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Dedication '

This guide fs dedicated to “"those children
that are more fascinsated by their own marks
than they ars with the sarks of others. They
leave their sessages on refrigerators, wallpaper,
soist vindowpanes, sidewslks, and even on paper "
{Graves, p.4). Writers "are in love with life,
and it is thefr firet lowe, All its color and

sovement attract their eager attention” (Tagore,

as quoted by Cullum, p. 3).

e



O

ERIC

Aruitoxt provided by Eic:

Introduction

Subject:

Purpuse!

Form:

Spraker s

Aundience:

Creative writing should encoursge original thought and
imagination. For the purposes of this guidebook, fiction

{s defined broadlv as non-factual prosec.

We hape this guidebook serves as a ptimulus and as a

——

brglnnlq&rsuurcebook for i{ncurparating creative writing

futy the classrooa.

This gyidvbuoh susmarizes the best fdens and resovurces

we Tound.

Woe're trachers whe are learning to do a better {ob of

teaching creative writing.

Thins book {s for teachers at all grades and from all
subject areas who have an awakening interest in teaching

(reative writ ing.
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Philosophy

“Creative writing fs an art, the art of thinking and
feeling and apprecfating the magic words and ideas.

Like the tesching of an art, the primavy goal of teacher
ts to nurture, challenge, and encourage developmenc of

the talent of sach individual. It is through creative
writing that childrem revesl end find their inner selves,
their talents, i1deas, hopes and goals " (Spencer, p. vii).

We believe that students in grades K-12, can be fine writers of
fiction. They come to school with many experiences in language; snd,
therefore, it's possible to guide these langusge experiences into &
fictional forw.

Although students in the middle and higher grades are capahble of
imaginarive writing, they need experiences (n characterization, voice
ARTcement and the opportunity to write more. Two wavs we hope (o provide
and vnhance these experiences sre through developing good writing
sxsigmsente and through the reading of good models.

Studonts need to exgress themselves freely in thelr aassignaents,
and {n our evaluation cf their creative writing, we must establish an
aprn armosphere so students feel secure in thelr opinions. In gencral
our purpowe &8 tvachers Is fo help studentst

cunleash the forces of expressjon,

~dwsken awnuftivities to selves and others.

-ellf.r?lpwnﬂﬂn to {deas and events.

-prod awareneis of feclings and sensatioma.

—wtfer forme and tonls for combining words (Frank, p, 22).



Overview )

“An tuuuuvi tescher £inds or arranges inoumeradle
opportung moments for childrea's writing. 'A practical
teacher maistains variety in the types 2f wvriting norsally
raquired from children. The tescher who is both imsgina-
tive and practical int:rwesves varied types of writing with
vartety in life experiences ™ (English Carriculum Study
Center).

This guide is recommendad for cmm.’ E-12, who have little or
no superience tesching creative fiction writing. Na have designed
ssmple 1n-§n plans for writiag short stories, fadles, myths, msysteries,
science fiction and Marorical fiction, Othur typss of fiction sot
covered in lasson plan form sve foumd ic Appndix 3, Plot, setting,
characterisation, mood snd coaflict are tools used by the ficttor writer
thet we included fn our lesscn clsns. Other elsments the fiction writer
uses are defined in the glossary on page ¥s have obtained ssmples
of studsnt writing for parts of thts guide. A teachsr mey ude the
samples as s reference poiat for their ows students' writing.

The lesson plans in this guids are written om the premiss that the
writing procass of pre-ariting, composing and revising/editing is used
for evary assignment. Vor a detailed dsseription of the process, w
refer you to the Wisconsin VWriting Project Guide estitled, A Cuide to
Teaching ths Writing Process from Pre-wxiting to Zditing (Smelstur, 197§).

Five elamsnts we considered when designing our lesson format were!
subject, purpose, fors, spesker snd sudfence. 37 carefully considering
thesa elsmments when criating assigments, & tascher provides students

with a firm structure frem which to write. “Properly prasonted and



properly balanced, akill knowledge gives crestive 1dml the necessary
framework for their wost effsctive displsy” (Jackson, 1979).
five slements to coasider vhen designing fiction =ssignments:
Subject The topic sbout which ons writes (i.e. space iuvaders,
aninals).
Purpose To estertais, persuade ot infors.

Short story, log, diary, mystery, stc.

d
]
i

|

Uigypoint fras which the story is being told (i.e. character,
farrstor).

Audisnce Resder
a. the writer himsslf or herself
b, & known sudience, present
¢. & koown sudience, not present

d. an sudisnce not Prasent about which moat information is
not known but may be assumed,

Changing audience and sudjict in ths lesson plans we share cin
give you s wyrisd of other fiction writing sssignments. A Guide to

Teaching ths Importance of Audience snd Subiect would also Lslp you in
this endesvor (Smelstor, 1978).

10
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" Activities , | | .
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SHORT_STORY

shore Story (Kisdergarten Exacple) .
o _ _Sublect. Yerpose _ Spesker  Audtence

shore ‘sgory stodent to satertsin student wider known

{wish story) choosas

Fre~wriiings b
1. Ask students Now msuy of tham have ever wished they were scoevas
eloe. Have stodesnts share occurrences.
2. Mead sioud, Sylvegter sad the Nagic Pabbls, by Williss Stetg.
3, Prepars two chartes Tagpls _snd Things on ons chart and

Beginning, Niddle, Eo om the other chert. )
4. Ask who wanted to be somsthing eise in this story? (Sylveste:,)

Wriie 1t oo the firss chart. Whas happened tc Bylvestes st the begisnic
of the story?! (Show pages 1-4.) ‘l'gnt snswers oo sscond chart under
Sextoning, What happenad is the niddle of the story! (Show pages 9-22.)
Chart snswers under Middle, Vhat happeas at the end of the story? (Show
pages 23-29.) Chart snawrs undsy Dadings.

Explain that all stories have a deginning, middls sod end l1ike this

%, Chart typas of people or things the ehm may wish to be on
Chart 1. Select one of the peopls menticned to shov s Baginning, Niddls,
sod End on chsrt 2.

6. What would I do 4f [ wers a principal at the begluning of ay
day?! (Chart.) Niddis? (Chare,) End? (Chert.)

11




7. Follow thyough with a few more pecple or things.
8. Have students dictate their stories to you and chart or write
indSvidusl stories to De meds luto bock form.

Short St Gx

m.msmmm_

short story sequal to to antertain omiscient 7th, 8th, Sth
Light in aarvetor grade students
the Totest

Pre-writings

he follrwing steps occur after the resding of Conrad Richter's
Light in the Yorest.

1. Two students, who have besn assigned in sdvazce, will role~
slay the parting of Trus Son snd his Isdian Father.

7. Cive the following aseigmments “Write a short story ssquel to
Light In the Forest. Tell your story, which will ba read by a teaw of
junior high -cudmu‘, az §f you ars an amniscisnt aarrator."”

a. You mz decide whether to present your characters directly

"

or indirectly.

b, You must decide 1f the setcing for your sequel is in the
foreat, a city, or a ssall town., Kesp in mind that sstting
detalls suat be accurate, and you way have to do some
resesrch for information.

Will the setting be True Son's entagonist or will therte be
othar characters? Will your setting reflect True Son's
feelings? (Pathetic fallacy.) ‘

1.~ Remesber! Thars must be a conflict,

d. Try to kesp the "flavor™ of your story like the original.

+
3. To illustrste wlnt\\w:mdml:l 1ist 10 metaphors and
sinties {rom the novel which uves an s Lo make comparisons. Also,
have them list 10 Indisn nemes or words from the novsl.

7
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o 4o Have students pair up to drainstorm idess for their plots and
sectings.

After bratfnstorning, students write individual stories which will

be peer edited snd put foto final form, These stories will be read by

s temm of junfor high students who will select the bost 2 (4, 6, 8, 10,

vhatever you choose) to be bound snd sdded to . permsnent collectiom.

.

Shor: Story (Fleyeath Grade Pwample)

form Subiect Puxrpose Sp-eaker Aodience
short wstory <enior’s 14t  to entertain 3xd person poers
3y 8t @ Dew sall group
hgh school
Pre-writing:

1. As a class, create 3 characters. Srainstors together about
their dress, speech, envircmsent, hobbies, morals, actions and thoughts.
Put these on the board so stndents can refer back to them as they are
writing.

7. Prom the 3 charscters, choose 8 pProtagonist and an antsgonist,
Almo, select dynamic and static characters.

3. For establishing conflicr and types of conflice, drainstorm
fnc {dents that could occur on this kind of day. Again, lcave these
on the board for reference.

4. Define plot and theme for students, Then permit students

‘

to develop these independently.

5. Read eloud the opening paragiaphs of 01d Times oo the Missisaippi

L
by Mark Twain which providss a good tilu:cr.:ion of mood and the i{mportance

of setting.

-~ 13
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Upon completion of the rough drafts of thefr stories, students

would peer adit. Ewxplain the nesd for consistent point-of-view, and

how to use effective dialcgue. Have students check for these things
along with spelling and mechanical errors.

The following day students read their stories sloud in small groups,
listening for flow and development of plot. Point cut how these two
variables influence the stories.

Varf{ations

The following activities can prepare students for wriring short
atories. Use the exercices to familisrize students with the elements
of plot, charsvterization, mcod, theme, point-of-view, voice and to
practice putting them together for their short stories.

Developing avareness of plot

Pre-writing:

Find « stimulating introductory paragraph frou a magazine short
gtory. Brainstorm with class the possible plot lines, discussing
verinimiiltude and "cheap” tricks { f.e. a3 surprise suicide in the
last parazraph), Students complete 8 story line as homework and then
try 1t out for believebility on a partner the next day in class. This
activity wuuld best follow some classwork on anaMysis of successful
plote from iitersture (Wood, 1979).

Seveloping awareness of plot

Pre-oriting:
Peruse the want ads parsonal section to {ind intriguing ideas for

plut developmant, Students select sn ad that piquen their (mpsgination

14



|
and develop & plot outline. This exercise works wvell with charactar

development, also {Brickman, 1975).
! )] 8 8
Pre-writingt
Divide students mm-m of S or 6, Assign a "qoed" to sach

group of have studants deternine a group “aocd™ using adjectives liks
"dafeatad,” "foyous,” "sintster,” etc. After discussion, esch group
| writes a parsgraph'to descride a picturs, object or place according
to rheir group mood. Resd the paragraphs aloud to the class and
discuss mathod, objectivity, and atetraction. Individuals could do
aimilar sctivities ss homework, writing two similar paragraphs with

different moods (Lund, 1975).

«
Tale (E th Grade
Yorm Subfect Purposs Speaker Audience
fairy tale student to entertsin 3rd person pears oY
{(fantasy) chooses . of the time younger

and culture children

|

Pre-writing: |
Pind different verpicnw of the sase fairy tals; interesting contrasts
are availabie 1f = uh; from different cultursl backgrounds are
vsed (i.e. The Cingerbresd Boy has a Norwsgian version with a p;ncau. a
Russian vcr;m with a bup, & Japsnese version with a rice cake [tewig, p.
1741), Discuss cowsmon festures (rhempe, charscter devslopment, stc.) and
. examioe dﬂfemm which reflect the diffsrent cultures. Students can
write their own fairytale using the same charscters but varying the

culture, plot or thema. Studants wight choose to "identify an sudience of

10
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younger studente and give dramecic readings of their fairy tales for thie
sudisnce.

Variat

Exmtsation of a fairy tale piot Iine will meke a good inrreduction
to plot 1o the short story. Flot developmeat can be essily 1dantified in
a fairy tsle. The graph Dalow csn be used to visually aid students in

this sctivity.

L) Climax

Conclusion

(Rasolution)

FARLE

Fable (Third Grade Exasple) .
Form - - Subiect Purposs _Speaker _Audignce

fable student to entertain student students visiting
{animal story choosss ) i. M. C,

with a woral) .. A

Pre=-writing:

1. List an@ discuss fables studants have read, Poin?\ut cOmOn
characteristics of fables (i.e. soral, charecters are animals).

, 2. Read aloud selections from Assops' Fables and/or Lecnardo Da Vinci

Fables. Discuss the msorals in the stories.

3. Make two lists. _ €

11
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a. Ansmals in the stocise
b. Rumes charsacteristics and/or prodlems
4. Using fadles to dwmwantrate, dfscuss thass charscteristice. A

a. 1s a shoxt story.
bd. Isvolves safmsls that calk,
c. Presssts a conflict detwess two chsvactars.
4. Provides for the coafliet in sowe wmy.
s. Teachss e lssscn cor moral. |
€. Specifically states ths moral. ",
5. Aak students toutnﬁd..rmmu.ugumm-!u tdsas.
6. Collect fadles, lemisste snd put them is Dook form for the clase
1ibrary.
Yartactons
K-12
Recommend children prior to third grade have experisnce rsading and/or
listening to fables.
-9
Students may enjoy writiog febles with clever, mmusing, or silly
“aorals . For instapcs, & story which might normally conclude, "Don't
look & gift horse in the mouth” mey inetesad sppropristely wasm, "pon't
let & gift horse look in mr‘mthl" Thess eilly fables night be called
*faiblse © ( K14 Stuff, Yorte, Fraok and MacKecsie, p. 296 ).

The Bully Porpoise

In an asusrium, & porpoise was bullying all the dolphins, Especially

the badies. Ons day one of the aquarium kespers savw the porpoise bullying
tha dolphins. He lowersd the water level to two fest. The dolphine could

12
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ﬂmilyhmlut.htmmmnba.hmldm:aﬂ-
in two feet of water. No gave out ioud squesls,

m&mu:h“uwﬂmwmwtiumkuumy

wete sayisg, "Doa’t worry. We've berse, Tha squsvioa kespers put back
the watey to the correct lewel and the porpoise never dothersd thlklphm

agats.
It 1s hard to see a friend in scesons, until that someone is kind to
you,
Jesnifer Stillmsn, &th grade
HYTNOLOGY

Mythclogy (8th Grade Ssawple)
form - Subject _furpose Spsaker Audience

nyth Student to entertain one of the pasts
chooses goda/goddesses

{explan-
st’an of
how some-
thing came
faco exis-
tance)

Pre-wricing:

1. After a study of -yeho}oay. pairs of students drainstorm subjects
;aa speakers for myths. )
2. Rach etudent chooses & topic and s spesker.
3. Students vrite rough copisa,
4. Share rough ’ccvin with s partner.

a. Determine if the story has an introduction, body, and conclu~
sion. .

b. Cheek sentance strcfurs.
¢. Chack mechanice.
d, Check spelling.

5, Write fioal copy.

6., Proofresd finsl copies ia pagtners.

13
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1. mma:ﬂm.émﬂ)at.nﬂnmmh.

8. Nythe are rvead aloud by their anthars.

3, Sach group selects wse to davelop fnto & filmesrip wich narra~
tion. *

10. Croups work out detatils of fiilmetrip end narration snd present
myths to clase.

Yaxiation

Uxing the same steps 39 in 1-A, have studsnts write and {llustrace
their own myths. Partners can proofread final copiss, which ave bound
far 1ibrary or classroom use.

In s nass media class, s puppet show or vidso tape of one of the
syths could be produced for a live audience of young children,

Sse the ssction on "Fables” which s better sufted for lower

alemenrary students.
MYSTERY STORY

Mystery Story (Fourth Crade Example)

Yorw Subjsct Puypose  Spesker Audirace
short story student to entertain child as & display in the
(mysteory) chooses detective T™C with
selsction of
mystery bocks
1., Resd scme sdventurss from Encyclopedia Brown to the class to

stimulate :Polr thinking adout mystery storiss.

2. Discuss ths uss of cluss thyoughout the story to develop

suspenss .
3. ¥ill ao old briefcase with titlss printed on "cases” for mystery

storias.

14 19




tzmples: “The Case of the Niseisg Chelk"
"Ihe Case of the Miﬂ‘ J.eb,t"
*“Ihe Case of the UpsideSown Day™ ]

4. Eave studeats chocss & case, thick, sad wyite, Illustratioas
could accompany thair cases.

S, Ooce they've composed, sharsd, adited, wevised, and rewritten,
display the cases 1o the DIC elong with s display of wystery bocks
svailabls, .

Yagtations

%3

1. Read "Ransel and Cratel” to tbe students, and discuss clues.
Studants dictate to sa sfult or olisr student thair mystery story.

2, Use a tressurs hust for childven to learn to follow clves,

=12

1. Read eacapadss from Pick Your Owa Adventure books. Small groups
work togetber to write their vwn advantures and alternstive adventures.

2. Read an Agstha Christie book and graph clues to the solutios. p ¢4
setting or charsctsrisation is the topic of discussion, sagments from »

bdook may be more sppropriate.

The Cage of the NMissing Billfold

Coe dsy Candy walked umaxpactedly iato Jsns's house. "Nt Candy, say
systerisa?” ssked Jane jokingly!

"Yes, I came for your help,” said Cendy. When Jane saw Candy's facs
she asked, "You're serious sarem’t you?”

b ,* said Canlly. -

“Nell, ssplain what happmned,” said Jane,

“1 was st school practicing for the fitasss test from 2:00 to 3:00
while at howe my bouse was and somsons st have come through my
windov and takesn wy 3ilifeld,™ satd Cemlly.

"Why 4o you ssy through yeur window?” ssid Jase.

*Bacause thers ave foo outsife wy window,” said Candy,

“Ne1l," ssid Jese, "let's go tska & look.” Wheo thay got there they

13
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1ooked ceuznny at the footprints, They led from the nsighdor's house
to Candy's, ~
"Locks 1ike it could de Chuck NMartinmoo," sasd Jane,
"Mat 0 we do wowl” asked Candy.
"Co question Stn,” enswered Jane, :
.7 said Candy with enthustasm . "let's gol®
"iafit one sinute, is there supposad to be s ladder over there?”
asked lane,.
*2 don't think sol” said Candy.
"1 kaw, let’s tell Miw we found his finger-prints on the ladder,”
said Jane. .
"ON," said Candy, When they arrived they questiosed Chuck and said,
“You left !Wnumwm,ﬂmuqm."
"ntd sot, I was playing cards at 2:30," answerad Chuck.
be's not guiity,” sstd Candy,
, not so fast,” said Jane, “Ne's guilcy sll right!®™

SHOWET . oo
Jane and Candy never told Chuck the time

the 311f01d4 wes taken, He told thas.
(That was his sistake.)

Kila Pry
SCIENCE rICTION
Science Fiction (5th Grsae Example) :
Tors Subject Purpose Speaker Avdtence
short story  student to sntertsin etudent slemantsry
(science chooses students
fiction) (Displayed in

me)

Pre~Writing Activities:

1. In praparation for this sctivity have students read the story,
meddo Ski Credo,” from the Macmillan "R" reading series, Level 30,
Explorativns. ARy similar acisace fiction story say be used.

2, Have students draw s picture af what the alien from outer space
lookn 14ke. {Draw some conclusions from the story such as the fact that
{t had mors then 10 fingers and was covered with hatr.)

3. WNyite the storiec, vevisa, sdit, and rewrite.

16
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Teaching Plot:

1. Prepare a chart on the blackboard reviewing beginning, middle
and the end of the story as presented in the X-1 portion of this Guide.

1. Using books or stories the children have read, discubs the
beginning, middle and ent of the story and record findings on the chart,

3. latroduce the word Flot. Ask questions such as “What nakes the
plot interesting?” Refer to the probles in the story. Teach the word
conflict, an lmportant slement of the short story.

Science Fiction:

There atre certain elements that make scieénce fiction different from
ather types of fiction bDecsuse of Che elemsent of the unknown, the strange,
the mechanical., Setting and charscters are imagined. They may mnot
resemble anything we have on earth, Since scse of these elements may be
dif€icult for the children to come up with, mske charts and brainstorm
about the following:

Descriptions and unususl functions of mechanical things

freblems you might have on & trip ro outer &pace

Phvsical crharacteristics of other-worldly creatures.

Set up charts which review beginning, ridole, snd epd, and the charts with
1dean shout science fiction for children to refer to during the entire
frrocess.

The fvilowing story was written by Kathy Buchli, = f1fth grader, from

Deerfield, Wisconsin.

The New Planet

A Play)
Actorln:
Narrator Captain
Commander Yucko
Astronaut Yuckie
17

22



Scens 1. Earth st commsnd vese,

Rarrator: At the commend base in the United States, the astionsut
{s preparing to 1ift off {ato Outer Space. b

Comusndert “You are getting ready to lift off, do you knou your
nission?”

Astzonsuts "My misaton. . . A five~yesr missicn, to sesk out new
worids sod new civilizations, to Boldly go whers no men has gone before.”

Commsndert "Wyong sove, your sission is to go tc the new planet
that we have located out 1o space. To wia glory for you and your country.
You are & tribute to our coustry for volunteering.”

Astromsut: "Voluntssrsd? I wae ordered to go to the plaset!®

Commander: "Shut up and get in the jeep. 1'l1 drive you over to
the rocket.”

Scene 2. At the rocket,

Captain: "AMd, good to ses you didn't run away last night so you
wouldn't have to go up io the rocket.”

Astronsut: "It wes in my sind.”

Captain: "Vell, why didn'r you?”

Astronast: "Sir, you strapped me in bed so 1 couldn’e.”
Captain: “Ch yas, well, lst's let by~gonas be dy-gones.”
Astrona.ts “Sir, I know 1 will be gone, but don't rud ft n.”
Captain: "I didn’t rud it in."

Astronsut: "Did too.”

Captaln: "Did not.”

Astronaut: “Did too."

Captain: "Did not, snd rememder, I out-tank you.”

Astronaut: "So what! 1'm going to risk wy life in outer spsce, and
I might not be sean again,”

Ceptain: “Are you locking forward ro it1”
Astronaut: “Neoll™

Narrator: While they wars calsly talking, the commsnder was loading
things onto the rocksl.

i8
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Commander;: “All resdy, str.”

Captatn: ™dell, it looks lika this fa 1t.”
Astronauts "It sure is."

Commmader: “Sust get in the rocket.”

(The astronsut clishs setyously up tho ladder that leads to the cock~
pit of the vochet.)

Commender: “Age you in?™

Astromsutt "1 sure am, and T don’t went to be.”

Captain: “Are you safe, ars you sound, &re you well?”

Astronsut: "Just checking, snd doo's get huffy,”

Commanders "0. K. Time for countdown, 43, 32, 34, hut, hut, Bike!”

Captafns “Be serfous! This is & world matter!”

Comma.cer: “Ahh, the vorld serious, I wetch 1. every ysar on my color
1. V. set.”

Captatn: "Are you all right wp there?®

Astronaut: "I think I'm sbout veady to faint.”

Captain: "Well dom't feint oa the field, because we couldn’t get you
out. The rocket door Bae & timelock on {t, to make sure you wen't bs able
to get out. So we wouldn't be sable to get you ocut.”

Astronaut: "What doas that have to do with me faiscing on the field
or not!”

Captain: *I don't know, It sas in tne seript.”
Commander: "Countdown: 10, 9, 8,7, 6, %, &, 3, 2, 1—They're offi"

Captasnt “This fan't & bhurse race. I'1l countdown. 10, 9, B, 7, &,
¢, 4.1, 2, 1. Bast off!I”

Commander: (Clepping) "Very well ssid.”
Astronsut: “Oh my, I'm going off into space.”

Captsin: “Well, what's doue is dona. The rocket is going off course.
Well, mo much for the astronsut.”

Comsander: “Well, I'll just call him back.”
Capeaint "You can't do thet.”
Commander: “Why!"
Captain: “Becsuss § satd.”
Commanders "0. K., good epough for me."
They bdoth walk out 0f space station,
Scans 3 At the planst Sunscran.
Yucko: "Now come on, don't tall me that you juat saw a {lying ssucer.”
Yuckia: "0, K. T wen't.”
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Yucko: “Good, now you didn't see s flring ssucer then.”
Yuckie: “But [ did ses & flyiog saucer.”

tucket "Oh Ko! Ii'll ruis sy heir-do.”

Yuckie. *Vell, I's sorry.”

Yuchot "Don't ba smotty,”

Yuckie: "Hey, look in tha sky, 1c's a bird, 1t's a plane, te'e

-

supernan.”

Yucko: “No, you dfp, 1t°s a flying saucer.”

Yuckiet "A flying ssucer! Runfl”

(Thay both run into each other and land oo the grousd.)

Yuckot "Get up and run for cover.”

Yuckie: *It'a coming dowm.™

Tucko: “Cossbunnal” &

(The rocket comss dosm and the astromsut climbs out.)

Astronaut: “Wow, what s ridet”

Yuckie: “Come on Yucko, sod ssell it and see if £t is friendly or

Yucko: *0. K. I's with you."

Antronsuts "Yuckie, thows things look terrible.”

Yuckie: "That's sy nase, don't wesr it out.”

Astronast: “Hukh."

Yurkie: ™Sy name is Yuckis (and poisting to Yucko) this is Yucko,”
Astronaut: "I can ses why," ‘

Yuckot ™We are the only forms of 1ife on this planet.”

Yuckie: "And don't you think ve're pretty?”

Astronaut: "1 hardly imow vhat to say.”

Yuckn: "You don’t have t~ say snything, we know that you are scared

nf us."

Yuckie: ™I see that you are in troudle, do you want us to help you

get back to your plsnet?

Astronaut: “0h, could youl!™

Yurko: "Sure, we will get you back to your planet in half a gleem,”
Astroneut: "What is & glesm?”

Yucko: "In your time period, . .an hour.”

Astronaut: "Well, let's got to work,”

Yurkie: e don't have ‘o work. A!l I have to do i point the ray

qun st the rocket end it will be brend new. "

HY 25



Astronsut: "0. K. Do it."”

(Yuckse points the gun at the rocket snd sutomatically it is fized.)
Yocko: "0, K. Now climd in sol take off."

Astronsuts ‘Sarth, ders I come.”

{Astrongut takes off incc Outer Space.)

Yuckie: ™dell, at least I don't have to spend any sore tiwe vith
ti =t ugly thiog.”

Yucko: "Yea, waso't he ugly?”
The End,

Yariations

£-3

Have the chiléren bring in smmples of their mechanical epics toys.
Write & group story or individual stories using the toys as stisuii.

1-9

After reading any science fiction from the students’ test, create
a planet and its place tn the galsxy. Populate the planet with beings,
animals, and plants. Students way prepare filmstrips and narration.

10-12

.
Use War of the Worlds, a recording by Orson Welles, as & listening

experience. Working in smsll groupe, hsve students writs their owmn

acTipt tor a radio progran using sound effects.

HISTORICAL FICTION

Historical Fiction (fleventh Crade Example)

_ Yorm Subject Purpose Speaker Audience
nistorical historical to infors student sth grade
fiction, figure
slice of
1ife shetch

L ]
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Pre-Writing:

(This lmeson involves s cooperstive arrangement between an aleventh
grade class and a sixt . grade class in order to provide a resl
audience.)

Teacher organizes seversl topic sreas, such &a ABsTicun Indianas,
Civil ¥ar herces, & 1 or II heroes, Americsn Presidents, fils giants.
Send topics to sixth grade tedchare. Fach sixth grade student selects &
toplc and then & person represented within that category. The eleventh
graders also select topic areas. The teachers then pair the eleventh
grade students with sixth greders having similasr intereats.

1. The sleventh graders gather inforwstion about the time periods
and the histortcal characters.

3. tmce a1l of the information im compiled, students write slice
of 1tfe sketches adout the individusls. These slice of 1ife sketches
should ‘ocus in on one Incident in the individual®s 1ife in descriptive
detatl, Humorous findings, meworable ircidents, or bits of trivis could
provide 4 focus tor the biographical writing. The eleventh graders would
have Lo write in 3 way that (s appropriste for their sixth grade readers.

3, Send finiahed drufrs to the sixth graders for their use. In
return, the vounger students write the eleventh graders giving thes
teedback about thetr writing.

Jartations

LIER

Have the 4tu -ats interview elderly citizens about topics such
a8 thelt schonl davys. The students write these intervicws {n nevspaper
format.

-t
Far soctial studies, heave the children put themsslves In the role

of peopls Viving during a particular historical periud., The historical



figures can serve as speskers for writing sesigneents, descridbing svents
fron their points of view,

1-9

1. Contact the Chamber of Commercs for photographs of the community
at the turn of the century. Have students write & descriptive paragraph
that could be the opening of a short story.

2. Invite immigrants to talk to your class about their home lands'
(ustoms. Develap siice v life writings from the tnforwa. fon.

3. Using small groups, seazch for sisulated documents from the
itves of early Americans. Students will discover that sowme documents
do not sgree, that somp {nformation is .argely useless, and that they
muat cofsult otner woufces {f they wish to fit pieces together. Each
group may write a diography about an {ndividual imagined to have lived

during the time pariod.
COMICS OR_CARTOONS
Comice or Cartoons (All Brades)

Here (@ an fmportsnt form of creative writing: tiction.

The Cuide to Using FPopulsr Culrure to Teach Composition, Wisconsin

Wwriting Project, 1979, has an excellent section on the use of comics

{n the writink process {(Sselatér, 1979).

[
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Evaluation

Evaluating creative writing ts difficult, but m.mry for the
gfowth of tha writer. Evaluation may of aay not {nclude grading and
correcting errors, depending oo the typs of creative writing and the
teaching situation. For exssple, high school teachers of creative
writing classes usually assign letter grades To their studente work}
elsmentary teachers tend to have more fresdom in methode of gTading.

Evaluating creative vwriting has two tmportant aspectst 1) pro-
viding positive feedback for the studsnt's sffortsg 2) offering specific
suigestions for improving the vork, Crsative writing requires that
stodents taks risks. It s the teacher's responsibilicy to build.ltudenu'
self-confidence while guiding them on to better writing.

Muost teschers agree that sarking student papers with quantitics of
red ink does not promote better writing: students feel defested when
they see multiiudes of corrections o9 their papers; besides, they need
concrete suggestions for improving the content of theiyr papers rather
than lu-l notice of all the mechanicsl errors. Yet, students knov when
praise in undeserved and undifferentlated. The role of the teacher as
evaluator is a demanding one. Learning to he a good evaluator provides
teachers with opportunities for professional growth.

A wvide range of practical suj estiona for evalustion of studeit
papers {s explained in three other Wisconsin Writing Project Guidebooks.

See A Gulde to Evaluation of Studants’ Writing (Smelstor, 1978),

24
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Kriting Centers (Diamond, 1980), and A Guide to Teer and Self-Rifeicg
(Christensen, 1982) for worksble methods of evsluation. Thosa guidebooks

of fer suggestions for both ioawperienced and veteran teachers of writing.

Teschars can clarify objectives for student writing, theredy sasing
their evalustion tasks, by providing good writing sssigowents to their
studants. Help students identify thefr subject, porpose, form, sudieuce,
and spesker, Tell students how their pepers will be svaluated. Often,
sttempting the writing sssigoment onsself provides the beat moanrs for
evalustion and sets A rveallistic standard minst' which to measure student
work, Sowetimes, identifying & very resl sud rpecific sudience enables
students to do their best work. Knowing that their peers will read the
finished copy msy supply motfvation for carveful writin:, and revising.

By evsluating studeots' work during the whole writing proces.
(pre-writing, vriting, revising), teschers can judge the progress of
(ndividua]l students. A Wwriting folder with samples and notés allows
toichers to reflect on the improvement in students' work. Stodents
should be igvolved in the evaluation process, too. They can lsam to
fudge their own work and provide valuable insight for their poers. Teach

students to self-evaluate, and praise them for applying editing techniques.

F3
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Appendices '

Appendix A
Tvaluaticn Chechlist

Children's writing cen be improved by svalusting £t on the basis

of clarity, style, unity snd sschaaics. The following checkliiats may

dbe put oa charts for children to refsr to ss they write.

Is Your Writing Clear?! (Clarity)

L.
2.
1.
4.

S.

Did you lesve cut any words that wers reant to bde in the writing?
Watch your pronouns, Does your readsr know which noune they go with?
Punctustion is important!

Let's bury words like nics, good, desutiful, go, walk, snd say.

Have a friend or somecne in your family read what you have written,
Do they understand yoor writing?

Does Yeur Writing Fit Together? (Unity)

t'

2.

Place, Can your reader discern the nature of the setting? Is it a
peaceful place? An exciting place? A massy place?

Person. Can your rescer recognize the essence of the main characters
in your story? Is the person frisndly? Mysterious? Argumentative?
Selfish? Happy-go-lucky? Eccentric? Unpredictable?

Main Idea, Can your roader tell the matn idea of your story! Doas
everything you have written delp the rsader to get the message or
feeling from t~ story?

How Did You Write? (Style)

Did you use more than one k'nd of sentence—Question, Statsment,
Excismation?

Are all of your words unpecassary?

Afe some words selected csrefully for veriation?

26
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s,

Did you use figurative language, such ass metsphor, sintle, idion?

What Will Help People Resd Your Writing? (Mechanics)

1.

Capital letters:

a. Did you capitalize the first word in each sentence?
b. Did you capitalize the word 1?

¢, Did you capitalize proper names?

4. Did you capitalize tha {irst word, the last word, and all other
important words when you wrote titles?

End FPunctuation

a. Did you put a period, question mark, or e¢xclamation point ar the
end of esch sentence?

Cramas

a. Did you use & coORMS to separate words in a series?

b. Did you use commas to sst off words of address and interrupters?
¢. Did you use a comme hefore or after guotations?

4. Did you une a comsa to separate ciries from states and months
ind days from years? (Murray n.d.)
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Appendix B

forms of FPiction

As you delve into the exciting world of fiction, you vill discover

that fiction can take smany forma.
This is not an exhaustive list.
stion and expertise to add to ft.

Antmal Story

Cartaons

Charscter Sketch

Dislogue

Fables

Fatry Tale

Fantasy

Fictionalized Autchiography

Fictionalized Biography

Fictitious Traveloguew

Folk Tsle

HorTor Story

Tovitatton

jiournals

lLegends

Letturs

Logs of the Paat

Mo lague

%s Asve chosen to ii{at some of thewm.

You, as & teacher, will have the imegin-

Hystery

Myth

Rarration
Bavepapar Column
Bovel

farables
Fersonal Essay
Fomance

Sales Talk
Science Fiction
Short Story
Sitce of Life
Slogsn

Social Commentasry
Tall Tales
Telegras
Tragedy

Weptern Story

Wordless Soocks
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Appendtx C
Clossary

Allegory: a literary work in which characters and actions represent
abatractions

Alltterstion: repetition of initial conscnant sound

Allusiont indirect reference to something or soweone outside the liter-
ary work

Antagontet: force in coaflict with protagonist; peually designated as

self, snothar person, society, nature
Anthropomorphise: the giving of homas Qualities to nonhuman antimals
or objects ’
Assonance: repetition of vowel sound in phrase

Sackdrop settings generalized or relatively unimportant secting

Cadence: rhythmic flow io proese
Character: human being, real or persontfied animal, personified object
tsking & role in litersture
Character developmeng: filling out s variaety of character traite to
provide the complexity 4f a husan being
Characterization: Direct——suthor tells you wha: kind of pereon the
charscter fs.
Indivect-=the readsr must docide vhat kind of perason
the character is.
flat characters—~—do not change during the story.
Round characters—change during the story.
Chronology: order dictated by passing of time
Classict literary vork that lives to be resd aad reread
Cliche': overused term which hax lost mesning
Cltffhanget: unresolved suspense that concludes & chapter
Cltmax: asction that praecipitates resolutfon of conflict
Closed ending: conclusion leaving no plot questions unanswered
Cotncidence: chance concurrsaca of eventa
Complication: early sction; part of rising action
Conflict: struggle betwesn protagonist and opposing fozce
Connotation: associative or emotional meaning of s word
Consonance: vepetition of consenant sound {n phrase

Denotation: explicit or dictionary meaning

Denouement: final or closing action following climax

Niction: choice of vords or wording

bDidacticism: {n lirerature, sn instructive or moralistic lesson often
at the expense of entartainment

Uramatic of objective point of view: third-psrson narration in which
actione and speeches are recorded without interpretarion

hwnawic cheracter: one who changes in the course of the atory

feha: words repeated in familiar pattern

Fplc: long narrstive poem sbout a herotc figure vhose actions reveal

the values of the culture
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Episcdic plot: plot with independent, short story-iike chapters linked
by characters or theme more than by action
Explicit theme: thewme stated cleariy in the story
Exposition: presentation of esasential information needed for under-
standing of the action

Fable: very brief story, usually with animal rharacters, that siates a
didactic theme or moral

Falling action: final or closing action following climex; dencuement

Fantasy: story about & non-existent or unreal vorld in which sctton
way depend vpon magic or the supernatural

Pigurative language: devices making comparisons, saying one thing in
terms of another *

Pirs.-person ponint of view: “I” tn nsrratlon in which & person’s experi-
ences, thoughts, and feelings arve told by himself/nerself

?lashback: Treturn fo event that occurred before present scene; Yetro-

spect
¥1at character: one that is little developed
Foils s character vhose contrasting traits point up those of & central

character
Folk ballad: narrative pocs passed down by word of mouthg often about
a hero

Falk Thyse: rhymes passed down by word of mouth
folk tale: story passed down by word of mouth
Foreshadowing: hints of what 18 to cowe

Hiyperbole: exaggerstion or overstatement

Imagery: verbal appeals to the senses
[mplicit tneme: theme implied from the story's context
Inevitability: sense that $t had to happen; In literature & sense that
the outcome wag neceseary and {nescapable
Intwegral setting: essential snd specific setting which influences
character, plot, and theme

legend: 4 traditional narrative of a people, often with some basis 1in
historical truth
Limerick: flve~]ine humorous verse with tradfonal rhythm and rhvee
pattern
fimlted ompisctient point of view: third-person parration in which story
fx ween through the wind(s) of vne or few churscters
lveie poem: wong-like poes, compact expression of feeling

Metaphore  implied vosparison

weter: womewhal regular rhythm pattera of ntressed and unstressed
svliaplen tn oa line of poetry

Morif:  fecurring element (n litrerary work, often found {n traditional

{errature

Myrhe ators arfigloating v folk bellefs and showing superpatural farces
pen o ing

Narratloe order:  sequence in which evenls afe recosnted

Narrat bve poem:  poel that tells a ateory

444
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Objective or drametic point of view: third-person narration ia which
actions and speeches s¥e recorded without interpretation
Omoiscient point of view: an all-knowing writer tells the story {n
. third person
Onomatopoeia: words that sound like thefr maanings, such as seow, BOO
Open ending: final outcoms of conflict unknown .

Parody: 4imitation of known form for cowic affect

Personificatisat Siving humsn traits to nonbuman beings or cbjects
Plot: sequence of events involving character in conflfcet

Poetry: distilled and tmagizative expression of fesling

Potnt of view: the mind(s) through which the rcader sees the story
Primsry thumes wmajor underiying sod unifying troth of & smtory
Progressive plot: plot with central climax

Protsgonist: central character in the conflict

Realiomt story based upon the possidle, though not necessarily probable
Resolution: falling action following climax

Rhymst repetition of identical or stimilsr stressed sound or sounds
Rhythm: fecurring flow of strong and wesk beats

Rising actfon: exposition and complications that lead to the climax
Round charscier: @ fully developed ot three-dimensionsl charscter

Sclence fictiont story that relies upon invention or €xtension of nature's
laws, not upon the supernatural or wmagical

Secondary thene: less importsat or minor these of s story

Sensatlonalicas focus upon the thrilling or startling

Sentiment: emotion or f{eeling

Sent{mentality: overuss of sentiment, false aroussl of feelings

Setting: the time and place in which the actian occurs

Sisile: stated comparison, uaually using like or as

Static character: oae who does not change i{n the course of the story

Stureutype: character possessing expected traits of a group rather than

being sn individual

Stock character: filat character with very little development found in
mzmerous stories

Style: mode of expression

suspense: state of uacertainty that keeps reader reading

Symbol: person, object, situation, of action operating on two levels of

nesning--literal and figurstive or suggestive

Theme: statement Riving the underlying truth asbout people, society, or
the human condifion, either explicitly or ioplicitly”

Tone: writer's attitude towsrd hia or her subject and readers

foschetone: exawple of excellence referred to for comparison

Inderntatement : reverse azaggerstion or playing down

Verse: here used to denote rhyming msetrical structure with lens emotion-
2] intensity than poetrty

A Critfcal Handbook of Children's Literature, Scott, Fovessan
Permimsion sranted for the use of the Closaaty section,
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- Applabes, Arthur K. IThe g&ld’i Concepr of Story. Chicagos Univereaity
of Chicago Press, 1978, .
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Becbrich, Joas D. Wriping Cvestfvely. New York: Amsco School Pudlica~
tions, 1977,

A consumable (or permmnent) workbook of activities for young
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$lot, David and Devideon, David N. Put it In ﬁgtia. Writing Activities
¥or Students Of ESL. Rowiey, Massachusettss ry House Publishers,
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This student book , desigsed for college ‘level English as a Second ,
Lengusge (ESL) teaching, is useful at the secondary level, too, and
has application for native Emglish speaksrs. Six types of vriting
sctivities are included: (1) semi—costrolled writing; (2) story
completion; (3) model composition; (4) dialogue writing; (3) writing
{a response to & story; and (8) writing in rasponsa ta & picture.

Myrd, Donsld R. H. and Clemsnte—Cadatas, Isis. Resct Isteract, Situations
for Communicetion, Hew York  Ragents Publishing Company, Incorporated,
1980.

This bhook presents a variety of problem-solving activities, ranging
from mumerous Lo soul-searching, which stimulate speaking and writing
activities, Originally designed for young-sdult ESL students, it
could essily be sdapted for native English speakcrs.

caldecoatt, Alfrid and Caldecotrt, Randolph. The Caldecott Aesop. New York:
Doubleday, 1978, :

Cheyney, Arnold 8. -The Writing Cornsr., Santa Monica, Calffornia: Goodyear
a Pub'ishing Company, Incorporated, 1979.
Superh resource for the teacher, especially the reproduceable 93
nage appendix af practical forms and lists for writing activities.

‘hristensen, Fred, Springboards to Creatrive Writing. Monterey Park,
raltfornis: Creative Teaching Press, Incorporated, 1971,

Dav, dobert, od, Creative Writl in the Classyoom. An annotated
Bibliography. Urbans, Ifune!u FRIC NCT® Clsaringhouse on Reading
and fommunication Skills, 1978.

This annotsted Bidliogrsphy of easy-to-locate refersnces from
1950-1976 divides craative writing into: (1) theory; (2) practice;
{3) results; and (&) special resources,
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Egrig, lLajos. Axt of Creattve Wyiting., WNev York: Citadel Press, 1965,
Cood for devaloping the idea of character vwith secondary students.

£lbow, Peter. Writing Without Teschers. New York: Oxford University
Frees, 1971,

. Wririag vith Powsr. XNew Yorkt Oxford University Press, 1981.

faglish Curriculom Study Center. “A Curriculum fn Written Composit {on
4-6." Athens, Georgisa: University of Ceorgia, 1968,

Flesch, Rudolf and Lass, A. B, A Guide to Better Vriting. New York:
Popular Lidbrary, 1947. Nerper % Row edition ﬁlhﬁ% {n Japuary,
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A guide for students and tsachers at the secondery level. It
has many sxamples sod exsrcises to support the point of view.

Yorte, Imogene, Frank, Marjorie, snd MacKenzie, Jay. Kids' Stuff.
Nashville, Tennessse: Imcensive Publicatiecns, Incorporated, 1973.
Great rescurce {or al} the lamguage avts, but particularly useful
for creative writing activities.

Forte, Imogene, Tangle, Mary ‘Ann and Tupa, Robbie. Cornering Creative
Writing. Nashwille, Teanessee; Inocentive Publications, 1974,
Uscful rescurce for tesching creative writing,

Frank, Mariorie. [f You're mi% to Teach Ktds How to Write, You've
Cotta Raye This Scok, Hashville, Tennsssaes Incentive Publicationa,
1979. '

The title sa¥s it all The book includes & multitude of writing

ectivities for students of all ages and is interspersed with pithy
philosophical comments about teaching writing.
L]

Cender. Patricia A., Harvey, Linda K., Wages, Jack D., Loyd, Denis. eds.
They Really Taught Us How to Write. Urbana, Illinoiss NCTE, 1974,
Teachers identified ss successful by their students offer specific

and general sugsestions for teaching and evaluating vriting.

Chiselin, Brewster, ed. Creative Process. University of California
Press, Mentor Book, 1952,

Graven, Donald H, ™Balancs the Basica, Let Thes Write." Ford Foundation
Magazine, February, 1978,

Crimm. Cary and Mitchell, Don. The Good Apple Creatfve Vriring Book.
carthage. 111iAoiss Good Appla, Incorporated, 1976.

Jackson, loulse. A Guids to More Effective Use of Imaginative wrilten
f.anguage.” Language Arts, March, 1979, p. 280-281.

Judy, Susen and Judy, Stephen. 6ifts of writing. New York: Charles
scribner's Sons, 1980,
Super Yemource listing alternstive tools for creative writing. It
fncludes many seasonal writing sctivities,
L]
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The lesguage Axts Sox. Carson, Califoraniss Sducstiomal Inaights, 1978,

Lesvitt, Rar® Dsy, and Sohe, David A. Scop, Losh, amd Write! Kffective
W . Bew York: Bantam Books, Incorporsted, 1§64,
Cives suggestions for ustng pictures to devslop tha ability to
perceive snd daacride,

Litvin, Rersta. Wm_umm- I111nots:
Log City Bocks, 193,

Los Angeles City Schools, Califormis Divisfos of Isatructioccel Flssuning
and Services. "Creative Writing Cookdoek: A Collection of Instruc~
tional Stretegiss That Nave Encouraged Studests to Write.” Llos Angeles,
Inetructionsl Molletin Pubitcstios, Yo. $C-72¢, 1973,
Specific 1dsas for tesching wicisg to secondary school studants.

Lukans, Rabecca J, M;W%Mg. Glenview,
Iiiimoter Scott, Forsaex,, Company, .

NcClanathan, DayAnn. "Try A New Crsative ¥ritiag Csmpaign." ERarly Years,
'“m' 1“2. P 5-89.

Nacroris, Keo. % Wev York: Eaden Book Company, 1968,
Rescurce for sec s .

Moffett, Jemes. “Integrity in the Tesching of Writing.” Coming on Center.
Upper Montclair, New Jersey: Boynton/Cool Fublishers, Incorporatsd,
1981. .

Noffett calls for ariginal, Mgh-quality writing. He states that
perscmal writing should lead to sn sxpression of universal ideas.

. A Student-Centsred lLanguage AXts Curriculom, Crades K-6.
Sostons Houghtos Nifflts Compasy, 1968,

Murrey, Elizabeth. Improving Children's Writing. Ginn and Company, n.d.
Ideas for improving children's writing with suggestions for chacking
clarity and improving unity, style sod literacy.

Neman, Beth. Teaching Studeats to Writs. Columbus, Ohio: Charles
£, Merrill Publishing Company, 1980,
Neman Presents an sxcellsng reference book with genersl overviesw
and specific lesson pl.ae. Expository and creative writing are
treated in detail.

"Puddles: South Bay Ares Writing Project.” San Jose, California:
Writing Institute, 1977, p. 34-35,

Sealey, Leonard, Sealey, Mancy, Millmore, Marcia. Children’s Writings
An Approsch for ths Primary Grades. Nevark, Delavars: Iinternat {onal
Reading Association, 1979,
A guidebook for generating writing, a structured sapproach and ways
to make & writing arés, bonks, and word cards. It slso contains »
number of writing sactivities, ’
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Shefter, Harry. Better Compositions, NHev York: Pockst Books, Simon
snd Schuster, Incorporated, 1980. :
A reacurce for secondary teschese.

Slosn, Williem, Craft of Writisg. New York: ¥, ¥, Norton and Compsny,
1979, .
Helpful for communicating the techniquea that are needed in the
craft of writing.

Somers, Albert and Warthington, Jamet Rvans. Ou for Teachi
Children's Bocks. Urbasa, Illinotas WCTE, 1579.
Cuides to twenty-ssven works of children's fiction are {ncluded,

arvsnged in order of incressing d1ff1culty, Suggestions fox followup
with composing activitiss sre provided.

Spann, Sylvia and Cullp, Mery Beth, ed. *rhamatfc Untte in Teaching English
and the Sumanitiss.,” Urbens, Ilitoois: NCTS, 1880, '
Currirulue gutdeline for ssven 82ffervent themes, coliected from a
vartety of teachers, Unite includes (1) nature; (2) basic skillas for
underachisverss (3) fatry tales; (4) mystery; (3) rradition and change
in Fiddler on the Roofy (6) celedracing lifeg (7) the Jewish experience
tn American literature,

speccer, Zana A, !huz A % of Cuau? !Eggtg; 'l'u\_'%ggu for
the Zlementary School Tascher, tevanaviils, Michigans ucational
Service, Incorporated, 1972,
Ugeful activiries by grade level.

Stefg, Willism, Sylvester and the Magic Pebble. New York; Simon and
Schuster, 1969,

Stewig, John Warren. Children sod Literature, Chicago, 11llinoist
Rand McRally College 1ishing Company, 1980,

An extensive textbook on children's literature. tdeas for writing
sfe gleaned from reading good 11terature,

Wiener, Harvey S., Ph.D. Any Chiid Can Write, New Yorks McGraw Hill
Book Company, 1978.
A Dook that shoss parents how to SDCOUTaRE children to write through
a program that cén be used from preschool through high school, Naturally.
teacheTs can use the ideas too.

write In! Carson, Californias Educstionsl Inaights, 1975,

Wuertenberg, Jacque. “The Fold-out Writisg Collection.” Tulsa, Oklahowss
Edujat ional Progress, 1982,
A super resource for student writing tdesas and wonderful things teo
do with the finished product.

. "Helping Chtildren Bacowe Writers,” Tulsa, Oklshoma: Educa-
tfonal Frogrees, 1980.
Idwas that can be adspted easily into every elsmentary classroom,
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Wisconsin Writing Project Participants

Sowmer 1982

Char lene Beikner
Deerfield Schools

Joan Cantwell
Cconomowac Senior Kigh School

janet Danielson
Esstside School, Sun Prairie

Candice Dexheimer
Monroe Public Schools

Beth Dillle
Markesan Middle School

Jennifer Prickiseton
Deerfinld Elementary School

James Hein
Juda BRigN School

Non Hinz
Rockwell Elementery School, Fort Atkinson

loretta Hoversten
Deerfield Elementary School

8ruce lohnwson
Oregoen Jr. HIgh School

lor! Jordan
fuda Scheol

Elsa Lawrencc
Middleinn High School

Carn~1 }. lLevenson
UW--Madtson

Allce Lewerenz
Yonacsowor Ir. High

Patricle Muelirer
James F. Luther Jr. High, Fort Atkinson
Mary Par Muirhead

1sfferacn Middle Schonl, Madison

Heid4 Mumm, Okauchee Elementary
Oconomowor School District

Ann Niedermeier
West High School, Madison

Mary Pick
Juda School

Richard Reinke
Sun Prafrie Sr. High School

Jos Ringefsen
VYercoa High School

Elizabeth Rodde
Royal Daka School, Sun Prairie

Margaret Ruff
Northside Schoeol, Monroe

Deborah Schilt
Monroe Public Schools

Bob Schults
sabish Jr. High, Tond du Lac

Rochelle Stillman
Northside Eiemenrary, Niddieton

Kathrye Strey
luther Jr. High, Fort Atkinson

Bard Teff
£im Lawn Scheol, Middleton

Pam Jestan-Toubey
Waunakee High School

David Wetry
Arrowhead High Schoeol, Hartland

Donna wWelhes

Gompers Elementary School, Madison

Mary lisgelbauer
Arrowvhead High Schooi, Bertland
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The Wisconain Writing Project &8s an effort by wchool
teschers, college feculty, and cufriculus specislists
to improve the tsaching of writing st sl] lavels of
alucation. The Project ic funded by the University
of ¥.sconsin-Madinon, the University of Wistonsin
Extensiou, the Wisconsin Improvement Program, and the
Nations]l Endowsent for the Humsuities (through the
Untversity of California, Berksley). The viows
expressed in this guide do not nocessarily represent
the views of the above nswed organizations.

individuale desiring information
concerning the Wisconsin Writing
Project should write tos

Visconein Writing Project

356 Teacher Education Building

tniversity of Wiscansin

225 Rorth Mills Strest

Madison, Wisconsin 53706
{608)263-4860
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