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e F&aln'\mttwocentyﬂesoneofthepnmarydbjecumofeducatl'onmiheU.s.has' . \ -
L . been the creation of a constructive, participatory citizenry. As early as the Northivest - | \

S o Ordinance, education was seen as essential to our government. The Ordinanceatiotted .
i ' acertain  ‘tion‘'ofland in each township for education—"knowledge being necessary
. : to good t and the happiness of mankind.” The creation of a constructive,
_participatory citizen poses a tremendous challenge for téachers and schools. It 1s not
easy to give young people thie skills and experience necessary for“good citizenship®. To :
bea good citizen an individual must obtain information, analyze it, make choicesgiven . .
limited and sometimes conflicting information, and take action. g

Alt several curriculums provide suggestions, one um thatleads itself
partt well to teadlm%t&m is a curriculum based on the newspaper. g
Students’ ot lack of knowledge on how our legal system operates is -

. We do need help. Consider some of the data from the 1976 National
Assessment of Educations Pfogress (NAEP) regarding high school senfors:

- 9‘)% believed that a President can appoint Congressmen
+ - 47% did not know that each state has two Senators . '
- 84% did not know Congress has the power to ircrease our income taxes

~ - '28% did not know it is legal tb start a new political party

. Ouryoungcitizens need to know more. Obviously by simply teaching news content a
student would gairi a great deal of basic information about cf p. For example. . .
election makes it obvious that Congressmen are elected, ot appointed by the

standard portion of anyone’s speech who is running for office. =

The information provided in any American newspaper not only covers the "bastg"
but does so0 in a meaningful way. The “basics” are simply not a series of {solated facts.
_‘The information is set in a context of reality and connected to other ts. These
conneéctions provide important linkages for a student to retain and use information.
, The linkages are important but so is the immediacy of the information. Thestudent cry
. ' forrdmncym-thecummhcermmmwwmdbynmmtmpmq(epapem'

)
.. D

business is reporting news important tousall. - ,_

Basic, releyant information in context aiso comes Interestingly packaged. Good - —
newspaper wrlungolo concise and to the point, and uses phrases and words which
- attract the reader's interest. Therefore not only is basic information available in
newspapers, it is presented so that students can read it and can retain the information
more easily because.it is in context and is relevant to the “now”. { '

K \
* ' However, information without 8 I8 not enough. Students must learn touse
information to generatd questions of own. If we taught students to belleve
they read in the newspaper we would be doing a great disservice to themas *

" well as all of society.. ately newspapérs themselves make it difficult to do this
because they contain con ctory articles. Information from different sources often

. differs dramatically. For ple, eyewitness reports, politicians, and editorials all
force students to compare and opinion and to choose between a variety of

opinions. An editorial indicating the public won't stand for another Congressjonal i .
delay in tax reform and a survey which indicates that lots of people don't know that ' -

Congress makes tax faw forces a reader to think and question. Analytical skills can be
taught by using news articles that require students to think and question. .,

This handbook provides teachers with concrete suggestions on how to usethe . N\
newspaper as the basis for a curriculum to promote a constructive, participatory ‘

citizenry. ~ .

It contains three mz}o: sections and can be easily integrated into either language
arts or most social studies courses such as history, government, law, American -

\ s * - | .':‘.'
4 : ' )
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" . * problems, or current events. The lessons can be used s a basis for a course or

integrated as appropfiate for the éntire year, for a semester, or for a few weeks. |,

_ ‘Thefirst sec ‘lon, "Citizens’ Beat”, 18 a seres of 20 leason plans, all of which are self-

contained and 1 iy be.used in any ofder. The time allotted to each lesson jadependent

. on teacheér prefe ‘ence, Moet of the lessons can be completed in one class period or
. extendod over sev-yral days. The second section, “What Can You Do About the News?”, is
a unit which will provide a hands-on-expegience for a group of students interested in
. taking "action” on a particular problem or issue identified in the news. It emfihas

community services and enabiea tudentstobetter understand how tonfuence publc: |

policy and law-making. It 18 tended, although not essential, that lessons 16
20be done in advance of section 2. The final section, “See It in Print®, contains

gmdeunatorwﬂmhboutanyotmemtyezmencuoraboutthemmumgy: -

action project. The articlea can be submitted to the following publications.

& ) .
' ¢/o Constitutional Rights Foundation e
v 6310 San Vicente Boulevard b i

Anational spadént-wutten newspaper that providesa forum for youngpeople

o eonmmed-wgth the improvement of our justice system.

A weekly page written for and by young people tnvolved in understanding and
improving our legal syagem. | )

: - Your gwni: student newspaper o
- - local newspaper , - T y

o . ) ' mte mca“on nmett‘& ) -. o’ *~
Helpful Hints for Teachets 0 i

T A8 Tormer teac we are very sensitive to the increasing demands placed on
teachers. These lessons are designed to make your lives easier not harder. The

* responsibility for the successful completion of any of these lessons rests with students,

. community resource persons, and administration—not just you, the teacher. We

8 t you share the rationale with your administration, your local newspeper, your

nt group, and any community people who Lecome involved. | o
' \
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. <
¢
“ 4 5




. ;
- ol

“Newspapers are the schoolmasters of the common people. That .
endless book, the newspaper is our nattonal glory.”

Henry Ward Beecher, lsth Century
n Clérgyman —

o ——k T it 1A et e o s

Mna To famﬂiaﬂze students with format and. content of thetr local

Materials needed: Nmpapem pencils, scissors, glue. large piece ofbutcherpaper
o -+ - for each group, Workshcet-A.
Motivation: " How well do students khow their newspaper? N

As a class, brainstorm for items that can be found in a
- hiewspaper, e.g., news about local events, dotngs of President,

ado. stock ltstings sports scores, etc. Llst all student ideas on

[ - *

After bratnstormlng. pass out newurapers to students. As a

class try to find an examplé of each ftem listed on the board in

the newspaper and write page numbers next to the appropriate
. . -itemsonboard. (Alert students to purpose and usefuinessof the .
' lmdax umany-foundonthenntorsecondpageofamspaper)

i

‘the-general format —
and content of the nempaper focus in on specific items, issues

andevmtsmthepaperthathavedlrectlmpdrtancetothemas :

informed citizens. -

Break the class up into small groups of\3-4 people, provldlng a
. ~ ew newspapers for each group. Pass out Worksheet A, “The
v Papercmse to #ach group to find sample of all the items listed

* on the ditto in the newspaper. These samples must be clipped
L ,from the newspaper, pasted onto paper and labeled accordingly.
. ' The first team to find, clip, paste and label all items wins.

. Pollow-up: " Have students make up thiéir own “Paper Chages” for other
. classmates to dg. Not only will the exercise motiyiite students to
».  continue to work with the newspaper in the classroom, but will
) also subtly but effectively acquaint them with the manydm‘erent
. ' partsandpurpoaeeofthenmpaper -

L 4
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# THE PA@R CHASE :
. : muacuﬂtyuarmdulgmdtogetyouamundmdaboutthean ‘rhemore .
- - quickly you get to know yourn a'\dltscontents.thebetteryourchancesareof
SR winping. Group organizadon teamwork are key factors. -
B _Worklngrouppof“pehale Eaehg-oupwmneedmefonowlngmteﬂals newspaper. .
sciasors, glue, lhrgepteeaol‘butcherpaper
FIND, CUFandPASﬁonuampleforeaehofﬂufoﬂowmgttemmmenmpaper
b themmesolmmgmumentludcm . L. ,
.+ - an Equal Opportunity Employer - .S .
Sk mocnmeamcﬁuoned.pncmmdordmnbed o C,
/ . - an ad for legal services ' - ' ) ‘ -
R - otatementqtﬂumuothlmmandl\ecuncy " :
¢ < an drticle critical of some aspect of government
. - anexample of a Constitutional nghtbemgexerclsed e
,#racoumwnelpcolumu,_ Lo - : -
.;_. . an wm ’ . . . . .\ ‘ ' ' : . . ‘
- an grticle of world importance o g : S .
- a down stock ' -
- mention of a local problem or issue c e . : - 1
Theﬂrstgrouptoﬁnlahahouldchecktoseethattheyhavefoundmmplesofeveryltem -
.. above, and £ 80 - V!CTORYI
. B . .‘ . “
/ :.."5,;
’-‘ . '-‘ 3 “ﬁ
. | {.}.. ’
L} | ¢ »
* . s s ‘e © '
s 3
. ' v
¢Chicago Sun-Times - 1980 Lo _ -
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' ‘appropriate qualifier written gut in the margin. .

- today. Pass out a copy of Workshéet B to each student, -

~Lesgop2 AR

.

“Let the country know theja.cts and the country will be safe.” - ‘ -
: ‘Abraham uncoln .
1 : .

Objective: To acqualnt students with the 5W's & H news story format. To

inform students about important turrent events at world
national and local levels.
To highlight importance and need for an lnformed clt}zenry

Nmpapem Worksheet B.

Explain to students that the typlcal news story always includes
the “5W's & H" - the who, what, where, when, why and how of a
story. In addition, the "5W's & H" are most often included within
the first few or “lead” paragraphs of a story, with less crucial -
information following. In this way, a reader need only skim

through the beginning of the story to find out the major facts T
. pertaining to it, and thenreadon toleam moreabont tho story - L
background if desired. . . . ' -
Have students choose a story in 4oday‘s paper and clrcle the. : oo
“SW's & H" of the story, drawing a line from the circle tothe. . - - o

Now that students are familiar with the “5W's & H" news story
format, have them launch a study of the *5W's & H" of the world

explaining that tHey will be filling in this chart over the next few |

days to document important current events and the people, : L

places and things tated with each. Students will skim* SRR
all the es invsection(s) of the paper you designate : SR

" and write down the most important facts of each - the *“SW's & H" e

- in the appropriate spaces on the chart. (Students will probably .

need extra lesoftheworksheetouddmonalpaperto‘ 'f .

complete agsignment.) o 5

At the end of the few days (or whatever time pe#lodyou X . R

Wmtotwogmups Have group members oompare ' Y
tion in their charts to see that everyone has covered .

samie {hformation. If not, group members make the.

-additions and corrections. Give each group a certain amount of K
. time to study their eharts and then have them turned in, \

separated by group. Then hold a current evénts contest in which
you ask individual members of each group questions based on

‘the 18W's & H" information in that groups' chart. The individual \
asked the question may consult with teammates but must make

final answer by self. If one team answers incorrectly, the other -\\

has a chance to answer it. One point for each correct answer, '

team with the most points wins. !

Have student make current events crossword puzzies based on

information gathered with abovp chart. Distribute the puzzles

among classmates and other classes to test their knowledge of -
lmportant current events at world, nattonnlgnd local levels .

’




 ‘Worksheet B
: ' {

N .

& . ’ .o " - “The BW's & H” ' : C

o ) ) ’ . .

- | Fill in the chart with information from‘dealgnatet} newspapera:tlcles o " B SN -

¥ R4 : 7
] - _ . N .
; \ . . o ¢ ®
o M , , - . 0o
r ’ [Y .
o — What Where When Why How
‘\ /:1 ‘
. — ¥ ¢
; “ . . . o - .
[ ' B . . -
. . »
‘ . ’ v
o v .
- . . .
- . 3 !
. Prd - } -
. e . *
./’/ ¢ > .
" . . -
* ’
f . . . ) .
. - . ' N n
v v R ! .
. . ; :
' . . / N
. . ' . . . N H R
, . N oo,

. " N
f ———
R . . :
. . .
. . . ’ o,
. . . .
0
' . ret:
. ' 14
o *: R .
. L4
» .
. 4 R .
s - &
, -
\‘ - ’
+ * P
y . .
L4
*
.
» .
! v ,,
3 %
t e | . *
.
v - .
A .

BA i provided by ERIC . - T . PO g cn L - VR
“ . . . . ' e .o . . ‘ » v




. - . L]
'Lesson 3
.

“The press is the best tnstrumentfor enltghtemng the mtnd Qf man. and *

. Now that the case in question has been “briefed” by class

improving him as a rattona.l. moral and soclal betng.

J _ Thomas Jeﬂ'erson

L]

To provide students with an easy, direct method by whlch to :

critically analyze a news story.

. To have students make crmcal doclslons about real-ure moqal
dilemmas.

To help studenta formulate well-thought. fact-suppqrted
arguments on a current issue. . o

Newqpapers Workshe;t C

-'Askclasawhetherornottheyl‘eelthattheretsalwaysaclmme

of right or wrong in a.conflict. Ask for, personal examples of a
clear case of-right or wrong in a conflict to support their, .
opinions. Go on to focus on one situation described by a class

" member (or related by you to class) in which right and wrong

were hot clearly bbvious. (For example, recently an 80 year old

. member of the commuriity was arrested for stealing a loaf of ~

bread. Later it was fourid she lad gone hungry for two days for

- mckofmoughsqcmls«umymon_eyfmdmtoopmdtobeg

or accept charity. Was she then justified in stealing the bread»?)
As a class, discuss the situation and then take a vote to '
determine who feels it was a case of right, wrong or undecided. ,
Afterwards, ask lndlvidualstogwereasonssupportmgwhy they
voted as they did.

Have students look through pa pér for an article which Jé"scrlbes
“amoral dilemma” - asituation inwhich rightand wro gare not

clearjy obvioust Such dilemmas occur every ddy in ks of

life at world, national and local levels; ¢.g ‘ahould"tq?c

strilse angl thus, deprive students-of their education,' s

+

women be drafted, should the death penaity be aboushed etc ‘ _‘

{See sample articles with this lesson.) As a class, nominate ,
appropriate articles, identify the dilemma in each and pick one
toinvestigate further. (‘l‘heoﬂmaeanbeusedlater thesame day
or later in the week.)

" Hand out Worksheet C to each student, explaln thatby
following the directions on the worksheet they will be able to

quickly analyze or “brief” the article and form an opinfon based

on the information uncovered. (Teachers may want to impose . |

time limit based on length and difficulty of article and class

ability.) Explain to students that they will be using this “legal
brief” to aid them in the next activity. ‘

When evaryone has completéd the worksheet; review responses
as a class'and discuss any discrepancies. By the end of the

discussion:class must agree on only one major issue fi l‘or fuvther g

inquiry, ahoum\m\re than one be suggested. .

members, they are prepared to“take thestand.“Tobegin, drawa
line on the biackboard and at onegnd write “for”and at the other
end “agatnst”. (If a blackboard 13 riot availabie indicate where ah
imaginary line woéuld be and the slgmﬂcance of each end.)

-9




issue raised in the article tn questidn form to the

! State the
© members should then "take the stand” on the issue

the line'which corresponds with their views. A’

may stanhd-at either end of the line gr at any point in

m, the exact middie being “undecided” When all students -

' taken a position along the line. begin the “questioning™by |
asking one student to support his/her stance. After this’person ' -
has spoken. other students with opposing or similar views "take
the floor” with teacher’s permission or request. A person may
change position on the line at any time as a resuit of the debate.
No player can remain totally undecided at end df session. The ~
“case i closed” when all students share the same positiori or all -
views have been' expressed and a-mgjority decision or impasse

. . Compare the students’ own views with the actual court decision’

‘reached in this case, if known or applicable OR liave students .

~ keepa mnnmg::wspaper and magazine clipping file of articles
. pertaining to this or another issue and later, on the basis of all - ..
- this information, have"them write a report on the issue, to -
" include their own summary of the situation. .-

-
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. " Worksheet C
) . l . ’ . . /

a | THE LEGAL BRIEF , .

1. Ltst}hemajprfacuhfthestoryz M . /

1 : ]
. L .
| - ;
- ¢
‘l
. i A -
\ 1 .
2. State the major issue in question form: — N .

4 T Y

3. ldentify oppogmgjolnto of view: ; — ’ s ' .

. q——‘__. . - ./ -
vg ‘ ._: — ..._‘_._° b i,--,,,_ -~ . - . ST l"‘
.. 4. Decide which vi at expresses your opinion and give supporting reasons:

3

a "y

5. Review 6them' responses and discuss differences. Agree on orre major /Aue for
. Y
+ . further investigation '

3-
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. Southern California sperm
bank exclusively for Nobel .

Prize-winning sclentists.
“It is not only genes that
into the making of » Nobel
winner,” said geneticist
Eugene Pergament, of Mi.
chael Reese Medical Center,
“Intelligence is merely one of
the hereditary components

"~ ‘that interact with environ.

ment, motivation, ambition,
determination, etc. We know
that environment s ap ax.

tremely significant compo- .

nent of one’s development.”

Pergament expressed ves-
ervations about the concept
proposed by San Diego busi-

nessman Robert K. Grahém

of developing children of su-

zﬂm intelligence. Three No-
] Prize-winners have donat-

ed sperm to his Repository
for Germinal Choice! located
in Escondido, he sald; adding

~ that three womé¢n with ex.

ceptionally high IQs have
been artificlally inseminated
with some of sperm.
Willlam B. Shockley, of
Stanford University, winner
of the 1938 Nobel Prize In
Rhy , has sald he donated
is spérm, He sald Graham's
projest is a continuation of a

concépt developed by the late -
gen Ilclznl-lerm’ann . Muller,

Y T

v

a 1946 Nobel winner who be-
lieved that brilllant males

. should have their sperm

stored for future use in re-

. Production.

PERGAMENT, ‘however,

there is to guarastee’

t two smart will
rrodueo a child with superior
ntel “You have to
take . into account what s
called the regression ph

‘winners,

SAMPLE MORAL-DILEMMAS .

~ 'Sperm bank worries doctors

dren of living or deceased
Nobel laureates are pfobab%’y
as varied in {ntelligence lev-
els as the children’ of none

Medical experis point out
that although the ces of
two intelligent parents hav-
ing children with similar 1Qs
Is high, the fact remains that
no one can be certain of pro-
ducing a so-called superior

enom- @
enon,” he said, “In which “human being even when par-

genes resort t0 & mean, of.

avmfe level. That can hap-
n 4 intel

mu ligence, good
or any characteristic In
the of heredity that

involves muiti-genes.”
Graham's (des, sald Ber-
nard S. Strauss, professor of

"microblology at the Universi-

ty of Chiu&c“mnds like &
very simpl view of “hu-
man biological endowments.”

He speculated that the chils

™,

ental characteristics are
closely: evaluated. For In-
stance, everyone has eight to
10 genes that may have the
potential to cause genetic dis-

ers in thelr offspring. Al
though techniques for screene
ing carriers of certain genetic
anomalies exist, ‘nothing I8

foolproof.

Moral Dilemma: Should man take human
creation into his own hands?
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Moral Dilemria: Should firefighters

strike for greater protection for the

city in general and risk the lives of e
. individual citizens left without adequate N\

fire protection? ' , A
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Moral difemma: Should television's freedom to air shows confaining violent fare be
restricted because it might influence the occurrence of violence in real ife?
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“The organtzation of our press has truly been a success. Our law concerning the press

" s such that dtverg. of opinton between members of the government are no
. . longer an occasion for public exhibitions, which are not the newspapers’ business.
" We've eliminated that conceptien of political freedom which holds that everybody
has the right to say whatever comes into his head.”

‘Materials nooded:  Newspapers. __— .
Motivation: . - Ask students to brainstorm on what they feel the'

_______ theetory presented in the article? Do we know where the __ g

0.’

.+ - . Adolf Hiter

To have students critically analyze the news. N
To demonstrate the iritegral role of a free press in a democracy. -,

‘responsibilities of a newspaper reporter to be and list these on

theboard; e.4., to check and re-chedk the facts, tocoverallleads,

to report without bias, etc. Next look at a news story within the -

front stction of today's newspaper. Go down the brainstorming*
. list on the board and have students try to decide whetherornot

they feel thm:g‘ter met all these responsibilities. (uestions to

ask might be: Do we know the “5W's & H" of the story: 1.e., the . .
who, what, when, where, why and how? Is more than one side of s

. e Egnqggpg;wactmg;bygskmgqmdentqtobmmétomonﬁhat f"

. . reporter got his information; e.g., a direct quote, an
" - . unidentified source, etc.? Is the reporter stating facts and not
opinion? - ' e
they feel the responsibilities of a newspaperreadertobe; e.g., to
read more than one account of a news event, tobe awareof
‘' intentional or unintentional bias, to separate fact from opinion,

etc, Summarize by saying that a reporter’s job s to report on the
reader's job s to read the news as thoroughly and objectively as
mble. and then form his/her own opinion son the subjects at

Read students the following quote from Thomas Jefferson:

. "Were it left tome to decide whether we shiould have government .
without newspapers or newspapers without government 1

....should not hesitate to choose the latter.” Ask studentsto =~ '
summarize Jefferson's viewpoint, What reasons can they think ,
of to support or challenge this view? Discus as a class. '
After discussion, hand out a newspaper to each student and
pose this situation to the class: “Imagine that you woke up one
morning to find thit freedom of the press no longer existed an:
tlmtngwemnwm'had taken control of all news o

. . v

p&uﬁoﬁ." Keeping this situation in mind, have studen .
skitn through articles in the front seéction of the paper (not -
editorials) and cross out in red all those articles that in any wdy
m':ome person or‘a?m of government in a less than
light: e.g.. presidenttal aide faces tax ‘gud charges,
city fivefighters g: on strike, police brutality cit&, etc. -
. Encourage students to skim through all articles carefully, for

. although a major. n of the article might portray .
.+ government Morm few sentences mlg’hg:‘dooumwm: e.g., -
( aquote from the opposition or a referenice to prévious falures. In
- these cases, students may merely want to cross out the +
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sentences or paragraphs ih questic. - (If poéstbie. do this
_ exercise with a week's worth of ner s to further

afiairs)) . :
After all the newspapers have been “gensored” go over each page
as a class, settling any discrepancies that might arise. Next,

. have one group of students pool their newspapers and cut out .
any article that has been crossed sut completely or in part and
post on bulletin board under the heading “Censored”. (A pooling
of newspapers is necessaty a3, :

- interfere with anothar 'on the other side of the page.) Have -

group cutout thos: s that remained

el . S -

Pinally. as a class compare the two displays. Exathine the types °
of news stories untler each heading. Which articles do students
consider to be most important to the public’s ev life?
- Lesdst important? If stucents were givenonly the information in
i the *Uncensored® display that day, how riight they suffer for
. lack of the * d” information? Give hypothetica) -
examples, Discuss. . . - i ,

Pollow-up: Have students write an essay based on the following quiotation:

. . “All 1 know ts just what I'read.in the papers.” - _rs
‘ 'Have students formulate as ents for and against wkiﬂgnogérs'

. statementhased on what theyVs experienced in the preceding . | :

. @ctivities. Can ﬂzc_rwwgeer -:.E.?'i"mmdq one with all the -
T information one needs? As an‘additional challenge, studeiits -
~ may want to write their own quotation to express theirviewon -~

" newspaper reading and a free press, and write an essay
.. . supporting their statement, ‘,?fbrm&“me,m the view.

a -
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‘The theory qf ajree press is that the truth will eme:yefmm jree
. reporting and free discussion, not that tt willbe presented petfectly and
. tnstantly {n any one.account.” |

Pollow-up:

llghtofthlsdlscuu!ondoshxdentafeelthattlaepmuhoﬂd - ‘

. ' Walter Lippman

‘i‘bmmeiheadvantageuawe'nasdmdvnﬁtngesofafree

press..
‘rommmetheroleofmefmpwmotudonts own: _
eommunlty

] —

-

T

Wu for past instances in which they felt the,:
. went “too far” in 1 thenmprpmdemm les

such as exposule of déath, teporting on the family - .
blems of & knowncommunltyleader interviewing '
‘members of a murder victim, etc. Discuss specific

face legal restrictions conce certain types of
news or should the press be left repqrt anything that’s fact?
What are the disadvantages and tageeofeach alternative?
Which advantages of one do students feel outweigh the: -
disadvantages of the other? Have students support their

- position: mtbmomanimmpleafmmpmpms oovemge

wherever poeulble

Have students takeaéﬂtlcallookat the news m thelr
local néwspaper and on theirlocal televlston stations. each-

student first go through the pa mmm T
- columns, plctureo that helohe eelo to be ensive. Néxt lave

‘students watch an evening news taking notes on those

program,
televised segments that they felt tobe offensive. Afterwards have
‘students share the resuits of their examinations with rest of
cliaa Doanyotudentadlaagreé?lfao. have eachi explain thelr
rationale.

Point out the. slgnmcanoe of such dloagreemmt in that it

. demonstrates the complex mixture of reader/viewer tastes,

values, and expectations that newspapers and television news

programs must try to accommodate. Have students respond to

the following obsetvation of Benjamin Franklin on the subject:
“If all printers were determinéd notto&r:letanythmgnn
theywereoureuwouldoﬂendnobody womdbevery
little printed.”

If students do not find any of the newspaper or tefaviston
material offenstve, it could suggest that the two forms of local
media have excelled in metting and satisfying thr needs of fts

- yeadersiviewersfor that day. In this case, have students -

brainstorm on what they liked about the news coverage, what
qualities and responsibilities thcy felt were uphelo.

‘Have students write reactions to ‘the following contrasting

stitements concerning a free press, using examples fronr the
newspaper to support opinions. Make sure they note the
authors of each atatement.

16 '




l "Why should frecdom of spéech and freedom of the pressbe
' _ allowed? Why should a goverfiment which is doing what it
.- believes to be right allow itself to be criticized? It would not i
' _ allow opposition by lethal weapons. ldeas are much more :
. fatal things thap guns. Why should any man be allowed to
) . buy a printing press and disseminate pernicious opinion
\ - caleulated toembarrm the government.” _ -
\ . - . <Ntkilai Lenin ’ )
: .2 ,‘Thepmnmus!befne uhasalwaysbeenaoandmuchevn
\ ’ has been corrected by it. If government finds itself
‘\ byltletltmmmmownconductmdltwmnndme ¢
cause.”
\' "' .o : _ <Thomas Erskine -
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Lesson 6

. Who ever knew the tmth put to the worse in a free and open
encounter?

John Miiton

Objective: To differgntiate fact from opinion through examination of "
. ~ «traight news stories and editorials. ,
To develop critical reading and analysis skills. -
To stress need for critical reading and awareness skills for an

| _ ‘ informed and capable citizenry.

Materials needed: Newspapers and Worksheet D.

Motivation: Have students turn tg the editorial page(s) of thetr newspaper.
Choose one editorial for them to read silently. When all have
finished reading pose the following q\Ltlons for
discussionvanalysis:

What is the major issue dealt with in the editorial?

What is the position of the editor on the subject?

What reisons does the editor give to support his opinion?

What {acts does he include regarding the issue? (Underiine)-

What opinions does he voice regarding the issue? (Circle)

- Afterwards, ask students what other information they would
like to know about the issue, not included in the editorial, in
order to make a better informed decision about the issue.

Strategy: Working mdependently. have students repeat the above process
_ onanother editorial, using Worksheet D as their guide (Parts &
-11). In 2ddition, they will next fill in Part Il of the worksheet with
facts from articies they find addressing the same issise, while
keeplnglnmmdqueotionsposedml’anu of the activity.
mertheyhmcompletedtheworksheetasbest they can have
them write an essay on the issue, expressing their agreement or
t with the editor, supported by the information |,
they gatberedon the worksheet. -,

] . ] ]

Follow-up: Launch an examination of the editortat cartoon. Have class look R

at today's editorial cartoons and at a glance try to determine
what issue each addresses. Are those other articles on this issue

mtodayspaper?ﬂaveclassreadthesearuclesononeofthe .

issues. .

Next have students analyze the cartoon on the chosen issue by
answering the following questions:
- What opinion doeo the editorial cartoonist express on the
issue? )
- In what ways does the cartoonist exaggerate?
- What symbolism is used, if any? .
- After reading the articles on thg issue, do you share the
cartoonist’s opinion? Why.or why not?.

Have students go on to try their own hand at creatingan
editorial cartoon on the issue, If they agree with the newspaper’s
cartoon, have them address adifferent aspect of the issue. Ifthey
dmagree have them sketch an opposing view.

18
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Worksheet D ‘ N

NEWSPAPER FACT AND OPINION
{ " Analyze a given editorial and related news stories by completmg the following log:
STATE ISSUE: .
L, Editorials | | :
Editor’s Position: ' "

Opinions Stated:

Facts Stated:

Brainstorm for questions léft unanswered by editorial (Part I).

11_' .‘.guam.tb.m,___.(......M.,... eemem e e waete e ran o faren < 18+ @E e oRRL s gensa rsen : R T .. ‘ et s
2 '
#

Il. r;iews Stories
Facts Stated:

19

23




Lesson 7 -

“When the right of every citizen to cooperate in the government of
soclety is acknowledgerd, every citizen must be presumed to possess
the power ¢f discriminating between the different opinions of his

-

m: ]
Materials needed:
Motivation:
Strategy:

Cy
4
I T ST S T S T P P RS L

contemporaries, and df appreciating the different facts from which
inferences may be drawn.” .

Alexis de Tocqueville
o , 19th Century-Author of
o “Democracy in America”

To slert students to individual beliefs and prejudices that might
affect one's decisions and actions in the community. _
To help students differentiate between fact and opinion in the

newspaper.
To demonstrate the need for critical reading skills and
Newspapers, Worksheet E, poster paper, glue, red marker.

Ask students for examples of statements of fact and statements
of opinion. Discuss any disagreement that might arise. Next,

. have students determine whether the following statements are

fact or opinion:

- It is a privilege to be President of the United States.

. Communism is a bad form of government.

- There are three branches of U.S. government - the executive,
the judicial, and the legislative. _

- The President of the U.S. is elected by democratic vote.

__-_Murder is a crime.

- An American citizen has the right to a jury trial. "~

- A free press is a necessary part of a democracy.

- The first President of the Unifed States was Abraham Lincoin.
Point out that it is not always easy to quickly differentiate
between fact and opinion due to individual beliefs and

prejudices. ’
Ask students if they believe, that the newspaper gives a reader

‘nothing but factual information. (If not, ask for possible.
" examples.) Pass out Worksheet E to each student. With red

marker have them underiine or circle any examples of opinion
they can find in each of the newspaper items leaving the factual
information untouched. When everyone has » compare

. notes and discuss any discfepancies and note any examples that

might have been missed. (Note: Although a straight news story
reports the facts, in doing so it might include an opinionated
quote by @ source interviewed for the story - something a critical
reader must be aware of.) :

For practical appiication. have each student look through
his/her own newspaper for ten exampies of opinion. Have them
clip out these items, paste on poster paper and underiine or
write underneath which phrases and sentences are statements -
of opinion. Indicate to students that they should search for
varied examples: 1.¢., not all movie ads, all editorials. etc.)

Post the finished results in classroom as a special reminder fot
the need for critical reading skills and awareness.

20




Critical uatenmg skills are as importantas critical reading skills
when it comes to citizens making their own decisions about
important issues in the news. In light of this, have students
watch an evening news show and, with pad and paper in hand,

. jo.t down any opinions stated during the news program: e.g.. a

ter might comment on a player’s “poor display o

sportsmanshlp Students might be assigned to watch different

stations’ news programs, and when the findings are discussed
in class the next day the different stations' reporting can be
compared as ‘well.

’

[l
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" Worksheet E

<+

FACT VS. OPINION -

0 ,mmemmplu ofoptnlonyoucanm'x&mthefonowmg newspaper items, leaving

untouched.
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Lessqn‘_s |

¢ ¢

“The newspaper is a microcosm gof national life. This is as much the
cas2 in.regard to the advertisements as the letter-press. A glance over
the advertising columns of a large . . . paper shows reflected, as it were T

in a mirror, the whole of the acttve life of the people.” '

o ) W. Stead, Jr.
v : . Author of "“The History
: of Advertising™

Objective: - To inform students of their rights and responsibilities as

consumers. .
To further stress the need for critical reading awareness skills.

Material needed: Newspapers, Worksheet F. :

Motivation: Ask class members to share in discussion accounts of a family
memnber’s, friend's or their 2wn personal experiences
concerning consumer problems:; e.g.. problems returning -
flawed blouse, overbilling, jas company turning off heat, etc.
Have class suggest ways in which the consumers in question
might have avoided or reacted better to the situation. In which
cases, dostudents feel the consumer could not effectively handle
the problem alone and needed the help of an outside legal or
consumer organization” How so?

Strategy: Explain to students that every day untold numbers of people .
experience consumer-related probiems, some as:the result of
their own , others by the questionable business

¢ practices of the other parties. As a case in point, have each
studen’ complete Worksheet F in which they read questions and
answers on real-life consumer protilems and analyze the actions
. of those invoived. '
Worksheet F completed, have students launch a further
investigation of consumer problems in the world, national and
local communities by looking for related matertal in their daily
newspapers; e.g., consumer-help columns, articles dealing with
consumer fraud, advice columns, eté, Have students keep a file
. of related clippings, categorizing them by wh ether they are
. , mainly examples of consumer ignorance or q.estionable
When students have a sufficient amount of material in their file
have each compile two lists from the information gathered. One
list should note tips for consumers to follow in order to prevent
making problems for themselves: i.¢., read the small print. don't
take anything for granted, keep receipts, etc. The other list
should include "consumer beware" tips that protect consumers
against questionable business practices: e.g., beware of
* ", avoid get-rich-quick schemes. read contracts ¢
Combine information from all the students’ lists into one
comprehensive list for each category. Have students distribute
. thelist amnong school. family and community members to raise
consumer awareness, If possible, include the addresses and .
phone numbers of local consumer-help organizations,
newspaper consumer-help columns, etc.

23
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1

As consumers, students should be aware of the consumer
advantages and disadvantages of advertis: tng and learn ways to
critically analyze the material to *heir bene

Have students find examples of each of the following advertising

" techniques in newspaper, magazine and television

admmmenta Pasteanmmpleforeachonahrgepleceof

: RCCOo O M caAse ¢ ol | ‘on
eommclals haveatudenta write a description of the
commercial.

Typical Mmtbh( Techniques
1. Bandwagon - “Everybody’s doing it.”
2. Testimonial - "Edward G. Robinson drinks our coffee.”
3. Plain Folks - Howdy neighbors. Welcome to our program
_ this morning.” .
4. Snob Appeal - *Original creations by adame L'Exclusive.”
8. Name Calling - “Red”, “Reactionary”, etc.
8. Glittering Generalities - “Absolute honesty*: “right to work";
*American way".
7. Transfer - using a picture of a mother and child to transfer
our feeling of love to whatever a poster is advertising.
8. Slanted words or phrases - “Tested in the laboratory”.
9. Card-s - using half-truths which cannot be denied -
or whole truths which have ri0 point in the discussion:
- distorting or twisting facts
- selective omissions - half-truths
- incomplete quotations.

24
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———————press’; and ‘free assembily” are Just rhetorical myths. T belteve rather -

t'.

Lesson 9

*] do not Lziteve also in the abolition of free inquiry or th at the
represented by ‘freedom of thought', ‘freedom of. speech’, jreedo‘dem Qf“s

that they are among the most valuable realities that men havegained,
and that {f they are destroyed, men wtu agaln fight to have them.”

BT PO S SR ¥ P PRI AP vy B AL

Thomas Wolfe
20th Century American
Author

" To familiar{ve students with the Bill of Rights.

To alert students to the importance of thege rights to their
everyday life. -

Newspapers, Worksheet G. pobter paper, glue.

Without loo the information up, have students list on board

what they thetenrlghtsguamnteedundertheBmof
ts are. (I{atudents are/in disagreement, more than ' 1 may

be listed at this time, dependlngontheiranswers ) Afterwards,

. compare the rights on the board with those actually included

under the Bill of Rights. Which, if any, were left out from the
students’ list. Did the atudents list any rights not included
under the Bill o ts. (Ifso. have students check tosee if these
are addressed in Constitutional Amendments.)

Concludebyukingeaehstudmttothﬂﬂcofom real-life
mmplelnwhlchanyoneoranoﬂhesenghm(vmexerclsedor

-challenged; e.g., Progresstve Magazine's A-bomb article
regarding the right of treedom of the press Write each student s

answer on board.

Explam tostudents tliat the mmples they'velisted on the board
of rights heing exercised or challenged are only a few of an untold
riumber of instances involving some aspect of the Bill of Rights
everyday, as demonstrated in daily news-coverage.
In support of this state. esit, ask students to complete ,
Worksheet G, "The "' . Rights in Action” Students must read
sach of the articles and/or headlines to determine which is an
example of which articles and/or headlines to determine which
is an example of which right included under the Bfil of Rights. It
would be heipful if students had before them or on board a list of
ten rights for easy reference. Students write what they believe to
be the correct right above the appropriate article and/or
headline. (An “answer sheet” is provided with this lesson of this
unlt.) When students have finished, discuss each example and

es that may arjse. In which example, are rights
?Are there any examples in which students feel
id not be aliowed tobemrcmdusuch? Ifso, why?
mmuud a daily sampling of right-related newspaper
arttclu. students are now ready tolaunch an examination of the
Bill of Rights through their own newspaper. Have students
search through the newspaper for a week, or other period,

looking for examples of each of the ten rights being exercised or
challenged. (If wanted, divide class (nto ten teams and assign a

26




Follow-up:

right to each team to find mmples of.) Have students clip
te articles and/or headlines they find in the paper. At
the end of the week, arrange these in a bulletin board display

_under the approprate rights’ headings to further promote

citizenship awareness. Have class members examine thed:spléy

. and discyss various articles on the board and any discrepancies

that arise, as before,

Further stress the significance and importance of the Bill of
Rights to our everyday life, by asking students the question: If
you were forced to give up five of these rights, which do youi feel
wmldhemumpommtokup? v
nutbreakthedaumwomngrou iuwhlchtheymustreach
‘a decision régarding the five to keep through
discusston/argument and then emocrattc vote. (You may wish

to set mw keepmducusslon&the point.). eﬂ:ch
its on groups join er

' %uuputpmmunueumunmwj ‘oﬁ
eometogetherasone.andawholeclass argument

I PY )

Afterwards, asktlmryonewascontentwmatheﬁnalmultsof
the vote. Ask any who were not to explain their feelings, stating,
however, that the final decision neverthelesastand,lnthla
way, mmmmnmummmemome

~ democratic process, and better understand the freedoms
' gmmmdusandthemsonmgbehmdthem
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THE BILL OF RIGHTS IN ACTION

Read the newspaper items below and determine which are representative of each of the

Worksheet G
the Billof Rights: Write the approprate right in the space

ten rights guaranteed under
above each artirle.
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E THE BILL OF RIGHTS IN ACTION
. __u\nswm SHEET) ) .
) _ (Note: Students mlght find more than one rlght repreeented in an article, but must at
least find the ten below. |
.o RIGHT TO LEGAL COUNSEL |
RIGHT 10 BEAR ARMS '
L RIGHTT. = .«ECTICN - .
| | FROMCF .AND UNUSUAL
. "PUNISH T o
RIGHT TO A JURY TRIAL
RIGHT TO °
] ' . PEACEFULLY
| - . ASSEMBLE = ' |
RIGHT TO FREEDOM OF THE PRESS
. h ]
RIGHT TO FREE-
DOM OF SPEECH -
g RIGHT TO FREE- RIGHT PROTECTING
DOM OF RELIGION SELF-INCRIMINATION
RIGHT TO PRIVACY ‘ . /
» ) ) { . \\ N
29
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Lesson 10
“In my optnion, the s ‘are equal to the courts - and,
_ Sometimes ahead of the courss in oursystem -in pmtecttng the peoples
» - " Senatar Robert F. Kennedy..
- Objective: | To involve students in real-life decision-making.

, ‘l‘otnmdueestudentstomcourtpms
Material nceded: Newspaperarﬂclodeacﬂblngamoraldﬂemma.

Motivation: Ask stugdents to think of times when they had a disagreement
with their brothers, sisters or friends and nothing one could say

could change the other person’s mind. Ask a few students to
describe these experiences. How was each disagreenient finally

-resolved by a parent, through compromise, “bribery”, etc.? Ask
class members {f they feel the ways which the problems were ,

adndwmbatcomeolacﬂon.gtﬂngmsomtosupponthm '

views, If not, what aitemativés can they propose? Discuss.

Strategy: . Select an article from the newspaper which describes a real-life
conflict. (For example - should city teachers go on strike?)
~_(Sample articles are included with this lesson.)
. Divide class into gr.1ps of three. Read or hand out copies of the
, : article selected to the groups. Explain to them that each group
will take part in a court simulation, based on the problem
described in the article. Students in each group should decide
which members will take on the roles of judge, plaintiff and

defendant. Their roles should be déscribed to them as follows:

c o Judger The judge must see that both sides have a fair

.chance to present their cases. The judge should -

. not interrupt or dominate the proceedings.

Plaintiff: "~ This person has accused the defendant of doing
or not doing something which he thinks is
unfair. He is the one who has asked the court to
hearthecaseandmasomctypeofacuon
taken against the defendant. The plalntu'f

. gpeaks to the judge first.

Defendant: mumonhaabeeumusedbytheplamuﬁﬂz
has been summoned to court and is probably
appearing againat his will. He listened to the
accusation and then either tries to prove it

’ untrueorglvcmmtojusﬁfyhlsacﬁons

Aﬁertheroleshavebeendescﬂbedtothestudmts.gmups
spread out and role-play the situation as each sees it. The
plaintiff speaks first, then the defendant. The judge miay ask
questions of each before making his/her decision, which he
must support with reasons. ,

If time allows, rotate roles and repeat the process twice, with a
new articlu each time. Aftérwards, join together again as whole
class. Ask each group to explain the decision, they reached
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: eoucemtng the problem. Discitss differences of opinion. The

following questions are suggested for “disbriefing” the

simulation:

1 -Whatmthemajonssuesmthecase? S
2. Was each judge's decision “fair™? Why or why not?
3. Which 1s the most difficult role to play? Why?
4. How well (realistically) did the participants play their roles?
Whptemouomdtdeachfeelﬂ_stnguplnthemduﬂngthe
4o playing? .

Aakmhgmupofthmtosdectanamcletrommepaper
themselves that deacribes a conflict at a local, national, or world

Jevel. Have each group role-play the situation as before, butthis

time 2-3 other groups who will act as the courtroom audience. .
Romemmmmmhmphum-playedthmslmauon :

Afterwards, ask each student to write a “letter to the editor”
describing his/her agreement or disagreement with one of the
coundeclstonshdshewlmmedasamemb«oftheeoumom

- ’audleuee Each letter should include a statement of agreement

t, reasons to support this statement and

' suggesuom for alternative decision(s), if applicable.

‘Direct students to actual letters to the editor in their regular
newepapefasmmples. . _
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' SAMPLE CONFLICTS
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| SAMPLE CONFLICTS

Is it primarily the teacher's or the étm/ent's responsibility to insure that

learning takes place?

Should American mﬂltiary service be on a volunteer or draft basis? |
33

Cyrus Vance
Volunteer Army Supporter

Dora Kramer
+ Dorothy Liverpool

Conflict:
PlaintifT:
Defendant:

| Platntiff: |
Defendant




‘Lesson 11

“When the press tsjree and every man able t6 read, all is sqfe.”

Objective:

Material needed:
Motivation:

Thomas Jefferson

4

* To demonstrate to students how various areas of their lives are

affected by the law.
To students’ knowledge of laws in their own and others’
communities.

Newapapem.WorlinheetH.
Choose 2n article from the paper or have students read to
themselves. After reading, have the class brainstorm for
anything related to law suggested by the article. For instance,
background, farmiese bld 8 Japge st in an effort o pror
d, farm: a large still in an efiort to promote
the use of alcohol to make‘gasoline”, might
suggest: gas tax, Congressional acts, free enterprises, the right
to pm&mbw, windfall profits tax, prohibition, oil
embargos, etc. , \_\‘ 5
Have class try this with pther articles from different sections of
memp«m‘smmewemmmmtofmehwm

Although students were able to think of a number of law-related
items ir the previous exercise, it is likely that niost do not know
M‘“ °JJ3‘ mﬁ‘a‘%emmby&m o aotivity o
in thisarea, have' ing the activityon
‘Worimsheet H. For this, students first read the newspaper items
and then the related question below it. Next, students find the
answers to the questions by researching newspapers, other
related literature and consulting government, law and/or
consumer organizations. Have them write their findingson a
separate piece of paper. _
Afterwards, have students choose 5-10 newspaper items

. thenselves and form their own questions relating to each, Have

Pollow-up:

students cut and paste these articles on separate pieces of
paper, writing question and thei~ answer under As before,
students will find the answers to these questions through

When the students hav: completed above assignment, have
them compile their findings as a class and make a “Did You
Know?" guide to distribute among other classes. Interested
students can develop crossword puzzies to supplement guide.
Persons receiving guide can read it through carefully, then test
themselives gn the subjects covered via the crossword puzzle(s). -

/
/

. - A
| / \
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. .cachofthe

 Worksheet H

’

Readthe newspaper items below: generate as many law-rélated questions as possibie on

news items (See sample questions). Find theanswers to the related

questions through individua), research on one sélected article.

o Graduated payment mortgages:
First-aid for Rousing market?

dowed people. . mmm&—m‘"m M.
What are grounds for divogce in your Reanedy's buttared, siraining
state? What 1& a non-profit group?, e mecial ot 1o Toupday's Now Hampr
ATLANTIC CITY, NJ. (AP)=The -Board- e st cihet Cbeervers hars & week be.
walk’s three legal castacs Wm o sverags of D ene hocton Iy i President Corter
1.3 millon & iy duclag Jemmery, B e hoad of e Masmecmetls mosts, sod ey
sew Puk Placa casino Motel sveraging )
&m.wmumm MMMw
""‘";:""me' ; the race may well be close.
. The Jersey :"’“” Coatrol Commis How is the Presidential candidate for
zw&.ha::&m ' ::cleh dgﬂcal n@pfﬂy dl:tygrmmed? Whatt
20-month of cosino gambiing in ap play? Does your state
:&aﬁ , Lamt two casinos took have a primary?
In
Is casino gambling in stateand
lfso.whogal:neuglbletogm;y.;l:?meea
casino have to pay income tax? Does a
winner have to pay income tax?
oted by Hot
voted by House
p VABTNGTON (AP-The Message from black men—
vote 0 call on the workd Yom el , ]
Camamiy i et e We're serious: Stop, rapist!
bioo g Wb While they agres that male support of rape victims is & 6.
dissident 'Nobel physiclet Ab- consity, meusbers of & Chicage for men aise be
& Sekharov. . . gu&m Is imperative to do whatever they can ™ deter the
ooy oy ereper g Cart Lewls, president of Bleckmen United Against Rape,
e 10 pres for am end - ald that majot objectve s to show poteatial fap-
e coutomed ists that are srious sbout stopping the crime.
mn . ' m .

What legal recourse do rape victims have
in your state?

How many votes are necessary fo approve a resolution in the House of Representatives?
Is a resolutiori effective? Can it be enforced? (Compare to a law.)

.
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]
)

“Be not intimtdated, therefore, By any terrors, from publishing with the
utmost freedom whateyer can be nted by the laws of your

country; nor syffer yourselves to be w ed out of your ltberty by any
pretenses %{ politeness, deltvacy or decency. These, as they are often

L]

cowardice.”

-

Objective:
Matertal needed:
‘Motivation:

Follow-up:

s

ut three different names for hypocrisy, chicanery and .

.JohnA'dams

»

| To further investigate the role of the law in school and larger

Newspapers, Worksheet [

Ask students to tell what rules’/laws they know to govern the
school community: i.e., no smoking, required attendance, etc.
List their responses on the board and add any others you see fit.
Discuss why these laws are in effect. .

..Choose one of the items listed and ask students if they know
what legal recourse ig taken if the law is broken: i.e.. . .

« suspension, expulsion, counseling, etc. If they lack - ’
information, fi2 in the voids for them. You may want to have an
admiriistrator discuss this with the clags. Do they feel these laws .
and legal processes are fair? Why or why not? ;-

Outaide the school community, what specific examples can

. students find of laws and legal procésses? To help them in their
search, give each student a copy of Worksheet 1. Expiain that
each student will fill-in the chart with information from 2-3
articles they (or you) select from the newspaper. Students may '
need extra copies or additional papers to complete assignment.)
When they have completed the chart, students go back over the
information recorded and define/describe the crimes, laws.and -
legﬂpn;oeeuuouﬂhed.(&eeaampleeasestudywﬁthmis !

»

Students may not be able to find all the definitidns and T
needed, or might have additional questions
the article. For these reasons, invite a lawyer or v
. other le person from a legal clinic, privgte law firm

or related organization to respond to student-questions. It .
mightbe helpful if studentscompile alist of the questions before  ~
the visit, so that the speaker may be well-prepared for the '

Assign students to research any one of the following landmark

- cases in the news in the past.

- *Brown vs. Board of Education”, by which all children,
regardiess of race or handicap, were guarantee .an
education. 8 . &
- "Ouss vs. Lopez®, which succeeded in securing important °
student rights. ’
- "Ronnie Zamora vs. *, in which lawyers contended that
their teenage client killed his grandmother as a result of

watching a Kojak episode. -

9

LIV

a8
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In addition to library resources and help from law and
educational organizations in their own community, students
can write for additional information on these and other cases
from: The Constitutional ts Foundation, 122 South -

Michigan Avenue; Chicago, lllinois 60603. - P

/‘:
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Worksheet I L

CASE S’ DIES IN THE NEWS'

) " Fill in chart below with information from newspaper articles selected. Not all articles
v will include information for every category below, 6o leave blank when necessary.

Topic/Headline Law in Question " Process for Resolutton

.

o

‘1 5, /

.-/?;
\

\.

-

.
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»

" Minor b:rth control OKd without report to parents

cmcmumm)-mmm be given to
minors without notitying ma?::ml?\mh

mmua-:? mu?ﬁ.mm”m:y
mnmnnm. " tbomm.mql';lltm:

Toplc/Headline

SAMPLE CASE s'mnv

The court unanimously overturned a lower court ruling de-
claring unconstitutional tlu practice of distributing contracep-
tives to minors without telling their parents, .

The court ruled that the parents “remain free to exercise
thelr traditional care, custody and control over their uneman-

cipated children,” but sald it could find “no deprivation of li-
hemf;‘y interest of parents in the pnctleo of not uotlfylng
t ”

Law In Question

The court refused to rule on the question of whether &'
“compelling” state interest was involved in the case, or:
whether parent rights outweigh those of their minor children.:

“The desire of the parents to know of such activities by
thelr chiidren is understandable,” Judge Plerce Lively wiote.
“However, the only lssue before the...court s whethet
t:mllamﬂmloulobﬂamonu , 4
tm”

E:
%
g
-1
3

Process for Resolution {

Minor Birth Control without Parental
Knowledge

6t

Does Family Center have a constitutional obligation to notify
parents about child's birth control?

¢
Jawsuit, Ingham County ts va, Tri- County Family
Center and the lngham County Health Dept.
-federal Appeals Court overturned a lower . court ruling
declaring the Center's practice unconstitutional.

L
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Lesson 1__3

J“lttsanewspapersdutytopﬂntthenews. and ratse hell.” |

Wilbur Storey, ‘statement
. . - of the aims of the Chicago
- ' | . Times, 1861

'
|"

‘l'ohaveetudenu investigate both sides dacontmversial iasue
at world, national or local level.

. Towﬂmeaeompusmnuoughamsucaymbousm.
- Newspapers, poster paper, glue. E

Ankmxdenmwmmevamuuonmvmlal jssues ofmajor
concern to today ata world, national orlocal level. Choose
onethat is Wntomemmmwmmgeth«m _

tion for an upcoming project; e.g.. nuclear power. First,
m::nmmwamdm the issue as they know

~ them. List these on the board under the. heading.

Mmamdmummthmdmonm‘m:doﬂm
about the izsue and write each of these on the board in question
form. Sample questions on nucleir power might be: How many
mcwmphnummmwthevs and where are they
located? Do towns these plants have evacuation
phmmmeolanmergemy‘? muchof U.S. energy today is

‘suppiied by nuclear ? What would happen if every .

nuclear | phnunthe was to shut down?, etc. Stress
Mta(w)eglnmwaqmmwua«medto
boik sides of

Expwntommumamyoranofthouquesmeouwbe
the basts for a (ho: ough “special report” on the issue and this is
the type.of preparation that theyas repom'mllmwdcm ‘
their upcoming assignment, - )
Conclude b Mp«sﬁb&mhmﬂm&nﬁm
tlmuglmmmthemmnl‘pmandm step, as well as
uncovering aniswers to the questions . Some good
mﬂuwmmmo{mm.
found atlibrary orlotal newspaper, government
mummmnmmmmuwm«mmd
government, comntunity and education ons and
individual professionals. Also, be sure to students to
wmmmhmmmmdmduﬂmmumuu

mmhmv.swmpmaWupMona

‘current controversial issue of their twn choosing, at the world,

national or local level, If time permits, allow students a few days
to look newspapers to determine witich issue they

‘would most like to focus in on. When an issue is decided upon,

mwmmmmmummdmepmdmg
mmw.mmmmmam
The report should be concise, focusing equally on key points on
both sides of thie issue, key figures tions involved,
historical background, present status gnd Tuture outlooks on
the issue. Students should be encouraged to use primary
sources (interviews, mrectquotea)aowellasucondmymrcer
(wﬂmnmnwhnmpupaﬂngmm . :

© 46
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Pollow-up:

A good place to s'tan'mlght_ be with current newspaper reports
which could provide “leads® for further investigation. Students

- should keep a running file of clippings and a lis* of ible

rescirces, as well as research notes on index cards for easy
reference when they begin to write up the report. The length and
time allowed for the report should be determined by the teacher
before work begina. (Note: if students focus on a local issue it is
more likely that they will be able to utilize more primary sources
. in theirreport.) S
" The report finished, students should be encouraged to submit
thelr work for consideration by the educational or features
epartment of theirlocal newspaper, as well as various student

_publications, such as the Constitutional Rights Foundation’s

JUST:US or the Chicago Sun-Times “Youth and Justice”

- sectian. For thelatter two publications, sénd student material to

the Conatitutional Rights Foundation, 122 South Michigan

Avenue; Chicago, Hlitnols 60603, : _ _
To enhance the presenitation of their report to the class or other
up, students may want to create a“visual aid"toco t

- written work. This would be a *half and half” collage on the

tssue. For this, a large piece of poster paper i divided in half by .

drumn&a line down the middie. Each half then represents one
stde of the issuie at hand. Through artistic use of newspaper and

pictures, as well as other materials, the studentcan ~ ‘

magazine
pictasialize the evolution of both sides of the issue, based on
information uncovered in hig/her report.

47
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Lesson 14

“To the press alone, checkered as it is with abuses, the world (s
ndebted for all the triumphs which have been obtained by reason and

humanity over error and oppression. *

[}

James Madison

" To alert students to various crimes committed in and outside

their community. :
Tohave studenta investigate the causes and effects of crimes, as
well as crime prevention poasibilities.

Newspapers, Worksheet J.

Ask students to brainstorm on crimes they know to have been
committed in their community recently: ¢.g., school vandalism,
burglary, littering, etc. (Students will often equate crime with
violence, so remind them that crime can also be non-violent, as
in the case of littering. ) Liat their responses.on the board. Next,

‘ask students to brainstorm for possible causes of crimes such as
~ these, separating answers “violent” and “non-violent®
crime

if desired. le causes might be poverty,

‘revenge, greed, insanity, etc. List these on the board as well.

Using the information on the board as a frame of reference
discuss the crimes with regard to their effort on the criminals,
the victims, sbciety in general. What do students feel might be'a
constructive punishment for committing each crime, rather
than or in addition to a jail sentence. (For instance, cleaning up
muluofv?ndalmbyaelf.workmgtqmbackmecofbmgled
items, etc. ' "

Having investigated crime. 8 causes and effects in .
students can now go on to construct a mini-profile of crime in

: epeclnc.swﬂentamay_workaloneortnsmnmupoonthq

Hand out copies of Worksheet J. to students. (Each student or
youegmnneedm; copies of worksheet or pieces of paper on
which to record findings.) Explain that over the next week (or

' lt(l:‘n'ger), students will be information on crime from

with which to fill Worksheet J. Chart. (Remind

students crimes reported on in the paper are only a small
of the vast number actually committed each day. ) At

the end of that time, the groups will compare, discuss and
the informatton each has collected. Students can then
analyze this information as a class by answering the following
questions, or any others that students might raise in class:

1. How many-crimes were reported on in g week? What

percentage of these weve viclent Non-viclent?
2. What was the average age of the ] o_m;apects?’rhe'

Ymm Oldest? /

3. Were local crimes committed more ifi‘one area than
another? Were national crimes in &ities or rural areas?

4. Whatwas the most common used? Common reason

for crime? S
sl m- . ! .
After the above questions have been answered and discussed,
ask students for ideas on how these crimes might be prevented

42 | 48 | °
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from happening Iagaln: i.e., stricter gun control laws, more

police, more government or business watchdog group:.,
, patrols, consumer education, etc, discuss the
pros and cona of each. - .

On the basis of the previous activities and discussions, have
students formulate a l{st of “cominon sense” rules by which to
protect oneself from crime. Sample rules might be "always lock
your car.door,” “beware of the ‘fast-buck’ deal', . . . If desired,
students can make posters for each of these rules to post around
schcol and community to increase public awareness.

4 L
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- MINI-PROFILE ON CRIME

Fill in the chart with information on local and natjonal crimes reported on in the daily newspaper. If you cannot find
all the information requested below. in an article, you may leave these categories blank.

-

Criminal's (Sus- - Crimo Specifics Bffects of Ceime |
_ pect's Background Weapon or Methods Victimi's Injury,
Crime Committed Nation - Name, Occupation, Used, Deacription : Reasana Amount of Damage,
) Non- alor Age. Educa- of Victims, Night' Given or Criminal's .
Viclent Violent Local tton, etc.) ~ or Daylight. Ete. , . Death, Ete.

Insur- Local " G. Rabin, doctor, ' Urges . Financtal -insurance compa- joll term;

ance ' about 40, C W kickbacks nies swindled out medical

fraud prosperous dent victims. - - of miiitons of - 1 revoked
phony bills and dollare in past g
infiated insurance years
settlements. , -state launchlng .

of
-«
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\ “The day ¢f the printed word is jarfrom ended. Swift as is the delivery
K qf the radio bulletin, graphic as is television's eyewttness picture, the

task of adding meaning and clarity remains urgent.”
~ Newspaper Editor

" Objective: To examine the scope and effect of violent crime on society.
' To consider the effect of the medla on social behavior.

" Material Needed:  Newspapers, Worksheet K.

Motivation: ~ Ask students to brainstorm for possible causes of crime: .e.,
. lack of education, poverty.. msanlty. etc Then have them air
" their views on the following, -

‘Dosoclalpmblemscreatecﬂmmalsordothecﬂmmalsuae

Whlcl\dootudentsfeeltobe the‘moremdlblevlew?ﬂave them
suppondletrmsonﬁgwuhmmesofputmts.

Strategy: i Have students brainstorm on what they would rateas“violence
on a TV show; i.e., cartying guns, hitting, rough language,
slapp :::h{uk for speclﬂc examples that students have seen

AsksmdentstotumtoWsecﬁonofthenmpaper In groups <
or individually, mtsgodownlmtmgcf'rvm?umnga .
checkbythouahmtheyhnovtocaizc;lolentw .
(Students may opt to institute a half. system for shows

~ which carry only some violence: e.g., soap operas. )‘l‘lmrdone.

_ have students answer the following questions.:

- ‘What is the total percentage of “violent” shows on TV todayas . -
com with non-violent shows? (Or totals for half-check B
What of "vtolcnt' shows air during the prime time e
hours -befo&t children are in bed?

- What types of shows fail under the non-violent category? "
When do the majority of this type of shows air? :

- Do you feel any of these violent shows have social or
educational value? If so, which ones? What other type shows -
wﬁhﬁm rate high in social or educational value and why? o

After s ts have completed the above describe to them the L

landmark case of Ronny Zamora. In this case, lawyers held that : .

a child, Ronny Zamora, shot his grandinother as a resuit of -

modeling his actions after those of a character on a violence-

based, prime time TV show (Kojak). In light of this, have

students launcha in-depth study of violent TV fare. Divide

the class into three to four groups - one for each major network.

‘Assign members of each group the task of monitoring violence

in TV shows on a night on which many of these type shows are

scheduled (check TV sectton). Have each student use Part I of

Worksheet K on which to log viewing information. Students will .

note the names of the shows watched, the airing times, P

descriptions of the violent acts and include a very brief plot |

synopsis. (Students may need extra copies of worksheet or

additional paper to complete assignment.)




Pollow-up:

Charts eompleted. students discuss the findings of each group
in class. Which shows included the most amount of violence?
Which networks carried the most violent shows that night? In
which shows was viclence warranted: i.¢., was there a point to

the violence such as raising public awareness of child
abuse? In which shows was viclence totally unwarranted:; i.e.,
violence for the sake of viclence?

Take a class survey on whether or not violent TV fare such as
mtwmmwmemtommmm-

Next, have students onto?artnofWorksheethnwmchthey

examine the in the newspaper. Students note
: mﬁmo{mm the location in paper, the
of theviolence, pictures reiated to violence in article.

(Studmtn may need extrd copies of worksheet or additional "

paper to complete t.)(lmmetsnm:tedasetgn
mdmduleecuousof paper to different groups.)

, students discuss individual or group
andmgaaaam What types of violence were reported on -
murder, , arson, etc.? What percentage of these articles.
were within the first and most-read section of the
paper? How many of these articles ran with violence-based
photos? Do you feel that dfthedeacﬂpuwofvlolemem
unnecessary for the public to know about?
Takemotherdanswonwhethermrﬁngwolmeem
newspaper stories increases the amount of violence in real-life.
Discuss. Should television networks and/or newspapers be
forced to more strictly limit their coverage of violence?

 Unfortunately. violent crimes are a reality in nearly every

community to vazying degrees. If a person in your community
were a victim of a violent crime, what organizations exist to help
these victims and/or their families, Havestudentsmrchthe
qmtlonandcompﬂealmtommteamgwhooland

- community members, Hospitals, clir’. police departments,

assistance and various wnity he
W«Mnuom mm g: good places t??ta.‘t the lnv‘zstlgatlon
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Worksheet K-

VIOLENCECHART
o nnmﬂfechanbdowbasedopvtewmg.ofnolemwm .- . {
- Partl‘relovhlon - ‘_ A .

 Name of Show Time “ViolentActs " Brief Plot Synopeis
‘ - < *
FXl <
o ' .
Fill ih ‘the chart below based on information found in articles describing violent acts.
Part [l Newspaper ' | '
' Violknce:
Related

Headline/Topic Page : | Description of Violence Phota ()

',r
+
¢ ¥
. * ‘ -
' L
¢ l
~n - - ;
1] N N
o
- ' N
Al
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e .
r
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Lesuon 16

_*...Thecause of thedecline and fall of the Roman Emptre lay in thefact

. that there were no newspapers (in that day. Because there were no
hewspapers there was no way by which the dwellers in the farflung
natton and the empire could find out what was going on at the center.”

H. G. Wells
Historian and Author

To inform students about individuals’ and organizations’

negative and positive contributions to the community.

To have students propose school/community improvements
observations.

- - baséd on their readings and

Newspapers, Worksheet L.

Ask students to share with each other their own knowiedge
about changes or important events they've seen or heard about
in their community but were for better or worse - for example, a
new park, tearing down a building, of road, new
stores, more crimes, closing of schools, etc. Students can also
ask school personnel, parents, neighbors or storekeepers to tell
about the major changes and events they've witnessed in the
comeiunity over the years and their opinions about these
Mppmmp.mmrganddmsmgzuanndmgqunchm.
Which of these happenings do class members fe]l were for the
better based on their-observ- tions and/or interviews? For the
worse? for what reasons? As a class, hypothesize as to who was
responsible for these changes - government, business,
individuals, the community orgatiirations, etc.

While it would take lengthy investigation to find out who was

definitely responsible for each ha ag, it is thost often
to make an educated guess in matters, as\city
government handles most resources, the names o t:de

Tnalbleorganlzaﬂmortndlvlduahoﬁ&m
wi ﬁwet:‘unmum.:rn:tub;fgmmﬂme:smop
comm A iring the general
dmmmpomlmgrmémpm students
obwn-abt;tterundmmdmgofthc complex workings of a

pxphmwomdqnumatﬁwywmnwmunchmmuonof
specmcchnmm in the community today that they,
as citizens, keep informed about. Students may work
alone or in small groups on this project.

Hand out coples of Worksheet L to each student or group. (Each
student or group may need two or more copies of the worksheet
or extra pleces of paper on which to record findings. Explain
that over the next week (or longer) students will be collecting
information from the newspaper with which to fill in the
Worksheet L chart. At the end of that time. the groups will
compare, discuss and exchange the information each has
collected. Students can then analyze this information by

the following questions, or any others that studemnts
might raise in class: |
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1 Whathappenmgsmadechanguforthebctmmthe

communi
2. Whoben tedorsuﬂeredthemostasaresultofeach

happening? -
3. Which happenings do students feel were most important o
-~ the general community? to individual segments of the
community; e.g., nunorlty groups? :
4. Other.
Aﬁudnabwequesuomhavebemmmredmddmedby
theehu ask each student to writea “letter to the editor” of their

in which they express their approval or

dluppmalofmoﬁheeommumty ings covered, giving

supporting reasons for their views. {f they choose to voice their
disapproval, students might suggest how the situation could
‘have been improved upon.

lnmponutomepmmducuwonofacommumw
, invite a resource person, related in some way to the
(e.g., fireman, community leader) to come talk to
class and fieid their questions and arguments. If possible, have
class forumulate list of topics to give to speaker beforehand.
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Fillin the chart with information on significant happenings in the community repocted on in the daily newspaper. If
you cannot find all the information requested below in an article, you may leave these categories blank.
Community Wﬂnﬁm ‘ v ‘
Happeni involved Reasons/Cause Effects on Community Response of Community '
g Fire- Firefighters Contract dispute . -increased injuries fighting fives ~ °*
fighters’ Union leaders with city ;uddeathsdueto -many looeing faith tn city
strike Mayor re, government
Circutt Court Judge ' «increased fire -anger and threats at union
: damage to property leaders and firefighters
spicket lines . themseives
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Lesson 17

.
-

"Thc pressure of pubuc opinion is like the pressure of the atmosphere. o
you can't see it < but. all the same, it is sixteen pounds to the square U

inch.” ”
James Russell Lowell

' : 18th Century American
' - " Poet, Critic and Diplomat

’

Objective: ‘To determine whnt commumty resoureee exist to help citizens
: n students’ focal area.
To determine the various needa of the students’ local
mmunlty

Materisl needed: Newspaper, Worksheet M.

'Motivation: Hmemdenuq,\mtotheeduomlpage(a)mdmdthmghthe
' letters to the editor, the personal view columns, the editorial . TS
cartoons, and the editorials themselves. What grievances are ) g
-cited by and about the local community? What community . S«
achlmen«orurﬂmmapphudad?ustthmonbwd
undutheappropﬂate
Huwamdentathlnko! mthepaperwherethey
mlghtbeabletonndmou on about community
i and ac%mmems. e.g.. consumer help column,L
article on success rapevlcummmnceprognm etc. List
these dtems on the board. .

Strategy: ' Havlnglookadbﬂeﬂyatsome of the problems and good pomts of
the community, students will now make a more in-debth study .
of the community resources that are readily avatlable to
community members, and those that are not. . :
Studmumayworkmdmduallyormamanmupsonthw \.
depending on the amount of time avatlable. Each '~
o studen wgmpmcelmacopyolWorksheetMonwhlch . :
x students will paste newspaper items related to each community-
' related ca {n the approprate col -or write a brief
summary of the information included in the ftem. (Students
may need extra copies or additional paper to complete
assignment.) Point out to students that the classified ad section
of the newspaper can be considered a marketplace of community
resousces, and should be regarded as a key source of
information for this exercise, althcugh- the places in the
nemmlmedontheboardpmwslyshouldalsobe
outnldemwopapercanbe used in addition;
e.g., yellow pages.

When all the charts are complcted. ask class to react to their

findings. Which areas were best represented accord :o this

"survey"? Which aretas were lac! What resources
students list under “Other™? on the survey, what
recommendattons would students have for the community E
improvement ¢ addition of resources? TN
Compile students’ information by category to create a detailed
community resource guide. If desired, sell the finished work to
parents and other school and community mémbers to finjance a
class trip to a cultural event or offering ini the community: t.e.,

museum trip, newspaper plant tour, community play, etc.
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Ohmmdmemumwmoumorgmmuom(e.g..a o
mmmwmmmmmtmmm ‘ R

,. _ m is the major purpose of the organization? _
G - z. mqumm for the service? If not, how is -
the organtzation ? .
-8 M malmuttom miust employees have? o
L 5 peore are. served by the orgmlzatlon
tapwwumly ? . i

8. mmpmmmm&nm?m? om et
After visit, discuss the experience, organization m
mmmmum?w«emmmmmmnommm
Mmmmmwmummemumwwdlor
not? Discusa. ,
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Lesson 18

Agoodnewspaperlsuppose s a nation talking to itself.”

Arthur Miller
Playwright
{
Objective: .‘l‘opromoteeommunltyuwarenusandpﬂde
Tommmethelocﬂmapqperasagmdebooktothe
community.
Motorial needed:  Newspapers - B | .
Motivation: * Askstudents for the ideds about what makes up a “community”. -

What does the word community bring to mind for them? List
these ideas on board. Does community provide them with
all these things to their knowledge? In what areas do students
: fadth«rcommunltylshckmg?Excelb?Lhttheseonboardas

Strategy: tostudents that itis ble that some oftheareas o
' ts feit were lacking in community in the previcus
discussion might exist without their knowledge. To find out if

this might be the case, explain to students that they will ,

. construct a profile on their community by utilizing information . '

provided in the newspaper. . i

Break class into ten groups. Assign each one of the X

following topics: Business, Education, Jobs, Recreation,

Community, Organlnuona. Public Services, 'l'hePeople. Other..

Euhgmnpwmaeamhformfomauonmthepaperaboutthﬂr
,pommunltymthelrparﬁculartoplc.!:achgroupcupsoutthe

! . related items they find and pastes them on paper given to

i them tomakea co titled with the name of topthhen,
each group has , post the collages side by side around
theclmmmwalhtomakeamuralmatportwunupemof
ﬂleeommunlty,!:ncouragestudenuw‘leaveno .
unturned” in their newspaper search as material on topic

~ might not always appear in the most obvious places; :‘5..

materlalonmrsmtghthefomdmamumhelp umn,
as well as the job ads.

Pollow -up: " Go back to the students’ list of ideas about what their |
community lacks. If the profile has not uncovered any new -
information on any of these areas, have students draft a

on what could be done to improve upon one of these
areas. Thepmpooalohouldlncludeaclearoumneforaplanof
action.-

Submumeﬂmshedpi'opoul to a community planning

committee or other community representative and/or invite

them to respond to this proposal in person, perhaps helping

omdenw ts make their plan a reality; ¢.g., a community youth
w.
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Lessox 19

“We have the newspaper which does its best to make every square acre
of land and give an account of itself.” :

Strategy

e

Follow-up:

- Ralph Waldo Emerson

To make sfudento aware of the concerns of world and naﬁonal
communities outside their own.
To compare the problems of communmea acrbso the world.

Newspapers.

Ask students to ¢ that they live iii adufgmet city in the
United States, one t is perferably in another de hical
region of the country. Keeping this in mind, have's ts skim
todayspaperlookmgfor cles they feel would not be
or not given as importantlocation, in this other city’s
paper. Mks&;dentatosharethwéptmouswiththeclasaand
given reasons to support them.
Now do the same, imagining that they live inadifferent country.
Now which articles would be excluded? Discuss the reasons for
thhmdaakforstudentldeasabputlwhattypeofnmmghtbe
included instead.

Have students investigate further what is most tmportant to

- communities outside their own—in other communities around

the nation as well as the world. To do this, assigh ten or more
youﬁoﬂumkofwnungtoonemajornmpnpeﬂnthuand/or
othercountries, requesting that a copy of a certain date’s

be sent to them and explaining why it is needed.

Choose paper locations that will give a broad sampling of areas. -
_(Itis ted that a few week's ttmcbeallowedhm Notethat
. all must be for the same date.) -

When the newspapers have been received, drawalargecharton
the blackboard, divided by columnswith headings of: iame and
location of newspaper, front page stortes, subjects of editorials,
other similarities, differences. Ask each group to su the

information from the newspaper sent to them. Also
cf;am:mmnon&omomdmts mlocalnmpaper '

Compare the newspaper eavem%:o:lfdmennt cities in this

. Were any newspapers tofies on the
aamuuhjeet?uso.whatsu bject(s) an v)hatreasomcanbe
given for this? What stories were included in only one or.a few of

- the papers? Discuss the reasons for this as well. Goon to look at
newspaper coverage for that day in foreign countries, coverlng _

the same questions as before in discussion.

Now compare the editorials for each paper in similar fashion.

What were common world or national issues addressed? Local

issues? Were any of the local issues and problems addressed

gmllar to those of other cities in this and other countries?
iscuss.

Have students write individual essays on what they feel to be the
most crucial problems, facing world, national and/or local
communities today, based on their previous investigation of
vam; newspapers. How would they like to see these problen:s
80
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sidelight have students interview eiders about

mtm& they remember to have confronted people
youth. How do students feel those problems

compare with today's - more, less or equally serious? Discuss.




“NEWS is that which comes from the North, East, West and South, and
if it comes from only one point of the compass, then it is a class .
publication and not news.”

Benjamin Disraell
British Prime Minister
Obijective: To summarize information included in this curncmum
To cateogorize and organize the material resuits of this ‘
curriculum for easy future reference. | - K
Motivation: Ask students tc brainstorm on what “citizenship® means to

them, at world as well as national and local levels. What are
characteristics of a good citizen in your city, in the U.S., in the X
warld? Liat each on the hoard and discuss ways.4n which thege o C
could be achieved by all; 2.g., citizenship awareness fey e
conferences, related courses in school, fllms oa subject, more P
laws, fewer laws, etc. ' ,

Strategy: Over the mmom students have leurned important ways by
which to informed and capable citizens and have
collected a wealth of information gn worid. national and local’
community levels. Now, have them categorize the information
and organize it into personal and/or class folders for easy E
reference, Encourage students to come up with their own-

. categories, but some that might be suggested to them are: local,
national, world; controversial issuec: moral dilemman; the law:
crime; free press: community; important people in the news,
etc. .

This (these) folder(s) will be useful to students in-uproming
phases of this citizenship education unit. helping students to
locate specific news and citizenship information quickly and
easﬂy. ) t
Pollow-up: Are students interested in other topics regarding citizenship o
- mu::; Do they have questions concerning specific aspects b :

Have them address their inquiries to either of the follow/ing law-

related educational organizations, which can provide them with

the reéquested information or direct L'iem to other resource

peopie and organizations. .

1. The Constitutional Rights Foundation
122 South Michigan Avenue : . ‘
Chicago, lllinois 60603
(312) 8057

2. The American Bar Association Special Committee on Youth
Education for Citizenship _
1165 East 60th Street
Chicago. [liinois 60637
(312) 947-3960
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WHAT CAN YOU DO ABOUT THE NEWS?

.\‘\ . ' - . | .;V
Objective: To previde mrmmty for students to develop and use crmcﬁ citizen * o
.. competency skills. ' - |

Materials Needed: Newspapers, Worksheets, Time .

Motivation: How many times have yerrt€jid about aproblem and been frustrated ? There
was nothing you as an individual could do. Headlines can be discouraging: “No Jobs for :
Teens”, “Crime on The Rise”, “Sthools Close”. Actually our society does provide = ' /'
ties for each one of us to become involved, By learning to work in our
democratic process and doing it we can make life a little better. The effort does not
~always mean we succeed. But if we don't try, we won't succeed. The following is an
actual case study of two students who did try and did succeed., . .

) Casc Study: Sneaking in a Skateboard Park® -

Jeanne Headtke and Barbara Hove, 17-year-old students from Huntington Beach,
California, learned that there was a proposal underway to develop a private fifteen-acre
commercial skateboard park in the middle of the city's 175-acre’park. Jeanne and *
Barbara dectded to try to block this development because they feit it yould be an
environmental hazard to the park and the surrou community. The giris obtained
a copy of the Environmental Impact Review (EIR ch analyzed the impact the

: would have on the In the EIR, the girls noticed
important omiasions. The report did not tion on the ability of the
gz‘undtosupport the skateboard park tal effects on the Nature

ter within the park. : -

City Council members, e ly would #ke the idea for the park because the

developer, Universal Skate Parks, Inc., guaranteed Huntington Beach'an additional .
general income of $10,000 to 820,000. Since California Propositior: 13 limits local ‘
property taxes, the city needed to find out ways to pay for city services, such as public '
parks, schools, arid police. N !

" The residents of Huntington Beach probably would not-even find out about the park
until completed because the law only requires that the City post one 2 x 3 inch legal
notice about public hearings in a local paper. The notice appeared in the Huntington
Beach News, a free paper with a circilation of 9,000. (There are 164,500 residents in .
Huntingtdn Beach.) - :

Jeanne and Barbara cbviously could not do much without a iot of help. They inade
friends with a amall group of equally concerned Huntington Beach residents who
attended the preliminary City Council hearings on the issue of the skateboard park.
Those friends included members of an organization founded when the Huntington
Central Park was first formed, called Friends of the Park and a captain of the
Huntington Beach Police Department, Michael Burkenfield. The girls had located a
network of active community members with whom they could join forces to determine
and act upon a solutton.

The group decided to: 1) inform residents of the proposed development, and determine ,
whether they wanted it: and 2) make presentations to the City Council on the.
deficiencies of the EIR and rally citizen support against the proposal.

To do this, they conducted an informal survey of residents who lived close to’
Huntington Central Park. Few residents were aware of the proposed development. They

t this to the attention of City Council members at a h .’l'he('
Counctl repiied that an extensive survey had been conducted by the city. But when
Jeanne and Barbara dug up the survey results, they discovered that only 28 percent of
those surveyed had responded. Furthermore, according to the survey, the skateboard
park was rated seventeenth out of 20 options for park use.

+

*Adapted from Debra Desbach, YOUTH ACTION (First Experimental Draft). CRF, 1979.
)
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In order to gather further tn!ormatton against the skateboard park proposal, they . .
invited the archttoct from Universal Skate Purks, Inc. to their class and taped his -
presentation. Part of this tape was subsequently used at the final public hearing. It was
.htsvteﬁthattlwlandmnotsultedtortheskateboardpark .

" In addition, hundreds were circulated publicizing the negative effects of the
proposal. Petitions with 1 signature opposing the park were also gathesed. Posters
were distributed to pubuc places urging residents to attefid the hearing. -

* On May 15, 1978, more than 250 regidents packed the City Council chambers for the
final h Themmswzzzosmg,thedevelbpmentmthepark One of the
'S the private skateboard park, the Mayor of Huntington Beach,
cast a vote to deny the parz and suggested a teevaluatlon of the master plan for -
Huntington Central Park. ,

and Barbara had proved to restdenta of Hunttngton Beach that through their
active participation in civic affairs, they could influerice governmental decisions to
reflect the wishes of the people. It was not easy. It took time and a lot of other people.

» PLAN FOR STUDENT INVOLVEMENT

“ The opportumty for a student to provide a service or work for an improvement in the
. e commu ity dogs not always mean that'what is set out to be mpllshed

accomp hed. Hopefully, the®xperience will give the students asenae qf how im
citizen participation in public affairs is in their country. - -

To become lnvolved Jn a community issue, consider the following: ‘ - ~
o 1 Identify a need, pfoblem, or conﬁtct
] 2) Identify possible causes and soluticns
' ‘ o 3) Identify community resources : Mg
4) DeveloP and lmplement an actlon plan’
5) Evaluate acoompushments ’
STEP 1: Identify a need. problem or conflict.
Suggested activities:

1) Identify community problems from ne\vspapem Refer to lessons 16 and 20. If
either of these has been completed, use as a reference for identifying
. community issues. If not completed you may wish to do one ef-these first or
A have students bring in arttcles describing a problem in their communtty fora—..
2) Dtv’ldqclase tnto groups of 5 or 6 and either have them refer to their
community studies or filés .or articles they have clipped. Each group should ",

select a problem they thinR\qs important and develop arguments to present to \\“
the class as to why it is important. After each group has presented, vote oi1 the ¥
tssues and record the results for future reference. . . N\

,' 3) Takeaeommumtysu:vey. - .

a)+ Divide the class into teams of two to five students each. Each team will
survey. if possible 20 residents on what they perceive to be the three most
aggravating community problems. The easiest way to survey large
numbers of people is by conducting it in a densely populated area, such as
a shopping center on a Saturday, or in a downtown district on a weekday.
Or, students can go door to door tosurvey residents. Students should not

- interview anyone wiio does, not live within a block of one of the team

members’ homes. (Use the enclosed survey, Exh. #1, or design your own)

b.) A student may wish to role play one or two interviews in advance. Suggest
that they identify themaselves from - high school in

(name of town) who are working on & school project. Tell

the potential interviewee that you would like to ask him/her a few

questions about what (s}he is bothered by in the community.
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4. 'Lutwuofmuﬁltyeumys.

lists to the original liats developed by using the newspaper. Has the
list ? Have the new. Japess concentrated on what students and others
consider to be most important? This information might be consolidated and
sent to the newspaper to on the editortal page. See guidelines for
submitting articles in final . Either divide class into groups o pursue
different problems or allow class to select the problem.

STEP 2: Identify possibie causes and solutions.

?otibultﬂnuumandtheuﬂclatmmtblecamandsoluﬁom. Record in chart

THE PROBLEM
CAUSES , SOLUTIONS

STEP 3: Identify community resources (what kind of groups are affected by the
problem or are or should be working on the problem). - :

L Identify community groups, mmuom. and/or members that might be useful -
to contact when researching the probiem area. List names, addresses, and

phone numbers of appropriate organizations.

You may wish to categorize them according to special interests such as:
1) Goverment

To locate groups possibly willing to help, y 1 can use any of the following
resources:

1) Nowspaper: Look for ads and articles pertaining to groups which might be
working on the problem.

2) Telephone Book: Look in the yellow pages under political organizations: service
organizations, associations, and clubs; social service and welfare
organizations; and environmental conservation. and ecological
organizations.

3) Public Information; Telephone the public information or public relations office
at City Hall and ask for possible community <roups and city agencies
which would be able to assist you.

4) Churches: Active community churches will assist you in locating community
groups. :
5) Better Business Bureau: The Better Business Bureau or the local Chamber of

Commerce may be helpfial in locating interest groups representing the
' business community.
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8) 'Public Telovislen: Local television stations and newspaper city desks also have
informativn about community associations.

7) Sohool-Affillated Organisations: The Parent Teacher Associaticiy, for example,
or college-level urban and community studies departments will be

NOTE: When you telephone an organization, be sure to give your name and that of
your Explain the nature of the school project you are working on. Ask
for names of organizations that have had some experience with the problem
area, and, if possible, aak for telephone numbers and names of persons who
hold key positions within the organizations.

.  Interview community groups. .

After a list has been made of names, addresses and phone numbers, schedule an
appointment to interview a key decision-maker with one of the groups listed.

You may also wish torole playa telephone conversation to set up an appointment.
Students snould give their namte and that of the school. Explain that students in
the class have taken a survey on the community problems residents are most
concerned about. Based on the survey results, you are researching the problem of
Ask ff it is possible to make an appointment to discusy
how this problem might be or presently is being soived.

Use the following questions as a guide. You will have to adapt \hese general
questions to fit your own community. the person you are interviewing and the
problem you chose.

Suggested Intesview

Name of person interviewed:

Organization:
Nature of probiem:

Possible Interview Questions

1. What has your organization done and/or is now doing in regaru .~ this
problem?

2. Doyou have s strutegy or action plan to solve this probiem? Can you describe
1t? What do you need most in order to cairy out your plan? What opposi‘ion
might develop? Why? What tactics might opponents use? How would the
oppoasition be dealt with? '

3. What other kinds of community groups or individuals are working on this
problem? Can you describe any of these activities?

4. Do ym: or does anyone else use volunteer help? If so, how are volunteers
used?

5. How does or how couid government help solve this problem?

6. Do you know of any research which helps us understand the cause or
suggests solutions? Do you think more research is nceded? If so, what
questions and information should be included? -

7. Canstudents help solve this problem? If so, how? Is it realistic for us to think
we can change something in our community?

STEP 4: Develop goals and an action plan.

When everyone has completed their interviews, meet back in class and divide into the
same groups. Make sure each group has information from more than one type of group.
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Based on information gathered at the interviews, each group will develo;m,als.
time

objectives, and an action plan (strategy) for solving the problem: It n)ay
outside of clasa. -

Select a spokesperson from each group to explain to the rest of the class the goals,

objectives, and strategy its group developed and why the group feels it is a good strategy.
Allow five minutes per .

Lead aclass dlscuutononthcstnngt.haandﬁeikneem of the strategies (ten minutes
each). If more than one project is being investigated, give each project a separate day for

DISCUSSION QUESTIONS
Will the cbjectives be met if the action plan is implemented?
Are the objectives measurable and realistic? .
How could they be measured?

Canthepiaﬁbedom?ﬂowmnchumewmu take? Have each group developa
timetable and chore chart. ~

After the discussion, if this is a class project, have the class vote on which is the
best strategy. This strategy, then, will be the model used for the next lessons.

STEP 5: Evaluating the plan(s).
their community research, students have discovered which community

Lol S

.leaders and organizations are most actively invoived in action projects. Have students

suggest who they would like to tnvite to class for a panel discussion on how to organize a
community action project. The speakers can also heip evaluate the objectives and
strategy designed in Step 4. After all names have been considered, decide on three that
the whole class would like to invite for a panel discussion.

Select one class member to telephone and invite the resource speakers. lfthespeakérs
are not already familiar with your class project, explain what it is and why you are
calling. You may wish to follow-up the phone call with a letter enclosing questions the

~ students miy ask (see list of possible questions).

When the resource speakers arrive, begin the discussion by asking general questions
about community action. Allow thirty minutes for this discussion. Then, during the
last half of the period, ask the speakers about the strategy you designed in Step 4. Two
sets of questions follow. One is labeled general, the other, specific. These are merely
guidelines. Do not limit the discussion to these questions alone. Do not hesitate to ask
the speakers additional questions if they ratse points not covered in these questions or
if you want more information. ’

‘GENERAL
What is the best part of your job?
What is the most frustrating part of your job?
Why and how did you become invoived with (name of organization)?
What has been the most effective thing your organization has done?
What and/or who has helped the most?

What kinds of problems are encountered with opposition groups? How do
you counterattack opposition interests? '

SPECIFIC

1. Begin!xyshowing the panel members the list of problems you identified when you
conducted the community survey. Explain to the panelists that residents
complained most about these particular problems. :

2. Next, explain to the panelists which problem(s) your class chose. Explain how
and why you selected the problem(s). Ask If the panelists feel you were right in
selecting the problem(s).

o R b ON -
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3. Mtﬂlm:buutlpmmmpeoplemmecommumywmm
le sbout the problem area and how, based on those interviews, you
‘bjectives and an action plan for solving the problem. Give the
mpamlmbﬂdmmdmemmmdmemumsmugwmdm

How, llatan.ahmldthhmuybem and why?

a.
b. laltamluucommmofmmgeabmty.le money, commumty
mmmandume?

‘c. Are o?wumuﬂllﬂc?%yorwhy not? How could we measure our
mmlmplemmttheacuonplan do you think we would
mmplhhourohjecﬁva?
d. If this problem exists, and the residents feel 80 strongly about it, why jan't
wmethmgalmmgdone?

e. '1f we were to bring this problem to the attention of a government offictal,
_ wmldhdahedomhmgabouut?\vhyorwhynot?

{. Doy minkweeould:eansncallyaolvethupmblemﬁwetﬂed?

Afterthesewonwlththepmduu mlkaboutwhatmleamedmmgthefouowmg
questions or sinitlar ones. -

1. Dldthopmduupomtoutdeﬂclencluorermmmmeomwgyourcms
- developed? I so, what were they? Did they make suggestions?

2. How can you revise the strategy to incorporate the panelists’ criticism of it?

3. Dldtheyfeelthepmblem chose to analyze gould be the basis of a class
;cltttonproject Mryorwhynot?mdtheyfeelammerproblemwas
e? If so..why? "

SOmeofmeamdenmmaywlahtotrytoimplemcnt e project analyzed in class, Other
students may simply wish to share what they have thus far with others. Some
options include: presentations to other classes, other student groups, parents,
teachers, or community erence on “Problems in Our Community: What
Can We Do to Help?® arnn}«t Gmdellnes and helpful hints are included in
two other pubucauons—-Ed n and Youth Action, both available
from the Constitutional Rights Foundation, Suite 409, 6310 San Vicente Boulmrd
Los Angeles. Caltiornia 80048.

One final option is considered in greater detail in the next section. Students can share
what they have learned and experlenced through the written word, Students can see
themselves in print.

W ® [ ] *
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e ' ' ~ Exhibit #1
SUGGESTED COMMUNITY SURVEY |

In order of importance, what three community problems concern you most?
5 .
a.

b.

c.
What do these problems concern you?

Uyouwerégomgtotrytommeﬂmtptoblem.whowouldyouoonmctmthe |

J

community for support and help?

Areyoupemouallyémemberofanyeanmumtygmuporéssoclanon that is
sometimes involved in community actton projects or projects that will improve
the community? ' |

Yot ' NO—rr—en

a. If so, which organization?.
b. What was the latest project your organization worked on?
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Section 111
- See It In Print

INTRODUCTION

. APEER AUDIENCE BASED WRITING
 PROGRAM—A CHANGE IN ROLES® |

lnmdmomlwnungm tetWexam bookreports term . ete.),
therole of the teacher is that evaluﬁtor.‘l‘lmmdeonthepapmnrom hestudent of
his merit as a writer. The auccessful student is one who'discovers what the teacher
wants to read and then writes it. This view of the functionof writing is a limited one, to
say the least, and for the student who is unsuccessful at“ her what she wants,” it
umumgﬂmmmaapmbmentma strugglewhichheviews as
dm m e TN . .

mfommgmmwm‘ tsmaltemuveappmaci:towuu assignments in
which both tzachers and students function in quite different roleo“.g‘rhe teacher

Lo .

primarily for an audience of his peers, and their response to his writing tells him if he
huampuehedhlspurpoeeuawnm.,_ tmg

Teachers can make many peer audiences available to student writers, the most
,accessiblebeing the other members of the class. Duplicating someor all of the students’
to @ given assignment, reading assignments aioud (o the ciass, circulating

assignments with attached comment sheets and assignments in small

with critical responses. )

Another audience can be created with the organization of a city or statewide
newsletter of classes. Finally, s nationwide audience can be provided through the
newsletter JUST-US and the Chicago Sun-Times.

. The goals of such a writing program are:

1. Studentswill understand that good writing is clear, interesting and
effective communication.

2. Students will vecognize good writing when they read it.

3. Students will view their own writing as an important tool of
communication.

4. Students will become better able to commuriicate eﬂectlve,ly in

writing.

THE TEACHER AS EDITOR—A CHALLENGING JOB

In order for students to write effectively for’ peer audiences, the teacher must do
several things:

1. Structure assignments that will encourage students to produce interesting
writing. (Some assignments are suggested in this manual, and these
assignments can be adapted to any unit of instruction, We suggest that writing
for audiences other than the teacher be an onguing component of the law-related
education course.)

2. Decide which writings the class will read and whether or not the writers should
remain anonymous.

3. Provide the vehicle for getting student writings mto the hands of the audience.

4. Train students tq offer useful and constructive r-anonses to writers. Responses
and criticiam should be as specific as possible. For example, “1 liked it,” 18 not as

acceptable response, however, “I liked it because the exampies you gave really
showed me how you felt,” te acceptable.

-\

*Steiner, Patasy. Unpublished papey CRF/Chicago, 1979
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becomtes an editor, and the student is both writer and audience. The student writes ]

groupemallmynoalluwatudentstomdoﬂwrsmdmu workandprovlde them




mmwﬁn&umﬁympﬁvﬁ&wﬁc . 't.i'omtot-xsetn

the writings. For example, “What point is the writer trying to make?”
m‘ﬂwdouﬂnauﬂmhytomvﬂmmﬂmthebﬂgmror‘wmtmm
are unciear to you?”
Mteadmumwmm«mmummmmwmtm:mdmt

eommto.m to faclitate this climate is for the teacher to write the
assignment too mmecmmmdmmdmt:n teacher’s wri

jmtntluydothm‘m.wmlmtlonof PASS/FAIL on
bmmmmebcmdmtamuon&omteach«mumdmt
wmmmmummmmmmmmmgmm
comments class discussion, remaining in the role of moderator. In any
case, it{s crucial that the student audience responsea be viewed by the writer as
tmportantmdmunlnﬁu!mdmtalmplya ude to the “real thing"—what the

6. saamdmpmtmmmmmmmg We often t'orget that the way a

is as much f his th
Eiaractriauc. 1 we peite is wriing, we ar peing pim. o

'wonmn A"SIGNMENTS—A PLACE TO START

Opinlon Writing

1. mmdmtnomapmﬂc opm-endadquesuonsandeupportthelransm
with specific reasons dr evidence. Have students read and respond to some or all of the
writings. Having students write rather than talk about their opintons can be very
effective in situations where students feel uncomfortable discussing certain {ssues. For
example, in Raleigh, N.C. in the spring of 1978, it was virtually impossible to discuss
the Joanne Little case in a racially-mixed classroom. Silence or mayhem might have
ensued, but never a healthy exchange of ideas and opinion. In tense or uncomfortable

situations, students can write down their opinions and when the teacher shares the

wri with the class (keeping the authors anonymous), discussion may be possible.
Even if discussion does not result, the students will have had the charice to
communicate their opinions to one another. The teacher may choose to center the

- discussion on the effectiveness of the writing rather than on the sensitive issue,

Sample open-ended aqesuons

Should television be. cefisored? If 80, by whom?
Should students be involved in decisions about
courses offered in high school?
Shouldamguchoolnmpaperbepemnttedto
an advertisement for an X-rated movie?
Sh a landlord have the right-to refyse to
. rent an apartment to a family with children?

2. Assign letters to the editor of the school or lt;cal paper on an issue which has been
discussed in class. Submit some or all of the letters to the paper (with the author.s

permission).
Saraple 1ssues:

Local ordinance banning outdoor rock concerts
Local police crackdown on massage parlors

3chool policy on cpen campus

Student involvement in teacher evaluation process

3. Book, movie and t.v. show reviews

DMdethecﬁatnogoupooﬂourornwmdasstgneach#"oupabooktoreadand
review. Each member of the ﬁup writes his own review. Then the group selects
excerpts from each review to be duplicated and read by the class.

4. Point/Counterpoint
Using open-ended questions of opinion, amgn haif the class the task of writing
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papers in which they support their side of an issue. Then give their ﬁntshedpaﬁeré to
_ the other half of the class, assigning them the task of arguing against what the first
student has written. Duplicate selected pairs of papers for the class toread and discuss,
or hn:e pairs of students read their papers aloud (Jack Kilpatrick/Shana Alexander
Mlnyty? of newspaper writing previde good models for students writing for peer

ences. If the students are keeping a clipping file in conjunction with other activities
in the course, many writing sssignments can grow out of the file itself.

1. News writing—Sample asaignments S »

a. Stage an argument or a scene of viclence between the teacher and another school-
.staff member in front of the class. (The students should not know it is an act.) After the
aitercation is finished and the teacher is alone with the class, the teacher asks each
student to write a detailed account of what happened since each one is a witness, The
writings will vary greatly and a discussion of the variitions can showf great deal about
eyewitness accounts, v -, :

b. Have students play the roles of wltne&m to a crime. Other students iaterview the
witnesses and write {air. unbiased newspaper accounts of the crime.. = *  » |

¢ Aspartol‘aﬂeldtrlpproject.m@amdmmmemkofwﬂtmganmstoqonso
aspect of the trip. Instear) of nponug:n the entire:trip, the student will be forced to
find an angle and shape a story which-is interesting to readers outside the class.

.2: Pictures

" a. Give students the Wmty to try their hand at editorial cartooning. The teacher
can suggest possible issues or questions which might be the focus of cartoons, Plenty of
samples should be available in the clipping file. L

b. Students with an interest in photography could be given the option of doing a |
photographic essay as a composition agsignment. . . '
3. Editorials '

Let students write editorials on topics using editorials from localand national papers as
models. . . 4

Provide editorials on issues and assign students the task of writing a rebuttal to
editorials with which they disagree,

4. Newspapers and subtle bias

Study the subtle bias of the local newspaper in its coverage of stories. Remember to
consider not only the stories themseives, but also their position in the paper, the
amount of space devoted to them contrasted to that of other stories, the use of
photographs to imply editorial opinions, the wording of headlines, the omission of
information, or follow-up stories and letters to the editor. Once the atudents have

to underatand this concept, assign them the task of writing a news stoyy into
which they intentionally insert a subtle bias. Then the class should read the stories to
determine the subtle bias of each article.

N
'

Sample assignment:

You are the reporter and the facts you have collected on an incident at a local high
school are: ‘

l
1. Two giris, one‘\whlte and one black, had a fight in gym class.
2. The gym instructor, who is white, said, “The incident occurred after a call by the
black girl who was serving as a referee in a class volieyball game. The white girl didn't
like the call so she hit the black girl. The black girl defended herself.”
3. The whit» girl refused to talk to the reporter.
4. Theblack jgirl said, “She hit me sol hit her back. She was mad because she hadn't
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been playing goo the..wholegameandohe_tﬂ,ed'tbblameltonme.'

8. Neither girl required hospitalization. Both were sent to the school nurse. The
. muwammmmmmmimmwewmwm
on . o Amide | hait

6. Theschool nurse, who i black, said, “This is the third time in twodays I've had to
patch up kids who were fighting. It must have something to do with the fact that

wbmkumeM»mmMomthimwguomof
7. ﬁNpﬂmipalwwtomwbunmngmdumnableforeomment.

Using the notes, write a short news story on the incident. First try to write the story
with complete objectivity. Then write it again inserting a subtle bias into the text o your

The Intesview

Only way to use a resource person in the classroom is to have students interview him
or her as if they were newspaper reporters. Advanced preparation, planning and
research on the part of the students can make the interview itseif an exciting experience
for the class and their guest. The use of a tape recorder and application of some editing
o’l{,tg;cagpmducun interesting, readable article for a newspaper, the school paper or
£ *| N )

Suggested procedure:

1. Once thedeciston is made that the resource person will come for an interview, the
class must do a little research on the gueet himself so that they don't plan questions
that the guest simply cannot answer. For example, if the guest is a lawyer, it would be
helpful to know what his speciaities are. Next the class should choose issues or subjects
they want to ask the resource person about. Suppose the guest is a lawyer specializing
in crithinal cases. Appropriate subjects might include: plea bargaining, inequalities in
the justice system, the process of preparing a case for trial, or ethics in the legal
pl'o 1ono . ' N

2. The class can now begin to plan’questions for the interview. Each question
be carefully revised until it is clear and precise. For example, “What is your
inion of plea " is a pretty vague question that may elicit several different
. “Under t circumstances will you plea bargain a case for a client?” is more
pecific and clear. D : :

3. Theday of the interview, students should have the prepared questions in front of
them. This saves time and allows students to keep track of whether all their questions
are being answered. Students should be encouraged to ask spontaneous questions if
the guest raises unanticipated points or doesn't answer a question clearly. Caution
stu rt:d to listen carefully so that they won't ask questions the guest has already
answered.

4. Taperecord theinterviewsothat thequestionsand answers canbe thebasisfora
published article. :
The Panel Discussion

Avariation on the interview procadure is a panel discussion of three or four resource
people who have diffi points of view, backgrounds or training. In this kind of
discussion, the class to clarify the issue under consideration before choosing the
panelists. For example, su the class is studying consumer protection legislation.
They might plan a panel discussion to educate consumers about their rights and
responsibilities in dealing with door-to-door salesmen. (A discussion of this kind might
be well-suited to a workshop or convention planned by students. ) Possible parielists for
such a discussion include: a member of the Better Business Bureau, a sales
representative from a firm that deals in door-to-door sales, a policeman who has had
experience with cases of consumer fraud, a representative from a consumer-advocates
_group, a representative from a consumer-advocates branch of the local government, or
a lawyer who has had experience defending or prosecuting cases of consumer fraud.

Once the panelists have been lined up. the class must plan questions which will
allow participants to share their knowledge and expertise with the audience and to
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interact with one another. A moderator should also be selected {a student or a teacher)
mmmmmmmammmrytor%pmdmmeatmemdoﬂhedmm

Here again, a tape recording of the discussion can provide the basis for a worthwhile

Letters to Which Answess Are Expected

- Another audience can be provided a student by assigning him the task of writing to
someone froth whom he expects an answer. These letters should not be vague
requests for, "All the information you have on prisons,” but rather, they should be
carefully-planned questions on specific subjects. For example, a class studying the
state juvenile justice system discovers that in many instances minors serve time with

adult offenders. The class reacts strongly to this fact and wants to find out more about -

the mm Individuals or groups of students could write: to different officlals asking'
for views or itions. Many letters are possible: a state prison administrator,
state legislators on the corrections subcommittee, state probation officers, etc. Each
letter would request the kinds of information and opinions that the recipient could best
provide. Students should save coples of their letters so that when the answers come
back, the pairs of letters can be studied and discussed by the class. These pairs of letters
can provide interesting reading in newspapers, as well.

" Other possible audiences for letter writing include: inmates, judges, highway-patrol
officials, local elected officials, etc. In each case the letter should ask specific questions
that the student genuinely wants to have answered. It would not be wise for large
numbers of students in the same class to write to the same person as this would
decrease the chances of any student’s receiving an answer. -

Personal or Narrative Writing :
When students write about specific experiences in childhood, their writing is

usually lively and interesting. If a person writes something he remembers, he must

include details and 1 which are a part of the memory itself. These details make
the writing come alive for the reader. Students enjoy reading each others’ childhood
memories, and the reader responses are usually supporti~s and positive for the writer,
Writings about childhood law-related experiences can help students understand how
their attitudes and values have been shaped by their experiences.

Sample assignments: ‘

1. Tell about an encounter you had as a child with a policeman
2. Tell about a time you were treated unjustly

3. Tell about a time you were discriminated against

4.

Teil about a time you learned something about the difference between right and
wrong .

Fiction Writing

Fiction writing requires a bit more tmagination than the recounting of personal

experiences. Students can be encouraged to try writing short stories and fictional
anecdotes with structured assignments that help them come up with ideas. Because
writing good fiction requires considerable skill, it {8 advisable to refrain from grading
these attempts of student writers. The responses of the peer audience and written
teacher comments will be less likely to discourage a student from trying to write stortes
again, -

1. Givestudents twocharacters and assign them the task of writing a dialogue between
the two that sounds as if real people were talking (Sample pairs: a teenager and a
policeman. a lawyer and a client, a parent and his child who has just been arrested, an
angry consumer and the manager of a store.) Have pairs of students tape record the
scripts and let the class listen and critique them.

2. Provide students with several last lines to stories. Assign them the task of selecting
cne final line 2nd writing the story that leads up to it.
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l.mum

a. She looked at the judge’s face for some sign of emotion, butshcaawnothmg

b. She returned to her office to finish reviewing the Andrews case, and there was a
hideous tarigerine convertible parked in her space.

c. mmmmmmmmnmmmmmmpmmum
“You blind foals!®

d. lfmmwedtobok.abeauumnymmmmmmleoutthesmn
window of the cell.

3. Gm.mdanuafactumuonlmdvmglhgalmueorwdent Sketch the
chmtusm otvlewm Hmomdmtsedectoneotthechmctemandtcllaatoryfromhls
t \

Sample: Jim- lOyeamold:MQhechoolgnduate.worksmafactory uvesathome
‘but mwmmmmtofhum

Luk.:-la old.mnforhlsage.hastroublemachoolbecausehe
can

Louise- their mother, a widow, worksforthephonecompany Juntells

his mother that Luke has joined a gang. He likes the other guys in the

gang, and his best friend is a member. Thegangmqybemponszblefor .

most of the vandaliam at the school.

4. Select a newspaper account which involves a law-related case. Give students the
newspaper account and have them write short stories based on it. Share the stories in

Possible follow up: Invite someone to class who was involved in the accident
described in the newspaper story. Let the class ask questions and discuss the incident
with the resource person, and perhaps share thetutorlesmthhlmorher

5. Suggest that students visit locations such as courtroom, probatton officer’s office,
jatl, lawyer's office, etc. to observe the physical details. They may take notes and,

. sketch. (Photographs may notbe allowed. Check first). Then have them writea
storywhtchbegmswlthadescrlpuonofthe office,

The Survey
A survey can be a valuable research tool if planned carefully. As in the case of all
research projects, if students are trying to find out something they really want to know,

u:&rojectwmbemmsumsﬁnthanmheymanmmgquuuompmvdedbyt.he
t er

Suppose, for example, in a class discussion on the legalization of marfjuana, a
student asserts that most young people think marfjuana should be legalized. When
asked to support such a generalization, the student will probably be at a loss for such
evidence. One way for him to gather evidence to support his claim {s to conduct a
survey. If there is sufficient interest, tbeclaascouldtakeonthesurveyasaproject

Process

L Flmthclssueelnvolvedandmemwerssoughtmustbeclmﬂed It s important
to keep the scope of the project within manageable limits. In the survey mentioned
above, thegtoupcouldtrytonndout

1. What percentage of young people (ages 12-22) in the sample think marfjuana
should be legalized?

2. What are their reasons?

3. What percentage of young people in the sample think marijuana should not be
legalized?

4, What are their reasons?
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| 8 ﬂwnattaakutotomulatequesuomfo:?thesurwy.

to the level of the audience you plan to-interview. ‘l'rytoptck |
e same meaning for everyone. “martjuana” would be a better choice.

and specifically. In the example, the words “young” and

A Fitthe
words that have

- B. Define terms
“legalize” need to be defined clearly.

C. Avoldhngquestmwhlchmayeonﬁuethempondents
D. Establish a frame of reference.

nu'tuszhmMmmjumbelegmud?
A-hsnou!dhuylngmrljmm personal t the law? Should seil
be againat the law? Should the government regulate the sale of ne

marfjuana
marfjuana?

E. Decide whether to use a direct or indirect question.

Dmmveyoumnd marijuana?
Indirect: What percentage of your friends smoke martjuana?

F. Decide whether the question should be opened or closed.

Open:

H. Questions should be limited to a single idea.

0% - 10%
11% - 30%
31% -50%
81% - 78%
76% - 99%
100%

Tell me your oplmon of the following statement. "Marijuana is harmful
to people who smoke it da.ny

Marijuana is harmful to people who smoke tt daily.”
Definitely-agree

Somewhat

agree
Don't know —undecided
Somewhat disagree
Definitely disagree

G. Phrase questions so that they are not necessarily objectionable
Don't ask: Did you graduate from high school?
Ask: What is the highest grade in school you completed?

Ta

Don't ask: Do you think people who use marijuana become dependent on the drug

and lost interest in their responsibilities?

Ask: Do you mtnksomepepolewhousemanjuanabecomedependenton thedmg?
Do you think some people who use marijuana lose interest in their responsibilities?

I. Keepthe questtonnnlre anonymous unless there is a specific reason  why you will
need the name of the person answering the questionnaire,

IIl. Orgunizing the Questionnatre

4

A. Start with easy questions that the person responding to the survey will enjoy

answering.

P VR S ST T S
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B. T nndquesuomahou.ldbearmngedqothattheymak}themostsensetothe

jperaon s anawering the survey.

C. Open-ended questions which require the most thought and writing should be
kept to a minimum. Generally, these should be placed at the end to assure that the
closed questions will be answered. B '

IV. Gaining Access to the Sample

Decide on a manageable number of respondents and plan how they will be surveyed.
If you wish to poll the attitudes of 12-322 year olds, as in the case of the example above,
you will need to find equal ofpeoplefromeachagemth’e?-uup.omersocm
studciiea classes in the area have to be sought elsewhere such as at a local college, junior
college, or technical school. . ST

Rewrdsofmmofmpbnddiﬁ&mﬂd.bekeptanddetﬁﬂsaboutmesaniple
should be included with the data in any written report about the survey.

V. Administering the Questionnaire

. A. Take the questionnaire yourself and try it out on three or four other peaple. This
will help you pinpoint confusing questions and will let you:know approximately how
long it takes o answer the questions. ;

B. When administering the questionnaire to a group, .lntroduce yourself and
explain the reason for the survey. Besure to explain howyou plan to use their responses
and tell if you plan to publish the results after they are compiled.

C. Admintstering the survey to an individual on the street requires diﬁermt
strategies. You will have to read the questionnaire orally and write the appropriate
responses on the sheet as the person answers. When approaching a stranger, be sure to

introduce yourself and expiain the purpose of the survey. Ask the individual whether

he/she would mind spending a few minutes to help you complete this project. If the
resp:;:uiue:;:I is reluctant, don't persist, Be sure to tell participants that their names will
not : ,

A NATIONWIDE AUDIENCE

Students should be encouraged to submit articles to newspapers expréstng their
views on issues and reporting on community action projects they have been involved in,
as 'well as other topics concerning citizenship. .

The following i8 a %emml list of categories of contributions. These should guide you
but not restrict you. If you have an idea which doesn't seem to fit anywhere here, please
send it. All page lengths indicated refer to 84" x 11" double-spaced, typdwritten pages,
on one side of the page only. :

Pactual Peature - a 3-5 page article which focuses on a specific problem. Sample
features: a crime from victim's point of view, an interview with a juvenile court judge,

the impact of Title IX on highi school athletic programs, a look at a corporation runand

owned by teenagers. Make your article as detailed and specific as you can. No matter
how general the area that ypur article touches, the article itself must be narrowed down

to specific examples in order to be interesting to your audience.

Piction Pesture - 3-5 page short stories, vignettes, character sketches and tales which
are related in theme or syibject matter to justice and the law. Don't overlook the areas of

science fiction and fantasy literature which offer great opportunities to explore social
issues from different p tives.

News Stories - 3-5 pages; strictly informative stating the facts surrounding the

incidents and should/inchide the answers to who, why, where, when and how it
Editorials - 1-2 page/s tatém&nt of personal opinion in which you discuss or interpret an
event, issue or happening. Be sure to select a subject which will be law-related and of

dwide audierice. Support your general statements of opinion with
nd facts. -
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intexviews - 2-3 pages: write to or speak with someone who is an authority on a law-
related subject (prison administrator, probation officer, judge, congressman, prison
inmate, consumer advocate, etc.). Request specific information or the answers to the
specific questions from him orher :

wm‘diumm.zm' es: a survey can be a valuable research tool and
depending on the questions , can be of interest to readers.

Book and Mim Reviews - up to 1 page: write your reviews assuming that your reader
has not read the book ér seen the movie. Your own opinion should be a part of your
review and should be supported with reasons and exampies. It is not necessary (or

advisable) in a review of this kind to tell the entire story of the book or movie.

The Rights of Youth - students may address questions concerning the rights of young
. people to an expert in the field who will be responsible for this column. Pertinent
questions and answers will be published. . ' '

Photographs - You may want to submit photos to accompany a story you have written.
Actionshots are preferable to "mug shots". In thecaption under the picture, identify the
gubject of your photo. If you have a group picture, identify the pople from left to right,
spelling all names afd titles accurately, o

If you are aﬁhoto‘gnpher. you may wish to submit a photographic essay, a group of "
photos which tell a story or make a point with little or no text. :

All photos should be black and white, glossy and at least 3" x 5°. Tape the caption to the
bottom white of the photo. Protect the photo for mailing with cardboard backing
. on both sides. Mark the outside of the envelope “Fragile”.

Puszles, Games, Brain Tessers - crossword puzzies, double crostics, word games, etc.
using words found in the study of justice and the law. Logical problems and
conundrums.are also accepted. (Sample: there was a single eye-witness to a murder
who testified t the murderer. Her testimony was convincing and the murderer
was convicted o ¢ murder. The jury sentenced the convicted murderer tobe
executed, but there was no way the judge would ever order the sentence to be carried
out, even though the murderer was alive. The murderer was then‘set free. Why?
(Answer: the murderer was a Siamese twin.)

Cartoons - Humor - 1.3 frames based on law-related situation or themes: jokes. one-
liners, quips, puns, anecdotes from 1 line to 1 paragraph in length,

ARTICLES MAY EE SUBMITTED TO:

JUST-US - !

c/o Constitutional Rights Foundation .

6310 San Vicente Boulevard ' }
Los Angeles, California 80048

A national student-written newspaper that provides a forum for young people
concerned with the improvement of.our justice system.

“YOUTH AND JUSTICE" Suh-Ttmes

/o Constitutional Rights F tion -

Suite 1854 '

122 South Michigan Avenue >

Chicago. lllinois 60808 *

A weekly page written for and by young people involved in understanding and
improving our legal system.

Your own: student paper
: local paper .
state education newsletter

.
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