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Abstract

A study was undertak?n to assess several aspects of a college

elementary teacher e&ucaﬁion program. A total of 200 preservice

teéchers, 200 supervising teachers, 34 college faculty, and 28 -
. university supervisors participated in the study. Data analysis
indicates that the perceptions. of preservice teachers, their
supervising teachers, university ;upérvigors,yand university
instructors are ;imila? in concerns aboutlteacﬁing competencies
that must be developed before leaving the program. There were
some strong correlations between groups in their responses

to general categories ‘of teaching skills: university supervisors
and un&versity instructors sttongl; agreed én their perceptions
of the teaching skills; supefzifing teachers and preservice
teachers also strdngly agreed in their perceptions. All groups

felt that most of the research-based teacher effectiveness

skills were either "very important" or "indispensable".
y 1imp P
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Research-Based Teacher Effectivenes. Skills:
Perceptions of Members of é Teacher Education Program
This document reports on the evaluation activities undertaken
recently to assess various components of the freservice elementary
teacher education program in.the College of Education at The
quversity of Texas at Austin. It is a summary of the evaluation
efforts ﬁndertaken during the spring semester of 1983.
The evaluation had as its major objectives the following:
1. To identify elementary teaching skills percéived
to be most'impoftant in a teacher education.program.
2. To compare the pérceptions of facﬁlty, university
supervisors, supervising teachers, and preservice
teachers concerning specific elementary teaching
skills,
3. To identif&rpreservice teachers' perceptions of
| components of the elementary teacher education
program.
The research study included preservi;e teachers, supervising
teachers, ﬁni}ersity supervisors, and college faculty. Since
all the groups are intimately involved in the teacher education
program, the research design included all of them. It was felt

that if any group were excluded some important data might be

excluded.




Design and Procedure

An extended outline of the steps undertaken during the

study are appended to the report (Appendix A). The first step was to

design an inst;uﬁent in order to collect data on elementary

preservice skills. Teaching skills identified as part of the
college's teaéker educa;ion program wére combingd with important
teaching skills identified in teéchér effectiveness skills"
research (e.g., Barnes, Borich, Furst, Medley, and Rosenshine).
A composite list of skills was formed. The éiills were categorized
into six major groups:
1. Plannihg
2. Management of Student Conduct -
' 3. Instructional Organization and!DeveIOpment
4. Presentation of Subject Matﬁfr
5. Evaluation
6. Persoqal and Professional Qualifications
See Appendix B for a complete'iist of all teacher effectiveness skills

and categories.

The Teacher Education Skills Survey (T.E.S.S.) instruments - gtl

were distributed to a small sample from all four groups identified

b

above. They were asked to review the skills for appropriateness *

and relevance to the teacher education program. In addition, !

they were asked to consider wording, question form, and general °
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A § . |
format. . It was decidéd that a Likert scale would be appropriate .
L / : ) .

for_;he quesﬁ&ons under'study. Respondents were asked to rank
eac skiﬂiabn a scale from 1-5 (Indispensable to'&ot Important).
On thf%;sis of'ihe returns,sbme items were omitted, some were
:cﬁapééd,and others were added. A final survey-i?strument was

'déveloped with“;“total of 76 elementary teaching skills currently .

N B representative of the present teacher éducation program.
Subjects
‘ The revised T.E.S.S. instrument was submitted to 34 university
facylty members, 2&;univer§ity gupervisors, 200 supervising
teachers, and 200 elementary preservice feachers. After completing
the instruments, all of them were returnéd to the college.
A second instrument was developed teo as;ertaip the source
(original course) where the teaching skills wgré taught in the

elementary teacher education program. This survey was identified

as the Sbufce of Skills Survey (S.O.S.S.).- Again, a preliminary ’

instrument was sent to a small sample of university faculty.
Ambiguoqs, repetitive, confusing, and low~-rated questions were
deleted. Some were completely rewritten. A final versio& was
prepared and sent to teacher education university faculty.

A third set of questions was prepared for use with a
small volunteer group of preservice teachers. All responses
were audiotaped and transcribed at a later time for analysisﬂ
The purpose of the discussion group was to get in-depth feedback

about their perceptions of the elementary teacher education
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program. This adaptation of the clinical interview allowed.

the interviewer to puisue various"points that might be raised
during the discussion. The responses recorded would providé '

a rich data base of studenf!perceptions of the elementary teacher
education program. The question sets and summary of responses
are included in Appendices C and D,

Data Collection and Data Analysis

The T.E.S.S. was“maiied indiv}dually to all faculty and
university supervisors for completion and ieturn; University |
supervisors gave it to their éreservice teachers for completion o N
and returned them to.the bollege after completion. University A‘ -
supervisors also distributed the instrument to the supervising
geachers ané return¢d them to the college
The S5.0.S.S. wfs,-once more, sent.out individually to the
college faculty. % “
The preservice teachers in the discussion group met six
times for two hours p§r se;sion. All sessions-were audiotaped.
An initial set of questions was prepared in advance for each
session and, thereafter, the interviewer used probing questions

designed to elicit perceptions of several aspects ot the clementary

teacher education program. The tapes were transcribed and
N

the resulting responses analyzed and summarized at a later date.

All(responses made on the survey instruments were tabulated
and transferred onto IBM cards. The codinglwas checked by an

assistant on the project. Statistical Package for the Social Sciences

+
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(SPSS) was used for analysis of all data collected. Mean scores
for each group on each ;kill were calcuiated. Correlations
ggtwee; groups by item and by category were also'calculated,
Data from S.0.5.S. were summarized as:tallies from the courses
identified f&r each faculty member.
Results
The mean scores by groupé on the T.E.S5.S. instrument are

summarized in Table 1.

\ Insert Table i about here
_ / '
i \‘-

‘The first fifteen skills with highest overall means are

Summarized in Table 2. .

Insert Table 2 about he*e

"\ Looking at each of the six main categories of skills, the

first two important skills based on combined mean scores from

ell groups is summarized in Table 3.

Insert Table 3 about here

The total mean scores for all skill categories from each

group were calculated and then combined to arrive at a total

11




mean for each category. These are summarized in Table 4.

Inseft Tablée 4 dbout here

The first five important teaching skills as perceived

by faculty are summarized in Table 5.
\ .

‘.
‘.

N

Insert Table 5 about }Tere

The first five important teaching skills as identified by
- ' ' ’
university supervisors are summarized in. Table 6. o

7

s Insert Table 6 about here

-

The results of the T.E.S.S. survey instrument completed
by supervising teachers are summarized in Table 7. The first

five imporfant teaching skills based on mean scores are identified.

Insert Table 7 about here

N
oo

\ .
Preservice teachers' views as to the first five most

" important teaching skills are summarized in Table 8.

Insert Table 8 about here
3

"L
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In summarizing Table 1, the results reveal that
participants in all of the four groups viewed m . of thé.skills
as indispensable while the remaining teaching skills were
viewed as somewhat important. Sixteen teaching skills had
a mean score of 4.5 or better, 46 teaching skills had a mean
sco;e of_4.0'6r better, 13 teachipg skills had a mean score

of 3.5 or better, and only one skill had a mean score that

—

was less than 3.5.

A Pearson Product-Moment Correlation was computed to
determine whether there were any significant correlations
between subject groups and skills categories. The results

are summarized in Table 9. . . i

'Insert Table 9 abaut here

Table 10 giveé.the rank order of skills, based on their
mean scores, by each group. This information will allow one
to see the relative importance (rénk) of each skill by any
one-particular subject group (e.g., How important is skill 1
to faculty compared to preservice teachers?). Use Appendix E
to identify teaching skills --.the skill numbgrs. as they
appear on the tables, éhn be matched with the skill category

and number as it appears on the original survey.

-
Insert Tablqglo about here
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Table 11 combines all'subject groups mean scores
on each iteh .and indicates the ranking of the skills. With
this table, one can assesy the importance of each skill

perceived by all members of the teacher education program.

o

, T Insert Table 11 about here

Discussion

In the beginnieﬁ of the report, the major'ebjeetiveé
of this investigation were as follows:
A To identify elementar; teaching skills perceived
to be most important in a teacher education

_program,

' B To compare the perceptions of faculty, _university

supervisors, superV1sing teachers, and preservxce
teachers concernang specific elementary teaching
skills.

‘ N

C. To identify preservice teachers' perceptions of
components of the elementary teacher education
program.

The following ﬁiscu351on will address the implications

of the results of the surveys as they relate to the

objectives.

~
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The 76 elementary teaching skills are found in Appendix B
at thg'end of this report. The relative importance and rank
order by all groups are summarized in Table 1. |

A carefgl examination and comparison of the means for cach
elementary ﬁeaching'skill reveals close agreement.between all
groups. For instance, preservice teachers vi*wed-Qz% of the
teaching skills very important. Sixty-two elé%entary teachingl
skills had mean\scores of 4.0 or better. SuperY1s1ng teachers
rated 85% of the elementary teaching skills very 1mportant. '
Sixty-one elementary teaching skills had mean scqres of 4.0
or better. University subervisors viewed 81% of ;he elementary
teaching skills as very important, Fifty-eight eleméntary

teaching skills had means of 4.0 or better. University faculty

viewed 85% of the elementary teaching skills as very important.

__Sixty-one of the elementary teaching skills had means of 4.0 — - —— —

or better. Overall, 86% of the e¢lementary teaéhing skills were
-viewed as very important with means of 4.0 or better.
The first 15 elehentary teaching skills are summarized in
“Table 2, " A1l 6f them were collectively viewed as Qery important
with means of a; least 4.51 or better. There appears to be
little correlation of teaching skills and categories from which
they are listed as subskills. That is, a variety of teaching
* skills from all of the categories were viewed as very important.
| Since there is such good agreement between groups on the

\

importance of these elementary skills, it can be concluded that

15




" ‘second. Mahﬁgement of behavior is the most important subject '

"behavior ménagemeni skills. R

10

a program ﬁﬂich lists them as-part of.;he overall program és
emphasizing skilI;'th;t need to be mastered. in order to be a
competent teacher. This congruence or agreement indicates
that all“of the groups involved in teacher education are emphasizing |
common-end'gphls for the preservice teachers.

The téﬁching skills viewed by preservice teachers as important
are probably ones that they will concentrate on and practice.
These are th; skills that they feel a competent teacher should
possess in ord6§ to be successful in teaching. Since faculty
apd other groups are in high agreement, those skills will be
emphasized and taught generélly throughout the e;ementafy teacher
education program.

" All teacher educators still view management of student . \\{

o
behavior as the most important skill; pianning was a close

today and is one of the most difficult for even seasoned.inservice
teachers to master. It is also a reflecfion of the changing

view of authority in the nation's public schools. Pre§érvice
teachers are no less concerned about this skill; for if there is
any area they feel inadequate in, it is in behavior qanagement.

]
Thus, a great deal of time in the program is spent ¢n dcveloping
i s

/ |

Both university faculty and university superQ}#ors view

g

. f
the instruction of pupils on rules and procedures As the most

important teaching skill. This is one of the firzt things !




. 11
that a teachgrldocs when assuming direction of a class. It |
is a subskill of the management category. Considering behavior
management skills concerns, this response is not surprising.
Supervising teachers also were in agreement because they identified
this skill as number one in importance. Preservice teachers \
were even more concerned by viewing it as almost.indispensable.

Pearson Product-Moment Correlations were computed and summ...'ized
in Table 9. Five significant correlations were found at the }
0.02 level. Faculty and university supervisors had significant |
correlations with five out of six of tbé_teaching skills categories |
and épproaqhed Signifiéa;ce gith the sii;h skills Aategory.
The remainingiéoirelations (two) were very close to significance

while the remaining correlation approached significance.

Thus, faculty and university supervisors view these categories

” df'skiiig-iﬁmh similar fashion and emphasize them when working

with preservice teachers in the teacher education program.

At least their response of importance would reveal the kinds

of skills that have relevance to. teacher educationuérograms. - e
The summary of S.0.S.S. data reveal that most teacher

education faculty emphasize and stress most of the skills identified

in this study in“the';eacher education courses designed for

preservice teachers. This is reasonable since faculty viewed

85% of fhe teaching skills as very important with a mean score \

of 4.0 or better. It is reasonable to conclude that if these

skills are viewed as very import;nt. they will be a major part

v

17 -




12
of the teacher education program. Preservice teachers having \
similar views will be motivated to deveiop thesé skills.
: \
In the discussion gréup seminar, the preservice teacﬁers
] i
were asked to describe their experiences with their course;ork,
their observafion field experience, their preservice school
involvement, thé contents of seminars with supervisors, and the
quality of guidance and supervision provided by the university
supervisors ‘and their supervising teachers.
. ' \

The students recommended adding gourses to the curriculum
that would address recognizing, evaluating, and dealing with
learning and behavior problenms.

A desire for a broader curriculum.than would require training
in all basic subject areas that they will be teaching in thé
elementary school was‘expressed.

o Théy also thought that it is_essential to have simultaneous
practical experience with each methods course.

They said that they should be required‘to have specific
trainiﬁg in behav{or mahagement; identifying learning problems,
and understanding culibral diversities in the classroom.

In general, the students thought that they benefitted from
consistent supervision and regular feedback from the supervisor
and the cooperating teacher. They scemed to be more receptive
to constructive criticism presented in a positive manner.

They enjoyed well-planned and practical seminars. Good

cooperating teacher role models were appreciated.
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‘Overall, they viewed the student teaching exper 1ce as

a valuable learning time.

'Summaﬂy

'\' The primary purpose of this investigation was to assess

various components of an elementary teacher education program.

Specifically, the investigation was designed to determine the
views of faculty, preservice teachers, supervising teachers,

and juniversity supervisors toward elementary prog}am teaching

B e . .
.skills. Another aspect was to compare these views tq.getermine

thé amount_of similarity and thus ascertain program si&%ls
emphasized in various teacher educatiQn_courses. \\__~

It would seem from the results obtained through the
in;éQtigation that there is a high degree of agreement on views of

elementary teaching skills emphasized in the present teacher

education program. Not only faculty and supervisors-agree on
thefimﬁ9rtance of the teaching skills, but supervising_;eachers
als; viéﬁ them in a very similar manner. Thus all three groups
are prob&bly émphasizing simil#r skills. This congruence of
views no &?ubt is due to a very close asébciatibn bétween
faculty and university.superv{sors as well as an inservice
program‘thai develops and emphasizes these element;ry teaching
skills.

The finéings that ﬁavq béen generated by this investigation
indicate thatzthese skills which are a major part of the

university's teacher education program are viewed as important

19
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by all involved with it. This strong agreement among groups

associated with the teacher education program- probably enhances

-and strengthens it and contributes to the overall success of its

graduates. Teaching skills viewed important by teacher educators
as weil as preservice teachers are most likely emphasized and
acquired by the preservice teachers in the teacher education
program,

When there is a strong agreement between all members.of a
teacher education program on the importance of specific cdmpetencies,
we can feel reasonably safe in assuming that we are consistently
striving towards the 'same end. We don't seem to have fragmented
views on what makes an "effective"'Qeacher. ‘Since the survey

skills were based on research, we can assume that we are on course

relative to the research in this area.

The significant relatlonships between university superV1sors

.and university instructors indicates that although teacher

educators$ are maintaining autonomy in teaching styles, we are

teaching the same basic skills. There.seems to be consistency

in the type of preparation deemed important for preservice teachers.
Though all four shbject groups seened to think that most

of the skills were important, they differed in which ones they

felt were most important. This brings forth a question of

transference in regard to what we think should be taught (what

we say is important) to what is actually being/taught. For example,

20
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if supervising teachers and student teachers think differently
on which skills are most important than university supervisors

and university-instructors, are thé'same skills being stressed
ol

Yoy

in the student teaching classroom as in the college classroom?

21
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Table .l

Mean Scores of Teaching Skills by All Groups

Groups
. mJ
University Stpervising Prescrvice,
Facuity -Supcrvho: ';l"ncbor ¢ Teacher | Total
i 4.500 4.48) 4.47% 4.474 4,477
2 4.5060 4.615 - 4516 4.543 4,535
3 4.304 4,407 4,442 4,328 4,381
4 - 4,348 4.074 4,223 4.09 4.168
$ 3,783 4.333 4.21 4.284 4.248
6 4.435 4.519 4.433 4.59% 4.507
7 4.227 4.407 4,150 4.1 4,218
8 4.318 4,259 4.165 4.087 4,154
9 3.818 3.963 3,060 3.897 3.881
10 4,391 4.222 4.123 4.148 4.164
13} 4,182 4.160 4.068 4.17% 4.)29
12 4.174 4.233 4,109 4.191 4.169
13 4.391 4, 4.308 4,33 4,340
14 4,826 4.815 4.803 4.896 4.843 |
15 4.652 4.778 4,73 4.879 4,788
16 4,130 4,185 4.33 4.287 4.286
17 4,17 4.074 4.393 4.43] 4.3%)
|16 | 41724 4285  4.320  4.400 4.328
19 4.500 4,593 4.541 4.422 4.495
120 4.7 4.519 4,598 4.509 4.566
1 21 4.545 4.519 4.492 4.629 4,554
22 . 304 4,556 4,508 4.612 4,538
23 4.273 "~ 4.2%9 4.467 4.661 4.507
28 4.095 3.926 4,156 4,259 4.171
2% 4.391 4, 4.328 4.383 4,382
26 4.304 4.259 4,393 4.513 4,422
27 4.000 4,308 4.256 4.174 4.207
23 4.130 4.038 4,223 4.40% 4.273
29 4.826 4.778 4,73 4.759 4.756
30 4.261 4.038 3.97% 4,155 4.077
31 3.409 3.407 3,869 3.787 3.748
k14 4,304 4,404 4.361 4,466 4,406
3 4,609 4.519 4.459 4.560 4.517
kL] 3.783 3.926 3.908 3.814 3.862
35 | 4,000 . _4.037 . 4,091 4,238 4,138
36 4.000 4.111 4.123 4.086 4.098
37 4.652 4.519 4.570 4,50 4,561
38 4.609 4.74) 4,746 4,733 4.729
39 3.826 4:222 4.281 4.147 4.185 |
40 3.818 3.809 3.9% 4.027 3.987
o 181 3.870 JO4 4.033 4.0%3 3.997
— -y 1 414,238 —4:038- - - 3,992 -4.078 4.049
g 43 | 4.69% 4.615 4.52% 4.655 4.599
4@ 4.045 4.111 4.246 4.293 4,237
= |45 | 4,438 4.372 4,500 4.803 4.524
- |46 ° 4,409 4.18 4,426 4.504 4,434
&la 4478 4,370 4402 4,400 4,404
4 3.783 .. 3.519 .n 3.409 .57
49 3.626 3.81% 4.123 4.138 -4,076
80 4,455 4.185 4.200 4.262 4.314
51 4,053 3.760 3.807 4,183 975
82 4,043 3.667 3.902 3.930 3.902
83 4,000 4.11% 4.164 4,204 4,163
54 4.273 4.037 4.18 4,193 4,180,
13 4.7%° 4.630 4.554 4.748 4.654
&K 3,682 3.500 3.876 3.957 3.6%9
$7 4174 4.407 4.554 4.470 4.476
%8 N 3.778 4.124 4.)48 4.08)
60 4,435 4.519 4,281 4.539 4.420
6! 4.478 4.0 4.221 4.431 4.340
52 3.045 3.000 3.066. 3.250 3.13
63 4,609 4.259 4,385 4.2 +408
64 4,082 4.404 4.4687 4.%0 4.517]
65 4.429 4.074 4,381 4.32 4.339
66 4.136 3.889 4,107 4.23% 4.140
67 4.6% 4,461 4.369 4.374 4.402
68 4,27 3.926 3.992 3.974 3.996
69 3.318 3.40 3.59% 3.513 3.523
70 4,217 3.923 3.97% .97 .9
n 4.26) 4.000 4.22% 4.409 290
n 4.043 4.3 4.372 4.59% 4,45
n 3.6%2 3.481 3,810 4.140 3.098
74 4.217 4. 4.33) 4.491 4.376
7 3.783 4.148 4.6 4.284 4.185
? 4,087 4,259 4.372 4.46) 4.374
otal 4.213 4,182 4.2 4.298

17
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Table 2

Rank Order of First Fifteen Teaching Skills
! | :

Item _ : Skill Mean Rank

14 Has clear rules and procedures. 4.84 1

15 | .Instructs pupils on rules and procedures 4.79 2

29 Is consistent in enforcement of ru1e$ 4.76 3

38 Secures students' attention before 4,73 4

beginning |

55 Provides feedback (positive feedback, ~ 4.65 5

.

negative, academic praise, nonevaluative

feedback, supportive correction)

43 Provides clear presentations | 4.60 6
20 Holds students ;ccountable for behavior 4.57 7
37 Keeps students actively involved in 4,56 8
lessons
21 Signals appropriate behaVio}_ 4.55 9
22 Establishes eye contact .4.54 10
2 Identifies and sgiects the instructional 4,53 11

activity in whigﬁ the students will engage
for a given pgriod of instructional time
45 Checks for understanding of agsignment 4,52. 13
- 33 Uses matérial matcheh to ability levels 4,52 13

of students
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Table 2 (continued)
I\
Item Skill Mean Rank
64 Test tasks are representative of the 4.52 13
k _'subje‘_c.t matter taught
. .""-\\’ i |-
Ty 23 Praises 4.51 15




Table 3
&  Rankings of First Two Teaching Skills in Each Skill Category
I
} Category Item ‘ ' Skill Mean Rank™.
Planning .2 Identifies and select} pqnfehtl(oné.or i"E.SS; ﬂ’,
- o ‘
— .- more concepts, skills, facts, rules, -

principles, laws) to be taught
.during a lesson
: . - i \
e S Prepares and arranges materials to be 4,51 2 “;

readily available for a particular

segment of instruction. -
Management of 14 Has clear rules and proéedures : 4.84’/'- 1 :
Studént Conduct . B 15 | wiﬁstructé.ﬁubils on rules and‘procedures 4,78  --_2 B
Instructional 37 Keeps students actively'involved in a lesson 4756 1
Organization and 33 Uses materials matched to ability levels
Development of students’ 4.52 2

o o B - e Ct ~ - . . » - & -
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Table 3 (continued)

. e

~

toward course objectives, to provide
reinforcement of successful learning to the
learner, and to identify specific

errors in understanding

_7

——
Category Item Skill ‘ Mean Rank ,
Presentation of 38 Secures students' attention before beginning 4.73 1
Subject Matter 55 Provides feedback (positive feedback, 4,65 2
negative feedback, academic praise,
nonevaluative féedback, supportive
~correction) )
~ Evaluation 64 Teét tasks are repregentative of the 4,52 1
subject matter taught
67 Uses test datﬁ'feedback to monitor progress 4.40 2
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Table 3 (continued)

#

Rankings of First Two Teaching Skills in Each Skill Category

Category Item Skill Mean Rank
'L\
Professional and 72 Works cooperatively with colleagues and other 4,43 1
Personal Growth- staff persons
/ .
74 Is clean, neat, and well-groomed 4.38 2

: 2&3

g



Table 4

Rank Order of Teaching Skills Categories by Total Means

Category Mean  Rank
Management of Student Conduct 4.42 1
Planning | 4,27 2
Personal /Professional Growth . 4.162 3
Presentation of Subject Matter 4.16 3
Instructional Organization and Development 4.15 5
Evaluation . 4.14 6

23
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‘Table 5 |
First Five Teaching Skills Perceived Important by Faculty
Item Skill Mean Rank
14 Has clear fﬁles and procedures 4.83 1
29 Is consistent in enforcement of rules 4.83 1
20 Holds sthdents accountable for behavior: 4.74 3
55. Provides feedback (positive feedback, 4.74 3
neg;tiyk'feedback, aéademic praise,
nonevaluative feedback, supportive N\
correction)
43 Provides élear presentations 4.70

Y
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Table 6

First Five Teaching Skills Perceived Important by University

Supervisors
' item Skill Mgkn Rank

\

14 Has clear.rules and procedures A 4.8£\ 1

15 Instructs pupils on rules and procedures 4.78\\ 2

29 Is consistent in enforcement of rules 4,78 ! 2

38 Secures students' attention before  4.74 | 4

begiuning
Q;' Sequences.content in the order in which 4.6l

subject matter will be taught

31




Table 7

26

First Five Teaching Skills Perceived Important by Supervising

Teachers
. Item Skill Mean Rank
14 - Has clear rules and procedures 4.80 1
38 Secures students' attention before 4.75 2
beginning
29 Is consistent in enforcement of rules - 4.74 - 3
15 Instructs pupils on rules and 4.73 4
procedures -
4.60 5

20

Holds students accountable for

behavior




|
|
|
-

Table 8

4

\
).
\

27

First Five.Teaching Skills Perceived Important by ﬂ}esefvice
vl

beginning

" Teachers v
Item 1 : Mean Rank
O\ |
14 Ha; L é r\rules and procedures N 4.90 1
15 l'nst;ucts!pupils on rules and 4.88 2
" procedures
29 1s ccnsistent in’cnforcement of rules  4.76 "3
55 Provides feedback (positive feedback, 4,75 4
o —__;;;atiye feedback, academic praise, -
nonevaluative‘feedback, supportive
correction) |
‘38' Secures students' attentiop before 4.53 S

v
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Table 9

28

Pearson Product Moment Correlations Between Subject Groups and

e \
Skills Catekq;ies :

‘Subject Groups

| Category Correlation
B | '
-
i\ -
W Planning Faculty and University p=.022*
Supervisors
Management of Faculty and University p=.001%*
Student Conduct Supervisors
Supervising Teachers and p=.057%**
.Preservice Teachers .
d Instructional Faculty and University p=. 001+
Organization Supervisors
and Development
Presentation of Faculty and Univérsity p=.001**
Subject Matter Supervisors
Evaluation Faculty and University p=.001%+*
Supervisors
University Supervisors and p=.060***

Supervising Teachers

34




Table 9 (continued)

" Subject Groups Correlation

Category
i : - .
l Personal and Faculty and University p=.056%*+
Professional ~ Supervisors
Growth . o . an
University Supervisors! and p=.057
. Preservice Teachers
*p<.05 **p¢. 01 ***approaches significance
i
| '
|
/
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Table 10 1~ﬁ BN
Y . . R o . ' 30 . '
. , .
Rank Order of Skills by Each Subject Group
T.!T M) !! .
. i ut University Supervising Preservice
if , Paculty Supetviscr Teacher Teacher
) " v .
' " i ——— M M M M
: ‘ 1 14 14 14 14
R i 2 29 15 38 15
3 20 29 29 20
' q 55 . 38 15 55
; ; _ 5 43 55 20 s
| ! - 6 37 2 .37 23
, . 7 64 43 57 43
! ' 8 1% 19 ss 21 .
o 9 67 .22 19 22
- 10 33 21 43 as
A 11 38 S 2 6
1) , ' 12 63 33 . 22 72 .
Iy 13 21 20 45 13
- 14 2 37 21 64
, 1% 1 eo_/ 1 2
K 16 19 ¥ 23 37
R ' 17 3 1 64 60
b 18 61 67 33 26
' 19 80 2 3 20
o % 20 4% 4 6 a6
' 21 60 Y 46 24
" 22 6 57 *'47 1
23 S [71 17 57
. - 24 a6 | 4% .26 32
. ' 28 10 T 47 63 2
3 26 13 ;61 72 17
. . 27 28 12 7 61
o 28 4 s 67 19
29 8 72 32 63
N 30 32 27 63 n -
_ 1 n 22 25 - 16 28
) E 32 26 . .23 74 18
& : 33 3 / 8 25 47
- 34 LY 63 18 28
35 23 26 13 67 .
i 36 30 7 39 80 .
__ N 37 n 10 60 65
P 3 38 a2 , 39 8 13
: 4 39 68 74 50 3
o | a0 7 18 27 a4
x | a1 59 46 44 16
5 42 70 16 n )
L % 43 74 80 28 75
a4 11 1 4 24 .
2 a8 8 78 61 59 .
a6 2 53 54 7 .
a7 87 36 75 s
a8 a7 a4 8 66
; 49 , 66 7 53 53
80 16 q 24 54
; 51 28 17 7 12
; 52 24 6% 59 51
. 53 7 30 58 11
54 53 a2 - 3 27
55 44 " 28 10 30
56 52 s 49 sg
J 57 72 84 12 10
58 36 59 66 - 39 .
59 - 38 9 3% 73
60 . %3 34 11 49
\ 61 27 68 a1 q
62 41 24 42 8
63 58 70 68 6
- q 39 40 30 42
\ 65 49 66 70 41
) 66 40 49 40 40
! 67 9 zg 34 68 |,
’ 68 48 5y 52 56
&9 34 a8 86 52
! 70 5 41 3l 70
i n 75 52 9 9
72 56 56 73 3
. 7 73 73 5 31
; 74 3l 69 as 69
75 - 69 3l 69 48
, 7 62 62 62 62
g :
A TR By
. B |
ERIC ' 36 ¢
!




Table 11

Mean Scores of Teaching Skills by All Groups

Order

Item

GO NN DN
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Appendix A

Steps _in Evaluation ..

The following steps and procedures were executed in the evaluation

process:
1) Analyze teacher education program componeﬁts (e.g., courses, field
experiences, student teaching). ) |
2) Use analysis of teacher education: program to develop a seminar -
discussion guide.
3) Select at random preservice teachers for self-reporting on téacher
education program.components.
4) Randogly éelect_supe:vising teachers for participation in a?sqrvey
~of teacher educati;n components. |
5) Select a discussion leader to lead discussion groups of preservice
teachers on teacher education program..
6) Récord.ail discussions. for later transcription.
7) Analyze transcriptions and data collected.
8) Examine The University of Houston's and the Stafe of ?lorida's
new evaluation systems for teacher education progranms.
9) 'Obtain The University of Tex;s at Austin's teacher education
objectives from the College of Education.
10) Examine The University of Texas at Austin's teacher education program
guidé)ines. These guidelines specified courses t? be taken by all
. education hajors. | -
ll)é Review the.literature in order to develop a definition of teacher

"effectiveness". Drs. Robert Soar, Susan Barnes, Thomas Good, and

39
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Gary Griffin of the University of Texas at.Auétin's Research and

DPevelopment Center for Teacher Education were consulted and their

12)

13)

14)

15)

16)
17)

18)

, current research findings discussed and documented,

[
\

\@nduct further research on effective teaching competencies. ERIC

séﬁrches were made and the literature was surveyed in order to iéentifyg /
Ve£>§gtive"-teaching competencies (based on student achievement)n
Definé—the variéa components of The University of Texas at Austin's :j
teacher education program. These componeﬁts consisted of coursework, ) |
field experiences, and student teaching. _ :
Match aﬁd combiné The University of Texas at Austin's teachgr education
objectivg% with research-based effective teaching competenckes and
compose a list of "teacher effectiveness sﬁill;".for'questignnaires.

The instrument to be developed was intended ?6 be used for the f&ilowﬁng
groups:

A.  Faculty of core education courses; n = 34

B. University supervisors of elementary student.teachers; ne= 28

C. Supervising teachers of student teachers; n =.200

D. Preservice teachers - elementary; h = 200

The questionnaires listed the competencies in item 14 above and were

rated for importance from each group.

\ ' -
The instrument was pretested for various styles and format and reader

 ease.

It was decided that the Likert scale would be appropriate for the type
of questionnaire used in this research. Different types of Likert
scales'ﬁere pretested. A scale from 1-5 was selected (very important- B J




.19) A
20)

21)

22)

23)
24)

25)

.

26)

27)

35
not very impoftant). |
1tems were removed based on duplication and reader c6nfﬁsion.
General to specific ordering was done for each umbrella category-
in the questionpaire. |
Cover letters explaining the project weré;sent~to all the
participants in each group. )
A method for distribution of questionnaires was selected.
One packet was given to the supervisors and they disseminated -
the questionnaires to\superﬁising teachers an& preservice
teachéié:m_%he'faculiy'smqﬁéstibhnaiies were_;éﬁtmih&ividuéily. i
A method for collecting the questionnaires was identified.
For the in-dgbth persbnal,discussion group, the organization
was as follows: a) a notice wa$ sent out through university
supervisors for preservice teacher volunteers; b) the preservice
teachers met six times, once a week, for two hours each session;
¢) the sessions were audio-taped for transcription at a later

time.

Specific questions were conétructed for use during each discussion

/”,ﬂ,,,zsesifaﬁ'with preservice teachers.

In part I of the instructors' survey the skills were rated
for importance. The responses from part I were recorded.
Ambiguous, repetitive, confusing, and low-rated que;fions
were deleted. Some questions necessitated rewording changes.
Part II of the instructors' questionnaire for identifying
;pecific courses was sent out. In part II , the area of

focus was course(s) in which the skills were covered.

41
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28) Responses from all questionnaires .ere. recorded on data sheets. ‘
25) Information on data sheets was transferred onto computer
data cards. |
30) Research specialists were consulted for an appropriate statistical
package to analyze the data. It was suggest*d thét the |
Statistical Package for the Social Sciences a::SS) be used !. 3
and a program was written for the data ?nalysi‘.
31) The stgtistical information sought frof the daig_pn the ratings '
questionnaires were ﬁs follbws: T
A. Frequencies (raw scores and percen;agés)‘af"eaéﬁnékiii  _"-'_ -
item by group (supervising teachers, university supefvisors,
faculty, and preservice teachers). This amounted to four
" sets of data with 77 variables.
B. Frequencies of total areas (planning, management of student
conduct, etc.) by group. This also resulted in four sets
of data. | 1
C. Cross tabulations between each group for each ite. j
(University supervisors, faculty, supervising teachers, I

preservice teachers responses to skill k, skill 2, etc.).

D. Correlation between groups by item to indicate most significant
-cells.

32) Statistical information sought from facult}'s part II-(source
questionnaire) was a simple tally of responses of the course(s)
that included aacﬁ skill.

33) Preservice teacher discussion group tapes were transcribed

and placed onto charts (samples in Appendix D).
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Appendix B

Teacher Effectiveness Skills Survey

1. RLANKIRG
A. Content Coverage 2
*(1)1, identifies the sudject matter that is to be taught

(22,

(3)3.

(4)b,

37

during & given seganent on inmstructicn-

identifies and selects content (cne or more concepts,
skills, facts; rules, principles, lavs) to dDe taught

during & lesson-
sequences content in the order in vhich subject matter

will de taught
paces content by .pocuylnj the‘ amount 0f subject matter

to be taught during a segment of instruction

OTHER:

B, Utilization of Instructional Materials

(5)1. identifies and selects materials bty naming specific

text pages or other types of materisls to de used for

instruction-

(6)2. manages instructiocnal material by ﬁmﬂu and arrang-

ing materials that are to da used for a particular seg-

ment of instruction so that they are resdily availedle—weee 1

C. Activity Btructure

(M.

(8)2.

(9)3.

*Skill numbers as they appear on the tables ( ) are in parenthesis

identifies and selects the instructional activity by
stating the activity in vhich s/he or the students

ﬂuwbrlumpﬂqdofmmtuntiwé—-l

sequences imstructionsl activity by citing an order

or pattern for a series of activities

paces instructional activity by specifying the
amount of time t0 be spent o1 an activity or the

aumbder of activities to de completed within a given
period- .

43
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2_3
2.3
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2.3
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11,

D. Goal Pocusing | | ’

(10)1, identifies ted learner outcome that should re-

sult from truction, totb gt}porn and lpociﬁc------_--

) / .
(11)2. evaluates goal/instruction congruence by relating
" expectel student outcomes %o content, instructiocn-

al sctivity, teaching-learning materials, instruce

A e e P

38

tion forzat or other 1q,truetiom1 elexents
E. Diagnodis |

(12)1. identifies learner state by indicating vhst the
learner does knov or needs to knov, should dbe adle

to do, or hov the learner lhould feel

(13)2, evaluates learner end-state by determining vhetﬁer
or not students have met estadlished criteria for

acceptadble performance

H

OTHER:

MANAGEMER? OF STUDENT CONDUCT

A. Classroom Administration

(14)1. has clear rules and procedures

3

(18) 2, instructs pupils oz rules and procedures

(16) 3, vegins class promptly
(17) b, moves students through transition quickly end

smoothly

(18) S, has classroom l'srnuod for ease of iovemt. and
visibility

B. Prevention of Misbehavior
(19) 1, 4s actively involved with students or actively

instructing-
(20) 2, holds students accountable for dehavior

(21) 3. signals appropriate debavior

12 3 L_s
1_2 3 4 8
12 3 L _ 5
2.3 b _ 5
1_2 3 b

1 2 3 L. 5

(22) b, estadlishes aye contact-

44




(23) 5. praises

(24) 6. uses s variety of revards

(25) 7. mcnitors on-task bebavior 1.2 3 4 5
C. Reaction to Misdehavior '

(26) 1. responds guickly to misbehavior 1 2 3
(27)2. corrects spocific nudcnt(o 1 2 3 L4 s
(26)3. cites specific rules i_2_3_ LS
(29) b, s consistent in enforcement or rules 1_2 3 L 5
m: :
111, ~1m8 OR. ' T1

(30) 1. relates cojtent to student interest and dackgrounde——————— 1__2 3 4 _S__

(31) 2, folloq; wcib.‘ eurriculun- ; : 12 3 L 5 -
’ (32)3, uses o nrsnyi\e\r materials as well as vorkbooks/
~ textdooks 1.2 3 4 5

(33) 4, uses utcruh X{u to ability levels of students AR
(34) 5. wes large group or vhole class instructictee . : 1_2_}_&
(35) 6. uses small group ﬂnmtiomf - ‘ 12 3 b 5
(36) 7. groupe by adility level for specific class activitiegeeensams 1 S - S N e
(37) 8. keeps students uunly involved in lessons 1.2 3 A -

A. Preparing Students for the lesson

(38)1, secures studenta’ attention before deginning- . 1i_ 2. 3 b s

(39)2. revieve previous content- 1_2 3 _h_s




|
i Ve . (40)3, gives/seeks rationale for lessone

(41) 4, states objg_cuvu

B. Tescher Presentation of Lesson

(42)1. uses initisting sctivities to bnqi.‘ lnlm — 12 3 b 5
. (43)2, provides clear pmmtiou 4 '1 2 3 4 5 _ L
(4473, presests materisl 1n small steps - 1 2 3 & 5§
(45)& checks for understanding of assi \ twwen 1 2 3 W 5
(46) 5. engages in discussion (probdes, r@u. questions, - ' _
proupts) - \ - 12 3 b _5
(47) 6. maintains active participstion bty stufients 1 2 3 b 5
(48) 7. calls on students in & systematic nu!}er-— 1 2 3 b 5
(49) 8. asks questions that ensdle students '.J ansver vith .
high degree of success - - 1 2 3 b s
(50) 9, varies _coum.ivo level of gquestions T‘L 2 3.0 5
(51) 10, provides ansvers to questions ¢ 1 2 3 bW 5
(52) n. _promotes verdal interacticn between m’dut. 1 2 3 W 5
(53) 12, conducts contvolled practice over nev pterhl 1 2 3 4. s
~ (54) 13, monitors responses for €Orrectness——a— 12 3 L _5
T(s5) b, provides feedback (positive feedback, tlmntin
feedback, acadenmic pru.u. Mmum feedback, .
supportive correction) o+ 12 3 4 3
(56) 15, uses <alminating activities to ooulf{a dally lessOBSemmewe )2 3 4 5
(57) 16. uses standard Inglish- __2_3 & 5
C. Student Prectice after Presentation ,
(58) 1. gives related seatwork assi s . T N ‘
(59) 2. monitors seatwork ;I 1.2 3 b 5
(60) 3. vorks vith 15dividuslgemmm—s 12 3 M 5
[ 46
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(61) k. provides students opportunities to apply nev learningesewe= 1 2 3' h 8§
(62) 5. assigns homevork i : 1_2 3 W s
(63) 6. bolds students accountable for sssignments 1_2 3 UW_5s
OTHER s
V. EVAWATIOR
(64)1. test tasks &re repreventative of 'th.;libj’i’ét'ﬁt‘téi‘ - LT e
taught 1 2 3 4 8
. (65)2. prepares for testing Ly motivating the .tudu:st to put
forth their dest effort, fariliarizing the student
with the test format, explaining vhy the test is relevant,
and hov the scores vill be used~ 1 2 3 k. 5
(66)3. controls test enviromment ty adjusting physical conditions
{ distractiocns, temperature, and sesting arrangements) 1. 2 3 LW 5
(67). uses test data feedback to monitor progress tovard ’
course objectives, to provide reinforcement of successful
learning to the learner, and to identify specific
errors in understanding- 1 2 3 W s
(68)5.°uses s variety of test formats 1 2 3 b 5
(69)6. uses both pre- and posttests 1 2 3 & s
(70)T. uses a variety of data sources for evaluation purposes 123 Lk _ 8
(71)8. checks homevork and returns gndod'pcpou promptly . 1.2 3 k. s
OTHER: ' '
(72)1. vorks cooperatively with collesgues and other staff persons——= 1 2 3 L4 §
(73)2. participstes 1o school and professional activities beyond oo
the classroom- 1.2 3 b 5
(74)3. 1s clean, nest, and vell-grocaed. 1. 2 3 L s
(75)k. 15 efficient at routine and clerical work a__2__3 b 5
3 b 5

(76)5. is not tardy or abdent for reasoms other than health/emergency 1__ 2

41

47




e A s -

R IR Wy A T AT S-S AT e T e W~
-

Appendix C

Discussion Group Questions

\

Sample: 7 elementary student teachers enrolled in The University of
Texas Teacher Education Program were randomly selected.
. Two of the participants also received Kindergarten endorsements.

s
Notices were sent to all elementary student teachers announcing\\\\\

‘this seminar. - \ .
Setting: The seminars were held every Wednesday from 1:30 p.m. to | \\ﬁ
3:30 p.m. for . a period,of.six weeks. The'heetingfplacewuaaﬁ__::Lir,_ |

a room on campus with comfortable tables and chairs. The

seminars were audiotaped. o

Format: The discussioﬁ:group was lead by an interviewer. A series of -
structured questions was asked by the interviewer and the
members of the group respond-d to the qu;sfions as_;hey chose.

Sample Questions

Courseworkf

1. '"We are’going to discuss your.coursework.A Think of the coﬁrsework

that you have had in preparation for Becoming a teacher. ‘Which

courses did you find ®elpful in prepa. :g you for student teaching?"

**Interviewer applies this series of questions to each of fhe following:
Methods courses, Educational Psycholqu courses (required),
Specialization courses, Other Required courses.

2. "What things were included in that course that you felt were

helpful " |

3. "How is this helping you in student teaching?"




60

7.

80

10.

11.

1.

3.

g,

S.
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"Which courses were not helpful?"

"Why was this course not helpful?"

"Have ybu practiced anything from this course in your student
teaching?" ’
"What were some of the fhings you did in this course?" .
"Would you recommend this course té felloy students?"

"What suggestion(s) do you\ﬁave for improving this course?"
"What course(s) would you suggest adding to your Teacher Education
curriculus? Why? How do You think this will help you?"

"Which courses would you suggest dropping from your program

(if any)? Why?"

.Field Experiences:

"where in your program have you had the opportunity to work in the
'field' with students?" |

"Have these experiences been helpful? How?"

"Have any of these experiences been detrimental? How?"

"How much time each week did you spend in the clas§room in your
'Obgervation Block' 7"

"Did you feel that was enough time?"

"Would you like to have had more time in the field?"

"Nha;\kinds of things were you involved with in your fieldwork?"
"What were your feelings about the things in which you were involved
in the block?" "

"Would you change how the fieldwork is structured in your Teacher

Education Program? How?"

\




Helpful Courses
in Student Teacher
Preparation

Helpful Aspects

Appendix D

Seminar\ Tapes Transcriptions

COURSEWORK

Why?

Applicable to Your
Student Teaching?

How?

Other
Lomments

Science Nethodg

Good teacher

Good teacher,

Were able to do o,
couple of activities

in front of the
class.

Hands-on experience.

Language Arts

New activities
each week; lots
of experiments,
Applied concepts
to classroom,

Have not had a chance
to do so but would like
to use a lot of science
in my class.

Different activi- |Tedcher has not allowed
ties and used hand-|time\yet, but would

outs for future
reference.,

Could try own
Ydeas.

Motivational

jike teach science.

Puppets, reading
aloud to kids
every day, using

di fferent methods
of teaching (1.e.,

plays)

Used puppets and
creative writing,

-

"1 can't wait
to try some of
that stuff,
was great!®

Field experiem
would not have
enhanced coursé
Hands-on was
enough.




COURSENORK ' . ’ !
. "\__
lelpful Courses Helpful Aspects Why? Applicable to Your How? Other
jn Student Teacher Student Teaching? Comments
reparat ton '
SED 332 Increased awareness |Helped mainstream
' of_t_ho handicapped Iskills '
SED 371 : Nainstréuing Regular teachers
are often unaware
3 ' of special student
o needs, . - y
Reading Concentration|Classroom teaching YES!! *] feel 1ike {f you
 Internship experience every _ , gave me a classroom
| day for one : and said teach read-
| semester ing, 1 could tel) you
what I would do . . .
but in math I'm
scared to death.”
€d Psychology Positive and Not a whole lot,
’ Negative Reinforcemt 4 h
since we got m.
child developw
and they all .
say the same
_ thing."
SED ( Observation Heﬁ-cxperience Correlation studies{ Yes. Looked for consistent [*Had Fmd— _
writing samples, : spelling errors and | Experience*
case studies, how rding of phrases o
to help a failing . in certain children.
child. uld pinpoint areas
where help was needed
mt' individual stud-
nts,
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COURSEHORK

_ Courses Both Helpful Aspects Why? Non-helpful Why? Applicable Suagestions
Melpfu) and 1. .o ‘ Aspects to Student for |
~ Son-Helpful 4 ’ Teaching? Improvement.
|
' Reading Methods |Text and professor No practical Did not Realize that ' | Field
. {Cours¢ (370€) : experience know how | reading aloud to | Experience
to teach | students s needed.
reading necessary.
when course
completed, ‘
1Learned to administer .| Could now adwinister | No experience Nothing! Course
IRl tests. tests, although notes | with students forgotten as soon
' would have to be as completed!
consul ted,
Field experience Amount of time - | Otuer ** Had field
' spent at school | activities experience,**
- occupied
time besi
' Just readin
Math Methods .
Course Learning how No practice Field .
professor thinks | on actual Experience
s the best way | students; needed
to present a no time to
concept. apply what
: was learned.
Teaching self College
how to do some- | students
thing. ' see concept
easy wherea :
elementary '
students
would not.
Teaching the material | Review of material
to yourself good, as well as “why"
rules and theories
work, Also gives
several different
ways to teach each

concept,

Y4




| Courses Recommended

COURSEWORK

-

Courses Recomuanded

:ﬁr:b c‘i:: -»‘(33)'“"'""

" Math methods course for
non-math concentration
majors

Should be exposed to ever
concentration area a
least a little, Should
include practical
experience,

®* General Susmarv ***

Desire for less specialized,
more generalized methods
courses, -

ould 1ike these in concen- .
- trated area like reading
concentration,

Dne course (at least) in
learning probiems.

1
3
"

\

i

regular education majors.
Should be a must!

A1 elementary teachers must
is their concentration '

At elementary level you have to
teach all areas and should be
prepargd to do.so.

To be better prepared for what
would be used in classroom
rather than advanced courses
that would never be used.

teach math whether or not math

Tests ind Heasuwients

Math and Science Concentra-
tion Courses that were
upper-division in their
d:pa;-tumts (math, biology,
etc.

03

Why? | Why?,
for Addition . for Deletion
How to recognize, evaluate |Currently not réquired for EOP 162 Covered in all your classes~-

repetitive stuff. (Resume
writing good, though).

N

Somewhat inte

too sophisticated for our

level and use. Time could
have been used better.

. \\

Didn't need such courses\for
teaching -elementary chil
Should concentrate on
‘aspects instead of pre-med
zoology, etct Helped my
background-in area, but. not- -
my ability to teach the subject

ting but




Non-Helpful
Courses in Student
Jeacher Preparation

Non-Helpfu' Aspects

——

COURSEWORK . _cy1tural Components

bhy?

Applicable to Your
Student Ieaching?

N s
it

Suggestions for
jmorovement

- Black literature
- (Read African stories)

Black History

Black Litet;ature

*Did not help me one
bit im the classroom,
Has not helped me
handle a child that
comes from a black
family, 0id not

do what | had hoped it
would.”

Interesting but not
applicable. Not
relevant to teaching.

0id not understand
or find interest in
any of books read.

Read stories writ
by black authors,
but did not suggest
how to handle a
black child.

Focused on history
of black culture,
not today's black
issues.,

1 thought the intent
was to make me aware

of cultural differences
b:tueen whites, blacks.
etc,

Do not require ethnic studies, . :
or 1f it to be required, make
1t a practical.

Same as above.




’

ituur:se; Both

a¥

COURSEWORK ==Culturai Components

Why?

llelpful Aspects Hhy? Non-helpful Applicable Suqgestions
e bpful and Aspects to Student for
Son-lie Ipful Teaching? Improvement
| T
$0C 344(?) Know history of Now know nms\nd Does not help o
Ethnic various ethnic groups | dates that will be unders tand
Studies 1 (t.¢., when and why useful during various | problems of
Cinco de Mayo is celebrations such today's children) -
| celebrated), as Black History
\ Background for several| Month, Cinco de Mayo,
o ethnic groups. etc.
Child Black and Chicano Up to date information Schools ask Would be
Oevelopment family Vife, interview question helpful to
v on subject, so 1t | understand
must be important.| family 14fe,
) e income, ete,
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| Helpful

Kon-Helpful

COOPERATING VEACHERS

Adequate Model?

Why?

Qualified to have
Student Teacher?

Very helpful--
ositive attitude
havior manage-

ment, lesson
plan writing.
Helped build
long range
planning skills,

Positive attitude
from coop. tchr.
Gained self-
confidence,
Experiences were
not cumulative
leading to total
teach; taught
areas one at a
time and then
watched coop.
teacher take over

Good fdeas gained

Criticisms towards
end were very
picky and ruined
student teacher's
self-concept,
(Coop. teacher was
having personal
problems and may
have brought them
into her profession-
al experience),

Teacher missed & lot
of school. Had to
take over with
substitute teacher.

At first, yes. But as
student teacher took
more responsibility in
classroom, she became
extremely critica) and’
blamed student teacher
for problems that
occurred even when Coop.
feacher was in charge.
Expected s.t, to be able
to do things that coop,
teacher could not do
herself.

Toward end of expegience.
student teacher did not
value coop. teacher's
coments,

“Excellent® model.

Yes, corpe ed to second
semester model, but
sti1l could have been
much better.

Yes.

No, did not have
enough of her own

rience (was her
year to teach).

oo involved with
personal life,

“Almost yes.”

Regular Suggestions
Feedback? % .
Definitely
Yes!
hleginnlng.
yes. Later,

less regular,

1
b de s e s e ek, v . Wi



Non-Helpful

COOPERAYING TEACHERS

Leve) Helpful Adequate Model? Qualified to have | Regular Suggestions
L Why? Student Teacher? | Feedback?
Second Very positive Cooperating teacher |No, very inconsistent No, very little Yes, on
Time attitude (esp. [did not-allow any |in actions. None of experience! (this | a weekly
. compared to after=School time |her own "tried and ‘|was only 2nd year | basis (at
supervisor). to talk with s.t. proven” methods since to teach). least).
she has very little
experience of her own.
Provided few written
materfals, ideas, etc.
Not making s.t. work
i very hard.
,
l Only S. T.|Sat down and Yes (even though she Yes. Yes, almost
| Experience|talked about lost temper at times, on a daily
- 2nd Grade) | individual kids' with the class). basis.
\ problems, what
‘ to look for,
‘ etc. before
: entering class-
‘ room.
| Went over lesson
plans in advance.
| Observes and then
3 : |gives feedback
R sit down and -
ol talk about it)
| RS ;
; Non enough feedback. [No. "She's not telling Qualified--Yes | Had only Have supervisor
ave no 1dea which anthng. Having Would want another feceived one | observe coop.

) frection to go fromito follow model of s.t. to have her-~ written teacher in
here, Teacher too |supervisor and old high . bservation classroom $0
involved in other chool teachers, etc.? 0 date of that S.T. has
hon-school activie ving to be my own aping. idea of whether’
ties. No opportun~ dell’ Does not take she should be
ity to write lesson._ |enough interest in follouing coop.
Plans., “{the school itself. teacher's example

- or not.
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§ubjoct/item

CONTENIS OF SEMINARS MITH SUPERVISORS

Scheduled weekly meeting
time

Topics covered

(ece)

(Flementary)

rseGoneral Concensus***

Helpful for Student ledching

Non-Helpful for Student Teaching

Discussion with scheol nurse on

Bolicies and procedures. ..
iscussion with AISD interviewer.

Discussion with crisis intervention
‘specialist. (SED)

Well planned: Supervisor gave s.t.
choice of topics to be covered.
Learned about those things that
were of interest, not useless
information.

Handouts included.

Student teachers decided which
topics to cover. Seminars well-
structured. '

Very open (invited s.t. to lunch,
etc.). Seminar opening with 15
min. of sharing ideas, experiences,
etc. DOfscussed behavior problems
and possible solutions (specific).
Handouts included. Time well spent.

Well planned. Helpful.
Handouts and advice rendered were

“really good.”

|_Suqgestions

Not always necessary, but since they
are required, we still meet. Were
helpful at beginning, but became a
waste of time. -

Use time for indiv.
conferences with
supervisor.

(graduate student
supervisor)

While helpful, they take time away from |(graduate student

other activities such as talking with

cooperating teachers, etc,

Supervisor seems to put little time in

planning them. Supervisor was often
out of town and seminars not held,

Tends to cover lesson plans only; no
topic discussions.

08

Consist of picking
up or turning in lesson plans--15 min. !

supervisor)

'-J(faculty member
supervisor)

I(faculty member -‘
supervisor)




Suhject/|tem

CONTENTS OF SEMINARS WITH SUPERVISORS

Seminar topics

Helpful for Student Teaching

Non-Hel -ful for Student Teachi
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iscussion on “The
frst Veek of
chool,” How to
get children into
routine of your
Yassroom,
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Lovel

Subject/item

QUALITY OF GUIDANCE AND SUPERVISION o
PROVIDED BY UNIVERSITY SUPERVISORS

Helpful

Nm-"elpjul

feedback
Session

J-way

Feedback
Session

‘.

J-way

Feedback
Session

J-way

Individual 0-minute .
sessfion

A

Quick, 10-minute sessfon

I D

Advice on thihgs to work on.
Supervisor first came as
scheduled, then came ynexpect-
edly--which was good (although
nerve reckingl).

Both positive and negative
points made, but always with
positive attitude taken,

Student teacher was “let in*
on what was discussed between

cooperating teacher and super-
visor,

Pointed out both good and

bad points, but both in a .
positive manner.
Supportive and helpful when
cooperating teacher absent,

Played middle-man (Supervisor)
bgﬁewas ready to take s.t.'s
side.

Very helpful,

Prior student teaching
experience lacked this
quality; made student
teacher feel like a
child, i

i

A ot of negative feeling -
expressed. Hardly ever
around, .
Suggestioni do not
appear helpful,

/

Cooperating teacher's
feelings are being hurt;
supervisor never talks
directly to her, Ques-
tioned cooperating teacher
evaluation of s.t.

(Supowison--gfad;;ato
students)

(Supervisor--faculty
merber)

(Supervisor--faculty)
Supervisor needs to be
exposed to classroom
situation--her experience
has been with small
groups (3-4) children.
Would 1ike to see that
her suggestions do, in
fact, work in the class-
room,
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' feedhack

Sesston

J-way

J-way

Subject/ltem

QUALITY OF GUIDANCE AND SUPERVISION

PROVIDED BY UNIVERSITY SUPERVISORS

Helpful

Non-Helpful

Suggestions

Not done individually;
feedback form used,
(Specific quesitons can

be addressed in person)
Discussions not on regular
basis, .

‘| Some suggestions given on form

are helpful,

Positive attitude.

Individual feedback forms were
discussed in front of group
at seminar, thus allowing
exposure to a variety of
problems and their solutions.

Open communication 1ines between
411 three persons.
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Supervisor has SED back-
ground and tends to

focus on {ndividua)
problems; does not see
class as a whole,

Do not fee) that enough
time 1s spent on indivi-
dua) feedback discussions.

Cooperating teacher not
helpful; would not

give much information,
Supervisor could not
elicit opinions from
coop. teacher.




/ i
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FIELD EXPERIENCES
Prior to Student Teaching
Uhere Helpful Harmfu) \ How affected your Adequate/Enough? How much?
L : student teaching - Explain
| "Good" “Great” -
| “The more you're out
| in the classroom, the
better you are.”
“... the more confident .
' . m ‘"o' Y
Conf idence gained " She had a %otal of 4 ‘12 semesters:
) semesters fn field exp.--|1 reading
< 12 student teaching plus internship
2 others (~») 1 observation
"I don't think I would
have felt the :a‘ 1 feel
now 1f 1 didn't have the
extra s.t. and Intern.*
Observation : "I wish 1'd have had |Was never given ppportun-| ] semester each
and reading more, * ity to enter classroom
concentra- . and interact with stud-
tim : ‘"“. ) !
Observation | Learned a lot of Only prepared for one | Very confident after |Would 1ike to have had |] semester each
and classroom management | grade leve) (6th) observation.with more experience with ’ _ g
PED 350 in PED, Confidence respact to same grade |younger childreh in
qained for observa- | level, Scared at field(with respect to
tion level. prospect of working subject matter esp.).
: with another (younger)
' . grade level,
Observation | Teacher was very - { Gained positive atti- |Would have 1iked wore 1 semester
only helpful and enjoyable. tude, Feel ver actual teaching time
A lot of bulletin comfortable with ctass.| (as opposed to just
board work; little talkingoor helping time)
interaction with prior to s.t.
ki is, but was in
classroom the whole
time., Built a posmwﬁ
attitude.
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Type of School
Involvement

- eea

PRESERVICE SCHOOL INVOLVEMENT
. Student Teaching & Fleld Experiences

Positive Aspects

i’

Negative Aspects

\
1y

How Uni versit{
could have helped?

Suggestions
for cooperatin
teachers and

Kindergarten
student teaching
(had previously
observed kinder.)

First grade
student teaching

Supportive supervisor
Supportive school

{
I

Warm cooperating teacher. -Concentrated
on positive aspects of student teacher's
actions first, criticisms later.

Nbservation, 6th grLClose reht'ionship with cooperating

{active participa-
tion)

Student Teacher,
2nd grade

Dbservation

(passive participa~
tion)

Student Teaching

teacher,

Were asked to provide biographical sketch.
Hands-on. '

Got lots of ideas for games,
Good relationship with supervisor,
Supervisor gave valuable {nput,

Young cooperating teacher] Discussions with

gid pott?et g(mge well,
ooperating teacher ve
crmcal agd caused he:’
(student teacher) to lose
conf{dence.

grade and felt unpre-

Had requested higher ' lethods courses -

,sup:rg:or wec;::'t
T [ .
teacher should
have been advised
of student teachers
compatence earlier,
More preparation.
in methods classes.

|

too specialized

pared for 2nd grade,

Not enough participation;
Ls not prepared for )
student teaching.

WCooperating teacher set
in her ways. Tends to
give her opinions without
reasons or analyzation.
Little feedback (only 1
lwritten one). Lack of
communication,

had planned on 6th
grade and had too
re-work for 2nd
grade completely,

for particular level '

public_school -

Interview with
student teachet.
cooperatin
teacher, etc.
prior to enterihg
classroom,
Cooperating
teacher needs
to realize that t
student teachey )
will not be her I
own carbon copy- !
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Type of School

PRESERVICE SCHOOL INVOLVEMENT
Student Teaching & Field Experiences

Positive Aspects

Negative Aspects How Universlt{ Suggestions
Involvement could have helped? | for cooperating
teachers and
—_— ' ublic school
Observation Active participation. Had to share experience [Provide each observer
(Active participa- lvith another observer, ith own cooperating
tion) . teacher-<same with
student teacher,
haring decreases
impact of experience. )
Student Teaching |Cooperating teacher *nice” Having to share experienq . Cooperating

Ohservation

" (632€)

Student Teaching
(15 3rd grade
children?
Reqular

Student Teaching,
SED (8 children?

Saw the way ! did not want to teach,

[Opportunity to teach reading was helpful,

feel qualified to be in
Isuch a position,
inimal guidance provided,

¢
Poor “"teacher® as cooper=
ting teacher (nice

erson, but poor teacher).
hildren were afraid of

areas besides reading.

{deas.

Was exposed to behavior problems (mild).
Cooperating teacher open to s.teacher's

Cooperating teacher gave regular feedback.
(including helpful, constructive criti-
cism and positive reinforcement.)

Had to learn a lot of

’Vas not forwarned of
{things “on my own."*

special student problems.

ugervisor was very
welpful,

teacher has onl
been teaching
two years--not
enough experier(®
(has not prepaed
units, inconsist~
tent discipline
etc.).

8iographical
sketch or inter-
view prior to
entering classe
room. Would

:ls: likedtofkm
ackground o
cooperating toade
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Appendix E

Identification of Teaching Skills for Reading Tables

59

Tables Survey . Tables Survey Tables Survey
Skill Group Skill | Skill Group Skill Skill Group Skill
1 I Al 26 I Cl1 51 IV B10
2 I A2 27 11 c2 . 52 IV B11
3 I A3 28 I1 c3 53 IV B12
4 I Ad 29 I1 C4 54 IV B13
5 I Bl 30 111 1 55 IV B14
6 1 B2 31 I11 2 56 1V B15
7 I Cl1 32 111 3 57 1V Bl6
8 I c2 33 I11 4 58 Iv Cl
9 I C3 34 111 5 59 1V c2
10 I D1 |l 35 111 6 60 IV .C3
11 1 ‘D2 36 111 7 61 IV c4
12 I El 37 I1] 8 62 IV C5
13 I E2 38 IV Al 63 ! v o
14 I1 Al 39 IV A2 64 v 1
15 I1 A2 40 - IV A3 65 v 2
16 11 A3 41 1v A4 - 66 v 3
17 I1 A4 - 42 Iv Bl 67 v 4
18 I1 A5 43 IV B2 68 v 5
19 I1 Bl 44 Iv B3 69 v 6
20 11 B2 45 Iv B4 70 v 7
21 II B3 46 IV BS 71 v 8
22 11 B4 47 1V B6 72 V1 1
23 11 BS 48 Iv..  B7 73 VI 2
24 I1 B6 49 IV B8 74 VI 3
25 I1 , B7 50 IVv. . B9 75 VI 4
76 VI 5
I. Planning
II. Management of Student Conduct

111, Instructional Organization and Development
Iv. Presentation of Subject Matter
V. Evaluation

VI. Personal and Professional Qualifications




