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eaming to spefl is ony aspect of

learming to write. The aim of any
speiting prograr should be to heip children
becoma confident, competent writers.
Learning to spefi is not simply a matter of
ieaming how to speil individual words. It
entails learning how our written language
works. inordertole  his, children need
to be exposod to mi. _ activities that invoive
written language: reading, word games and
Leaming fo spefl is an active process, a
proces= of discovery for the ieamer.
Chiidren who use werds, who tulic about
- them and play with them, will discover the
regularities and pattems of written Cnglish;
and using this knowledge, they will ieam to
speil.

Q

The role of the teacher is vital in
estabiiching a language program where the
children have opportunities to ieam about
words, and where they develop a positive
attitude to them. The children must discover
that words are interesting, and that using
them can be enjoyable and rewarding. Tney
must have the confidence to attempt to
write new words, as well as the desire to

improve their spetiing.

There is no single, simple metiiod which will
achieve these goals. Good teachers use a
variety of methods, adapting them to suit
the needs of the chiidren. This ook
presents some suggestions for the teaching
of spelling which may be incorporated into
difterent types of programs, and

adapted to suit the needs of chikdren with a
range of spelling abilities.




WHAY DO CHILDREN NEED TO LEARN

ABOUT WRITTEN LANGUAGE?

© They need to lesrn about the different
sounds represented by different
letters and istter combinations. When
children want to attemp! a new word, they
begin by trying to represant the sounds of
the word; children without this knowledge
have no initial method of attack. At later
stages of speliing development,
“sounding out” a word can be a useful
checking strategy. But children must aiso
be aware that a sirategy of matching

and lotters will often not produce

speiiing.
fraquently used words have lrregular
sound-ietter patterns: one, was, /ove,
isarn that ¢ s for cat and s is for snake
may be confused when they mex™ cent
and cily. G is for girl and / is for jump, bt
what about giraffe and giant? The vowels

G,EC
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are even more complex. E may be for
egyg, but it represents the sound of ee in
he, she, me and we. And the ee sound
can aiso be represented by ee - tree,

o8 - 554, lo - chisf, 6 - receive. Chiidren
who are taught that a letter has one

the speliing but it does not guarantee
correct speiling; it is only one of the

strategles used by a competent spetier.

© They nesd to learn about orthographic

paitamns - the letters that go togother
in English. They must leam to represent
sounds with letters that form common
pattomns in English: tion, ight, ough, ould.
Chiiidren who produce such speliings as
chkrum (crumb), thme (thumb), whee

(wheel) and hofitde (halted) have not
teamad that these combinations of lstters
do not occur in English. As they continue
to leam about ianguage, they become
more aware of permissible letter patterns.
They leam to rely more and more on
visual information rather than on sound,
and so are able o reject spellings which
do not “look right”. The teacher takes a
great deal of the responsibiiity for
providing modeis of spetiing.

¢ They need to isarn about morphemic

reiationships - the ways in which
mesning can be used as an aid to
correct speiling. Beginning spellers may
be abie to spell birthday, but not birth, o
some and one, but not someone,



dissappointed ot unecessary have not
understood that the woie gro made up of
8 prefix added to & o word, so thatit is
dis/appointed but - - atisfied, and un/
happy but un/necesss-y. The speliing of
such words 8s sign and muscle appears
more jogical when their relationship to
signature and muscudar is understood.
Chiidren who understand that many
words consist of units have a
speiiing strategy that will heip them to
spell a large number of words at every
stage of their speliing development.

Chiidren *+ho are to develop into competent
speflors must aiso:

@ Myiter the mechsnics of

Chnildren who find R difficult to form the
letters will not be free to concentrate on

what they are writing. if they write siowly

EKC
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and awkwardly, they are likaly to restrict
the amount of writing they do, and s0
have less with using language
than the fiuent writers. Those chikiren
who write fluently and easily are more
fikely to enjoy the task, and so develop
positive attitudes towards writing

and speiling.

o Leam to use resources to heip them
cbiain the correct speliing. For
beginning speliers, these resources may
initiafly consist of teachers and parents.
Then they may progress {0 using class
word lists, their own word books or

® MMM“M&MM
chiidren leam to

Ymmmmummldmm
encouragement. need to learn that
wmhglsforawpose and that purpose
is o communicate with other people.
They need to lsarn that writing is
something that brings pleasure and a
sense of achisvemeni. They need to feel
free to attempt t0 spell uw words,
without the fear of making a mistake.
Children who foel that they are good at
speliing will have the confidence to
attempt new and unusual words as they
continue to write, and, as they experiment
with the language, they will leamtouse it.




hildron beginning schoc! wifl vary

widely in their knowiedge of the
purpose and the structure of written
language:

o Some will not understand that wiiting is
for communication.

e Some will recognise many letters and be
able to write their own names.

& Some will be able to write several words,
and be wiiling to attempt to speill words
they do not know.

o A few may be abie to write simpia
sentences.

So a language program must be abie to
cater for children at different stages of
language development. in the early stages, .
speiiing will be just one part of the total
language program: as children isam to read
and wiite, they will leam about spetfing.
spefiers must leam that written

meaning
their first days at school.

@ Label children’s belongings, pictures,
Chiidren lsam to recognise not only their
own names, but those of the other
children.

o Write under children's crawings,
to their dictation. Repeat each word as it
Is written, so that chiidren understand that
the caption is composed of separate

® Write messages on the board, repeating
each word as it is written,

® Write songs and poergs the children are
leaming onto the boald, or onto large
pieces of paper, as the children watch.




An easel and thick feit tip ¢ :ns are useful

for this activity.

© Write stories dictated by groups of
children onto large sheets of paper, and
then pin them 1G'the wall. During the
writing, individua! words may he
discussed, as well as such aspects as the
direction of the writing and the start of
New sontences.

@ Hold story books 50 that the children can
soe the text, as well as the pictures.
When reading, occasionally point 10 &
significant or repeated word, heiping

children to understand that it is the words

that tell the story.

For further suggestions, see 2
W(MEM@C@W

At the same time, children shouid be
encouragad to write. Some children will
begin by scribbiing and creating shapes
which resembie lefiers, while others will be
able to write most of the letters of the
alphabet. But whatever their stage of
development, their own writing should be
accepted. This early writing is an important
part of language deveiopment, a stage at
which the chiidren leam facts about wnitten
language, and an attitude towards it.

in considering the process of isaming to
sped, it may be useful to think about the way
- children leam to speak. Their first attempts

criticism, but a correct model is provided.

The child who says “Dink” is given a drink,
s0 tha coramunication brings resuits, but

the parent may reply, “Here's your drink",
supplying the child with the correct form of
the word.

in the classroom, the chiidren’s coniect
with written languags will provide
modeils for their own writing. This
contact should be as varied as possible,

providing children with opportunities to
look, listen and sxperiment.




Chiidren who are encouraged to write, and
MMWW will

conventional writing. Shapes which
resembie letters will be introduced into the
scribbie, and these will later be replaced
with the actual letters. Then, as the children
leam about the Dbetween
suunds and letters, they wiil attempt to
represent the sounds of the words they are

Researchers have documented the
progress of children who have “invented”
their own spellings.

Typically, the children begin by using one or
two istters to represent a word. Vowels are
often omitted. Then, as their writing
deveiops, it will include more of the sounds
of the words, and an increasing number of
words which are correctly speiied, words
which have become part oi the children’s
speiling vocabutary.

Some :
A four: -0id wrote:

1EM TATURSIC.

| am sorry that you are sick.

A 5'-year-0id wrote:

{ AM CMIN DAOON STERS YES.

| am coming down stairs yes.

A 6'2-yoar-oid wrote:

I WOOD LiK YOU TOO GET UP BEKUS
| WANT SMTHING.

1 would fike you to get up because | wan}
something

From “M Speliing in the Open
Classroom” (Chtimsky. 1975).

For more detailed descriptions of children’s
writing development, see the references
listed on page 34.

When children are encouraged to write, and
their invented speliings are accepted, it is

) that parents be informed abui:t
the aims of such an approach. Parents who
understand the process will be more able to
accept their children's first attempts at
writing. -

o

'the prik
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WWTHELETTERSW
THE ALPHABET

The activities designed {o help the children
fo understand that written
:mmﬂuwmmwﬂw
lsam ahout the structure of the

As they watch the teacher write on the -
boer?, on lurge sheats of paper, and on

-

their drawings, and asthey listentothe -

teacher pronounce the words that are being

written, they will leam:

o that wiitten language progresses from left
to right;

ey uege 8 composed el

OMWmcamosedommech
represent sourds.

As the chiidren leam more about the way in +

which the letters of the alphabet represent

sounds, Mmiﬂngwmsbwwpmgmss

towards cofrect speliing. This

understanding can be developed through

many different types of activities.

Young speliers neex to leam:

o what the letters look like;

o the names of the letters;

@ how to write them;

e the sounds they represent;

@ that capital and small lefters are different
representations of the same letter.

wmmm,mmwm ‘

¢ 10 500 the Istters of the alphabet on charts

and cards, and in alphabet books. A copy
of the alphabet stuck to each table, and
covered in clear plastic, makes a useful
reference for the children.

@ to play with alphabet bliocks and tiles.
Some children may use them to make
words, an excalient way for them tc begin
to leam 10 use written language as they -
mleanﬂcgtommebum

11

9

o

Agoodstarﬂngpowadscuwonofm
letters of the aiphabet is thefinitial lefter of
the chiidren’s narmies. When Mark's name is
vrritten on the board, somse children will be
able to hear that Mary and Michael have
names that bugin with the same sourd, and. .
when those names are written on the board,
will see that they begin with the same letter.
Brief discussions of the various names will




When the letters are discussed, it is
important that cirlidren an
mm of the leiters
Mmub.(:may
uworcmemmmsmomcwm
and Kate begins with the same sound as
‘after begin with the letter a, but they all
begin with a different sound. For this
reason, it is less confusing to call the letter
- by its name, and then talk about the
“different sounds it represents.

|

As children build up a store of lefters they
are familiar with, they can join in with the
daily routine of meaningful writing. For
exampis, the teacher who is writing: “We
went to the farm”, may ask: “What doas
farm start with?" Some children may be
able to hear the sound and identify the
letter; those wiro are not yet at that stage
will be listening and learning. Later, the
teacher may ask for the letter representing
the last sound, or the second sound, or
simply for any other letter the children can

suggest.

An activity such as this the
opportunity for chiidren to begin to learn to
speil. And, most importantly, it aliows for
discussion of the tact that different letters
may represent the same sound. if s is

as the first leftter for circus, the
teacher is able to point out that both s and ¢
can rapresent the sound of s.

As chiidren participate in group and class
writing, and experimerit in their own writing
v.ith the information they are acquiring, they
will isam about the spelling system.

" Activities which are designed to direct

chiidren s attention to the relationship
between sounds and lstters can be useful.
Howevaer, it is most if chiidren's
attention is directed specifically to single
letters, that they leam about the different
sounds they represent.

® Collect pictures, or let children draw
pictures, of objects which begin yitha
particular letter. Make them into a book,
and labe! each picture with its name.
Circus and cat would bothbe inthe ¢
book.

& Build up lists that begin with the same
sound, but different letters: photograph,
flag. snake, circus; jump, giraffe;
kar.garoo, cat, knee, nine.

e Spend a few minutes writing words which
end with a particular sound, as children
suggest them. Again, for some‘words this
will require more than one letter or letter
combination: leaf, cough, farm, lamb.

o Piay | Spy. "I spy, with my littie eye,
something beginning with the same
sound as dog.”

& Choose a word the children are familiar
with - man - and ask: “"How can we
wnbmﬂmad?map?m?m?

@ Ask children to sort word cards into
different categories: those that begin or
end with the same letter or group of )
letters, or those that begin or end with the
same sound.

12



Such activities as thase, which occupy just
& fow minutes, heip to provide children with
the informaation which they need for their
own attempts at spelling. And, during
artivities which focus on a particular letter,

the chiidran shouid be shown how t0 write it.

Those children who leam how 1o form the

letters eazily and confidently wifi be happy
10 continue to write, and freo t0 concentrate
“on what they are writing.

Baginning spe'iers develop their speliing
shills in many different ways:

@ As they leam more about the relationsiip
between sounds and letters, they will
more accurately represent the sounds in
the words they write.

® As thoy leam more about the structure of
the written languags, they will leam about
common letier pattemns in English, and
pwedy phonetic spellings will be replaced
by spellings which more closely raser." !«
wﬂmEngsh

‘@ As they continue t0 read snd write, they
will leamn the correct for an
Increasing number of words. The first
word children learn to speli correctly is
often their name. Then they will leam to
spei! words that they frerquently use in
their writing. or which have a special
interest for them.

Teachers can heip children to build up
individual collections of words thay can
spell correctly:

e Write words that the children often use in
their writing on cards. Each childkeeps a
personal card file for easy reference. As
the chiidren leam the letters of the

and buiid up a store of words,
the cards may be arranged in
order. This word bank can
aiso be used for word sorts, where the
chiidren sort the cards according to
categories they choosae, or into groups
suggested by the teacher.

e Have frequently used words displayed in
the room, with an identifying picture, as
close to the children’s eye level as
possible.

e When children write about a topic such as
a class visit, make a list with the children
of words they may want to use.

e Develop a class dictionary, where
children may look for words they want to
write. )

e Each child may keep a personal
dictionary

e Children who ask the teacher how to spel!
a word should be asked to try to spell it
first - to have a go. Each child may keep a
“Have-a-go" card, which provides a
record of the child’s attempt. The teacher
writes the corect spelling alongside the
child's attempt, so that the child can

13

compare the two spellings, and this card
becomes another rescurce. This card
may aiso be used by the teacher to note

the child's development in spelling.




-

AR of these resources provide the children
with opportunitios to find the correct
speiiing, and to begin to deveiop the skills
necessary to use a dictionary. However, itis
importarni that the children are not inhibited
in their writing by the fear of making a
apelling mistake. Thoy shouid be
encouraged to try out different spetlings and
10 attempt new and unusual words,

f Beginning speilere are isaming not only
how to speil — they are learning an
attitude towards speiiing. They need to
lsarn that words are interesting, and that
mnmmw if their
with written language
mmwmmn
write with confidence, beginning
spollers have made a promising start.




hiidren am ready 0 :nake further

progress In their spelfiing when they:
@ understand that writing is for
commyhication;

ommmwémmmocm
aiphabet, and how to write them;
® have a concept of souridietier

relationships;
- @ have a vocabulary of some words they
know how to speil.

Now, in order to progress:

1. They need to leam that sound/leiter
matching is often not sufficient
produce correct speiling.

2. They need to leam the common letter
pattemns which occur in written English:

3. They need to deveiop an understanding
of the units of meaning — morphemes
— inwords. Such an understarding witl

help then: t0 speil:

& compound words — someone,
birthday, anything, upon;

® words which have affixes —
disappointed, unnatural, soften,
refreshing;

. meanlng-r'elamd words — major,
majority; native, nation, national,
metdicine, medical.

4 They need to deveiop the ability to
consider words they know, when they
are faced with writing new words. The
child who wants 10 write shake may
know how to spell make and cake.
Presentation of words with similar letter
pattems will help the children make
these types of connections.

§. They need to develop a method for

to speli difficuit words, such as
the Look, Say, Cover, Write, Check

15

method, which encourages them to
make use of a visual strategy.

6. They need to deveiop a fluent
handwriting style which allows them to
concentrate on what they are writing,
rather than how.

7. They need to develop the ability to
proofread their own work, to see which
words ook as if they may be wrong, and
to use a dictionary to check the commect

spetiing.
The focus of the speiiing teaching will be the

chiidren’s own writing, but a good speliing
program will include a variety of activities,
some of which may invoive groups of
, orthe whole class. The more

use words — write them, read
them, play with them, talk about them —
the more likely they are to devesiop into
good spell.rs.



TEACHING SPELLING THROUGH THE
CHILDREN'S WRITING

The aim of a speiiing program should be
o haip the chiidren to become
confidunt writers. Therefore,
~ the words the children need to learn to
apeil are the words they want 0 write.
- Most of the teaching at this stage will
iwoive the child and the teaches
working together to improve the child’s
speliing.

ff the chiidren are to by encouraged 0
improve their spefling, they must feel that
they are writing for some real purpose, and
that correct spefiing is required. if they are
to leam that the purpose of writing is to
communicate, their writing should be

Some suggestions:

® A class newspaper which is produced at
reguiar intervais and distributed to other
classes and to paren’s.

o Stories which are ifustrated and made
into books. Some of these can be
presented to infant classes as reading
material, and oider students may heip the

o Letters written to parents informing them
of school matters. Thesd can be
composed as group or class activities, as
well as individual projects.

e Materials written for a « lass project, which
are displayed in the school for others to
read.

Sy
(‘fu.ih P" ’

| @ Letters written to the teacher, or other
members of staff, which receive a reply. if
the teacher replies, spelling correctly any
words which the child misspeiled, this can
be an effective teaching strategy.

e Articies written for publication in local
newspapers, informing the comtnunity of
activities at the school.




o Letters written to invite visitors to the
" school, or to thank people who have
worked with the class.

o Contributions 10 class books on various
topics, with each page writtenby a
difterent child. At the beginning of the
year, this couid be a book containing the
autobiogrechies of each child, with a
photograpn or drawing.

For more ideas, see " 100 Ways to Publish
Chiidren's Writing ", in Better Reading/
Writing - Now! (Waishe, 1977).

tis important to remember that speiling
is only one aspect of the writing
process. If writing Is viewed as
communication, the content of the
writing and the intantion of the writer
must be the first considerations. An

Writing
shouid be enjoysbile. Ci iidren whose
writing receives a positive response,
and who fee! a sense of schievement as
they continue to write, will have the
confidencs to attempt new words, and
will constantly extend their spelling

Teachers using the children’s writing as the

basis of their spelling teaching have two

main concems:

@ To help children discover the correct
speliing of the words they want to write.

@ To heip children identify and correct the
words th.ey have misspelied in their
writing.

Heiping Children To Discover the
mspdungofmmmmywm
(-]

At this stage many of the strategies used
will be developments of those discussed in
the beginr.ers’ section.

e The children’s personal dictionary will
become increasingly important. This
contains words that are used frequently,
and can become the first reference. if the
chiidren enter the words, the dictionary
shouid be chaecked regularty, to prevent
constant use of misspelied words.

e Simple commercial dictionaries can be
introduced, and the teaching of dictionary
skilis begun. Spellers at this stage will not
develop into self-reliant speliers until they
can use a dictionary, and this is a
compiex skill which requires careful
teaching. (See p. 31, "Leaming To Use a
Dictionary.")

17
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dictionary, con words the children
ask for when they are writing. This needs
to be simple. with a large double pags
spread for each letter of the alphabet. The
teacher enters the words as the children
need them, so that the collection of words
is steadily increased.

& Whenever a new word is introduced, in
any area of the curriculum, it shouid be
written and discussed: multiply, equals,
pyramid, coliage, comma. concert,

OWOrdstharecommmoma
children's environment, such as the
nameas of teachars, classmates, loca!
streets and suburbs, should be readily
availatie:

on awall chart,
in a special book,
on a card attached to writing fo-ders.

e Teachers who work with themes wil find
this a useful way 10 introduce new wornds.
Many of the words which arise during a
particular theme may not be those which
the children would use frequently, but
more common words may also be
discussed. For example, if the theme is
Food, spaghetti, hamburger and
caulifiower may be used, but common
words would also be presented:

eat eaten ate

cook  COOks cooking cooked
apple orange banana pear



When the children coms to write on the

theme, they have the class collection of

words to refer t0. These theme words can

also be iliustrated and compiled into

books, for later reference.

® The teacher may collect words that are
frequently misspelled in the chiidren’s
writing, and use these for various types of
word study exercises.

® As the 100 most frequently occurring
words make up about 55 per cent of our
written languagse, it is important that
children be able to spell them. A list of
these words, arranged in alphabetical
order, can be attached to the inside front
page of the children’s dictionary, or onto
the top of their tabies for easy reference.
However, it should be realised that many
of these words must be taught in context.
With words like there, their or were,
where, the problem may be which word to
use, not now {o speli the altematives. A
few minutes spent discussing the
connections between here, there, and
where may help children to use these
words correctly. (See “A Core Vocabulary
of Chiidren’s Writing"”, by Ves Thomas in
Reading Education, Vol.2, No.1, Autumn,
1977, p.9, for a list of most frequentiy
written words.)

® The "Have-a-go” card should be
maintained. if the children attempt the
word first, they may be right. if not, their
mistakes provide a useful guide for
further teaching.

18



The teacher’s response 1o the attemyt

- should be positive:

@ Thera's only one lettar wrong.

@ The first part of the word is right.

® Yes, that's just how it sounds, but it's

~ spefied ke this.

® Tle “Have-a-go” card may aiso be
expanded to have three, or even four,
columns. The child has several attempis
& the word, decides which one iooks
right, and then compares the attempts
with *he comrect form. The column
ooniaining the correct form may be cut off
when the card is compieted, and used as
an individual speifing fist.

Whenever the chiidren are provided with a

word they want to spail, they should be

encouraged to wriie it as a whole, from

memory, rather than copying it, letter by

fetter. The Look, Say, Cover, Write, Chack

method is usetul, and should bacome a

habit with the chiidren. This method,

devised by Emest Hom (1918), and

developed by Charles Cripps (1978),

consists of the following steps:

® Look at the word carefully, trying to
memorise the spelling.

® Say it.

@ Coverit.

@ Try to write it from memory.

@ Uncover it, and check to see i it is wriften

A bookiet with a covering flap may help
children with this procedure.

Heiping Chiidren To identify and Correct
the Words They Have Misspelied in Their

Chiidren who are o deveiop info competent
spetiers need to be efficient proofreaders.
They must be abie to identify words which

are misspeiled, and those which may be
misspelied, check the spelling, and correct
any mistakes. Many chiidren need

considsrable help in developing these skills.

o |f the writing is t0 be published in some
way, and the children write a first draft
which they then revise, they can be
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encouraged to mark the words they are
uncertain about, as they write. if they
circle these words, or write them in pencil,
they can check the speliing later, as part
of de revision process. Such a method
aflows the children to concentrate on the
content of the writing as they are -

e When the teacher is able o discuss the
writing with individua! chiidren, their
aftention can be directed to spetling
mmmm

Howebeeouuyouspeam\nmm
Which way do you think looks right?
They can be given clues to helip them find
the mistakes themseives.
There is one mistake in the
secon line. Can you find ?
One of the letters in that word is wrong
Which one do you think it might be?
o Chiidren can work in pairs, or in small
groups, proofreading each other's work.
® If writing is somotimes to be corrected
away from the child, the type of comection
muy depend on the spetliing ability of the

For the good speller, with only a few
mistakes, the leacher may simply
indicate with an X the line which
contains a spelling mistake, or
underiine the misspelied words. it is



The purpose of the correction should be
10 heip the children to speli the words
 comectly in thelr future writing.

identification of the mistakes is only the first
stap. Children then have to find the corect
speiiing from their range of resources, write
the words cosrectly, and try o leam them.
For poor speliers, these can be arduous
-tasks, and they wit! need heip and
encouragement if they are t0 persevere.

A speiiing program for speilers at this
stage wifl be focused on their writing,
but it will not be limited to this,
Deveioping speliers nesd a varisty of
activitiss which direct their attention fo
the structure of words, and which heip to

words, play games with them,
manipuiate and colioct them, and, in the

the chiidren will isarn how to
speil many of them. At the same time,
they will learn to enjoy using words, and
deveiop the habit of looking closely at
their structure, two important aids to
good speiling.

Many of these activities will be incidental.
An interesting word wiil occur in reading or
writing. and the teacher will grasp the
opportunity to discuss its structure or its
origin, and other related words.

Some exampies:

.® When writing the word sandwich, discuss

its origin — named after the Earl of
Sandwich, who once spent twenty-four
hours gambiing, his only food being a
siice of boef inside two siices of bread.
Children may then search for other words
which have their origins in people’s
names: cardigan, paviova, pasteurise.

A chart may be displayed. and added to
as more names are discovered.

o if laser beams are discussed, point out
that laser is « . acronym — a word formed
from the initial letters of other words.

LASER — fight ampiification by
stimulated emission of radiation.

Again, chiidren may coilect other
examples:

ANZAC — Australian and New
Zealand Army Corps.

RADAR — radio detection and

ranging.
SCUBA — self-contained underwater
breathing apparatus.
@ Many chiidren do not notice that
words are made up of
separate words, and so may be able 0
spell the parts of a compound word, but
not the whole word, or, in the case of a
common word like birthday, they may be
abie 10 snell the compound word, but not
birth. So show the children the parts of
the word, and discuss the meanings.

Why is It called birthday?
breakfast?

rainbow?
aftemoon?

anything?

e~ .- A S
% afternoon

oy )



The same applies 10 words with prefixes. A
few minutes spent discussing their structufs
#ill help cheidren to spell such words as:
dis/satisfied and dis/appointed
un/necessdry and un/usuat
nvmoral and im/possibie.
When words such as these occur, S few
minutes’ discussion can be a valuable
spelling lesson. (ther activities can aiso be
planned, perhaps in a special time-siot each
day. These activitivs can sometimes be
inkad to the chiidren’s writ'ng, using words

-coliected from mistakes made in the writing,
or words likety t0 be used in a writing topic.

* if some children are having difficuity with

coliection is written on a chart, itcanbe
added to as more words are discovered.
® Words with particular letter pattems can
mmmmmwmm
to some criteria. For
eumwa if the chiidren are having
difficulty adding /ng to words, three
groups of cards can be prepared:
e Words where ing is simply added to
the root word.
o Words which drop the final @ before
adding ing.
e Words where the final consonant is
doubled before adding ing.

When children have sorted the words
into the three groups, they may be
asked to explain how they chose the
words, and from such a discussion,
they may arrive at a rule for adding
ing.

e Chiidren may coliect a word “family”.
Using a word like hand, thay collect
words which contain the word hand, and
which are related by meaning. This will
entail some discussion, Why is it calied a
handkerchief? underhand? handy? The
words can be dispiayed within the outline
of a hand.
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Some cther interasting family words: house
play, life, sun, head.

e Collect words which are related by
meaning to help children speil a difficuit
word.

Some examples:
Show that het >, there and where

belong together.
zwdon.useﬂgnmm.w.m
Modical may heip children speti
medicine

MMeaﬁdmmﬂargoW-
Teach two with twenty, twin, twice.



" @ Children can be introduced to some
© Gresk and Latin roots.

For example, ransport, trans & 2:8,

port:carry, can lead to: tram st

transfer, transform, transfusion,
andfo

impont, deport, porter, portable.

Other activitias can be designed to

oncourage the ook ciosely at the
mdm

* They can find words within another word:
teacher
each, ache, he, her, teach, tea.
brother
broth, other, rot, the, he, her.

swaliow
aflow, afl, wall, wallow, low.

® They can rearrange words to make other
words:

star — arts, tars, rats.

post — fops, pots, spot, stop.
meat — team, mate, tame.
m —m| m-m.m.

This is better than asking children t0 sort out
jumbled words, which present them with
letter pattemns that do not occur in English,

. &nd so can be confusing.

Q

MArpiols ¥ utpe nos fa

ol T ¥e
y£Ohia WTav 1000 SagopsTine. €a txd
16 10 Adyo tviwfa negnedvaa. L4
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@ A word game like Hangman can be 2
valuabie way of heiping chidren to leam
the letters that go together in written
English. If you have s-reng-h, what lefters
could fit in the spaces? The children
shouid be encouraged to try t0 work ouit
which letters would fit, rather than simply
QuUassing.

in a variation of Hangman, the chiidren
have to guess the lefters in order. They are
given the first lefter, and a dash for each
missing letter. Count the number of
guesses, and discuss the suggestions.

I T is the first letter, what could come

next?

After Tr?

After Tre?

Most children will soon begin to ileam which
letters are possibie.

® A mnemonic — an aid to memo’y — may
heip a child io remember the spetiing of a
difficuit or unusual word. Some common
mnemonics have been helping speliers
for many years. However,'a mnemonic
invented by the child, or by the child and
teacher together, may be even more
meviorable.

Some popular mnemonics;
| Bko 10 eat meat.
Always smeil a rat when you spell

separafe.
The principal is your pal.

A piece of pie.
| am your friend 10 the end.
You hear with your ear.

For an extensive collection of activities
and games, see Speliing: A Teacher's
Guide (Hudson, 1983).

N



i A Writing Polders

T
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i i
When spelling 1s taught in this way, efficient and for teachers to work with individual with paper, pens and dictionaries and
classroom organisation is essential. children, and with small groups of children. perhaps a blackboard on an easel, with
~ Children need time to draft and revise their One way of facilitating this may be to set up chaik and magnetic ietters. This
writing, and to discuss it with the teacher activity centres in the classroom , suchasa arrangement would enable children to go
and with other children. There should be language corner with a class library, and work on their writing individually, in pairt
opportunities for children to write regularly, storage for writing folders, a writing table or in a small group at any time of the day.
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‘MWW:

-® have a basic vocabuiary of words they
know how to speil;

@ be able to proofread their own writing,

vocabuiary
mmmmmm This canbe
done (n a variety of ways:

" ERIC

Aruitoxt provided by Eic:

® Through an extension of ts range of the
Mmsmm
gmwmmm
children’s interest in words,
mmmmwmm
These words may then become part of
mm;mm
® Through an extension of the resources
available to the children, suchas a
thesaurus, and more compiex
dictionaries.

Extending the Range o? the Chiidren’s
Writing

Mdhwﬂ:hﬂsmwﬂbﬁm&
extension of the writing activities suggested
in the previous section: wiiting which is
intendad for an audience, and fur which it is
Mwmmmwm
Howevar at this stage the chiidren may
aiso begin to experiment with different

styles and forms of writing.

& They can writa piays, 0 be perfarmed to
their class or to other classes in the
school.

& They can write poetry, using different
forms which require concentration on the
sounds, shapes and meanings of words.
For example:

m.lapmhaﬂm.apoemowm

First line — five syllables.

Second line — seven syilables.
Third line — five syllables.
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Butterfiy fioating,

above a paddock of golid,

enjoying the scent.

Tha cinquain, a five-lined poem

2::3 mmd-——whamopom&s

Second fine: mm—dmtlngm

et
: three words —

action

Fourth ine: four words — expressing

foeting.
ggl&re:mmd—symnym!wm

Frog,
Green, siimy .
Jumping for joy,
Horrible to touch him!
Croaker.
AN
':D (=
\
1 =

9
5

A .':. . _ -,
}!;'
'I




" Concrete poetry, where the shupe of the
poem is significant. in this exampie, the
shape of the poem is the shape of the

For more ideas on using poetry to extend

the children’s writing, see Chalkface, Vol 3,

No. 3 (Education Department of Victoria,

1663),

Writing: R-7 Language Arts (R-7 Language

Arts Commitiee, S.A.. 1979), pp.160-8,
and

Every Child Can Wnite! Le¢  1ing and
Teaching Written Expression in the 1980's
(Waishs, 1981), pp.75-84.

Whan chiidren write poetry fike this, and
take pride in the finished work &s a work of
ar, the desire 10 spell the words correctly
becomes part of the créative process. The
children become aware that spefiing
mistakes would spoil the poems, and s0
take care to see that all words are speiled
comectly.

8 EKC

wll Toxt Provided by ERIC

e They can write advertisements.
Advertisers use words in special ways,
and childran can examine advertisements
for examples of the way words are used
to persuade. Childre 1 can write their
advertisginents f - school functions or

wcaﬂwrs.asweﬂasfuhwnaw

OTheycanwmestoﬂesinmestyle

of tairy stories,
legends,
fables,
detective stories,
diaries.

As the chiidren continue to experiment in
their writing, and feel the sense of
achievermnent that cotnes from doing
somsthing well, they will leam that correct

spetling is one aspect of good writing.
Games and Activities

Spetiers at this stage need game: and
activities which direct their attention to the
speiiing of words, and which present a
chalienge

Some suggestions:

e Chiidren write a sentence, or even a short
story, without using a certain lefter or
letters

Without #: Two dogs ran wildly along
our rogd, barking furiously.

Fad

Without a/ 0 u: There where the
creeper grow, the tree seemed
greener.

o Commerciai games such as Scrabble apd
Roggls can be useful, as long as the
playemamofwoxﬁnatelyhesam .
ability.

oCmsswoms Compexemspeuersmaybe .
able to create crossword puzies, as well
as soive them.

e More advanced work on collecting words
which have unusual origins:

words which are derived from peopie’s
(See "Further Growth in Spelling”, p.
15.)

e Children can collect palindromes —
words that are spelled the same way
backwards: ¢

level

refer
civic

noon
eye

e Some children may be ab.e 10 supply two-
word palindromeas — a toyota,
or a sentence — Madam I'm Adam.

e They can collect words which make
another word when written backwards:

lived - de
drawer - reward
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pots - siop
aeer - reed
reviled - deliver

® Some chiidren may be interested to solve
-« gt craate — codes and ciphers.

@ Ghosts is an intsresting game for good
spelors, as the game is piayed orally, and
chiidven have t0 visualise the words. For

| mMPh:::h A child

. agroup.

. hinke of a word, and gives the first letter.
~ The next child thinks of a word, and gives
the naxt 'siter, and so on, around the
~ group, until a word is made. The player

 who gives the final letter that makes a
word is out. Esch child must have a wond
inmind, and must be able to say i, if

challenged.

For exampile:

First child: C — thinking of conduct.
Second child: A — thinking of castle.
Third chikt: N - thinking of candis, but
misking can, and 50 is out.

Games and activities such as these, which
divect children's attention to the structure of
words, aiso heip to stimulate an interest in
words. Children who become interested in
words, who enjoy using them and
wanipuisting them, are very likely to
deweiop o good spellers.

Extending the Range of Resources

@ Selt-rellant spellers shouid ba abie 1o use

a dictionary competently. At this stage,
they can be introducod to more complex
dictionaries, and to the various types of
in‘ormation avaiiable from a dictionary.
(See * Leaming Yo Use a Dictionary,”

p. 31)

® Children who can use a thesaurus have a

useful resource, one which will help
extend their vocabularies, &s well as
supplying the correct speiing. Children
who are uncertain about the speliing of a
word, but who know its meaning, can be
shown how to locate if in a thesaurus by

ooking up a word of similar meaning.

* Dictionaries of etymology and books

which discuss the origins of words can be
interesting, as wat as a speiiing aid. For
many words, a knowledge of thelr
derivation makes the speling appear
more logical. See page 34 for a list of
useful books.
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EVALUATION

hen spelting is taught as part of

the writing procsss, evaiustion of
childreny’s apeiling ls moet useful if it
is based on their spelting within thalr
writing. By observing ani classilying the
arors the chikiren make, the teachsr can
draw conclusions about the strategies the
children have used in speliing particular
words, and can design appropriate
teaching activities. However, there is no
point in compiiing an exhaustive list of
 categories of speliing mistakes i this
information does not iead to conclusions
about the fype of teaching required.
~ There can be no hard and fast rules about
error analysis. Children's errors may vary
from one piece of writing to another, and

soms mistakes may be due to "siips of
the pen”. But there are some types of
errors which do reves! information about
the children's siage of development, and
which suggest ways of heiping the
chiidiren 0 improve their speiiing.
Forexample: -

© The child who writes
WUns - oNce
ennee - any
wot - what
becos - becauss
is relying on one spefling strategy - that of
trying to maich sounds and letters.

This child needs to be directed to
alternative sirategies. In particular, the
Look, Say, Cover, Write, Chack method
could be helpful.
@ The child who writes stopt
movd

startid
iswsoumwmpmsemmsoundofme
words, but in this case needs help in
lommﬂgnbomﬁnspemngo!mm
tense ending ed.
But note that the child who writes keeped
for kept or fesied for falt is in the process
of discovaring the way to speil the past
tense of verbs. This type of eror reveals
an understanding of the speiling system.
The child now has to leam that these
words are exceptions o the general rule.
o Errors such as burgular, umberelia and
libary may be caused by mispronunciation

of the words. In this case itmay be
necessary to discuss the
pronunciation as well as the speliing.
o Some apparent speliing errors may arise
from a confusion of two similar words:
there - their
witch - which
weather - whether
Often, simple mnemonic devices canbe
used to help children remember the
correct usage of such words.

The witch had an itch.

Teach why? which? where? together.
Thistshemmrwmr&mconfum,

OEmsuchas
moossswylnmcabmmw!dm
have not understood the structure of the
words. It n.Jy be sufficient to show themn
dis/appointed and un/necessary, and

discuss the meanings of the prefixes.

o Chiidren who write grils for girfs or brid for
bird have not paid cufficient attention to
the letter order. Children who make this
type of error may be abie to correct the
words if they are asked ‘o read what they
have written.

When the teacher is achild's
writing, it may be heipful to ask the chiid
about the speiling strategy used to produce
a particuiar speliing. The reason for the
efror may then become apparent to both
teacher and child.

2§



Writing Foiders

A folder containing samples of each child's

relevant comments added. This can also be
usad in discussing * Jaching methods and
the child's progress with parents.

Speliing Check Lists

A check list may also be used to record the
children’s progress. This notes the

and weaknesses of each child,
with commerits on teaching activities
. required. S
For example, a check list for beginning
speilers may record:
o knowiedge of the alphabet;
o handwriting ability;
# any words the child knows how to speil;
® aftitude 1o spefiing.
For oider children:
@ common efrors, and types of errors;
@ ahiiity to use a dictionary;
@ greas of progress,
@ ability to locate and correct missnellings.

Q

Evaiuation techniques such as these
provide not only a record of the
children’s progress, they aiso reveal
information about the strategies the
Mmmmmmmm
mmm

This type of information is much more
useful to the teacher than s 6/10, 87 per
cont or 7 years 9 months, the type of
score which Is oftsn produced by other
forms of evalustion.

LIMITATIONS OF STANDARDISED
SPELLING TESTS

There are several spelling assessment
techniques avallable for use in the
classroom, but the most common is a
speliing test, where the teacher reads out a
list of words for the chiidren to write. The
words may be those taught during the
weoek, a selection of words which containa
particular letter pattem, or even words from
a standardised speliing test. Tests like
these all result in the children receiving a
score, & mark for spefiing.

Care must be taken in interpreting these
scores.for exampie, In a test of five words
which had been taught during the week,
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Standardised testsalsopmduma
score for each child. 1855 Schonell
Graded Word Tests

results in the form of a Speliing Age and
Speiling Quotient. The Speliing Age is
obtained by the number of words
corractly spefied by ten, and adding five
years. However, there Is no expianation of
mmdSpeHmAgeofSpem
Quotient, and no suggestions for suitable

hasasmumAgeofesymbo#m
assistance 10 a teacher planning a spelling
mmmmmmsm

Motherstamardiaedtast the ACER

(ACER, 1978, p.1). The chiid's raw score is
converted into a percentile rank. This



means that, for exampie, a child whose raw

#00re is equivaient 10 a percentile rank of 49

has performed as wel as, or better than, 49

zmdmmmmm
test,

\

But such a measurement gives no

information about the strategiss a child

used when sttempting to speil the

words, nor any indication of appropriate
methods.

Another form of spelling assessment is
provided by the New Zealand Proof
Reading Tests of Speliing (PRETOS). In
these tests a child reads several
the errors and
to write the correct spelling. The
tests “...are essentially measures of
spetiing achievement within the context of a
task...” (Croftet al., 1881,
p.3). PRETOS has been standardised and
class norms are provided for the tvvo tasks
tested.
“Class percentile ranks are provided for
both production and recognition scores.
The production score is a measure of the
chiid's abiiity to speil a word correctly
after identifying it as incorrect, and also
to locate the efror-free lines. The
score is a measure of the

le ranking scores inform a teacher
ofthe the children used intheir
WMmmm.den
teaching they require t0 n
spetling. The section of PRETES where an
analysis of responses fo the |
described :



LEARNING TO
DICTIONARY

hildren who are to develop into

competant speilers need o be able to
use a dictionary. This is a resource that is
accessible when teachers and word iists
are not avaliabile, and is the principal
resource of adult writers.

However, leaming to use a dictionary

- entails lsaming a of compiex skifis,
and these require the
children are to feel confident of their abiiity
10 find their way around a dictionary.

- First, they need to understand the concept
of alphabetical order, and they must be able
fo0 find letters which are arranged in that

Some suggestions for helping beginners:

o Have a copy of the alphabet for the
chiidren t0 use as a reference: on the top
of their tables, or at eye level around the
room.

o Give children aiphabet cards, blocks or
tiles to arrange in aiphabetical order.

o Piay 2 game where the children have to
supply the next letter to a given letter, or
the one before.

e Chiidren arrange pictures in aiphabetical

o Compiie an aiphabet with a picture,
suggested by the children, for each lstter.

o A group of children arrange themselves in
alphabetical order, mﬁngmmeir
names.

As the chikiren begin to tse their personal
mmmmwmm
knowledge of order to find the
correct page. At this stage, only the first
leter of the words is used for listing them:
ail words with a particular letter
will be wrritten as required on the relevant
page.

Afler becoming accustomed to using their
personal dictionaries, the chiidren will be
able to begin to use simple commercial
dictionaries. Now, they must leam that
words are organised according to the
aiphabetical order of ali their lstters, not
just the first. This concep! is best leamed
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encouragement.

if the teacher and a group of children look at
the dictionary together, the teacher can lead
the discussion of the word order:

Why Is car before caf?

Cow is on this page.

Wiil we tum forwards or backwards o

find cup?
Questions such as these will direct the
chiidren’s attention to the way the words are
arranged, and with practice they will come
10 understand the system.
However, as woll as learning about the way
words are listed aiphabeticaily, children
noed {o learn many other techniques to help
them use a dictionary.

Ey.
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@ They need to leam about the function of
the guide words at the top of the pages of
the dictionary.

© They need to understand that many
wovds are listed under the root word. if
they want to find painting, for example,
they may have to look under paint;
nedwork may be under net.

e Plurgls can aiso be a problem. Some
dictionaries give irvegular plurals, and
children at a more advanced level can be
taught to recognise these entries, buta
chiki who is looking for fafrigs, and finds
only fairy, witl need the teacher’s help.

Problems such as these are best overcome
by reguiar practics in using a dictionary.
Children can be asked to find some words
which create a particular problem, and the
solution can be discussed. However, itis

feel that they can find most words in the
dictionary without too much trouble.

Nmmmgaoﬂdeﬁomryprm
when children are

dictionary is organised, mdmmds
they search for should be presentad in
writing. They are leaming how to find a word
in the dictionary, and this problem shouid be
separated from the problem of how to find a
word when the speliing is uniknown.

Once children have understood the system
of word order in the dictionary, dictionary
practice can concentrate on finding words

2El{C

Aruitoxt provided by Eic:

which are presented orally. When children
use a dictionary to check the spefling of a
word, they are usually relying on the sound
of the word.
"How can | look it up in the dictionary if |
can't spell 17" is a frequent objection,
Chiidren need extensive practice in
thinking of altemative possibie speflings,
and this is aiso a valuabie
exercise. if whistle is not under wis,
where eise might it be?

K physical is not under fis, where eise will
we look? Where couid wa look for
heavy? friend? brother?

But dictionary practice shouid not be
restricted to iregular words. 't is important
for children to leam the commonly occurring

letter pattems.

When the chiidren have understood the

basic principles of using a dictionary, and

are handiing it with confidence, they can

begin to explore the many other types of

information it 2ontains.

® The system used t0 indicate the
pronunciatior of words can be discussed.
These vary from dictionary to dictionary,
and some are very compiex, but the
mmmmmmmm
mdmmmm and
apply it to some words : chef (sh-), chorus
(k-) (from the Austradian Pocket Oxford
Dictionary).
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© The variety of meanings for a particular
word can be interesting, as can the
numbers of ways in which the word can
be usad. A giance at a simple word like
horse, in the Concise Oxford Dictionary,
shows the scope for discussion: look a
gift horse in the mouth; horsepower;
horse-laugh; horse-radish; put the can
before the horse.

Oﬂ\emmﬂmonmmglnoiwds

can also be
fortnight — ﬁunthedengﬂsh.
fourteen nights, ’
muscie — from the Latin mus-mouse
(apparently because of its shape).
panic — from the Greek god Pan,

reputed 0 Cause panic.

mmmmmmm-
dictionary, and who are
mnmmmmmmm
speiling of a word, have a vaiuable
speliing aid. Children who leam that the

words which is 50 often the halimark of a
good speller.

For information on dictionaries suitabile for

use in schools, see Schoo! Library Bulletin:

Dictimafyvaey(memewh
Education Department, 1882).
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