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GRADUATE WOMEN’S CAREER SAL]ENCE,
ASPIRATIONS AND INVOLVEMENT

LINDA P. LENTZ
ABSTRACT

THIS STUDY OF THE CAREER SALIENCE AND CAREER INVOLVEMENT OF YOUNG WOMEN
ONE YEAR AFTER GRADUATION USED SUBJECTS FROM NINE COEDUCATIONAL COLLEGES
AND SIX WOMEN‘S COLLEGES LOCATED IN THE NORTHEASTERN UNITED STATES.
ANALYSES OF WUARIANCE AND A PRIORI ORTHOGONAL TESTS INDICATE THAT
GRADUATES OF VERY  SELECTIVE WOMEN‘S COLLEGES HMAVE A HIGHER CAREER
SALIENCE RATING ON THE LIFE STYLE INDEX THAN DO THEIR CTOUNTERPARTS AT
COEDUCATIONAL COLLEGES, GRADUATES OF HIGHLY SELECTIVE COEDUCATIONAL
COLLEGES ARE MORE CAREER SALIENT THAN THEIR SISTERS AT VERY SELECTIVE
AND SELECTIVE COEDUCATIONAL COLLEGES. A STEPWISE REGRESSION USING ALL
SUBJECTS RESULTED IN THREE CATEGORIES OF VARIABLES PREDICTING CAREER
SALIENCE: CAREER (IMPORTANT FOR PERSONAL SATISFACTION, IS SURE SHE’LL
PURSUE 1T AND IS INVOLVED IN POST-BACCALAUREATE EDUCATION), MALES
(SUPPORTS EQUALITY OF SEXES, INCLUDING SHARING HOUSEHOLD TASKS WITH
SPOUSE) , AND MOTHER (SHE WORKS AND IS PERCEIVED AS NOT CRITICIZING HER
DAUGHTER UNFAIRLY). DISCRIMINATE ANALYSIS WAS USED TO IDENTIFY
VARIABLES PREDICTIVE OF CAREER INVOLVEMENT ONE YEAR AFTER COLLEGE
GRADUATION. RESULTS INDICATE THAT THE MOST IMPORTANT VARIABLE 1S
WHETHER OR NOT THE WOMAN HAS ACTIVELY CHOSEN AN OCCUPATION SHE WISHES TO
PURSUE., SECONDARY FACTORS ARE: IMPORTANCE ATTACHED TO HAVING A CAREER,
G.P.A. AT GRADUATION AND MATERNAL ATTITUDES. FINALLY, ANALYSES OF
VARIANCE WERE PERFORMED TO INVESTIGATE THE RELATIONSHIP BETWEEN LEVEL OF
CAREER ASPIRATION AND TYPE OF COLLEGE ATTENDED. NO DIFFERENCES UWERE
FOUND BETWEEN COLLEGE TYPES. AMONG COEDUCATIONAL COLLEGES GRADUATES OF
SELECTIVE SCHOOLS WERE SIGNIFICANTLY LESS ROLE INNOVATIVE THAN GRADUATES
OF VERY OR HIGHLY SELECTIVE SCHOOLS.



pDiscrimination Prohibited: No person in the
United States shall, on the grounds of race,
color, or national origin, be excluded from
participation in, be denied the benefits of,

or be subjected to discrimination under any
program or activity receiving Federal financial
assistance, or be so treated on the basis of
sex under most educational programs or activi-
ties receiving Federal assistance.

The activity which is the subject of this
rejort was produced under a grant from the

U. S. Education Department, under the auspices
of the Women's Educational Equity Act.
Opinions expressed herein do not necessarily
reflect the position or policy of the
Department, and no of ficial endorsement

should be inferred.

Printed and distributed by,
The WEEA Publishing Center
Education Development Center
55 Chapel Street
Newton, Massachusetts 02160
1481

Qo ES ii

DEDICATION
To the women in the Class of 1979
who, because of their participation,
made this study a reality

and

To the fifteen cooperating colleges

iii



ACKNOWLEDGEMENTS

A research study of this magnitude can not be
accomplished single-handedly. Therefore, I
wish to recognize, first, the contributions of
the fifteen participating colleges and 1160
subjects. Their interest in this topic and
their cooperation in all three phases of the
study has aided in our understanding of the
complex nature of the early stages of women's
career development and differences between
college types (women's, coeducational).

The execution of the study was enhanced by
the contributions of the following individuals:
Julie Lee, Marcia Allen and Elaine Williams,
who assisted in data preparation and analysis;
Louise Sanderson, who assisted with the
literature review; Alice Winslow, who typed
the final copy of the research report; and my
children and their friends, who helped with
all the mailings. The editorial comments
provided by Glenn E. Snelbecker and Louise
Sanderson, who read all portions of this
research report during its preparation, have
greatly improved its quality and readibility.
To all of you, my sincere thanks.



TABLE QF CONTENTS

Page
Executive Summary xi
‘ Chapter 1 -- Introduction 1
Invitation 5
Chapter 2 -- Context of the Study:
Review of the Pertinent Literature 7
Research on Women's Career
Development 8
Impact of College on Student
Interests, Attitudes and
Level of Aspiration 10

Impact of Professors as Role Models 12

Female Socialization ' 16

Q. E; vii




Research on the Relationship
between College Type and
Career Achievement

Ccontemporary Views of Women's
Colleges

Differences in Women's Freshman
versus Senior Career Salience
Ratings at Women's and
Coeducational Colleges

Womern's Career Aspirations
Summary of Literature and
Rationale for Present

Study
Statement of Research Questions
Chapter 3 -- How the Study was
Conducted
Subjects

Procedures Used to Select
the Colleges

Procedures Used to Solicit
College Participation 1in
1475

Procwdures Useld to Solicit

college Participation in
1474 ard 1900

EMC 9 viii

Page

21

24

25

26

27

29

31

31

31

35

36

Instrumentation
Procedures
Prucedures for the 1975 Study
Procedures for the 1979 Study
Procedurss for the 1980 Study
Data Analyses
Question 1l: Career Salience
One Year After College

Graduation

Question 2: Predicting Career
salience

Question 3: Predicting Career
Involvement

Question 4: Career aspiration
Chapter 4§ —- Career Salience One Year
After College Graduation
Data Analysis and Results
Discussion
Chapter 5 =-- Predicting Career
Salience

Data Analysis and Results

ix 10

Page
38
39
39

41

42

43

43

44

14

47
49

53

57

59



Discussion

Chaj ter 6 =-- Predicting Career
Involvement One Year After
College Graduation
Data Analysis and Results
Discussion

Chapter 7 -- The Career Aspirations
of Female College Graduates

Data Analysis and Results

Discussion

Chapter 8 -- Summing-Up
Summary of the Study

Relation of Findings to
Previous Research

Implications

Neoeded Research
ReTorences

Appendiz

11

Page

65

69
71

77

83
84

20

93

93

98
103

106

111

120

EXECUTIVE SUMMARY

INTRODUCTION

This project is the third phase of a longitu-~
dinal study of women's career development. It
was undertaken for two major purposes: {1) to
continue the author's investigation of changes
in career salience that occur over time for
women who attended women's colleges versus
coeducational colleges at three selectivity
levels (selective, very selective, highly
selective) and (2) to expand the scope of the
earlier research by exploring other aspects of
the early stages of women's career development.
Specific areas investigated relate to three
major variables. These variables are defined
as: career salience--the priority ascribed

to pursuit of a career among other sources of
satisfaction in a woman's life; carecer involve-
ment--the pursuit of one's chosen career or
enrollment in graduate or professional school
to prepare for the chosen career; and career
aspiration--the level of the organizational
ladder to which one aspires.

-
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The study was designed to respond to four major
questions. :

1. Are there significant differcnces
in career salience between women's
college graduates and coeducational
college graduates one year after
graduation?

2. What factors predict career salience?

3. which variableu can be used to predict
career involvement one year after
college graduation?

4. 1Is there a relationship batween the
level of career aspiration and type
w® college attended (women's,
c:educational)?

METHOD
Subjects

The subjects were 1166 female graduates of six
women's colleges and nine coeducational col-
leges. These colleges are small, private,
liberal-arts institutions located in the
northeastern United States. At the time of
their selection for the initial phase of the
study, 1975, all of the colleges had a yearly
comprehensive fee greater than $3500.00 and
colleges within each cell of the research
design offered similar programs. Although
some of the colieges maintain their historical
denaminational affiliations, only those which
operate as non-denominational institutions
were included in the study.

13 xii

Instrumentation

The Life Style Index, which served as a
measure of career salience, was developed by
Shirley Angrist (1971-1972). The sophomore/
senior test-retest reliability of this
instrument was reported as .88. The current
researcher calculated the split-half reliabi-
lity as .78 while the Kuder-Richardson
reliability was found to be .685.

The Life Style Index was embedded in a lengthy
questionnaire which contained questions in
five categories: educational background,
career plans, familial influences on careers,
parental background, and reactions to the
study.

Procedures

The questionnaire was mailed directly to the
2224 subjects after notifying them of the
third phase of the study and requesting their
participation. Reminders were sent to non-
respondents at two to three week intervals.

A rasponse rate of 53.0 percent was obtained,
yielding 1166 subjects.

DATA ANALYSIS AND RESULTS

Question 1: Are there differences in career
salience between women's college graduates
and coeducational college graduates?

Summary: Results of a two-way analysis of
variance performed to compare coeducational
and women's colleges at the selective and very
selective admission levels indicate that there

xiii | 14
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~ i® a significant difference in career salience
between college types. A priori orthogonal
tests using the t-ratio pinpoint the diffe-
rence as existing at the very selective level
“with women's college graduates being more
career salient than coeducational college
graduates. No difference between selectivity
levels was found. Nor was there an inter-
action between college type and selectivity

ar

level. :

A comparison of career salience among the
three selectivity levels of coeducational
colleges using a one-way analysis of variance
resulted in significant differences. These
differences were identified using the t-ratio.
Graduates of the highly selective colleges
were more career salient than their counter-
parts at the other two selectivity levels.

Question 2: What factors predict career
salience?

Summary: Factors which predict career salience
were determined by a stepwise regression
analysis using all the subjects. 1In addition,
separate regression analyses were carried out
on the attitudinal variables and the behavioral
variables. Seven factors entered the regres-
sion equation and attained significance in

two analyses (the attitudinal or behavioral
variables analysis and the combined variables
analysis). Thus, the career salient woman

has the following characteristics:

- considers having a career important
to her personal satisfaction

xiv
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- believes in sharing household-tasks
with her spouse )

- supports equality of the sexes

- feels certain that she'll pursue
her chosen occupation

- has continued her education during
the first post-baccalaureate year

* has a mother who works

- has a mother who does not criticize
her unfairly.

guestion 3: Which variables can be used to
predict career involvement one year after
college graduation?

Sumary: Discriminant analysis was used to
identify variables predictive of career
involvement at the termination of the first
post-baccalaureate year. Career involvement
was defined as being either employed in the
career of one's choice or enrolled in graduate
or professional school in order to continue
preparation for employment in the chosen
career. Results indicate that the single

most important variable in predicting career
involvement is whether or not the woman has
actively chosen an occupation she wishes to
pursue. Other predictive factors are: the '
importance a woman attaches to having a career,
cumulative grade point average at graduation,
and maternal attitudes.

A second analysis was carried out using
commitment to a career (measured by desire

in an ideal world co work) as a second factor.
Four groups were identified and the discrimi-.
nant functions differentiating among the

xv 18



groups were determined by discriminant analysis.
The four groups were: women who are currently
career involved and who in an ideal world want
to work; women who are currently career involved
but don't want to work continuously:; women who
are not career involved now but want to work

in the future; and women who are not currently
career involved and who prefer not to work in
the future.

Career involved women who prefer to work tend
to be those who have actively chosen the
occupation they wish to pursue rather than
fallen into a job. Thev are likely to have
high grade point averages in the undergraduate
years and to have scored high on career
salience at tbhc time of college graduation,
which confirms the fact that for their own
personal satisfaction they place a great deal
of importance on having a career.

The career involved women who prefer not to
work also have actively chosen their occupa-
tions. Those occupations tend to be tradi-
tional women's occupations and the women are
less certain that they'll pursue the occupation.

women who are noncareer involved but who prefer
to work, may have actively chosen a career
which is likely to be nontraditional. They are
fairly certain they'll pursue their chosen
career and they attach importance to having a
career.

Those women who have not consciously made a
career choice are less likely to be carcer
involved one year after college graduation.
They attach less importance to having a career

1 7 xvi
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as a personal source of satisfaction and
scored lower on career salience in 1979 when
compared to career involved women.

Question 4: 1Is there a relationship between
the level of career aspiration and the type
of college attended?

Summary: To determine whether there is a
difference in level of career aspiration
between college types and among selectivity
levels, least squares analyses of variance
similar to those used to respond to Question 1
were performed. Three indicators of career
aspiration were used in separate analyses.
Neither the organizational model of career
aspiration (staff, mid-management, top-
management, etc.), the innovativeness of
career choice, nor the pursuit of graduate or
professional school in the first four post-
baccalaureate years was related to the type of
college attended. Only one indicator, inno-
vativeness of career (traditional male versus
traditional female), was related to selecti-
vity of the college attended; graduates of
selective coeducational colleges are signifi-
cantly less role innovative than graduates

of either very selective or highly selective
coeducational colleges.

Analyses of variance were also perforuwed to
compare career aspiration levels, innovative-
ness of chosen career and pursuit of graduate
or professional education among high, median,
and low levels of career salience. Carcer
aspirations, defined by an organizational model
are unrelated to career salience. However,

Xvii

18



‘when masculinity of career and plans to

continue education were considered in relation-
ship to career salience, it was found that the
higher the career salience the more likely the
woman is to choose a traditional male occupa-
tion and to plan for graduate, professional or
other training within the first four post-
baccalaureate years.

CONCLUSIONS

Over the five year period of this longitudinal
study women's college graduates at the very
selective level have maintained their lead in
career salience over graduates of comparable
coeducational colleges. However, the diffe-
rence between the five subgroups defined by
college type and selectivity is narrowing.
This raises the question of whether the effect
of college type will be evident in the future.

Having made an active career choice is the
prime determinant of career involvement one
year after college graduation. Other predic-
tive factors include the importance the woman
attaches to having a career, her undergraduate
grade point average, and maternal attitudes.

Career involvement differs from career salience.

The former term is defined by a woman actively
pursuing her chosen occupation or preparing
for it through continuing education. Career
salience refers to the priority a woman
ascribes to having a career among other
sources of personal satisfaction. Factors
which predict career involvement one Year
after college graduation include: he

1 9 xviii

importance the woman places on having a career,
how certain she is that she'll pursue a career,
her belief in equality of the sexes at home and
in the marketplace, continuation of her educa-
tion, whether her mother works, and her rela-
tionship with her mother.

There is no difference in the level of occupa-
tional aspiration between college types, among
college selectivity levels, or among levels of
career salience. This lack of difference
indicates that other indices of career aspira-
tion must be found. One possible index of
career aspiration level is innovativeness of
career; the more career salient a woman, the
more role innovative her career choice tends
to be. Role innovativeness is also related to
selectivity of the college attended. A second
possible indicator of career aspiration level
is pursuit of graduate or professional
education within the first four post-bacca-
laureate years. This variable is related to
level of career salience, however it is not
significantly related to either college type
or selectivity of the college attended. A
third possible indicator of career aspiration
is highest degree planned. Data were not
available to explore this possibility.

This study has answered certain questions
concerning the early stages of graduate women's
career development. Other questions can only
be answered by continuing the longitudinal
study. Specific questions that need further
investigation are: (1) Can a model of women's
career development be identified? (2) Is there
a long-term effect of college type on women's

xix 23()
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' career development? (3} What are the critical
- {ncidents that influence women's career
development--post-baccalaureate education,
marriage, children, etc.? e , '

=3

Chapter 1

INTRODUCTION

In 1973, Elizabeth Tidball published her first
article in which she called attention to her
finding that, on a percentage basis, more career
¢ successful women come from women's colleges as
opposed to coeducational colleges. (Career suc-
cess was defined as being listed in Who's Who of
: ) : American Women.) Tidball attributed this al-
Lo leged advantage of women's colleges to the
; greater availability of female faculty role
models.

% : This conclusion was intriguing. First, it must

‘ be ruestinned based upon the causal relationship
Tidball inferred from a correlation. Second,
one needs to investidgqate how a person is select-
od for inclusion in Who's Who of American Women;
this is accomplished through nomination =~ fre-
quently by the institution from which the woman
graduated. Third, do women faculty members
serve as role models for female students? If
so, they may contribute to young women's career

! aspirations. Fourth, might it be possiple that

other factors are responsible for the success of
women's college graduates provided you use in-
clusion 1n Wha's Who of Amcrican Women as your
criterion of success? This researcher posited
the theory that the greater career succe:s of
women's college graduates may bhe related to
pre-college factors rather than, or in addition

to, college factors.

‘ Q 21 xx ' 22
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A review of the literature turned up no addi-
. tional research comparing woi-n's colleges and

- cotducational colleges. However, advocates of
women's colleges, in an effort -te preserve the

single-sex status of their institutions, had
recently published articles proclaiming that
women’s colleges make a major contribution by
providing a supportive atmosphere in which

- woman are strongly encouraged to develop their
career potential (Cole, 1972; Tompkins, 1972;

and Truman, 1970).

The literature on other potential areas of in-
flusnce on women's career achievement was per-

used-~the general impact of colleges, the impact

of professors as role models, and the socializa-
tion of girls, No evidence was found to support
a claim for a positive relationship between ca-
reer achievement and college impact or the im-
pact of professors as role models. Howewer,
when the role of female socialization was ex-
f:lored abundant research was found to support J
hypothesis that, because of differential socjal-
ization effects and the selective recruitment of
cnlleqges, women enrnlling in women's colleges
may be more prone to pursue careers than women
enrolling in coeducational institutions.

This hypothesis was tested on the female stu-
dents of the Class of 1979 from fourteen col-
leges (five women's and nine coeducational) in
the fall of 1975. Results of the study sujpport
the hypothesis; women at women's colleges are
more career salient than their counterparts in
cnnducational conlleges, particularly those en~
rolled in very selective colleges. For both
rollege types career sallence was positively re-
lated to eollege sclectivity., Thins factor (co-
reor salience) was defined by the woman not only

2
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being career motivated but imputing a high de-
gree of satisfaction to pursuing a career and
ascribing a high priority to her career among

i
ﬁ
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other sources of satisfaction. Angrist's (1971-

1972) Life Style Index was used to measure ca-
reer salienre.: :

In an effort to better understand t;he effects of
colleges on womens' desire to pursue a career

and the effects of college type and selectivity -

on this variable a follow-up study was conducted
on the original population at the time of gradu~
ation, spring 1979, Results indicate that all
subgroups of the research design showed an in-
crease in career salience, with highly selective
and selective coeducatinnal colleges having
greater increases than the other groups. The
initial difference found between very sclective
women's colleges and coeducational colleqes was
maintained. Differences were evident between
highly selectiwve cneducational colleges aud co-
educational colleges at the other two seloctiv-
ity lewvels.

The present study, which cccurred one year after
the subjects graduated from college, was de-
signed to extend our knowledge of wnmen's ca-
reer salience and the effects of college type
and selectivity on career salience. Thus, two
questions were investigated.

1. 1Is there a relationshiy between
career salience and type of col-
lege attended (women's coeduca-
tional) one year after graduation?

24

| \| BN T ‘:'j;;.nfn j .L}_l’ll;‘

e



2. Which educational background,
career plans, familial influc..ce,
and parental background variables
can be used to predict career
salience?

A second goal of the study was to extend our
limited knowledge of college-educated women's
career development. Research indicates that
continucusly employed women reap more rewards
from their work (higher salary, more favorable
job assignment) than non-continuously employed
wonen. Therefore, being able to predict

which women will become career involved

foll 7ing graduation is important. Because

of the early stage of the subjects' career

development (one year after college graduation),

career involvement was defined as being
emp:loyed in one's chosen career or attending
graduate or professional school to prepare for
the chosen career.

If women's colleges, as compared to coeduca-
tional cclleges, do provide a more supportive
atmosphere in which women can develop their
career potential, mignt this be reflected in
the aspirations of their graduates? That is,
might the level of the organizational ladder
to which a women aspires be related to the
fyi< of college attended?

To respond to these concerns two additional
questions were purs..ed.

3, which variables (educational back-
ground, career plans, familial in-
fluences, parental background, and
1779 career salience) can be used

to predict career involvement one
year after college graduation?

4. 1s there a relationship between
level of career aspiration and
the type of college attended
(women's, coeducational)?

INVITATION

I invite you to pursue these questions with
me. The remainde. of this report is designed
to facilitate that exploration. A review of
the pertinent literature is presented in
Chapter 2, which culminates i ith the research
questions. Chapter 3 provides a detailed
explanation of how the study was conducted--
sample, including its selection; instrumen-
tation; procedures followed for the three
phases of the study; and data analysis for
this study.

Results for each research question are pre-
sented separately in Chapters 4 through 7.
An introduction to the gquestion, results of
the data analysis, and a brief discussion of
the results are given for each question.

In the concluding chapter, Chapter 8, the
results of all the research questions are
synthesized. These results are then related
to the research literature. Implications are
drawn and directions for future research are
charted.

5 26



Chapter 2

CONTEXT OF THE STUDY:
REVIEW OF THE PERTINENT LITERATURE

Forty-two percent of the workforce in the United
States is female. Of this group 59.7 percent
are married, 54 percent are mothers of children
under age 18, and 19.7 percent are the sole sup-
port of their families (Johnscn, B., 1981).
These statistics quickly show that the myth of
women working for “pin money” is passé. Women
work because they must work in nrder to provide
for their families. Yet, their salaries still
reflect the "pin money"” myth; women earn only

57 percent as much as men. Equity does not ex-
ist in the marketplace.

Nor does equity thrive in education. In spite

of the fact that, in comparison with men, women
are higher achievers academically, only
one-fourth as many women as men received their
first professional degrees or doctorates in
1978-79. wWhile these figures indicate a tremen-
dous disparity between women and men, the Nation-
al Center for Education Statistics reports that

27



this is a tenfold increase in first profession-
al degrees awarded women during the past decade
(1,612 in 1968-69, 16316 in 1978-79). During
the same decade, the number of doctorates
awarded to women nearly tripled -- 9,201 in
1978-79 compared to 3,436 in 1968-69. Women
earned approximately half the bachelor's and
master's degrees in 1978-79. While women have
made fantastic gains in the number of degrees
awarded during the past decade, projections in-
dicate that by 1990 women will still earn only

33 percent of the first professional degrees
and doctorates.

Why do these discrepancies exist in education
and employment? Do women's career goals differ
so radically from those of men? We cannot
answer these questions until we have more in-
formation on the career development of women.

RESEARCH ON WOME!'s CAREER DEVELOPMENT

Several authors have documernted the fact that
women do not fit the same career pattern as men
(Werts & Watley, 1968; and Davis, 1967). Other
researchers have investigated the impact of
colleges on the educational aspirations of
women (Patterson, 1976) and the career develop-
ment patterns of women (Vetter & Stockburger,
1977). Patterson found that cnllege selectiv-
ity has a significant and positive effect on
educational aspirations for both males and fe-
males. However, the effect is stronger for
males than females. When the freshman/senior
data were analyzed, women were found to hold
lower career aspirations than men. In addition,
for women college selectivity and grade point
average interacted to influence women's educa-

8
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tional aspirations. Patterson concluded that
males and females need to be studied separate-
ly because the processes shaping the develop-
ment of women are more complex than those af-
fecting men.

vetter and Stockburger (1977) analyzed the ca-
reer patterns of a national sample of women us-~
ing two well-known patterns that have been pro-
posed for women's career development: the
"leaving school-marriage-first child" pattern
and Super's classification of career patterns
for women. Super's classification has six
patterns: stable homemaker, conventional,
stable worker, double track, interrupted and
unstable worker. The researchers found that
continuously working women had more education,
more desirable job assignments, and greater
personal income than noncontinuously employed
women. Also, single women working continuously
were higher on these variables than married wo-
men.

It is the goal of the present study to explore
several aspects of career development for one
group of women: college graduates. Previous
research has given us some insight into women's
career development but we need to develop a
comprehensive model that includes stages of de-
velopment, if such exist, and factors which
contribute to or inhibit women's career devel-
opment.

Because the study is focused on college grad-
uates, several variables related to cnllege
seem to be appropriate avenues to explore in
searching for factors which influence women's
career choices. Thes~ are: the impact of col-
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lege on student interests, attitudes, and level
of aspiration; the impact of professors as role
models; and the relationship between college
tyre (women's versus coeducational) and career
achievement. The literature on two more gener-
al factors will also be reviewed in the quest
to explain the early stages of women's career
development: female socialization and women's
career aspirations.

IMPACT OF COLLEGE ON STUDENT INTERESTS, ATTI-
TUDES AND LEVEL OF ASPIRATION

Research indicates that colleges have little
impact in.modifying student interests and atti-
tudes. Stobaugh (1972) found that students
tend to seek out experiences that reinforce
their already existing beliefs and interests.
In a study of values and attitude changes among
college students Lehmann and Payne (1963) also
found that students are reinforced rather than
modified by their college experiences. They
four.d that there was no relationship between
the tvie of attitude or value change and the
imjact of the instructor. The extent of im-
pact of a course was found to relate signifi-
cantly to students' changes in values.

Astin (1961, 1962a, 1962b) examined the effect
of a colleqe on its students by looking at the
productivity (percent of students going on for
the Ph.D) of the college. He found that a col-
le g's actual Ph.D output can be predicted rel-
atively acearately from an expected output
based on the sex, major field and intelligence
lewvl of its students. He concluded that "much
of the variation in Ph.D productivity which had
Leen previously attributed to the motivating
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effects of the colleges now appears to be a
function of differences among the student bodies
which enroll" (Astin, 1961, p. 177).

This conclusion was also reached by Theodore
Newcomb (Tavris. 1974) after 45 years of teach-
ing in various colleges and universities across
the nation. He believes that the college selec-
tion process assures a group of students who
think alike and fit the "image"” of the college.
He found in his work at Bennington that the most
important source of influence for a student is
the peer group. The association with like-think-
ing peery results in attitude stabilization rath-
er than attitude change.

stern (1971) described five types of college and
university cultures: expressive, intellectual,
protective, vocational, and collegiate. He

found the personality profiles of freshmen and
upper-classmen in each of the environments to be
similar. The environmental profile for each col-
lege is distinctive and stable. He concluded
that selective recruitment may play a role in
maintaining an institutional pattern.

Nichols (1964) examined the Graduate Record Ex-
amination {(GRE) scores of 381 1962 college grad-
uates, who were National Merit Finalists when
they gradvated from high schcol, to assess the
effect of college attendance. He found that half
the variance in the GRE scores was attributable
to differences in the initial ability of the
students while the student's major field of

study had two times the effect of the college.
Thus, he concluded, "In short, the college in-
fluence is impressively less than might have been
expected. To be sure there were no sows' ears in
our sample, but the colleges did little more than
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rearrange the embroidery around the tops of the
purses made from the very high quality silk pro-
vided them” (p. 53).

In summary, the impact of colleges on student
interests, attitudes and level of aspiration is
small. The output of a college (grac .ates) is
generally a function of student bodies which en-
roll.

IMPACT OF PROFESSORS AS ROLE MODELS

There are some contrasting views and findings
concerning the potential and actual impact of
professors as role models for college students.

In her 1974 article, Tidball reiterates one re-
sult of her 1973 study - "the greater the wo-
men-faculty/women~-student ratic, the greater the
number of women graduates who subsequently
achieve” (p. 52). She concluded that "women
teachers as role models are, thus, a critical
ingredient of a college environment that turns
out talented women” (p. 52).

Harmon (1970) found in her research that, at age
18, career-oriented women did not consciously
differ from non-career-oriented women. This in-
dicates that the identity of the women subjects
was not fully shaped at the time they entered
college and, hence, they were open to the in-
fluence of models outside the family. Harmon's
research is supportive nf Tidball's (1973) arqu-
ment for more female role models on the faculty
and administration of colleges.

In an extensive comparison of males and females
at six educational leve')s (sixth grade, ninth
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grade, twelfth grade, university freshmen,
university seniors, and adults), Dole (1964)
found that "in all populations, girls reported
themselves as influenced by more external in-
fluences than did boys" (p. 170). Teachers were

.significantly more frequently reported to be an

influence on females than on males in all but
the adult population.

women have been found to be highly susceptible
to the influence of both departmental faculty
and their departmental peers. Weidman (1974)
studied the influence these two factors have on
five values: helping others, administration,
financial success, career eminence, and crea-
tivity. He found that departmental faculty
norms and faculty contact exerted more signifi-
cant influence on undergraduate's values %han
did student norms and peer ties, particularly
for women. However, peer ties have a negative
effect on creativity orientation. Women major-
ing in high faculty vocational norm departments
and reporting close faculty associations tend to
develop much higher eminence orientations than
those with little faculty contact. Those with
close faculty relationships also have strong
"people" orientations, financial success orien-
tations, and creativity orientations.

Husbands (1972), who investigated the effective-
ness of female versus male role models for women,
concluded that there is no hard evidence that
women serve as more effective role models than
men for women college students. This is compat-
ible with Tidball's finding that "the number of
men faculty neither enhanced not detracted from
the output of women achievers® (1973, p. 133).

The potential impact of college professors as
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Figure 1

FACTOKY WHICH MAY AFFECT THE SOCIALIZATION, SEX ROLE LEARNING, AND THE CAREER
CHOICE PROCESSES IN COLLEGE WOMEN® .
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role models could be especially important for
research and theory on ways in which women's
colleges versus coeducational colleges influence
female student's career plans. If sex of the
role model were an important factor, the women's
colleges have the potential for far greater im-
fmct on women than coeducational rolleqes. The
Women's College Coalition (1976) reported that
the percent of female faculty at women's col-
leges is 24 times the national average for all
higher education institutions and that the per-
cent of female faculty with the rank of full
professor is more than four times the national
average.

FEMALE SOCIALIZATION

Oneill, Meeker and Borqus (1977) theorize that
there are a number of factors which may affect
female socialization, sex role learninqg, and the
career choice processes in college women. To
assist in understanding the interrelationships
among the factors and to facilitate career coun-
seling the authors have developed a model,
Figure 1, to show the factors. The work of
other researchers whose work is reviewed in- this
section tends to confirm these relationships.

Mothers are rejorted by some researchers to in-
fluence their daughters' attitudes concerning
employment and equity between the sexes. Vogel,
Broverman, Broverman, Clarkson and Rosenkrantz
(1970) found that both males and females whose
mothers worked perceived less difference between
the masculine and feminine roles than those in-
dividuals with homemaking mothers. This occur-

red because the fathers were more apt to partici-

pate in household tasks. Simultaneously, mater-
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nal employment tended to “upgrade” the daughter's
perception of her own sex with regard to those
characteristics that are considéred socially de-
sirable for the opposite sex. The researchers
concluded that "presumably, the less restrictive
and more congruent definitions of sex roles held
by children of working mothers influence mle
behavior so that the children of working mothers
focl even freer than their parents to engage in
overlapping role behaviors, and so achieve in
their own lives a greater degree of sex role
equality” (p. 391).

Raruch (1972, 1974) also tound that the mother’s
attitude toward a dual role pattern and hor suc—
cess with it were significantly related to her
female subjects' attitudes toward careers. When
asked "Wwhich parent do you resemble most over-
all?" and "Assume that your life pattern will
resemble that of one of your parents, which
would you prefer it to be?" (p. 175) daughters
of working mothers preferred the mother for pat-
tern preference. Daughters of non-working moth-
ers who were dissatisfied with their role were
rarely chosen for pattern preference.  Baruch
(1974) concluded that father identification may
reflect the negative aspects of the traditional
female role.

Other researchers have stressed the role of the
father in the development of their daughters’
career-orientation and/or career salience.
{Arker and Howard, 1972; M. Johnson, 1963; R.
Johnson, 1970; Lynn, 1972, 1974; Oliver, 1975:
Werts, 1967). Johnson {1963) and Lynn (1974)
both emphasizs that sex role differentiation is
a result of identification of hot h orexe: with
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the father. The father rewards his daughter by
his appreciative attitude for her being good
and being attractive (feminine). Thus, the
father reinforces the traditional sex role for

'women. At the same time he exerts pressure and

discipline on his sons to be men and not show
any signs of feminism. By identifying with the
father, children break their initial dependency
relationships with the mother, who tends to
treat children of both sexes the same. Lynn
(1973) cites a study done by Nuzum in 1970 in
which women oriented toward homemaking saw their
relationship with their fathers as freer, more
gensitive, swmoother, and more pleasurable than
career-oriented coeds saw theirs. The wmore
feminine girls had more nurturant fathers. The
two types of women did not differ in their per-
ception of the mother-daughter relationship.

Identification with both mother and father ap-
pears tn be important in women's carcer orienta-
tion. For this reason Johnson (1970) cautions
us not to infer that career orientation is whol-
ly indicative of masculine identification. How-
ever, he found that women with interests in
scientific areas do tend to identify more with
their fathers than their mothers.

Childrearing methods also contribute to the ca-
reer choice process. Kriger (1972) and Oliver
(1975) found that control and nurturance are im-
portant in the development of career-oriented
women. Oliver (1975) found that career-oriented
subjects perceived their fathers as being less
accepting than the homemaking-oriented women.
The career-oriented subjects identified more
highly with their fathers than the homemaking-or-
iented women. Kriger (1972) found that home-
makers had been the recipients of significantly
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more parental control than had women in either
female dominated occupations or male dominated
occupations.

Other researchers have found that the education
of the father is an important factor in the
choice of career made by the daughter. Werts
(1967) foynd that the choice of a non-tradition-
al career was associated with a high educational
level for the subject's father. He concluded
that differentiated career choices among women
is the perogative of those from higher sicial
class backgrounds.

In a study by Repucci (1971) parental education
was positively related to superior performance
on three tasks {(word recognition, word naming, - - - —
and finding and touching an embedded figure) for '
girls, but unrelated for boys. For a girl, the
father's educational level was more closely as-
sociated with her performance than was her moth-
er's. Other research findings cited by Lynn
(1974) pertaining to the father'’s education and
competence as related to his daughter's achieve-
ment are: (1) the more important the father felt
his own competence to be, the more likely he was
to praise and criticize the performance of his
daughters, (2) daughters who excelled in reading
and arithmetic had fathers who praised and re-
warded their intellectual efforts and seldom
criticized them, (3) fathers (and mothers) who
did not reject their daughters and fathers who
praised them for their accomplishments tended to
have daughters who took responsibility for their
own successes and failures, and. (4) the amount of
time the father spends reading was strongly as-
sociated with the verkal achievement of his
daughters, but not his sons.
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Numerous studies point to the socioeconomic
background of career-salient women as being im-
portant determinants in choosing atypical ca-
reers. Cross (1971) found that the higher the
. educational and socioceconomic level of the par-~
ents, the less differentiation was made by the
., parents between the educational needs; of sons
and daughters. This finding was confirmad by
Standley and Soule (1974), Shea (1971) Walshok
(1970) and Yorburg (1974). Shea (1971) and
walshok (1970) particularly emphasized the en-
‘richment provided by highly educated parents in
the form of greater access to informational re-
sources, i.e., books, newspapers, library, etc.
Zach and Price (1973) cite several other re-
search studies showing the extent to which jpar-
ents subscribe to traditional sex-role expecta-
tions, and the extent to which their children
demonstrate sex-typical behaviors, is negative-
ly correlated with socineconomic status.

Minuchin (1965) and Minuchin, Biber, Shapiro
and Zimiles (1969) found that differing thilo-
sophies of child rearing and education influ-
ence the formation of sex-role attitudes. 1In

their study of nine-year-old middle -class, white,

urban children from traditicnal and modern
schonls, they found that qirls espousing the

more culturally stereotyred roles for the female

were more likely to attend traditional schools.
Traditional schools were defined as those which
stressed the mastery of a specific body of es-
tablished facts, authoritative control by the
teacher, the competitive and comparative evalu-
ation of achievement, and fixed ronceptions of
sex-appropriate roles. Modern schools empha-~
sized an activity oriented curriculum follawing
the developmental trends of the children, demo-
cratic control by the teacher, individualized
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evaluation of achievement, and open conceptions
of sex-appropriate rojes.

Children attending. the modern schools saw their
roles as being more related to theiir interests
and experiences. Then looking at family back-
ground, the researchers found that qgirls from
clearly modern families were significantly less
sex~typed in play than qirls from traditional
families or boys.

RESEARCH ON THE RELATIONSHIP BETWEEN COLLEGE

TYPE AND CAREER ACHIEVEMENT

In 1973, Tidball first sugqested that college
type (women's, coeducational) may influence wo-
men's career achievement. She studied the edu~
cational backgrounds of 1500 career succesnful
women listed in Who's Who of American Women,

PFor the 1100 in this group who were colloege
graduates she compared the number of achiev-~
ers/1000 wnmen qraduates/decade for cocduycation-
al colleges and women's colleges. The result
showed that approximately twice as many success-
ful career women were graduates of women's col-
leges. Other finldings were: (1) "the rurrcla-
tion coefficient for the percentage of men en-
rolled and women achievers has a negative valye
of -0.937 and high statistical siagnificance

{v 0.005)" (p. 134); (2) "the number of women
faculty and the number of achievers were found
to be dependent variablcs with a statistically
significant positive correlation coefficient”,
(+0.953, p 0.005) (p. 133): and (3) the cor-
relation coefficient "indicates no statistically
significant correlation between these two vari-
ables"™ (achievers and men faculty), i.e., "the
number of men faculty neither enhanced nor de-
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tracted from the output of women achievers” (p.
133).

Prom these results Tidball urges the enforcement
of the affirmative action plans endorsed by most
colleges. She believes that the hiring of more
women faculty members will provide female stu-
dents with models of women achievers in non-tra-
ditional careers as well as in the traditional
careers, thus, leading to more achieving women.

Two major flaws in Tidball's ‘research were noted
by Lentz (1977): use of a biased data base and
interpretation of a positive correlation between
number of achieving women and number of female
faculty as having a cause-effect relationship.
In spite of these problems, Tidball’s work pro-
vided the impetus for other researchers to use
college type as a variable whcn studying female
career development.

Lentz (1977, 1980b) hypothesized that the
pre-college socialization process and the selec-
tive recruitment of colleges would result in
differences between women's collage enrollees
and coeducational college enrollees on the factor
of career salience. Career salience is defined
as a prominent or noticeable desire to pursue a
career. Masih (1967) identified three major
determinants of the variable: (1) the degree to
which a person is career motivated, (2) the de-
gree to which an occupation is important as a
source of satisfaction, and (3) the degree of
priority ascribed to the occupation among other
sourcas of satisfaction.

Results of Lentz' (1977) study indicate that wo-
men entering women's colleges are significantly
more career salient than women enrolling in coed-
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ucational colleges, particularly at thegv4ry se-
lective institutions. In addition, women enter-
ing very selective women's colleges give greater
weight to career-oriented reasons for their col-
lege choice than do their counterparts in coedu-
cational colleges. Thus, we may conclude that
college cutput may partly reflect the input to
the institution.

Other researchers (Oates and Williamson, 1978;
and Brown, 1978 and 1979) also used college type
{coeducational, women's) as a variable when
studying female career plans and achievement.
Oates and Williamson (1978) studied the produc-
tion of achievers and the occupational choices
of these achievers from three college types:
Seven Sisters (a highly selective group of wo-
men'’s colleges frequently compared to the Ivy
League colleges), other women's colleges, and
coeducational colleges. They found that “wo-
men's college achievers (achievers are persons
listed in Who's Who in America, 38th Edition,
1974-1975) were distributed among five basic
occupational categories in proportions similar
to those of their coeducational counterparts and
that even within occupational areas, there are
few significant differences between the two
types of college” (p. 804). Regarding produc-
tion, they concluded that while women's colleges
produce more achievers than do coeducational
colleges, most of them come from the Seven Sis-
ters colleges. The question of why this occurs
remains unanswered. However, Oates and William-
son suggest that the results may be more a fuuc-
tion of family socioeconomic level than admis-
sion competitiveness, although selectivity is an
important factor.

Using data from the Cooperative Institutional
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Research Program conducted by the American
Council on Education and the University of Cali-
fornia at Los Angeles, Brown (1979) found that
institutional variables (selectivity, size,
public/private, coeducational/women's, sectar-
ian/nonsectarian) have an impact on the career
aspirations of college women when family back-~
ground, individual attitudes and behavior, and
previocus career plans are controlled. She re-
ported that, overall, the effects on career
plans and gelf-esteem are positive for highly
selective women’s colleges. Positive effects
on women's career plans are also found for high-
ly selective universities and relatiwvely unse-
lective nonsectarian coeducational colleges.
Conversely, the effects on career plans and
self-esteem are negative for large, public in-
stitutions with low selectivity.

CONTEMPORARY VIEWS OF WOMEN'S COLLEGES

These results seem to substantiate the arguments
offered by women's college advocates for the ex-
istence of single-sex institutions. Advocates
of these institutions (Cole, 1972; Sandler, 1971;
Tompkins, 1972; and Truman, 1971) proclaim that
women's colleges make a major contribution by
providing a supportive environment in which wo-
men are free to develop their career potential.
They emphasize that at a women's college, women
are first class citizens; they don't have to
compete either with or for men. The absence of
men relieves the pressure to follow the tradi-
tional female role and, thus, women have greater
potential for fulfilling themselves. Sandler
(1971) sees the women's colleges as providing a
setting in which wor2an can flourish and develop
while examining and reevaluating their lives as
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women--a place where they can be “deconditioned®

‘from the sex-role stereotypes imposed by society.

DIFFERENCES IN WOMEN'S FRESHMAN VERSUS SENIOR
CAREER SALIENCE RATINGS AT WOMEN'S AND COEDUCA-

~TIONAL COLLEGES

In summarizing her extensive review of the 1lit-
erature on factors related to career commitment,
Zuckerman (1976) concluded that there are "too
few studies concerned with the relationship be-
tween educational goals and women's colleges,
influential others and the number and age of
children to analyze® {(p. 216).

In response to this need Lentz (1980a) conducted
a follow up study of her original sample in
spring, 1979, when the women graduated from col-
lege. She looked for changes in career salience
after four years of attendance at the same
post-secondary institutions. Analyses of vari-
ance indicated that graduates of very selective
women's colleges are more career salient than
female graduates of comparable coeducational in-
stitutions. Significant differences in career
salience were also found among coeducational
colleges at the three selectivity levels (selec-
tive, very selective, highly selective). Com-
parisons indicate that all groups significantly

‘increased in career salience over the four years

of college attendance. However, coeducational
colleges achieved greater growth in the percent-
age of career salient women than women's col-
leges. Among coeducational colleges, very se-
lective colleges showed almost no growth in the
percentage of career salient women while selec-
tive colleges had twice the growth of the total
coeducational sample.
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WOMEN'S CAREER ASPIRATIONS

The fact that women's career goals shift signif-

"icantly in the four to six year period after

‘high school graduation was documented by Zucker-
man (1976). Tangri (1971) showed that there was
a drastic shift from role innovation to tradi-
tional careers during the first two years after
college graduation. Some radical changes in
the sex-role ideology of their subjects one year
after college graduation was noted by Angrist
and Almquist (1977).

Other reseachers (Klemmack and Edwards, 1973;
Sutherland, 1978: and Turner, 1964) have studied
women's career aspirations. Turner (1964) found
some women have goals which can be attained
through pursuit of a career, others have occupa-
tional goals which are secondary to their other
l1ife goals, and some women have no goals regard-
ing paid employment. 1In addition, certain goals
of women can only be realized through the
achievement of a husband; for example, wife of

a corporate executive or wife of a renowned
surgeon. This variety of goals held by women
makes their ambition a complex subject to study.

Nevertheless, Sutherland (1978) attempted to
study women's professional aspirations. She
found that both women's degree aspirations and
professional aspirations were lower than those
of men. In searching for variables to explain
women's low ambition, Sutherland considered two
areas: personality variables and monetary re-
sources. Results of her investigation indicate;
(1) male students are supported by their fami-
lies on § grander scale than are femsle students
although they often are the less able scholars
and (2) women were characterized as having lower
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levels of self-esteem and poorer adjustmeﬁt than
men.

Klemmack and Edwards (1973) sought to explain
women's career aspirations, also. They found
that the familial variables of father's occupa-
tional status, mother's work and family of ori-
entatinn size arc related to women's occupa-
tional) aspirations. However, these backqround
variables are mediated by dating status, ideal
age at marriage and anticipated size of the
family of procreation.

Barnett and Baruch (1978) summariged their re-
view of the research on the relative occupational
aspirations of males and females with four con-
clusions. "(1) Girls choose a more restricted,
less varied range of occupations than do boys.
(2) Occupational choices are highly stereotyped
with respect to sex from a very early age. (3)
About one-half tn two-thirds of school-age girls
aspire to be either a teacher, nurse, or secre-
tary, regardless of their sncial class or race.
...younq girls’ aspirations are high relative to’
boys. By the end of high school, however, girls"
choices are unchanged; boys' have gone up and
surpass those of girls. (4) There is evidence
that qirls specifically and intentionally avoid
high-prestige occupations™ {(p. 133). While the
reviewers are optimistic that this pattern will
change as women attain greater representation in
high- status occupations, the current picture is
distressing.

SUMMARY OF LITERATURE AND RATIONALE FOR PRESENT
STUDY

The coeducational versus single-sex education de-
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bate has served as the impetus for using c¢ollege
type as a research variable, Researchers have
documented the fact that a disproportionate num~
ber of female achievers are graduates cf women's
colleges, particularly from those colleges which
are very selective in admissions. Various fac-
tors have been suggested to account for the dif-
ference: the greater number of female faculty
and administrators at women's colleges who serve
as.role models for the students and family back-
ground (socioceconomic level of the family).
Another researcher found that highly selective
women's colleges have a positive effect on their
graduates' self-esteem and career plans when the
effects of familial variables, student attitudes
and behavior, and previous career plans are con-

- trolled.

In earlier research Lentz (1977) found that at
the time of college enrollment students at very
selective women's colleges were significantly

mnre career salient and attached greater impor-
tance to career-coriented reasons for their col-

lege choice than did coeducational college wo-

men. A follow-up study (Lentz, 1980b) of the
same population at the time of graduation showed
that graduates of very selective women’s col-
leges had maintained their significantly higher
career salience scores when compared to gradu-
ates of comparable coeducational institutions.

The results of the studies summarized above do
not give us a clear picture of the factors con-
tributing to the disparity in aschievwement be-
tween women's cnllege graduates and coeducation-
al college graduates. If career salience is an
important factor it should be mnnitored over
time. In the present research, the third phase
nf a longitudinal study, the researcher contin-
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ues to track this variable fur the two college
types and three levels of selectivity. In addi-
tion, she attempts to identify variables predic-
tive of career salience. Factors included in
this search fall into four categories: educa-
tional background, career plans, familial influ-
ences, and parental background.

The current research attempts to erpand our
knowledge of women's career development beyond
the variable of career saliepce. A second fac-
tor which seems to be important in career suc-
cess is length of career involvement. The re-
viewed literature indicates that continuously
employed women generally have more education,
more desirable job assignments, and greater per-
sonal income than noncontinuously employed women.
I1f these factors are indicative of career
achievement, it is important to know the vari-
ables which predict carcer involvement immedi-
ately after college graduation. This study at-
tempts to identify these variables.

Research on woren's career developaent indicates
that women generally hold lower career aspira-
tions than men and that college type and szlec—
tivity level influence women's career aspira-
tions. Thus, career aspiration level was used
as the dependent variable in seeking to verify
differences on this variable between college
types and among selectivity levels.

STATEMENT OF RESEARCH QUESTIONS

This research study was designed to respond to
four major questions.

1. Is there a significant difference
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in career salience between women's
college graduates and coeducation-
al college graduates one year af-
ter graduation?

what factors predict career sali-
ence?

wWhich variables can be used to pre-
dict career involvement one year af-
ter college graduation?

Is there a relationship between the
level of career aspiration and type
of college attended (women's, coed-
ucational)?
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Chapter 3

HOW THE STUDY WAS CONDUCTED

SUBJECTS

The subjects were female graduates of six women's
colleqes and nine coeducational colleges. The
colleges from which the subjects were drawn con-
sisted of small, private, liberal-arts institu-
tions located in the northeastern United States.
Although some of the colleges maintain their his-
torical denominational affiliations, only those
which operate as non-demoninational institutions
were included in the study. All of the colleges
had a yearly comprehensive fee greater than
$3,500,00 and offered a similar type of program
when they were selected for the initial phase of
this longitudinal study in 1975,

Proredures Used to Select the Colleges

Descriptions in Barron's Profiles of American

Colleges (1973) were used to select the women's

colleges and coeducational collcges which fit the
criteria stated above regarding size, type of

L]
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college, type of program, geographic location and
cost. The level of admission competitiveness
{selective, very selective, highly selective) for
each college was identified. Barron (1973) de~
fines these levels of admission competitiveness
as follows:

Selective: This category is a wide one,
covering colleges that enroll students with
median SAT test scores from the upper 400s
(above 450) to about 550 or from 21 to 23

on the ACT. Many of these colleges require
students to have school averages of B~ or
better, although other colleges state a min-
imum of C+ or C., Generally these colleges
prefer students in the top half of the grad-
uating class.

Very Selectives The colleges in this cate-
gory admit students whose averages are no
less than B~ and who rank in the top 30 per
cent to S0 per cent of their graduating
class. They report that their freshmen have
median scores in the 550 to 600 range on the
SAT and between 23 and 26 on the ACT.

Highly Selective: Colleges in this group
look for students with grade averages of B+
to B and accept most of their students from
the top 20 per cent to 30 per cent of the
high school class, Median scores of fresh-
men enrolled in these colleqes range from 600
to 675 on the SAT and from 26 to 28 on the
ACT. {p. vii)

The Colleges which fit the criteria of the study
were compared at each level of admission com=
petitiveness using Astin's (1965) five Estimated
Freshman Input Factors and eight Scores on the
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Environmental Assessment Technique. Thus, the
thirteen variables ured for identification of
college samples are:

Estimated Freshmen Input Factors
' Intellectualism
Estheticism
Status
Pragmatism
Masculinity

Scores on the Environmental Assessment
Technique (EAT)

Estimated Selectivity

Size

Realistic Orientation

Scientific Orientation

Social Orientation

Conventional Orientation

Enterprising Orientation

Artistic Orientation

Colleges were cumpared by graphing the T-score of
each variable for each college being considered
for the study on a grid designed by Astin (1965).
Those women's colleges at the highly selective
level were graphed. The three colleges that
appeared tc be most similar were selected by the
researcher to be solicited for participation in
the research study. The same procedure was fol=-
lowed for each type of college at each level of
admission competitiveness to ascertain the eigh-

.teen colleges that would best fit the research de~

sign. Table 1 shows the T-scores of the colleges

in each qroup for the thirteen variables. ILontz'
1977 report comtains more details about this se-
lection proceus:

Within each cell the coeducational colleges are
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similar on all of A¢ in's (1965) variables. The
woren's colleges are comparable on the criterion
variable, selectivity, within each cell. They
differ on some of the other variables by more
than one standard deviation within a cell, but
the overall configuration of the colleges within
each cell is similar.

Procedures Used to Solicit College Participation
in 1975 ,

After this initial analysis of colleges, the re-
searcher wrote to the president of each college
briefly explaining the study and requesting the
opportunity to meet with him/her to discuss the
possibility of the college participating in the
research. EBach letter was followed by a tele-
phone call to confirm an appointment with the
president or his/her designee. Interviews were
obtained at sixteen of the eighteen colleges.

The researcher visited the sixteen colleges ex-
hibiting an interest in discussing the study.

At the time of each visit the researcher explain-
ed the study in greater detail--how she became
interested in the topic, her hypotheses, and her
research design. She requested the participation
of the college in carrying out the research; i.e.,
the college would request its entering class of
women to respond on a voluntary basis to a
questionnaire provided by the researcher.

Of the sixteen colleges visited, fourtesn agreed
to participate in the study: nine coeducational
colleges, three women's colleges at the selective
level, and two women's colleges at the very se-
lective level.
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Efforts were made to recruit alternate colieges,
which met the requirements of the study, in order
to complete the design. These attempts were un-
successful; therefore, the initial phasc of this
longitudinal study was conducted with those col-
leges already in agreement.

Procedures Used to Solicit College Participation
in 1979 and 1980

In early 1279, the researcher wrote to the presi-
dents, or previous designees, of the fourteen col-
leges which participated in the 1975 study and re-
quested their cooperation in the conduct of a fol-
low=up study as the original subjects graduated
from college in Spring, 1979. The colleges were
told of the Women's Educational Equity Act fund-
ing received for this study which focuses on
factors influencing women's career development
during the first post-baccalaureate year. The
deésireability of having 1979 data on the subjects
in order to enhance the 1980 study was explained.
To obtain the 1979 data the researcher agreed to
underwrite all costs.

Letters soliciting participation in the 1979 and
1980 studies were also sent to the four colleges
which had not cooperated in the 1975 study.

All letters were followed by a telephone call.
This solicitation resulted in the participation
of all the colleges in the original study, plus a
third women's college at the very selective

level of admissions.

The distribution of colleges and subjects for the
phases of the longitudinal study completed to
date are shown in Table 2.
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Table 2

Distribution of Colleges and Subjects

of Subjects

-
-

Numbe

Number of Colleges

1979 1980 1975 1979 1980

1975

320 282
187 148

371
306

Women's Colleges
Highly Selective
Very Selective
Selective

260 251
251 252
266 233

393
357
386
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INSTRUMENTATION

The questionnaire items which constituted the
main data collection system used in this re-
search were developed by Shirley Angrist for her
longitudinal study of career salience among the
women in the class of 1968 at Margaret-Morrison
College of Carnegie-Mellon University. BHer in-
strurent varied from year to year to reflect
prevailing issues and concerns, with certain
items remaining constant. The same is true of
the questionnaire used in this longitudinal
study. For example, when the women entered col-
lege in 1975 of interest was the career they in-
tended to pursue; in 1979 interest shifted to
the stability of their career choice; and in
1980 the concern of the researcher was whether
or not they had been able to obtain a job in the
career of their choice. These, and similar con-
cerns, relating to the status of the subject's
career development made questionnaire modifica-
tion necessary for each phase of the study.

™wo other modifications were made to facilitate
use of the questionnaire with a large sample of
mail respondents and to increase response reli-
ability. (1) The questions ware logically se-
quenced and grouped in major categories which
were hypothesized to influence career develop-
ment. In the 1980 study five major categories
of questions were asked: educational back-
ground, career plans, familial influences on ca-
reers, parental background, and reactions to the
study. (2) Open-ended questions were rewritten
as closed rquestions; i.e., specific response al-
ternatives were given from which the subject
could select the most appropriate response for
her.
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The original questionnaire contained eleven
items that Angrist identified as forming a "Life
Style Index,” a measure of women's career sali-
ence. In each phase of this study the questions

forming this index were kept intact and served

as the dependent variable to test for career sa-
lience. ‘

Angrist (1971-72) computed the test-retest reli-
ability of the Life Style Index as .79 when the

freshman through junior indexes were used. When
the sophomore through senior indexes were used,

the test-retest reliability was .88.

This researcher performed an item analysis on
the Life Style Index. The point biserial corre-
lations indicate that one item has an extremely
low correlation with the criterion score, sug-
gesting that the item is poor in discriminating
between career salience and non-career salience.
The other ten items of the index have point bi-
serial correlations between the recammended pref
erence level of .30 and .79 (Ebel, 1965; and
Lindquist, 1951). The split-half reliability of
the test was calculated as .78 while the
Kuder-Richardson reliability coefficient, the
mean of all split-half coefficients resulting
from different splittings of the test, was .685.

Procedures

Procedures for the 1975 Study

During the summer of 1975, the researcher mailed
the appropriate number of questionnaires to each
college. The college contact person then ar-
ranged for presentation of the questionnaire to

39 58



- the first-year women.

Mministration of the
guestionnaire was handled by the fourteen par-
ticipating colleges in accordance with instruc-
tions given by the author of this report. Each
college mailed the completed but unscored, anon-
ymous questionnaires to the author.

One college differed somewhat from the other col-
leges. This college mailed the survey instru-
ment to the entering freshmen women with a memo-
randum from the Director of Student Development
asking them to complete the questionnaire and
return it to the college in the postage-paid en-
velope. Upon return of the questionnaires by

the students, the unopened enveloras were placed
in a box which was forwarded to the researcher.

Two major methods of questionnaite administra-
tion were followed by the other thirteen col-
leges. Seven colleges chose to administer the
questionnaires at residence hall or floor meet-
ings. The residence advisors explained to the
freshmen women the reason for the questionnaire
and the importance of their filling it out.

They distributed the gquestionnaires to the women
who either completed them at that time or re-
turned then to the residence advisors within a
specified time, usually less than two weeks af-
ter the beginning of the fall semester. After
the deadline, the questionnaires were given to
the college contact person, who returned them to
the researcher.

Six colleges administered the questionnaire as
an integral part of freshman orientation. At
five of these colleges time was set aside for
questionnaire responding and the instrument used
in this study was administered then. At the
sixth college the questionnaires were distrib-
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uted at an orientation meeting with the dean and
ret after completion to the dean's office.
The dean in charge of orientation at each col-
lege mailed the eouple;ed questionnaires to the
researcher.

Although the qﬁhstionnai:es were administered

.under varying circuymstances by the participating

colleges, all subjects had the same instructions,
which appeared on the Front of the questionnaire.
Inspection of the completed questionnaires did
not reveal any effects as a function of differ-
ent college procedures in admintistering the
questionnaires.

An analysis of the response rate indicated that
67 per cent of the total sample of freshman wo-
men within the fourteen colleges responded to
the research questionnajre. Sixty-one question-
naires were incomplete, giving a usable response
rate of 65 per cent.

Procedures for the 1979 Study

The questionnaires, with a cover letter, were
mailed to the fifteen colleges by the researcher.
In late April or early May, the college contact
person distributed the questionnaires to the
senior women and requested their cooperation in
the study. Usually this request took the form
of adding a second cover letter in which the.
contact person related the college's support of
the study and stated how data from the study
would assist the college in meeting the needs of
its students.

At fourteen colleges the questionnaires were re-
turned to the college contact person who, in
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turn, forwarded them to the researcher. The
other college requested its women to return the
research instrument to the researcher using a
business reply envelope supplied by the re-
searcher.

A response rate of 37.4 per cent was received
from the initial solicitation of subjects. A
follow-up letter with a second questionnaire,
and a postage-paid envelope, was sent to all
non-respondents during the summer months. A
final response rate of 56.4 per cent was obtain-
ed.

Procedures for the 1980 Study

Using updated address lists furnished by the
fifteen colleges, direct mallings were made to
the subjects. 1In late March, 1980, a letter was
gent to the entire sample explaining the third
phase of the study, requesting participation,
and stating that they would be receiving a
questionnaire soon. Two weeks later the survey
instrument, with a postage-paid return envelope,
was mailed. Reminders were sent to nonrespon-
dents at two to three week intervals. In the
event the questionnaire was misplaced or lost in
the mail, the second reminder included another
copy of the questionnaire and a return envelope.
The third, and final, reminder set a date in
mid-June as the deadline for return of question-
naires. A response rate of 53.0 per cent was
obtained. o -

DATA ANALYSES

Data analyses will be discussed separately for
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each research. guestion.

Ouestion 1

To determine whether there is a difference in
career salience between women's college gradu-
ates and coeducational college graduates one
year after graduation, least squares analyses of
variance were used. A two-way least squares
analysis of variance was performed to compare
coeducational colleges and women's colleges at
the selective and very selective admission lev-
els on the variable of career salience. Due to
the empty cell for the highly selective women's
colleges, a one-way least squares analysis of
variance was carried out on coeducational col-
leges to determmine whether there are differences
in career salience among the three selectivity

" lavels.

" Question 2

Factors which predict career salience were de-
termined through regression analysis. Initial-
ly, data on selected items hypothesized to dis-
criminate between career salient women and
non-career salient women were cross tabulated

" with high, median, and low scores on the Life

Style Index. Those items which showed at least
a 5 per cent difference in number of respondents
between the high and low scorers were used in
the regression analysis. Separate regression
analyses were also carried out on the attitudi-
nal variables and the behavioral variables.
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Question 3

Discriminate analysis was used to identify vari-
ablcs wricn ave predictors of career involvement
at the termination of the first post-baccalaure-
ate year. Career involvement was defined as be-
ing either employed in the career of one's
choice cr enrolled in graduate or professional
school in order to continue preparation for em-
ployment in the chosen career. Two discriminate
analyses were carried out. Analysis 1 sought to

‘discriminate between women who are career in-

volved and those who are not career involved.

Commitment to a career as measured by desire in
an ideal world to work was a factor in the sec-
ond analysis. Four groups were identified and
the discriminate functions differentiating among
the groups determined by discriminate analysis.
The four groups were: women who are currently
career involved and who in an ideal world want
to work, women who don't want to work but are
career involved now, women who are not career
involved now but who want to work, and women who
are not career involved and prefer not to work
in the future.

Question 4

To determine whether there is a difference in
level of career aspiration between college types
and among selectivity levels, least squares anal-
yses of variance were performed. These analyses
were similar to those used tc respond to ques-
tion 1. College type and college selectivity
level served as independent variables while as-
piration level, measured by an organizational
model, was the dependent variable.
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Analyses of variance werc also performed to com-
pare career aspiration levels, innovativeness of
career choice and pursuit of graduate or profes-
sional education among high, median, and low
levels of career salience. Scores of 0 to 6.99
on the Life Style Index were defined as low ca-
reer salience, scores of 7.00 to 9.99 represent-
ed median career salience, while scores of 10.00
and above equaled high career salience.
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Chapter 4

CAREER SALIENCE
ONE YEAR AFTER COLLEGE GRADUATION

A review of the literature on the impact of col-
lege type on women’s career achievement and/or
career goals reveals mixed findings. Studies of
women who have been recognized for their success
by being listed in Who's Who of American Women
or Who's Who in America indicate that women's
college graduates are more likely to be listed.
However, these women tend to be graduates of a
small group of highly selective institutions
rather than distributed evenly among selectivity
levels.

In studying the impact of colleges on women's
career aspirations another researcher found a
positive effect for highly selective women’s
colleges when background variables, attitudes
and behavior, and previous career plans were
statistically controlled.

Previous research conducted by this researcher
on the relationship between women's career sali-
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ence, college type and selectivity of college
indicates that at the time of college enrollment
women's college students are more career salient
than students enrolling in coeducational col-
leges, particularly those at the very selective
level. While women's college students maintain-
ed their lead in career salience over the four
years of college, all subgroups of the study had
higher career salience ratings at the time of
graduation. Among selectivity levels, it is
generally the case that career salience is in
direct proportion to the selectivity of the
college.

The intent of the current study is to further
our knowledge of women's career salience and how
it varies over time for subgroups defined by
college type and selectivity level. The major
question to be addressed is:

Is there a significant difference
in career salience between women's
cnllege graduates and coeducation-
al college graduates one year after
grauuation?

This question can be restated as three operation-
ally defined sub-hypotheses.

There is a significant difference
in career salience between women
graduated from women's versus co-
educational colleges.

There is a significant difference
in the career salience of women
graduated from colleges at differ-
ent levels of admission competi-
tiveness.

i;‘; 48
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Differences in career salience
between college types are signif-
icantly modified by the admission
competitiveness of the colleges.

DATA ANALYSIS AND RESULTS

The means and standard deviation of each cell on
the dependent variable "career salience.” as
measured by Angrist's Life Style Index, is shown
in Table 3 for each phase of the longitudinal
study. Career salience ratings for the entire
sample and for each cell of the research design
increased from the freshman to senior years in
college. During the first post-graduate year
ratings decreased.

A two-way least squares analysis of variance was
used to compare coeducational and women's col-
leges at the selective and very selective admis-
sion levels. Results of this analysis indicate
a significant difference between college tyres
on the variable of career salience, F(1'9113 =
10.726, p & .00l. wWomen's college graduates
are more career salient than female coeducation-~
al college graduates. A priori orthogonal tests
using the t-ratio resulted in a significant dif-
ference in career salience between graduates of
very selective women's colleges and very selec~
tive coeducational colleges, t = 2.74, p< .0l.
This is consistent with the researcher's 1975
and 1979 study results.

No differences were found between selectivity
levels in the two-way analysis of variance nor
was there an interaction between college type
and selectivity level. This suggests that ca-
reer salience is regressing toward a mean for
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DISCUSSION

Career salience is not a stable variable. Graph
1 shows that career salience increases from col-
lege entrance to graduation for each sub-group
of the research design and that the range of
group means is similar at these two points in
time. One year after graduation career sali-
ence has declined. Howaver, the groups are more
similar in their ratings of career salience as
their mean scores have half the range found in
the earlier gtudies.

In spite of the greater similarity among all
subgroups, analyses of variance resulted in a
significant difference between college types. A
priori tests indicate that graduates of very se-
lective women's colleges continue to maintain
their higher career salience when compared to
graduates of very selective coeducational col-~
leges. Among coeducational institutions, gradu~
ates of highly selective colleges are signifi-
cantly more career salient than graduates of the
other two subgroups. (very selective and selec-
tive colleges) .

In view of the positive effects proclaimed for
women's colleges, it is recommended that this
longitudinal study be replicated.in order to es-
tablish whether the effects found are unique to
this research. Two questions which need to be
addressed are: What are the social processes
which contribute to fluctuations in career sali-
ence? and What impact does college have on the
career salience of its graduates? Moreover, the
maintenance of career salience ratings after
college is problematic. What factors account
for the sudden decrease? Several mediating
factors are suggested from the literature
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(Klemmack and Edwards, 1973) and data collected
in this research: dating status, marriage,
birth of children, and the economic picture of
the United States in 1980,
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Chapter 5

PREDICTING CAREER SALIENCE

In pursuing her longitudinal study of women's ca-
reer commitment with students at Margaret-Morri-
son College, Angrist (1971-72) found "that they
all plan to work at some time in their lives, but
a minuscule few are prepared to plan for work as
a3 central part of adult life equivalent to the
centrality of family" (p. 29). She hypothesized
that one factor relevant to this phenomenon is
women's socialization which teaches them tou be
flexible and open to the myriad roles they will
be expected to play as adults. This same factor,
however, tends to delay the choosing of an occu~
pation and commitment to a career. Thus, when
Angrist developed the Life Style Index to measure
women's career aspirations she believed career
aspirations must be viewed as basic to life style
choices and commitments. In fact, she began with
the assumption that women committed to a career
are strongly motivated to prepare for and work in
their chosen occupation. 1In addition she hypo-
thesized that the desire to work must be strong
enough for the woman to view herself as a career




woman and to develop a life style that permits
her to work; i.»., she arranges her activities,
family and education to facilitate pursuit of
her career.

Masih (1967) defined career salience in a manner
similar to Angrist’s life style. She identified
three major determinants of the variables (1)
the degree to which a person is career motivated,
{2) the degree to which an occupation is impor-
‘tant as a source of satisfaction, and (3) the
degree of priority ascribed to the occupation
among other sources of satisfaction. ‘

The Life Style Index measures women's career
salience using eleven attitudinal variables re-
lating to pursuit of post-baccalaureate educa-
tion, desire to work versus participate in clubs,
hobbies, or volunteer activities, desire to work
when various combinations of children's ages and
adequacy of husband's salary are considered, and
goal for fifteen years hence. It is the goal of
this study to determine additional attitudinal
and behavioral factors which predict career
salience one year after receipt of the baccalau-
reate degree. Three questions are explored:

1. which attitudinal variables of
the woman or her parents are
predictive of career salience
one year after college gradua-
tion? ’

2. Which behavioral variables re-
lated to the woman or her par-
ents predict career salience
at the end of the first
post-baccalaureate year?
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3. Which variables (attitudinal
and behavioral) are predictive
of career salience one year
after college graduation?

DATA ANALYSIS AND RESULTS

Attitudinal and behavioral items from the ques-
tionnaire were cross tabulated with high, median,
and low scores on the Life Style Index. Fifteen
attitudinal variables (Table 5) and nineteen be-
havioral variables (Table 6) which showed at
least a 5 percent difference in the number of
respondents between the high and low scorers
were identified for use in regression analyses.

In the first analysis only attitudinal variables
were entered into the multiple regression analy-
gis. Seven variables, (Table 7) met the criteria
set by the tolerance level and the F-test; five
of the factors were found to be significantly
related to career salience. The career salient
‘'woman attaches importance to having a career and
she is certain she'll pursue her chosen occupa-
tion, which uses her special talents and inter-
ests. She favors women's demands for equality
and believes this equality should carry over to
the home where household tasks are shared.

Behavioral variables predictive of career sali-
ence were identified in the second analysis,
{Table 8). Again the tolerance level and F-test
permitted seven variables to enter the' regression
equation; five variables contributed significant-~
ly to the prediction of career salience. The
career salient woman can be characterized as
having a mother who works and does not criticize
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Table 5

Attitudinal Varjables Used in
Regression Analyses

Certainty of pursuing chosen occupation

Important that occupation has high prestige

Important that occupation involves work
with people rather than alone or with
*things"

Important that occupation has prospects of
high income

Important that occupation allows use of
special abilities and interests

Having a career is important for personal
satisfaction

Raising children is more a mother's job
than a father's

Except in special cases, the wife should
do the cooking and house cleaning and
the husband should provide the family
with money

If the man is working to support the fam-
ily, his wife has no right to expect
him to work when he's home

A man who helps around the kitchen is do-
ing more than should be expected

A man ought to feel free to relax when he
gets home from work

Favor women's demands for equality

Important to mother that you pursue a
career

Important to father that you graduated
from colle e

Important to father that you pursue a
career
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Table &

Behavioral Variables Used in
Regression Analyses

Post-baccalaureate study

Has chosen a specific occupation

School level when career choice was made

Difficulty in finding present job

Mother works

Educational level of mother

Mother dismisses my problems as un1mportant

Mother often criticize me unfairly

Mother is a good listener

Educational level of father

Father gives me advice .

Father dismisses my problems as' unimpor-

A

tant

Father offers sympathy and affection

Father hard to talk to

Father helps me with my problems

Father is a good listener

Career choice influenced by husband

Career choice influenced by college teach-
er

Career choice influenced by close male
friend
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Table 7 s

Reqression of Career Salience on Attitudinal variables .
Independent variable P
iepe B seté F
Importance of having a
career -1.08 =0.29 79.454 .01
Equality of household
tasks -0.67 -0.26 62.894 .01
o Equality of sexes =0.31 =-0.11 10.¢76 '.01
N Certainty of pursuing
her chosen occupation -0.18 -0.05 2.789 .01
Occupation uses special
abilities and interests 0.18 0.05 2.478 .05
Occupation has prospects
of high income 0.095 0.04 1.503 ns
Importance to mother
that she pursue career -0.098 -0.04 1.354 ns
2
R = 0.272 F = 44,033 af = 7/827
Table 8
Regression ui Career Salience on Behavioral Variables
Independent Variable B Beta F p
Mother works -0.31 -0.12 10.678 .01
Post-baccalaureate study -0.56 ~-0.12 9.651 .01
Influence of husband on
occupational choice -0.79 ~-0.06 2.567 .05
¢ Mother does not critize
urnfairly 0.24 0.11 5,309 .01
Father Jdiamisses problems
as unimportant -0.16 -0.07 3.319 .01
Influence of college teach-
er on occuiational choice 0.72 0.04 1.241 ns
Mother 1s a good listener 0.097 0.05 1.021 ns
© = 0,045 I = 4,563 af - 7/683 .




her daughter unfairly, she has a father who
sometimes dismisses her problems as being unim-
portant, and she is likely to have continued

her education/training during the first post-bac-
calaureate year. She generally has not been in-
fluenced in her career choice by her husband,
primarily because she usually is not married at
this point in time.

When career salience was regressed on both the
attitudinal and behavioral variables fourteen
variables entered the regression equation: six
attitudinal and eight behavioral, (Table 9).
Five significant variables in the equation re-
lated to the career salient woman herself. It
is important to the woman that she have a career
and she tends to report a high level of certain-
ty in pursuing her career. In order to better
prepare herself for her career she often has
continued her professional education/training.
during her first post-graduate year. Pinally,
the career salient womarn favors equality of the
sexes and believes that this equality pertains
to sharing household tasks as well as equality
in the pursuit of her career goals.

Four of the six variables related to mother’s
attitudes and behaviors which were entered into
the multiple regression analysis, were found to
be significantly related to career salience.
Mothers of high career salient women tend to
work although their level of formal education is
generally slightly lower than that of the moth-
ers' of low career salient women. These mothers
are perceived to sometimes serve as good listen-
ers and they seldom criticize their daughters
unfairly.

wWhile nine variables dealing with father's atti-

64

80 .

tudes and behaviors were entered into the multi-
ple reqgression analysis only one, father's edu-

cational level, entered the regression equation.
This factor was not significantly related to ca-
reer salience.

DISCUSSION

The factors which repeatedly enter the regres-
sion equation and reach significance indicate
that the career salient woman has the following
characteristics:

. considers having a career important
to her personal satisfaction

. believes in sharing household tasks
with her spouse

. supports equality of the sexes

. feels certain that she'll pursue
her chosen occupation

. has continued her education during
the first post-baccalaureate year

. has a mother who works

. has a mother who does not criticize
her unfairly.

Thus, Angrist's original assumption is support-
ed: Career salient women are strongly motivated
to orepare for and work in their chosen occupa-
tion. One year after college they report that
héving a career is important for their personal
satisfaction, that they have continued prepara-
tion for their caraeers and that they feel cer-
tain they will pursue their careers.

It is too soon to determine whether number and

age of children and husband‘'s salary are valid
predictors of career salience. §eihaps twenty
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Table 9

Reqression of Career Salience

on Attitudinal and Behavioral Variables

Independent Variable

Importance of having a
career

Equality of household
tasks

Equality of sexes

Mother works

Post-baccalaureate study

Certainty of pursuing her
chosen occupation

Influence vf college teacher
on occupational choice

Mother does not criticize
unfairly

Mother is a good listener

Occupation uses special
abilities and interssts

Occupation has prospects of
high income

Educational level of mother

Influence of husband on
occupacional choice

Educational level of father

8% = 0.290

B Beta
~1.06 -0.28
-0.65 -0.25
-0.32 -0.11
-0.24 -0-09

- =0.26 =0.05
-0-18 -0.05
0.74 0.04

0.18 0.07

0.12 0.06

0.18 0.05

0.11 0.04
~0.11 -0.06
-0.49 -0.04

0.06 0.04

F = 19.721
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F P
62.843 .01
48,594 .01

9.339 .01
7.956 .01
2.744 .0l
2.231 .05
1.759 ns
4.152 .01
2.088 .05
1.971 ns
1.741 ns
2.452 .05
1.330 ns
1.138 ns
daf = 14/676
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years hence the entire Life Style Index can be
validated on this sample.

The women in this study are similar to the Role
Innovators studied by Tangri (1972). For both
groups mother's working has had an impact on
daughter's career-orientation; for Tangri's
sample, this was the best predictor of role in-
novativeness found among a group of parental
background variables. The Role Innovator tends
to choose a vocation for personal satisfaction

‘and is more concerned with whether the important

male in her life will accommodate her career
than that he be a "good family man". These
characteristics seem to typify this sample also.
The women support equality of the sexes and
sharing of household tasks which indicates their
concern that a husband be aware of their pro-
fessional needs. 1Is it possible that career sa-
lience and role innovation are correlated? This
question will be explored in Chapter 7.
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Chapter 6

PREDICTING CAREER INVOLVEMENT
ONE YEAR AFTER COLLEGE GRADUATION

Women are increasingly entering the workforce.
Almost all of the women, 99.3 percent, partici-
pating in this study expect to hold paying -jocbs
at least part of their adult lives. This is
consistent with Census Bureau data which indi-
cates that the more education a woman has the
more likely she is to be employed outside the
home and the smaller her family of procreation.

Continuously employed women have been found to

‘have more education, more desirable job assign-

ments and greater personal income than noncon-
tinuously employed wr~en (Vetter & Stockburger,
1977). Since a high percentage of the sample of
women in this study expect to enter the labor
market and since continuity of employment ap-
pears to be a pertinent variable related to re-
wards received by women in their chosen occupa-
tion, it is important to identify the factors
which are predictive of career involvement one
year after receipt of the baccalaureate degree.
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The goal of the current study is to determine
the variables which are predictive of career in-
volvement at this early stage of career develop-
ment. Because of the time frame of the study
(one year after college graduation) it was rec-
ognized that career involvement might take sev-
eral forms. Therefore, career involvement was
defined as either being employed in the field
in which one prefers to work or being enrolled
in graduate or professional school in order to
prepare for employment in the preferred field.
Noncareer involved women were defined as those
not meeting the criteria for classification as
career involved. .

It was hypothesized that many of the variables
predictive of career salience, might also be
related to career involvement. Thus, variables
related to educational background, career plans,
family influences, and parental background were
proposed as correlates of career involvement.

In addition, the subjects' career salience
scores at the time of graduation were hypothe-
sized to he related to career involvement one
year hence.

A second goal of the study is to differentiate
betweer women in the two groups (career involved,
noncareer involved) on a second variable: com-
mitment to working. Thus, functions differ-
entiating between four groups will be determined:
career involved women whe in an ideal world pre-
fer to work continuously; career involved women
who do not prefer to work; noncareer involved
women who prefer to be employed continuously;

and noncareer involved women who do not prefer
to work.
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DATA ANALYSIS AND RESULTS

To determine the factors predictive of career
involvement one year after college graduation,
discriminant analysis was used. Career involve-
ment was defined as either being employed in the
career of choice or attending graduate, medical
or law school in preparation for the career of
choice. Thirty-seven variables were used in the
analysis, Table 10. These variables involved
five categories: educational background, career
rlans, influence of family nf procreation or
attitudes related to that family, parental back-
ground, and career salience in 1979. 1In order
to include career salience from 1979 as a vari-
able, the sample was narrowed to,the 746 sub-
jects who partiripated in the 1979 and 1980
phases of the study. This pool of cases was
sampled in order to obtain 231 cases in each
group {cameer involved, noncareer inwolved) for
the analysis.

The standardized canonical discriminant function
coefficients for the variables which entered the
discriminant function are reported in Table 11.
The canonical correlation between the predictor
variables and the two group membership variables
is 0.4904.

The group centroids for career involved and non-
career involved women are ~0.562 and 0.562 re-~
spectively. Use of the discriminate function
for classification purposes reveals that 80.5
percent of the career involved women can be cor-
rectly predicted. Prediction of the noncareer
involved women is less accurate, 64.5 percent.

Career involved women tend to have high .cumula-
tive grade point averages in their undergraduate
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Table 10
variables Used in Discriminant Analysis
Educational Background . .

Cumulative grade point average at graduation

Career Plans

Have actively chosen an occupation
Traditionality of chosen occupation
- -~ Certainty of pursuing chosen occupation
: Occupation has high prestige
Occupation involves work with people rather than alone or
with things '
Occupation has prospects of high income
Occupation allows for use of special abilities and interests
Occupation provides stable, secure, future
Occupation suits parent's ideas of success
Occupation involves helping
Attaches importance to having a career
Level of career aspiration

Family Influences

Marital status
Number of children
Support of women's equality

Parental Background
Mother

o Mother is employed

Traditionality of mother's occupation

Mother's edurational level

Imjortant to mother that daughter pursue a career
Mother gives daughter advice

Mother dismisses daughter's problems as unimportant
Mother hard to talk to

Mother helps daughter with her problems

Mother often criticizes daughter unfairly .
Muther is a good listencer

Muther has little free time
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Table 10 (Continued)

Father

Father's educational level

Important to father that daughter pursue a career
Father gives daughter advice

Father dismisses daughter's problems as nnimportant
Father hard to talk to '

Father helps daughter with her problems

Father often criticizes daughter unfairly

Father is a good listener

Father has little free time

Career Salience

1979 score

QL

Table 11

Standardized Discriminant Punction Coefficients
for Career Involvement One Year after College Graduation

variable

Cumulative grade point average

Have actively choser, an occupation

Importance attached to having a carser

Number of children

Important to mother that daughter pursue a career

Occupation has high prestige

Occujp-ation involves work with poouple rather than
alone or with things

Occupatinn has prospects of high income

Occup-ation provides stable, secure future

Mother often criticizes daughter unfairly

Innovativeness of mother's occupation

88

Coefficient

0.14985
0.80623
0.18576
-0.11989
0.19926
-0.22556

-0.17470
0.24659
-J.23645
0.27881
-0.11397




years and attach importance to having a career.
They are more likely than noncareer involved wo-
men to have made an active choice regarding the
occupation they will pursue. Factors which are
important to career involved women in choosing
their occupations are: whether the occupation
involves work with people; provides a stable,
secure future; and has high prestige. They are
relatively less concerned with whether the occur
pation has.prospects of high income.

Mothers are important in predicting graduate wo-
men's caréer involvement. Career involved women
tend to have mothers pursuing traditional occupa-
tions. Maternal attitudes also play a role in
discriminating between career involved and non-
career involved women. Daughters who are career
involved perceive that it is important to their
mothers that they pursue a career. However, they
- do not appear to have a close relationship with
their mothers since they nerceive their mothers
as criticizing them unfairly.

A second discriminant analysis was performed to
discriminate between the career involved and non-
carcer involved women who, in an ideal world,
prefer to spend their time working and those who
prefer to concentrate on home/family or occupy
their time with hobbies, clubs, volunteer work,
etc. Thus, four groups were used in the analysis:
career involved-prefer to work; carecer involved-
prefer not te work; noncareer involved-prefer to
work; noncareer involved-prefer not to work. The
thirty-seven variables entered into the analysis
were the same as for the first analysis. The
sample size was reduced to 240 in order to have
equal agroups of 60 subijects.

Three discriminat functions were obtained. The
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first two functions are significant and account
for 90.87 percent of the variance. The standard-
ized canonical discriminant function coefficients
and the canonical correlations for these func-
tions are reported in Table 12.

Plotting the group centroids in a plane graphi-
cally illustrates the differences between the
four groups, Craph 2. Function I discriminates
clearly between the career involved women who
preier to work and the noncareer involved who do
not want to work. Career inwvolved women who pre-
fer not to work and those who are not currently
working but prefer to work are separated by Func-
tion TI. ) :

Use of the discriminant functions to classify
subjects indicates that 60.0 percent of the ca-
reer involved women who prefer to work can be
correctly grouped. Membership in the other three
groups can be predicted with 55.0 percent accur-
acy.

DISCUSSION

Career involved women who prefer to work tend to
be those who have actively chosen the occupation
they wish to pursue rather than stumbled into

the nccupation by default. They are likely to
have high grade point averages in the undergrad-
uate years and to have scored high on career sa-
lience at the time of college graduatio., which
¢confirms the fact that for their own personal
satisfaction they place a great deal of impor-
tan—2 on having a -~areer.

The career involved women who prefer not to work
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Table 12

Standardized Discriminant Function Coefficients
for Four Groups Defined by Career Involvement and Preference to Work
One Year After College Graduation

Discriminant Functions

variable I 11
Cumulative grade point average -0.26410 -0.07714
Have chosen an occupation -0.71655 0.06295
Certainty of pursuing chosen occupation -0.22513 0.54860
Importance attached to having a career -0.49379 0.44878
o MNumber of children 0.28985 -0.16012
Importance to mother that daughter pursue
a career =0.21131 -0.16738
Importance tgq father that daughter pursue
a career 0.06239 -0.16285
Occupation has high prestige =0.06786 C.37429
} Occupation has prospects of high income -0.41666 0.03800
Occupation provides stable, secure future 0.46515 0.03210
Occupation suits parents' ideas of success 0.08787 0.20860
Traditionality of occupation -0.19863 0.39066
Mother is hard to talk to 0.06730 0.34069
Father given daughter advice -0.03341 0.29009
Career salience - 1979 ! 0.25639 -0.22527
Canonical Correlation 0.5345 0.4942
Graph 2 '
Centroids of Four Groups in Discriminate Plane
¢ CI-Nw
3 NCT -NW
. DF I
¢¢I-w
CI-W = Career Involved
Prefers to work
Cl-NW = Career Involved
”fow Prefers not to
work .
DF II NCI-W = Not Career Involved
Prefers to work
NCI-NW = Not Career Involved
o . rrefers not to work
ERIC 91 -
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also have actively chosen their occupations.

Thosg occupations tend to be traditional women's

J.oocupations and the women are less rertain that

they’ll pursue the occupation.

women who are noncareer involved but who prefer
to work, may have actively chosen a career, which
is likely to be nontraditional. They are fairly
certain they'll pursue their chosen career and
they attach importance to having a career.

Those women who have not consciously made a ca-
reer choice are less likely to be career involv-
ed one year after college graduation. They at-
tach less importance to having a career as a
personal source of satisfaction and scored lower
on career salience in 1979 when compared to ca-
reer involved women,

Career salience and career involvement are not
the same. Career salience refers to the prior-
ity a woman ascribes to having a career among
other sources of personal satisfaction. It is
predictive of career involvement, the practice
of the chosen occupation or continued education-
41 preparation for the chosen career.

The career involved woman seems to be a mixture
of the traditional female and the “"new woman".
As a "new woman” or mndern female she attaches

. importance to having a career and has made a con-

scious choice among occupations. Like her male
counterpart she values occupational prestige and
the secure, stable future the chosen occupation
can provide. However, like the traditional wo-
man, she prefers to work with people rather than
alnne or with things and she is less cnncerned
with the income provided by the occupation.

while behavioral and attitudinal attributes of
fathers did not enter the discriminant function,
we can but wonder about the women's relation-
ships with them., We get a little insight by
looking at the role played by mother. Mothers
tend to pursue traditional occupat:ions and con-
sider it important that their daughters pursue a
career. Are they serving as role models for
their daughters? Or, are we getting a glimpse
of what has traditionally been called father
identification when we find that career involved
women perceive their mothers as being unfairly
critical?

This mixture of traditional and modern values

is a phenomenon that needs to be more closely
researched. Does it portray these women as con-
fused over modern versus traditional values as a
result of growing up during the height of the re-
cent women's movement? Or, is it indicative of
the multifaceted 1life of the modern woman and a
pattern which we will see more often as women
increasingly enter the workforce and pursue

their career goals?
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Chapter 7

THE CAREER ASPIRATIONS
OF FEMALE COLLEGE GRADUATES

The aspiraticns and ambitions of women have been
studied by assessing women's goals in three areas:
the highest degree planned/obtained, the occupa-
tion planned/entered, and the traditional versus
nontraditional nature of the chosen occupation.
Rosearchers are agreed that, compared to men, wo-
men's aspirations are low. It is estimated that
by 1990 women will earn only one third of the
first professional degrees and doctorates. Ap-
proximately one fifth as many women as men plan
to enter a profession. These results have led

to women being characterized as unambitious.

Based upon Brown's (1978) research on college ef-
fects and the benefits of single-sex education
advocated by supporters of women's colleges, it
is reasonable to hypothesize that there is a re-
lationship between college type (coeducational,.
women's) and women's career aspirations. In ad-
dition, nince the more selective the admission
level, the higher the career salience scores of
graduates, it is hypothesized that there is a re~-
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lationship between graduates' levels of career
aspiration and the selectivity level of the col-

lege attended. a

To test these hypotheses o cts were asked to
respond to a direct question _egarding their ca-
reer aspirations: : '

As you contemplate your career, what are
your aspirations?

1. to own your own business

2. to hold a top management position

. in a large company
3. to hold a top management position

in a small company
4. to hold a middle management position
5. to hold a staff position
6. to do free-lance work (art, writing,
consulting, etc.)
7. to not hold a paying job
8. other:

This question was based upon an organizational
model of aspiration, but seemed appropriate
since most jobs can be defined in such a way
*’1at they fit the model.

DATA ANALYSIS AND RESULTS

Table 13 shows the percentage of subjects giving
each response by college type and selectivity
level. Almost all the women anticipate holding
paving jobs (99.3 percent). However, the per-~
centage of women aspiring co each step of the
organizational ladder varies with the greatest
differences between college types occuring at
the level of middle management and staf{ po-
sitions. At the very selective level a greater
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Table 13

Percentage of Women Aspiring to Each Career level

by College Type and Selectivity

Women's Colleges

Coeducational Colleges

17.4 10.1

11.2

12.5

16.3

Have own business

13.9 12.8 10.1 12.3

15.5

Top management position in large
company .

[+ 3
wn

Top management position in small

12.5 17.8 13.0 10.6

10.7

company

23.9 24.7 .

20.7

25.0

16.7

Middle management position

18,2 26.9

15.3 19.4°

17.8

Staff position

11.1 2.1 6.9 8.8

14.1

Free~lance work

o~

6

O.g

1.2

0.4

Ol?

No paying job

N 9.3 5.7

8.8

9.7

8.1

Other
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percentage of women from coeducational colleges
as opposed to women's colleges, aspire to mid-
dle management positions. At the selective lev-
el 26.9 percent of the graduates of coeducation-
al colleges and 15.3 percent of the women's col-
lege graduates aspire to staff positions.

Observation of the data on women's college
graduates' career aspirations indicate that
there may be sign ficant differences between
selectivity levels. A larger percentage of
select:ire college graduates aspire to middle
management positions than do very selective col-
lege graduates. If we consider free-lance work
as being similar to owning one's own business,
we detect another difference between the selec-
tivity levels with 30.4 percent of very selec-
tive college graduates preferring to assume re-
sponsibility for the initiation of job oppor-
tunities and the execution of contracts while
only 23.6 percent of selective college gradu-
ates aspire to this type of work. :

Among coeducational colleges it appears that
the aspiration level of selective college grad-
uates is lower than that of women who graduated
from colleges at the other selectivity levels.
Graduates of highly selective and very selec-
tive colleges tend to favor having their own
business or working in the upper eschelons of
management.

To test the significance of these differences
betwevn college types and among selectivity
levels, analyses of variance were performed. A
two-wayy analysis of variance was conducted on
women's and coeducational colleges at the selec-
tive and the very selective admission levels,
and a one-way analysis of variance was conduct-
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ed on coeducational colleges. Resylts indi-
cate that there are no significant differences
in mean scores of career aspiration between
college types (women's coeducation) or among
selectivity levels. Also, there is no inter-
action between college type and selectivity
level.

There being no relationship between career as-
piration and either college type or selectivity
of college attended, it seemed appropriate to
test for a relationship between aspiration lev-
el and level of women's career salience. A
one-way analysis of variance was performed
among levels of career salience. Life Style
scores of 0 to 6.99 were defined as low career
salience, scores of 7.00 to 9.99 represented
median career salience, while scores of 10.00
and above equaled high career salience. No
significant differences were found in career
aspirations among levels of career salience.
Highly career salient women do not aspire to
positions that are significantly higher on the
organizational ladder than noncareer salient
women.

Traditional versus nontraditional career
choices have been used as career aspiration
criteria in several studies. It has been as-
sumed that the choosing of a traditicnal male
career by a woman indicates she has high aspir-
ations since male careers tend to pay better and
accord the individual greater prestige than does
a traditional female career. Thus, it is possi-
ble that while career salient women may not as-
pire to higher positions on the organizational
ladder than their noncareer salient sisters,
they may prefer to climb a traditionally male
career ladder rather than pursue a traditional-
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ly female career. To test whether this phenom-
enon is occuring, a one-way analysis of vari-
ance was performed using level of career sali-

variable. The dependent variable was level of

role innovativeness defined by the masculinity,
femininity, or neutrality of career choice.

Repults confirm that there are significant dif-

ferences in role innovativeness among levels of

career salima, P(z' 11§§&n= 9.0‘5; p < 00018

the higher the career sa ce the more likely ‘
the woman is to choose a nontraditional career .
{traditional male career). 3cheffe post hoc

tests indicate significant differences, p < .01,

exist when pairwise comparisons are made be-

tween levels of career salience; i.e., compari-

sons of high carzer salient women with median

career salient women, median career salient wo-

men with low career salient women.

Another criterion which has been used to assess
women's career aspirations is the highest an-
ticipated educational level since that aspira-
tion is often tied to career choice; more edu-
cation is generally required for the tradition-
al male professions., Thus, if highly career
galient women are more likely to be role inno-
vators, it is possible that they are also the
women who are more likely to pursue their edu-
cation within the first four post-baccalaure-
ate years. To determine whether this suppo-
sition is correct, the percentages of women
Flanning to continue their education in the
next. four years and those planning to terminate
their eduycation at the baccalaureate level were
calculated for high, median and low career sa-
lient women. Plans to pursue graduate, profes-
sional or other training within the next four
years were directly proportional to the sub-
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ence (high, median, low) as the independent i

|

jects' level of career salience (low, 60.8 per-
cent; median, 70.3 percent; high, 82.2 percent).
An inverse relationship was found between ca-~
reer salience and plans to end formal education
at the baccalaureate level (low, .20.2 percent;
median, 7.9 percent; high, 1.2 percent). This
relationship was tested further using a one-way
analysis of variance. Results support the hypo-~
thesis that the higher the career salience of
women, the more likely they are to pursue
graduate or professional education during the
first four post-baccalaureate years, F(2, 1165)
= 30.946, p £ .001. Post hoc tests, using
Scheffe's S method indicate all pairwise com-
parisons are significant at the .01 level,

The results of the exploratory analyses using
level of career salience as the independent
variable led the researcher to reanalyze the

‘data using innovativeness of career choice and

pursuit of graduate-or professional education
as dependent variables in separate analyses of
variance to determine whether there is a rala-
tionship between college types and among col-
lege selectivity levels and the variable
"women's career aspi.ations.” The two-way
analysis of variance using role innovativeness
as the dependent variable resulted in no dif-
ferences between college type, but indicated
that there are significant differences among
selectivity levels, F(1,913) = 24.819, p < .001.

A one-way analysis of variance among selectiv-
ity levels of the coeducational colleges indi-

‘cates a significant relationship between role

innovation and selectivity level of the college,
F¢2,739) = 14.175, p € .001. The higher the
selectivity level of the college, the greater
the role innovativeness of its women graduater.
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Pairwise comparisons were made using Scheffe's
§ method to pinpoint the differences among se-
lectivity levels on the variable of role inno-
vativeness. Results indicate that graduates of
selective coeducational colleges are signifi-
cantly, p € .01, less role innovative than
graduates of either very selective or highly -

selective coeducational colleges.

Similar two-way and one-way analyses of vari-
ance using pursuit of graduate or professional
education as the dependent variable resulted in
no differences between college type or among
selectivity levels of colleges.

DISCl. ! (ON

Women's career aspirations {defined by a organ-
izational model) have no relationship to col-
lege type or selectivity of the college attended.
Nor are women's career aspirations related to
their career salience. However, when masculin-
ity of career and plans to continue education
are considered in relationship to career sali-
ence, we find that the higher the career sali-
ence the more likely the woman is to choose a
traditional male occupation and to plan for
graduate, professional, or other training with-
in the first four post-baccalaureate years.
Innovativeness of career was also found to be
related to selectivity of the college attended.
Thus, we seem to have two career tracks for
women~=the nontraditional track most often pur-
sued by the more career salient women, who are
graduates of the more selective colleges, and
the traditional track claiming more of the
non-career salient women. While the final
destination of the travelers is similar (level
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of caréer aspiration) the tracks follow differ-

ent routes with the more career salient taking
a longer route which includes more post-bacca-
laureate education.
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Chapter 8

SUMMING-UP

SUMMARY OF THE STUDY

This study is the third phase of a longitudinal
research project. 1In Phase I the author focused
on the relationship between career salience and
college type (women's, coeducational) and college
selectivity at the time of college entrance. A
follow-up study, Phase 1I, occurred at the time
of the subjects' graduation. 1Its prime concern
was whetlier change had occurred during the four
years of college on the variable of career sali-
ence. The current study, Phase III, was designed
for two purposes: (1) to further our knowledge
of women's career salience in relation to the
variables of college type and selectivity and

' (2) to expand the scope of the study to women's
career development.

To meet these goals, four major questions were
addressed:

1. Is there a relationship between career
salience and type of college attended

Q ' a3 :1‘32’

{ lil'-hi



(women's, coeducational) one year after
graduation? '

2. Which educational background, career
plans, familial influence, and paren-
tal background variables can be used
to predict career salience?

3. wWhich variables (educational back~
ground, career plans, familial influ-
ences, parental ‘background, and 1979
career salience) can be used to pre-
dicc career involvement one year after
college graduation? '

4. 1Is there a relationship between level
of career aspiration and the type of
college attended (women's, coeducation-
al)?

Subjects for the study were the 1979 women grad-
uates of fifteen small, private, liberal arts
colleqges located in the north-eastern United
States. Although some of the colleges maintain
their histcrical denominational affiliations,
only those which ogerate as non-denominational
institutions were included in the study. All of
the colleges had a yearly comprehensive fee
greater than $3,500.00 when the study began in
1975, and offered a similar type of prograa.
Culleges were chosen to differ systematically on
two variables: college type (women's, coeduca-
tional) and selectivity level. An attempt was
made to have three colleges of each type for each
of three levels af admission competitiveness.
The researcher was successful in meeting this
abje~tive with the coeducational colleges.

The survey instrument used in the study contain-
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ed questions related to educational background,

career plans, familial influences, parental -
background and general reactions. Embedded in .
the questionnaire were the items comprising the

Life Style Index, a measure of career salience.

This index was developed by Shirley Angrist

(1971-1972) for her research with women college
students.

H
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One year after college graduation the subjects
were requested to respond to the researcher's
questionnaire on a voluntary basis. This
questionnaire was mailed directly to the 2,224
subjects, with a return envelope, wo weeks af-
ter an initial letter telling them of the study
and requesting their participation. Nonrespond-
ents received a maximum of three reminders to
return the questionnaire. These reminders were
sent at two to three week intervals.

To respond to question ., analyses of variance

were employed. A two-way analysis of variance
was conducted on the women's and coeducational
colleges at the selective and very selective ad-
mission levels. The finding that subjects grad-
uated from women's colleges at the very selective
level maintained their lead in career salience
over their counterparts at coeducational col-
leges is important. However, it is also impor-
tant to note that this same group had a greater
decline in career salience during the first

post -baccalaureate year than any other group.

No significant differences were found between se-
lectivity levels nor was there an interaction be-
tween college type and selectivity.

A one-way analysis of variance was perforred on
the coeducational colleges to test for differ-
ences in career salience among selectivity levels,
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~ Graduates of highly selective colleges were

found to be more carzer salient than those from
the other two groups.

Regression analyses were used to identify pre-

- dictors of career salience from among 34 attitu-

dinal and behavioral variables, question 2.
Separate analyses were carried out on the two
variable types, followed by an analysis on all
34 variables. It was found that seven variablec
were consistent in entering the regression equa-
tions. These variables indicate that the career
salient woman generally has a mother who is em-
Ployed and she does not perceive that her mother
criticizes her unfairly. The career salient wo-
man considers having a career important to her
personal satisfaction and reports that she feels
certain that she'’ll pursue her chosen occupation.
In order to achieve her occupational goal, the
career salient womwn tends to continue her educa-
tion during the fi.sc post-baccalaureate year.
She supports equality for the sexes both in the
workplace and the home.

Factors predictive of career involvement one year

"after college graduation were determined through

discriminant analysis, question 3. f%wo analyses
were carried out. First the discriminant func-
tion differentiating between career involved and
non~career involved women was found. Career in-
volved women were defined as those women whc re-
perted being employed in their chosen career or
are continuing their education to prepare for
their chosen career. Women not meeting these
criteria were classified as non-career involved.
In the second analysis a second dependent vari-
able, commitment, was used to differentiate among
career involved women who prefer to work, career
involved women who prefer not to work, non-career
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involved women who prefer to work, and non-career
involved women who prefer to remain non-career
involved. Results of these analyses indicate
that the single wost important factor predictive
of career involvement one year after college
graduation is whether the woman has consciously
(actively) chosen an occupation rather than fol=-
lowed the course of least resistence. This was
true for both analyses, but in the second analy-
sis the woman's career salience score in 1979
also was important in discriminating between the
disparate groups (career involved women who pre-
fer to work and non-career involved women who
prefer not to work). In the four-group discrim-
ination, the second discriminant function was
significant and differenciated between the career
involved women who preferred not to work and the
non-career involved women who preferred to work.
Important variables in the function are certain-
ty of pursuing one's chosen career and innova-
tiveness of career.

Question 4 was designed to assess differences be-
tween colleqge types using "occupational level as-
pired to" as the dependent variable. Analyses of
variance resulted in no significant differences

between college types or among Selectivity levels.

Exploratory analyses indicated that "occupational
level aspired to"™ also was unrelated to career
salience.

Further analyses were carried out using innova-
tiveness of career and pursuit of graduate educa-
tion as indicators of career aspiration. Both
factors were found to be related to career sali-
ence; the more career salient the women, the
more likely she is to have chosen a male domi-
nated career and to be pursuing graduate or pro-
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T fessiomal educa*ion. Innovativeness of career
.. was found to be related to selectivity of col-
" lege attended; graduates of selective coeduca-

tion colleges were significantly less role inno-
vative than graduates of the other coeducational
colleges. No differences in innovativeness of
career were found between college types. Nor
was pursuit of post-baccalaureate education re-
lated to college type or selectivity level of
college attended.

Women's career aspirations is a difficult con-
cept to operationally define. More research
needs to be carried out to give us a better un-
derstanding of women's aspirations. At this time
we know that there are no differences in the oc-
cupation level aspired to by high career salient
and low career salient women. However, the high
career salient women tend to pursue a male career
track while low career salient women tend to pur-
sue traditional female careers.

RELATION OF FINDINGS TO PREVIOUS RESEARCH

Impact of College Type on women's Career Achieve-
ment

Career salience {(the priority ascribed to pursu-
ing a career) is a prerequisite to both carcer
aspiration (level of attainment serving as a goal)
and career involvement (the pursuit of a career) .

My earlier research (1977) indicates that at the
very selective level of admission competitiveness
women enrolling in wowen's colleges are more ca-
reer salient than their counterparts in coeduca-
tional conlleges. Does this account for Astin's
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finding that-"wnmanlsmcollegas_iacxaasa~:hs~"_ﬂm_“¢__wh~_;;

chances that women will obtain positions of lead-
ership, complete the baccalaureate degree and as-
pire to higher deqrees” (Astin, p. 245)?i f
Astin is-correct, we might anticipate finding
greater differences in carcer salience between
college types. 1In reality the groups are more
similar now than at either of the two previous

.assessments of career salience.

However, other researchers (Brown, 1978; Oates
and Williamson, 1978) have noted that there are:
differential effects depending not only upon col-
lege type but selectivity of the college. Their
results indicate that the positive effects of
women's colleges accrue to women graduated from
the highly selective institutions which are not
represented in the current sample. Perhaps their
ahsence from this study explains the minor dif-
ferences found between college types. In effect,
this study may have verified the work of Brown
(1978), who found the effects on career plans

and self esteem are positive for highly selective
women's colleges, and Oates and Williamson (1978),
who reported that most of the women's college
achievers are graduates of the Seven Sisters;
i.e., the highly selective women's colleges.

Factors Predicting Career Salience

When Angrist (1971-72) developed the Life Style
Index she built the instrument upon the assump-
tion that women committed to a career are strong-
ly motivated to prepare for and work in their
chosen occupation. She further theorized that
the desire to work must be strong enough for the
woman to view herself as a carcer woman and to
develop a life style that pernits her to work.
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To tap these factors, the instrument contains

- gew . questions related to the interacting vari-
" ables of marriage, children and family income.
Other questions deal with: (1) the pursuit of
post-baccalaureate education, (2) desire to
work full or part time versus concentrating on
home/family or involvement in clubs, hobbies,
volunteer work, etc., ({3) goal fifteen years

" hence (married versus unmarried, children versus
no children, career versus no career) and (4)
importance attached to the chosen occupation pro-
viding freedom from close supervision.

This research has validated the question related
to pursuit of post-baccalaureate education; high
career salient women are more likely than low ca-
reer salient women to continue their education
after receiving a bachelor's degree.

In this research we have also seen that career
salience in 1979 is a variable predictive of ca-
reer involvement in 1980. This is to be expected
if Masih is correct in asserting that career sa-
lience is determined by (1) career motivation,
(2) importance of a career as a source of person,
al satisfaction, and (3) ascription of priority
to pursuit of a career among other sources of sat-
isfaction.

Predicting Career Involvement

In Angrist's (1971-72) assumption that women com-
mitted to a career are strongly motivated to pre-
rare for and work in their chosen nccupation
"ehosen® needs to be emphasized. Havinyg chosen a
career was the prime determinant of career in-
volvement one year after college graduation.

This means that women actively and consciously
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made a choice émonq occupations. They did not
just flow with the group or take the first job
offered to them irrespective of the area.

Characteristics of the chosen occupations are
also predictive of career involvement. Wowmen are
beginning to value occupational characteristics
that formerly were considered only by men. With
the greater numbers of women entering the labor
market and shouldering the responsibilities of
supporting themselves and others they are begin-
ning to think about the security and stability
offered by the chosen occupation as well as the
prestige it affords them. Recent work by Astin
(1980) indicates that high salaries are becoming
more important to women. This is not reflected
in this study and may be related to the fact that
these women are experiencing some conflict be-
tween the traditional female role and the femi-
nist expectations of the modern woman.

Career Aspirations of Women

A major goal of this study was to determine
whether college type was related to women's ca-
reer aspiration. In attempting to meet this goal

“the traditional organizational structuvre was pre-

sented and women were asked to indicate their as-
piration level. No differences were found between
college types or among selectivity levels. Ad-
ditional analyses to determine whether there is a
relationship betwren "occupational lewvel aspired
to" and career salience also resulted in no dif-
ferences,

A review of the literature revealed that other
researchers have employed a variety of variables
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to measure career aspiration. Astin (1977)

- found that women's colleges have a positive ef-

fect on women's career aspirations. Brown
(1978) verified this finding and ephasized that
positive effects were most siy.uificant at highly
selective colleges. These researchers used pur-
sult of graduate education as their criterion
of aspiration. Using pursuit of graduate edu-
cation as the dependent wvariable in analyses of
variance to compare college types and selectiv-
ity levels did not validate the previous re-
searchers’ findings. No relationship was found
between pursuit of graduate education and col-
lege type or selectivity. However, pursuit of
graduate or professional education was directly
related to level of career salience.

Another researcher (Tangri, 1971, 1972) used
role innovativeness (pursuit of a male~dominated
occupation) as a determinant of career aspira-
tion. 1In the currént research this variable was
related to level of career salience and college
selectivity, but unrelated to college type.

A third indicator of career aspiration is pro-
posed -- highest cgree anticipated. Data was
not available to test the relationship of this
variable to college type, selectivity and level
of career salience.

As we learn more about women's career develop-
ment and involvement we may develop a greater
appreciation of the complexity of women's lives
and the factors which motivate them. Only then
can we develof an appropriate measure of women's
aspirations.
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IMPLICATIONS

Knowledge of the interrelationships of career
salience, career involvement, and career aspir-
ations has implications for counseling young
women and for college program planning.

For Counseling Students

Career development and career education have
mainly become of concern within the past few de-
cades. Super's (1957, 1963) work has. been fore-
most in this field. His major tenet is that in
choosing a career and implementing it, the in-
dividual is putting into operation his concept
of himself. Six distinct, sequential stages to
an individual's work life have been defined by
Super. (1) Explbration, which takes place
during adolescence when a self-concept is being
developed. (2) Reality testing occurs as the
individual moves from school into work. (3) The
trial process takes place when the individual
tries several jobs sequentially while searching
for the career that best fits his self-concept.
(4) when the self-concept is implemented in a
congruent job the person is in the period of es-
tablishment. (5) After a career is established
it needs to be preserved and the maintenance
period is reached. (6) The years of decline in
the work world lead up to and include retire-
ment when the individual must adjust to a new
self that does not include employment.

Super's work laid .the foundation for career de-
velopment theory. More recently Sheehy (1977)
popularized the concept that there are predict-
able crises of adult life when Passages was
published. However, we still do not have a model
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of women's career development eminating from a
longitudinal study of women. There is increas-
ing interest in this subject and eventually it
will be developed.

Meanwhile, there is a great need for non-sexist
guidance and counseling. Although this study
can not create the needed career development
model, it does provide some insights that may
be beneficial in the counseling of young women.

The degree of commitment a woman has to a career
and the innovativeness of her career choice
should be taken into account when a woman ,con-
siders prospective colleges. It appears that
the higher the selectivity of the college, the
more role innovative and more career salient are
its female graduates. Counselors need to be
aware »f this in order to steer young women
planning to enter traditional male careers to-

- ward institutions which are more likely to sup-

port and encourage their career choice. They
also need to be aware that many career salient
women choose women's colleges because of the
opportunities they afford women to develop their
potential in an environment free of male pres-
sures and replete with female role models.

Career counselors should be aware of the fact
that the active (that is, conscious) choosing
of an occupation is the single most important
factor leading to career involvement of women
one year after college graduation. Women whose
career choice is determined by the road of least
resistance or an act of fate are less likely to
be career involved in the first post~-baccalaure-
ate year and less prone to career commitment
than women who have actively made an occupation-
al choice. Thus, the work of counselors in
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helping women make these choices about their
future is vital.

For College Program Planning

Both women's colleges and coeducational colleges
should consider the results of this study when
evaluating the responsiveness of their institu~
tions to women's needs. Women's colleges need
to reexamine their programs. Are they really
enhancing women's career salience or is it only
an illusion? They need to focus more on the
interests and aptitudes of their students as
well as the needs of society. They need to in-
vestigate the possibility of offering programs
that utilize their traditionally strong academic
background, but add a practical and saleable
dimension to the education of their graduates.
Hood College has demonstrated that this works.
More recently Wilson College.has used this tac-
tic to revitalize itself after its near demise.

Coeducational colleges, as compared to women's
colleges, have 2lways had a wider range of pro-
gram offerings in order to respond to the in-
terests of their male students. Now that women
are increasingly entering male dominated occupa-«
tions they are more likely to enter traditional-~
ly male programs of study. Are these programs
open to women both psychologically and academi-
cally? Or, are there invisible barriers to hu-
man competence? These questions need to be faced
honestly and an awareness of both wamen's and
men's needs developed among faculty and students.

When evaluating programs at all institutions the

need for counseling should be scrutinized. Wwo-
men are graduating from college and being buffet-
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_leading to marriage and children.

. puses.

ed by the two-fold pressure of society to es-
tablish themselves in a career and to simul-~
taneously establish a heterosexual relationship
While many
women have consciously chosen to accomplish the
first objective before pursuing the latter, or !
to curtail part or all of the second objective,
they are loocking for ways to combine the two ¢
goals. In addition, they see their needs for !
counseling in the two areas separately as not i
meeting their needs. . ‘

In meeting women's needs for counseling perhaps i
we need to train more women to counsel women.

We might also consider whether mentoring and
networking among women can be fostered on cam-
Because women have not traditionally had
the support of a network growing out of a mentor-
ing relationship they feel stranded when they
enter the labor force. How can the necessary
support systems be developed?

NEEDEC RESEARCH

Results of this study raise several questions
for further research. These questions will be
discussed under major topics.

A Model of Women's Career Development

In recent years the'surge of wmen into the
workforce has piqued our interest in women's
career development. Oneill, Meeker and Borgus
(1977) have attempted to diagram the factors
which they hypothesize may affect the socializa-
tion, sex role learning, and the career choice
processes in college women, Fiqure 1 (Chapter 2).
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While the placement of several factors in the
diagram might be questioned, it is generally
agreed that socialization and sex role learning
processes lead to the woman's self concept.
That self concept may embody, ur lead to the de-
velopment of, a vocational sex role and career
orientation (salience). These culminate in the
woman's choosing a career, the key act which
predicts career involvement. Therefore, career
choice should be followed by career involvement
on the diagram.

It is at this point that our knowledge of wo-
men's career development becomes conjecture.
The recent movement of women into employment
and their longterm participation in the labor
market in spite of marriage and children sug-
gests that these traditional obstructions teo
women's career involvement may be less potent
obstacles than in the past. 1If this is true,
we need to question whether women's career de-
velopment is becoming similar to that of men's
career development. Or, alternatively, are wo-
men's traditional roles and responsibilities
still so powerful an influence on their career
developrment that a new model of career develcp-
ment must be tendered for females? In order to
respond to these questions, we need to conduct
a longitudinal study of women which extends
throughout their adult years.

Instrument for Assessing Career Salience

The items on the Life Style Index are designed
to assess the importance of a career to a woman
among other sources of satisfaction in her life.
Of particular importance is the priority she
ascribes to a career by her willingness, or ef-
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"~ fort, to arrange her life around husband and

- children, irrespective of family income, in or-
der-to pursue a career. In fact, seven of the
items on the instrument relate to husband and
children. 1In view of women's changing role in
our society, (more extensive employment, mar-
riage at a later age, fewer or no children,
etc.) the instrument may lack validity.

‘Development of a more timely instrument needs
to be accomplished. Deletion of some of the
husband and child relatéed questions and the

addition of questions found predictive of ca-

& reer salience in Chapter 5 might produce a more
: valid instrument.

This study validated the question regarding
pursuit of graduate or professional education.
Other questions need to be validated. Only
careful research of a large sample over time
can achieve this goal.

Fluctuations in Career Salience

Over the course of the five years these subjects
have been studied, it has become evident that
career salience is not a stable personality
variable. Thus, we must question why scores in-
crease from college enrollment to graduation and
then decline., Are these variations an artifact
of the Life Style Index used to measure career
salience? If so, we may need to modify the in-
strument or develop a better one. Other reasons
for investigating the validity of the insttumgnt
are presented in the preceding section.

Fluctuations in career salience exhibited by the
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subjects in this study may result from the con-
flicting expectations of society that women
both commence a career and develop intimacy dur-
ing the first few years after college gradua-
tion. wWhen Klemmack and Edwards (1973) studied
women's career aspirations they found that fam-
ily background variables (father's occupational
jtatus, mother's work, and size of family of
orientation) were mediated by more current
issues related to the development of intimacy
and generativity. This appears to be true of
the subjects in the current study, also. Women
reported experiencing conflict between pursuit
of a career, marriage, and children. When ex-
amining the responses of married women regarding
factors influencing their careers during the
first post-baccalaureate year this was s:riking-
ly evident. Married women reported that their
careers were relegated to second place and they
found themselves supporting husbands in gradu-
ate or professional school, following husbands
to geographical areas where pursuit of their ca-
reers was difficult, and a myriad of other fac~
tors that inhibited involvement in their chosen
careers.

More research focused on factors affecting wo-
men's full labor market participation is needed.
Only by identifying these factors and their re-
latjonship to career salience can we determine
whether or not they are responsible for the ob-
gerved fluctuations in the variables at differ-
ent points in time.

Impact of College Type on Career Salience

In Chapter 4 it was noted that differences in
career salience between subgroups of the sample
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o mv swauor one year af:er college graduation
""than they were either at college entrance or

- eollege type are disappearing? 1Is the career
salience of women's college graduates waning af-
ter four years of stimulation? What are the
effects of being educated at a women's college?
- °  Are some of the effects that impinge on career
'~  galience long term rather than short term?

- 'nbasurinq Women's Career Aspirations

This research unsuccessfully attempted to meas-
ure women's career aspirations using occupation-
&l lavel to which women aspire. The variable
was related neither to college type, selectivity
of college, nor career salience.

’Suié;g y‘z

R T
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Alternative variables that might be indicators
- of career aspiration level were explored. Inno-
A vativeness of career (pursuing a traditionally

: male career), continuation of graduate or pro-

é fessional school and highest degree expected are
possible indices of career aspiration. These,
and other, possible indices should be studied
further. We need a reliable and valid measure
for this complex variable.

| AR AR
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€. Holps v with vy
problerm ¥ s 3 4 -]
£ Often crilicires me '
tnlanly L] 2 3 [ )
G 1 a gond listener 1 2 3 e ]
W, Has bitie free tinw 1 F 3 4 $
60  How nnportant was i 1o your father that you grvhseted from colleqge? (Cirtle nar)
@ ot spplicable 3 somwwhst ynanparfens
1 vary imgortant 4 VY UNNRDOIt SN
2 somewhat important
81 How imporiam is it 10 your fsther that you pursue 2 caveee? (Clecle oned
] not applicable 3 soRwwing? unwTOriant
I pevy inporiant 4  wevy unimpnrtant
2 somawhat inportand
0
F{‘T" -y
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Q. zmmnmmmmmmwm.mm»m

o4

eaet impact (DoNtive or Regstivel on youwr carewr plane? Posss expisin.

M

fiws samvey ® parl of 9 eeteeeng seves of studies | plan 10 Carvy out in order to bearn
hnw wmen's Cews deweion anvd the facton wheh influance thelr career developeent. |
wouid be cnteresied = your npmon an (he topic and the iy of rmesrch needed.

t would auprecste sny Conwmanis you want (o add aboert this qrisstronnare, the Carree
Devrtnpment Stinty oF slwrt yourgeif

THANK YOU FOR YOUR HELPY
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U A

Zanlagy
17 Oiher Biological Science
BSUSINESS -

Accountng
72  Buinrn Administration igeneral)
21 Fimance
M Msketng
25 Management
26  Secretansd Sturhes
27 Othw Businews

IDUCATION

31 Busmwra Echarstion

32 Elemwniary Educanon

33 Minic o Art Eduration

34  Physcal Eciratinn o
Recrceton

35 Serondary Eduration

33 Specal Education

37 Other Education

ENGINEERING
41  Aronagicsd o Astrongutical
Engrernng

41 Gl Engrrenng

€3  Chmrocs Engmeering

44 Elevirecsl nv Elactinmr
Fngrenmg

45  hudusiogl Engreerag

48 Mechanesl Engiwening

47  Otber Engurenim

12
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1ECHNICAL

81
42

n
-l
85

mINTatOnal reistmad
Peyecholnay
Sacl Work

Sorntogy
Owher Soril Scwnre

Buriing Tractes

Date Processng o Camgrster Proageam
awng :

Dratting or Devgn .

Etertromey

Other Tochreral

OTHER FIELDS

o
a2
92
o4
o5
6
97

_Agculinme

Conmerunvessions {Rade, TV mir}
Cormguster Serwewe

F oereley

1. s [ nfosrmnend

Militay Sewnre

Oshee Foekl
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OCCUPATIONS
Accrwntant o maiitor p &)
Asrtutectire o uchen plannes M
Artist (pansteng, scedpture, ot¢ § »

Dankar v fmancww
huyer or purchawng agent
manaaee or sdmiragtrotor
Butrtt  OWner oF Drogretor
Barermes  pushia relatons or
e tneng
Betanmgs iy work
Capontey
Clergy or relgrenn ke
Clrrical worker  seCratary. stern
b, typest. o hookkoepes
Clerical wonher  ofher
Coorwneecial artit, desgnes, ifeentsier
Comnnanwrataons (Ragn, TV et}
Comynitnr programemes oe anatyst
Coanstrction cealtsman (rnt elsewhen
rinvhed)
Conpririor - @asdanre, fomely of

[T, 2
Buwrarss
[ L)

swchool

Dentnt inchadng or thostontist

MNraftsmen

Deswer  trach, taxs, of s

Elcteian

Engiimne

Fatney worker (not ehewhers
risessfond)

Fom v ranch ahotes

Farn of 130Ch ownnr v manager

Foreman (Nt slvewdwen classileg)

Fruester rremiorvationat, foh o
welifltle spor o ing

Cruetrvnent ollrcal aftvunntcgtior,
o ot can

Hosue ercnamest 0 detsttan

Heneorinabey (10 Sorrwm}

Lawyes ne judge

13

135

28384

238288
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Libearion or sechivist

Lahorer {umbkilled or servi shitid)

Law saforcement offices

Mathrmaticran, satntican, or ariuary

Mechane:, machinstl, or repaismen

Mbstary (cores)

Newse

Optametrist

Porformng setist, smsictan, o7
entertginey

Pharmacist or pharmacologt

Physicran o mugeon

Phervbes

Paycholagist (elimician or therapist nnly)
Sctentific Retearcher

Service worker  Private howshnid
{mwid, cook, et}

Servecs worksy - Protactive {other than
taw snforcanent)

Service mwher other

Skifled iradwemen {not ehewhere
chassitioct)

Socisl, welfare, or recreation warkes

Yoocher, prolessos, or strminbtratns

Tescher o7 achmicnitratw - sacowwiy

Toacher or admmntiator  elenwriary

Teoochar or educstionsl qpecialist  athe:
than shove

Techmician or trehaniogest (health)

Techwrican or technalngsst {ather)

Thermpest iphyscal, ocougsationst,
swach)

Veternanan

Writer, ournalist, sntapreter

Qthver corupatenn
What) -

r
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