der.these threg headings
were calculated using the total score for a main category as the

denémiﬁator. Thus, in Vorkshop\Z, principal trainers had a total of 46
different commitment generating activity statements. Within the subcategory
of “defines, explainse or clepifies,' they had a total of 11 statements.

Thig number was divided by 46 to arrive at a proportion of defining activity
accomplishaed by trainers in relation to other Commitment Geneiating
Activities. These data v@re gathered for each vorkshop session and for each
Irole group and depicted through the use of line graphs. Iﬁ addition, mean

proportions for each aubcatagpry were'eQmputed across all workshop sessions.

To determine discrepancies in verbal behavior among role groups an

arbitrary difference of .10 served as & fcision rule. In assessing

- 13 —
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congreeﬁt*behgxier among role groups, a .05 proportional difference among

role groups was used as a decision rule. Tables 5 and 6 serve as the deta N
'source for making dieerepant and congruent comparisons 1n}verbe1 behavior \_
emong workshop aeeeione and rol groups. Finally, the investigator |
-ca;egorized_eamplee of trainer and trainee verbal behavior which a teacher’

trainer could use to infuse the concept of commitment to changed hehavior in

a training program,’ ' o //

Teeeher Behevioral Profile ' B ‘ . /
Verbal conmitmente made by teachers to specific profile variables were .
recorded. Pre~ and post-profiles of each teacher participant were analyzed
to determine if changes in teacher and student behavior had occurred in
directions recommended in the workehope.
In the Efrective Use of Time program each teeeher/treinee receives

individualized computerized printouts. These printouts reveal weje the

reacherﬁhae allocated his/her time over a three-day period. It also :/f
reflecte-etudené engagement in various academic activities, group ﬂléeﬂo and
* amount of social interaction and claeqroom manegement.- The profile printout
1nd1catee the amount of time a teacher is spending on 1nteract1ve
instruction, noninteractive 1nstruction, organizing behavior and off-teeﬁ /5

behavior of students. Profiles are gemerated before and after the workshop
e'riee; Thus, participants can conpare.their profile printouts and see

their improvements after_the training.

/ RESULTS
Number of Commitament Segments
: " Table 4 reflects the number of commitment sesgments by role group and

workshops.

14 /




Table 2
BASIC SKILLS TEACHER PROFILE

*

v i )

e || IR o

T :. YOUR
VARIABLES CRITERION _ CLASS
001 All acaqhmic a#ﬁtenenta -0 80,00 81.30
. ‘002 .Teachet 1nstruétslexplaina - M 25.00 - 20,10
003 Teacher asks direct questions - M . 8,00 5.70
004 Teacher asks clarifying questions = M 3,00 .10
005 Teacher calls upon different students - M 6.00 " 1.70
006 Students respond -\0 - o 8.00 9.30
007 Teacher praises or supports -M | 4,00 2.80
008 Teacher corracts - M 4,00
009 Teacher corrects and guides - M ’ 2,00 2,60
010 _Studenta read aloud - M ( 12.00 [.00
011 Teacher reads aloud - M 10.00 L
012 All organizing or nanaglug atatemente - 0 : 12;00-: © 10,00
013 "Teacher working alone - 0. 5.00 3.90
014 'Teacher wonitoring written work - 0 " 15.00 ‘.00
‘015 All behavior statements - L | 3.00 8.10
016 All social statements = 0 . 2,00 «50
017 Intrusions - L | : .00 2.00
- 018 Positive interactiona - M o 2.00 - +00
019 Negative interactions - 'L _ .00 1.10
020 Praising interactions - 0 ' - 2,00, 3.00

M=a little more
0 = okay
L= a little less

15
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'BASIC SKILLS TEACHER PROPILE - - -
. l , ] -

SUMMARY REPORT 4
'~ ADULT INVOLVEMENT IN TASKS

/ " YOUR CLASS

)

TEACHER INVOVEMENT WITH

Reading silently - noninteractive ' .00 | 1
M Readinﬁ aloud - interactivé . : .00 _‘ :
 Making assignuents - organizing ' .00 f
Instruction/explanation ~ interactive ' 13.30 .
Discussion/reviev assignments - interactive . . 33,30 ,;
M Practice drill - interactive ) .00 ]
~ Written assignments - noninteractive : 6.60 L
M Taking test/quiz . - .00 ST
Social interaction ~ off task | - .00 ™

L Student uninvolved - off task . _ 6.60

Being disciplined % off task | g _ .00

L Classroom management - organizing ' 26.60

M = try these
L = do less

{
Interactive instruction (reading aloud, 1nsttuction. discnsaion, practice
drill) - 462

Noninteractive 1nstructi9n (reading silently. written'assiﬁﬁmenta) - 62

Organizing (making assignmenta, classroom management) - 26?

Off task (social interactiom, student uninvolved, being sciplined) - 6.6%°

/ / )
I ' ;
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Table 4
NUMBER OF COMMITMENT SEGMENTS
, BY WORKSHOP AND ROLE GROUP
]

. _ROLE GROUPS . .. . .
PRINCIPAL UNIVERSITY TEACHER

WORKSHOPS

1 | 9 6 -

15 | 12 S 3
13 ' 4 6 . ..%%

IV

- 24 15 | 7

Total number B
- of coumitment : :
segments R 61 ) K Y A 16 .

Mean | 15.3 R 9.3 5.3 i




Overall, principal traipern had the lavrgest number of commitment
seguents, while teacher trainers had the loweof. In fact, principal \
_ trainers offered more frequent opportunities for public commitment for their

trainéea-thtLe times more than the teacher trainers and nearly twice the

‘number of university trqineré.

C&ngaﬂioona of Commitment Sequences

Discrepant Verbal Behavior. Tables 5 and 6 display the proportional
frequency of verbal statement sucategories by workshops and by role’grﬁup._ .

i
-
|
|
|
|
' \\\ In this section, néieworthy differences in frequencies within categories of
. _ . \ y
i

. the Commitment Sequence bedcrigtor Form are reported.
\ Trainee Cdnmitment'ceneratigg Activiti. As one might expect, as the

} \\\ workshop series progreased, all trainers spent less time defining terms,

ab

‘\Al;ltrainers_followed through on calling on specific trainees, an
ex?ectation in the training ﬁrogran. However, similar to most clas;rooms.
some trainees were called on more frequently. The subcategory, cites

;.5¥ampleo from éther teachers/own teaching, is worthy of notice in the

teacher led sessions. The proportiongl frequency increased with each of

their workshops from .063 to .133 to .292. Univergity and principal

irgihe;;“;arely used thia.vnrbal behavior igvexenplify their ideas.
Table 6 displays verbal behavior statements by role groﬁp. Teacher
~trainers did.littlezdirectins of questions to the group and calling on
specific trainees when compared to university and principal trainers. .
Offbrlns specific strategieshggd_ci:}ngwexamplgs_fgopragggg}ufggfh;ggrm »m_“mm“_m_w_;;
practices were their strengths. University trainers exhibited the hig§eat
proportional frequency of prgiae of trainees.

Trainee Discussion of Commitment. Table 5 shows that in Workshop 3,

all three training groups devoted discussion to identifying problems. Since

o ) | ‘ .ltg




the topic of this oesoion is behavior management, attention to 1dent1fy1ng

problems seems appropriate. In Workshops 3 and 4, gro: . were aimilarly

aotlve in volunteering ideas. Trainees reported success or partial success
in most sessions following Workshop 1. Reporoo of nonsuccess and asking for
" help wor‘ infrequent incidents.

As in{icated in Table 6, trainees offered ideas in all three groups;
howevor. they did so more frequently in t?e university trainer group where a
higher perc ntage oflqueotiono were difacted to the,groug and 'least ;n the

| teacher trainer gfoup whore infrequently trainees had queb;ioosfdifec:ed to é;
the group. Tgaioeee in the teacher led group tended to offé&fbnckgroono N
information and identify problems more often“;han.in other groups.

' ]
Trainee Response to Commifment. Data analyzed by workshops revealed

tﬁat orainoes wmade péblic comni tments to changed behavior-thfoughout the

uoikshop aertoe with'the.otrongest frequency of staoements occurriﬂg in

Workshops 2. 3, and &4 for principal trainers, and Hbrkshops 3 and 4 for

teacher t:ra/tnero. Workshops 1 and 2 yielded the greqter proportion of o ———
clearly nnﬂe commitments in the university led trainiug. In Workshops 2 and

i \
___ 4, trainees tended to qualify or make tentataive commitments more

frequently; while Workshop 3 seemed to draw more questioning of commitments
on the part of trainees.
The trainees in the teacher led group made commiimen@s much less often

", than in principal and university led groups, nearly a 40% difference. Over .

4

20% of trainee response to_commitments were of a qualified nature in the . ... . .
university and teacher led groups, w&ereao less than 72 of trainee responoe‘
to commitment appeared in the qualified commitment subcategory for the

‘principal led groups.

19
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| COMMITMENT SBQUENCE DESCRIPTORS
FREQUENCY OF STATEMENTS - WITHIN CELL PERCENTAGES
" (Comparison by Workshop)

WORKSHOP #1 WORKSHOP #2 WORKSHOP #3 ﬂORKSHOP #ﬁf
- ol - ol b D - oy /
i 33 i 3% 1 i w% 2 3% /1
ol - w = 0 o) n 8 ¢ ] /e
J 90 U o £ Y ¢ 0 £ b ® 8 / &
: g .ag c 28 3 LI IR -
| E g8 Eogs @ PB4 POy &
\ " ‘ " — - - -
‘ Defines/clarifies/explains commitment category, 217 .238 .040 .188 074 .06 .133 .054 ; 042
- TRAINER Directs question to BXOUP « « ¢ ¢ ¢ ¢ o o o o o «130 - 095, .280 - .074 148 A3 .054 +042
ECOMMITMENf Calls on specific trainee . « « & « ¢ ¢ o ¢ o o «326 429 1,120 .313 - .708 .262 .233 +589 . +375
GENERATING Offers specific strategles. « « « « ¢ ¢ ¢ ¢ o «196 071 .040 250 - 246 7,233 .036 - 5083
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.

Participants in teacher led groups exhibit d 222 more doubting or
questioning verbal atatement behaviora in responee to commitment.' Nearly
30% of the verbal statements made by teachers in teacher 1ed groups involved
ignoring or refuoing opportunities to commit to recommended changes. Thus,
trainees in teacher?led oeseiono were least likely to state a commitment
after a discussion end most likely to question the value of ; commitment.
Table 5

Qongruent Verbal Behavior Ameong Role Groups
Trainer Commitment Generating Activity. Teacher and principal trainers

defined;recomnended behaviors in the Effective Use of Time program more
often than university trainers and were aieo similar in their frecmency of
use of directing fuestions to the group. University and teacher leaders
were closely aligned in the frequency vith which they called on a spacific
participant, and botn{did so coneiderebly less often than the principal
leaders. All three role groups challenged trainees with similar frequency.
However, principal and teacher workshop leaders.praieed their trainees at ;:

similar rate which was less than university leaders.

Trainee Discussion of Comn{ tient . Traineec offered beckground

information. identified problems and reported guccess at a similar low rate
in principel and university 1ed workshops. Reporting partial successes was
gimilar in all three groups, yut an uncommon occurrence.

Trainee Response to Commitment. Principal and university trainere

( 7
obtained a similarly high r&te_of commitment across the workshops, while

teachers were less productive in this area, Trainees in teacher and

university led sessions had a eimilar rate of tentative or qualified

commitment behavior. Off task remarks were of little comnsequence in any of

the trainings.
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CU1T U FIGURE 1 T

MEAN PROPORTION OF éOMMITHBNT SEQUENCE DESCRIPTORS BY ROLE
GROUP FOR ALL WORKSHOPS =~ TRAINER COMMITMENT GENERATING
+ ACTIVITY : ;
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HEAN PROPOﬂION oP comu'nm'r SEQUBNCE DBSCRIPTOR BY ROI.E GROU? FOR
~ ALL WORKSHOPS = TRAINEE DISCUSSION OF GOMMITMBNT
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, | MEAN PROPORTION OF COMMITMENT SEQUENCE DESCRIPTORS BY ROLE
GROUP FOR ALL WORKSHOPS == TRAINEE RESPONSE TO COMMITMENT
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CHANGES IN TEACHER BEHAVIOR BASED ON COMHITMEN']/?IS

Table 7
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Changes in Teacher Behavior Profile Based Upon Stated Commitments

Table 7 indicates variables teachers made commitments to increase or

decreagse certain behaviors in their classrooms. Under each variable is

- 14sted the percentage of change, a figure arrived at by comﬁaring each

teacher's pre- and post-profile data. A mean change for eaéh variable 13.

shown.- The number of changes in the desired directions are displayed as are

the number of changeo'in.updéairayle directions. Of 59 commitments made,
76% were in the directions.recownénded in the Effective Use of Time program.
The most interesting behavior; are those teachers committed to most
frequently and those thex'conmitted to but failed to achieve. Analysis of
the Five Minute Interaction data indicatea eleveﬁ of twelve teachers who
publicly stated that they would work to increase students readinz'alpud in
their classrooms did so. Similarly, nine of twelve teachers ;eflected some

increase in reading aloud as measured on the snapshot section of the

' Stallings Observation System.  On three variables (corrgcgianlguide,

discussion/review and practice drill) that teacher conmiftéd to, few changes

occurred. -

In examining the teacher trainees' fpllow throuéh on commitments, the
;flnciﬁal 1§d group made successful commitments for 79% of the commitments
made. Perhaps the relationship of the two principals with their teachersl
positiveiy'enha;ged thei; ability to gain commitment and follow throughql
Téacher trainers.wcre able to obtain 662 follow through on commitments

etated by their teacher trainees. Trginees in the university led group

attained 64% of their commitments made.




.

DISCUSSION -
e ———

Commi tment Sequences by Role Group

In terms of number of commitment sequences, principal trainers . .

sttempted to engage their trsinees tn commitments more ofte? than teacher or

university trsiners. They were able to obtain firm commitments at the same

rate as univeraity trainers, but had fewer qualified or_tentstive

- commi tmentse whiie university trainers had considerably more. = Teacher led

trainees were ever iore likely to have reservations about commitments. In -
discussions with the certified trainer who observed their sessioms, the

teacher treinefs}expressed disconfort with teing direct with their tra.

-

' One teacher trsiner said “two of these teachers are in my school and : .

just not comfortable ssking them much about their teaching.”
An initial resction to this last comment might be that the romantic
vision that some of us have held about teacher participation in research and
training progrtems‘msi‘ueed some refinemeut,snd may encounter some |
difficulties in implementstion. |
| Consistently. tescher trsiners were diserepsnt from principal snd

university trsiners in the subcstegories on the Commitment Sequence

Descriptor Form. Only in the areas of cites examples from tesching and:

offers specific atrategies in Trainer Commitment Generating Activity did
they excel over the other groupe. Trainees in teacher led groups tenied‘to
offer background and identify problems more frequently. Perhaps these
trainees may have been more comfortable in a training led by perceived
colleagues than by outsiders——administrators or pr;fessors. Another way to

look at the eituation 1is that teacher trainers were less directive in

‘1imiting individual teacher discussion. While the group was almost always

on task, sometimes their discussions were less focused and less oriented to
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problem solving. The teacheritrainers appear to have adopted a strategy of

asking specific low do you do _____ 7" questions of their traineea and

_ pernitt/ng their participants to respond with descriptions of what they did

well. This strategy Beens to have served their purposes in lieu of

comnitnent generation. Thue, they concretely diecueeed the topics of the
training foousing on eliciting examples from their trainees with little
checking on trainee acoonpliehmente. Perhaps the data in Figure 3 appeer to .
support their etrategy, teacher trainers obtained coneiderably more 'ﬂ |
tentetive, questioning and 1gnoring .of commitments than the other two
groups. They alsp did little to alter these reectione. One response to :
this deecriptive finding nlght be that the training of trainers' component _

needs edditionel exenpleo (hence this paper) or that teacher trainers ehould

vork with traineee:fron schools other than their ovn. Another view night

hold that by virtue of their roles, teachers cam do less comnitment
..generatlon_uheregg/outuide rolee_need to invi.e public commitment from their

treineee. Pernnpe having different ro1e groups. emphasize different aspects

within the training process is acceptable. |

Regarding the subcategory, reporteyeucceee. trainees from the teacher

led gronp reported success less often pronab}y because they focused less

.often on acconpliehnento as well. The variaole of praise and its impact in

& training setting with adults is worth further investigation.

Trainees in'principel and univereity led groups reported success more "
regularly. In the second workshop, trainees in the university led‘oeeeion _
returned. after trjing reading aloud and finding it useful to add to the

repertoire. The tape reveals they were pleased with their results., In

Workehop 3, the principal leaders had smoothed their delivery and
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| questioning style and their trainees reported a high degree of success in

‘rereading | the commitment segment where the commituent was made proved to be

wished to make. A second variable, Practice Drill, a commitment of two

o

:fully developed in thefttaiuing'niierials. Thus, teachers are less likely

,, " " "

Workshop 4. B ’ //

Why was there no or little movement on f7vera1 variables? In one case,

a useful exercise.- ‘The one teacher who 1?A1cated she wanted to increase
Diecupsion/#eview only mentioned this caﬁ;gory. No discussion or planning

took place. Her statement was added tp:a eiring nf other commitments she

teachers, was discussed in the traiaing grdhp-and examples were shared by : B

trainees. However, these topics are left to traimer discretion and are not

to select these categories for improvements. When they do, there needs to
be more support of’their choice. )

Another factor to conpider is the dependence some variablea have on
specific occurrences 1n 7he classroom. For example, correction/gulde is

¢

dependent upon a studegt arriving at a wrong angwer and also on careful ‘ ,

_ observation. The catagory 9G on the observation system tends to be

difficult for obaervers to learn. In addition, certain broad variables,

inclusive of other variables, will naturally be occurring more often, Thua,

. the category acadenic statements which includes correct/guidee will be

recorded much more freqhently than the subcategory it includes.

-

Conclusion
-

The congépt of public commitment by teacﬁere to attempt to change their
teaching prd&ticeo has implications for teacher training programs and pro-
grams that train trainers of teachers. First. for teacher training pro-
grams, thts study seems to support the notion that teacher comnitment to

alter behavior may produce g7bater shifts in claqsroom practice than a




. program that dogq‘;ot aﬂlioit such commitment. Thefconcept of coaching
(Showers, 1952)wmay inﬁuce the reported changes in teachers because a
| personal. commhﬁment ie being Anvited from individyal teachers by the coach.
::-_ - Trainin@ ptogrqms iike Stallings (1979) that provide teaching skills of
a specific neture to tehcher participants 1end themselvea quite nicely. to
.uee of commitment in 9 training aetting. Teachers are able to make public
-commitmentd to speoific teaching strategies (eLg.. increase time allotted to

T

reading aibud with low ability students). Ozper training programs that ask
teachere to try out new materiele or practic

8 in their classrooms often do
not rquire specific commitment to changed teachet bebavior. Frequently
'theee pbograme idpart knowledge only, require little classroom applicetion
and Erus proouce lictle or no behavioral changea in classrooms (Joyce, et
al..\1983)¢ ¢ / ‘

w In applying the concept of commitment in teacher training. this study
suggeeto the treining environments which provide time for teachers to offer
enoughibackground informetion for analyeis of problema by the group and
fellow teechere to volunteer ideas reéarding the.teaching behavior under

3 discussion.

In addition to implications for teacher training programs trainere.mny

profit-from the use of commitment'generating activity. For example, train- ?
ers who call on specific trainees, can assist teachers io making oesired |

| changes in their claserooms./drgw on the.gtoup for ideas and pursue trainees : "%

for commitments to try are likely to influence trainee behaoior. |

Studies which use commitment as a dependent variable and control for

, the 1eve1 of its use may find that trainer role sroup also makes a differ-

-'.ence in the effectiveness of the teacher training program. Continuing




-..vresearch on the eliciting of commitment may heip improve the quality and

.results of teacher training programs which Jouce and Clift (1984) have

 indicated is an faaehtial responsibility for teacher education personmnel.

|
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