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or even wrilte complete sencences!™ G

"Do eny of chmrmtfnmmm:o'ynr
“Ma teach resding o 8:35, handuriting bifore recess, spglling at
10215 befire art, and languaga sf 1130 after studten.”
"That 11ttle Narshall is so mouthy oo the ple: { you'd think -
be wouldn't shy sumy from rgadimg his writing in froat of the class.”
*“This compoaition is full of erroze—-why can't thewe kids use the

rl

language?” | .
"1 teach tha m uu-yau cxn’t do writing in your reading

. *

clane!® ' - ) .

"!th-niuumeinu*yhumwmun

mach?™ .

“Hhat soriss 46 you use to tesch spellisg in the sixth grade?™
"look at this papar. Tou’d think she pever bDad a grammar lessomi™
"He's a tremcaloos apeskar. I csn't uderstand wvhy he can't spell

-
»

Langusge arts is » “broad commmnication~besed approach to learning
wvhtdh involves organizing an fostructionmal program based upon the
tn:a;r;:ion of the skills and sbilirtes of. lisctening, speaking, readiog, ©
and vrttisg * {Van Allen, 1876, p. § ). It in oft balisf that dm most
‘school enwvironsents the DEceanary ‘Latquu‘n 2t isstening, .pu)ulm.
reading, mmd writing is not occlering. Rethex, am teachars, our energy .

is spent seperating each of the faur tasks by concentrating on the skills

cand abilizfes of each task is ap fsolated diock of time. The result ig




the fragmentation of the communicatisn proceas, students who are C»(lbll
readers, but can‘t rxpress themselves in writing; capable Teddars and
writers who caa't follow oral directicas; those who get A's in spelling,
but have tmhh: tranafercing the skill to' their miglm.
‘ : Barriers can and do exist which tend to discourage tnfm&:m-
- * .

language arts. A few of thewg barriers includes

v

(1) rcurcfculum oxiganfzation or scheduling which fragments teaching,
(2) lack of commmication among teachers within a department, wmd

% 13) tescher Wpectaliastion (e.g. litevsturs teacher who shies
. N avay from teaching writing). :

commmication among teschers and cooperstion with the admiaistra—
tion are un&!h'tud. language arts toachars m bagin organizing Py
activitien, nwﬂma.“un;ﬁm. and zvaluation procedurss,

' Totegrating langueage svts is a broad, complex topic, m and
how to teach langasge arte is & contioujng eontroversy” (De Bavem, 1979,
~ p. I7). However, tmplemeatation should not de appronched with fenry
Suppett toF fategrated languags srts tesching relise on a basic, common
» nepss -nrnnth--atuﬁntl learc any ut-rm .but u they Lear it, write

(it read 4x, and tell momebody sbout tt. This would seem to de &

, fumjmtal sray of incorporating the m arts skilla idtoc any
‘.cuntmlu-. "Children need to listen, trlk, read, M write language iR
u wartety of conteate. lhtai.ns to and talking with adnln a8 well a8
peixR, rrading widely, and shnriq el dhamiu what m; Lhave written

prdnt out the fupetional -ndw:hetir uses of lasguage and develoo
children’s ural sad written tluency” (Dellaven, 1979, p, .’

Lad
a®

" Twenty Questioss to Answer About .
Your Language Axts Frogram .

Considering how s homust arte p a5 sho.ld- da plmd’
" snd teplemented 11 omn wndersrands t(hy” interrelitodoess ‘of realing, T




writisg, speaking, snd 1lsteoisg, vhat should one look for in
svaluating & clasarcem prograa? k-l since languagd arts emperi-
encen shodld be developad on the basis of sound edacational theory

snd a knowledge of stedents’ cogritive and lingujatic abilities,

vhat guesthons ara tmportant to ask 4f one wvishes bo assels a

program objectively?

Think of thy following as & gquest ra that has been send

to you, How wifl you respond to esch of the twenty questions with
regard to youx own language avts pragraal

. 1.
] 2,
3.

9.
3.
11,

12.
. x'}(

Are studeots actively involved in their own ‘learning?
Are the learnieg expariences deglgned o nget the sgudents’
tndividual asede?
.Are the stulenta' intarests comsidered in the plunlns of

- learuing mimu?
Is Cach studest’s laval of cmtun dmlnmt considered )
in planning lestaing experiecnces?

. Are there meny opportimition for studenm to de'ﬂelov factlicy
wlth oral leaguags?
Are there lmlag mmxu& o hexe students becoge
fienible users of
Ara there glmd mzmu for cnncept development and
vocabulary developmsnt? * .
Are there planned lsarning activities ta devslop apd utené
studenta’ thinking skills?
Are grammar Daned .:ttveuu tncorporated into the witing
prograa’
Are listeving mnpariencen provided to ingrows ntndcau
itstentng akills?
Are discuselons and sharing opporfuditiss planned and com-

ductled often in the classroom? ©

Ars dramatic activities an ntegral part of the program?
Are spelling, penctuation, capitalixation, snd humdwriting
skille taught in relation to writing?

Arve students given many opportuniries to write, and are those
nmr:mtlu acconpanied by fusedtate feedback from the,
teacher to improve the woality of their writina?

Is the compoaing process considived sn fsportent cospenent of
the wriging prograx?

Is there s proper balssce hetweem oral and writiea activiiiea?
Are writing experiences purposaful and mesningfal for students?
Do books and play a significent role in the lan;m.p-

arts program?

Arg langusge-experiences sn integral pare af the rud&ng prograa?
Do you integrate the lenguage arts vhepeyer ‘poasible in your
rlasstoon? (FPlacher and Terry, 1982, p, 347.)
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- Models ﬂ;,r lnteéréting the

Language Arts == .

- a ) ]
How can the language arts ba integrated? Givon the daily school
schedule, the fncreasing spacializatign of teachers and texts, and a

d
mmber of uther factors, many toachers dmgﬁr of reintegrating the

fragmented language Arts.

The tellowing pmim provide a warfety of exsmples a‘! integrataed
languuge arts 1nat\'u.cum. through t‘f‘; use of ‘a process, a curriculun
framework, and spgdﬂc integrated daily lossoms. Any or all of these
rm:ld he adopted ae -tkm curricalum by an entire school district 01;
adupted an & clasaroa: approach by an Individusl teacher,

_ e New Brunswick Comprahenetve Nesding/lamguage Avts Prograss

The Now Brunawick Conprohensive Reading/Langusge Arts Program

{NBCHP) 1s one school diMrict’s response to the meed ro integrate

“the language arts. The NBCRP has as its goals "to advance competence

tn reading and listeniag and in o\n! and writt.n expression. . .[and]
to nurture pnsutn attitndes towerd resding and the effec:ive use of
languuge” {(BSotel, Lavdar. and NéReown, 1979, p. 1). The curriculum
framework involves 811 students, teacters, and ngunhn;-:otu 3n‘thrn-.
nreas; o huausei;arta corxicoluz (grefes 1-12) bhased on “the five
numu cxpcrimen . « « necessary for the cytuvsl deveslopment of the
romemicat ton skills™ (Botel, Lagder, bn«’ !k!em, 1979, p. 2), and
ctfective testing program for pxmu:. diagnosis, "snd measurement of
achievement, and an inforsal assesssent of the students’ grpwth 1in

.

comsuticaticn shiile,
(’ .
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The five critical experiences are at the coro of the progras. The

firat experience (s Sustalcod Silent Resding (S84)., From o wide chofce
. \

of matgrials, sach sZudent sulects something to read at His owh pace

and in hia own woy during an yninterrupted period each school day. With

. R . .
vaung children, this perfod will be very short (3-$ nioutes), incrcasing >
s the hild satures ta 20 mimtes p.r day (Rotel, Layder, and McReown,

1972, p. ).

The secomd critical nxmtnﬂrn in o:_-x Mﬁwittm compONSing. \
During the firat of this rwo-part ex;;erience. young children learn to
read by dictating wrds and orally cosposting m-ntcnccs: which arc - . .
wrttieu down hy the wacher and read back by the chudm ﬁwy practice
writing by copying thelr words "f senzama._ 'rhmugh this nrogess,
thildren Ratn tnaight into the ralationship batwewsn oral ond written
.language., The avrond part of the compoaing expe‘ !c.lcc fnvolves both
Sastatned Wpteing (S6) and t;u;ﬂd_ﬁgsmgﬁ_ﬂrm (Gs\l) (Bnte « lLaydex,
M MeRKaonm, 19%/9, p. 8). SW fovolves a dally rcsponw by the childyen ‘
to their readiog, experm;res or fantasiea dorfisg an mipwrmpted
peringd of r‘im- for thlng. These coapositions sre zathered in an‘
ungtaded journal.  SW established the habie of writing for each child,
vithout worry abiut form ar oechanics. In GSW, the cescher provides
yastrac b ion ju ousage, <apitaljration and n&-éhantrs. and hielps to provide 4
vhii Tdren with thelr own sensne of purpose, sudtemce, and occaston. Throuvgh
teacher mideling, work within peer groups, and revision, the child pro— .
Wscen "manterplece wrlting” (Botel, Layder, and McKeoww, 1979, p. 8).
- The tudrd critical expericnce {s reading sloud ta children, Thia
spyevides A Hrerate envirpmuent for the children. Even when the children

are able 1o read Hw(ﬁure on their own, the teacher continues to read

3

1
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ajowd to them, -

N The bencfics of resding aloud to students ave mumerous. It
sparks their hmgisaticns, provides leages and ideas for .
children to write about, eariches thefr languepe. . .develops A
concepte, woclal arvitudes, knowledge and thinking abilities,
provides trsinieg for. . . sustained attmation, develops a love

i . and tation for books and good iftersture, eetablishes a

tual between liscenera and iucreasus their Teading skills
{Retel, Layder, and NcKoowm, 1979, p. 10).

-

The fourth critical sxperfunce i responding to'lMterature.

When students bear, reed, ot wae dramatized a literary select ion,
- they will bhe m:murnxed to respond te it through fc'ur cognitive
chanopis: engagmsen?, ° volvement (personal rqspme).; 1iteral
. (recall), infersntisl (intefpretetion), snd evaluattive (critical).
A vartety of m:thrvitiel {nrluding dincusstion, debate, dialogues, oral
{ and written campositions, oral and choral reading, Pole-playing,
‘pcr!omn‘:mb. tnformal drumatics, quostion and -ng:;t forwmatn,
retelling, and arr and n;nlc {aterpretations can atlsulate cbaprahension
(Botel, Layder, aod WcKeown, 1379, pp. Ji-14).
The final critical sxperiance is fmvestigstiog and sastering -
basic skills. For the best results in thioc critical experience, the

.

teacher stould place the ‘students st theilr lp;impﬁate instructional «
teveln 1n the basoln and other skill development materials, use probles— o
solving n;?prmcl\m tn thetir atwdy of pound, mtructure, and mt;uins.
and teach an ;wrmh to rcaﬁ!ng end study skills {Botel, Layder, and
MrKeown, 1879, pp. 15-20).

The NBCRP can-sexve as the framewnrk for a district wide propras
for the lmmruuo;n of the language arts or rould be adapted by rlnm,ai-

roume tenehern for ¢heir ntwdents, 1t prwidés a varfetv of language

arts experiences for the studenty that Are nat separated snd comperteoce-
"

talizad,

" exic 12
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The !_L__(-cosgin Writing Project (WAF') provides & process wmedel of

wnu;u that cas serve to uxify thd lesguage arts through compesition.
The steps of the writing process sre pre-writing, vriting and rewsiting.
AT cach of these stegewn, & varfety of language experisnces are possible
for children.

Muring the W!tln‘ avaga, the te,cher helps the students -
dtavover tduaw to write about by using ncttivinnn such as small and
large group Atsmss(ms. daily writing, literary msodéla, Jlmrchina. and
bratostorning. Through thesq experiences the :hudrfn *act 1ike writers.”
fhey acquire t!lpﬁ'l"tﬁ‘l‘.'cl to write about, a desire to commuanicste, snd
begin to use a v:x':lbutnry at their oam Xav;l. Theae pre-writiog
activities lmad to = .. s such sm listing, categoriziog, cutlining,
waking tovic aenter « . snd tdenrifying awdieote and purposs. The
students begfn to recognise that reading and vrnfing are forma of
romesicationa, not laclaged by theoaelves.

Whan the childrep have reached the composing or writing stage
of the procecs, they mast limit a thesis, develop sontences, parsgraphs
and longer pleces of writing, choose an effective and consistent point
af view, aad eliminate digreseive or frrelevant ideas. Dnun.g the
final rewritiog stave, ;lm: vditing of their compoatitions helps thé""
ctudents to explore new and wffoctive ways to polish thedr writing by ) v
cxanioing word chotre for cosnotation and denotation, imsgery, formal and
thfermnl dlctten, ete, The style of the composiilon can be strengthened
through the uwe of ext $ting verbs and a vartety of seotence strucfures.
students ran read their work alowd to 1isten Toy the patuval flow of the
wapedn,

The WWP wrliting process provides for a varlery of longuage srts

R
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experiesces in mding.. writing, speaking, and listening. Through the
teaching of writisg, children engage in a variety of activities that

can be designed to waify the often fragssnted language arts in a coheslve
" | whole. The students discuss, rsad, write, and proofread their own and
others’ work, using & nuober of diffevent lw.nkuls. The context

- of the uriting procesa is not aimply writings it is commnication.

The Wisconsin Department of Public Instruction {(DP1)} has developed
the fina} approach to integrating the language arta to be dimcussed. The
DPI hae available two new publications for English/Cremunication Skills
~t;ni hgve been developed for ninth and temth grade students, The curricu-
. lum guides were gennrated frem a twenty-five cell matrix embracing the
five major functions of comsunication: (informing, feeling, lmagining,
™ rirualizing and controliing) ss dme dimenafon, sud five sudience contexts
{intdaporsonal, dyadic, smsl} group, public and smees commnization) as
the secomd dimension. Each capsule or uait containa a reading, writing,
spenking and listening artivity cemtered sroend o specific comsmmication
functipn and audience context. The aliernd.ive curriculum design casures
an integratian of the language srts for students in grades nine and ten,
with attontion to skill development.
The three fntrgrated languoge arts progrses diacussed may provide
a conceptunl frarwork for the teacher who would 1tke to Segin the weork
uf re-integrating the « arts, Whether ¢¢ (s within her classroom,
a8 tesa teaching npprm;h. or a district wide curriculom reform, these
prograss can he adapted or adopted to safr the immediate negde, The
re-integration can be an exciting task, and these programs indlicate a

starting peint for teachers,




1. Integrated Language Arts
Activities (K-12) -

A. Webbing: Orgmmixing Language Arts Activities

4

Teaching children to communicats is the weost importsnt function of
tha clugm teacher. The stelsnts' futurs learning axpariesces, their
owm sdjustusat to achool, snd their relatfcaship to thees arovod thaw
are related to the’r adility to undevatand and was language, The shilfry
to resd, vrite and esprass idens orally can result fn much sulf-garisfec-

“tiom for children and can ba the basis for mech more fluemt lesrning in

-

othar areas. s .

For seven ysars, the Wiscensin Writing Project hae promoted writing
49 & process, which s wore ixportsst Mt&n-.lthsm:u. Keap~
ing this concept in mind, Wisconsin mchool districts have begun to oxamine
lasguage arts tesching and to make marh:=* growth toward the development
of mm‘ programs in writing and coommnications skille, .

ind\lu.. writing, u-tenl:a. and spasking sre nn_n ;nt °f, the
communication process. These shfTiw should Se taught in an iauxvrchtal
program As & uway to communicate with dtffmt mdtmu for & varisty of
purposes, |

Students should be actively md physically ivvolved in thetr
learning uprumn.. They learn beet from s direct, comcrete approsch |
thar stimulates their thinking and learsing through persomsl imvolvesment,
Abave 211, a yariety of experiencer should be provided.

One asthod of ocrganining snd integrating students sxperfesuces is

7 10

™
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through the procesa of "bl;bm;." Vebhitag 1% a pmu'edgrl that “fnvolves
DEpping a varla‘ty of experiences that are tala.ed to one theoe, tople,
book, or concept. The final product, called s web, is a valusble resource °
for liatening, mpeaking, vesding, snd writieg activittes " (Ffaher
and Terry, 1982, 1977 ),
sampie |
Wabs for wtnn_'y, intaxmediate and high school gradas follow.
Prinary '
Signs and Directions——
Reading Experiencesi
Lttele Owl, Keeper of the Tress
An Ari ul Of Animgles Posns For The Yery Yousg

Bxishall Twma To Magic L.

Owl At Fows .
House sod Tim
Detsctive Mole
Nriting Frpevisnces:
Write invitations to a bttthdﬂy party.
Write a group letter describing the signs.

1.ist ressons for signas.

akd
Write & atory about your birthday perty.
e
Language Experiences:
- Take'a class walk to look for signa.

1

obtetn picturos of internationsl driving symsbols from your local
mutor vehicle dopartment or parh service. .

Role play the story of "Little Owl"™,
Make an owl and mole dooklst.

Read the bookleta and share information with the clasa,

1}

16



Paiot pictuxes of fmglu parts of the story. . -
» Coaprohenaion Skillss
T Rtddles—Read a word, give thres clues in riddle fora.
Ksep & word bank of new wocabulary swords.

Intermediste

.

Sysdolat A Silent Laaguage— =
Aeading E:rrimnx
Talhing Bande .
The Stoxy of the 1‘0{- Pole
Beraldry: The Story of Axmorial N
- . -

Life In Middle .
Langusge Bxperiseces? ‘

Discuas eynbols. & silent language.
Discuss & world Arithour symdols.

[E3

Share exumples of totew pales tl}at repressnt chogen charactera.

Share @ modern—day rebus story.

Discuns Mrald;,’ and tha significance of a coat of awms.
Thinking Skijils:

Develop or invemt new symbols to replace familiar symbols

Campare Niddle English snd Modern Eanglish worde.

12
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Select charactars to be represented oa totsm polas.
i a Debate the sdvictages snd dissSvantages ol picture writing.
Pradict (or fnvest) signs snd sysbols for the future.
Mtt:ﬂml

Mnnmmm

) mu-mw;unmcmwm

) \;'mnmﬁﬁl-{u}.

mnmmww-mnﬁmouu:h

Cé‘ltmuw -
Devalop syaholic name tags.
Design & graphic sywbol for ths school.

Depict sevesal chavacters on a tovem pols waing symbols that ™
1eprasent the fndividuale® persocalities.

Bevelop permoanl eattls M.
Dewslop signe snd sywbols for tha feturs,
Create a famidly cont of axwe. .
(Pishax asd Terry, 1982)
Secondary '
Conposttion smd Litews: e—
Speaking Bxperiencost | '
Swall grovp discuselons,

il

Dlalegue sind spadisy.

Foar editing of rough 'drafte.
Listeaning Expariencess

Fear odiring

Taterprative reading by the teaches. '
Thinking Skilles:

13
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L 4
m\mm.

Amalyrical Skills,

Witing Exprisncast
Mmtobicqraphy of a charscter.

Character sketeh.
Dislogue or play.
Rewrite from & diffevest pofar of view..

¢

Fessy analysis of I%&m.
Rewsgsper vraport based ;n action.
The wed of possibalicies for the Cepic, "Symbols: A Silemt Laoguage®,
waa adapted from a wed by Rila Adaix ud}.luh' Shigpey as produced by
C. Fisher and C, Taxry, 1982,

[
Books mentioned i the Web "Sigme end Birectious’™:

Cole, William, ed.
Boston: Bough

Deltow, Jody. DBrinhall Torms to Eagic. New Yorks Lothrop, 1979,
Nimler, Soneld and Amn. Litrls Owl, Eseper of the Tress, Barpexr-Rowm, 1974,
Lobel, Arnold. Owl At Bowe. Barper-Row, 1973,

k]
o
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Nelalty, Paith. m______t_!_ Berper-Roe, 1978, :
Quacksnbush, Rodert. mm____. New York: Lothrop, 1976,
Books meationed in the Web for"Sysholat A Sileat Langusge™i

\ Amon, Alise. Talkisg Bends. Garden City, Wew Yorks Doubleday, 1968. .
Brinise, Ruth. mm Iumu Vesguard, 1931, :

Nev York:

Charlip,Remy sad Nary Bech G. Anceus. landtalk. New York: Neleon, 1981.

Belfwmm, Rlizsb-th 3. mmmmm Bew Yorks
Lothrap, 1867,

Lofainds, Robert. W. Wow Tork: MNorrow, 1936.

'
Lyon, Rancy, %&M. New Yorks Raintree Children's
Books, 1977, ‘ -

Bew Yorke Athmneom, 1978,

Glerriow, I1lin.ieg

‘Stewigy, Jobn W. Sepding Mosssges. Bostons Howghton-Nifflim, 1978,
Willtmes, Jey. Life In The Widdle Ages. MNev Yorks Rsndom House, 1974.

Crane, Stephen, ;wm. Nodern Library, 1934,

Hawthorse, Mathaniel. fosxlse Lerser. (Rimebatt Bdition) Holt, Rinehart,
and Winsten, 17, -

' Hinton, S. BE. The Outeidexs. Dell, 1980. .
Keney, Ken. One Flew Oyer the Cuckan's Negt. dev Americen Library, 1962, *
Stetnbeck, Jobn, w Pmuh, 1976.

‘Zindel, Panil. Pigman. New York; mu. 1968,

1%
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8. "Taleviaion Acvoas the Language Arte .

Talevision 1s a fanilfar wedise which can be & good mourc: 2
activities related to all sreas of langusge.axts. By atariing with what
the children alrvady know and eaf:!. the instructor can drvelop wiewing
sctivities which promote langusge usage as well. as children’s thinkting
and liatening -.kﬂh. .

Tha following threa sujgestions include :ndlna. writing, speaking,
and listeniog sctivities for thres diffeyent grade levals, fncusing on
different topica related to television viewies. ) .

1. Script writing in the clemcatary rclasarcos. e Y
Motivat lon——Discuas which of the childrens’ faverite lt:ﬂas Gould
varinu:'nﬂ'nmndm. .

Purposes~— “o teach new vocabulary, conuapes of tha story, n:ch ns

. plot, satting, character, dialogue, and the wriCisg-and
delivery of a l!ﬂ;’. *

Activitles——a) Using the following naterials, s packing or refriger~

_ ator bo:. a roll ~f butcher paper, two dowels, snd colored
markers, maks 2 YV show. Bave the children take a favorite
story. Rewrite it ms a ngr!pt. Use the roll of paper to
develop & visual production of the story, cemplete with
tirlea and cradite, Flace iha.m of the butc.hen_‘ psp‘ar
on dowels and wind through the cardbosrd W'as individ-
uals read their script, Commercials may even be included,
b} Rave the children create l‘toﬂea involving same of
thetr favorite TV charactery, perhaps 3et:1&5 characters

& .
from d1fferent shows meet for the {irst time, Write

16
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scripta and prosent rhem. 1€ tha IV 15 lorge enough,
> the performance can ba "iive™. If viden tape is avail- N

L

- sbia, fape an enscrad version for the class to view. .

2. Commerctsls iz the siddle grades~junicr high . ,

Notswatiop—With butcher peper cover the walls with TV .
. comsarcial jingles or onfipdshed jingled m: the atudents
can coxplate. -

Purpose— To uee resdily evailsble saterial to teach oral asd |
-writtan language skille, coanotation and desoration, and

propagepda techaiquas.
% Activitios—s) hm\h '_ scripe of a favorite comsercial. Divide

. mclmmom{lm. Discuss hpw word choice
affects th'nm 2n & ponitive/negattive 'ny. Rewrite

- . the commaxcinls ingo neutrsl lamguage. Compare/congrast
the wersions. Discuse trwch ta adverrising and bow it

Zos,
Sy

relates to lenguagn ased amd ite {Iﬂm.

l;) 08 ceparate large sheets of paper, place obvious
exsuples a'mmm«mtww in printed
comnercials i.e. hesty generalisacion, endorsemamt, slent-
ing, scapegouting, rariosaliring, bemd wwgon, etc, Have
students find other exsnpice in sdvertising. Anslyss aod
tuentify the ‘techmigee. ) .

c)ﬂ Sava the srudents crsare their owm products to sall,
Vrite TV comsercislie using colorful language or propaganda
techniques agd video taps them, Nave tha listensrs take
nnmtcﬂuturmnul‘nzhnlmtc;l an

z critically to ¢ goumwrcis] messags.
’

) ¥
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¥. Mewsreporting at the Junior-Senior Bigh level, )
m;m‘\ tion—Keep a disry for a week which tabulates tbeir families’ TV
" Yiewlag hadits or time & mews show to see how much of
:h'uhwh bndnm.vneru. weather, “heppy talk ™.
furpose—  To practice criticsl listeniog end independent thinking.
\‘Mt_g—c) Divide thtlmnto-ummhtchn-mn
. ) different TV newscasta, utimlllne:ll. aa evailable.
Take antes n’tbo time spent on putienhr topica, the
. ardn‘ ot r:»pic-. tevms uaed Lo dncub- snd l!ucuu :npzcs.
m m.o group, mtamine the ﬂmna. comparing the .
cffecta impraasions made upon the viewers. Read nowa-
paper aceounts of & eisilar report snd compare/contrast.
b) Have n:;ﬂun sttend & specific school evant that will
be "FM such as a% athletic game. Compare the local
report with thetr own chusrvations and, if po'liblo. with
- an sccount writtem for the vieiting tdam'd hn- uﬂm.
Discuss rhe {mprasatons and effects ‘e :r- xepder and also
how massages ars shapad by dnternal nﬂ maml cn:roh.
r) In small groups have atudests prepare their owm TV
sewscasts. Have them view sad take notes on local events,
e interview local celabrities. If posaible, fils or video
tape aclios or isterviews, Poer edit the newscasts tn
small groups, HNote how ?ermlitiu sAter into the
reporiing of facts and tl;a difficulty of giving undissed
nEve .

Related Activities—

“

a) Compare the use and control of the mass wedis in U.S.A.
f -

i8
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5

¥

i

. apd U.5.S.0. Discuss the sources of news, ssdience fred-
beck end ngnhte:ry na:mch- as they affcct what naws is
 brosdcast and bow it is pressated, Thia activity say be
dons as an oral o writien in‘ueh repost. m&h‘r
tntetesting topie i» Hitler's contrel and mantpulation
of the media. View and dimcve films from chat ora.
p} Visit & !‘aul 1V scarfon's 'n; departenst to watch
firat hand the gathering,.vriting, sdizing, avd rewriting
of thlnun Dlm tha affects of thhkhdo!pr\m
on the product .al the mesalge. . "
c) Snpmrl'catmt to ste vhat atuhntsfulhu
M u:n pews, awitence, feedback, pnlitlrll indlnence,
corposate iafluence, :hn Blite, etc,
4) A .;-ua- uaft gn TV camserciale can be twplesented

i

- at the asmior high leyel,

llnourcu

truin, Johs V., Rescuberger, Narjoric, and Sloan, John K. "You and the

Nass Nedia,.” Chapeer 17, m Eftectively. New York: Holt, !
Rinchart and Winstea, 1879. pp. 325338, ,

Littell, Joseph F. ed,

» Coping With The Nass Nedis. Evanston, 1llinoist
McDongal, Litroll, asd Cowpany, 1978,

fandman, Peter M., Mubin, Devid M., and Sachsman, David U. Media: An

Introductory Anslysiv of Americsn Mape Communications. Eng lewood
C14i¥u, Dew Jorseys Preatice Hall, Incorporated, 1972,

Skinnet, Stanley. The sdvertissment book. Fvanston, Iliinois: MeDpugal,

t.

Littell ond Company, 1976.

veeat ive Dramax fce;  Ooe Approsch to Integrating Language Arts
{Ssmple Lossons)

An cffertive way to integrote the looguoge arts fo with the use of

sreatave dramsticw. Children can begin this ‘ors of expression wvith simple

1%
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pantanines;
~gotsing up and Druehing your teeth in che morning
—~briuging home & bad report cuaxd

~riding a tvo~wheeler fur the first timo. -

+

Neae, atudesnts efn progress to isprivisatfons (which include spon~

taneous cpeaking) and on to deomatisaticon of familiar atorica.
Good rescurces which suggest pxocedurs and solections are available,

soch as Creatave Drawsticey A Guide Fex Bducaters by Mary Plorint and
Spgntancous im: A Lapguage Avt by John Stewig. There arn olhers

wiich are {dcluded In tha bBidli graphy at the end of thia sectiom,

Integral ro rhe provess of creative drovetics are the folles~up
discussions, which reinforce and suggest change, This type of dincunuion
hrﬁtu:u careful snd cricfcol liscentug. When stories nr‘e. drawat {zed
childrem maot think about cherscter traits, woed, wotivation and apquente,
They cxpund thefr Jocabularies and cxperiesce different potnts of view.
They berome “fricnds” with favorite storice, which motivates further
readdug, and sre led wo write about gharacterc in 8 very personal way,

Sample Lespon: Integrated Language Arts using Creative Dramntics with
2 ntery (Tho Shrinking of Treshorn by Flerenre N?y Hoeide)
(‘J

]
Level: Rlesentary

Inteoduct ton
—=WNhn tx the peraon voit wold ge Fo tf you neadsd a good 1isteoes?
—~4hat duen the peresn you chose 8o to be @uch 'a gond ltutenor?
—How dutts heing listened to make -yms feat?
-~How does not belng 1totened te make ypou fee:

—~What weald yon do Af something importact was happoniag te yoo
and mebody listonoul

—Listen and €ind out what happens te Trechera,
. . ™

Aruitoxt provided by Eic:
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1istening to the Stary

—Sead the story Lo the class.
—~Pick some favorite parts amd re-roud thes.

-

A . jlave 8 child read & favorite scene to the class,.

~Read the story coough times 50 that the class is familisx with
LU 3N

Ffaotonsiow and Discews

~Sgve msall groups pick & chavacter from the- story and discuss
bow that charscter would look, fesl, walk, gesture,

~—Choose wemsons from esch group to pantominme the chosen clar.cter
and let tbe other groups gueas who 1t ik, Each group must dectde
upon sod practicu what the charecter w.ll be doing in the pasto-
mime,

~—After each charscter has been presented, dincues ¥ith the class

.“‘
{) whar was revenling about sach character portrayad (good
gestures, pofture, sxpressions, action) ast

¢) what could hawe heen added or champoed,
Inprovide snd Riscues

Du the ssse activitioe shove, but now letting esch character speak
apontatamsly,

Pantomime snd Urite

—-iave individuals pick s éharacter from the -story to pantomive,

~-As esch child pantomimes, have the class write duvwm words they
. can thisk of to deseride thia character.

~-lining vorde Yyom their nnu. have thas chonsse one of :he charac~
ters awd write a three—sentence parsyraph sbont him/her. (Length
can bs adapted Vo grade levasl.)

Praatise the Story

~Dincuns, decide, and {18t ou the chalkbosrd sha way the stery
rmild be divided into srenes.

~-Deride whether praps are necespary, (Keop thew to a ninimum.)

~-Reviow tho rhetacter tyaito.

ERIC 26
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~—Asaign students to g:chuutm axcept the main one (Tresbomn).
)Wutnthn Acger to sexve s model.
~~Appoint someons to call out the sceme pumbers at the bc;iuixng
of eprh acave and “curtain” at the end of each scene,
~Dramstize the atosy.
Bvsluate

~fizwe the class discusa:
1) What, was revealing about the characters?

1) Wdat parta of the acriom were interssting, ssciting, funny,
ad?

)} Whart could be added, subtracced, chu;ul?

® Options for follow-up from the Plapiug

—Write 8 twport for the school nswspaper ta fell parents about the
cereative dramarice going on in the classroom,

. ~=Write = continuation £o the story (ooe mors scene).
—Write & different ending to the story.

~=Write a letter to the class from the viwwpoint of one of the
characters.

Fallew p
The "plaving” nf the story can be dooe several times so rhat each
child gets a chance tu try out a cherarter. Reep this on a voluntary
basis until students feel comfortable. The teacher does not have to
partivipate after the ¢lasns beconen scmswn-ad to the procedure.
lLevel: Middie Sk!u;u!
Stmtlar aetivitios can he dose at the middle school level, using
]

ctpters from appropriate stories which lend themselves to being regd

attmd (4. », Mra, Frishee and the Rets of NIME by Robert O'Briead,

At rhw nigh schoed Jevel, draws can be a4 catslyst toward {ategrating

the language avis.  Using a medium called "Resders Theagire  two oy

27
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more oral fncerpreters vead for ae nd!m{l‘hh F\‘M differs from
a mtiml plsy tn five ways. \

. 1. hnuy-lmt-umm.

. 2. Actim or physical sovement is mavaly by inter-
~ prefatica and ts visealized in the sinds of the sudience.
5 3, The marrator, epeshing directly te the audisnce, usmally
sarablishes the Daaic aituation or thene asd lisks sartous

[Ty

b A oapeical seript ie wasslly carried by the resder.
5. A contimwing sffort ia msde teo sod maintein & close
peroousl relationshic between perf and andisnce.
OkcIntyre, 1374, pp. 94~93.)
Sslectiog and -hpun;-utm to presemt is a challenge.
Effecttve oxverpta incleds -c:ha, smpelling characters, vivid languaga
and 3 cartain wvholensss, Tha part of the nnétn' demands pxoae that
provides a conawciing flow and sats the mood for dialegue without being
M pondayously long. Ssstesces must ba :udnny » lected,
Sample Leseon: Integrated language Arts using a “Readars Theatro®
.approach to fsterprat a scene from The Scarlet letter
by Ssthamtel Bavthorse
Level: High Schoel
‘ Mot tvat ton .
—~Explain how the story is & bighly stylized symbolic fable. Ask
studenta to wrize adbour what each uin‘chan:tar might symbolize. {This
assumens thet pre—resdtisg activities included n ut'mly of the Puritan
commitment to the prectice of utopian Christfan politics,) OMarx, 1959,
p. vit1.) '
~Disconae Peaxl as s sysbol rith-: than a real child,
~=In reoding accounta of the charsclers, ask students to ibagine hov
they would portroy each rharncter im light of what each ose symbolized.
~=ftivide students iots grou; of four and hifve them solect a scene
deptcting the symholiss of eome nf the main charscters. .

—~Seript the chosen stete and read it to the flass,

23
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Example of oue sdsptation

CAST OF CRARACTERS:
Earraroy
Dismsadals
Haster
) )

. Chillingworeh

SCINE: AMcaffold ta the merketplace, o 16th century
" Nargator: . Walking in the ehadew of A Svamm, as it were, a apeciss of

Dismesdals: It e donef The wdole tows will sweke, snd burry forr', and

~ .
Barratovss Bt 1t e net se, The tem 444 not xwnhe; ax, f fe-did, -
for

Dimmasdale: Fearl! Litsle Pesri! Eester! Bester Prymwal Are you these!

Nastar: Taq; 1t {0 Hester Prynos! !: is I, =d oy 1ittls Pearl.

Dixmerdale:  Whance coms you, Eseter? MWbat sent yow hither?

Eaater: P heve been wntctlag 3t Soversor Winthrop's deathbed, and
have taken his seasurs for a soba, and ap mow gotng

vard to ny dweiling,
Dismesdaler

Come vy Xither, Hester, thon ¢ lirtle Paarl.
been hare befors, But I was ooy with yon. Come up hither
oRte

n

.

Te bave bdoth

again, and vo will stend a1} three tegather!

-
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Narrator:

Poarl:

Diwmesdale:”

Pearl:

Dimsesdale:

»

Narvators

Dimendalet

Pearl:

Dimmesdule:
Peavrl:

Diswradale-

Nerrator:

Dimwesdale:

Narrator:

Dimmendal !

She silently ascendad the steps, and stood oa the platform,
holding 1ictle Panrl by the band. The winister falt for
the child's other hand, and took iz, The moment that he
did so, thare case wbiat seoned a tumu [
1ife, other 12fs than his own, pouring itke a torremt into
his beart sod barrying throwgh all his

mother and the child wers commmicatisg thair virtal uarath
to hie half~torpid systep., Tha thrae formed an electric
chats.

'5
!
;

A

Mininter!

Ad
Wbat wouldat thou say, childt
Wilt thou atand bere eith Morher aud ow, tamdrrov noontide?

¥ay: sot so, wy litt's Pesrl. Bot so, my child, 1 shall,
indand, stand with thy mother and thee one ather day, but
wot tolorrow, .

Pesrl langhed, and attempted teo pull awsy her hand. But
tha miuteter haeld it fast. . .

A womest losger, my chlid!

But wilt thop promise to take my band, and nothex s hand,
tomorrow noeptide? :

& > :g
Rot then, Pearl, but another time.

And what oths: tfaaf?

At the great judgmens day. ‘rhn. and there, defore the
judgu.ot seat, thy mother, and thou, and I, must stand
togethey. But the daylight of this world aksll not ase
ooy seeting. »

Anc, strangely enough, the asuee that he was & pro mnlnml
teacln e of the trath fspelled him to answer the child so.
Pearl loughed sgetin, YThe ninisver, locking upward to the
zenith, boheld there the appsarence of an immenss letter—
the letter "A"—serkod out in lines of dull red ldigit.

All the time that he gasad upward to the renith, he was,
nevercheiess, perfecely mmare that iittie Pestl was pulni-
Ing her £inger towanda old Roger Chllingworth, who stood

at oo grest distance from the scaffald. —

¥ho ip that man, Hester? T shiver at hisf Dost thou know
¢the maa? 1 bute biwm, Bester!

She rudesbered her oath, sad was silemt.

T rell thee, my soul shivers at him! W%ho ie ho! ¥ho is
ho? Canst thow ;eu nothing for me? 1 have a naswletvs horror

]
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Paari:

Dismendale:

Rarrator:

Dimmesdale;

Pearl:

thillingworth:

Dimmesdalo:

Ghi'lingworth:

Dremendale:

Harcator:

of the wan!

Y

Minigter, T can tell .o who he 1!}

Quickly, then, child! Quichklyf--and es low as thou canst
“m.

Poarl suxbled somethicg in bis ear that wes only auch
gibderish an childran way be heard ssuaning themselves
with by tte hour togethay, then laughed aloud.

Dost thou wock me now?

Than west ant boldl-—thou wast not trum! Thou wouldst
wet proutas to take my hand, and Mother's hand, tomorrow
ooontide!

Worthy Str, pfoms Master Dimmesdale! can this de you?
¥ell, well, indwed! Ve men of atady, whose hasds are in
our booke, Rave need to straitly looked after! e
dyams {n our waking momen and walk in our sleap. Come,
good Str, and my dear frisfd, I pray you, let me load you
home 1

How hoswest thou that I sas bee?

Vertiy, and tu good fatrh, I knew nothink of the matter.

f tad spent the derter part of the night at the bodwide

of the wovebipful GCovernor Wiathrop, doing what wy poor
akill might to give him sise, Be going howe to & better
world, I, likewise, was on my say bomrverd, when thia
strange 1ight shone out. Come with me, I deseech you,
Reverend 517 else you will be poorly able to do Sabbath
duty tomorrow. Ahba! see now, how they trouble the brain—
these hookel--these dooks! You shosld study lass, good
Sir, and rake a little pastime; or these sight-whimseys
will grow npeon you.

T

1 will go home with vou. ) -

Ths next day, however, betng the Ssbbath, he preached &
divirurse which was held to be the richest and most
powsrful, and the most veplete with hegwenly inflsences,
that had ever proceeded from his lipe. Souls, i3 1s

satd, more souls than one, were brought to the truth by

the efficary of that svrmon, and vowed within themselves

rn cherish a holy gratiredc rowsrds Mr. Dismesdale through-
it the lomg hereafter. °
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Tollowwp

—Hava studeats re-vesd prq;-nph ahout the character symholizattonss
compar® and contrast them with the portreyala presented in the “Resders
Thaatzs ~.

— Discuss the differences wnd the aimilarities of the perttayals.

—Coosidar writing/ranting o script for thess charactesw in sottings
othex than ooss 4in tha book.

wConsidey pomsible ntu-uk of each charscrer's actioos/tratta &f
ma:mmw;awﬁm-fmumma. ,

—~Hiscuna Beater's punishesnt, role or Ntlea fu light of 20th

*

century thought,
~Insgine you Livad #n the ttme of Hswthorne., React to The Scarlet

Letter by:
writing a lexter to the mather,
writing a review of the bdook for the local newspaper.
convaraiog with a friend/friensds about the book.
< basing a sarmon on the book.
Refarances
Hewthorne, Setheniel, The Scorlet lotter. New York: The New Americen
Lidrary, 1959, ) Q

Melatyrs, Barbura M. %ﬂ.ﬂmﬂm&m ltasca,
{iltnoias F. E. Pascock, 1876, .

Flertni, Mary P; ¥, Creatidy Drusatics: A Geife for Blucators. Nev
York: Sesbhbury Press, -

Shuman, R. B, ed. “Sévcational Drama acd Language Pevelopuent.”
B. J. ¥ngoer. Educationsl Dyame for Today's Schos
New Jesaey: The Scarscrow Yrese, 1978, pp. B7-95.
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iV. Highlight on Listening: A
Neglected Art

1. Rattonale

As toachers most of us agree that listoniog skills age a hasic part
of the language arta. Indeed, we recogaize the inportan.c of listening
to all aspocts of learning. However, many of us know little.nbeut the
warure of liatening, ites development, or how to systematically teach
listening skills. Ia order to mteé;ste 1fStentng into the language
arts progran, many of us need more inforastion.

Specifically, wre need 8 working knowledge of gools, objectives,
teaching strategics, and activicies for listening developmunt., Omce
we huve that knowlcdge and camitewmt to develnp listening skills avery

day, tnteprating listsaning fute the curriculum will be an cacler taask.

I
-

2. Defiulu;.ms -

Listening {8 Tehe process by which spoken langhage is converted to
megning in the aind” (Lepdsteen, 1979, p. 1). This occurs through a
cawplex neural process which has been explatoed ia ten stepa.S The steps
are: " ;) hear, 2) hold in oemory, 3) attend, 4) form fmages, 5) search
the past utore of idess, &) compare, 7} test the cues, 8) recede, 9) get
waning, and ln)'tntoltertuullaﬁ bevond the !iste::ins moment ™ {Lundotean,
1979, p. 18},

it iu our task to facilitate the development of listening skills for
sur atudents. We need To be aware of the liptenisg process and look for

students who have difficulty. The followiug waterial s a "trouble
29
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shooting” chaxt which liste slues which idencify whers a breakdmm iao
tha ifstening process may be cccurring. A student who is having moderate

o severs difficulty ast dows not show progress in our classvoom activi-

ties should be referred to the school's salti~disciplinary tean for

further evaluation.

3. Trouble Shooting Chart

LY

i

1} Hear: to identify bearing loms ond perceptual prodless.
Clues B
Look for the student whor
5. wetches the spesker’s face carefully,

b. turns one sar to the speaker,

r. leans forward to hear better,

4. does not respond correctly to directioms. =
.e. speaks oither ton losdly or too guietly.

f. fu unable to discriminate similar sounds, O

g. han d1€flculty hearing in notwy setting.

h., is unable to locate the source of sound in space,

1. has difficulvy with blending mll-cxems.

2} Hold in Mewory: to fdentify short and long te‘gmw prablems.
e L,

Look for the student who:

a., 4% unable to repesxt a vhyths, s

h. s uoable to repeat a string of digits or words.
%. iu unable to repeat sentences he bas heard.

4. has dif7 icolty remesbering words he wanta to usre.

o7 $n unable te follow aneries of dircctions.

w®
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3)

4)

5

8)

3

Attand: to fdentify forua and concentratioa probhlems.
Clues
Lovk for the student whos
a. 1s sanily dlatTactsd,
b. e tapulaive.
&£, has shert attantiom epan. -
4. dtoplays smotiona) conflict and atress,
s. 1s roloctsnt te h;m.
lfcn Inagess to 1?&!1!7"’@1- of imege formation.
Look for the erudent whoy £
a. does not subtvocalise what is heard.
b, Goas not use isteroal sposch.
c. Bap d1fficulty making & mental piciure of vhat is heevd,
!cltchRDt Store of YTdass: to identify hoowledge deficite,
Clues
-
Look for the stwisnt whof
&. has & pooy yeeshulary.
b. Ban limtred beckground mim
Compare; to indestify tndexing sod scanning problema.
Cluey .
Loock foxr the chiid whos

" a. has difffculty classifying informstion.

7}

v
h. has difficulty organizing snd seguencivg what is hoord.

c. appears confused by what s heord.’

Test the Coep; te 1dentify students who dp not check to vorify

aeaning. X N

n
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-C—I-Jm o
ook for the atadent whos

s, dows not agk Questicns whan w.care,

5. doss 0ot somavise what-is heard,

c. doas nn.t moaitor or caxch siste¥oes, -
Rexode: to Sdantify prodlese with spoksn language.
Cluss

Look for the agudent whos

a. heo dtalect diffecences.

». u nor s nitive -;ﬂm-

c. 1is from i different geografkical regiom.

d. 1is pot familisy with prosodic features.

Get Masning:' to ideatify comprehension problems.
Clues o

Look for the student whot

8. doms not correctly answer questions nf who, whot, when,
whare, bow, and why. -

h. dots not follow dlmum correctly.
H

¢. doss poorly on vocabulary work, .

intellectnalise; to fdentify student who does mot go beyend
iiteral cmm.g ¢

Clues

Look for the atudemt whot

s. has difficuley dhtimhhing fact from Bntany or op:afion,
b, hes difficulty naking inférences.

¢. has d1E{fculty recognizing the speaker's purpose aspd bias.

€

4. bhas diffi{celry making judgewsonty adout the truth of whar

e, hae difficulry geoeralising.

12

~
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. ' 4, Listeging Goalé oumd Objecrives .
The fpllowing i o lfet of listening goals and obivctives. Ald
five goala ere appropriate for grudes K-12. Most of Ibe objectivas are
_ also appropriate at any level although some adaptstions or expansions
| ny‘bc seeded for a particular grade. ;‘o achieve thesa goals and

' obiectiven, the subiect watter, teaghing methode, and fnstructiounsl

»

materials noed to he varisd accovding to the studmi’s level of motiva-
tion. Buphasis on specific objectives should very according to atudent
oweds.

Listening goais
Goal 1 vo develoap listentng appreciation

Objectives:
1} Listeming to viszallise,
2} Listening for apsech rhyctha.
3} Listening for mpeakera' styls.
4) Listening to futerpret character from dtalogue.
9) Listening to rrrogaize tone and moud.

6} Listening to usderatend the effect of the speaker or reader’s
voral guaslities and physical sctios.

71 Usderatsnding the affect of the audience on tho lstener's own
responses (Wolvin snd Coskley, 1779, p. 8).

8) Listening for emjoymeat, plessare, entertwinment.
Goal 2: To develop discriatastive 1istening.
- Hhjectives:

1) Selectively attending to the figure sound vernus competing
background motise.

2} Locating the source of sound in space.

1) Amalveing plech, Intenmity, snd rhytha.

13
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4) Synthesixing (blending soands together).
%) Sequen- ing.
- §) Diwxriminating sovirenmintal sounds.
7) DMecriminating epesch scunda. '
8) Discrininating verbal mecsagss for evaluation.
9) Dwveloping a sensitfivicy to vocal expression (parslanguage).

10) DNaveloping a ssaaitivity to dody language.

"Goal 3t To davelep smpathic listenfng -
Objeccives:
1) Listes comprebensively to asothoer,
2) Listen camprehenstvaly to s groap,
) Provide sppropriste fadhel.v

4) Create a suppertive climate,free of defessive comsunication
behaviors, such as commmication sgoppers: naking judgesents,
interrupting, aoralising, contrel, proding (Wolvin, Coakley, 1979,
pp. W-11),

Exmplos

Primary: A young child is expected to listen quietly and look at
the epoakor, not intorrupting when the spesker was finished.

The child wsuld rospond with appropriate soctal amenities,

interscdlate: Child ueas empethic listeniesg while listoning to
another student tell abour on amciting story. Remponses
include guestions aod comments appropriate te the story
acd smotione of the spauser. The urge to display “ema
upmanubip™ 1s controlied.

Middle School: Stadents amploy ampathic listening fa group discus-
sions which attempt to resclve conflict over differisg
opinfons concerning the svolution of a TV prosentation en
crime, Btuleats hear one another out instesd of prepuaring
their srgument, trying samnertly to usderstand smother
poiot of vicw, control their cootions, not put others down
for thaly opiniuns, ond smit theiy turn to expreas thetr
opisicon.

High Schooly The high school student practices expatheric 1lstoning
during an lugerview for a report, The groups yole play

1%
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bafore tatazviewing and then go to the intarview in paira,
They sapley noodivective listening ab the subject talhs,

ashk appropriate guestions, sl later shave thiiir impres~

wion of and vesponass o the ioterviewes with ooe ancther,

Beve ave three amamples of an integrated language srts activity for
. differant grade lewsis,

intersediate: The class s $0 woik on sylladica
books. Nefore Degimning thet task, ask ssch child to thiok

. =~ a long word. Rach <hild prssante his wvord o
whfle you write 12 on the boaxd. The child naxt
spasker st Secids how axw
Then it 49 Dis turs te prassat bie word to the class., Any
arvorh ave dtscussed as they occur,

]
£
:

|
3
£
]
4
3

Middle or Bigh echosl: The class which bes besn divided into smsll
groups is woxking on & wmait atodying local ethoic groups.
This topic was orginally sttaulated fxom a discussion of a
reguired raading ascigomsnt. The culsisacing project will
ba & shit prefucsd portrayisg sspecis relsted to the 411~
forent cultures. The group mmbdars wset producs thelr shit
1o diakect. They baws baen given accaas o tapes asd
resource paople to lieten and felk to so that thay may hesr
#0d praitice tha warious dlalects.

3. Tesching Strategies

Now that we Dave a list of goels and odjsctives, how do we go sdeut
tesching thew? Pirst of all, we wust he good models snd committed to
tesaching 1taiening skills svery Gay. Be pesd to provide a rich listening
416t for ouy students. Ne used to use pur ysderstspding of tho listening
process “te Sevelop a climate for nurtustog the skiil” (Stemmer, 1977,

p. R&l1).

Rtamoer goes ob o sey that mout studente eeu listen but B0 BOT. To

3%
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t;nrmu this problem, listeoicg activities should be internst-orionted,
activaly tovolve the -t‘deatn., and genorate enthuniasm.

Ocher students have gemoioe difffculty, Gume students may mot hear
the sessage due to acuity problams or messking moise. The toacher cam
help overcome these problems by providing the students with a quiet, nop-
distracting atmosphere whers speach can be heard ansily.

Maoy studonts stwnly “tume out", dueto asditory fstigue from the
constant bosbardsment of words. Obviously, periods of listening should
be kept brief and slrernated with other activities. Also, listening ’&‘
will b factlirated if the teacher im not the primary spoaker. Opportuni-
ties to listen to other adults, medis presentacions, and peers sbould be
Lrequent .

Presentations need to be mede fn A stmlat!ng.mer apd given with
good delivery. The speaker needs to wonitor ber woite so that it does
not become monotoncus, tao loud or too quiel, harsh, strident, or fn any
ather way distracting snd atressful for the andience.

Orher failures are des to the use of insppropriate comtext. HMany
students lack backgronsd experiences meeded to acquire neaning from mosaages.
Teachers need to he cogaizant of backgrousd differesces amd provide
informat fon in a context and with good examples whach facilitote under-
standing. Final }.y-. we need to encourage students by providing feedback

and refaforcement for geod listening.
Preparing A Listoning Experiesce

Onte 4 teacher roecognises the meed fox a rogular listening skills
program, the tsacher showld comstder these threa polnta:

I, Teachers tend to talk too mech, Do wa “turn off” childcen
* with too much verbiage?

b
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2. Children need to parricipate as hoth spoakers and listeners
in classrosa interactiom.

1. Children sbould learn to lieten for specific reasons. Belp-
tng children understand why they ahould listen L important.

Teachers will geed to set up some standards for hehavior during the
itntening sessicus. Older children cas belp with g these standarde.
You will want toldzma with students the samuer fn which interruprions,
talhing, walking sround, asd playing with toys ahould bo handled.
Ooce you sstubiish the stemdarda, you must remind students of them
N often and lot thew keow thac a high valve is placed on good 1latening
| hadite {n your classvroom.

A good listeniaog efperience ox listening lceosom fellows much the
same forsst as a good divected remiing sctivity or the SOIR msthnd used .
to study coutraut area matevial. |

There should be somn obfertive for the lesson. Yeu'll weat fo set
& purpose with vour student.. Thore should he some discussion and perhap:a
some questicning before boxisdiag the sctivity. Then intredace ond expléln
tha listonieg ectivicy. Aftor completing the lesson, nsver lesws it with-

our diacnusing ti with tho clans sed evaluatisg it.

R PR O -

Your objoccivea ougt be well-defiwed and bo pere thaot the asctiviey

chusen 18 Qesigoed to fulfill theuse objortiven.

PR R

In the direccione to intreduce the activity to the group be suve that

X

vt srate the purpose of the activity.

A disrurvinn perfod follows the activity. Tok» time for fv. FEvaluale
the respunses of rach child, Useally thers in ac formal peacil-and-paper
eealuntion «f 2 Jintening lesson. Bul you and your stodents cap cvsluste
through your diceusston of the acriviry.

Kesp the llstening mematons brief. Alternate theo with sther act ivitive,

37
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Courteny in listening should de coostantly stressed.
Any program of listealsg shill teaching will be more successful 1f
Eha teacher 1s & good listener. Students suat know that we place a
| B bigh valua on good listening habiry.” The d.egtea of success will be
greavest if the reacher is & good listener. «
- ~ ™at Did You S;y?“
Listening and Directfon Following Tin- for Teachers.

. Set purpomes for lieteasing prior te watching EIV, viewing filoe ox
filmatrips, or listening to lectuxes aod dipcusmions, Thame purposes
provide students with & roslesp to the dewired destinavion. “Listen
for the threo major reasons the settlers. . .

2. Set u standard at the degimuing of the achool year or at s specific

_J point of giving oral dircctionws only Qwice and after » week ox so
veduce dircctlions to osce orly. This dees oot mean a dent cannot

wet halp, it mesas that divections such ss, “Opem your to page
#31,” will only de given once. If a child fails to lieter he nust get
directions fram cbemrxvaiion, A teacher whe rapeats and repeats the
same directions is indirectly telling stodents that there 18 no opreed
to listen carefully fa that claseroom.

3, Dp not overvhelx students with verbalizations. Try writing some
directions, vy asking the cless to read the fnstructions on a4 page
and ask someone to explain thew €0 the resv of the group. Create the
= inpressions thar what the teacher has to say iz mesningful and

toportant rether thar chatte . THis does not elimnisate conversation
_ with & stodent but doss mesn that teachers should think sbout the
¥ quslity of their verbalixing.

4. Reinforce carefnl listening by asking stedests to follow a apecific
fnstraction sech as, "underliioe the ascond direction and circle the
exsmplie™. You woy wish to give sdditional points on the grade for
faollowing these directions. There wight also be  noed for older
atudents to face s penalty for poor lMetening oy . «wk of following
dirverions, A student may hsve to refdo & psge or losa grade points
Sy frens ubezzle divecttous wors nwot followel.

A

h, Uee oral testiog which fnvolves sore than (re or W ward answets.
At » UiRe when schanls are trying to ssve mogey and paper, this can
have several beanefits, You mey wish to inclode itess on o test
relattng to clans discunsion or tencher tnformstion rather than just
on printed tout wmatexlal. Studeots® lintenlag faproves dramaticsily
whes they realize thot tests cowver oral as well os pristed infoymatlnom
fa vour ¢lass,

&, Pofleuw FIV, filme, fllastvips, guent speakers, student repurts, €tf.

i
‘;;
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with orally given listening checke on mein concepts, foportant faces,
or teras. Gven very smll children should de able to report oa what
they have heard. .

7. Spend five misutee &t than&o&! aach class on Priday orally susmaflz-
tng and reviewing wvhat was learned during the week In thatr subject.
Inforeal studies sbhow improved report cande and test grades when thio
ts done consistently. Have tha students do the summarizing and review-
tag, oot the teacher. This given the teacher a good {dea what material
has left & good tupression end what mey teed tescher review vith the
clana.

8. Tbts oral summarizing and review ia also very bemeficial for the class
to do for the benefit of a student who has been ghsent for a while.
AT the same vime it halps the entire froup vecall what has been studied,

9. Younger students might eajoy & Pirst Time Clud. In oxder to qualify,
a studeat must listes carefully to the tescher's directions. If some-
ate ashs for repoticion, amhar student can be called on to provide
the instruction. Stodents whe can conafstently listen and follow basic
directions the “"firat tine™ way have thelyr name placed with the Pirst
Tima Club,

10,  Tey to incorporate a liktening, divection followieg, or oral mesory

Sctiviry into your weekly plans. The activity need vot be lemgthy
snd 1t mey take the form of & geme. Material fras wvertous subject
aress could be used or the activity could eccur during different
classes to demonstrate to students that you sre concermed about their
listening in all sabjects. Playground or rainy day gsaey for younger
otudents are also good opportunities for 1istening and divrecrion
tollowtng Whas(a. The acrivity could dbe as simgle as saying,

. “tnderline in vour workbook the sentence which tells you what to do "

e following 18 & sumeary checklist for teachers:
what kinds of listening do I do Syeelf?
Do 1 talk teo wach ia achwol or do 1 18sten more than ¥ talk?
{Observe fregusnciea.)
Do I escourage the children to speuk wore thas & ningle ward or
thought in respogse to a question?
o I epsnre that oy cholce of words doer not prosvat Qo

4 lspossible hurdle to the child?

Tut do Y, on occasion, also uee words that stretch listenipy and
do 1 thien encourage the child to demand and Ret woaning?
{Develop a log or card system for pupils ro keep.)

Are my guaestions® go thoughr-~provoking thot my guostion pime {0
lexns than pupil answrr tioe?

to (hildren in sy class follow each other opontancously and
tndependently without directing vach cossont to we, and do
they reart to poers oo well as to adults? (Amalyre changes in
te bntgue and impact according to taped neguenced.)

!
?
a
A

(3]
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¥hea I give oral directioms, do 1 prepare the pupils for vhat is
to come nnd then avoid repetition? Are the divecticss worth
hearing?

Are my directions ashigucas? (hen children fadl o follow
directions, it may e they are swoiding so ambiguece sitaation.)

s the purposs of sxch sctivity vaderstoed by each child? (Lack
of pupil cempredunsion may resmit fyom & lack of defined pure
pose on the part of the tascher.)

Do I relate geod 1istening hadite to all classroam sckivities(
1a tha classwaom snvirooment favershle?

notnuthmmhtmdummomm“u
excel througk the vesting of wmsterisl preseated orally?

Do I snhasce tha child's conpradensicn by providing organization
of the apoken material (e.g., & preview, an cpportunity for
pupile_go velats thair own past experiance teo tha purposes of
the matertals)?

Mpmcmckluh:muma‘lumhlmcm.“
supathetic, sesdy £0 sinply lesn forward snd say, "Tell me
. . +® Duv I giye my fuli ateention end expect the child wo
begin speshing, than sbow comstant intersst, or 8o T reflect
fesling in the maancr of a clear mirrox? {landsteen, 1979,

p. 124.)
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Acropolta Booke LID *
2400 17ch Stresx, K, W,

Washington, B, €. V0GH

Norwall, NMaxgaret J. L
207 pagss.

Thia book comsiets of 32 listenieg snd thishing sctivities. The »

Mﬁ:h‘nm!«hﬂcm and listening for iuforma-
tion,

Senafir Prase
Chicago, Illsactis

Thinking Shills Bevelopment Progrem

Gassermen, Selms, Primary Thighisg Bux, 1979.
Cosponssits of this program iaciundes filastrips with sudio cassetces, .
sctivity caxds, stedent activity card:, stely prints, pupil sctivity,

rocorden, scales for ssessatng stulent pevformsnce, & class record ) -
shest sl & tescher's guids. r

‘ha skil} avese inciuvde obesyving, equ‘hs M&m lmegining,
mmm.mm making deciaions

Bath, L., Vassarmas, J. end Veosermsn, 8., The Ihinking Rox
It tocluden » toackex's'usaual, secord forme, filmstrips, nn-hlp
cands, sill-development cards, sad. etufent reference books,
ucﬂxqe—hmmwumtmd social nnﬁu.
sciepia, wath, sasic/ert, vecrention, snd lmguage acts. Activities
ave desigoed to Build the fellowing “thinking operations: cbasrving,
comparicg, cleseifyfng, locking for sssusptien, bypotbestising, criti-~
chaing, csllecking, aad orpgmising data, Isterpretisg, isagiateg,
samerising, sl problem solving for widdle school students.

CC' Publtcarione

P.0. Sox 3699

Tigaxd, Ovagoo 97223

Pratar R,, sad Stefcnskos, K.

- laogusge-Comprehanaics, 1982,

This waterial iy for oldar stedents. It contains 6 sections with

20 lsasone In ssch ssction to develop mamory and comprebenstion skills.
Nanval componssts inclule imstxuction, termimal cdisctivas, 120
lepmme, tracking foews, dota collectisn Coras, snd AD ceet probes

to fodentify sobjecs lewal of perfocmsice,

Developmestal Laarctng Navartals
Opa DEN Park
Allsn, Teaszas 73003

Concoprs for Commsnication.

This slemsotary language pnm- 1is designed to davalop Teceptive,
swsoctutiva, sud esyresetive language akille, Dait i, Listening With

-

“m.mm.muummmmwmm

thamen: Positioa, What BDoss Y& Mean?, Uhat EHsppens Xf7, Comparison,
The Reascs Wy, and Time. 3, Concept BMoilding, i» doaigeed to
frcrease skilla fo clsseifyicg by simtllarity end &tfference,

3
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essential attributes, congeptua’ sate, and the langusge of clasaifi-
cation, Naterials include matrix cards and matrix builders, 10
aisaing pleture books, 30 activicy books and s teachare mamual.

t¢ 3, Commnicatrion, is denigned to Deild skille by developing
eifective liatening, descripiion, and guestioning. Students work
in pairs or wsall groups sending sod receiving {aformation, Matexials
fociude 10 symbol-dvawing bovks, 2 reute bocks and board, & missing
picture books, B detective smarch books sad & tescher's manusl.

MePhatl, P., Niddlston, D., sad Ingram, D.
St . 50 nl R

J Lo ;3 1t 40 ¢
2, e IR - BTN S S NEAL LS 4 -

This pregram te for chtldven from 8-13 years. It leada childrem to
greater social mumreasws. An sppreciatien of the needs and feelings

of others, thewstivation to respend to them, and tde dwynlopment of
dasic social skills, Components include A) "hotoplay I & IX (postere/
cards), for nomverhal cammnications, B) Chooniag Booke 1-6 (six books)
covaring topice of making decisicas, carryisg out decisjons, dealfng
with groups, treatment of snimals, concern for eavircsment, relation-
ships with oldar people, beginning of romantic relationship, and coping
with pev siteatioas; snd C) How It Nappens, a series of curds depicting
happy, unhappy, sand vucertain sitwstioas, In addition, there are

two teachsr hendtooks of ratisnale aad teaching methods,

Audit Per

This kit for early elexestary rechool children includes manual, tape
cassettes and masters for five axeas of listening: aeuditory mesory, @
suditory-motor, auditery figura ground, swditory discriminarion,

aud suditory imagery. ,

Auditory Perceptual Training IT . .
Thin kit designed for middic echool age students incliuodes sudio

tapes, masters, and o sasusl for the & aress of selective stteatiom,

coiprehending and remesbering laportant foformation, imagising, and
follovwing dirsctions,

Auditory Familiar Scunds

This suditery discrimimstios msterisl includes & tepe and picture cards
for £ifty familisr zounds, It is appropriate for the young cbild ia
preschool or kindargarten.

Lova Publighiag Company
ferver, Colorade 80222
Harniohfeyer, L. Bgeic Practice in Listening Gemes and Activities,

1 activities provide praciice in following oral directions for grades
S8,

Scholastic Book Serviceo

50 West 44th Sireet

Rew York, NY 10036

Sonhan, Helen, ed. Scholastic Listening Skills Unit Iz Eoay Ears

and Unge 1X3 Eax Power.
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A

Each untt 1, 2, 3 cootatn “40 oriptnal audic scripts coveriog &
varivty of subjecta inclofing humor, adveotwre, fantasy, science,
sod scisnce ficeion. There are 40 dirco master acrivity pages ssd
& teaching guids. Tha skille ave arrenged oo that one akill builds
en apother. Unit I covers following divections, sequence, sain iden
detailn, predicting outcome, understsnding main charactex, snd
dvxwing conclusions. ’

Ualr II for grades 4, 3, § covars an explsnation of the advahtages

of good ltwtening, finding eignificent details, saguancing of evants,
finding proef, finding main idea, findingy suppoxting details, predict-
ing outcome, making toferesces, drswieg cuaclesions, distinguishing °
face from opinion, prodlem solving, finding word ssmming through
context, chooming antooyme, homcnyes, aod synonyms. The tapes are
hMghly motivating, aod illuetrst ars ioteresting to the srudents,

Commmication-Skill, Duildeta
3170 N. Dodge Boclevard, P.0. Box 420500
Teeeon, Arigsaa 8571) *

butilding or refevence 1iata fu ssch. These are: 1) Sconds of
language (phosnlogy), 2) Structurs of language (mcrphology/ayntax),
3) Reaning of lungwsgs (semantice/comprehension), 4) Thicking with
language (cogmitive tasks), 3) Production of langusge (non verbal/
wverbal/wxitica), Orades X-8. -

Uragom Teaching Canter

Nest Canyon Office

21% North 4th Stremt

Redmond, Ovagon 977354 .

fxgleston, P. C. and Riggs, R. C. Listening Skills Devnlopment Frogram,
Primary and Intexmedtate, 1276,

15D tescher trainisg kit, Contains instrvctions bad overbeads for
group iomervice,

Consider these itews while praviewing the 1§D saterisls:

~There are 180 listening lossons 1a all, 90 Primery snd 90 Intermediste

each focusing on the specific listenting skills of its unit. Thirty-six
of the lessons axe rucorded, 144 others are cospletely pre-planned.

~Thn Primary and Intermediste tapea contain the intraductory lessons
for marh unie mnd age fotended for use with the arudent workbooka.

“The vorkbooks acd recorded lessons ave depigoed ac that even nm-
readers can sffectively reapond to the listeantsg exercises.

-Each unit in the Teacher's Nanuals begine with & ratfonale which
clarifien the purposes of that unit.

~The lovse~leaf hindey for the Teacher's Manual allows convenient
additton of uotes oo student performance, idoas for cxpamaton on
leasans, and supplenentary matefisls,

v
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~Traditional sex role stereotyping has been carefully svoided in rhe
drafting of the many stories inclmded in this prograx. Ethnic sinori-
tirs are aluo vell represented,

Xerox Blucation Publications

1250 Pairwood Avenme

Columbus, Ohic 43216

Wright, Theodors A. Tuning Iu-lesrsisg to Listea, 1972.

This student booklet is destigsed for middla school/high school grades,.
Its 4% pages faclnde 6 sectionst 1) What Is Listentng? 2) You're Not
 Listeaing, }) ¥hy Dou't You Listea? 4) Overcome the Barriers, 3) Listen
to Suit Sitestioss, aod 8) Listening Clinic, ,

Xerax Learning Systens

Oan Pickwick Flacs

Greawwich, Comrecticut 08830

Strat £ L. .

Thie four-hour progras is deaigoed for Mgh school, collegs, and adult
levele, Its primary purpesa is to sid in career developmeat. It's
goal is to develop berter listening skills peadnd in the job market.
1t tncludes tapes and & work book, Four onits includer 1) Why Ltsten?
2} Active Listening, 3) Intersctive Listoning, and 4) Listening
Straregies At Nork. &
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Wisconsin Writing Project Participmnts

Framer 1982

Char lene Berksor .
Deexticld Srhoula

Josn Cantwell »
Oconomowoe Semior High School

Javat Dentelwen
Eastaide Schowl, Sun Prairie

Candice Daxbhefany
Manroe Public Schools

Beth Dillie
Narkasan Middle School

Jenaifar Prickieton
Deerfield Elmugary Sehoal

Jasew Beln
Jude Sigh Schoel

.

“Don Hinz
Rockwell Elssentary School, Yort Atkinson

Loretta Hoversten
Dretrfield Elemantary Schonl

Mruce Johnson
Oregon JIT. Bishksdzool

lort Jordon
Juda Scheol

Elsa Lawrencs
Middleton High School

Caral J. Lovenson
i-Madison -

Altes fLowsren:
conomowoe fr. High

Partricia Murhrer
Jamen P, Louthee Jr. Ntgh, Fert Athinecn

Mary Pat Mulrheod
Jetfargon Middle Schosl, Medinon

W6

o1

]

Roidi Mowe, Tkauchoe Elesentary
Dcpnomownc Schopl Diatrict

Arn Medermeter
Wost Righ Schoo], Madison

Mary Pick £

Juda School K ’
Richavd Reinke

Son Prsivric Sr. Bigh Srhool

Joe Risgeisen ’
Yerorna Bigh Scheol

Eituabath Robdc
Royal Oaks School, Sun Prairis

Nargaret Raft
Borthaide School, Monros:

beborsh Schile
m Pudlic Schoolas

Iob Schaltx -
Sabish JIr. Bigh, Pond du Lac

Sochalle Sttllaan
Northaide Elemmntary, Middlcton

Kathrya Strey ‘
Luthe? Jr. Righ, 'Fart Atkinsen

Sxtb Teff
Elm LawnsSchool, Niddleton

Fun Jestsn~-Tobey
Ununakes High School

Parid Watry
Arrowhead High School, Harrlasod

Donns Welbos
Gompers Elementary School, Madisen

Mery Ziegeldave
Arrovhend High School, Hartland



The Wiscouaisn Wriring Protact is an sffeorz by scheol
tcechwrs, colicge faculey, and curriculum specialists
to improve the teachif of wricting at all levels ot
educarton. The Project in fusiled by the Univeraity
of Wiscomsin-Nadizses, the Bntversity of Misconudn .
Ewtenston, the Wisconsin Isprovement Progrih, and the
National Feicument for the Busanities (through the
sUntversity of California, Berkuley). The views
-t sxpressed In this guide do not neccssarily rmnx
the views of M above nawed orgssizotions.

%
Individoals desiring information b
soncetning the Wiscomain Wricing
Project should write tod

Wiscwaein Wrising Froject *
556 Teacher Educatiom Buillding
Daiveraity of Wiscenais
229 Porth Mills Street
, Nadistn, Wisconuin 33706
, (£08) 2634660
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