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ABSTRACT

Ten eighth ;irade United States history books were examined tu determine
the extent to which they reflected the pluralistic nature of the United Statesy
promoted the concept of global interdependence; and, were educationally sound.
A group of independent reviewers was asked to review and rate the textbooks
according to criteria approved by a Michigan Department of Education social
studies textbook review steering committee.

A descriptive report of the study was prepared by Michigan Department of
Education staff in two volumes. Volume I includes a Description of the Study;
Summary of Findings and Recommendations by Individual Reviewers; Editorial
Commentary; and, Appendices.

Volume II includes the checklists which were completed by reviewers.
Complete copies of Volumes I and Il are available in all Michigan intermediate
school district offices, regional educational media centers, the State of
Michigan Library and through ERIC. (Both volumes are also available on
micro rfiche at the same locations.)

The major findings of the study are:

1) consistent\hith what was noted in previous
Micnhigan Department of Education studies, the
publishers of the materials reviewed have
continued their attempts, with varying degrees
of success, to develop instructional materials
which accurately portray the pluralistic
nature of our society;

2) none nf the textbooks examined in this study
were adequate in all respects and categories in
regard to omissions, stereotypes, distortions
and bias; however, it was good to note that one
of the textbooks received the highest possible
positive rating by nine out of a possible seventeen
reviewers, the treatment of Blacks in all ten
books was significantly better than results
found in earlier studies; and, six of the ten books
reviewed received high marks in regard to sex equity;

3) in regard to the treatment of American Indians,
Hispanics, the handicapped and bilingual education
students, a large number of deficiencies were
identified by the reviewers;
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4)

5)

all of the reviewers who paid particular
attention to the global/international aspects

of the textbooks agreed that the interaational
aspects of our history and our contemporary
soclety are grossly underrepresented, references
to other peoples and nations of the world are
weak and:frequently present distorted views ot
those cultures . .’ . and portray the peoples of
Africa, Asia and elsewhere as passive rather than
active participants in history; and,

in terms of educational soundness, scholarship

and readability, the comments and ratings of
reviewers responsible for those areas were, in
general, positive in nature; however, the reviewers
made very definite recommendations for improvement.

iii g
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FOREWORD *

The 1982-83 Study of Selected Eighth Grade United States History
Textbooks was conducted in accordance with Section 1173 of The School Code
of 1976. Preliminary work on the project began in the fall of 1980. The
survey, to determine which textbooks to review, was conducted in the
spring of 1981; the reviewers completed their work by September 1981;
a completed draft of the report was presented to the State Board of Education
in January 1984 tor its consideration; and, initial printing of the report
is being distributed in April 1984. '

This year's report includes an Introduction, Description of the Study,
Individual Reviewers Findings and Recommendations, Discussion of Results,
Individual Reviewers Lompleted Evaluation Criteria Checklists and Appendices.
Those interested in 1) the general progress being made by publishers in
regard to the development of eighth grade United States history textbooks
which are bias free, and 2) the degree to which appropriate school officials
are selecting materials which accurately and positively portray the
pluralistic, interdependent and glebal nature of our society will be
particularly interested in this report.

It is good to discover in the results that, in regard to the Blacks
and sex equity categories, which were included in the study, all of the books
reviewed contained evidence to support the conclysion that progress is being
made by publishers in providing textbooks that :icurately and positively
portray these two groups. At the same time, some of the findings are cause
tor concern. There is a need for much improvement. in regard to significant
deficiencies found in relation to categories such as the American Indians
and Hispanics. In particular, this study documents the need for publishers"
to provide instructional materials which reflect the pluralistic and
interdependent nature of our world.

We have been fortunate in having the services of some outstanding
educators who participated in the study. I wish to express my thauks and
appreciation to the members of the Michigan Department of Education steering
committee, the reviewers and others who assisted in this project,

Phillip E. Runkel
Superinteudent of
Public Instruction
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INTRODUCTLON

This report on the 1982-83 Michigan Study of Selected Eighth Grade
United States History Textbooks has been prepared in accordance with
Section 1173 of the Michigan General School Laws of 1976. (Appendix A )
There are also State Board of Education policy and position statements and -
guidelines which serve as a basis for the conducting of studies to determine
the degree to which social studies instructional materials used in Michigan
schools accurately and positively portray our pluralistic society, promote
the concept of global interdependence and are educationally sound. (Michigan
State Board of Education Policy and Position Statements on Multicultural
Education, Michigan Department of Education Guidelines for Global Education,
The Common Goals of Michigan Education, and The Essential Performance
Objectives for Social Studies)

The majlr focus of the 1982-83 study was on eighth grade United States
history bookE and, as was true in 1978-79 study, the scope of the review
encompassed fthe following categories: Blackf§, American Indians, Women,
Hispanics, Bilingual, Gifted and Talented, Hagdicappegd, other areas of the
world (Afrija, fast Europe, Middle East, Asia, Latin America and Canada),
the educarignal soundness of the materials and scholarship.

The current study is the tenth one to be conducted since the enactment

of the textbook law-in-1966.. A historical-reviewuvf-the—studies was included - - -

in the 1978-79 report which is available for review in the Department, at all
intermediate school district offices and in ERIC.

It is intended that copies of this report will be distributed to all
school districts within Michigan and that appropriate inservice education
regional workshops which focus on the findings and recommendations will be
conducted.
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Description of the 1982-83 Michigan Study of Selected Eighth Grade
United States History Textbooks

Preliminary work on the 1982-83 Social Studies Textbook Study
began in the Fall of 1980. The social studies textbook steering
committee met to review and comment on a proposed course of action
for conducting the study. The committee, composed of individuals
from various units within the Department (Appendix 1 ), was specifically
charged with the following major responsibilities:

L. To review and comment on the proposed plan
of action for conducting the tenth social
studies textbook study;

2. To recommend/participate in approval of
| criteria for use by reviewers to evaluate
textbooks; '

3. To recommend individvals with expertise
and experience in evaluating instructional
materials who could serve as reviewers;

£~

To review drafts and final reports from

reviewers (committee members were to be

responsible for matters related to their
‘area of professional responsibility and

expertise e.g., race equity, ‘'sex equity,
bilingual); e oo

Ju
.

To prepare a brief editorial commentary
report based on their review of the
findings and recommendations of particular
reviewers;

6. .To participate in the planning and conducting
of regional dissemation workshops which would
focus on the findings and recommendations
of the project; and,

7. To assist in the evaluation of the project.

Consistent with procedures for conducting previous Michigan
textbouk studies the committee met on several occasions in the 1980-81
and 1981-82 school years and:

l. Agreed with the recommendations of the
social studies specialist to focus on
eighth grade United States history books;
(see Appendix H)

11
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. ' Agreed to proceed, as in earlier studies,
to conduct a random sample survey of school .
districts to determine what eighth grade
history books were currently being used
in Michigan Schools; '

. p _

3. Agreed to the same categories for review

as were included in the 1978-79. study,

i.e., Blacks, American Indians, Sex Equity,

Hispanics, Bilingual, Gifted and Talented,

Handicapped, Educational Soundness, )

Scholarship, Readability and other areas

of the world; (Appendix F, pp. 427)

4. Approved the criteria checklists which .
were recommended; (Appendix B ) !

5. Provided the social studies specialist with
recommendations .of people who might serve
as reviewers; (Appendix J ) o

6. Based on the results of the random sample
survey,/identified ten publishers whose '
materials would be reviewed; and,

(Appendix F, pp. 429)

7. Per their earlier agreement, reviewed

_“_“h;m_mm_“_w_mparticular.reportsuandncheekiists-Erom -

reviewers and prepared an editorial
commentary report (pp. 353-383)

7 Determining What Eighth Grade United States

History Textbooks Are Used in Michigan Schools

A primary sample and an alternate sample of equal size /
was selected in a stratified systematic manner to reflect the various
geographic areas as well as commuﬁ&ty types (urban, fringes, suburban
and rural) in Michigan. A letter was sent to the principal of each
school included in the sample requesting information as to what social
studies textbooks were being used in grades 7-8. (Appendix D ) :
Responses were received from all schools in the sample. --

(Unlike what was the case in studiles which preceded the 1978-79 study,
the 1982-83 steering committee agreed with the position taken by the
1978-79 committee in regard to categories reviewed. TIa regard to
cultural/racial/ethnic groups such as Blacks, Hispanics and Asian
Americans, it was thought that a fair analysis of the textbooks would
be one which considered the "national origin' history/heritage of
those groups.)

.t —
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Letters were sent to ten of the publishers whose materials
were frequently used, based on the results of the survey, informing .
them of the project and requesting that they forward sufficient
coples of fheir eighth grade United Seates history textbooks to
the Department for review. (Appendix F )

One point of concern expressed by some in regard to previous

. Michigan studies, and the same concern might be perceived to be

* true of the 1982-83 study, has to do with the delay between when
the survey is conducted and the report is printed and distributed.
By the time the reportS are dis“ributed, many of the books included
in the survey have been replaced by newer editions. Moreover, it
usually takes five or more years to develop and market textbooks. -
Hence, the results are thought by some to be either invalid or of
little use.

¥ihile efforts are, and will continue to be made in the fulure,

- to review the most current books, the problem is not one that is
likely to disappear. Moreover, when one reviews rhe resuLtS’og the
ten studies which have been conducted, it becomes obvious to even the
most innocent of readers that publishers and educators can consider
the findings and recommendations in regard to a partjcular edition
as they develcp and/or select newer instructional materials.

A second point to consider 'is that in the surveys conducted prior
" to each review to determine which social studies textbooks are

currently in use within Michigan schools, information collected

shows that the copyright dates for textbooks in use in some school
districts extends back to the 50's ond 60's. 1It-is not uncommon

to find a ten year span of time between the purchase of a series

tor use and its replacement. This is, ot course, an undesirable

state of affairs; nevertheless, it is a reality.

Categories for Review

The treatment of Blacks and minorities in rather general terms
nighlighted the rirst eight Michigan studies (1968-1977). In 1978,
the number of categories was increased based on State Board of Fducation
approved policy and position statements and guidelines on molticultural
education and global education (Avpendix A ). The decision to include
the 1978 categories in the 1982-83 study was seen by the committee
to be a strong positive statement on behalf of the concepts of cultural
piluralism and global interdependence.
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Reviewers
Committee members were asked to recommend individuals to
serve as reviewers who because€ of their specialized knowledge,
expertise and professional experiénce, would undoubtedly do a
good job. Efforts were made to include as reviewers highly,/pro=-
fessional and competeat individuals ‘who were themselves merfbers
of various racial/cultural groups.

$pecial consideration was also given to the task of involving
as reviewers representatives from institutions of higher education
and local school districts. In the case of the University of
Michigan-Dearborn graduate students (Appendix C ), the intent was
to involve individuals with varying years of teaching experience
at various grade levels in the project. It was hoped that by adding
this component ‘it would strengthen the project (teacher involvement)
and provide information about training teachers to evaluate
instructional materials which could be used in rhe later regional
dissemination workshops.

Initially, letters were sent to those individuals recommended
bv the steering committee %0 serve as reviewers inviting them to
participate in the project.

A meeting uf those who responded favorably to the invitation
and were located in the central area of Michigan was held in Lansing
and materials to be reviewed along with instructions for reviewing
the materials were distributed. (Appendix F ) Procedures for the
reviewers to follow were discussed. Materials and instructions were
mailed to those-unable.to attend the Lansing meeting and the social
studies specialist spoke with each by telephone one or more times to-
clarify the directions and answer questions.

To summarize, the reviewers were directed to review and evaluate
the rextb00k$ to determine:

1, The degree to which they accurately and
positively reflect our pluralistic and
e multicultural societv -

a. Blacks

b. American [ndians
¢. Hispanics

4. Women

¢. Handicapped



.

2. The degree to which they accurately and

positively portray people from other areas
of the world and the concept of global
interdependence -

a. Africa

b. Egst Europe

(The) Middle East
Asia

e. Latin America

a o

f. Canada

3. The degree to which the materials are
adequate for the needs of bilingual and _
gifted students. &6

Fe
4. The degree to which the materials are
educationally sound, reflect a high -quality
of scholarship and are appropriate for eighth
grade students in terms of readability and
; writing style.

The overall task of the reviewers was:

1. To review and evaluate ten frequently used
eighth grade United States history textbooks;

2. To rate the textbooks according to designated
criteria (Appendix B ); and,

3. To provide the department with: a) a narrative
report of findings and recommendations and b)
a set of completed checklists. (Volume II of
this report)

Prepsration of Final Report *

The social studies specialist received the reports from individual
reviewers and distributed appropriate coples to steering committee
members. Commentary reports were prepared by committee members. The
initial complete draft document/report, gonsisting of two volumes, was
prepared and: 1) reviewed by the steering committee, and 2) presented
to the State Board of Education for its. consideration.

#,) John M. Chapman

Social Studies Specialist
Michigan Department of
Education

15
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PART .11

INTRODUCTION

e

o

PART [l OF VOLUME I INCLUDES, IN AbDITION TO THE INTRODUCTION,

FINDINGS AND RECOMMENDATIONS
o BY INDIVIDUAL.REVIEWERS

EDITORIAL COMMENTARY

A SUMMARY OF FINDINGS
AND CONCLUSIONS AND SUGGESTIONS

-7-
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Reviewer #1

American History for Today

Ginn and Company

Americen History for Today contains a comprehensive
description of Blacks and the history of the United States.
»# The authors have managed to describe Blacks throughout the
textbook as well as in special sections which provide detailed
information about persons and events.

The authors have included excellent descriptions of
African Empires, Blacks in Europe prior to the eRgloration, of.
the Americas, Black explorers, and Blacks in the dolonies.
Included in the textbook is extensive review of thé role of
Blacks in each war; the Revelutionary, Spanish American,
World Wars I and II, the Korean and Vietnamese .

The relationship between Blacks and Native Americans is
shown (pgs. 54, 264, and 303).

On page 35 there is an exceptional description of why
Black indentured servants became slaves. The textbook
chronicles the changing conditions of glavery through emanci-
pation and also describes slave revolts and resistance. The
authors describe how the factor of color along with slavery
perpetuates racism.

Among the textbook's many strengths are the numerous
pictures of Blacks in various roles. The reviewer does
suggest that future editions of the textbook include addi-
tional pictures of Black families.

Black colleges are described, as well as the movement of
Blacks to Northern and Western cities. An excellent descrip-
tion of African "immigrants" appears along with the descrip-
tion of immigration to the United States (pg. 327). This
section reminds readers that despite the conditions of their
arrival, Blacks immigrated to the United States, bringing
with them their literature, art, music and dance.

This reviewer was impressed by the consistency of the
inclusion of Blacks throughout the textbook. The reader was
never left wondering what impact a particular event had on
Black people. -

~s- 17




The textbook portrays contres~ting opinions and life
styles. In addition to the "popular" Blacks in United States
history (e.g. Booker T. Washington, Crispus Attucks, Banneker,
Tubman, etc.) the textbook contained descriptions of
Estevanico, Beckwourth, Grandville Woods, Rillieux, Carver,
the '"Black Brain Trust", Benjamin 0. Davis, Sr. and
Benjamin Davis, Jr., Ralph Bunche, James Meredith, Thurgood
Marshall and Mayor Tom Bradley.

The textbook contains an outstanding description of the
Civil Rights Movement (pgs. 521-38).

Amerioan History for Today is an extraordinarily well
prepared textbook. Blacks An America are described in great
detail. The text includes candid and sophisticated
discussion of Black Americans and United States history.

The authors show reoccurring problems in history as well as
the progress made toward finding solutions.

This textbook is a good model of a comprehensive and well
integrated textbook. '
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Reviewer #1

America: Its People and Values

This textbook contains a number of excellent descriptions
of Black Americans in the history of the United States. The
textbook seems to focus on personalities, as the title im-
plies; this focus may be part of the reason that the reviewer

~ was unable to obtain a consistent viéw of the interaction of
the history of Black Americans and the history of -the nation
as a whole.

Among Black personalities described the early chap-
terg are McJunkins, (pg. 4) Pedro Alonso NiY{o (pg. 22) and
Estévanico. On page 107, the textbook describes Arab slave
traders and leaves the impression that only the Arabs were
slave traders who supplied the Europeans who transporced
slaves to the United States. :

]

The textbook includes good sections about Phyllis
Wheatly (pg. 144), Blacks in the Revolution, Benjamin
Bamneker (pg. 240), and Toussaint L'Overture (pg. 258).

The authors state that "some masters . . . tredt the
slaves almost as members of their family . . . and respect
them as human beings" (pg. 373). It appears contradictory
to this reviewer that one can own slaves and respect them
as human beings.

Later the authors describe how slave owners tried to
Jjustify slavery (pg. 374). '"They argued that Black people
in America lived better than their ancestors had lived in
Africa". Unfortunately, while believing that slavery was
wrong, many still believe that conditions under slavery
were better than life in Africa. This belief should be
dispelled - at lgast the authors should present an alterna-

tive viewpoint. |\

! ;

An excellent; description is made of the movement of
American Blacks to Africa and "founding" of Liberia (pg. 376).

The accomplishments of Blacks, despite slavery, are

accounted for in the textbook, i.e. Paul Cuffe, James Forten,
William Whipper (pg. 377).

19




A separate section about Black writers appears on
page 390. While this section is informative it could easily
have been integrated into the general descriptions of early
American literature (pg. 387). '

The textbook contains the descriptions of a number of
other Blacks, including Frederic Douglas QQF. 442) and Robert
Small 6f_the Union Navy (pg. 482).

A section about the contributions made by Black Americans
in the twentieth century was very informative. It contained
traditional areas of music, literature, dance, and athletics
as well as descriptions of Thurgood Marshall and Charles Drew
representing government and science (pg. 569). This section
contains a sub-unit about slums. The placement of this sub-
unit fiplies that slums are a Black phenomenon, and that they
are a "contribution" of Blacks in the United States.

Although this textbook contains a number of very good

portrayals of Blacks, it is uneven in its overall portrayal
of Blacks in the history of the United States.

20
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We the People: A History of the United States

»
D. C. Heath and Company

Early in the textbook (pgs. 16 and 17) is a description
of George McJunkin and his discovery of 12,000 year old bones.
This description gives a personalized and non~stereotypic
view of a role played by Black Americans in United States
history. This narrative is an excellent first view of Blacks
in United States history; however, the description of Blacks
in Precolonial and Colonial America does not sustain the
promise of this zarly description.

A brief description of the life of Blacks in Africa and
the Empires of Africa would provide a frame of reference

" for the student to better understand slavery, racism and the

struggle for Civil Rights of Blacks in America.

The description of Blacks during the Colonial Period is
from a European perspective and does not provide a clear

‘view of what life was like for Blacks in America.

The use of the term "Negro'" antiquates the textbook in
the view of atudents. (Many Black students of the age group
addressed by the textbook will associate the term with a
negative connotation.) The popular origin of the term is
important to a description of the evolving history of Blacks
in the United States.

More illustrations of Blacks in pre-revolutionary
America in various roles (e.g. explorer, sailor, servant,
freeman) are needed.

The description of the life of Blacks in the Colonies
(pgs. 117-118) does not begin to address the cruelty of
slavery.

On page 178 a two sentence reference was made to the
Haitian Revolution against slavery and for independence.
The role of Toussaint L'Overture was crucial but not des-
cribed in the text. By contrast, the narrative on pages

. 257-259 of Cinque and John Quincy Adams was good. The good

features were not woven through the body of the text, how-
ever. The only place the role of Blacks is consistently
described is during the Civil War and reconstruction periods.

=12~
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The textbook contains adequate pictures of Blacks (with

the exception of the Colonial and pre-revolutionary periods).

The textbook describes major personalities in Black history
such as Peter Salem and Frederick Douglas.

On page 296 there is a picture of George Washington
Carver and WEB DuBois with the caption that they ". . . were
two famous black leaders'". No other description is offered
of both of these men's numerous contributions to American
life. Similarly, Harriet Tubman was described in a two
sentence caption beneath a picture (pg. 256).

This .textbook provides an uneven description of Blacks
in United States history. While it contains some fine
sections, overall it does not adequately portray a compre-
hensive view of Blacks in the United States.

Future additions of the textbook should be rewritten
to integrate the role of Blacks throughout the narration
rather than merely describing Blacks in segregated sectiomns.
The text should also include varying perspectives. This
can be accomplished by presenting contrasting opinions or
contrasting life styles.

In order for a student to receive a comprehensive view
of history, the teacher using this textbook will need to
supplement it with materials about Blacks which portray
contrasting beliefs and attitudes held by groups throughout
our history.

-13-
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Reviewer il
The American Way

Holt, Rinehart and Winston

Overall the textbook provides a very good portrayal of
the role of Blacks in United States history.

The textbook includes a brief description of the African
empires. This provides a perspective for understanding
slavery. Estevanico, the Black explorer, was discussed.
Adequate description of Blacks during Colonial America was
made. Crispus Attucks was positively portrayed in ome
section (pgs. 147-148). The reviewer finds that the inclu-
sion of Blacks frequently occurs in separate sections. This
posés a problem in providing continuity for understanding
the interaction of Blacks and whites historically. For
instance, when reading -of the growth of labor unions, the
reviewer found herself asking, '"WHat about the involvement
in and exclusion of Blacks from unions'. Later in another
gection the labor organization efforts of A. Phillip Randolf
were aescribed. This discussion should have been wovén into
the overall discussion of unions. There i1s a place perhaps
for the separate description of Blacks. The section entitled
"Blacks.in Cincinnati" was very good (pg. 346). That section
provided an insightful view of life for Blacks in the city.

The description of slavery took a strongly economic
_historical perspective. While that perspective is in keeping
‘with the way Blacks were viewed by white socilety at the time,

it should be contrasted with or balanced by the view of Blacks
as a people struggling to maintain self and family in a
soclety structured to prevent them from doing so.

The textbook does include a number of pictures depicting
Blacks in various roles (Black soldiers, pages 433 and 588;
fugitive slave family, page 385; Black family homesteaders
of 1887, page 461; and Black family of early 1900's page 577;
among others).

The textbook contained a unique page about language and
dialect in the United States (pg. 495) which included the
dialects of Blacks in the United States. Also unique was
attributing Teddy Roosevelt's famous saying '"'speak softly
but carry a big stick' to an African proverb.



The contrast of Blacks in the North and South gave
insight to the life of Blacks. Descriptions of Blacks in
the United States following World War II were also very
good.

Overall this textbook is comprehensive and a good
source for the teaching about the roles of Blacks in United
States hist;ry.



Reviewer #1

This is America's Story

Houghton Mifflin Company

This textbook contains a number of positive features but
also contains several omissions.

The reviewer was struck by the frequent use of the term
Negro. Perhaps a definition of the term 1s in order,
especially since many eighth graders may only know of the
term as a negative reference or may be more familiar with
the term Black. Description of the origins and use of Negro
will also give historical insight to the changing views held
of and by Blacks.

The textbook contains an excellent description of "How
did the slaves live?" (pg. 296) and slave revolts. The
descriptions of Black abolitionists, William Wells Brown and
James Forten, were very good.

Related to the portrayal of Blacks, the textbook por-
trays John Brown as a man whose violence was indicative of
the times.

One obvious omission is that the textbook does not con-
tain descriptions of Blacks in the West in the late 1800's.
Similarly, the textbook 'did not contain the contributions
of the many prolific Black inventors and business persons
of the late 1800's and early 1900's despite an entire section
dedicated to business and industry (pgs. 454-478). In an
extensive section on labor unions (pgs. 486-491), the rela-
tionship, or lack of relationship, between unions and Blacks
is ignored. The authors also describe farm organizations
(pgs. 503-509) but do not mention thé role of Blacks.

The te%tbook contains a description of Blacks (pg. 537)
but does not include the role of Black colleges, discrimina-
tion in jobs, housing and education.

In a description of early baseball, football and basket-
ball, the major contributions of the Negro Leagues and Black
athletes in the National Leagues are omitted.

A section 1s included in the textbook called "What is an
American?" which describes the cross-cultural heritage of
maay Americans. The omission of Blacks is glaring. Maay
Americans are mixed; White and Black, and Black and Native
American.
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The statement that "Many people believe tiwsc Black power
caused the riots .. . " (pg. 704) was unfair and simplistic as
presented. The authors could offer an alternate hypothesis
that discrimination, unemployment, and frustration with the
conditions of poverty and powerlessness were antecedent to
the riots of the 1960's. This explanation is more consistent
with the Warren Commission Report.

The textbook also fails to include a description of
Blacks “in the Korean or Vietnamese Wars.

" This textbook contains a number of serious omissions

and does not present a comprehensive or balanced view of

Blacks in United States history.

-17-



Reviewer #1

Two Centuries of Progress - United States History

Laidlow Brothets

This textbook 18 an excellent model of how the history
of Blacks in-the United States is integral to and insepa®able
from United States history.

_The textbéok algo contrasts differing perspectives in
history. The textbook provides a sophisticated accounting
of Black history in the United States.

Despite the outstanding quality of this textbook, there
are areas which need strengthening. First the description
of the role of Blacks'in the early exploration of the Ameri-
cas should be expanded.” The authors should also consider
including a brief description of the life of Blacks in Africa,
that i3, a description of the Empires of Africa. Inclusion '7
of these two sections will help to give perspective to the
descriptions of Black slavery.

The authors incorporated a sociological view of history
along with an economic perspective as a minor theme. This is
a welcome change in historical perspective. The authors go
beyond superficial or simplistic descriptions of the causes
of the Civil War, reconstruction and Blacks in the 20th
Century to a description of the interaction of historical
events. The format used in the textbook is conducive to
showing the complexiry and variety of roles played by Blacks
in United States history.

The strength of the textbook can be seen in the descrip-
tion of events immediately prior to and following the Civil
War through contemporary history. The section of pre Civi:
War Aamsrica includes descriptions of Black authors, Black
historians, Blacks in theater (pgs. 271-276), and the role of
Blacks as scientists,

It {s difficulet to {solate specific examples of the
strengths of this texthook because 1) the examples are too
broad and numerous, 2) they are intertwined with the entire
texthook and, 3) for the most part, they do not appear only
a9 segregated sections of Black United States history.

te
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Among outstanding sectiors are descriptions of how the
Compromise of 1877 impacted Biacks (pg. 345) pictures also
reinforce this section, the role of Blacks in labor unions
(pgs. 404 and 648), the Populist Party (pgs. 423-424), and
Black colleges (pgs. 405-407).

- e final area which the authors should consider for
inclusion is a description of Black sports leagues (e.g. Black
baseball leagues). Such afdescription could naturally flow
into the description of sports in modern society and seems
an omission. This reviewer is aware that overemphasis of
such a description could tend to stereotype. Howevgr, given
the sensitivity the authors have brought to the téxtbook
tgus far, and because of recent movies and television
specials about VWendell Holmes, Black baseball leagues, and
Blacks in sports, such a description seems needed.

The textbook contalns careful descriptions of events,
persgmalities and interactions crucial to Black American
history. Contained in the textbook are depictions crucial
to Unit>d States history which are commonly reported as well
as other important events which are not usually found in

general history Cthijzﬁgz
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Reviewer i1

The Free and the Brave: The Story of the American People

Rand McNally and Company

This textbook contains good descriptions of Blacks in
United States history, however, the coverage is uneven and
in some cases not well integrated into the overall textbook.

.Among strong features of the textbook are its coverage
of the Civil War, Reconstruction and Civil Rights Movement. -
With these exceptions and a few others, descriptions of

Blacks are very brief. There is not only a problem In"the =~~~

coverage of Blacks; in addition, the reviewer finds that
there are several instances when brief, simplistic descrip-
tions of persons or events are made.

On pages 140-141 a rather lengthy section on slaves
during colonial times appears. The following description of
Africans is made.

"In certain ways, the lives of most
Africans were alike. They lived in
coumunities that were well organized.
Some cf these were large and powerful,
while others were very small. Many
African communities permitted slavery.
And most were ruled by a king." (pg. 140)

This description reinforces the commonly held belief that
Africa is one homogeneous community, rather than a multi-
plicity of nations, religions, beliefs, values, life styles
and laws. In this section, the authors seem to refer to the
African empires but the description  seems to diminish’the
social, political, religious, scientific and academic
accomplislments of the empires of Africa.

By contrast, the section which immediatel& follows
describes how Blacks as indentured servants became slaves.
This section {s good and the rationale is believable.

Although Blacks were described as part of the American

wars, thev were not described as part of the American labor
movement .

- 20~
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The textbook contained a number of pictures of Blacks
but did not contain adequate pictures of Black families,

While "The Free and the Brave: The Story of the
American People'" doés provide the reader a view of Blacks in
the United States, the view does not lead to an understanding
of reoccurring problems or the continuous Black exzerience
within American history.

21~
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Reviewer f{#1

American Adventures

Scholastic Book Services

American Adventures presents an exceptionally balanced,
fair and comprehensive view of Blacks in United States
history. :

The one area which needs strengthening is the coverage

~of Black explorers... A bricf description of the -African- - .

Colonial period would pro?ide perspective and continuity to
the subsequent experiences of Blacks in the Colonies.

The textbook contains several strengths, notably, the
inclusion of Blacks throughout the narrative of the textbook
and also, in profiles of specific Black Americans. The
authors managed to balance the descriptions of events and to
offer varying viewpoints when appropriate.

Among the excellent biographies contained in the text-
book were Harriett Tubman, Frederick Douglass, and Jackie
Robinson. There was an indepth narrative about Plessy vs.
Ferguson, the Race Riots of 1919, and the Harlem Renaissance.
The outstanding remaissance description included descriptions
of the ‘prolific artistic achievements of Blacks and was made
against the backdrop of the racism and discrimination which
were characteristic of the time.

A very good section appears in the textbook describing
Blacks during the depression and the role of Blacks in
labor unions.

The bilography of Jackie Robinson briefly describes the
Negro Baseball Leagues, an important factor in the history
of professional sports, and demonstrative of how racism and
discrimination have permeated American life.

Inciuded in the text is an extensive section on the Civil
Rights Movement. The authors portrayed not only a chronicle
of events and personalities but were able to portray the
evolution of the Civil Rights struggle throughout Urited
States history.

A moving excerpt appears on page 629 of the textbook by

lizabeth Eckford describing her 4dttempt to cross crowds of
( angry whites and police to integrate a school.

L
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The description of the riots of the 1960's was overall
fair and comprehensive. It portrayed the effects of the
riots and related police actions on innocent Blacks, and
concluded by quoting the National Advisory Committee Report
on Civil Disorders.

This textbook is a model of how Black history in the
United States consists of an interaction of personalities
and events. Teachers using this textbook should use
supplemental materials to augment its weaknesses, such as
the descriptions of African Empires and Black explorers.

- gy




Reviewer #1

America! America!

Scott, Foresman and Company

—

America! America! 1is an outstanding textbook on the
historr of the United States. Most striking feature concerns
the pictorial imagery of Black Americans presented in
various roles. The table of contents, and each chapter are
introduced by portraits of Americans. The pictures of Black
mer., women and children as members of families and as workers
foreshadow the numerous roles described for Black Americans
in the textbook. Blacks are described as explorers, soldiers,
inventors, artists, laborers, scientists, farmers and home-
makers. T

As the “authors contrast the-life-styles-of-Black-and-—
white Americans, they also include discussions of attitudes
and beliefs regarding the events and personalities which
shape Black American history.

The -authors carefully describe slavery as a brutal and
dehumanizing institution. Yet, within the constraints of
slavery, Blacks are described as a strong pzople who held
on to and maintained vestiges of the many African cultures
from which they were kidnapped. The religion, music, dance
and family life style of Blacks are described as necessary
relief from the evils of slavery.

The activities of several Black and white abolitionists
are examined. The authors even point out that some abolition-
ists were racists.

This textbook is exemplary in weaving facts and
descriptions about Blacks in American history into the over-
all narrative of United States history. 1In a section
describing the movement of Blacks to the North in the 1900's,
a quotation from the Chicago Defender is cited (page 452).

There are other features unique to this textbook. For
example, in a description of American literatuze Black
authors are cited among the authors listed (page 589).
There is a section describing the music of Scott Joplin,
(page 460). ANG

The breakfast and legal aid programs of the Black Panthers
in the 1960's were included, as well as the Black Muslims,
Malcolm X and the bombings of Black churches. These areas
are seldom included in textbook accounts of American history.

24~




AN Americal! Americal! provides a sensitive, balanced and
fair portrayal of Blacks and integrates this aspect of the
Black experience into the mainstream of historical events
occurring within the United States. '

-25~



Reviewer #1

Let Freedom Ring

Silver Burdett Company

This textbook includes excellent portrayals of African
Empires of the 1l6th and 17th Century, (pg. 47). Also good
is the description of Black slavery in the early Colonies
(pgs. 111-115). The description given on these pages shows
slavery as more than merely an economic enterprise but also
as a human enterprise. This "humanization" of slavery.is

--much -needed -for Students, some one Hundred and sixteen years

after the fact, so that they can understand the human
suffering and destructive nature of slavery.

The description of Black patriots (pg. 155) 1s excellent.
The description of Blacks in the Civil War was reinforced
by a photograph. .

The excellent coverage of the roles of Blacks in the
Revolution and Civil War were not repeated in the coverage
of Blacks during World Wars I and II, Korea and Vietnam
wars. Such a description would have been valuable from a
number of perspectives. First, it provides a balanced
picture of United States history. Second, it could demon-
strate the everpresent racism and discrimination faced by
Black Americans, and yet, great accomplishments despite
these disadvantages. It also shows the changing nature of
racism. The role of Blacks in the military juxtaposed with
the status of Blacks domestically is a meaningful comparison.

The textbook does not do a good job of describing the
role of Blacks in the 1900's. Omitted are the roles of Black
Americans in shaping contemporary culture such as music,
dance, visual arts, and literature. The inventions of pro-
lific Black inventors and accomplishments of Blacks in
business and industry are not described.

The role of the Civil Rights movement was not treated
well. Approached from the perspective of laws passed, it
did not present the status which the laws were designed to
remedy. The freedom rides, bus boycotts, voting rights, and
other activities are all omitted and are definitely needed
to understand the importance of the Civil Rights movement.

-26-
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As one reads the chapters from post reconstruction to
present, one is struck that Blacks virtually fade from the
historical account. The section on Civil Rights attempts
to go backward and pick up some of these issues, but it

- occurs too late in the textbook and is not integrated with -

the total textbook material. The tone and perspective do
not lend to an understanding of the nature of conditions

of Blacks in United States history.
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SUMMARY OF FINDINGS AND RECOMMENDATIONS

Reviewer #1 ' : (BLACKS)

All of the textbooks reviewed include the history of
Blacks in the United States. All include descriptions of
personalities who shape the history of Blacks and all con-
tained extensive descriptions of slavery. Each referenced
in some way the contribution of Blacks to the music, litera-
ture and other art forms as well as the contribution of
Blacks in government and science. Each textbook described
the search for Civil Rights; the unfilled promise of the

" United States.

This reviewer realizes that each of the textbooks
reviewed represents a monumental step forward from the history
textbooks published in the 1960's. However, editing in pic-

tures—and-subumits “contéining mames—amd datestmportant-to T

Black history does not provide a comprehensive view of the
history of the United States. The evolution of a comprehen-
sive and inclusive United States history requires that these
features be integrated throughout all classroom materials.
Further, it requires that we own up to the fact that there is
no one history of the United States. The science of  history
is filled with differing explanations, opinions, and vantage
points. We do not expect change overnight and gpplaud the
work of the editors and authors of each textbook. All
included adequate pictures of Blacks, and descrited major
Black personalities and events. Now that the major pieces
are in place one must move to consideration of the packaging
of those pieces and assuring that the information needed to
understand the events, opinions and personalities which
characterize our history are understoad.

In a number of cases it has been recommended that major
flaws in textbooks be compensated by supplementary materials.
The major flaw in all but two of the textbooks reviewed is the
need for inclusion of Black history throughout history rather
than isolated in subunits. Supplemental materials cannot
correct this major,problem. This problem is only corrected by
totally rewriting the textbook to insure that the personalities
and events of Black history as well as the varying beliefs and
opinions held by Americans on 1issues related to Black history
are woven through the textbook.

The CEDISS Bias Review Checklist did not lend itself to the
types of problems found in che textbooks by the reviewer. All
textbooks accomplished the minimum standard of containing
pictures of Blacks and describing the most well known Black
Americans. Several textbooks focused discussion of Black
Americans on the periods of slavery and the Civil War with
little indepth discussion of the role of Black Americans
throughout our history (e.g. Spanish American War, 1920's, the
Depression, World Wars I and II) or as scientists, artists, and
family members.

L]
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The intérrelationship between Blacks and other groups
(e.g. Native Americans and Immigrants) was frequently not

shown. ,

This reviewer did not classify these types of problems
as "severe", however, cumulatively they often led the
reviewer to recommend that several of the textbooks be
revised to more adequately reflect Blacks in American
history.

Specific comments about each textbook reviewed follow:

American History for Today is a well written, balanced

_.textbook which contains detailed and comprehensive descrip-

tions of Blacks in the United States.

America: Its People and Values focuses on Black personalities in
personalities in United States history. It is difficult for
the reader to obtain an overall view of the interaction,
opinions and life styles which make up United States history.

We the People: A History of the United States is an
uneven account of Blacks in United States history. This text-
book should be rewritten to better integrate the history of
Blacks into the overall history of the United States.

The American Way i{s a good‘resource for teaching United
States history. This textbook includes a very good portrayal
of the role of Blacks in United States history.

This is America's ‘Story: The omissions contained in
this textbook outweigh its many fine features.

Two Centuries of Progressi United States History is a
sophisticated, comprehensive textbook which gives varying
perspectives to the history of the United States and the role
of Blacks in United States history.

The Free and the Brave: The Story of the American People
contains some fine discriptions of Black Americans, however,
overall the textbook does not provide the depth and scope of
description needed to clearly understand the role of Black
Americans in United States history.

American Adventures is an exceptionally balanced, fair
and comprehensive textbook.

America: America! is an outstanding textbook which clearly
describes Blacks as integral to the history of the United -
States.

Let Freedom Ring: Despite the excellent portrayal of
Blacks in early chapters, Blacks fade from the textbook

following reconstruction.

-29~



Reviewer #2

American Histquﬁfbr Today

Ginn and Company

American History for Today is a book with a very
strong anti-American Indian bias.

References on fifty separate pages describe Indians
as warlike by the repeated use of such words as: warlike,
killed, wars, attacked, raid, massacre, battle, and fought.
Although there are areas in the text which try to stir
some student sympathy for American Indians during the con-
quest period, continuous regative comments far over-balance
them. ! )

Only two Indian women are mentioned . . . both because
of their service to White men.

Achievements of 20th Cermtury Indians are totally omitted.
Phrases used to describe 20th Century Indians are: 'discoutent
among Indians . . . native Americans protested, Indian militants
occupied . . . site of a bloody conflict, Indians insisted, de-
mands Indians make," and "First Americans capture." The total
portrait drawn of today's American Indians is thus extremely
biased and stereotyped to create an unrelieved negative picture.

Definite statements are made, and repeated in five separate
items, encouraging students to regard American Indians gs just
another group of immigrants. Nothing is said regarding]the
special legal status of American Indians as a group pro ected
by treaties signed by the government of this country. Apparently,
the only group of non-immigrants are the Puerto Ricans (p. 332).

American Indians are firmly stated to be of Asian origin,
.coming to this hemisphere by way of Alaska. As this theory

conflicts with many Indian religious teachings, it is a seriously
biasing element.

-30-
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Physical characteristic stereotyping occurs with eight
repetitions of the word ''red" to describe skin color. It
is known that 'red" was used to refer to paint frequently
used on skin, rather than to the skin color itself.

This textbook's largest area of omission is in the
religious/philosophical orientation, which directs most of
the achievements of mankind and which is of extreme
importance to American Indians. '

References to the achievements of handicapped Indians
ara absent, although two famous ones, Sequoyah of the
Cherokee and Deganawidah of the Iroquois pould have been
easily included. r

\ -
There is no mention of American Indian soldiers.or
sailors in any war engaged in by the United States since,
and including, the Civil War, although military service by
groups of other minorities are carefully pointed out.

Efforts of American Indians to educate their people in
ways of American culture are omitted, although parallel
activities on the part of other groups are frequently cited.

A puffed up version of the "Pilgrim's Thanksgiving' is
included, referring to Indian men as '"braves" . . . a racial
slur. The accountais also an incorrect family stereotype.
English men were accustomed to attending large feasts with-
out the presence of women. Indian men were not, especially
if it meant leaving their families unprote?ted for an

ewgended period. If we are to believe the account in Mourt's

Relation, approximately 30 Pilgrims entertained 450 Indians

for three days. This book also describes William Bradford's
History of the Plimouth Plantation as giving the FULL account.

Thanksgiving is not mentioned!

It is recommended that the book not be uéed until it is
rewritten to avoid an anti-American Indian bias.

31~
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Reviewer #2

America: Its People and Values

Harcourt Brace Jovanovich, Inc.

_ It is evident that the authors of America: Its Peogple
and’ Values have made a serious attempt to portray American
Indilans in a comparatively favorable light., However, this
toxtbook st{ll can be measurably improved.

There is still a problem with the "origin of Indians"
theory, with no references to American Indian tribal stories
on the subject.

within the few references to modern Indians, several
severe stereotypes remain. One is that most live an reser-
~vations. Another gives the impression that Mohawk high
steel workers are different from other human beings by not
considering their job dangerous. Lives of the Pueblos are
described as being much like those of their ancient ancestors,
although nothing could be ®dore inaccurate. '

Aerican indian religious values are often not used in
explaining events, even though theﬂ are the customary reasoms
within the tribes. Religlous reasons are given for the move

- from "CLiff Palace,"” the formation of the Iroquois League of
: . Five Nations, the buildings in Temochtitlan, desigrs on hand-
ﬁ\\ work, use of colors in ar%t, etc. The textbook commonly
- assigns European materialist reasons for the same events.

Despite the claim by Lumbee Iﬁdiakb—ef’ﬂbrth Carolina
/.- ' as desceandants of the "lost Roanoke Colony," the book persists
in referring to these English settlers as "lost.”

\ The use of Kachina dolls is described with the past

\ tense, even though these are still used for teaching purposes
; bv the Pueblc people.
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A severe bias is developed with the incomplete presenta-
tion of the story of the Black explorer Estevanico. The text-
book simply says he "was killed by Indians." Zuni history
completes 'the event by an explanatign of Estavanico's extreme
greed and cruelty, especially as it affected their women.
Black students, in particular, should; have been given this
episode in its entirety. \

It was pleasantly noted that the book gives no hard (or
fanciful) data on the "Pilgrim's Thanksgiving." However,
despite this, students are still directed to create a short -
akit on the subject. Students should be introduced to the
original sources of historical information on this subject.

The inclusion of one illustration by an American Indian
artist was noted. Because_ JIndians usually feel it important
and courteous to identify %y tribal affiliatio such a nota-
tion would have been desirable. This picture sfrongly shows .
the influence of the Institute of American Indi&® Arts in
Santa Fe, New Mexico. There could have been a line or two
mentioning the school, as it 1is highly regarded in the South-
west,

. Much of Chapter 15 is devoted to the settlement of \
California and the Gold Rush. Some reference could be
de to irs effect on California's American Indian popula-
tion both in the late 1800's aid yet today. Many effects
of mining are still being felt by all residents of Northern
California. :

A serious blas is developed in the special sections set
aside for '"identifying important Americans.’' Apparently
Indians just aren't important. Many names could have been
on this list, especially that of Charles Eastman, whose
influence is felt by all young people invoived in Scouting.

The Teacher's Manual references excludes Indian authors,
Modern-day Indian women are slighted and no handicapped Indfans
are aentioned.
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Reviewver #2 ‘.

¥ We the People ' N

D. C. Heath and Compaﬁ}

We the People, taken as a whole, uses a sensitively
waell-balanced apptoach to American History. It attempts _j
to portray mony varied groups of Americans in as positive
manner as possible. Students are oriented to a huma:..e
understanding of historical developments, contrasted to

the process of tedious memorization of sterile "names,

dates and places."”

Paces of American Indians used in this book are of
strong, intelligent people. A choice of attractive colors
makes these illustrations even more appealing. The self-
concept of Indian children could only be strengthened by
the faces of Tecumseh, Black Hawk and his son, or the -
Cherokee familiels on the "Trail of Tears."

There are, however, a few areas where improvament
could be made. After the 1880's, only a few references
pertain to Indians. Positive contributions, especially
by modern-day women, are lacking. )

Another, and more serious omission, is related to
religious values. Explanations’ of eyents concerning
Indians rarely give serious weight to Indian psychology
and philosophy. Examples of this are im four entries
firmly repeating the origin of Indians in Asia by way of
the Bering Strait, reasons for laws, games, Thanksgiving
ceremonies and forms of government. o e
This reviewer was pleased to find only az very brief
reference to the "Pilgrim's Thaaksgiving." There is no
exaggeration of the account to be found in Mourt's Relation,
which, of course, is very brief in and of {tself. Something
should be developed in this section so both teacher and

student can research the original (very weak) documentation

for themselves.
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' The wife of one Indian tribal leader is referred to
as.a 'princess,"” which 1g both a sterdotype and a non~Indian

-

te.m. . K ~

An unnecessarily negative question 1s asked, 'Had
the Indians killed vhem?" in reference to the "lost
Boanoke colony.” Perhaps they were absorbed inte a group
of friendly Indians, as the tribal history of the Lumbee
pecple of Nerth Carolina seems te indicate.

-
.

Although books of only two Amegican Indian authors
were included in approximately Sooézgtriés in the teacher's
" bibliography, many other well-choséh works on the subject
were noted. Why not let more American Indians speak as
experts on their own people through the printed page as
well as through art. Ome artist's work is included.

The concept of the American continent as a wilderness
is still maintained; one not shared‘%y early Iadian tribes.

Need for compromise in government is strongly stressed,
but the League of the Iroquois, a jewel of compromise which
balanced power between men and women, as well as between
geographic areas and nationalistic groups, is not thoroughly
discussed. Its influence on the thinking of Fraanklin was
profound. ’

Treaties are referred to without ever reproducing a
section of one as a visual. Alsg, there is no presentation
of the unique legal status of today's Indians because of the
treaties, the Constitution, supreme court decisions and the
trust relationship with the federal government.

Indians are often referred to as a group, “Indian,”
vhen a more precise tribal designation would often be both
more courteous and more correct. Indian languages should
‘be given their proper name when appropriate.

The direction to teachers to use Ishi ina Two Worlds 1n

connection with studies of California after 1849 is excellent.

Surprisingly, even handicapped Indians havé representa-
tion in this textbook with the portrayal of Sequoyah.

T
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Reviewer #2

The American Way

Holt, Rinehart and Winston, Publishers

When the manuscript for The American Way was_p;gpﬁxﬁg,_;hggﬁu&Lprsm__m“"_“__d_,_“_;

“appear to nave been concerned about the problem of bias. The index
for this textbook lists over fifty entries under the classification
"Native Americans”, the term normally usged throughout the book to
refer to American Indians. In the process, the old blood-thirsty

. savage image has largely been dropped and replaced with an overly

\

+bland and laundered non-entity. Somehow, even the presentation
of the Cherokee Removal and the Trail of Tears fails to stir any
emotion.

The American Way's largest area of distortion lies in

omissions. Most of. the references cover the various wars, battles

and-conflicts during the period of conquest.

One colored visual is included of an Indian woman, Pocahontas,
in about 1615. °Sacajawea comes into the story in 1805-06. Nothing
is said on the subjeet of 20th century. men or women, except for a
brief reference to Richard Wilson in the Wounded Knee situation
of 1973.

Considerable confusion is created in the mind of the reader

- as to the citizenship status of American Indians between 1867 and

.1924. 'Also, the special legal status of most American Indians .
Xoday,because of treaties ratified in the past by Congress and

' because of court decisions, is not discussed. This .is particularly
sexious when the dispute at Wounded Knee in 1973 1is passed off as

a slight skirmish between American Indian Movement and the Chief
of the Ogalala Sioux at Pine Ridge Reservation.

No reference is made to handicapped American Indians. Discussion
of the position of Califermia's Indian population after the Gold Rush -—
of 1849 is avoided. At one point, the Bureau of Indian Affairs is
incorrectly called the "Board of Indian Affairs." Tecumseh's brother
is called a "fanatic", certainly a derogatory term, without explanation
of the reason.

Confusion seems to have been deliberately injected as to who
constructed and researched the great calendar of Mexico and who built
the pyramids. Few students of Mexico will credit the Aztecs for all
of these accomplishments, as the calendar was known and most of the
pyramids built long before the Aztecs came into power.
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Often events which are understood by Indians to be religiously
“motivated aré described by the author to have purely materialistic
causes. The "land bridge from Asia'" theory of Indian origins is
firmly stated, without any suggestion of ancient Indian migration

§tories. ~No mention is made of the peaceful religious uses of
both. the calendar and the great pyramids of Mexico.

.. The" omission of any mention of Deganawidah of the Iroquois and
Quetzalcoatl of Mexico in the history of this nation is like leaving
out the contributions of Abraham, Moses and Jesus in the history of

Judeo-Christianity as it relates to this land in more recent centuries.

The philosophical and religious teachings of all five strongly
influence the lives of everyone living in the United States today.

Our author has gracefully not mentioned the classic mythological
story of the Pilgrim's "First Thanksgiving Dinner" and has provided
a reference in the student's book to William Bradford's History of
the Plimouth Plantation for am original piece of research.

.
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Reviewer #2

This Is America's Story

Houghton Mifflin Company Boston

" This 1s America's Story is very bland, rélative to American
Indian lifestyle and culture. .

Indian religious and philosophical ideas are ignored and
no Indian religious groups are mentioned by name. The text-

book seems to give the impression that all Christian mis-
sionaries tried to be friends with Indians and treat them kindly.

From an Indian point of view, missionaries were the problem, not
the solution. "Churches sent missionaries to teach their religion
to the Indians, cure their sicknesses, and teach them new ways . .
nmissionaries accomplished much, but there were never enough of
them . . . Most Indians are thankful there were not more of them.

To a large extent, Indians are treated as one cohesive group,
while the differences in non-Indian groups are clearly stated.
There were many Indian nations and tribes. No.mention was made of
the many Indian languages and varied cultures. Yet, the differences
between the English, French, and Spanish are explained in detail.

American Indians are dealt with on a very unsophisticated
level. Indian women, children, and families are largely non-exist-
ent. P.436. Govermment Changes Its Indian Policy. '"Schools were
built and teachers were sent out to the reservations. For older
children, there are boarding schools where pupils live. The girls
learn cooking, sewing, and other household jobs; rhe boys learn
farming, carpentering, and other trades." These two sentences
give the reader the impression that Indians are only capable of
being taught manual skills, thus placing the American Indian in
the role of undergchiever. P.437 Picture. To be commended for
showing an Indian in the modernm world. But, P.540-541 pictorial
of people who helped to make America what it is. Not one Indian
was included. There is no mention in the textbook that Indians
have ever, or are currently capable of being "professionals". As
an example, photes might include members of the National Indian
Education Association attending their annual convention . . .
Indian lawyers such as Kirk Kickingbiré . . . musicians and com-
posers, such as, Llouis Ballard . . . Singers like Buffy St. Marie,
or Paul Ortega, or Wayne Newton.

~38-
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" Two statements were made in the textbook as if they were fact,
when in fact they are unproven and highly contested theories. P,V.1.
"We are all immigrants. Even the Indians whom we think of as Native
Americans came here from somewhere else." It is not explained that
for the most part these experts are non-Indian and that Indians have
their own experts and stories regarding their tribal origin.  Also,. .

P.24., "The first American Indians were Asians who had migrated across
from Siberia to Alaska.'” The long-hald Indfan ideas or other anthro-
pological evidences of peoples coming to the Americas in many §éﬁ§:ate
groups over long periods of time from Northern Europe, Africa, China,
Japan, the Polynesian Islands, or even possible reverse or cyclical
migrations from the Americas back to Asia and Europe (A Hopi concept).

) It is recommended thdt the authors consider rewriting these
materials with content introducing Ameriean Indian process of con-
_tinuing change. The vast knowledge of the American Indian has effect-
ed change in European and contemporary American cultgres. No culture
is static; change is inevitable.
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Reviewer #2

Two Centuries of Progress, Teacher's Edition

Laidlaw Brothers

\

Two Centuries of Progress is very bland, relative to Ame;;;%h
Indian lifestyle and culture. The textbook appears to be pri ly
"intended for use in schools with large Black student enrollments.
Its most serious biasing element against ‘American Indian people is
through omission.

The author's concefn about the problem of bias seems to have
"interfered with a complete study of American Iadians which include
women, children, families, handicapped individuals, and persons

¢ working in normal occupations. 1In the process of dropping the blood-
thirsty savage image, American Indians have been replaced by non~
entity

Prominent and successful American Indians are not mentioned
anywhere in this volume. Also, the textbook fails to show the
Femm . = American Indians'- participation in all of the American wars since
' and including the Civil War.. There are many successf.l American
Indian writers, actors, athletes, educators, artists, musicians, and
warriors. These prominent people should be recognized as fully as
those of other minority groups.

There should be emphasis put upon the legal status of the
modern-day American Indian people of the United States as it differs
- considerably from that of all other Americams. :

. No questions are raised as to why there are still Indian reser-
vations. And of course, no mention of millicns of Americans of part-
Indian ancestry who often are unnoticed in our population is included.

e Treaties are referred to without ever reproducing a section of
one as a visual.

Indians are often referred to as a group, '"Indian,"” when a more
precise tribal designation would often be both more courteous and more
correct.
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A positive attempt is made in explaining the Indian Removal
with a simole presentation of the Cherokee Trail of Tears; however,
it fails to stir any emotion.

Stereotyping b;\igencifying Apache people as "Raiders' was un-
necessary and completely opposite of the whole trend of the textbook. ' e

One colored visual %s included that concerns equality for all
racial groups. No identi ig given to this important American
Indian leader.

The omission of any meﬁ\%on of Deganawidak of the Iroquois and
Quetzalcoatl of Mexico in the\history of this nation is like leaving
out the contributions of Abraham, Moses and Jesus in the history of
Judeo -- Christianity as it relates to this land in more recemnt cen-
turies. The philosophical and religious teachings of all five strongly
influence the lives of everyone living in the United States today.

The "land bridge from Asia" theory of Indian origins is stated,
without any suggestion of ancient Indian migration stories.

It is recommended that the authors consider rewriting these .
materials with content to better balance positive portrayal introducing
reference to American Indian process of continuing change, including
the vast knowledge of the American Indian which has effected change in
European and contemporary American cultures,

ral- /\‘



h c " 77 Rand McNally and Céﬁpéhy'm'”

Reviewer #2

The Free and the Brave

The Free and the Brave is a predominantly White Christian-
oriented textbook, slanted toward Roman Catholicism sufficiently
that one might wonder if its intended use is in parochial rather
than public schools. A strong anti-American Indian bias is evi-

‘denc.

Although religion is a central facet of American Indian life
today, and has been throughout the ages, little evidence of this
is found. Explanations of events in the world of Indian people is
explained away as bad luck, lack of sufficient cultural refinements
or suitable material assets such as horses, guns, steel, roads and
wheels.

White domination of the Americas is explained as largely due
to the strong desire of Europeans to Christianize the inhabitants
of the Western Hemisphere, although ecenomic motives cannot be
hidden. At one point, the teacher is directed "to expand on the
importance spreading Christianity played in explorations by Euro-
peans."

Dates are often given in terms of Christian religious holidays:
"It (maize) swems to have been grown in the New World (aflother
slanted term) as far back as several thousand years before Christ
was born.”" "On 'Good Friday' in 1519, he landed on the coast.”
Massachusetts' Pilgrims are credited with inventing Thanksgivings

As fewer than 50% of American Indians today are even nominal
Christians, this bias is extremely irritating, as it must bhe to
students of other faiths.

American Indian versions of events are never mentioned, although
they are readily available in numerous printed sources. These ver-.
sions are always expressed in terms of deep religious and philoso-
ph;\:al thought.

Despite strceng evidence in our society of millions of persons
of mixed Indian/White heritage, or even Indian/White/Black ancestry,
our textbook avoids this issue. Several areas where such references

42~
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would have been natural were: -in discussions of the pbpulation of

=5

Quebee—before—1700;and tnthe story of Sacajawea.

A student completing this volume would certainly be-led to

question the political loyalty of American Indians. Indians gided

with the French in the French and Indian Wars (supposedly against
the Americans), with the British in the Revolution, again with the
British (against the Americans) in the War of 1812, and never appear
to be involved in any other war again, except for skirmishes on the
Great Plains. .

Much stereotyping occurs in the use of the group term 'Indian"
when individual tribal identifications are more appropriate. Indian
students' feelings of self-worth can only be diminished by under-
representation of women in every category, and lack of references to
modern Indians. Twentieth Century American Indians make only a brief
arpearance angrily demanding civil rights.

Students are led to continue believing in the traditional
"Thanksgiving myth," despite lack of sufficient evidence. Because .
of this connection to the English, Indian students are often still
being forced to endure November as a special "Indian" month during
which much gross misinformation-is disseminated in American schools.

The Free and the Brave, is a White man's "his story,'" containing
page after page of rather sterile "facts." It is not a true social
studies textbook and cannot be recommended for use.

-4 3=
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Reviewer {2

American Adventures, Teaching Guide

Scholastic Book Serxvices
' AN
American Adventures depicts the American Indian in éﬁcp a way
that the readers might believe Indians only hunted, attacked, were
" not religious and were insignificant to the total American Experience.

Important treaties, if mentioned, do not include sections re-
lating to American Indians. Important Supreme Court decisions
affecting Indians favorably (or unfavorably) are omitted. Federal
policies affecting Indians are not included.

Modern-day struggles of the American Indians are, to a large
extent omitted. The struggle with the Federal government over .
mineral and water rights are not mentioned. The somewhat comparable
striving by women, Blacks and Hispanics are viewed as developments
-in the process of obtaining equal rights. This process appears not
to include American Indiamns. :

Evidence is shown of an attempt to eliminate the "melting pot"
theory and the "manifest destiny" theory, but no attempt is made to
explain why rights of all people were not included in the thinking
of the dominant White male society, federal and state governments,
until recent years.

The bibliograph&, filmstrip and film references are not b}oad
enough and would not begin to stimulate thinking or further research
on the part of the readers.

Young students read magazines and newspapers, and become aware
that minority people still face hardships because of past experiences
in the way of subtle bias, neglect and prejudice.

Prominent and successful American Indians are not mentiomned
anywhere in this volume. The textbook also fails to show the' American
Indians' participation in all of the American wars since the Revolu-
tion. There are many successful American Indian writers, actors,
-athletes, educators, artists, musicians and warriors. These promin-
ent people should be recognized as fully as those of other minority .
groups. .

bl
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There should be greater emphasis put upon the legal status of
the modern-day American Indian people of the United States as it
differs considerably from that of all other Americans.

No questions are raised as to why there are still Indian
réservations, or whether there are urban and rural American Indians.

, A chapter on Alaska as the 49th State, mentions Richard Nixon,
but makes no reference to the Indian land claim settlements in
Alaska during Nixon's term of office as part of the package involved
in building the Alaskan pipeline.

Only one Indian woman is mentioned. No handicapped American
Indians are referred to by name or by achievement.

. No works by American Indian authors are suggested in the
bibliography for either student or teacher, although many fine

. ones are readily available.

It is recommended that the materials be redeveloped.

=45~
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Reviewer #2°

Y

/ America, America

Scott, Foresman and Companny;

- "
America, America is a well-written, interesting rextbook. The
varied viewpoints stated makes for stimulating reading. The good
points far ouftweigh the negative points.

Special recognition to the authors for their continuous at-
tempt to state history as {t truly happened. The brief descrip-
tion of why conflicts happened between Indians and settlers re-
flects their overall unbiased viewpoint.

It makes stimulating reading for our students to have more
than one viewpoint, especially when dealing with theory. Students
oiten receive information add plctures of primitive sub-human be-
ings tugging across the Bering Straits.

when discussing Indian religion, caution should be taken in
presenting appropriate information. Authors would best be advised
to consult knowledgeable Indian people.

The expression "old men' seemed very inappropriate without
some explanation for non-Indian readers. The zuthors were trying
to relay the special message about the Indian elders teaching the
Indian children, a very important point. However, the connotation
of "eold men" in the non-Indian society many times reflects a nega-
tive impression. The expression definitely does not explain the
speclal role and reverence afforded the Indian elders.

-

Possible inclusion of handicapped, well-known Indians could be
Sequoyah (Cherokee alphabet) and Deganawidah (Irnquois League of
Five Nations). y

It was somewhat difficult to understand the contradiction »of
whom the authors were crediting as interpreter for the Lewis and
Clark expedition. On page 272, Sacajawea was given credit as
their interpreter, thus negating credit given on preceding page
232, to Charbonneau as interpreter.

{ncluding American Indlan authors and consditanrs would en-
hance the overall understanding of Indtar lifestyles.

— by
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Reviewer #2

Let Freedom Ring

Silver Burdett Company

Let Freedom Ring, {s a textbook which appears ro he
primarily intended for use in schools with large Black
student enrollments. 1ts most serious biasing element
against American Indian people is through omission of
much mention of them after 1776.

Only one 20th Century American Indian is mentioned.
Indian women, children, families, handicapped individuals, .
and persons working in normal occupatiowns are largely non-
existent.

On the subject of the origin of American Indians and
the Bering Straits theory, tie author has left some
psychological room for more than the usual White explana-
tion, but does not follow through with presentations of
the stories of fndian "tribal experts' who certainly
should have been consulted, as it is their history being
explained.

It is commendable that Old Oraibi, a Hop} Lowr
Arizona, is mentioned as the "oldest continuously ited \
site in what is today the United States of America.

. LS the name of the tribe and town are carefully given. They
have not been lumped under the general category "Indian."”

Nur author g;;/aﬁﬁigusly read Bf&dford s 'History of
the Plimouth Pla tidn, and has wisely chosen to omit
reference to the classic Thanksgiving story in the students'

textbook. Howevdr, a note on P. 94 of the teacher's ition
Coﬁﬂd easily set teachers off on the well- trod path ‘again.

y
F‘*\J' There should be mentios that the Lumbee Indians of
- Robeson County, N. C. trace part of their heritage ty the
’ "lost Roanoke settlers.” Many i{umbee people now live in

Southeagtern Michigan.
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A asevere bilasing element appears {n the incomplete
story of Estavanico. Simply stating that he was killed by
the- Zuni, without explanation of the circumstances, could
well help prejudice Blacks against Indians, especialiv when
Estavanico is held up 45 something of a Black hero.

Twoe reference sources in the teacher's edition are b
sioux author Vine Delor:a. This i{s certainly better than
having no Indian authors included. However, many, @any
excellent sources by American Indian authors have been over-
looked, including some dealing with first-hand eve witnuess
dueounts that can aever be matched.

in the section, "What Makes a Person reat?”, twentvy
names are listed as possibilities, but none belong ro in
American Indian. Indian children seeing this will have
trouble with keeping a Realthy respect for their peuple.

No indian women are included in the "Gallup Poll
results of Most Admired Women for 1974." Although we —anner
change tne facts ot the poll, the texthook could have used
the poll ro develup concepts in students of how the media
influence such choices.

(8}

A What Price Progress’ section nas, on the whole,
much to recommend it. However, it would have been helptul
to have included 4 reproduction »f the Sioux Treaty of 1463
and a discussion of why Amerfcan indian people, even todav,
have a unique legal position in rhe United States baged -
treaties such as this and ratitied by the United States
tongress through the Jears.

Tis (s the Hniv textbouk recentiyv feviewed that deais
1

truthfalle with the problems of dalttoraia Juring the ols
Rush »ra . . . even though the refercnce {5 verw bhriet,

athlaes

The Proopais are desorihed g warlliee sad v
considering cnat they thought o! themselses gn the peopie

toprace atter rhe arréoal ot Seyanawiaah, che Great Peonooo
+ .
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-
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senerally, the textbooks are Written with the assumpti..n
shat the redder 1w a White Christian, well-versed in that

sulture. There 1s also a subtle assumption that the tzacher

likewise comes trom this cultural background. Indian religion

and philosophical ideas are ignored or misstated.

There seemeu to be a point in each of the textbooks where
il american lndians stopped existing. Omissions vf a positive
image ot moedern dav Indians was apparent. Bastcaelly American
Vibian weme:t, chisdren, andg tamily Jate are non-existent.
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The omission of Indian philosophical ideas and views (many
of which are now becoming important because of our environment-
al situation) creates a void of understdnding between cultures.
It ig possible that these views and ideas were omitted in the
textbooks because they were so closely tied to Indian religion.

Recommendations:

l.

Some Indian religious beliefs need to
be understood in order to bridge the

separate cultures. Indian religious

expertise would enhance the positive-
ness of the textbook.

The ongoing and current status of
American Indians should be explained,
including urban and rural residents.

Biased - misrepresentation of American
Indian - American settler immigrant
history should be totally eliminated .-

Indian history should be taught as a
normal every day part of American
history. This can not be done with-
out explaining more about the many
Indian nations that existed and their
differences. ,

More information on Indian treaties
and their treatment, as well as cur-
rent Indian status regarding these
treaties should be given.

- ')l)-



Reviewer 3

American History for Today

Ginn and Company

, American History for Today is a predominantly male orien-
ted book with many biasing elements against women in it.

In the language, although many collective gender-neutral
words are used such as, officials, laborers, miners, colonists,
Americans, bondholders, one has the feeling from the context
that the human beings referred to are males. The reason’ for
this, perhaps, is because the generic use of he, man, men and
to a lesser degree, mankind, permestes the text. Examples of
cliches ugsing generic man are. "Washington did not want yes
men' to help him", "one man's vote was as good as another's"
"the poor man's university'; "the common man." Frenchmen and
Englishmen were used throughout the text as opposed to the
French and the English. In addition, the word "her" was used
in reference to geographic localities more often than it was
used in reference to women: New York State, Europe, England
Virginia, Spain, Texas, Kansas, Russia and Japan.

The following quote was a slur: 'You are all fools and
old women. Come with me, if any of you are brave enough and
1'1l show you how to fight."

Sex-role stereotyping in occupations was evident in the
prolific use of workmen, cattlemen, businessmen, and frontiers~
men; also, in the activity question, "Suppose your son had been
asked to sign on Columbus' crew?"; and, 'Men were fishermen,
women wove colorful baskets."

Stereotyping in family and school roiles was found: ''Soms
worked side by side with fathers. Daughters helped their mothers"
and, "Fathers taught sons to hunt, fight, get along in life;
mochers...daughters to cook, make clothes, and do other house~
hold duties.”

Examples of stereotypical physical characteristics present
are: '"Pocahontas, a beautiful, young Indian girl"; and regarding
washington, "He married a pretty, rich young widow'; and "And so
did the President's beautiful young wife, Jacqueline...."

=51~




The following quores reflect somewhat the feeling in the
book relating to personality stereotyping:- 'Some farsighted
men could see that unless they took action...,” and, "In despera-

tion, some young girls jumped screaming ocut of the windows."

-There was gross under-representation of women in language
and visuals. Even though one of the last pages of the book is
devoted, to "Stating the Case for Women," the basic neglect of
the subject of women throughout the book 1is evident. It seems
that much more effort was spent on creating an understanding of
Blacks and other cultural minorities than was spent on women and
their contributions.

There was scanty mention of individual women relative to the
number of men mentioned, and when women were mentioned, they were
most often mentioned by name otily with no space devoted to accom-
plishments, e.g., eleven words about Queen Elizabeth I: - "They
dearly loved their queen, the fiery and forceful Elizabeth I."
Three small paragraphs describe the suffrage movement with only
the names of the organizers and no details of their work. Anthony,
included in the group of names, was mentioned only once in the
entire boolt, according to the index--and then just her name.

There was under-representation of women in visuals. In a
sampling of 68 visuals, only ten visuals had women as part of
a group. Only two visuals featured women. The few visuals of
women used in the book showed women performing mostly traditional
tasks. St

The following two quotes reflect the absence of female con-
sideration and the heavy masculine counotation that is prevalent
in American History for Today: 1) "America was settled by people
who believed that life should be better for all men." 2) "The
black man and the red man came to realize that.they hLad
one enemy in common: the white man...."

It is recommended that the authcrs consider rewriting
according to sex-fair guildelines for the creating of materials.



Reviewer #3

America: Its People and Values

Harcourt, Brace and Jovanovich

. Amerjca: Its People and Values is an attractive and well
written book. It is not a sex fair book. A pervasive male
connotation is present throughout the generzl content that
supersedes small attempts to discuss isaues of women.

The only slurring elemeat present (p. 102) demonstrates how
an innocent little story describing how overseas\trade developed,
in reality, perpetuates the perceived notiom of imferiority,
superficiality and passivity in women.

Bias in occupational roles is in evidence with the use of
- tradegsmen, businessman, workmen, frontierswmen. Reference to work
that women did is almost nouexistent in the general text anc in
the chapter review sections. '

One of the few times work was mentioned {t contributed to
the stercotyping of females' concern about appearance: 'Whose
opinion about hair styles would you respect xmost--your girl
friend's, your sister's, a sales woman's, or a beauty ccnsultant's?"
+ « . Unless, of course, the beauty consultant is male.

In the section called "Values in American Life," (p. 325)
there is role stereotyping concerning family roles; also, assump-
tions aré evident that farmers and business people are always men

_and that a family's well being depends upon how successful men
are (not withstanding women's contributions) at meeting their
everyday problems. The material in this section perpetuates the
idea of traditional work roles, relegated according to gender,
in families.

Personalities are not much in evidence except on page 102
where there are ftwo examples of stereotypic treatment of women:
1) "Wwhen the neighbors finished helping to build a new cabin,
everybody had fun. The women gossiped and preparzd a large supper.
Young people danced and flirted. The men bragged about...," aud,
2) in’ the story concerning Mr. Muller "taking his wife" to Phila-
delphia, Mrs. Muller is presented degradingly as a dumb and
frivolous wife..."The shops thrilled her," aand "but what fun {t
{s to see such lovelv new things."



Many gcod collective sex-neutral nouns are used in this
book: Scientists, Europeans, farmers, peasants, Vikings, French
fur traders, French explorers, delegates. Once in a great while
there is sex-affirmative language. The aburdant use of the generic
he, men and man, is, however, disturbing. In a sampling of almost
400 pages, multiple generic usage is found on more than twenty
pages, in addition to the use of Frenchmen, Englishmen and Dutch-
men. -

: ¥

There is under-representation of women in the language con-
tent. A tally of the review activities (end of chapter) shows
that out of thirty-two chapter reviews, there are nine that
mention women and these are a bare minimum mention.

The attractive visuals are primarily palntings and photos.
women are under-represented in visuals and are generally -shown
as onlookers rather than doers, and are presented in tra-
rional work roles. There are approximately 27 special pages
that feature contributions of individuals. Creative, original
art work is ugsed for these pages. Of the 27 individuals featured,
there are 22 men. and cnly 5 women--an under-representation of
women. ' -

It is recommended that in future editions the authots
rewrite according to sex-fair guidelines which would include:

1) not using the generic he, him, etc.; 2) changing the language
so that business people and farmers do not have a male orienta-
tion; 3) describe, throughout the content, how women contribute,
describe .the work they do, aad feature more individual women;
and %) include more visuals of women leaders.

bJ



Reviewer #3

We the People
D. C. Heath

We the People gives a sex-fair, bias free portrayal of women
in history. In several instances it is sex affirmative.

The authors of We the People seemed to make a concerted
effort, through the use cf sex-fair language and visuals, to
depict women in history as active contributors. With few ex-
ceptions the language was of neutral gender. There was almost
nonexistent stereotyping of occupations and family roles by
sex. The few exceptions are noted later in the review. Although

. the authors used old paintings and photos which accurately reflect
life in early days "‘and, therefore, stereotyped work roles accord-
ing to sex, they also used attractive new illustrations regularly
and frequently--illustrations that depict women as active doers.

Instances of bilas, as measured by the CEDISS Review Pro-
cedure, are minimal and will be mentioned for the purpose of
reviewing. . :

No slurs, that is, disrespectful innuendos, were found.

Concerning sex-role stereotyping in occupations, appro-
priate collective nouns were used throughout the book: Workers,
colonists, delegates, people, Americans, piloneers, Europeans,
immigrants, volunteers, craftspeople. There was an occasional
"eraftsmen'; and 'workmen' was used only when appropriately associ-
ated with men (pp. 308=309). 1In one instance (p. 24), pictures
show work that Aztec boys may have chosen to do, but there is
a0 mention of work that girls did. Also, (pp. 28-29) the
occupation of farmer 1s established as male by combining it
with the generic he.

Sex-role-stereotyping pertaining to family school roles was
present in paintings and captions on pp. 101, 103 and 104. It
is noted that such paintings reflect the times and were used
sparingly and were balanced by pictures depicting the present
changing roles of women.




No biasing elements concerning personality traits or
physical appearances were found.

The reviewer did not feel that females were under-
represented. The authors portrayed assignificant number of
women in special story sections, not just in a sentence Or
two: Abigail Adams; Clara Barton; Jane Addams; Susan B.

- Anthony, et al.; Rachel Carson, et al. There were three
special sections concerning work of women: "Brave Men and
Women Meet the Challenge' (pp. 108-109), describing work in
colonial days; "Women Meet the Challenge" (pp. 452-453),
describing work in World War II; and '"Women at Work" (pp. 504-
505) describing women's changing work roles. Questions and
activities concerning women were included in the chapter
review sections.

Concerning visuals, the creative original artwork
affirmed women as action-oriented and often presented them
in nontraditional work roles, such as, large machine operators

- and welders. Photos showed women in nontraditional roles of

.doctor, carpenter, veterinarian; ‘also, presented were some of
today's contributors: Rosa Parks and Shirley Chisholm.

The only recommendation is that ‘in the next edition,
pictures of men doing nontraditional work be included. The

authors of We the People have responded to the need of pre-
senting women in an honest, affirmative way.

-56-
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Reviewer #3

The American Way

Holt, Rinehart and Winston

The American Way is, generally speaking, sex fair in its
presentation of women in history.

Slurs, according to the bias instrument, are statements,
modifiers which are derogatory or digrespectful. "Wife of"
falls into this category, as used on pp. 163-164, "Abigail
Adams, wife of John Adams, wrote to her husband..."; and on
p. 75, "...Anne Forrest, the wife of one of the...." Avoiding *
the use of wife of and presenting women as entities, not
appendages, in written content is sex-fair language.

Sex-role stereotyping’in language is nonexistent. The -
generic use of he, man, men is avoided and there is abundant
use throughout the text of collective gender-neutral nouns to
describe work roles and skills: workers, government leaders,
church leaders, Americans, customers, owners, everyone. The
use of neutral gender is even carried to an extreme (p. 42) in
a caption under a picture of two men designing a ship that
reads, '"This picture shows two people designing a ship."

Women and their accomplishments are, in general, presented
in straight-forward, active language, e.g., the treatment of
Queen Elizabeth I (p. 59). " In several instances sex-affirmative
language lets the reader know for certain that women are present;
women, as well as men, are portrayed as "actors and doers";
"But when new possibilities appear, men and women begin to reach out for
them" (p. 32); also, "Women worked in the fields with men" (p. 89);
"The main business for men is fur trading. The women ran the
farms, the businesses, and a hospital" (p. 99); "After the time
of the contract was up, the servant was free to start a life of
his or her own" (p. 80); and, "The merchants of the Lord Company
sent 105 men and no women on the first ship to North America in
1606..." (p. 74) astatement that affirms where women were not!
The section (p. 94) called 'What Did Women Do?'" relates specif-
ically and fairly the work that women did in colonial time, as
did the section on the Native Americans.

b



Sex-role stereotyping in occupations and families exists
because original paintings and photos are used throughout the
book that show a predominance of white males in active roles.

It is obvious that an effort is made to createa balance by
picturing individual females who have made contributions:

Eleanor Roosevelt, Amelia Earhart. The reviewar recommends

that more visuals be used that show females in active, pro-
fessional roles, thus providing visual role models for female
students; also, visuals that show women and men in nontraditional
occupations.

There are no biasing elements found in the language con-
cerning family-school roles. There is a general feeling that
visuals showing men and women in families depict them in
stereotypic roles.

There are no biasing elements found concerning pefsonality-
traits and physical characteristics.

Women are under-represented in long sections concerning
explorers, presidents, and govermments. In the 28 sections
called, "Putting It All Together," the exercise and question
section at the end of each chapter, women are severely under-
represented...included only on pp. 97, 139, 165, 189, and 613.
Women are also under-represented in the 28 timetable charts
that have a total of 252 blocks--women are represented in only
12 of the'blocks. It is recommended that additional worthy
women be added to the charts.

The chart called "Women in America" (p. 707) is a good
idea and could be extended to include: more women who have
demonstrated competence and courage, e. g., Susan B. Anthony,
Rosa Lee Parks.
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Reviewer #3

This is America's Story

Houghton-Mifflin Company

This is America's Story cannot be judged to be sex-fair; it
presents American history from an almost 100% male perspective.
While the use of collective neutral gender nouns are abundant,
the use of the generic he and man are prolific and make the
general overall impression one of heavy male comnotation. The
biggest problem, however, is under-representation of women.

Slurs, blasing elements that, by innuendo are insulting or
disrespectful, are in evidence in the use of "wife of." The use:
of "wife of" causes women to lose their identity, to be not
entities, but appendages, €.g., p. 454, "manufacturer and wife"
is terminology that suggests that the female pictured exists
only in relationship to the male. Another example (p. 702),

Kennedy slumped into the arms of his wife, who was riding
beside him." Jacqueline Kennedy 1is not mentioned by her name,
either in this sentence nor in any seantences relating to the
tragedy. Sex-role stereotyping in occupations is evident
throughout the book. There are no attempts made to discuss
women in relation to any but traditional work roles. The
entire section concerned with colonists and their work (pp. 90-
94) has a pervasive male tone; the discussion of crafts and
trades has a distinct male orientation. - Likewise, there is
stereotyping according to sex roles in the visuals. Stereo-
typing in paintings and photos reflecting olden days is under-
standable, as they reflect "life at that time."” Stereotyping
existing, however, in newly created illustrations is not so
understandable. ,The new illustrations depict women as passive
and as on~lookers, as opposed to being active doers. Nor 1is
an attempt made to present women, visually, in nontraditional
work roles. The persistent use of male characters in illustra-~
tions (p. 270) carries a strong visual message that men are the
traders, the manufacturers, the competitors--in other words,
the actors, the doers. Stereotyping by sex in family /school
situations’ is not too evident as these situations are not
discussed to any great amount. An example of women's roles comes
through clearly on page 5: "There is no chimney and your mother
has no oven in which to do her baking." '
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Stereotyping daccording to personality traits and physical
characterigtic tralts are minor. '

The use of many gender-free nouns shows an attempt by the
authors to.be sex-fair: Colonists, people, traders, merchants.
However, the prolific use (see pp. 14, 69,.70, 71, 105, 110,
155, 565 for examples) of the generic he, men, man, Englithmem,—. .
Frenchmen, businessmen, frontiersmen, forefathers, affect the e
previously mentioned nouns. The aura of a male orientation
prevails. In addition, "her," a female gender reference word,
Lls used to refer to Lisbon, Portugal, Fulton's Folly, and
Americs (see examples pp. 16, 30, 279, and 619).

The greatest and most serious blasing element in the book
was under-representation of women which is caused by all (except
one - p. 533) of the original stories having male characters
and nearly 100% of the original visuals depicting male characters.

Pertaining, specifically, to under-representation of women
in language are the following cited instances that perpetuate
the feel of women's '"nmonexistence " in historical documentation;:

- Although Queen Elizabeth I was a capable ruler (p. 64)
nothing is said about what she did, except that she made Sir
Francis Drake a knight! )

- Original stories are almost 100% from a male perspactive

with not only under-representation, but no representation of
women.

- pp. 56-63 ~ Letter from Philip is from a complete male
point of view. (Male friend - Spanish official - is quoted,
along with highest viceroy, who is male and male Uncle Pedro.)

- p. 208 - A quote from male sports perspective: '‘When
we play football, basketball or baseball, we are expected to
follow the rules of the game."

- p. 271 - Story about Mr. Smith and Mr. .Jones.

- p. 32 - Story about three men and how their backgrounds
relate t adjustment in the West.

- P-4l = Storv reparding southern planter and visiting
nelyhthor: Me. A and Mr. B.
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- p. 527~ Story about Mr. John Country who visits the city.

- p. 531 - Stcry about John Jones and wife (no name) and
his Iowa farm family and grandson Albert Jones.

= p. 727 - Activity question about a boy preferring sneakers
to moccasins. .

- p. 565 - Dorothy Thompson's story regarding "What is an
American?" ‘

In addition to the cited passages (above) that have complete
male orientation, there is general under-representation of
individual worthy females who have contributed throughout
history--or in cases where there is mention, not adequate
space {s alloted to the (ontribution. Specifically, except
for Truth, Tubman, Addams and Rosa Parks, wost all women
mentioned in the entire book are in po. 535-564 (Chapter 26). In
addition, women are grossly under-represented in all chapter/unit
review sections except one (pp. 564-56%9). In a sampling (pp. 724-
729) out of 41 subjects in a section called, "Can You Identify,"
only two reflect females: Rosa Parks and the Twenty-Seventh
Amendment !

Qut of, for instance, 18 specially ustrated sections relating
to particular individuals, only one (p. 5 - Clara Barton) related
to females.

Women are under-represented in vi;;i:i as well as in language.

And, in general {llustrations, men outnumber women by a
substantial number in a high percentage of illustrations
(example pp. 44-45). 1In addition, male figures are used
exclusively in all cartoon drawings - see pp. 70, 210, 270,
‘ 324, 387.
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Reviewer 43

e Two Centuries of Progress

‘ . Wdildlaw Brothers

The general ccenclusion concerning Twe Centuries of
Progress s that it has serious sex-blasing elements. Although
there are only a few instances of generic usage (he, man, etc.: and
abundant use of gender-neutral collective nouns, there {s a
strong prevailing tone throughout the general context of
heavy male orientation. Subtle sexism {s evident as the woman
is assigned (see sex-role-stereotyping in occupations) the "house”
role as opposed to men and women sharing house and work outeide
the home respensibilities. Also, with few exceptions, women ate
not much in evidence in the generalngontent or {n the acti~ ties
review sections.

In comparison with men, not =much {s written about women and
the work they did throughout the vears of early histery. Also,
in comparison with men there are not many pictures of women as
active contributors. On the positive side, there are a tew 3ex
affirmative examples of language and visuals: 1} there is
occasional use of men, women and children; gsee pp. 2%, 5%4, 379,
580; 2) there is a picture of a man teaching little chiidren on
page 65 and pictures of women doing nontraditional werk on page
316.

The indepth "Fouus' section, p. 300-9%521, seemingle 5 ~omplete
historical perspective, separates women out Jf the xeneral «ontent
-~almost like they had been left out ind were added fn - 1n "F oo’
form - to make the book gex-fafr.

Concerning stereotyping as measured bhv the CEDIS- instrament,
slurs were no more than a slight problem. {he ase :t Twile 7, wile
are discouraged, in reneral, as thev gupgest a2 lominant, abor fnarte
rale between men and women.,  The exatples fognd oo
Aot serlous s!fenses.

Sublle sextism Lo evident (n quotesn repar {lod -0 L1t :
scheol roles.  The tollowing et infolon 1t apxtam hwe s vinpeln? e
'ias in the subgequent puctes. eglam fa ognwehiing cthat it
person’s role dn Tife acording t0 senler,
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ERIC

Aruitoxt provided by Eic:

limiting their participation in the areas most valued in
intellectually and economically in our society and reinforciap
dominant reles and activities outside the home for men and
boys." From Maemillan - Guidelines for Creating Pesitive
Sexual and Racial Images in Educational Materials, p. 3.

Examples of sexism in languige:

- p. 314 - TAnd, {n general, women proved they could
do a man's Yob ag weil as run 2 heme mnd raise a family."

= p. 359 - Section "Trends in Industry" rafergace to )\
business leaders is in fact business men and Teans men -
not generic, Stercotypes accorainy te sex whe runs business.
F aee

Examplaeg of stereotyping by sex-roles that agsign:

- P, 397 - "These people also helped to set up bov's clubs,
day nurseries for working mothers, gymnasiums and schocls.”

- p. w82 - "Many wives were freed from normal household
chores by the use of time-saving electric appliances. Sonw
wives found that they had time,to work and raise a famf{ly.”

* p. 549 ~ In reference ro depression years: “For
example, women baked bread, made tlothes, and preserved foods”
{wan it trulv all women who performed these tasks™)

- p. 650 - "Hounewives and other grouts of people bepan
to demand lower prices aud better goods.”

-

An example ot stersotyping according to personality trafts
ts assigaing "bad" behavicr to maies by using 'him” and "his"
irr this statement:

= p. 86 - "There wan disc a4 law which 3a1d that when 2
it ecame e sle, stubboern and anroiv, e Rovernment
At D take o ntm o from Wl sgrents
P“q.)
[
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An example of stereotyping according to personality traits
&1s assiyning "bad" behavior to males by using "him" and "his"
in this statement: "There was also a law which said that when
a child became 'rude, stubborn, and unruly, ' ‘the government
could take him from his parents." (p. 86)

There was no stereotyping accordiné to physical appearances
found. :

The géneral feel of the boock is one of under-representation
of women, both in written content and visuads. With few P
exceptions (excluding "Focus") there is little written about
what women did. Visuals depict mostly males in activities.
Cartoons, almost 100% use male characters. Actlvities questions
in chapter reviews: more than 20 sections make nc mention of
{ndividual wcemen, progress in women's rights, etc.

-

There is good use made of~gender neutral collective nouns
and slight use of the generic man, whiteman, Englishmen,
frontiersmen, businessmen - see pp. 13, 22, 25, 45, 74 and 402.

—bhl—
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Reviewer #3

The Free and the Brave

Rand, McNally and Company

The authors of The Free and the Brave recognize and reflect
in their writing that history can be written in a sex-fair
manner.

There are only a faw biasing elements in this book, as
measured by the CEDISS review instrument. .

There are no slurs or derogatory innuendos. There are
no "wife of's" noted. The authors are quite careful to

frequently use the word "married" as on p. 527. "In 1886
he married Frances Folsom, who was then twenty-two years old,"
and on p. 14, "Thorfinn and Gudrid were married...." 1If the

word wife is used, it is used infrequently and always naming
the woman. ’

There is no stereotyping in language noted relating to
occupations. There is 100% use of gender-free nouns and no
use of generic he, man, men,.etc. Therefore, the general feeling
comes through that workers, farmers, etc. are not stereotyped
according to sex.

'The visuals that depict life in past times reflect the
traditional sex-role stereotyping of the times as they
relate to occupation, family, and school roles. These
visuals are balapced, somewhat, by visuals near “the end
of the book por®aying women in nontraditional work: mayoz,
senator, lawyer, etc. :

There are no biasing elements relating to personality
traits. -

Concerning physical characteristics and appearance, the
reviewer wonders if a male with blue eyes and black hair would
be recordetl, as on p. 288: "Dolly Madison was the blue-eyed,
black-haired wife of the fourth president. She was a Quaker
and very popular. Because she was friendly, she was able to
influence people. "
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Concerning under-representation of women - there seems
to be under-representation in the number of visuals of women
compared to the number of visuals of men. The visuals, many
of them reproduced paintings, are attractive. Using more
visuals to reflect women in working,contributing roles would
help balance out all the visuals depicting men in war and
zovernment., '

Although there are special well-written sectiuns on
changing roles of women (p. 348), women's rights (n. 1501,
Women in Civil War (p. 416), and New Gains for Women (p. 613),
and New Directions include Women (p. 672), it is telt there
is little mention of women and women's work between pp. 100-317.

Under-representation is also evident in chapter and unit
review sections. Although there are sporadic questions
regarding women in some sections, there is practically no
mention of women in these sections from p. 122-290.

Generic use of he, mau, mankind, Englishmen is nonexistent,
making readéeér: feel that women and men are being presented
as active participants. When the word "men" {s used, it means
men; and the use of men and women as in (p. 6) "The men and
women of those days lived short lives full of dangers,' scts
a tone at the ueginning of the book that affirms women's presence.

And, the caption under a woman's. picture (p. 127), "A
European farm worker of the 1600's" helps to affirm womep's
role as farmersa,



Reviewer 41

American Adventure Series

3cholastic, Inc. -

American Adventure Serles is a pratifying and unique
actount of American history. The book answers the need of
affirming the place of women in histery; it is an example
of authors responding to a need that history include, in an
integrated format, the contributions of women as well as
nen.

The book reflects well the aura of the country - from
"flappers” to "hipples" ~ women are presented in real, rugged
working roles: 1in sweatshops and oun picket lines. Women's
issues, as well as contributions of individual women, are
intervoven in a logical manner. More thas this, rhe authors
describe the socialization process that leads to sex-stereotvping.

Using the CEDISS Dias Review as a measure of blas, there
are almost no biasing elements found.

3lurs, described as being modifiers that are disrespect-
tul to a group, are present. "Wife of", "vyoung wite', fall
into the slur category. Persistent use of "wife” presenrts a
bias that suggests unequal relationships between men and women:
a possession or a dominant-subordinacte role between persons.
"Wife"” 19 noted {n the following examples:

- p. 28 ~ "Helen e Champlain, the voung wi!e ¢ Samucl,
came to Quebec tu live for several wears." ¢
-~ p. T~ In oapeaking of Jetferson. "They were part ot

Bis caonvergations when he ot dJown £o Jdinner witgh hls voung
wife, Martha.”

-~ p. lea = Thew hired o Frencn-cCanadian trapper 1o help
hem with Indfan langraces. s wite, Saratawed, was 4 2embes

. 14 o P 3 N . .
D. w95 - He ant nls wite, ophie, were sl iy tne

Tewn b Sdaratesss



- p. 516 - In speaking of Einstein, "The world famous
scientist and his wife, E.sa, were about to leave Germany."

- p. 663 - "One day in 1972, Bob Light and his wife, Lee,
moved to a farm."

Restructuring of these sentences ls desirable in order to
present the female as being in an equal relationship, e.g.,
"One day in 1972, Lee and Bob Light moved to a farm.'; and,
(re: Jeffaerson) "Tom and Martha Jefferson, when they were
eating dinner, often talked about the ideas of liberty and
tyranny and human rights."

The reviewer notes no sex-bias relating to occupational
or family-school roles. Appropriate collective nouns are
used throughout: ctravelers, hunters, citizens, business
leaders, the French, the British, the Pueblos. . . Interspersed
in the language, constantly reminding the readers that women
are present, are affirming statements:

- p. 13 - "A small group of men, women and children move
swiftly, but steadily, across a grassy field."

- p. 29 - "The men, women and children on the ship loocked

up.

- p. 34 - "In this colony, men and women would be free to
worship in whatever way they wished.”

- p. 373 - "There was little help for a person who lost
his or her job or got hurt.”

s t

- p. 434 - "To this day, men and wome. still argue the case.'

- p. 692 - Referring to Whitman answering a question: "The
sreatest ity {s that which has the greatest men and women.'

Sex-role-stereotyping in occupations {s not evident in
visuals. ‘the visuals in the book affirm women as active doers

and workers,

There are no blasing glements relating to sex-role-stereotyping
1 rersonaiite trafts and physical characteristlcs and appearance.

-
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Quite the opposite - the picture on P. 5333 1s a positive
example affirming a full range of emotions fo. ‘en.

With few exceptions under-representation of women in
language and visuals is not a problem. Women are portrayed
in a full range of life roles througiout the general vontent
and many are presented indepth. Two exceptions to the previous
statement are: '

1) There seems to be a general lack of women from p. 86
(Nancy Hart) to p. 165. Sacajawea (P. 144) 1is in this sectio
and possibly deserves more than a mention. Co

2) There seems to be a general undgr-representa;16n 5f
women in the chapter review sections: "PUTTING EVENTS IN
ORDER", with a reasonable representation -in "INTERPRETING A
SOURCE"'.

There is perfect use of neutral gender words throughout
the book - with no generic usage of he, man, etc. - except
one example which seems incongruent with the rest of the
book: p. 581 - "Qur businessman, though satisfied with his

\\ profit, might also have had questions about the future."
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Reviewer #3

America! America!

’

i ' ' .Scott, Foresman

América! America! is not only sex-fair, it is
sex -affirmative. Women are fully represented throughout
the book as courageous, contributing, hardworking actors
"and doers. More than this, attitudes toward women are
explained. ‘

In reviewing the book using the CEDISS instrument - no
slurs were noted. The reviewer noted, for example, the frequent
. good use of "married" rather than "took for a wifa" -
p. 81, '"Some soldiers married young Indian women instead",
and p. 241, "Many Spanish colonists, therefore, married Indian
women.' Also noted is the straightforward sez-affirmatiye use
. of names, e.g., p. 257, "John and Martha Lytle" rather than,
for instance, "John Lytle and his wife, Martha".
) No sex-role-stereotyping in occupational roles are noted.
Integrated .and woven throughout the content 1s continuous
reference’to the responsibilities of women. When the respon-
sibilities of women were underestimated in history, it is
discussed (p. 116 & 117) as it is discussed when women were
not involved in certain tasks, e.g., p. 136: '"Most believed
that a man could become whatever he wanted, but a woman had
limited choices." A good choice of visuals throughout the
book depicts women in a €ull range of active roles.

No sex-role-stereotyping is noted relating to family-
school roles, Content on page 139 explains the expectations
of colonial women in families, among which are "to serve and
obey her husband"; also explained (n. 140), is the role .of
education in boys' lives as opposed to girls. Mary texts
ignore mentioning ‘the fact that young women were treated
differently in expectations than young men.

No®sex~role~stereotyping concerning personality is noted,
nor concerning physical character/appearance. The reviewer
notes, in fact, the affirming statement regarding dirt on
p. 25, "A. . .girl with dirt on her face and in her. . .hair.

/
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and’ an equally dirty boy. . .found the skeleton of the dog 28
feet down in the six-foot-square hole. . ."

Under-representation is not found to be a biasing element.

. Women's work 1s discussed regularly throughout the conteut.
Also, contributions of many female individuals are related:
affirmation, for instance, is given to the important role of
Sacajawea,which many texts ignore. Women are represent.ed
fairly and often in visuals throughout the book. Chapter
review sections include a high percentage of activities and
que?tions relating to women. )

There is 100% use of gender-free terms. The language
affirms throughout the book what women and girls, as well
as men and boys, did throughout the years. Examples:
pp. 24, 43, 74, 81, 84, 88, 89, 104, 589.
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Reviewer #3

. Let Freedom Ring

Silver Burdett

The authors of Let Freedom Ring display exceptional
awareness as they.present the full range of women's skills
and abilities relating to work (toil), athletic, political,
administrative and :fhcational roles. Women and their
contributions are pvesented frequently throughout the book .
in a natural, integrated manner. There is a persistent
and thorough effort on the author's part to be sex-
affirmative towagd women in the presentation of history.

There are no biasing elements relating. to slurs - that
is, no disrespectful innuendos. Care is taken, in most
instances, to use terms that show equal relationships
between men and women who are married, rather than terms
like "wife of'" that indicate possessions. The tone, in
fact, was set at the beginning of the book (p. 4) with "Mr.
and Mrs. Grogan were waiting at Logan Airport. . ." -
identification that suggests equality. Additional examples
of straightforward presentation of women and men who are
married are: p. 258 - "Thomas Lincoln married Nancy Hanks";
P. 342 -'That night, the President and Mrs. Lincoln went
to Ford's Theatre."; and p. 416 - "In 1881 Louise Blanchard
opened an architectural office with Robert A. Bethune. Three
months later, the partners married."

Concerning sex-stereotyping in occupational roles -
there 1s evidence that the authors affirm women and men
in roles that are considered to be nontraditional for their
sex and that they refer to men and women sharing equally
in tasks: Examples: “p. {0 - "Indian women did most of
the home building., . .'"; p. 41 - ", ., .men and wouen shared
the tasks of agriculture"; and p. 41 - "Among the Hopis, men
were the most skillful weavers and worked intricate designs
into the cloth they wove," On page 130, there is a reference
to Madame Sarah Knight, in Year 1704, as school teacher and
business woman. When the term business man was used, it was
in relation to a particular man in blsiness. On page 164,
Abigail Adams 1s presented in text as a "manager of family
business affairs” and visually doing hard, manual labor.

-72- | n
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The many traditional visuals showing men "acting and doing" .
are balanced by original sex-affirmative 1llustrations (p. 393)
and photos (p. 487) that reflect nontraditional occupational -
roles. .

There is no stereotyping by sex-roles in family/school.
In fact, there seem to bhe instances of deliberate sex-
affirmative role reversal (p. 185). "Mrs. Smith and the boys
want to go camping. Mr. Smith and the girls wép{ to stay in

a resort hotel." , .
’ There is no bias concerning stere :yEE;;/:; persqnality
traits, and physical characteri§£; appearance. !}

L] . // . .

Women are not undermrgptesented. As stated before, one
feels an inclusion of womien because they are referred fo often
in the natural flow. of the commentary. There are, in ‘§idition,
special sections and visuals featuring individual women.

Special uote is made of the first female professional architect
Louise Blanchard; spies, Pauline Cushman and Belle Boyd; athlet&,
Billie Jean King; and biologist-pollutiPn predictor, Rachel
Carson, j

Although women are not mentioned in; 100% of all activity-
question review sections, one has the fkel from content that
there is a "people~connotation” which includes women.

' _

There 1is no generic use of "he", "man", etc.: when "man"
is used, it means man, a male. Sex-affirmative use of "men",
"women", "female" is often used ~ examples on pp. 37, 109, 356,
and 415,

One exception to the 100% use of gender-free pronouns is
the use of "her'", a form of stereotyping, to personify a state
and country: (p. 457), "In a treaty, Hawaiil agreed to give up

/ none of her territory. . .": and (p. 506), "France was
reluctant to give up her former colony. . ."

. A dubious use of the word "heroine" is noted on p. 371.
The reviewer subscribes to the notion that "Anyone who performs
a heroic deed i3 a hero, regardless of their *sex." Quote from
The Handbook of Non-Sexist Writing, authors Miller and Swift,
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The reviewer-notes the successful sex-affirmatdve attempt
'of the«aauthors (pp. 551-554) to explain why women are considered

to be a minority group and why they are "often not developed or
used to théir full potential,”
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SUMMARY OF

FINDINGS AND RECOMMENDATIONS

Reviewer #3 { " BIAS)

The CEDISS procedure, adopted by the Michigan Department
of Education, was the instfument used to review the ten social
studies texts for negative bias relating to sex. The reviewer
examined the texts for the following biasing elements:

® Slurs - modifiers/innuendos which are derogatory or
insulting to females.

@ Stereotyping according to sex:
= in occupational roles
- in family/school roles
- in personality traits
- in physical traits/appearance

® Under-representation of females in language and visuals.

® Generic use of words.

The following quote concerning sexism serves as a general
point of reference for defining sex-bias and thus for reviewing
for sex-bias:

"Sexism 1is anything that limits a person's role in lite
dccording to gender (other than actual reproduction).
Usually it takes the form of assigning girls and women t.
subordinate passive rcles, limiting their participation
in the areas most valued intellectually and economicallw
in our society, and reinforcing dominant/roles and
activities outside the home for men and boys."
(Macmillan: Guidelines for Creating Positive Sexual and
Racial Images in Educationa! Materials, p. 3.

The reviewer notes that the texts were examinesd :or
sexist language; no comment was made 1f sexist lanuuave
occurred in quotes Tepresentinrg language spoken Iin ear! ..
or "different" times. Also, the reviewer revicwe! =n'v enp

.
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Student texts - no teaching materiasis.

FINDINCS:

0Uf the ten books reviewsd, there were some that displaved
conglderable sex-~biag; some that would be constdered sex-fais.
and sule that were sk1llfully written models of how histare can
be writter in a Fex-affirmative manner. The conclusion
is that most editors’ and authors seewm to be responding 1.

feminists' concerny and are at lasc, beginning to pregernc
women, as well as men, in a full range of life yoles.

Sex-Blased Books

The following specific instances oi blas were antes ir
the books (not all of thenw in any one book) where a heavy
nale connotation (sex-bias) prevailed:

o re: Siurs
~ Terminoloey uged, {n several lnatancesa, guwgest iny
. J > .

4 possessive or dominant-subordinate role he tweer
narried men and women: "wife of" and "wife’.

- A story about a man "taking™ his wife to Philadelnhitx,
that perpetusates the perceived negative ustion
infertoriry, superficiality, passivity and R3ITi ek e,
in women.

¢ re:tereotyring sy sex fcupationgl tamiivoroole

- instances ot negatie bias were noted in Lanvaage
visuals. ¥i{suals in the blased books tended -
reintoree the traditional antion of nasatofiy
women and depicted women as onlovkers as gy
4.tive contributors. Language tn the nlaved o o«
AENPTA LY Sapported the traditione: werk s AR
ST MEn and 5008, women 3 Saughtser s yas g e
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Dees according v Renter  and maie vetaran, .
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® rei_sterestyployg by sex in persinalfity and physisal trairs
- Instances of atereotyped and tradicional “female”
chargceeristics were used to describe women: beautifu!,
pretty, voung, women "gossiped"; alsc, the noting of
“olor of hair and eves of women but not men.
® te:  Under-representacion
= Generally, {n the biased books there wes an uier -
representation of women.in the general ccutent - in
language and in the ngmber of visuals; also, an under-
reprasentation in charts, activity and chapter review
s#ctiona, stories and carroon drawings.N
'él
¢ ul_henerfc usage
- in the rexts reflecdting qex=bias, aeneric usge »f
the words, "he”, “hia", "men”, “man’, prevailed,
tenerally arcompanied by the multipie use of
¢ Frenclmen, Dutoligen, frontiersmen, ete. - causin-
the peneral :unfext to he male orfented. In one
book several <If hes using the genzric "man' were
seed.  "Her™ way aged rather frequently to refer
Croseewrapht Lcsittied or Lo obtlects
ex-Falr Mook
SOWEEEL L The Lok tev lewed  wer e Bex-tall he anthiory
displaved an gwareness resariing Slasing elemen: T pender -
Tee avung and DLoRouns were gsed., Yiguala, penerally apeaking,
WOTE quantitatively signfnOoant; and, ualitarioelw, thew
sepresented women (0o vartety ot g tiwe 1o.lee e repre-
BONtATion Cr wemen, Lo GuTme CAMC, WAl s0arae - T taln
Hecrtfong . su b g T h g fealingg with expiorere (o0 Orest e
Petowan b o latered by Be (a0 gen tlons (ENUNE et were
Doty e Pomera a2t Dot e natge Yo, |
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presentation of women in these books was evidenced by the
following generalized findings:

- women's contributions are plentiful and are intesrated
into the text. '

- sex-affirmative language is 'used: men meaning men,
women, females, children, etc. - and no generic use
of "men" - resulting in a "people" connotation.

~ language and visuals affirm what women and girls did
throughout the years - as well as what men and boys
did. :

- language and visuals affirm women and men in roles
considered to be nontraditional for their sex.

~ women are portrayed in full range of life roles.

- frequent use of straightforward term "married to"

; rather than "wife of".

- sex-stereotyping is discussed as an issue and a
problem, also, women not heing involved in certain
tasks. Socialization process leading to stereotyping
is described.

RECOMMENDATIONS:
1. Re: General Conten:

'~ a. Women should be presented as the courageous, skilled,
hard-working problem-solvers and decision-makers they
have been and are today; that is, contributors.

b. Men and women should both be presented as capable
of experiencing the whole range of emotions: tears,
loy, anger, etc.

»omen and men should be presented in full range of
occupational/family roles, for instance, men in
teaching, helping, parenting roles, as well as womer
in nontraditional vocarional roles.

Authors should geek out more women who have made
worthy contributions and present them in depth.

. Women sheald be presented consistently throughout
the text - not simply featured in special sections.
Female rriented material should be included in activity
+hapter review gections, charte, stories, cartoon drawings,
(KR g

X
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Re:

Language

Care should be taken that cccupatienal and family
roles "are neither assigned nor suggested through
generic use of words. In other words, avoid the use
of generic "he", "man", '"men", Dutchmen, frontiersmen,
etc.; also "her", relating to objects, storms or

- geographic locaiities.

Married women and men should be presented in equal,
not dominant-subordinate relatjonships. Use "married"
or "married to", rather than "wife" or "wife of".

Visuals

\\
Visuals should be used to affirm women as active
contributors,

Creative illustrations should be used to depict
women in active, doing roles. Original artwork
can be used to balance or offset traditionally
used authentlc paintings and photos that tend to
depict women in passive roles.

Visvals should be used to portray men and women
in their full range of life roles - in both traditional
and nontraditional occupational and family roles.
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Haycourz, Brace, and Oovanovich

The sectiony of the texthouk which deal with the Pra-
Lelumbaan cavilizations and the Spaniards azre very good. They
ptevide a balanced account, and the authors have avoided tne
Black lewnd apgroach so often uged 1in describing the Spanish
gonquest.  The came 13 truwe for the coverage of the Texas
revolution and the Moxican War, which on the whole are treated
fairiy nd accurately by the authors.

Tha lattar swctions of the textboor are Jisappointing 1n
thelr treatment of Hispanics. In fact, the textbook almost
vemplataly ignoves tha fuarto Rican and Cuban people i the
voited Stades Jduring the 0th century. The information un
¥oxicarn Ampricang s pketchy.  Important ovepts such as Me-
Kioan aemigration to she Unitod Jtates during the early 1900'.,
the imporeance >f Mexican/Mexscan Americans in both world ware,
rhelr migration and settlement in urban areas, the mass Jdoepor-
Tatinng of the 1930's, the continuing -hascrimination in the
» W03, wnd the further Jevelopment ot organizations are )’
Arittac from the textbaok., Only one mi1)or MexXican ASmerican

leader 1w Jdiscussed, that lexder baing Cesar “haves. NS
seped tThat these (lariag shors mings and oomsan: £ w0 s
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Reviewer #4

We the People

7
D.C. Heath

The textbook contaired general and, at times, sketchy informati - on
the Spanish, Mexican, Mexican American, and Hispanic people. Because of
this, important historical events reflecting Hispanics in the United States
were not adequately discussed or analyzed in terms of causes and consequences.
This shortcoming is especially evident in the sections of the textbook
which dealt with the Texas revolution of 1836, the Mexican War and the
spanigh-Cuban-American war. There was very little information provided
with regard to the Mexican and Latin..merican people. For example, the
Mexican War was discussed in two paragraphs and the Treaty of Guadalupe
Hidalgo was not even referred to. In essence the Mexican War represents
a watermark in Mexican American History because it was this war that made
Ml can people of the Southwest citizens of the United States. In terms
of the Spanish-Cuban-American War, the textbook fails to adequately examine
the auses of the war and its impact on the Cuban people.

The lack uf xnforﬁation on Hispanics is ven more glaring during the
chapters which treat historical events in the 20th century. gsually the
textbook refers to Mexican Americans in the context of its discussions
on ather minorities. This presents problems. First of all, information
on o minorities is of a general nature, thus not of great help in providing
students with a well rounded picture of the cthnically and culturally
fiverse world in which they live. Second, the grouping of minorities
1h the texthook creates the danger of minorities being seen as homoge-
neowus. This 13 of course inaccurate. Finally, the Hispanic people do
not recelve the recognition or attention they merit for their roles and
«ntributions toe the development of this country. For example, the
textbook omits an examination of Spanish/Mexican contributions to the
mincang 1ndustry, to the development of the West, and to the building of
the Seuthwest. 1t omits a discussion of their migration and immigration
patterny in the 1900's, their mass deportations in the 1930's, their
Serolsm oan world War II, and the discrimination they encountered through-
ut . The testbook made no retference to Mexican American or Hispanic
trantsattens and leaders, although to 1ts credit it did include a
Srael ot fale o tarm worker organizer Dolores Huerta. It almost

vty et the presence and role »tf the Cuban and pPuerto Rican
jechie oot coantry as well. Thus, a great deal of information
Leedd o he o written nto the next edition 1n order to correct these
s ke o, el fetrcienciess an the fexthook's content.,

Y o = —— S - o



Reviewgr #4

The American Way

Holt, Rinehart, and Winston

~‘he textbook portraye the Spaniards as cruel, brutal and
callous conquerors whose sole motivation was greed. In brief
the textbook perpetuates and reinforces many of the negative
attitudes which are part and parcel of the Black Legend menta-
lity present in much of historical writing concerning Spain
and its people.

The textbook also denigrates Spanish and Mexican insti-
tutions and practices by describing them as stagnant, "dif-
ferent," and ineffective when compared to the more "dynamic"
and "progressive" institutions extant in the United States.
There are also some factual errors throughout the textbook
which need to be corrected. (see attached specifics)

A number of important historical events and issues
affecting or involving Hispanics are either omitted or given
somewhat sketchy treatment in the textbook. This includes the
following areas: the Monroce Doctrine, the Texas revolution
of 1836, the Mexican War and its causes, and the Spanish-
Cub: 1-American War. However, the textbook does contain some
usef 1 information on Hispanics, aspecially during the 20th
centu'y. Nonetheless there are significant gaps in that
information, especially concerning Hispanics during the Great
Depression and World War II. There is a noticeable dearth
of information on the Puerto Rican and Cuban people through-
out the textbook, and this needs to be addressed in future
editions.

Q9
83 J



Reviewer #4

This is America's Story

Houghton Muffin Company

Overall the textbook provided a fair and balanced dis-
cussion of the Spaniards, Mexicanos, and other Latin Ameri-
cans. Generally it described the Spaniards and Latin American
people in positive terms and provided information that is
generally overlooked or omitted from American history text-
books. It gave credit to Hispanics for their courage and
‘accomplishments and it included a number of useful pictures
and photographs depicting the diversity in their culture
and history. The letters written by Phillip Andrews con-
cerning Spanish colonial life and institutions were both
informative and innovative. The only question being why the
authors chose to make Philip Andrews the son of an English
father and a Spanish mothexr? The textbook also ccntained
useful comparisons as to how colenists lived in the French,
Spanish, and English colonies. Its coverage of the Latin
American revolutions of 1810-1821 were both interesting
and informative, as was its discussion of the major Latin
American leaders. It even contained information concerning
how Brazil gained its independence.

In the chapter concerning the Spanish-Cuban-American
War, the textbook acknowledged the long struggle of the
Cuban people to gain independence. It also argued that
Spain made concerted efforts to avoid war with the United
States in 1898. It also did a good jot of describing United
States - Latin American relations in the 20th century.

The major flaw in the textbook is that it did not
discuss the role, history and contribution of the Hispanic
American people in the United States in the 20th century.

For example, it contained no information on the Mexican/
Mexican American people at all. Thus it overlooked their
migration and settlement, their contributions to America's
development, their battle against discrimination, or their
heroism in America's wars. There was nothing on the lea-
dership or organizations of the Mexican American people in
this country. The same critism applies in terms of its omis-
sion of the Puerto Ricar and Cuban peoples. This is unfor-
tunate given the fine joo the textbook did in weaving in the
history and culture of the Spanish, Mexican and Latin American
people in the decade preceding the 20th century.



Reviewer #4

Two Centuries of Progress

RLaidlaw

I found the interdisciplinary approach of the textbook
both useful and interesting. Another outstanding aspect of
the textbook was the cartoons, photographs and charts. Not
only were they well done, but many of them contained captions
with useful information and challenging questions.

Overall the textbook represented a solid attempt to
present a balanced picture of Hispanics, their history and
the issues and events surrounding their experience within
the framework of United State history. The information con-
cerning Hispanics is for the most part useful and accurate.
My criticism of the textbook| therefore, is not so much
about what was included but rather about what was left out.

A signifigant number of important issues, events and per-
sonalities were completely omitted, particularly with regards
to Hispanics in the 20th century. 1In other areas, the infor-
mation was a bit too sketchy to be uf much use to students.

I hope that these shortcomings will be remedied in the next
issue, especially given that this textbook reflected a sen-
sitivity to the Hispanic experiences it covered.

g
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Reviewer #4

The Free and the Brave

Rand McNolly Company

Overall the textbook provides an interesting and well
 balanced treatment of the Spanish in America from the 1500's
to the onset-of the revolutions for independence which began
in 1810. The textbook uses selected quotes from the major
participants in the exploration, conquest, and settlement
of the Americas and supplements the narrative with good illus-
trations and photographs. It also acknowledges Spanish and

Indian contributions to American sociaty.

. The textbook also provides a fairly balanced account of
Mexican/Mexican American history, particularly in its dis-
cussion of the causes of the Mexican War and its aftermath.

It contains information on Spanish/Mexican contributions in
mining. 1In discussing the Spanish-Cuban-American War of 1898
the textbook provides a sympathetic account of the Spanish

and Cuban people's struggle and the reasons behind it. ' It

also provides information on the reaction of the Latin American
people to United States intervention in their affairﬁ.

A serious flaw in the textbook is the lack of information

on Hispanics in the United States during the 20th century.

The roles, contributions and history of the Mexican American
are overlooked, thus ignoring a number of important issues and
events. For exampl: the mass deportations of the 1930's were
not discussed, the heroism of Mexican Americans in World War
11 and the discrimination that they suffered (i.e. the Zoot-
Suit Riots in Los Angeles in 1943), the further growth and
development of Mexican American communities in the 1950's, and
the resurgence ofsactivism in the volatile sixties and seven-
'ties. Information is also seriously lacking on Puerto Rican
Americans and Cuban Americans throughout the entire textbook.

_Bb_
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—Reviawer #4 )

American Adventures

Scholastic

The textbook leaves a great deal to be desired in tarms
of its treatment of the Hispanic people. For example, Spain
ané its people are portrayed as' cruel, barbaric, gold-hungry
conquerors. In essénce the textbook reinforces and perpetuates
a number of Black Legend attitudes and concepts.

The relationship between Hispanics and the United Sstates,
as depicted in the textbook, is largel discussed in terms of
an adversary one. Furthermore, the result is that the His-
panics always "lose" to the more powerful and aggressive,
Americans. Hispanics are usually characterized as poor, power-~
less and largely residents of the Southwest. This is of
course inaccurate and a great deal of re-writing needs to be
done to rectify this. The textbook also suffers from a dearth
of information on Hispanics, particularly in the 20th century.
Thus, information on Hispanics during important periods of
development are omitted--information which would be of value
in describing the Hispanic experience to students in a posi-
tive and progressive manner. While there is some attempt to
focus on Hispanic contributions in some areas (i.e. the West)
and the works of Father Serra, a lot more information needs
to be added. Finally, there is absolutely no referesnce made
to other Hispanic groups such as the Puerto Rican or Cuban
pecple in the United States. This is a serious flaw that
needs to be remedied. .

9,
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\ . Reviewer #4

Américal America!

- . Scott, Eoéesman. and Company

AN

The chapters which discuss the Spianiards need to be
re-written. They generally denigate the Spaniards, portraying
them as greedy, cruel and callous coriquerors. Spaniards are
also depicted as gullible adventurers driven by fanciful
legends of wealth. Furthermore they are described as conqueros
while other Europeans are described as colonists and settlers.

The textbook suffers from a number of omissions and from
sketchy discussions of events of importance in Mexican/Mexican
American and Higpanic history. For example the sections on the
Texas revolution and the Mexican wWar are superficial and would
benefit from further discussion and analysis. References to
Hispanics become less evident in the chapters covering the
20th century. Theke is almost no reference to Mexican/Mexican
American migration\during the first half of the 20th century.
There"is no discussion of the roles and contributions of
Hispanics in World War II and no information on blatant acts
of discrimination such as the mass deportations of the 1930's
or the Zoot-Suit Riots of 1943. Overall there were a great
number of gaps concerning Mexcian American history. Further-
more there is a glaring lack of information of or reference
to the Puerto Rican and Cuban people in the United States.
Thus, there id :a need for re~writing and for the addition of
a great deal mpre information. :
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Raeviewar #4

Let Freedom Ring

N Silver Burdett,

v

In the period before the onset of the 20th century the
textbook does a good job of discussing the role and contri-
butions of the Hispanic people. The Spanish receive - a well-
balanced treatment in those sections which describe their '
efforts at exploration and colonization. 1In brief many of
. the Black Legend attributes so often used describing the Spa-
niards are omitted, which is a refreshing change.

The material on Hispanics in the latter chapters of the
textbook represent a good starting point in discussing their
importance and role in the United States during the 20th
century. A couple of serious weaknesses involve the lack of
information on Mexicans/Mexican Americans during the period. . .

from 1900-1950. Another serious weakness was the lack of infor-

mation on the Puerto Rican and Cuban people in the United
Staces throughout the textbook. Hopefully, these shortcomings
will be remedied in the next edition. '

-

The photographs and captions pertaining to Mexican Am-
ericans and Hispanics are useful and reflect the diversity of
these people. There are also a number of helpful unit ac-
tivities in order to supplement the information in the text-
book. Hispanics were not always described as adversaries to
the United States and efforts were made to include a discussion

of both sides of issues.

- 9y



- Reviewer #4

Hispanics

Summa£y~of Findings and Recommendations

All of the United States history textbooks which were
reviewed. contained three serious flaws. One flaw was that
they all failed to relate the Indo-Higpanic, ard Mexican
heritage to the Mexican American people in the United States.
These texts failed to recognize that the history of the Me-
xican American people is ultimately linked to that of. Mexico,

Spain, Meso-America and the United States. Thus, the tendency
was to either exclude significant portions of Mexican American
history, treat it in a cursory and token fashion, or segregate
it from the overall fabric of American history. A second
flaw was the lack of content on Hispanics during the 20th
century. For the Hispanic people this century has brought
profound changes and growth. Furthermore, they have played
a vital role in the development of this country. They have
both been affected and have in turn impacted upon the course
of events. Yet, their roles and accomplishments have been al-
most totally exéluded from the textbooks. A third flaw in-
volved the almost complete exclusion of any substantive infor-

7T T mation on other Hispanic groups such as the Puerto Ricans and
the Cubans. They were generally discussed in a few paragraphs
towards the end of the textbooks or they were grouped under the
heading cf "other minority groups" or other- Hispanics. This
cursory and unbalanced treatment does not do justice to the
Cuban and Puerto Rican peoples and it implies that their history,
culture and presence in the United States are of little import.
This hasty treatment further reinforces the misconception
that Hispanics are "outsiders" in this country. It ignores
the fact that the root culture of many Hispanics, whether
Puerto Rican, Cuban or Mexican American, lies in the United
States. Finally, this lack of information downplays the
struggles and accomplishments of the Hispanic people.

All of the textbooks did contain information on the Pre-
- Columbian civilizations, on Spain, and on Mexico. The
‘quantity and quality of information, however, varied. For
example, Two Centuries of Progress (Laidlaw, 1977), provided
balanced, accurate and useful information on the Indo-Hispanic
and Mexican people from the Pre-Columbian period through the
Spanish-Cuban-American War of 1898. The same is true for the

-90-
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Free and the Brave (Rand McNally, 1280), which contained
interesting information on Spain and its colonial policy.
This is America's Story (Houghton-Mifflin, 1978), contained
a large amount of information on the Spaniards, Latin
Americans and Mexicanos. The textbook portrayed them in
very positive terms and did' a fine job of examining their
culture, history and institutions. It also included a solid
overview of the Latin American. revolutions of 1810 and

some of the key figures involved “in the struggle for in--
dependence. -In essence this textbook included information
on Latin Americans prior to the 20th century that is often
overlooked or omitted from other United States history
textbooks. Let Freedom Ring (Silver Burdett, 1977), treated
the Spanish presence in the Americas fairly and avoided the
Black Legend characteristics generally attributed to the
Spanish. Finally, America: Its People and vValues (Harcourt,
Brace, and Jovanovich, 1979), also did a good job of
discussing the Pkxe-Columbian civilizations and the Spanish
in the Americas. Important events such as the Texas revo-
lution of 1836 and the Mexican-American War of 1846-48 were

fairly and accurately discussed as well. ... _ .

On the other side of the scale were the textbooﬁs which
were generally biased against the Hispanic people and their
forebearers. These textbooks denigrated the Hispanic people
by portraying them in largely negative terms or by portraying
them as obstacles to be overcome so that progress could
enter the area. 1In the latter case, this resulted in Spa-
niards and Mexicanos being described primarily as adversaries
who were generally weaker and thus always destined to bow -
to the more powerful, aggressive and dynamic ‘Anglo~Americans.
The tendency in these textbooks was to focus on the baser
rather than the higher values of Spaniards, Latin-Americans,
and Mexicans. This tendency is most ‘apparent in American
History for Today (Ginn, 1977); American Adventures (Scholastic,
1977); The american Way (Holt, Rinehart, and Winston, 1979);
and Americal Americal (Scott, Foresman and Co., 1980). These
textbooks described the Spaniards as cruel, greedy and bar-
baric conquerors, while their institutions were portrayed as
stagnant, ineffective and "different." Many of these negative
attributes were also ascribed to the Mexicans, especially when
discussed in relation to the Texas revolution and the Mexi-
can War. Such treatment only serves to perpetuate stereotypes,
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engender feelings of superiority among non-Hispanic "white"
students and feelings of guilt and shame on the part of His-
panic students who only read about the negative aspects of
“their culture and. history.

Adding to the shortcomings discussed above was the sketchy
and- inadequate treatment which the Hispanics received in the
textbooks. Although We the People (D. C. Heath, 1977) did
not denigrate the Hispanic people as much as did other text-
books, it did gloss over a great deal of information. For
example, both the Mexican War and the Spanish-Cuban-American
War were superficially discussed, even though they represent
important events affecting the Hispanic and Hispanic American

people.

‘In conclusion, all of the textbooks could stand improve-
ment, although some require more re-writing than others. Aas
stated at the outset, the most glaring weakness in the text-
books reviewed was the lack of information on all Hispanic=
American people within the context of 20th century American
history.

-92~

101



™
PR Y
Al

Reviewer #5

American History for Today .
Ginn & Company

This textbook provides a consistent style which guides the =
reader into critical thinking and allows the learner to study
and review important issues. Each unit is followed by review
and inferential questions. This is of value to students in that
it leads them Qg reflect on American History and also asks them
to decide what the course of history could have been. It asks
studgnts to think about issues that they may have to confront as
an adult. . ’ B

In relation to its treatment of minorities, the textbook has
some shortcomings. Although it makes an attempt to present minor-
ities objectively, it is limited in the presentation of different
cultures, especially in Hispanic minorities. Some mention is made
of Chicanos and Puerto Ricans; however, there is very little
-distinction in the cultural heritage each group has to offer.

This textbook offers very little :to Hispanics students because
it fails tn highlight the contributicn of Hispanic thinkers,
artists, musicians, etc. :

‘The role of assimilation is presente. (p. 330) within the
public school systems without sufficient discussion as to how this
affects minorities today and, if, this should be the goal of
American education. : )

Bilingual goals, objectives, and philosophy are not evident

anywhere in this textbook. The textbook is not readily adaptable
to bilingual programs.
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AMERICA: ITS PROPLE AND VALUES
Harcourt Brace Javanovich

America: Its People and Values would be an appropriate social
studies textbook if the melting pot theory of social interaction
is appropriate to describe the American society, or if the student
population it addresses is exclusively Anglos or at least homo-
geneous, but neither is the case. The American society as a

pluralistic, multicultural and multiracial society is not addressed.

The book assumes that all -immigrants come to the U. S. and melted
in the mold, this is clearly shown in the highlighted quote of Jean
de Crevecoeur on Page 232 which describes- the American society as a
melting pot..."Here individuals of all nations are melted into 4 new
race of men, whose labors and decendants will one day cause great
changes in the world." This quote might have been appropriate in
. 1782, but it certainly isn't appropriate for today's society.

Although the ''values' promoted in the book are good ones, it is
assumed, or at least implied, that they are the "only" good ones
leading a bilingual student to discard or ignore the values promoted .
at home. This orientation would only lead the negative self-concept,

intolerance and denial of cultural background and ethnic heritage.

One of the best features of the book is the section on activities
that teaches the students to distinguish between facts and opinions.
If these activities are carried out properly, they will lead students
to think critically and make their own choices. Ironically, the
choice is made for the students in to many instances throughout the
book. To be able to carry out the activities in question properly, .
an intensive inservice program would have to be administered to all
‘teachers using the text. Follow-up activities and observation are
also necessary to insure proper use of activities.

No matter what point of view the book promotes, the most signi-
ficant task is going to be in the hands of the teacher. The teacher's
point of view rather than that of the book will be the determiner, hence
the significance of the teacher's guide. '

The teachers guide should have included more activities and informa-
tion that relate to the different ethnig gorups represented in the American
society. The textbook itself doesn't give proper recognition to ethnic
groups. This would have given the book an extra dimension which would
have made it more adaptable to bilingual classrooms and to global ard
rulticultural education.

Overall, the book promotes ethnocentrism rather than multiculturalism
- which is an essential component of bilingual education. With creative
teaching, and proper inservice, the book could be adaptable to bilingual
classrooms. . '
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Reviewer #5

‘ We the Péople o | .
| D. C. Heath § Co.

We the People is very clear and colorful in its portrayal
of history. Tt is designed with readers and their abilities in
mind. In many ways it does resemble a reading textbook with
its glossary, underlined words and review activities. The
textbook leaves the teacher with a variety of diverse ideas,
texts, and even a final test-to be used at the end of the school
year. In addition, students are provided with activities not
only in the textbook but also in the activities book which allows
for slower readers to participate in the learning process.

Among the strengths of this textbook this reviewer found
more attention given té ethnic minorities. The textbook began
with an introduction about the Aztecs, which is missing in other
textbooks. It gives some insight concerning Mexican-Americans
(p. 237, 506), Puerto Ricans, the American Indians, and other
minorities, In addition, it provides a very handsome pictorial
gisplay of minorities in contemporary American society on (p. 566-

A major weakness in the textbook is that it over emphasizes
the immigrant and hence, the minority member as an individual
living mostly in the poorer areas of the large cities. Only one
sentence is used to add that some minorities do live in other areas
such as the suburbs. In this portrayal, there seems to be a
subconscious insistence on the minority member as a permanent part
of the lower classes. - This may be true in many cases, but the
reasons for this perpetual dilemna are not clearly stated. Hence,
the student may be led to believe that it is a given fact that
- minorities are doomed to remain as a lower class.

It was refreshing to see the use of "cultural pluralism' in
place of "melting pot" in both the student and teacher's
editions, this is a central issue in bilingual education and will
continue to be so.

In presenting the historical antecedents to the overtaking
of Puerto Rico and the Philippines there is a very sketchy, and
therefore, distorted view of these countries' need for self-deter-
mination. This distortion is a result of the emphasis 'on the
Anglo-Saxon culture in American society.
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The American Way
Holt, Rinehart § Winston

The title of this textbook describes the mamner in which
American history is viewed through the eyes of the daminant
group in society. Although there is some representatipn of
ethnic minorities, the student is left with the notion that
cultural pluralism-is of little importance in American society.
Little as to the contributions of ethnic minorities is present.
The questions concerning minorities are superficial because they
deal with mere facts and do_not ask the reviewer to question
attitudes, values and biases.

There is no mention of the contributions that minorities
have-brought to the United States in terms of art, literature
and music. This is also evident in the textbook's failure to
portray minorities as useful, successful or important contri-
butors and members of the American society., '

There exists the prevalent notion that immigrants came to
"melt" into the majority culture. It fails to discuss their
struggle to maintain their cultural identity or to reject it
as was demanded from previous immigrants. This is also evident
with Hispanics, the latest group to question the acceptance pr
denial of the assimilatory process.

America is viewed as an "international policy' (p. 532-33J.
But this role, which is being critically questioned with regard
to Latin American and Middle Eastern policies, is not presented
objectively to the students. As future leaders, American stu-
dents must learn to question the past objectively. The role
of history is to teach citizens how to learn from past experiences
and to make sound judgement for the future.

Bilingual goals,:objectives and philosophy are not evident
in this textbook. It is not readily adaptable to bilingual
education. '
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THIS IS AMERICA'S STORY
Houghton Mifflin

il

In this textbook, the reader found clearly global perspectives
of history and its effect on American history. The introduction
presents happenings in Burope which affected the outcome of explora-
tion to the New World. e discovery of Mexico is highlighted with
insight into the Aztec civilization. More detail is given concerning
life in the Spanish colonies. More attention is given to Canada and
especially Latin America during and after the nineteenth century.

The reader goes beyond viewing American history as if it existed in
a vacuum. Y

Bilingual education maintains that a global perspective of
history is not only admirable but necessary. However, the thrust of
American history in this textbook presents basically the Anglo-Saxon
culture with little or no emphasis on the importance of the contri-
butions given by different groups in this country. This can lead a
bilingual|student to feel that their cultural and historical heritage
is of little or no value in the making of American history.

This reader found many illustrations and maps that clarified con-
cepts, such as the world as perteived by Buropeans before the discovery
of North America. Scant attention was given to Hispanics. There
was a lack of illustrations highlighting minority cultures and
languages in the United States at the present time. Therefore, a
bilingual student will find very little to identify with and may feel
that the deletion or denial of their culture heritage portrays a
negative aspect which may affect their self identify.

Hispanic minorities were virtually absent from the textbook,
especially in the discussion of America's future. Bilingual goals,
objectives, and philosophy are not evident in this textbook.

~
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Two Centuries of Progress: United States History
Laidlaw Brothers

The authors of Two Centuries of Progress have written a
textbook which clearly and concisely views social studies as an .
examination of the environmental forces (extrinsic) which then de-

-termines human response and history. Culture, it's definition or

influence (intrinsic) on human responses is not addressed in the
textbook. Culture is viewed as adoptive (p. T1l) and the preser-
vation of culture and traditions is suggested to be regressive.
Clearly such a philosophy is riot compatible with the goals of
bilin education. No clear plan is evident for providing -
students with the rational (factual) and emotional (values
clarification) training required to develop a-world-centered
perspective, nor is any attempt made to indicate that teaching of
languages or in languages other than English has been or is pre-
sently gccuring in the United State§. '

Enrichment ideas provided to teachers by the authors which
attempt to touch-on the need to investigate present day condi-
tions of territories and former colonies (p. T90) should be part
of the student textbook. Millions of present day American citizens
g0 unnoticed. As a result, cne is not surprised to find that other
ethnic groups, their customs, mores, traditions, values and '
languages are not addressed in the textbook. Acculturation is the
theme wherever ethnic groups are mentioned. '

\

The authors. present diagrams on page 498 which deal with
theories of societal change in the United States. These diagrams
perpetuate the myth that polarization of groups in society is :
caused by cultural differences. o

An earnest attempt is made to present Native American Indians
in a clear though concise manner and students are informed of the
fact present day democracy has roots in the Iroquois League. Mexican-
American students are denied the recognition, and American students
the information, of the accomplishments of the great Meso-American
civilization whose past is the foundation of Mexican American
cultural heritage.

The authors brief statemeht on page 672 that '...each group
can be part of a unified society while keeping its own cultural
identity..." is overshadowed by the stereotypes of Hispanics
(p. 688-9). Cubans are portrayed as undiscriminated against.

-
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The combinafion of underemphasis and the portrayal of ethnic
groups such as. the Hispanics in such a non-positive manner fails
to create images for students which would lead to full and unquali-

~fied acceptance. =

-The ethnic food survey suggested in the teachers edition
(p. T92) is excellent in its attempt .to involve the community but
lacks in significance for it does not necessarily broaden cultural
. ‘.\.; . :

horizons.

'"The Culture of a Dynamic Nation' (p. 406-13) would make it
seem as if ideas, education, literature, newspapers, magazines,
architecture, art~gnd leisure activities were monolingual and
moniocultural. N ' y '

hAS-é result of overemphasis of ethnic problenms, thé lack of

male and female ethnic models, the lack of ‘references to the con-

tributions of ethnic artists and clarify in presenting :the true

* historical forces which affect ethnic groups, this réader is unable
»to endorse this textbook )for bilingual programs. P

K4
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Reviewer #5

v The Free and the Brave
Rand McNally-

One of the cited objectives of the Free and the Brave is ''to
help students understand the changing nature of their own culture
its development and its values." (p. T2). Unfortunately, the text-
book often leaves this goal to the teachers discretion to address.
Teachers are a product of their culture and training. Since most
teachers are not trained in multicultural or global education skill

development the use of 'may be useful.." (p. T1l) types of directions

leave a great opportunity for arbitrary decision making. BExcellent
Pictures and narrative to provide however, the material and visual
experiences ou which teachers could base value clarification activities.
The textbook also gives pictorial and descriptive narrative attention
to Incas, Maya8, Aztecs and Indian cultures. -

Heritage, its meaning and its inter-relationship with language
and religion, is discussed from the onset of this historical text-
book. American religions would appear to be exclusively Protestant
and Catholic with Judaism later coming on the scene. Co

Family roles are given better consideration and the Italian
immigrants quote on page 470 would lead to the possible assumption
that all Ttalian immigrants had such negative experiences.

Diversity of lifestyles within ethnic heritage groups ‘is lacking.

. Cognitive objectives are clearly indexed but affective objectives
are not addressed. Directed discovery of multicultural historical
facts are not provided. Role-playing, dramatization, simulation games,
commmity activities and research activities are absent from both the
teacher textbook and student workbook. The overall cognitive content

is relatively free of bias. The wiversity of human problems is not
as evident as the concept of assimilation of ethnic heritage groups

into American ljfe. The interrelationship of ethnic heritage groups is
presented and this textbuok presents both male and female ethnic pictures.

Inservice training of teachers would pemmit the adaptability of
this textbook for average achievers in bilingual programs. Additional
resources would have to be presented: to portray a balanced bilingual
curriculum, ) '

’
L 7
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VA , | " Reviewer #5 '\
AMERICAN ADVENTURES
Scholdstics Book Servjce

-~

Below average readers are not necessarily below average thinkers.
American Adventures keeps this premise in mind as it provides stimu-
lating and thought provoking reading wmaterials and activities for
students. . :

s Although this textbook does not provide specific bilingual goals
. _ "~ and objectives, it does presenteasily read materialsamtl activities
P designed to assist students in understanding the concept of cultural
g pluralism. Each short chapter reads like a short story which fosters
/ // high interest and attention. | -

;

',/ : Chapter 3, 'the Alamo', is the first account which portrays .
- Mexicans fighting on behalf of the side of the Americans. The chapter
‘ presents images which allow readers to understand the Mexican view-
point.

Ethnic minorities as immigrants are given comprehensive attention
by the authors. Chinese and Japanese Americans are reviewed. Puerto
Ricans are clearly defined in terms of their pseudo-citizenry (p. 379)
and the status of possessions is reviewed. Opportunity is given to
discuss the status of Guam or Puerto Rico, Cuba and the Philippines
in the teacher's edition (p. T133). PBuropeans imm.grants are
provided models such as Albert Einsteins (p. 516), Enrico Femmi (p. 517),
Erick H. Erickson and Rudolf Serkin (p. 518) yet no such models are pro-
vided for other non-white immigrants. In the fifth largest Spanish
speaking country of the world, one would minimally expect a propor-
tionate amount of attention to be given to Hispanic models. Spanish
and other ngn-English names are phonetically written so as to provide
phonological ‘integrity. The textbook provides a review of the life
of Cesar Chavez and La Causa which allows students to experience some-
what the migrint workers plight. The textbook, however, fails to
deal with the quality of life of millions of city dwelling Hispahics.

. The teaching guide offers provocative activities which raise
questions about racial superiority (p. T73), ideals, justive for all
(p. T109) and prejudice (p. T147).

historical happenings as the vehicle. Skill development activities
which would lead a student to systematically infer fthat historical
happenings are a product of social, envirommental, political and
cultural legacies, which are global and multicultural in nature are
Packing. In this respect, the authors of this textbook have under-
estimated their audiences ability to group social concepts.

Americ.n Adventures is designed to enhance réjﬁing skills with
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. Culture, language, community and family are outside of the
curricular considerations dealth with by Americai Adventures. Due to
the nature of the reading file skills development inherent in the
textbook and the accuracy of the textbook in historical events
dealing with Hispanics and other ethnic minorities this textbook
can be adaptable to bilingual programs. :

11i
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Reviewer #5 y -

AMERICA! AMERICA!
Scott, Foresman and Co.

Americal America! is a textbook which is vibrant in content and
consgruction. It is creatively designed with 50 short chapters
organized into thirteen units each of which covers a major historical

~ period. Occasionally, a feature is labeled ""Special" and highlights
a subject related to the chapter text.

The use of Woodland tribe folktales to illustrate their culture and
concern for the natural environment is an example of the textbooks
attempt to expose students tc multicultural literature and experience.

Unfertunately, the student textbook and teachers annotated text-
book make no mention of bilingual education. Although specific
objectives for conceptual development are provided by the authors for
each chapter, no correlation of bilingual objectives is provided.
Despite this oversight, which would definitely limit the use of the
textbook in a bilingual setting, a teacher, willing to use the

' excellent teacher bibliography provided and also willing to make
available to students the extensive bibliography of student resources
provided, could adopt this textbook for use in a bilingual setting.
Certainly this textbook would be appropriately used by English dominant
students in a bilingual school .setting.

The teacher's annotated edition provides excellent inquiry ac-
tivities regarding situational culture, traditions, rolg, cultural
transmission, immigration, power, motivation,.and values clarifica-
tion. Cultural contact is discussed within a framework which encour-
ages, students to examine how enviromments and cultures interact and
the interaction leads to change and enrichment for both! Students are f
guided in discussions about the impact of internal migration on American,
society and in contrasting the 'melting pot' view with the concept of
cultural pluralism.

Althqugh the textbook offer a somewhat comprehensive review of
the Mexican-American War, little other reference is made to the .
contributions of the Mexican people in the southwest. Puerto Rico is /
afforded only passing reference as are Alaska, Wake, Cuam, Midway,
Cuba, and Hawaii. These American possessions, their contributions,
cultures and millions of American citizens are victims of this text
book$ benign neglect. It is difficult to eénvision a global philosophy
of social studies reflected in a narrow visioned American Social :
studies curriculum.
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Cesar Chavez and Hernan Badillo, although current outstanding
Hispanic male models seem to be 'tokens' in the context of this textbook
since no other models are present. It seems to be "tokenism" to mention
La Raza Unida without mentioning Aspira.or other ethnic cultural,
educational, political, legal defense or reform groups. C(Citing income
rates for Puerto Ricans in New York City as below that of Blacks (550)
and stating that "1/3 of all Puerto Rican families were on relief in
1970" without alluding to contributions to America made by Puerto Rican
professionals, artists, musicians, actors, athletes and workers perpetuates
the stereotype of Puerto Ricans being social misfits which is prevalent
in today's classroom textbooks.  This reader questions the validity of
these economic statistics which are in constant flux. Most importantly,
in a textbook which presumably seeks to inculcate cultural relevance, no
such relevance can be found herein.

America! Americal! makes no reference overtly or inferred to the
teaching of language as in a language other than English. Formal
culture and deep cultures are in most cases overlooked. As a result,
this textbook is seen to be a first step in what may, with modification,
be an excellent tool for the majority student and possibly adaptable,
with a great deal of teacher effort, to a bilingual-non-Hispanic
classroom. '

113
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Reviewer #5

LET FREEDOM RING
Silver/Burdett Co.

Let Freedom Ring is a colorful, informative and well-organized
textbook. It not only offers performance objectives for each lesson,
but it also aids the teacher by providing motivational techniques,
ideas- in teaching slow learners, developmental activities, biblio-
graphies and information regarding supplemental -materials such as
films. Each chapter contains a review with varied activities. In
addition, there is a student workbook'which also has illustrations,
charts and maps to enhance learning. Questions in the workbook are
both factual and inferential. .

Let Freedorm Ring goes ‘beyond the traditional history textbook
in that it provides more information concerning, for example, the
peoples and cultures inhabiting America before the advent of the
Englich colonies. Much information concerning American Indians is
provided in chapter 2, especially. In chapter 3 there is an overview
of the great empires including the rise of Islam. This is important
because of the large Arab population present in Michigan. However,
later chapters ignore Arabs in America. e -

There is a comprehensive presentation of the emergence and change
in immigration laws. The reader is lead through historical facts in a
clear and concise manner.

Cultural pluralism is presented in an excellent manner.
Unit 8 is completely devoted to this theme. In it, the student is
asked to question the fairness or unfairness of immigration laws,
discrimination and prejudice. Unit 8 also stresses the contributions
that immigrants have made to the larger society. The student is also
asked: What is an American? Through this search one is shown how
peoples of many cultures are American citizens. On page 546, the
definition of a "minority group" is presented with conditions which
they are subjected to in society.

The Mexican-Americans are especially highlighted along with
American Indians, Blacks and Women. However, little if any mention
is made of Arabs, Puerto Ricans or other Hispanics.

With all of the praise this reviewer has to offer, there are some

‘weaknesses. They are: (a) there is an implicit recognition of the

superiority of some ethnic groups over others (p. 533); (b) no mention
of Puerto Rican culture as well as Arabic, Philippine, and Latin
American; (c) little mention of prominent leaders except with Blacks,
Mgxican-Americans and Women; (d) the word 'Black' when réferring to
the formerly known group of African descendants is written with a
lower-case b instead of an upper-case B.
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SUMMARY OF FINDINGS AND RECOMMENDATIONS

!
Reviewer #5 : (Bilingual)

Findings: Ten social science textbooks were reviewed. In
relation to the concept of bilingual/bicultural education all text-

\ books were seriously deficient in portraying the bilingual/bicultural
character of America. While there was diversity in the treatment of
minority cultures, it was scant, narrow, and stereotypic. The following
. findings catagorize the geéneral attitudes of the textbooks: :

\

1. Culture is not comprehensively or ébnsistely addressed.

\

\

2. No reference is made to language... use," \?ther than English.

3. Bilingual, multicultural, and global edubation goals are
not evidenced....

4. Assimilation of immigrant groups... is implied.
5. Ethnic group contributions are not properly recognized.

In general, ethnic minorities are mentioned in the textbooks, but
only in temms of their culture. When it is provided, some textbooks
consider it regressive, while others emphasize the immigrant rather than
one born and raised in culturally pluralistic America. '

_ Clearly there was no treatment of the commmicative legacies of
the different cultural groups, nor its influence on the American English
language via cultural contact. On a proportionate scale, culture was:
dealt with more than language by an approximate ratio of 99.9 to 00.1.
The subject of languages and its value to enhance individual worth and
our national resource or for its pedagogical feasibility is nihil.

Of all the textbooks reviewed, none of the series have goals nor
objectives compatible with those of bilingual education; none make a
commendable attempt to'reflect the bilingual/bicultural reality.of
the ethnic groups mentiobned; and only one provides a phonetical structure
of non-English words to:provide phonological integrity.

\ -
Even though there was mention of cultural pluralism in scme of the
textbooks, none of them dealt with the concept of bilingualism.
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To a large extent, the evolution of the assimilationist philosophy
continues to be the salient notion to the detriment of the merging of
culturés. Generally, ethnocentrism rather than cultural pluralism is
the orientation maintained. The following quote from one of the text- .
books analyzed examplifies this attitude:

~"Here individuals of nations are melted into a new
rdce of men, whose labors and decendants will one
day cause great changes in the world."

This quote is inappropriate for today's society. This accultu-
ration concept implies that only the white, anglo-saxon, protestant
values are the good ones; thus leads a bilingual student to discard
or ignore the values promoted at hame. This orientation, as years
of educational experience haveclearly shown, only leads to the negative

*self-concept, intolerance, and denial of one's culture and language.

Even though a few of the textbooks do make an earnest attempt to

‘present ethnic minorities in a positive light, none are based on

bilingual education goals, objectives, or philosophy. Following are
some general recommendationsapplicable to all textbooks:

1. Discuss the importance of the culturﬁai heritage of
different ethnic groups by presenting such aspects
as customs, bel\iefs, religion, values, family life, .
etc, . .

2. Stress the importance of cultural pluralism.

3. Incorporate a multi-cultural view of the American
society in the teacher's guiéie.

4. Give an in-depthreview of a minority's struggle for
self determination.

5. Present illustrations of minorities.
6. Avoid stereotypes.

7. Present the cultural and linguistic contributions of
Hispanics. |

8. Provide a phonetical scheme for names and place in other
than English languages. ’

3. Incorporate bilingual/bicul tural goals, objectives, and
philosophy into the textbooks,

10. Treat the issue of bilingual schools as, historically, these
were a vehicle in the process of self-determination.
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Reviewer /6

- American History for Today -
. Ginn and Company

‘The preface to the textbook, American History for Today
indicateg that "it tells the history of gll the people of
the United States," (p.vii). There 1is little doubt that
the author, Margaret Stimmann Branson, has accomplished
this task. The role played by minorities in the development
of the United States is strongly focused on das each chapter
of the textbook unrawels. Moral issues regarding the
treatment of minorities are also pervasive in the textbook.
However, not much attention apparently was given to gifted
students who will be using this book. Only occasionally
does American History for Today provide for their needs.

The format of the book indicates the lower level
students in a class would not be frustrated in their

‘effort to read and understand the lessons provided. The
-type size is large, the size of the page is small, and the

sentences are usually not lengthy, most of them being
simple or compound in structure. Each part of the book
(there are four parts) is divided into three to five units
which are then divided into four to eight sections. Each
section has a good number of sub-sections each of which
have one or two simple recall (knowledge and comprehension)
questions. Since each sub~section comprises only one to
four paragraphs, it would be relatively easy for almost any
student to skim through a short reading and locate the
answer. Possibly, the format of the text which would
definitely aid the,slow learner might no% interest or
challenge a gifted/talented student. A gifted student
would be able to "race" ‘through many of the sub-sections,
answer all the questions, and then have to wait for the rest
of the class to complete the same assignment. If each
section had some extra open-anded questions or items that
elicit higher level thinking, then the gifted student would
have something to occupy his/her spare time. Unfortunately,
this is not the case.

Higher level thinking skills, fortunately, are not
totally ignored in the textbook. At the end of each unit is
a section, "Using the Past to Understand the Present" which
includes five questions, many of them open-ended, which will
help to challenge higher ability students. These questions
take concepts from the past and show how these concepts are
still alive today. Here are two examples from the unit on
"Exploration". (p.27)
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What parts of the universe are .
being discovered and explored
today? Why are they being
explored?

What nations are challenging
each other today?

More open-ended type questions are found at the very end of
the unit. These questions go by various headings such as
"What Would You Have Done?", "Examining Values', ''Was

There Another Way to Solve the Problem?', "Was It the Right
Decision', '"Would You have Defended Them", and others.

It should be noted that the higher ability student must
wait till the end of the unit page before these challenging
questions become available. There is no provision for

these type questions in the rest of the textbook. ~j

Gifted students are often challenged by primary ‘
source readings because they can try to determine, often
through inference skills, what an early pioneer or settler
may be communicating in a diary of a letter written over
200 years ago. Although there are some primary source
readings, there could have been more. For example, the
issue of slave life on a plantation is particularly suitable
in primary source readings, yet none were provided. In
addition, very few famous speeches were provided, notably
Lincoln's Gettysburg Address. A positive note in the text-
book is the printing of an annotated constitution which
includes all 26 amendments. The original wording of this
document is very difficult for even gifted students to

comprehend.

American History for Today has some assets. It is easy
to read. There are many humorous political cartoons. The,
problems and achievements of minorities, notably Blacksy,
Chinese-Americans, Hispanics, and American Indians, are
highlighted repeatedly throughout the textbook. The moral
dimensions of many significant issues are presented witn
an explanation of differing viewpoints. The latter is
particularly 'true regarding issues such as slavery, U.S.
control of the Philippines (1899), the rise of big business
in the late 1800's, and the decision to use the atomic
bomb in World War II. Yet, American History for Today,
because it does not provide enough challenging discussion
questions and because it does not present project ideas,
ultimately falls very short in being a suitable textbook
to be used with gifted/talented students.

[
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3" Reviewer #6

America: Its People and Values
) Harcourt Brace Jovanovich

America: Its People and Values places a heavy emphasis
on an inquiry program which is presented in a very system-
atic way. Each chapter of the student textbook stresses
the use of methods and terminology of a social scientist.
Spiral sections found in each of the textbook's 32 chapters
reinforce nineteen different steps, ranging from simple to
complex, which form a challenging learning hierarchy for
the student. Consequently, the student textbook provides
motivating material for gifted and talented students. Un-
fortunately, the teacher's manual only occasionally meets
the needs of gifted/talented students. All too often the

. teacher's manual provides motivational or research activi-
* . ities that do not often emphasize higher level thinking °
skills. .

The design of the student textbook will be appealing
to students of average and above average ability. Each
chapter is divided into three to five page sections which
: } can be easily covered in one class period. A good number
of sections have primary source materials whose only draw-

~— back is brevity since many of these source readings are

only a single paragraph. Regardless, the primary source
readings help to bring history to life and many of them
are included in the numerous "Inquiry Skills" section.
Building from simple to complex, the first skills the
students encounter are identifying historical problems
and formulating ‘hypotheses. In later sections and
chapters, students work with evaluating conflicting opin-
ions and debating values in decision making., In the
latter portions of the textbook, students deal with even
higher level thinking areas such as synthesizing evidence,

. predicting possible consequences, and forming general-
izations. 1In all, there are nineteen inquiry skills
presented and each is reviewed in an end of chapter

— section entitled "Using Inquiry Skills". To further en-

: ‘hance student interest and help students form hypotheses,
each of the eleven units opens with a two page assortment
of paintings and photos many of which have analysis type
questions. One such photo reveals the names of people
living in an apartment building. The nine names indicate
various nationalities. The question below the photo asks,
"What information does this provide about present-day
Americans?" Though each unit begins with an array of
illustrations, there does not seem to be enough illustrations
in the rest of the chapters. As a result, the textbook
is not as appealing as it could have been. Yet, this is one
of the few blemishes in a material that should attract
many students, particularly the gifted/talented.
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America: Its People and Values includes a 316 page

teacher's manual and resource guide. .This‘material has
a number of helpful suggestions, many of which will not
meet the needs of the gifted students. A number of
suggestions involve the knowledge and comprehension
skills of making maps, defining new terms, locating
geographical land incidents, inventions, and people.
When a project is suggested which does involve higher
level thinking, not enough detail is usually provided
to either make it interesting or easily accomplished

" by even the more advanced students in a class. For ex—
ample, on p.43 of the teacher's manual, the following
is suggested:

.+.50ome of the difficulties that

might be mentioned; lack of oxygen,

lack of vegetation and food supply,

lack of water, lack of gravity, and

extreme temperatures. Have the

class compare the problems of living '

on the moon to the problems the first

settlers faced in.the Amgxican

wilderness...
This discussion activity could have been highlighted by
doing a simulation exercise called, "Lost on the Moon"
where students are presented with a list of 20 possible
items they can take to the moon on a space flight. 1If
they should get lost on the moon, which ten items would
be the most important to keep. In addition to a lack
of creativity in project suggestions, the teacher's
guide does not provide enough open-ended questions to
supplement textbook readings.

In summary, America. Its People and Values provides a .
challenging textbook for the gifted/talented students.
. Unfortunately. the teacher's manual does not possess the
. , same assets.

: . /
i /
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Reviewer #6
R
Ve The Peogle - A History of the United States
- D. C. Heath and Company

We The People has a design which would probably make
it ideal for the average and below average student. Un-
fortunately, this textbook only occasionally meets the

. . needs of students who need to be challenged ~ the gifted ,

o and talented. Large print, brief lessons, a wealth of

. photos, paintings, and drawings, and a reading level that
appears less than grade seven all contribute toward making
this book extremely. appealing. Yet, the brevity of lessons
does not always allow for the depth many historical events
should be accorded. Nor does it allow for primary source
extracts that often contribute to the interests of a gifted °
student. Another shortcoming of We The People is a fairly
brief teacher's guide located at the beginning of the
textbook. Fortunately, there are some suggestions found at
the end of each lesson and chapter that can be encouraging
to teachers who wish to motivate small groups of students
or even certain individuals in their classes.

The beginning of each of the 75 lessons in the text-
book uses a novel approach. 'Stories" which are actually -
higstorical incidents written in narrative form attempt to
capture the interest of the class. These selections help
the class to focus on the lesson that will follow. lere is
an excerpt from "The Mystery of the Lost Colony" which .
serves to introduce the lesson on English colenization in
the New World: (p.68-69)

«++«Roanoke was located on an island
! near the coast of what is now
North Carolina. This colony dis-
! appeared. What became of the
colonists at Roanoke remains a
mystery. There is only one clue
to the mystery: the word "Croatoan"
had been carved on .the gataposts
. . of the fort.
Following the narrative regarding the Roanoke colony is a
lesson which has the same sequence of all other lessons in
the book: a vocabulary study, a two page lesson, and one
page of questions and activities related to the lesson.
The "Stories" exderpts will appeal to most students re-
gardless of ability. Some of the lesson 'follow up
activities involve higher level thinking skills with open-
ended questions included. Here is an e¢xample from p.73
from a section entitled, "Thinking Things Over":
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1f you -had lived in England in the

early 1609'8 would you have gone to | ‘.
Virginia? Give reasons for your v
answer. - . _ o

-

Also, located at the end of each lesson, the section "Putting

3

Ideas Together" allows students to use a higher level think-

ing skill of analysis as they compare one historical event \
with another studied earlier in the textbook. For ,
example: (p.355) . ; X
Why did great numbers of immigrants begin '
~ coming to the United States in the late
1800's? Compare their reasons with those
of earlier immigrants. For example, did
Jake and his brother have the same reasons
the Puritan had? .
Reviewing each lesson, there appears to be a format which .
should provide some interest and challenge for most
students in a class including the gifted and talented. ,f/’//

Although the teacher's guide makes no allowance for
individual or group projects, each of the 24 chapters suggests
project ideas in the section entitled, "Follow Your

Interests". Some of the projects are explained in fairly

exact detail, others provide little or no criteria to provide
direction for either the imstructor or the student. A very
creative project is suggested regarding immigration. Here,
the student is asked to interview.a relative regarding why
he or she decided to immigrate to the United States. In a
project regarding inventors, very little direction is given.
Names of inventions or inventors are not provided, nor are
any suggestions provided regarding the end result of the
student's research. ° ' »

The teacher's guide preface presents We The People as a
book "developed to peet basic curriculum requirements in
American history." What is meant by a "basic curriculum"
is not made clear. Judging by the design and contents of
the textbook, it is possible that this material is mainly
meant for average and below average ability- students. Many
vocabulary words thdt are stressed seem very elementary.
Some of these are ''problems" and "supplies" (p.69),
"success" (p.77), and "educated" (p.83). While the brief
three page lessons will appeal to many students, many
historical vital issues are glossed over. Some of these are
the Civil War, the effects of slavery, the Revolutionary War,
each of which is covered in three pages. The Boston
Massacre of 1770 has only three sentences of coverage. Two
sentences are devoted to World War II ending because of the
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atomic bomb. Yet no reasons are given concerning why
President Truman seemed to feel there was no other
suitdable way of ending the conflict with Japan. In
addition, another glaring omission is a great lack .of
primary source readings. Washington's Farewell

Address, Lincoln's Gettysburg Address, the Monroe
Doctrine are only some of the major primary sources that
are not included. ‘Many important historical and social
sclence terms are not found in the textbook.® Some of
them are Neutrality, Manifest Destiny, Isolationism,
Foreign Policy, and Domestic Policy. As a result,

above aﬁé?éée student, but it seems to be directed toward
the average or below average student. .

In spite of the fact that the textbook does not
usually meet the needs of the gifted student, the teacher's
guide could help to f1ill this void. Unfortunately, it does
not. Though some discussion ideas are suggested, there is
no provision for student projects. As a result, We The
People appears to be an excellent text for the average and
below average student, but not for the gifted/talented.
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. 'The American Way
. Holt, Rinehart and Winston

The teacher's guide preface of The American Way pro-
vides extensive information concerning the special needs
of handicapped children in the classroom. The needs of
gifted students are briefly referred to as well:

Every strong program in history

. and soclal studies must be held

» responsible for opportunities to
increase the gkills and under-
standings of all the students, in-
cluding the academically gifted and
the handicapped. (p.T19)

Theugh there is mention of the uniqueness of rhe gifted,
very little is done in The American Way to provide
creative cpen-ended questions or innovative projects that
would appeal to academically talented students.

The American Way seems to place its emphasis on the needs
of average and below average ability students while not
allowing for the academic stimulation of the gifted
students. )

The American Way is not tot-lly devoid of suggestions
which involve higher level thinking. The only difficulty
is that these suggestions are far too scarce in the
student edition and the teacher's edition textbook.
Occasionally when creative ideas are presented which
would appeal to the gifted, these ideas are found at the
end of each chapter in a section entitled, "Activities".
Many of these "Activities" ideas are not very challenging
for the gifted since they oftem suggest vigiting a museun,
filling in a chart or map, or doing library research.
There are exceptions however. Page 31 poses the following
which relies on higher level thinking skills of analysis:

It has been said that the most organized
settlers, the English, came upon the
least settled Native Americans, the
eastern hunting and gathering tribes.
What difference might it have made in
history of the Americas {f the Spanish
had come to Plymouth and the English

had met the Aztecs and the Mayas?
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. Another suggestion that would appeal to the gifted is on e
.629. ' This activity asks two students to invite repre-
sentatives of Common Cause, the League of Women Voters,
and other possible groups to come to class to speak.
Some questions these groups would be asked are the
following?

What brought individuals together into
the group? Who were the original
leaders? Does the organization still
work on the same issues as it did at
the beginning?

Each of the 24 chapters in the textbook provides four
"Activities" ideas which provide to some degree for the
needs of the gifted students.

The greatest failing of The American __z.is a
. teacher's edition that does 1ittle go provide for the
¢ gifted. The chapter guides at the beginnirng of the
teacher's edition provide no project ideas or
motivational suggestions to introduce major themes or
ideas in American history. Each chapter of the
teacher's edition does have a good number of possible
discussion questions printed in the margins. However,
only a small percentage of these discussion questions are
open-ended. An exception to this would be many higher
level questions which acconmpany the many maps, charts,
and graphs that are in the textbook. Many of the
questions emphasize the higher level thinking skills of
making conclusions and influences.

The student textbook has some very positive assets in
terms of its approach to historical issues. Rarely, are
complex issues overly simplied.- In fact, concerning issues
having a moral dimension such as U.g. expansion into Mexican
territory and treatment of American Indians in the 1800's,
the authors present a wealth of viewpoints which compre-
hensively show both sides of the issues. However, where
the student.text does at times meet the needs of gifted/
talented students, the teacher's guide usually falls
short of providing a challenge for students other than
those who are average .to below average in ability.
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Reviewer #6

This Is America's Story
. Houghton-Mifflin

This Is America's Story is an American history text-
book that is comprised of ten units each of which contain
anywhere from two to four chapters. Each chapter is
divided into two to five sections. - Each section has a few
check-up questions which are mainly of a recall (knowledge
and comprehension) nature. At the conclusion of a chapter
are more areas that elicit recall responses from students
which involve defining key terms from the chapter, knowing
the significance of important historical figures and dates,
and locating places on a map. A section entitled, "What Do
You Think?" does have some excellent motivatiomal questions
which would appeal to gifted/talented students. There is a
brief teacher's manual at the beginning of the textbook, and
there are teacher notes and questions printed in orange
type on some pages in the teacher's edition.

Because of this textbook's large print type and short
reading assignments of two to five pages per section, this
i3 a material that would be easy to use in classes having
students exhibiting a wide rarge of abilities. However,
This Is America's Story is rather bland in its design. Very
few photos are in color and therg does not seem to be eénough
photography to break up the mondtony of many pages that in-
volve type with no allowazce for 1llustrations. Fortunately,
.there are many maps and charts which help to reveal
historical progress and clarify many historical events.

Each chapter has a time line feature which names major
events that will occur in the chapter and indicates in which
years they took place.:' This time line feature is important
in giving students a chapter by chapter time reference which
will aid in the understanding of what they are veading.

The teacher's introduction indicates there are "a
great number" of primary sourne extracts interspersed
throughout the textbook. For a book with nearly 800 pages,
however, there were fewer than 35 primary source extracts and
most of these were very brief, usually only one paragraph
in length. Some were much longer with one entitled, "A
Pioneer Describes Life on the Frontier" comprising more thin
one page. Since the teacher's introduction stresses that
history ghould be made "interesting" for students (p.5), it
1s unfortunate that more primary source readings were not
used. One area that would seem to lend itself to primary
Source information would be the life of a slave on a
plantation before the Civil War. Yet, there were no primary
source extracts used here at all. 1In addition, there were
no primary source readings in the last gix chapters which
covered over 100 pages of material. :
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When referring to the gifted/talented students, the

teacher's introduction (p.5) indicates there are youngsters

who are not challenged by conventional textbooks. The
teacher's introduction goes on to say:

- The interest of students in the
-'gecond group can be aroused by pro-
viding more mature reading, and by
encouraging them to work -on
individual or group projects in-
volving the skills of analysis and
critical thinking. R
_ A strong point in This Is America's Story would
definitely be questions at the end of each chapter which
concentrate on the higher level thinking skills of com-
parison and evaluation. Many of the questions are

. open-ended in nature and some are of an opinion or values

response type. In the section called, "What Do You
Think?" the authors of the textbook have delivered what
they promised in reference to students using skills of
analysis and critical thinking.

Why did the early explorers of the

interior of North America use water ~
routes rather than land routes?
P (p.39) ’

Why do you suppose the Supremé
Court today has nine rather than
‘eight or ten judges? (p.239)

~ Washington believed that the United
States should not get mixed up in
European affairs. So d4id Monroe.
Is it possible to follow the same
policy today? Explain why or why
not. - (p.254)

Although the critical thinking questions are ex-
cellent, the individual and group projects suggested at
the end of each unit do not have the same quality.
Although some of the projects suggested do involve higher
level thinking skills, many of them fall into a simple

recall (knowledge and comprehension) category. Quite often,

of ‘the 8 to 10 suggested "Interesting Things To Do", only
1l or 2 will fall into a category of being challenging to
gifted students. Most of these are often repetitive
suggestions from unit to unit involving the writing of an
editorial or imaginary letter or the drawing of a cartoon
based on some historical incident. Concerning the
suggestions that would be more recall in nature, many ask
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for the memorizing of a particular speech or poem, the
filling in of an outline map, the preparing of a "Who's
Who" of political leaders of a given era, the creating of
simple outlines, or the writing of reports. One suggestion
occurs at the end of all ten units and therefore seems
somewhat repetitive. This suggestion asks students to
create a card game called, '"Can You Identify" using terms
(famous people, events, dates, etc.) from the chapter.
But, here again, the thinking skills being employed would
definitely not be higher level.

Other than suggestions found at the end of each
chapter or unit in the student textbook, the teacher's
edition provides very few suggestions of projects or of

“eritical thinking type questions. Most of the teacher
notes found in the margins of the textbook simply provide
supplementary information which provide more depth of
information on given topics, with the exception of the
"What Do You Think?" items. This Is America's Story does
not appear to fulfill its promise of meeting the needs of
youhgsters who are not challenged by conventional text-
book material and teaching procedures. (p.5 teacher's
edition preface). Unfortunately, This Is America's Story
is’ too much like the "conventional textbook' that it
str&ves t.o condemn.

-119-

128 ,



rJ

Reviewer #6

Two Centuries of Progress
: ' Laidlaw Brothers

Two Centuries of Progress is highly readable and
appealing in format. Perusing its nearly 800 pages, one is
impressed with the wedlth of photographs, drawings, maps,
and charts. Almost every page in the book has at least ome
illustration; many pages have two or three illustrations.
But looking beyond first impressions,sTwo Centuries of
Progress has been designed to meet the needs of gifted/
talented students. Many sections of the student textbook
and teacher's guide provide a wamalth of activity-oriented
ideas that are so precisely defined that it is relatively

simple for most of them to be put into use by any classroom o

instructor. ' .

Within the chapters are special features, many of
which will appeal to the gifted/talented student. These

" features include: "Linking the Past with the Present",

"Opinions Differ', "Historical Documents", and "Social
Studies Skills". "Linking the Past with the Present" shows
how United States culture is tied to historical events in
America and even world history. "Opinions Differ" is quite
often a challenging reading presented in debate format re-
garding historical issues and events. Primary Source
inaterial is highlighted in the presentation of many
historical speeches and documents. The "Social Studies
Skills" section has students analyze tables, charts, maps,
graphs, and primary source readings. A number of questions
involve a synthesis skill of making inferences or pre-
dictions. When primary source materials are uséd in the
"Social Studies Skills" section, the distinction between a
primary source and a secondary source i3 emphasized. The
end of each chapter and unit provides a myriad of project
explorations. Some projects are intended for individuals,
others can be done by small groups. The project ideas are
usually precisely defined. Here is an ¢xample from p.33:

Until the thirteenth century, people
did not know 2 great deal about
sailing on the oceans. Then the
compass, the astrolabe, and cross~staff
came into use., See if you can find
out how these things helped the
saillors.

The ideas suggested mainly involve research skills and oral
reporting methods. Many others deal with creating skits,
role playing, debating, drawing, and cartconing.
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Two Centuries of Progress constantly reinforces
other soclal studies disciplines beside history.
, +Economics, sociology, anthropology and other disciplines
- are constantly being emphasized. Questions emphasize an
- \ understanding of what these terms mean. Here are
\\\examples from p.27 and p.61:

What were the chief economic
activities of the Iroquois?

Which economic activities carried
‘' on by New Englanders depended on
their locdation on the coast?

Some inter-disciplinary investigation involves opeﬁ-
ended questioning: (from p.27)

What aspect of life in either
the Iroquois or the Pueblo
society do you admire? Why?

Unfortunately, neither the student textbook or the.teacher's ‘()/
guide presents a wealth of discussion starters as is the L
case with the comparison question based on the Iroquois
and Pueblo society. Though the text is replete with
teacher notes, most of them provide greater detail or
clarification regarding concepts presented in the
student text. Rarely is the class asked a question
invol ving higher thinking skills. '
The gifted student will have ample opportunity to
become involved in many creative projects which are
offered in the teacher's guide. The teacher's guide is .o
192 pages in length and it ia.divideg/;n 32 chapters to
make*it handy for use. Each chapter Section includes one
or more "Enrichment Ideas" which may be discussion e
starters, but are usually project starters. Most projects
are explained in great detail and most lend themselves to
exploration that could be done by a few individuals who
could then report their findings back to the entire class.
" Here is one example from p.T20:

An interesting research project for
several students would be the in-
vestigation of the circumstances
surrounding the slave rewlt on the
slave ship, Amistad, in 1839. The
case of the slaves - who were

" defended in court by
John Quincy Adams - finally went to
the United Stdtes Supreme Court.
Student reports on the revolt and on
the final outcome of the case can be
used as a basis for class discussion.
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Tatally, there are nearly 100 exploratory topics

presented, many of which would be ideal for gifted
students,

The front cover of the teacher's edition refers to a
readability which falls within the junior high school
reading level range. Since not all gifted students are
reading at above grade levels, the language of the text
will appeal to them as well as other students in a
given social studies class. Two Centuries of Progress is
not only easily readable and attractive in design, but
also is a textbook that will meet the needs of many
gifted/talented studeunts.
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Reviewer #6

The Free and The Brave
' Rand McNally and Company

An emphasis on students developing skills of inquiry is
stressed in the introduction of The Free and The Brave.
Throughout the textbook, students have many opportunities
to exercise inquiry skills by reacting to higher level
thinking questions found in both chapter openings and con-,
clusions. Since there are 30 chapters, there are ample
opportunities for gifted/talented students to be chal lenged.
Although the student textbook emphasizes skills of analysis
and synthesis, the teacher!s edition does not usually
. provide encugh Suggestions. for activities that will stimulate
- the gifted/talented. /

The Free and The Brave is extremely comprehensive in
its coverage of major issues in American history. Complex
matters. are covered in depth but in a manner where the
textbook's language is simple enough so that students ex-
hibiting a wide range of abilities can comprehend all facets.
of the sometimes compléx matters being discussed. This is
especially true when the textbook deals with slavery, west-
ward expansion, America's manifest destiny, treatment of
minorities, and other issues. Often these major issues are
clarified through the over 80 primary source readings which
help bring history to life. Many of the primary source
readings are coupled together and in this way a student may
analyze opposing viewpoints. These opposing viewpoints are
evident in the chapter openings. In addition, to enhance the
use of higher level thinking, the chapter openings depict
a variety of photos and paintings which preview events forth-
coming in the chapter. These illustrations are accompanied
by questions which encourage the forming of hypotheses which
may be tested later in the chapter. Higher level thinking is
also emphasized in the chapter conclusions where sections
called "Read and Interpret", "Comparing and Understanding",
and "Search and Research" provide challenging problem solving
and project, ideas.

If only the teacher's guide was more comprehensive.
Unfortunately, it lacks many essential features that would
assist the gifted/talented as well as students of lesser
ability. While the teacher's edition does provide some open-
ended questions in the textbook margins, almost nothing is done
to clarify difficult concepts or stimulate small group projects,

o
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Even gifted students need some reading readiness through
creative explanation of concepts such as "compromige",
“1liberal”, "conservative", “moderate", '"reactionary",
“recession”, "inflation", and many others. Unfortumately,
this is not dome. Also, the teacher's guide does not
include any ‘suggestions for projects. Furthermore, ngé///
listing of teacher resources or audio-visual is providéd.

Based on the textbook alone, The Free and The Brave
at times is successful in meeting the needs of gifted/

talented students. The, teacher's guide falls far short of .
accomplishing the same task,
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. Reviewer #6

American Adventﬁres
Scholastic Book Services

The preface to the teacher's edition of American

Adventures indicates that before the 1979 edition of the

textbook was begun, "Scholastic's editors surveyed
hundreds of U.S. History teachers in junior and senior high
schools...to find out what they felt was lacking in current
texts and what was most needed idn a basic history program
intended primarily for/@{ghth grade students." (p.5)
Apparently the ScholgStic\editors performed their work well
for the 1979 edition/of’ Ameyican Adventures should appeal
to a wide spectrum &f studegts ranging from low ability to
high. At first glance, a textbook with short four page
chapters and fairly simple language might appear to be a
book that was intended for remedial readers. But this is
certainly not the case. American Adventures is a textbook
that was written with low ability students in mind but still
meets the needs of average and abowe average students.
Through its many discussion questions and project
suggestions, there are ample activities which will involve
gifted/talented students.

Many of the suggestions which emphasize higher level
thinking skills are found at the end of each chapter in the
section entitled, "A Second Look". There are three questions
in "A Second Look". The first has the students review the
chapter and recall and review some of the facts presented.
The second often involves an open-ended question.or an item
which involves the higher level thinking skill of analysis.
The thinking skills of analysis, synthesis, and evaluation
are utilized in the third quéstion which suggests a creative
class, small group, or individual activity or project.

- Here 1s an example of an analysis question from p.119,

Chapter 23, "The Bill of Rights":

Review the list of rights mentioned in
this chapter. Which three rights seem
to you to be the most important? Why?

Although many of the activity suggestions are repetitive in
that they involve interviews with adults or the writing of
a fictionalized letter based on historical facts, some are
noteworthy for their creativity. Here is an example from
P«499 which will allow the student to use the methods of a
social scientist:
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New Work City names ‘an airport after
Fiorelle: LaGuardia...But local people
- have been honored too. As a research
_project, make a list of buildings,

schools, parks and other places in

your area that are named for local

people. Find out who these people

were and vhat they did to be so -
honofégﬁby the community.

Since the student edition has 142 chapters, there is ample
provision for a great number of open-ended questions and
creative projects. /

There are many suggestions that will benefit the
gifted/talented students as a result of a quite voluminous
teacher's edition. The 240 page teacher's edition with its
.chapter by chapter breakdown enables a teacher to locate
discussion starters or project ideas very quickly. In an
effort to make history relevant and alive for today's
youth, the teacher's edition often asks a student to relate
an historical event to the world of today.:' Here is an
example of a discussion starter from Chapter 16 of Book
Three, "The Wets and the Drys":

Wtite on the chalkboard:

...Speed limit lowered to 45 MPH. $100
fine and loss of license automatic
penalty.

Studénts are then asked their opinion of this law. Will
individuals obey 1t? How will it be enforced? Later,
students are informed that the amendment regarding pro-
hibition of liquor affected many people both in a positive
and a negative way. Students are later in the discusgsion
asked if the situation regarding the legalization of 7
marijuana can be compared to the Prohibition Amendment.

The teacher's guide suggests a number of role playing
activities. One of them found on p.48 reinforces the
meaning of "judicial review". In this situation nine
students are appointed to serve as a Supreme Court. The
case at hand involves an interpretation of Article I,
Section 10, of the Constitution which states that a state
cannot make a treaty with a foreign country. In the
hypothetical situation, aliens from another planet land in
one of the 50 states. The aliens wish to make an agreement
with the governor of the state. They will trade gold,
something common on their planet, for rocks, something in
short supply on their plamet. The U.S. government complains
that this 1s an illegal treaty. Two students argue the
federal government's case and another pair will argue the

state's cagse. Then the Supreme Court will render a decisionm.

A,
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American Adventures is not only highly readable, but
also is easily managed by the instructor. It is a textbook

that will meet many of the special needs of gifted/talented
students. 7
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Reviewver #6

America! America!
Scott, Foresman and Company ! o

America! America! contains a very extensive teacher re- -
' source suction found at the beginning of the .teacher's
€ edition. In addition, each chapter of the textbook has dis-
- cussion questions and gome suggestions for projects which are
- - found in the margins of most pages. Jke teacher resource ;
., -&ectlon includes a rationale for the design of the textbook «
.o study guides for ‘each chapter and a bibliography of student : ; .
and teacher supplemental readings. The study guides are
divided into five secticns. They are an overview of the
chapter objectives, concepts and teaching ideds. Each
teaching 1dea section is replete with a number of projects
iavolviang the writing of reports, designing of medels; drawing
of a mural or a poster, and the creating of plays or skits
all based on readings from the chapter. The evaluatin
objectives section etmphasizes activities similar to those
presented in the "Teaching Ideas” section. Many of these
. activities eniphasize the higher level thinking skills of
: synthesis and evaluation. .

- : The student text is appealing in design. It utilizes
: large print, a single column format, short sections, and a
large amount of photos, printings, waps, and charts. Many
of the seetions (a chapter 1is comprised of 2 or 3 sections)
have at least one primary source reading which helps to
increase student interest. Some of thé primary sgources sare
in the form of poems or songs. Many of these poems and
songs typify a particular aspect of American history and
wany of them can be analyzed in the light of the historical
period they exemplify. Chapter 49, "Struggling for the
Dream", uses the song, "We Shall Overcome" in conjunction
: with-tho civil rights movement. The same chapter uses a
= . -— 77 poem written by a fifth grade Navajo class to reveal how
e Indian children feel about living on a vyeservation. The use
of 2ongs and poems spark more student interest especially in
the casc of the gifted and talented.

Ip an effort to show both sides of major issues in

Anericap history, Ameriea. Amerjca! indicates how divided

- U.S. opinion was regatding vital issues such as the War with
Mexico in 1846, U.S. eapansion in the Philippines, miiitary
intervention in Viet Nam, and the movement of the American
Indian to resegvatiens. Uafortunately, the primarxy source
readings are novor presented showing views from opposing
sides whan this could have been done in any of the afore~
montioned i{ssues or in the case of an issue like slavery.
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Chapter 6, "Permanent English Colonies", asks the
students to form hypotheses about life in the Jamestown
Colony. To create these hypotheses, the students evaluate
a photo of the settlers landing on the shore of Jamestown,
Virginia. After doing readings in the chapter, students
are asked to revise their original hypotheses if new
evidence presented would necessitate such a revision.

The use of the scientific method in this chapter helps to
develop the higher thinking skills of both snythesis and
evaluation. Chapter 6 is not unigque in presenting material
that would particularly appeal to:a gifted student. Other
chapters do this as well. 1In Chapter 28, "American
Inventors”, students read a primary source written in the
early 1900's which expresses the advantages of automobile
transportation versus travel by horse drawn vehicle. After
completing the reading, students are #sked to evaluate the
effects of automobiles on our present society. Then to
carry this train of thought further, the students are asked
these questions: (p.421) .

What new inventions can you think of
from your lifetime? Have they brought
changes? - Have these changes been good
or bad? :

Although this textbook does much to encourage the
gifted student, there are unfortunately some failings as
wall. One of them is the absence of a bibliography in the
student textbook. Although the teacher's guide has this
feature, it would be easier to encourage the gifted in the
class to select books for further inquiry if a bibliography
wag found at the end of each chapter or unit. Another
problem area is a lack 2f information about simulatiom
games. Though the teacher's edition suggests them at
times specific simulations are either not named, ° if the
name is given, no publisher's name is listed. Yot another
weakness 1s a lack of depth in explaining some of the
projects students could attempt. An example is found on
P-420 where the teacher notes suggest that "Students might
regearch particular inventions to, examine their lasting
effects on our lives." It would be very helpful if a list
of inventions to be researched were provided. 1In addition,
how the information on the invention would be presented to
the class would be yet another important consideration.
Would it be an oral report? Would there be a large drawing,
model, or some other representation possible? Although
many projects that have merit are suggested, all too often,
not enough criteria or guidelines are provided for either
the instructor or student. It probably would have been
advantageous to present fewer project ideas for each chapter
and provide more details and examples for the ones being
suggested.



America! America! is an attractive book that will
appeal to a broad range of students. Its design is-
difficult to criticize with its abundance of photos which
capture the young and old, rich, and poor, famous and
obscure. There are 90 source readings which help te
bring history to life. This text, for the most part, is

one that can be used to encourage gifted students especially
* through suggestions provided in the teacher's edition.
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Req}ewer

. Let Freedom Ring - A Histdry of the United States
( . Silver-Burdett

! ) . /
i $ilver-Burdet:'s,i£é£ Freedom Ring - A History of the
United States, is a textbook which has many features
appropriate for gifteé ard talented students. This textbook
has a teacher's edition with many -advantages for the class-
- : rdom teacher. First, the teacher's edition is an oversized
yersion of the student textbook. This allows the teacher
~edition's margins to be used to provide chapter objectives,.
;o © discussion questions, suggestions for projects, background
_ information, a word bank of key vocabulary words, and films
/ and books that can be used to motivate students. Second,
/ the disc¢ussion questions which are referred to as "Develop-
: . mental Activities" name the type of higher level thinking
/ skill that is being employed. Many questions deal with the
A higher level thinking skills such as application, analysis
and synthesis. In some instances, these "Developmental
Activities" draw upon a poem, a reading from literature, or
a famous quotation that will need to be analyzed and applied
to.the historical situation being examined at the time.
Third, the -teacher-edition includes 18 activity masters,
pages that can be removed from the back of the book that are
suitable for reproduction. These masters mainly iavolve the
recall skills of labeling, listing, and locating; neverthe-
less they are very helpful in providing the student with
more insight about particular historical events.

Let Freedom Ring is not the type of material where the
instructor would cover one chapter in one class period. "
Most chapters are 16 to 20 pages in length and they are ‘
replete with many discussion starter questions in the
teacher's edition. In addition, many primary source

! readings are included which provide important depth to
incidents and issues covered. Some of the primary source
readings will show different viewpoints regarding the same
1ssue. For example, regarding the institution of slavery,
a source material.is provided which is pro-slavery. It was
written by Sir Charles Lyell, an Englishman, whc compares
the lives of slaves favorably with the lot of the poor in
England. A totally opposite point of view is presented by
Frederick Douglass, a slave, who had escaped from his
owner. To further supplement the primary source in-
formation, many times the section called "Background ln-
formation" in the teacher's edition will provide mini-
biographies regarding the author of a primary source. This
is the case w'th Frederick Douglass. Further adding to
the amount of time it would take to complete a chapter are
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suggestions for resource and panel discussions which are
particularly suited for gifted and talented students. One
guggestion related to the "Slavery" chapter was for a group
of students to read porticna of the book, Roots, by
Alex Haley and to report to the class about each generation
of Raley's family. The teacher's edition indicates that
» this could be an ongoing activity with one report given
éach day for a period of week. Since there are suggestions
for various films and filmstrips that can be used with éach
chapter, it is conceivable thdat an instryntor might spend
moxe than one week on a single chapter -/ but this would be
, time profitably spent when one considers the wealth of
” motivational, developmental, and enrichment activities which
‘have been provided.
‘ Each chapter culminates with a "Chapter Review" section.
This section includes "Key Facts", a "Vocabulary Test",
"Review Questions', and a section called "Activities".
-Other than the "Activities" portion, the other three involve

. mainly recall knowledge. The "Activities" section, however,

. attempts to provide some challenge for the higher ability
students. An example would be an activity in the "Chapter
Review" for chapter 25. Since this chapter deals with America
as a "melting pot" of nationalities, the students are asked
‘to do the following:

- A figure known as "Uncle Sam" is
often used to represent the American
\ . people in political cartoons. Do you
' think Uncle Sam is an accurate
. o representation? If not, can you
‘ \\ suggest, or draw, a cartoon figure
N\ . that you feel more suitable?

Here the higher level thinking skill of synthesis is
employed in .a drawing or perhaps a collage of photos taken
from magazines which could represent America's different
races of people, types of clothing, hair styles, age
groups, and gexes with all of these elements incorporated
in a composite person called the "American".

Let Freedom Ring appears to be an excelle£§%material
for the gifted students and does not necessitate special
training for a teacher to be able to use it with the gifted
and talented students.
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Reviewer #6

Summary of Findings and Recommendations

Having reviewed ten grade elght American history textbooks
and accompanying teacher's manuals concerning theirx, usefulness
in the instruction of gifted/talented students, it seems that
only two of the publishers have met most of the criteria
pertaining to the instruction of the gifted and talented, In
four” i tances, the publisher has produced a textbook that
may bé- adequate for the gifted/talented but has presented 2a
teacher's manual which falls far short of achieving this same
goal. N

As preparation was made to establish criteria, ‘it was
determined that a teacher's manual should provide ample
suggestions to accommodate the needs of higher ability students.
It was hoped the mapual would accomplish the following: provide
many open-ended questions, include detailed explanations and
illustrations of some complex economic and social. science
terms, and contain suggestions that promote a variety of
learning styles in the classroom. As already mentioned, only
two of the publishers provided Reacher's manuals which
sq{?sfied-these criteria.

‘Regarding the student textbook and the teacher's manual,
here are some constructive suggestions which publishers may
wish to contemplate: -

1) The teacher's manual should provide a very
specific rationale for the importance of
meeting the needs of gifted/talented students.

2) All students in grade eight, even the high
ability students need specific "reading
readiness" assistance with complex terms such
as compromise "moderate", '"radical",

"conservative'', "depression", "inflation",
"due process of law", and many others. Very
detailed illustrations explaining these
terms should be presented in a way the
student can relate to easily.

manual need more questions regarding the
higher level thinking skills of analysis,
synthesis, and evaluation.

3) Both the student textbook and Eﬁi teacher's

14
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4) Primary source readings in the student textbook
‘:lould be done in more depth which will make

history come alive. Include a full page passage
from literary works such as "The Red Badge of
Courage", "All Quiet on the Western Front",
"Hiroshima", "The Diary of Anne Frank", and
others. : :

5) Finally, provide a variety of modes on in-
struction to reinforce teaching objectives.
More needs to be done to encourage creative
small group projects, simulation games, and
y . some values clarification methodolegy such
as values voting, rank ordering, and the
dynamics of group interaction.

N~
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Reviewer #7, Handicapped

TITLE: American History for Today

PUBLISHERY Ginn and Company ) \\\\
FINDINGS: . ‘

This textbook alludes to t:hé fact that handicaps were

end are~¢xistent in our society.(,aowever, these references

are limited and biased in nature. The author's reference
to Dorthea Dix in making better conditions for the "insane",
provides a negative, stereotyping view of the mentally 1i1ll.

-Other references refer to "Barnums midgets" portrayed as

performers and emphasis is placed on the size of individuals.

‘Both instances are treated in such a way that they provide

-a very stereotypic and bias view. The fact that Mr. Bell

"—

was mentioned as being a teacher of the deaf leads the
reader to believe that the deaf may have been educated.
However, throughout the text no other reference is made as
to the education of any handicapped subgroup.

. It would seem evident that our educational tools are
important in providing our society with positive attitudes
towards various subgroups in our sociological structure,
particularly the handicapped. Therefore, such terms as .
"insane", "madman", "physical weakling", "helpless", "pooy”
eyesight", "fat" and "heaviest" should be avoided.

The authors fail to portray the handicapped in the main-
stream of our society. They also have avoided mentioning -
the contributions of the various handicapped subgroups in
our society.. The handicapped have been completely avoided
in the discussions concerning minority groups, technology,
civil rights and education. Throughout the textbook there
are numerous opportunities for the handicapped to be por-
trayed as positive, contributing members of our society.

144
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-Reviewer #7, Handicapped ,.AK?/f~

TITLE: __ America: Its People and Values

PUBLISHER: Harcourt, Brace and Jovanovich Inc.
FINDINGS: |

The authors of this textbook should be commended for
their lengthy discussion of the handicapped in the early
1800's. In this section the handicapped are viewed as a
group having special needs rather than the previous
trend of being suppressed or treated as criminals. This
reference to the handicapped leaves the reader hopeful
that similar discussions will occur throughout the text.
However, quite the contrary, nowhere else are the handi-
capped referred to, with thel exception of a mere mention
that the handicapped are represented under the Social .
Security Act.

Throughout the textbook the influences and contribu-
tions of the various subgroups -of our nation are discussed.
However, those of the handicapped are completely ignored.
Although the 1800's depict the handicapped as unacceptable
members of the society, today they are contributing members
of the mainstream of American life.

Discussions concerning the various subgroups of the
handicapped and their influences on today's society, as
well as discussions on influential characters in our
nation's history and their mild handicaps, would be appro-
priate in all units of the textbook. To encourage a
positive attitude among students, portrayal of the handi-
capped in the mainstream of our society would be very
useful and can be incotpotated in pictures and textbook
discussions.
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| ' Reviewer #7, Handicapped ‘
TITLE: We the Pe;;le | ) N

PUBLISHER: __D.C. Heath and Co.

*FINDINGS: /

The authors have, on\occasion, referred to the handi-
capped in their discussions of the development of our nation.
However, these occasions ate limited to a picture of wounded
soldiers and a discussion of President Roosevelt and his
inability to walk. In their discussion of President Roose-
velt, the authors tend to emphasize what he could not do
or should not do, thus creating a negative bias. )

I\\J!he authors' general overview of individuals and
groups that have contributed to our nation's history, the
handicapped are significantly underrepresented. The handi-
capped are a subgroup in our socialogical structure and
have influenced trends in education, legislation, public
opinion, architecture and communication systems. Because
of the inability to depict the handicapped in various
sections of the textbook, the authors have incorporated
a bias. '

The pictures in this textbook are an excellent educa-
tional tool, and therefore would be an’ opportune place
to depict the various handicapped subgroups, particularly
in everyday situations. ‘This reviewer would encourage
discussions throughout the textbook of the handicapper's
influence in legislation, special education and the move-
ment for a "barrier free environment" and contributions
made in other areas.
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Reviewer #7! Handicapped

TITLE: ___The American Way

PUBLISHER: Holt, Rinehart and Winston

: FINDINGS:

The author has discussed the development ©f our nation
. today by discussing the following “interweaving' themes:

Variety and Shared Values, Representation, Expansionism and
Individualism, Majority Rule and Minority Rights, Bigness
and Trying to Preserve and Improve. Throughout these themes
various subgroups of individuals are discussed, and some are
mentioned more than others. However, the handicapped, as a
subgroup, are significantly underrepresented.

References to the handicapped are limited to a very
positive, yet brief, discussion of education for the deaf
and blind, and conditions for the mentally 1ll during the
early 1800's. A portrayal of President Roosevelt as a
strong leader and needing devices to help him stand gives

_ the reader a positive attitude toward the handicapped. At
one point in the textbook a man carrying a sign is wearing
dark glasses. It is questionable whether this man haa(a
visual impairment.

\ Although the handicapped could be represented in any
of the themes, particular references could be made in
Variety and Shared Values, ;Representation and Trying to
Preserve and Improve. Dis}ussions of the handicapper's
strife for a free, a iate education and barrier free

2 . environments, as wel as the portrayal of the handicapped

) in the mainstream of society, would be appropriate.

- _— : y
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Reviewer #7, Handicapped

TITLE: This is America's Story
" PUBLISHER: Holt, Mifflin Company

FINDINGS:

.
2

. The authors of this textbook provide the reader with
a very general overview of the development of our nation
as- a world leader. Discussions refer to Americans as a
group, thus leaving few occasions for the various subgroups
to be represented. The authors have taken advantage of
gsome of these occasions and' have included the handicapped
in discussions of conditions for the "insane" and "blind"
during the early 1800's, as well as mention that Governor
Stuyvesant had a wooden leg and President Roosevelt was
crippled by polio. ' :

Portrayal of the handicapped as Americans contribut-
ing to our nation's growth, as well as participating in
an everyday American 1lifestyle, have been avoided.
Chapter 26 entitled, "America Provides More Opportunites .
for More People", could provide many opportunitiés for
discussion of the handicapped, particularly during the
last two decades, however, it 1s void of any references.
More specifically, the handicapped could be included in
discussions of Civil Rights, advances in literature,
Science and the Arts and in pictures depicting various
aspects of the American lifesyle. These inclusions could
provide the young reidder with an opportunity to view
people with special needs as contributing members of our
society.

148
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Reviewer #7, Handicapped

" TITLE: . Two-Centuries of Progress

PUBLISHER: Laidlaw Brothers | \
FINDINGS:

This textbook is filled with information concerning
the American way of life and detailed discussions of various
subcultures within our society, past and present. However,
one subgroup is significantly underrepresented ~ the handi-
capped, They have made many contributions, as well as

influenced many facets of our society. The handicapped

have bgcome increasingly intermingled throughout the main-
stream- of American life and have also made much progress
in the last two centuries.

- With such titles as, Patterns of Prejudice and Discri-
mination, A Changing Society, Changing Social Views, United
States Population, The Winds of Change (just to name a
few), one could think that a discussion of the handicapped
would be appropriate in each section. However, the authors-
make few references to the handicapped. These exceptions
are referred to in discussions of the "Mayflower Compact"
and who could sign it, reforms in prisons, care of the
"insane" and the Social Security Act. While reviewing
this textbook, the reader will pnotice that pictures are
an important learning tool. On two occasions the handi-
capped were clearly portrayed, and other pictures depicting
men carrying walking canes are questionable as it appears
to be a trend of the day.

Portrayal of the handicapped as positive, contributing
members of our socilety could very easily be incorporated
in this textbook. Such terms as "invalid" and "insane"
should be avoided as they have negative and stereotypic
connotations associated with them. Discussion of the
reforms made by the handicapped, particularly in the areas
of education and architecture, both in the textbook and
group discussions, should be encouraged. Scenes depicting
the varous subgroups of the handicapped in the mainstream
of our society should be incorporated.
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. ' . Reviewer #7, Handicapped
TITLE: The Free and the Brave

PUBLISHER: Rand McNally and Company

FINDINGS:

H . : )

The authors of this textbook have made references to

. the handicapped in various sections. These references tend
to be somewhat positive in nature, but are very limited.
The portrayal of the handicapped in a positive manner is
very important in developing attitudes of students. Roweve;,
equally important is the portrayal of the handicapped as
acceptable, contribucing nembers of the mainstream of our
society as well as reforms made by this group. n

The au:hors have diacussed the handicapping conditions

of some influential characters in our nation's history as

‘Wwell as mention some of the techniques used to compensate
for the handicapped in the 1800's. However, missing from
the discussion are the reforms made by the handicapped in
the last two decades. Pictures of the various subgroups

of the handicapped could be incorporated.

1oU
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Reviewer #7, Handicapped

TITLE: Anerican Adventures

PUBLISHER: Scholastic Book Services
FINDINGS:

Many famous characters in our nation's history have
been portrayed throughout this textbook. In fhe portrayal
of these characters, the r2ader can gain information about
prejudices concerning the handicapped, ds well as devices
used in aiding the crippled and educaticnal attitudes
towards the visually impaired furing the early 1800°'s.

In pertraying characters such as President Roosevelt,
Thomas Edison and Woodrow Wilson, the reader is also pro-
vided a positive portrait of their handicaps.

The textbook is negligent in providing informatiom
concerning more recent developments of the handicapped.

To enhance discussions of the "people", the author might
expand discussions to include the various handicaps, as
well as a portrayal of the hdndicapped during the 1900's.
Reforms during the 1900's, particularly in the last two
decades, have made it possible for the handicapped to
become acceptable, contributing mebers of our society.
These reforms deserve mention, as well as portrayal, of
the handicapped as the "average American" engaged in the
mainstream of society.

15
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Reviewer #7, Handicapped

TITLE: America, Aperica

-PUBLISHER: Scott Forseman and Company

FINDINGS :

This textbook provides the reader with an explicit,
pictorial, as well as written discussions, characteristic
of the different periods of American distory. The
pictures protray many of the various groups making up
our social structure. However, one group, the handi-
capped, have been omitted on many occasions. Pictures
of men using canes causes the reader to wonder whether
these men are using canes out of necessity or fashion.
Another picture portrays a wounded soldier missing a leg
and on -crutches. Portraits of the handicapped in various
aspects of life throughout the textbook would be appro-
priate, but are non-existent. .

Discussions of the handicapped are included and
limited to reforms for the mentally.ill and supportd
by a discussion of special services provided for individ-
uals with mental or physical handicaps today, a discussion
of a crippled member of a family and President Roosgevelt
who was crippled by polio. Emphasis in each of these
discussions tend to be on special needs of the handicapped
rather than their shared values and needs.

Discussions of the handicapped could be blended
into many areas of the textbook. Particular references

could be made in sections concerning changiag lifesyles,
reforms, education, civil rights and technology.
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Reviewer #7, Handicapped

. TITLE: Let Freedom Ring

PUBLISHER: Silver Burdett Company

FINDINGS: .

The authors of this textbook are cognizant of the
need for the handicapped to be considered in their text-
book. This is evident in their inclusion of “Siow
Learner Techniques'" incorporated throughout the teacher's
edition. Although these techniques are repetitive and
assume difficulties, they provide the teacher with methods
to reinforce the material. The authors have included the
handicapped in their introduction by picturing a person
in a wheelchhir participating in the Special Olympics.

" On another occasion a person in a wheelchair is shown
registering to vote. A discussion of the Social Security
Act mentions that the handicapped are included. 1In the
"Slow Learner Techniques" the authors have inc¢luded a
discussion concerning the oppression of the handicapped.

Although the handicapped are included, many opgfC®-
tunities for representation were neglected. Subgroups
of the handicapped popuiation are not limited to slow
learners, the mentally ill and people in wheelchairs.
Portrayal of other handicaps could have been included
particularly in sections: Exploring the World Today,
Investigating Economic and Social Change, Investigating
Cultural Plurality and Investigating the American Way of
Life. The authors have omitted reforms and influences
made by the handicapped. Portrayal of the handicapped
in the mainstream of American life is limited to the
picture of a handicapped person registering to vote.
Many instances for discussions of the handicapped could
occur and should be encouraged.



Reviewer #7, Handicapped

SUMMARY OF FINDINGS:

In today's multi-faceted society in which we are
finding mainstreaming of the handicapped more prevalent
in our public educational systems, it is necessary to
e@ducate students about these handicaps. The social
studies textbooks are one media through which this
education can occur. Materials presented in a non-
biased, non-stereotypic manner can assist students in
understanding and forming positive social attitutes
towards the handicapped.

This reviewer noted that although all of the
textbooks consistantly discussed Dorothea Dix and her
contributions in caring for thg mentally 111 during
the 1800's and President ggggéaelt's inability to walk
due to polio, they all faif*to portray the handicapped
during the late 1900's. With the exception of one
. textbook, :portrayal of the handicapped as active [
members in the mainstream of our society, are non-
existent. Today, reforms” of the handicapped have
influenced legislation, educatiom, technology, the
arts and even architecture. Throughout this textbook
study discussions of these reforms were deleted.

The handicapped have progressed from being sup-
pressed prior to the 1800's to becoming acceptable,
contributing members of our society during the late
1900's. During the 1970's legislation caused the
handicapped to be educated in their "least restrictive
environment”, which in many cases means our public
educational systems. Providing barrier free environ-
ments has allowed the handicapped to become increasingly
intermingled'in the mainstream of ocur society. Education
of the handicapped led to understanding, thus ridding
our young population of some prejudices and making
mainstreaming and intermingling more successful.

e



- Reviewer 8-A

American Histoty for Today ’
Ginn and Company

The textbook aims to tell "the history of all the people
of the United States.”" On the whole, it does so. Almost all
ethnic, social, and religious groups as well as women are in-
cluded somewhere, although Blacks get more attention than any
other minority group and more than women.

The textbook surveys American history. All the conven-
tional topics are here, frim the early @xgleration of the con-
tinent on through Victnam, Watergate, and the "oil crisis" of
the 1970's. In this ejghth grade text topics differ from comn-
ventional eleventh grade American history only in depth.

This textbock is crowded with information, in this re-
viewer's judgment, overcrowded. Had such matters as the
Barbary pirates, the founding of the Children's Aid Society,
and the U-2 incident been omitted, significant developments
could have been emphasized. Instead, broad coverage gives
nearly equal importance to disparate conditions and events.
Some major trends do come through: for ezample, that the

& country's growth came from the efforts of all of our people;
and that the United States is a world power. The textbook
does emphasize the c¢ivil rights movement for minorities and
women. Occasionally it interprets explicitly: slavery was
thé major cause of the Civil War. MNevertheless, this textbook
does not highlight basic concepts and trends.

The prose is easily rxead. The style is primarily narra-
tive. When explanations or couflicEing points of view are

included, as they often are, they are ordinarily clear and
fair, although simple. Examples aré the discussions of the
origins of the American Revolution, the debate over slavery,
_ sharecropping, the goals of labor unions, the '"good" and "bad"
@ from the rise of "Big Business,” and the policy of containment.

However, the two requirements of "covering everything” and
simple prose at times make for misleading oversimplification.
For exsmple, the.&&ﬁfgﬁik suggests that in the 1820's what had
been one country began to divide into sections; the slow and
irregular growth of nationalism hardly appears.

At times the book is .out of date. The Federal Reserve Sys-
tem sti1ll helps to keep our "money supply big enough to meet
*wgur needs." Consideration of nuclear power as a source of fu-

ture energy is overly optimistic. Recent prioblems of produc-
tivity, unemployment, and inflatiom are largely ignored.

Some attention goes to global perspectives. Since World
War II the country has been deeply iavolved in internatiomal
affairs, especially in the Cold War. A short section reports
how peoples elsewhere view the Unjited States. Current global
problems are brtefly discussed. The United Natiomns is included.
Still in this textbook, the United States entered world wars
more in response to events elscwhere than as an outcome of our
own pclicles. By "helping" the revolt in Panama, as a further
examp.e, the United States got 'the right to build” the Panama
Camal. Interdependence is clearer in the treatment of very
recent history.
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The tone of the textbook is positive. In the course of our
history, things have gone wrong at times--and well at others.
Yet when people work together, compromise, and use the democra-
tic process, conditions improve.

The textbook has four major parts: 1) The Founding of Amer-
ica (through the Constitution); 2) Problems of the New Nation
(through Reconstruction); 3) Our Country's Growth (industriali-
zation through the New Deal); and 4) The World of Today (World
War II on.) The first two parts are roughly one semester's
work. Each major part is subdivided into several units (chap-
ters). Each unit, in turn, is divided into sections, about a
day's lessom, with six to nine "Main Points." Within sections,
a) sub-headings ask focus questions; b) followed by a few short
paragraphs on that question; c¢) followed by one to three more
specific questions. The format intends to encourage comprehen-
sion and recall, page by page.

At the end of every unit are a) a time line; b) reminders
of the key question and sections of the unit; and c¢) a few
important summary questions.

Also at each unit's end are questions aimed at empathy,
value judgment, or use of ideas and issues of the past for ex-
amining issues of today. In this reviewer's eyes, most of
these questions are first-rate. Students can probably handle
many of them with the help of teachers competent in leading
discussion: for example, a) would Penn have been wiser to .
allow Quakers only in Pennsylvania; and b) are such products

" as refrigerators the things that really make a nation rich?

However, for many other questions students will need supple-
mentary information and materials for going beyond mere off-
the-cuff opinion. For example, students are reminded that
Washington chose cabinet members of conflicting views and
asked whether a President should do so today; students are
later asked whether there should be a ""Marshall Plan" for Amer-
ican cities today. Wise teachers can use such questions as
take-off points for significant inquiry.

Maps, pictures, cartoons, graphs and diagrams are numerous
to encourage interest, comprehension, or interpretation. Boxed
here and there are sidelights on history: - examples are accounts
of Patrick Henry's famuus speech; the Mormons; P.T. Barnum; and
Thurgood Marshall, .

Above all, this textbook fosters acquisition of knowledge.
Simple prose, visu-l aids, and structuring questions probably
promote improved reuling skills. (The information load prob-
avly hinders the development of major ideas and comprehension.)
The textbook encourages the recognition of competing points of
view. It does promote such core values as freedom, democracy,
reliance on law, justice, and better lives for all. The end-
of-unit questions, properly used, foster thinking and examina-
tion of .values. At the least, this textbook can make students,
even of low reading ability, aware of a wide range of conditions
and events.
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Reviewer 8A

'ﬁmerica: Its Peuple and.Values .

°

Harcourt Brace Jovanovich, Inc.

This textbook begins with Native American Indians and
European exploration and moves on to about 1850 for, presum-
ably, a first semester's work. The second half covers the
Civil War and Reconstruction through overseas expansion and
other common topics, to such recent matters as energy, com-
puters, and space. The organization is largely chronological
although the latter chapters are more nearly topical.

On strength of this textbook is a systematic plan for de-
veloping inquiry skills. Some thirty-five explanatory exer- -
cises, inset within chapters and followed by end-of-chapter-~
and-unit exercises, focus on skills such as seeing historical
problems: using primary and secondary sources; using docu-
ments, graphs, and maps as evidence; distinguishing fact from
opinion; recognizing a frame of reference; identifying values
in decisions; detecting bias and propaganda; and predicting
consequences. Although not built into the prose, the exer-
cises are closely rélated and carefully drawn.

Moreover, at the end of each unit is a discussion of re-
lated American values; for example, pride in the nation;

" work; the importance of individuals; free business enterprise;
compromise; freedom; "goods and products that make life more
comfortable and enjoyable;" education; '"the role of govern-
ment in promoting the well-being of all citizens;" and know-
ledge. The aim is for recognition and commitment. Value
conflicts do appear elsewhere in issues and review exercises.

Although the textbook covers broadly, it encourages com-
prehension. Facts are organized in ample narratives and ex-
planations: for example, the origins of the American Revolu-
tion; basic principles of the Constitution; improving trans-
portation, roughly 1820-60; the role of resources in the de-
velopment of agriculture and industry; and the organization
of labor unions and labor laws. Selected concepts are made
plain: to illustrate, apprentice, confederation, federalism,
the Fourteenth Amendment, Jim Crow laws, corporation, im-
perialism, and automation. Trends get emphasis: for example,
self-government in the colonies; the origins of the Civil War
in sectionaldism and slavery; government regulation-of busi-
ness, 1865 to the 1970's; the "farm problem" and policies,
1920 to the 1970's.

In addition to such aids to comprehension are sub-
headings, decent style, and, ‘where social science terms are
unnecessary, fairly simple latpuuge. Still the great mass of
information aad shosoupgh treatment of large aumbers of topies =
will make this textbook difficult for many studeuts.

Or the wvhole, the textbook treats matters with ihparti-
ality, promoted by full discussion and inoffensive language.
The cv2r-all tone is highly positive. Injustices, con-
flicts, und difficulties do appear. Most matters, however,
have worked out quite well. Problems have been solved ~ and
Y
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will be. This tone and efforts to simplify sometimes mis-
lead: the 1922 immigration law set quotas, for example, but
not preferential quotas; Nixen's downfall occurred only be-
cause he - and others - covered up the Watergate burglary;
South Vietnam was left "free of Communist control.” 1Infla-
tion escapes notice. The future of nuclear energy is bright.

Except for Middle Easterners, all sorts of ethnic, ra-
cial, and religious groups are discussed throughout the book.
A chapter also describes their roles, emphasizing the ways
each group has augmented social vitality, and mentions out-
standing individuals. Sources of racism, prejudice, discri-
mination, and segregation are actually explained - and
clearly. Women appear, but most often in rights movements.
The handicapped and age groups get only occasional attention.

Foreign affairs and trade are discussed throughout.
American policies appear to be fairly benign. Imperialism
is considered, but the term is not clearly applied to Ameri~
can overseas expansion and intervention., The setting out of
which World Wars I and II grew are plain; wars can and do
hdppen. The United Nations is described clearly and respect-
fully. The Cold War is highlighted, but currently abating.
The war in Vietnam is shown as a response to Communist ag-~
gression; the strength of anti-war protests is downplayed
as is the pervasive influence of the war on domestic affairs.
Population growth, resources and energy, and markets are re-
lated to world affairs. Although.the frame of reference in
-this textbook is American, it includes enough information for
classroom consideration of at least some problems in more
global terms.

Units in this textbook include several chapters, each
subdivided into sections, about a day's lesson. Sections
begin with focusing questions and end with check~ups. Chap-~
ters conclude with an outline of main ideas, review lists of
terms or concepts and significant people, questions calling
for reorganizing knowledge, and inquiry exercises. Units
conclude with review questions asking for broader reorganiza-
tion of knowledge; suggested activities for finding out more
and working up maps, graphs, posters, writing or dramatiza-
tions; and, again, inquiry exercises and a discussion of
values,

Boxed within chapters are picture biographies of signi-
ficant people: for example, John Peter Zenger, Lucretia Mott,
Osceola, Luigi di Cesnola, Rockefeller, Einstein, Charles
Drew,.and George Marshall. Chapters contain maps, simple
time lines, and charts. Pictures are fairly numerous and
usually informative; many are examples of American art. A
workbook or set of tests on information, vocabulary, and
low level skills accompanies the textbook as does a Teachers
Guide and Resource Manual.

A primary .goal of this textbook is developing knowledge,
not just of facts, but of trends and basic 1deas. Skills in
thinking are also significant goals along with recognition
and acceptance of American values.
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B

We the People
D.C. Heath

This textbook recounts American history chronologically.

The familiar topics are here: exploration; the colonies; the
Revolution and Cofistitution; territorial expansion and the
frontier, Civil War and Réconstruction; industrialization;
urbanization; World Wars I and I1; the Depression and the New
Deal; the post-War years through Vietnam, Watergate, and
space; and finally present problems of energy and the envi-
ronment, civil rights, and urban areas. The book begins with
the nature of history, the geographic setting, ‘and Indian
civilizations.

However, the major emphasis is on people, both individuals
and groups. Woven through are the roles of racial, religious,
and ethnic groups, men and women, young and old, and even the
physically handicapped. We are all there. .

The textbook has reduced the sheer mass of 1nfotmation
and at times avoided complex content. It has pruned the detail
from several conventional topics: for example, the:French and
Indian War, the reforms of the Jacksonian Period, the regula-
tion of railroads, and the Versailles Treaty. Political history
is down-played: .the Compromise of 1850 and the formation of the
Republication Party are not discussed explicitly, although com-
promises over slavery in the territories are; the elections of
1900, 1908, and 1912 are ignored, although not the reforms of the
period. The number of terms is decreased: for example, the gists
of the Monroe Doctrine, manifest destiny, and Brown vs. Topeks are
all plain, but unnamed. Some complicated mutters are omitted.
They are often economic: Hamilton and the Bank, the Federal Re-
serve System, business cycles, and inflation, to illustrate.

Consequently, the textbook can and does highlight "the stor-
ies" of such people as William Penn, Jefferson, Samuel Slater,
Daniel Boone, Frederick Douglass, Lincoln, Carnegie, Chief Joseph,
women's rights advocates, a Russian Jewish family deciding to emi-
grate, Martin Luther King, Jr., and Dolores Huerta. It does make
clear such matters as the significance of New England towns; the
basic principles of the Constitution; the Indian: Spanish, and
Mexican settlements of the southwest prior to American acquisi-
tion; the nature of slavery; the goals of labor unions; and the
awesome power of nuclear bombs.

Moreover, selecfed coverage allows such major points as
these to stand out. The colonists developed new ways of life
in the New World. The growth of business and industry has in-
¢reased prosperity, though not for all. Industrialization and
urbanization have brought social changes, from familles to the
role of government. Our welfare has depended ard dgés on na-
tural resources. Minorities have pressed for opportunities;
galns have been made though much is still to be achieved.

The style of this textbook is primarily narrative, al-
though expiinations are frequent and clear. The prose is sim-
ple. Ac.:ounts are ordinarily impartial. Differing points of
view often appear: for example, on slavery, including those of
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slaves; American Indians and Whites. Selection does interpret.
Still, explicit interpretations do occur. The issue of the
Vietnamese ¥ar was the spread of Communism; protests in this
country are duly noticed, but not their convulsive strength. 1In

" general, the tone of the book is positive without ignoring prob-
lems and wrongs. ' -

The focus in this textbook is on the United States. True, .
this country has always traded around the world. We have had
conflicts with other nations: over neutral rights in the War of
1812; with Mexico and others in Latin America. The origins of
World Wars I and II are explained simply; the United States
fought because our interests were involved, but our involvement
was an outcome of conditions created elsewhere. Our relations
with the world in the post-War years are considered primarily
in terms of the Cold War. Conservation is largely conservation
of American resources. Corporatiocns have grown but are not mul-
ti-national. Still, our country has been enriched by people who
have come from all over - and by American Indians. At the end
of the book, futurists look ahead; here the perspective is more

through Reconstruction, a first semester's study. Every unit

is subdivided /into two or three chapters, each made up of two to
four "lesson fodules," about two days' work. a) Every "lesson
module" begins with a "story," to encourage interest and develop
more fully some event, person, or idea. (Examples were cited
above.)  After each story are questions and a Vocabulary Study.
b) Then follows a reading selection: each 1) begins with a re-
view of the preceding lesson; 2) main questions head 3) a few
paragraphs of prose; 4) a last paragraph summarizes. c¢) Each
lesson concludes with exercises at three or four levels of dif-
ficulty: at the lowest, recalling information and building such
skills as using vocabulary, maps, and pictures; next, comprehen-
sion and seeing relationships; and then considering ideas, per-
haps comparing viewpoints or supporting a position. d) Similar
exercises conclude each chapter with the addition of topics for
"outside" study.

Especially helpful are the many, informative pictures: those
set within, focusing, and clarifying the reading material, and
those set in special sections of each unit, showing everyday life
and its settings. For understanding the pictures may be as impor-
tant as the prose. They also contribute interest. Maps are
numerous, clear, and pointed. Diagrams, time lines, cartoons,
and charts are included.

A Teacher's Edition offers unit and chapter overviews, lists
of major ideas, suggestions for teaching, bibliographies for
teachers and students, lists of films and filmstrips, and tests.

Knowledge the major goal of this textbook. 1Its structure
and aids to reajggg comprehension, along with reductions in the
information load, are likely to foster both reading skills and
understanding. The book promotes commitment to such core values
as democracy, open opportunity, justice under law, cultural plural-
ism, and responsibility for the common welfare.

Some opportunities for thought are offered as well as efforts
-to encourage interests,
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The American Way
Holt, Rinehart, and Wihkston

In this textbook familiar and significant aspects of
American history are organized chronologically, but within
gix units, each focusing on major characteristics of Ameri-
can society: 1) variety and shared values (to the Constitu-
tion); 2) variety, liberty, and representation (the Consti-
tution and the new nation); 3) expansion and individualism
(c.1830-50); 4) majority rule and minority rights (the Civil
War to 1876); 5) big (c.1870~1900); and 6) trying to pre-
serve, trying to improve (1900 on). Each unit opens#With a
consideration of the meaning of those characteristics to be
emphisized therein. In successive units earlier character-
istics recur. Somewhat more than half of the book takes
students to about mid-19th century. The 1850's through
Recongtruction, modern America through thé post-War years
to Carter's election make up roughly a second half.

The textbook is remarkably well-written. Headings
often interpret: to illustrate, "Changing Power the Ameri-
can Way" heads the Federalists' loss to Jeffersonian Re-
publicans; Reconstruction is discussed under "Rebyilding-
for Whom?" and World War II, "A World War for Survival."
Every chapter has an overview and major questions; a time
line; sections with sub-headings, focusing questions in
the margins, and check-up questions; all aids to reading.
Still these aids do not dominate flow and style in the
prose.

Explanations are plain and full; for example, basic
ideas of the Constitution; origins of segregation in the
South (and elsewhere); organizing labor unions; growth of
"professional organizations; and American intetvention in
Panama to build the Canal.

Issues, problems and trends, though clear, are hardly
simple: for example, considerdtion of expanding education-
al opportunity asks for whom and for what purpose; reforms
of the Progressives impraved conditions for many but not
for Blacks and Native Americans; under the New Deal the
federal government took on new responsibilities, but with
uneven success; from the domino theory came gradual in-
crease of involvement in Vietnam, eventually resulting in
wideapread protests and pervasive influence on domestic
affairs. Full discussion permits defensible interpreta- -
tions without undue bias. '

The textbook includes a great deal of information;
several triangles of colonial trade; negotiations over
the peace treaty ending the Revolutionary War; Marshall's
decision in Gibbon vs. Ogden and its implications for in-
terstate commnerce; the campaign and election of 1840;
and Carnegie's philanthropy are examples. Such detail 1s
used to make defensible peints.It adds to meaning and
probably style. Even so, complexity makes difficulty.

This Teviewer considers the textbook more suitable for
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high school than junior high school students.

Cultural pluralism is part and parcel of The American Way.
Native American cultures varied from the outset. Mexicans, Span-
iards, and, in time, Anglos settled in-fhe southwest before the
Mexican Cess&ion. People in the Thirteen Colonies were of diverse
origins and creeds. Except £dr the recent Middle Easternmers and
boat peoples, all ethnic, social, religious, and social class
groups are here. Racism is mentioned’/explicitly. Women figure -
prominently. Age groups and the handicapped are noticed. The

-histories of all our people are continuous threads integrated na-

turally andnormally with other threads of our histery.

American foreign’affai%s--traae. territorial and economic ex-
pansion, and responses to conflicts begun elsewhere--are frequent-
ly considered. Although Americans became "permanently interna-
tional” by the 1940's, the emphasis is on the Cold War and collec~
tive security with our allies, not the United Nationms,nc+ improved ,

. world conditions, nor dangers from nuclear warfare. Current prob-
" lems of energy,, employment, and pollution are not global affairs.

Pictures, maps, cartoons, quotations, graphs, and charts are
-numerous and helpful, frequently accompanied by questions. Chap-
ters occasdonally include sidelights cn history: Crispus Attucks,
for example, physically handicappped Fannie Farme:i, and the English
language, ‘dialect, and bilingualism. Each chapter concludes with
questions on the main ideas; books to read; and further activities
for findinhg out more, often from sources outside the text. Each
unit ends with a) a summary essay and b) activities for using -
terms and maps, and writing. Insets within chapters, explain how
to develop such study skills as reading with understanding, using
maps, and observing. ‘ .

Many activities in the chapter and unit reviews call for re-
organizing knowledge: stypical of such exercises are writing an“ex-
planation of why the American colonies rebelled; or figuring out
which state' boundaries follow geographic features. Some opportu-
nities for practicing thinking occur: again, typical exercises are
finding and reading a first<hand account of life on a Southern plan-
tation and inferring people's, concerns; and writing an essay com-
paring reaspns for American involvement in World War II with thdse
for Vietnam, Occasionally exercises ask students to examine val-
ues: for example, by writing on a) whether people like Rockefeller

- should be called "robber barons;''*b) how much effort immigrants

should make to learn English and Anglo-American customs; and c)
aspects of modern life students wish were fairer and ways to im-
provement. At times activities encourage relatimg the past to
the present or the local area: for example, comparing routes of
roads 150 years ago with routes of today; and finding out about
students' own political districts and representatives, or the op-
erations of a local branch of a''nationally advertised" store.

The major goal of this textbook 1is the development of know-
ledge. The skills sections promote the study skills needed for

"understanding content. Characteristics of the American way are

core values, clearly endorsed. Positive aspects do not obscure
the negative. Conflicting values appear in explanations of
issues. Still the book aims for enlightened commitment. If stu-
dents use the unit and chapter activities, they can gain at least
some abilities in thinking and examining values. $till this is
an exposft?ry textbook, well-focused to develop ideas.

\ .
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This Is America's Story
Houghton Mifflin Company

This textbook 1s a largely chronological account of con-
ventional American history. It begins with Europe, moves to
exploration and the colonies, and so on to the Revolution and
Constitution; on to expansion and the West, sectionalism and
the Civil War; industrialization, urbanization, and the shap-
ing of modern America; World Wars I and Il; the New Deal; and
the post-War years, to end with energy, Watergate and Carter's
election.

The book is full of information, in this reviewer's
Judgment, too full. However, the information is well organ-
ized to make trends clear and to develop major points.
Several illustrations can be cited. Chapters omn the Consti-
tutiod and domestic and foreign policies of the new government,
1785~1815, do make™the point that govermment in this country
was established on a firm basis. Two later chapters develop
the shift from American preoccupation with internal matters to
a rcle in world affairs: the Monroe Doctrine, overseas expan-
sion, and World War I. - A section explains business cycles.
Other 3ections each trace farm problems and policies, indian-
white relmtions, the need for unions and labor legislation,
and urban developmgnts over roughly the last one hundred
years. Ample, organized information contributes to meaning.
Brevity does,not necessarily promote comprehensien. However,
there i{s needless detail: for example, Captain Gray and the
China trade; the railroad strike of l§Z7; and the exact votes
for Nixon and' McGovern. ’ _

The Jiverse origins, zoles, and contributions of this
country's many people are respectfully treated. All sorts -
of immigrants are included as are American Indians. Euro-
peans do get more attention than Orientals and those of His-
panic origins. Blacks were brought isvoluntarily, and
"slaves did not humbly accept their enslavement.”" (House
slaves were more "fortunate," however, than field hands!)

The Civil Rights mpvement of the 1960's grew out of wide-
spread injustices. Still the %extbook-hardly copes with
racism. Cultural pluralism per se is only one, not the
prime emphasis. -

Familiar points about women are there: education, work
outside the home, the right to vote, even ERA. However,
women do not loom large in this textbook. The handicapped,
the old, and the young receive only incidental notice.

v MYefty emphasis does go to "foreign policy." Readers
find not only conflicts such as the Mexican War, interven-
tion in the Caribbean, and the Cold War, but cooperative en-
deavors such as the Organization of American States, the
United Nations, and limitations on nuclear tests, Moreover,
chapters develop trends in the history of Canada and Latin
America: independence, government, and develcpment.
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Nonetheless, the full extent of our current interdependence
with other parts of the world is not plain.

The textbook is generally fair. For example, the issues
requiring compromise in the Constitutional Convention are
clear. Mass production, the growth of corporations, research,
and new business methods both increased production and created
new problems. Both reasons for the Vietnam War and protests
against it are included. However, Reconstruction is described
largely in terms of restoring a stability acceptable to "South-
ern people," whites, although the accomplishments of Recon=-
struction governments are acknowledged. The book is also forth-
right: for example, Panama revolted "with the enéouragement of"
Theodore Roosevelt.

This fourth edition of a book published first in 1966 seecms
a bit out of date. "Negro" is frequently used as is "Black."
"Spanish-speaking" means Mexican-American. The textbook omits
recent information about this country's role in Chile. The book
is overly cheerful about the future of nuclear energy. Achieve-
ments in the arts go no further than Duke Ellington, Grant WOod,
and My Fair Lady.

The book is well-written, partly because style is not
governed by reading formulas. Organization encourages compre-
hension as do discussions of concepts such as check-and-balance,
tariff, collective bargaining, dry farming, supply and demand,
assembly line, and Marshall Plan.

Units have coherence. Units and chapters have overviews.
Chapter sections begin with focyging questions and vary from
some two to eight pages, according .,to the demands of the topic.
All sections have sub~headings and are followed by check=-up
questions. Chapters end with "sidelight" accounts: for exam-
ple, Spanish names, the ‘mechanical cotton picker, Black legisla-|
tors, and national parks. Units conclude with summaries, review
questions, further activities, units tests of knowledge, and i
skills sections on, for example, using maps, exploring local
history, and evaluating information, telling students "how to."

Time lines, maps, first-hand accounts, graphs, diagrams,
and cartoon-like charts of issues are numerous and well done.
Insets highlight notable persons such as Clara Barton and Robert
Goddard; Presidents; and peripheral points such as the patent -
system. Pictures and drawings abound; many are informative,
some merely decorative. The bouok contains a section on how to
use it and referénce lists. A teacher's edition explains objec-
tives and occasional notes.

Above all, this textbook aims to develop know1edge A
tone respectful of American achievements - wrongs are not
ignored - probably promotes appreciation of our heritage. Ma-
terial is there for developing study skills, thinking, and
careful value examination, but not much practice in these
abilities has been built' in.

1
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Summarv of Findings and Rerommendations
Reviewaer 8-A
Findings:

Eighth grade textbooks in United States history cover a
large number of topics, ordinarily those which schools and the
public expect. Topics usuallv occur chronologically within
historical periods, although major matters after 1870 are

sometimes organized as chapters. Reconstruction is still -the -

customary dividing line between the first and second semester's
study. A great deal of {nformation is included, often on pub-
lic issues. Presentations are primarily narrative or descrip-
tive. Explanations are frequent, although at the level of
what-led~to-what. Textbooks do emphasize some topics over
others. Most textbooks are moderately successful ~ and some
far more so than others -~ at maintaining focus on selected
major developments or ideas, even though other loosely re-
lated matters are also noticed. Nevertheless, the require-
ments of covering broadly make it hard to focus on what

eighth graders might find meaningful in their ordinary lives.

Moreover, much of the content in eighth grade bookg will
be covered again in greater detail in the eleventh grade. It
is unfair to blame publisher for the repetition. The field
in general has not differentiated curriculum at the two grade
levels. The repetition, however, remains. T

Clearly textbooks have tried to include the many people
of our country. Textbooks published a few years ago and re-
vised do much less well thar those written recently. Some-
times minority groups of one sort or another are shown pri-
marily as sources of problems or collections of famous people.
In some textbooks immigrants, Blacks, Native Americans, and
religious groups get more attention than those of Asian, Mid-
dle Eastern, and the several Hispanic origins. Women are in-
cluded, but attention to their participating roles is uneven.
Less notice goes to age groups and the handicapped. Lan-
guage 1s less bia 'd than it ouce was. ~ Racism, perhaps even
c1ltural pluralism, do not always get the consideration they
jeserve.

The frame of reference is American. Textbooks discuss
foreign affairs and trade. One traces parallel trends in
Canada and Latin America. The United Nations gets uneven
~cnsideration. The Cold War {s still center stage. Although
current nroblems are oczasionally tied to global conditions,
the fu! exten' of ouresent American interdependence in the
worid t larse 4 not plain,

Ter . wa penerally maintain impartialitv, chiefly by
nresent . . -¥ more than one viewpoint or by bhland language.
Hore a* .cte are misleading accounts or occasional inac-

are ies..  Puhlishers are sti'l careful abont . ffending one
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special interest group or another. s
, _

The primary goal of these textbooks ig the acquisition of
knowledge, surely of facts, but to some extent of trends and
ideas. While problems, 1gssues, and inequities are included,
books are generally positive about the American heritage,
enough so to foster acceptance of American values. Insets
and end-of-chapter-and unit questions and activities promote
reorganization of knowledge and study gkills., All textbooks
make at least some, though uneven, efforts. to develop abilities
in thinking and examination of values; one is systematically
strong on inquiry skills; two onr the explicit identification
of values.

Questions and suggested activities are most often "add-
ons," related but not actually required. In one téxtbook,
however, inquiry skill exercises are tightly related, while
in some others study skills fit in closely. In general,
textbooks are suggesting more stimulating questions and ac-
tivitiesi\ Their varying levels of difficulty and appeals to
interest do offer opportunities to individualize.

' Readability is getting attention, often by simpler vo-
cabulary, shorter sentences and paragraphs, frequent sub-head-
ings, and visual aids. Short and simple is not necessarily
more understandable, however. The textbooks do vary in read-
ing difficulty; one suitable for able, others for ordinary,
others for less able readers. Moreover, textbooks difter on
style, from bland and choppy to lively and appealing.

Textbooks include pictures, graphs, maps, time lines,
and the like, helpful for understanding and even skills.
Some efforts to form lessons as learning modules can be
found. All books have reference materials such as the De-
claration of Independence and the Congtitution, tables, and
bibliographies. Most have glossaries. Tests ¢f informa-
tion accompany some textbooks. Teachers Guides avre usual
and probably helpful.

Recommendations:

1. The nature of the eighth grade United States his-
tory course needs rethinking by social studies
educators, schools and publishers. The course
ought to be differ .tiated from the eleventh grade.
Curriculum content should center upon aspects of
history more meaningful in the lives of eighth
graders.

2. Texgbroks cover too much. They are overloaded with
information. Instead, students need more emphasis
salient concepts and ideas, trends and changing con-
ditions, along with an ample supply of supporting
cases, first-hand accounts, pictures, role-playing
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and simulation exercises, and other closer-to-
concrete—-experience aids to understanding. Textbooks
ought to be more thorough on fewer topics.

Textbooks have improved in portraying both diversity
and commality among our-people. Some groups still
receive too little notice. Some.hat more often
conditions should be seen through the eyes of af-
fected groups. Racism requires explicit discussion.
Textbooks must show both the richness of variety
and the:participation of all sorts of people in the
stream of our history.

» Especially in considering recent history and emerging

problems, energy and peace, for example, textbooks
need more of a global perspective.

Textbooks should continue to take reading levels into
account and even to build reading skills. However,
those which rely upon cut-a¥d-dried methods’ of doing
so ought to move to merhods of encouraging meaning
and lively, flowing prbse.

AN
Textbooks should continue to provide graphs, time -
lines, maps, vocabulary lists, overviews, focusing
questions, and summaries. Many are well done and
important aids to understanding.

Textbooks ought to reduce the emphasis on knowledge,

important as it is, and expand the range of be-

haviors in better content: a) organizing information

as concepts, trends, or points of wview; b) finding

out from sources in the community; ¢) recognizing , -~

and examining values; and d) identifying consequences .
of courses of action. Learning activities for a

broader range of objectives, and the requisite ma-

" terials in a variety of forms ought at least some-

times to be built into the ongoing content of chap-
ters as well as suggested for chapter and unit sum-

maries. Experiences in history ought to be stimu-
latingk’aefgie, and significant. It is hard to -
nake tHem so when textbooks are bent on telling so

much.
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REVIEWER #8-3 ' \\‘L

!

TWO CENTURIES OF PROGRE

UNITED STATES RISTORY -- Second Editioh
Laidlaw Brothers :

[%7]

Using the interdiscinlinary aooroach and the inquiry
processes, thls United States history orogram is concept=
orlented and chronologically orgapized. Ima description of
the textbook, the vublishers note that it is written in an
"inviting narrative style with language well within the junior
high school reading range." Furthermore, the Dalo-Chall
Formula for Predicting Readability was used to control vocatu-
lary and sentence structure. Nevertheless, the readabllity of
- the textbook may te a serious oroblem for some students. Alsqé

even though the bédk is attractive with many intoyesting re-
productions, 1llustrations, gravhs, charts, and maps, the format

may not really be inviting to-eofie students. The chapters and
paragraphs are too lengthy. Co

The textbook does communicate values basic to the American
demotratic soclety. It demonstrates consideration for the
human worth and dignity of all people in & pluralistic socliety.
"All cultures in this seclety . . . must resvect one another.”
“The Struggle for Racial Equelity” is develoved in-depth and
includes the story of Black Americans. 'The role of Black
Americans during the beginnings of American history are inte-
grated in the events chronologically. The plight of Puerto
Ricans, Cubanc, Mexican Americans and Americans of Asiatic
descent are also considered in “The Struggle for Rascial Equality.”

The textbook reflects a concern for the analysis of pertinent,
perslstent controversial issues such as the Sacco-Vanzottd trial,
the Scoves trial, the treatment of Japanese Americans during
dorld War II, and many others. "Help for Understanding" usually
presents an excervt dealing with a controversial issue. Questions
for stimulating an in-depth discussion are also included.,

There is very little in the texthook relative to the aged
and the handicaoved. A picture of President F. D. Roosevelt
with his crutches is included in the chapter entitled "The
Era of Franklin Delano Roosevelt"., In the discussion of the
Social Security Act, the textbook mentions that it provided
venslons for retired and disabled nersons and helo for the
eriopled and the blind. The pictures throughout the text-
book devict cersons of all ages,



N
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There is sonme 1nformaiion atout consumerism in this
textbook. ~In discussing “f%e Challenge of Zcoromic Ex-
nangion”, the censumer osrice index iz mentioned. It is
noted that the protection of consumers became an issue as
politlclans sensed the gsower of business leaders; the governe
ment passed laws to vrotect consumers. "The Age of In-
dustrialization” discusses ways in which the government
attempts to protect consumers such as inspecting meat and
regulating drug companies. The textbook continues to
present more information on consumers' rights and consumer
demands during the 1960's.

At the beginning of each unit is & time line which should
be extremely helpful to students as they develop concepts and
organize events and ideas in a meaningful vattern for theme
selves. Often, students have difficulty in placing events
accurately in timc. There is a great deal of data presented
to students, possibly more than most students can handle
at this level. '

The illustrations, charts, reproductions, maps, and
cartoons are approoriately sslected and are an integral part
of the €3ntent. The capvtions are written in a simple and
interesting style. .

Various techniques are used to stimulate interest in United
3tates history. Each unit has a feature chapter entitled, "Focus",
which opresents an in-depth examinstion of a particular event or
movereont such as The Purltans, Reform and the Anti-Slavery
Movement, The Modern labor Movement, The Struzgle for Enualivy.
etc. Tvo-page vhotogravhic essays are presented throughout
the textbook. They are excellent in eliciting interesting
41scussions about different issues and problems. For instance,
“Life Sty.es--The £arly 1800's" canr help students determine
deductively how neople lived at that time. A skills activity
az well as many other activities, strategles, ard nro jects
apoear at the end of chapters and unita.

The Teacher's Ed:ition provides many suggestionge--

tdentification of malor instructional nblectives, ideas to
enhaglre, enrichment deas, dibliczraphies, taests, atc.

16
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REVIEWER #8-B

THE FREE AND THE BRAVE
Rand MeNally & Company

This Amerlcan history program successfully demonstrates
consideration for the human worth and dignity of all peonle as
it conveys values basiz to soclety. The content is organized
chronologically and dssigned to help students develoo inquiry
- skills such as hypothesizing, investigating, and generalizing.
-In the Teacher®s Fdition, the role of the teacher promoting
the inquiry process is briefly outlined. The teacher must be
woll-orepared, able to maintain student interest, ask good .
questions, and ‘manage a classroom anviroament which encourages
student interaction and in-depth probing of issues and problems.

The multicultural and multiethnic character of the American
soclety is mininmized because minority groups such as the American
Indians, Mexican-Americans, Puerto Ricans, and others are not
adequately presented and discussed. Their roles, their contri-
butions, and their concerfis in trying to acquire equity in
American society 1s not adequately considered. The treatment
of Black Americans is adequately presented although when re-
ference is made to Black Americans, Black is not capitalized.

The role of women is adequately treated-throughout the
textback, and an effort is successfully made to avold sex
stereotyping. .

ions throughout the textbook demand that the

students use b: thelr imaginations and their intellects.

They are open<enddd and divergent type of questions. Students

are encouraged to presgnt many responses, possibilities, and/

or alternatives. For instance, a picture (1898) is shown of . i
Uncle Sam happily trying to place the American f£lag on different J
spots on the globe. The following questions are then posed to

the studentss "What might Aslana have thought about this '

plcture? Americana during the 1800's? What might most Americans

today think of 1t?" .

The q

More information could be presented in an inquiry mode.
Instead of presenting the following analysis, perhaps students
could make their own deductions from a graph showing the growth
of industry and from some information about lobbyists and financial
supvort of government officials. "During the late 1800*s, in-
dustry grew rapidly. 1In the process, heads of large businesses
gained great influence in government. But ordinary peopla seemed
to have less say in running the nation than ever bveforse. Many

I'ro



e
.

. N

farmers and workers tegan to believe that they had been for-
gotten. They feared that the good life the United States had
once seemed to promise was now to be enjoyed only by a few peopla.”

Generally, each chavter is introduced by "quotations” which
are effective ways of stimulating interest in American history,
The sources for these quotations would be most heloful to teachers
and highly motivated academic learners if they appeared on the
same vage, ’ .

The textbook appears readable for the intended grade level.
Perhaps the chapters may be too lengthy and the content too
varied for'some students. It apoears that the many "events"
presented in a single chapter may te difficult for some students
to comprehend 'and synthesize. The organization of the chapters-
glves the imtg#ssion that the content is fragmented and lacks

cohesiveness,

Thls textbook does reflect a coricern for the analysis of
pertinent, persistent, and controversial idsues. In a section
entitled "Minorities Face Serious Problems" crucial issues such
as the movement to limit immigration during the 1920's, the
“Red Scare", the Sacco-Vanzetti case, the Ku Klux Klan, and
the conditions of Black Americans after World War I are presented
¢clearly and concisely and reflect a concern for the analysis
of persistent problems, Later, in a discussion of the Cold War

and the War in Korea, the practice of MoCarthyism is mentioned

and compared to the "Red Scare.”" The student is referred to the
former discussion.

In the chapter "A New Day of Reform" the effect of shoe
dye on factory employees and the conditions in the mea.t-packing
industry are presented. The following comments are suggested
in the Teacher's Edition to enrich the lesson, "Other intereste
ing food additives were formaldehyde %a vork and beans--to act
a8 & oreservative--and copper sulfate in canned veas--to make them
look green. What food additives in recent years have alarmed
Americans? (Nitrite in some meat products and Red Dye #2, to
name two.) In that same chapter the Meat Insvection Act and
the Pure Food ald Drug Act (1906) are presented as a way in which
Congress tried to protect the American consumer., In the Work-
shop section after the final chapter, one of the activities
in "Read and Interpret” deals with Ralph Nader and the problem
of automobile accident.,
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The only reference made to the aged is in the discussion
of the Social Security Act. It mentions that aid was provided

for older citizens, for needy mothers with children, and

for blind and crippled individuals. The problems and
concerns of the aged and the handicapped 1s not treated
adequately, - President F. D. Roosevelt's "personal suffering”
is mentioned as well as his accomplishments.

A workbook is also provided for students‘..
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REVIEWER #B8-3

AMERICAN ADVENTURES
Scholastic Book Serviqes

-

This American history program does siccessfully communi-
cate values basic to a demoeratic society. In short and concise
chapbters, interesting blographical sketches are presented of
individuals representing multiracial and multiethnic groups.

Man and women and the aged are represented. The sketches do
demonstrate consideration for the human worth and dignity of
all people. The portrayals of Joe Louls, Babe Ruth, Jackie
Robineon, Cesar Chavez, Harriet Tubtman, Chief Joseph, Eleanor
Roosevelt, and many others should be of particular interest to
students.

The program does highlight "all kinds of people." Students
should be able to respond positively and to see relevance of
history to their immediate interests and concerns. It should be
especially appealing to the slow and average students. ‘It may
be difficult to maintain the interest of highly motivated academic
learners unless additional sources, information, and activities
are provided for further study. “

The Chinese and Irish immigrants are given credit for build-
ing the Central and the Union Pacific Railroads. The story of
the rallroads and the workers is narrated with sensitivity and
concern for minority groups.

This program does reflect a concern for the analysis of
pertinent and persistent controversial issues. Crucial issues
such as Watergate, the energy crisis, the women's movement,
McCarthyism, the migrant farmers, the treatment of Japanese
Americans during World War II, and many others are presented
for discussion and reflection. Good questions are suggested
for stimulating discussion and thoughtful reflection.

Even though the first chapter .describes the "first Americans",
it does not appear that the role of the "first Americans" in the
making of early American history is significantly presentad.
However, in later history, the treatment of American Indiaas
1s adequately and sensitively presented.

The program does reflect an understanding of the social and
intellectual growth and development of learners. The short
chapters are organized within an unit. The introductory comments
or overview to each unit are helpful to students in connecting

~l64-
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the events and/or happenings to people in a logical pattern

and in an accurate time sequence. At the end of the unit,

the students review what they have learned and they also have

noportunities to develop certain skills and to interpret data.

'The activities are varied and utilize different strategles >

- and approaches to involve students in. thelr own learning. .

\

In the Teaching Guide, each chapter is identified by a
brief syncusis; the objectives;' some initiatory, developmental,
and culminating activities stressing skills, group involvement, ~
and questioning strategles; background information; and suggestions
for using "Looking Ahead" and “Looking Back". This should be-
very helpful to the teacher who needs to broaden his/hqg acadenmic
background in American history. . For instance, for .the chapter
about the trial of Sacco and Vanzetti, it is suggested that
this trial offers an opportunity to distinguish bvetween factual-
type statements and ovninions and some interesting questions
for stimulating discussion are listed. Also, at the end of
the chapter in the textbook there are some very thoughtful
questions for consideration of the S8acco and Vanzetti case.

There is little mention of the aged and the problems of
the handicapped are ignored. One of the provisions of the
Soclal Security Act was to provide "most workers with money
when they retired after the age of 65". In the last chapter
Mattie White comments about the concerns of the aged, incidently.
Even though the aged is rarely mentioned throughout the textbook,
there are many exellent pictures that depict people of all

agos.

o~
i3

The pictures, maps, graphs, charts, and cartoons are
appropriately selected and are an integral part of the content.
Occasionally, they serve as original source materials, as well.
Bezause the captions underneath the pictures and other visual
materials 1s clear and to the point, the textbook can almost
be a pictorial history of the United States.

Even though the chapters are short, there is a great deal
of data presented and students are exposed to important events
and people in American history as well as to the ma jor issues,
concerns, and problems. The textbook's simple writing style,
highlight of interesting people, and attractive pictures, etc.
should motivate the average and below average student to learn
Amexican history.
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REVIEWER #8-B

AMERICA: AMERICA!
Scott, Foresman and Company

(-

The authors have successfully communicated the values
basic to the American society. In the treatment of the
American Indians as the first Americans, the treatment of
Japanese Americans during World War II, the account of Rosa
Parks and the boycott of the bus system, and many other similar
type events, the authors have consistently considered the human
worth and dighity of all people as well as demonstrating a
strong commitment to equal rights and human rights.

"In accomplishing their major purposes, the authors stress
the importance of people in history. This is evident‘as one
reads and studies.the textbook. People represent ethnic and
racial groups and -many other factions within society. Maria
Mitchell is highlighted in one of the selected features as a
founder of a school for girls as well as discoverer of a tele-
scopic comet and first member of the American Academy of Arts
and Sciences during the mid-1800's. The "Selected Features" .
appear to be an effective way td motivate students to study .
American history.

Current legislation regarding the handicapped is not treat-
ed adequately although two individuals, President Franklin D.,
* Roosevelt and a.wounded soldier, are portrayed as productive
members of society.

In discussing the Social Security Act of 1935, the text-
book mentions that it provided old-age~pefisions for the elderly.
Again, there is not an in-depth presentation. The pictures,
photographs, etc., however, depicc persons of all ages through-
out the textbook. ‘

There is an effort to treat controversial issues with
balance, objectivity, and accuracy., The issue of slavery, the
protest movements demanding full equality, the conflicts between
employers and employees, warfare, and other controversial and ,
persistent issues are presented for anmalysis. In the presentation
of “Workers and the Labor Movement" a successful attempt is
made to present the plight of working men, women, and children
as well as Black Americans and immigrants. The objective
presentation of unionism is noticeable, .

The authors reflect an understanding of the social and “
intellectual growth and development of learners. Interesting,

relevant materials are presented in a variety of forms which
. ~ .
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illustrate concrete and abstract principles and significant

~concepts in American history. The chapters are short, and many

-

varied attempts are made successfully to stimulate learning by
the use of pictures, original sources or readings, graphs, charts,

' maps, time lines, poems, interesting ‘page formats, large print, etc,

This textbook is a comprehensive program "in American history
which emphasizes the traditional approach to teaching/learning
although other models such as the inquiry approach and strategies
for developing valuing are included. Not only are significant
coniepts and generalizations emphasized from the discipline of \
history but also from the other social and behavioral sciences,

The textbook presents information about American history to
the student., Yet, because of the quality of the questions posed .
throughout the textbook and the suggested questions and teaching
ideas’ in the Teacher's Amnotated Edition, there is involvement
of students with the content at all levels of thinking., Students
are encouraged to think about data, concepts, and ideas and to
learn to think for themselves.

The authors, using questions, try to encourage convergent,
divergent, critical, and creative thinking. '"What problems ‘faced
by cities of the 1800's are still problems today?"” "Do you think
it ‘18 right or wrong to point out mistakes that the government makes?"
etc, .

Although it is not specifically identified as such, activities
are presented for all kinds of learmers. In 1ugrgducing the Jack-
sonian Democracy, students are asked to look at a painting entitled
"Verdict of the People" and to hypothesize about the people who
voted during this pgxiod. Time lines, charts, graphs, and maps are
an integral part of the program. For example, students are asked
to study a graph and to determine if the railroads stimuylated a
revolution in the conomy during the :late 1800's.

The rationale and organization of the program is outlined in
the Teacher's Annotated Edition. The characteristics are briefly
described and the components within the organization of the program
are noted. Each chapter ‘summary includes an overview, objectives,.
concepts, teaching ideas, and evaluating objectives. The "why" of
teaching is emphasized as well as the "what" and "how'.

The source materials or "readings' make history interesting

and relevant to the students., It may be helpful if the source -
materials were'identified in the text rather than in the section
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on "Acknowledgments". The small print and format may dis-
Courage students from pursuing the source of readings for
further study, even if 1nteres:ed.

This program also provides teachers with duplicating
masters for skill exercises, fill-in questions, and other
activities to use in conjunction with the textbook. -However,
there is little assistange for teachers with limited back~

” .
This textbook doeé communicate values basic to the
American qociety and feflects quality scholarship, educational
soundness, and thoughtful design construction.

/

/ , . ]
;

"grounds in American history.
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REVIEWER #8-B

LET FREEDOM RING
Silver Burdett Company

This is a conceptually developed social studies ,program.
It 1s well-organized in units; each unit is then subedivided
into tWwo to four unifying themes. The textbook does communicate
values basic to American society. OCne of the unifying thenmes
is “The extent to which a government is demncratic depends on
t?; degree to which it recognizes the eguality and 'dignity of
a .00

1]

Probably because this is a conqutuafi:/gzggibpea program,
discussion about minorities and later immigrapt§ are yeserved
for Unit 8 entitled “Cultural Plurality". —Women are glso dis=-
cussed as members of a minority group this unit. Qroups are
mentioned and some information is given. This type off organization
nmakes 1t appear that these 1 duals had nothing or very

little to do with the growth and development of the American
democratic sociaty e!gp/fﬂiugp their contributions are &fntioned.

In the discussion of the treatment of -Javanese Americans
during World War IXI, the issue of natio security versus
individual rights appears to be minimized bscause "the relocated
Japanese Americans seem willlng to "forglve and forget". No
mention is made of the treatment of Ce in the United States
during World War I. -

The textbook appears readable and ¢ rtainly the sections
"Using Source. Material®” are excellent in arousing the interest
of students to study American history. In the chapter entitled
"Servant, Slave, and Indian® interesting source materials ==

.short, very readable, and to the point == about the consequencos

confronted by run-away servants in 1640, an apprenticeship centract,
a newspaper advertisement offering a reward for a run-away servant,
and the differing view on land ownership between the American
Indian and the English settlexs as noted by a historian. If

the sources were identified oh the page(s) on which they appear,
perhaps students might try to find it for further reading. ‘

Each chapter is followed by a “Chapter Roview”., 1In this
feature, key facts, a vocabulary test, review questions and
activities are presented to help the student "review, reinforce,
adapt, and apply” the information. Some of the suggestions for
activities appear to be relavant to the needs and interests of
students as well as to the content. The activities are varied
and stimulate critical and creative thinking. The questions
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are generally open-ended and reguire the student to use the

information in imaginative and thoughtful ways. r

In the discussion regarding the Watergate crisis, the
only activity suggested is for the teacher to discuss the American
system of checks and balances. Opportunities for student
involvement in activities analyzing and valuing decision-making
and the moral implications of the dezisisns made could have
stimulated interest and thinking about a crucial problem in
our socisty.

Arother feature of this program is directed to helping
the slow learner. In the Peacher's Bdition certain pri-ciples
are listed as guidelines for the suggestel speeific techniques.
These principles should be very helpful to teachers who ars
concerned about teaching slow learrers or students with handicaps.
One technique suggests the use of a record series, another that
students listen to contemporary songs that relate to- the civil
rights movement, still anothar asks the teacher to divide the
students into two groups to consider life in a rural-agricultural
socliety in the early 1900's and 1life in today's urban-industrial
socliety.

Even though it 1is "cpnceptually" developed; nevertheless,
i1t is still chronologicall¥ presented. The unit on "conflict”
s0lely deals with the Civil War. The unifying theme "Conflict
caused by econimic, soclal, or political reasons may bu postponed,
but not necessarily prevented, by compromise.” highlights the first
chapter in this unit. Is "war" inevitable? Students must be
encouraged to consider alternative ways of resolving conflicts.

In the chapter entitled "American Individualism" the
Consumer Movement 1s presgnted. This study is introduced bty
two readings ~-- one about the effects of dyes and the other about
the conditions in Chicago's meat packing plants (THE JUNGLE by
Upton Sinclair). The students are than asked if pure food laws
were necissary and why? The discussion continues tn describe
legislation to protect consumers, consumer groups, Ralph Nader
and his work as consumer advocate, and consumerism today.

Extension/Enrichment ideas for teachers are ircluded "tc
sxtend ar3 deepen” the concepts and unifying themes. One ldea
sugkests that the teacher assign Zmerson's essay "On Self-Reliance'
for snm . s*udents and for others; assign Thoreau'c WALDEX. Then,

&
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the students would discuss whether or not the ldeals presented

in these two readings are possible today in an urban industrial
socliety,

In the chapter on 'Reform in Industrialized America", the
soclal security system is mentioned as helping "support retiresd
and disabled workers", the handicapped, children, and blind
persons. ;

Many other suggestions for teaching/iearning activities
are presented for teachers, This information should be
extremely helpful to teachers..
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SUMMARY OF

FINDINGS AND RECOMMENDATIONS ‘
REVIEWER " #8-B ’
B. laidlaw Brothers, Rand McNally § Compary, Scholastic

Book Services, Scott, Foresman and Company, and Silver
Burdett Company -

Findings: Most United States history textbooks success-
fully communicate values basic to a democratic society.
The achievements and accomplishments of American ethnic
and racial groups are beginning to be a regular part of
the programs. The role, accomplishments, and achieve-
ments of Black Americans are treated more adequately
and more fairly than every before; however, there is
still room for improvements. There is some improve-
ment in the presentations of American Indizns and His-
panics; however, presently, their treatment is minimal.
Puerto Ricans and Americans of Asiatic descendent are
almost totally ignored. Generally, there is more con-
cern about various immigrant groups and minorities than

+in previous textbooks. The role of women is generally

adequately treated, and an effort is made to avoid sex
stereotyping. The aged and the handicapped are usually
ignored. There is little mention in the textbooks about
consumerism and consumers.

Most United States history t?;xbooks are interdisciplinary,
concept-oriented, and emphasize the inquiry processes. At
the same time, the organization of the ontent is general-
ly traditionally and chronologically developed. There is
evidence that the publishers are aware and concerned about
the social and intellectual growth and development of
learners. There is a noticeable effort to make United
States history interesting, relevant, and about people.

The textbooks are written in an interesting style, have
shorter chapters and units, and contain information about
people and events which interest the learnmers. Interesting
personalities and events and short, concise thought pro-
voking primary sources are highlighted. There 1s greater
use of selected and pertinent primary sources throughout
the textbooks.
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The quality of the questions have definitely improved,
They are generally open-ended, divergent type of .
questions which should stimulate interest and discussion.
The authors of textbooks try to help students develop
aceurate time concepts by providing good time lines at
the beginming of chapters and wnits. In most cases,

the textbooks present pertinent, persistent confro-
versial issues and problems with objectivity and balance.

There is concern, in certain history programs, for the
slow learners. Teacher techniques are listed and many
learning activities suggested for thum. ‘

Excellent illustrations, repraductions, pictures, car-
toons, maps, graphs, photographs, etc., are appropriately
selected and used to a great dégree in most of the his-
tory textbooks. Generally, they are an integral part

of the content. ' *

A great variety of teaching/learning activities are sug-
gested for the students--both individual. work and group

- work type activities. Sgme of the activities to develop

skills are very good.

The teachers's editions are very helpful in providing
direction and suggestions for additional, enriching
activities. They attempt to nelp the teacher with the
‘Why'' component of teaching. Very few of the teacher's
editions, though, provide backgroumd content information
for the teacher.

Recommendations: 1. Concept-oriented programs should
stress in-depth investigation ot
1ssues and problems.

.. HWistorical concepts :from .tk
disciplines, too) <hould e
presented which relate ta the
learners' interests, needs, il
intellectual capabil:ta-..

oontroverstal 1sses wtwepll e
treated chrvectivel, St
and openlyv.
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Recommndations: (cont tnued) v

1

1. {ontroversial issues should be
presented in such a way, "a - :
nodel', so that learners will be z
encouraged to investigate other
problems in a systematic, sequen-
tiai way. - :

The vocabulary should be less dif-
ficult and the definitions in the
glossary more readable and more
functional.

0. Because of the quantity of data in
some programs, the teacher must be
careful as to what te use and what
to omir.

[923

The problem and concerns of the
aged ard the handicapped should be
inc ludend.

8. More explicit attention should be
given to Mexican-Americans, Puerto
Ricans, and the American Indians.
Their role in shaping United States
history should be emphasized as well
as their contemporary accomplishments
achievements, and problems in sccuring

equity 1n society. ‘
s ihe rtole of Black Americans ~hoWd b

more hroadly presented with <insytivity
sl insaght as they oy 1 achieve
CUETY i osaciety.

S More oawern and atteat,on cheuls
Neoaven o the noobleme ot rhye
SONC e

U es ased an che textivvik Shunne

he {curented acouratels amd clearls

rorree ctadents oand oceycher s



Recommendations: (continued)

12. Teacher's guides should provide
background content information
for teachers.

13. The publishers should continue

-to provide very good pictures,
reproductions, maps, charts,
cartoons, etc.

~to upgrade the quality of questions.

-to provide a variety of teaching/
learning activities.

-to provide aid to help students

understand the time concept. '

-17%=
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Reviewer 8-=C

American Histoxry for Today Ginn and Company 1979

The aim of American History for Today, as the author
expresses it in the preface, is to tell the story of all
the people of the United States (underlining by author).
The reviewer, therefore, has been concerned with how
well the author succeeded in this objective, within the
framework of established scholarship.

From a scholarly point of view, the first three
units are probably the weakest, There is some lack of
objectivity and balance in treating the contributions of
the Puritans, with too.much emphasis on the negative.

No distinction is made between the Church of England

and the Protestant churches. In general, the handling
of Colonial religion is weak, in relating religion to
society. Contrasts between the British and the French
and Spanish colonies would have been useful. The treat—
ment of Americam Indians and their culture is inadequate.

Units four and five, dealing with the American
Revolution and the launching of a new nation are in
general satisfactory, as is unit six dealing with the
United States before the war of 1812. Unit seven leaves
much to be desired. Material on the aqquisition of East
and West Florida and on the contents and causation of
the Monroe Doctrine are grossly oversimpiified. 1In the
history of the pre-~Civil War frontier, (Unit Nine)
there is too much emphasis on the diplomacy of expansion
at the expense of generalizations on the influence of
the frontier on national issues and the national character,
and the story of the Methodists and Baptists on frontier
religion. :

The Civil War period and the reconstruction period
(Units Ten and Eleven) are quite satisfactory. So is the
post war period, in the chapters dealing with the frontier
and industrialization. However, the book's description
of the terms of the Wheeler-Howard Act, in regard to the
Indian, is not a true one. Unit Fourteen, on the urban
frontier, is handled well. Unit Fifteen on reform
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mevements is, in general,'also handled well,

Part Four (Units Eighteen and Twenty) deals with the
United States in the post war period. The units are, in
general well balanced. ¥Writing contemporary history or
near contemporary history ig difficult. This reviewer
would be inclined to challenge some of the author's
emphases, partioularly on . women's rights, but realizes
that in the long run the judgments of the author may be
as valid as those of tke reviewer.

The appendix ineludes a copy of the Declaration of
Independence, an annotated copy of the Constitution, and
some reference maps to supplement those in the body of
the text. The pictures and maps in the text itself are,
for the most part, attractive and well chosgen,

A major objective of the book was to include the
contributions of Negroes, Indians, Orientals, and Jews,
Those of women, as a class, was another objective., The
evaluation is carried out both in the narrative and in
gseparate essays within the chapters. Some of the essays -
lack balance. For exsmple, & one vage egsay deals with
the planning of Washington, D.C. The assay deals solely
with the black surveyor, Benjamin Banneker; the architect
and planner, L'Enfant, is not mentioned. '

As a whole, the book is uneven, Its major flaws
are weaknesses in handliag non-Catholic religious groups;
depiction of 1life on the frontier; and some re-evaluation
of the role of non- Negro minorities.
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America: Its People and Values Harcourt/Brace Janovich 1979

This book it divided into two parts, the dividing
line being the filling in of the frontier in the trans-
Mississippi West after theECivil War, rather than the more
conventional division of pre and post Civil War and re-
construction, The division is a logical one, and is a
constructive innovation for two semester courses. Part
one is entitled "Making a New Nation" and part two,
"Building a Great Nation".

The book is writton in a clear and thoroughly pro fes-
sional style. Pronounciadtion guides are provided for
foreign names and some technical terms. Student interest
is maintained by a good interesting narrative and an ex-
cellent organi2ation. Student exereises at the end of
each chapter are well designed to interest the student,
and at the same time help him generalize on the lessons
taught in the chapter,

One unique feature of the book is the use of devices

to teach ,the students to think and make judgmento in the

g . way that historians do. Inquiry sections deal with such

. things as identifying historical problems, forming hypoth-

eses, use of primary and secondary sources, using of maps
ag evidence, and on down to making generalizations and

. communicating. This is a highly valuable secotion, giving
the student some knowledge of the historical method.

This toxt is designed to present the hiatory cof all
peoples in America, and present honestly and accurately
America's past. Matters stressed are the cultural and
racial pluralism of the American people, and the develop-
ment of an American society. This is presented in the
firat part; part two presentas the background of the
growth of the United States as an industrial, urban
society. There is a great deal of stress on American
values, and a careful effort to get student involvemen..
Chapters are divided into several sections ot 1500 to
2000 words each, organized around a gpecific, well
detincd topic. 1t is well designed fir teaching.
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The student's manual has good bibliographies for
both students and teachors. Copies of important docu-
ments, including the Constitution and Declaration of
Independence, are to be found in the text. The maps are

"well chogen and supplement the text well,

The handling of minorities hiatorically is well done
with a good balance between the work of minorities as
pressureé groups to achieve their aims, and the work of
courts and congressional legislation to help them,

There is a good balance among Indians, blacks, and
Chicanos ‘in the later chapters.

In summary, this seems to be an outstanding book,

from the standpoint of narrative completeness, scholarship
and adaptability to classrocm use, '
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We the People D.C. Heath and Company 1977

Although this book is listed in its subtitle as "A
History of the United States", it has only a distant
relationship to history. It is rather a mish-mash of
various social sciences called into service to tell the
stoxy of the American people.

Rather than a narrative, each part begins with a
story 700 to 800 words long on some dramatic incident in
American higstroy. The stories are just that; they include
imaginary conversations, speculations by the authors on
what the individuals involved might have thought, and
over-simplified explanations of the significance of the
episodes. These stories are followed by a series of
queotions with brief (80 word) answers. At the end of
eaoh chapter are a series of questions and exercises.
The approach is episodic, like a television soap series,
and the student will obtain no idea of the sweep of
American history.

The authors explain the reason for this radically
different approach from the .conventional historical text.
They feel that student interest will be stirred by the
introduction of each section by a dramatic incident,
event, or decision. Readability is-designed for students
of both low reading levels and those of higher ones,

The authors claim that the content, "though necessarily
selective", is representative of the mainstream of
American history. The explanation may be satisfactory to
the educational psychologist, but hardly to the historian.

The book is extremely weak on causation, telling
what happened, but not why it happened. Examples would
include such matters as mention of the change of attitude
of the Spanish toward the Indians, but not the role of
the Dominicans in bringing it about. There are large
omissions; no mention in the chapter dealing with Andrew
Jackson as President of the formation of the Democratic
Party, his views toward the Bank of the United States, or
his views on union. There is no mention of the formation
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of the‘Republicen Party, only a general mention (in one
sentene€) of the Compromise of 1850 and the Missouri
Compromise; no explanation of the reasons for the failures °
of the Knights of Labor; no mention of Presgidents Harding,
Coolidge oxr Hoover; and the like. A complete listing of
omissions, faulty interpretations and errors would take

many pages to cover.

Finally the level of reading is extremely low, as
compared with most of the other books reviewed. The
exercises also seem to this reviewer to be on an extremely

- 8implified level,

In short, there is very little &good that can be said
for this text.” The approach is radically different from
any of the other hooks reviewed. It is so badly chopped
up that it cannot bte read as a narrative, and it does
not present an aocurate and complete account of American
history. ’ N
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?he American Way Holt, Rinehart and Winston 1979

- The book is built around six major themes in American
bistory, each represented by a unit., These are: first,
variety and shared ¥alues; second, representation; third,
expansion and individualisms fourth, majority rule and
minority rights; fifth, bigness; sixth, trying to preserve
and protect. The arrangement is chronological, with each
of the themes represented in turn, in two to eight chap= /
ters each,; beginning with the culture of the Native
Rkericans and ending with environmental.goncerns in the
Carter administration. : '

Unit one, eight chapters carrying the story down to
1787, {s fairly well done. There Are some factual
eITors,’ and some unclear definitions; the definition of
the Spanish encomienda (page 52) is not completely
acourate, the map of French possessions (page 72) is not
precise, and the account of French trade relationship
with Indians (page 69) could be tightened up. Generally
speaking, however, this unit is accurate from & historical
point of view. Unit two, dealing with the country from
1787 to 1836, deals with the early national period; the
formation .of a party system, the War of 1812, ‘and the
rise of Jacksonian democracy. An annotated copy of the
Constitution is included. John Marshall's landmark
decisions are adequately explained. Causes of the War of
1812 are not covered adequately in national and world
perspective, but aside from this the unit is well handled.
"Unit three deals with nationalism and expansion to 1850
and the development of sectionalism. The development of
sectionalism is well handled. In the section on ter-
ITitorial expansion, the Texas revolution is well handled,
but Oregon is given an inacourate treatment (page 368).
In general, however, iasues and points of viaew are well
handled. Unit four, dealing with the period from 1850
to 1876, handles the issues of the dissolution of the

Union, the Civil War and Reconstruction briefly but
adequately.

Unit five deals with the changes in the nation from
1850 to 1900 in regard to industry, agriculture, settling
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of the frontier and overseas expansion. The section on
settlement of the West would have beén improved by re-
lating more clearly the role of public langd pelicy to
transportation, and agriculture, settlement, and edvcation.
The matters are mentioned, but not brought into focug,
The rise -of big business, the growth of citieg, and im-
migration are handled well, The sectiocn on expansion is
adequately handled, though the backgréund of the Spanish
American War could be improved. Unit -~ix, the history of

. the United Siates from 1900 to the present, has the longs

est time span of any unit in the book and could probably
profitably be divided into two units, with the break
about 1945. The narrative is somewhat condenyed, and
hence distorted. The section on the Republican Roosevelt
and conservation, for example, would have baen improved
with background on his g;edecessdbs and gupportars.

In general, the book is well organized and, with the
exceptions noted, satisfactory from a scholarly standpoint.
Questions and aids to the students are well chosen and
unobtrusive. The writing style is adequate but not "
distinguished. The teacher's edition has a good brief

'selective bibliography of books for the teacher's reference,

ard a listing of films. Glossary includes a listing of :
technical terms, a listing of the Presidents, and of womén
in America. These will be usgeful. -

.
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. This is America's\Story Houghton Mifflin 1978

This book covers American history from Buropean
colonization to the present. It ig divided into ten
units of two, to four chapters each, edch one covering
a chronological period, and a major topic theme, Unlike
some of the texts examined, it has nothing on native
American life before the coming of the white man, or on
the relationship of anthropology to history. On the
other hand, the book does give comparative studies on
the achievement of independence of lLatin American coun-
tries, especially Mexico, and on changing imperial ties
of Canada with Great Britain. Thesefféqu interesting
contrasts to the experience of the United‘States.

In many ways the book is attractive. It-has
excellent line drawings, especially valuable in explaine-
ing technology such as the use of the astrolabe (page 1l1),
sectional views of the tariff (page 270), or operation
of the cotton gin (page 288). Photographs are well chosen
and attractively presented. The maps are clearly printed,
and annotations on them admirably supplement the text.

The reference section includes basic documerits and a
brief but well selected and up to date bibliography.
‘fThe writing style is clear, though possibly written at
an unnessarily simple level. The pre chapter analyses
of each unit, also seem over simplified.

The text itself, however, leaves something to be
desired in both organization and contents Handling of
Native Americ¢an culture in relation with whites is very
poor, both ih the units on colonial life and in the post
Civil War peniod. For example, on page 436 the statement
is made that the regervation system began in 1870. Brief
gsections on Indian life, pages 57 and 455, seem per-
functory. Handling of colonial religion is alse weak
in Unit two. On the other hand, the charts (Pages 13C,
146) on the structure of colorial government and on
colonial grievances are excellent, as are those dealing
with the constitution. .

T

s | 193



The units dealing with pre Civil War history are in
general woll done. Territorial expansion is handled as

8 separate chapter, an innovation that seems desirable

from a teaching point of view, particularly when accom-
panied by excellent maps and charts. The chapter on 'the
Civil War and reconmstruction is inadequate, particularly
that on reconstruction where the imsues are not presented
in & clear fashion (pages 414~17). Theé significance of
the Presidential election of 1876 is not clarified.

Units seven to ten, dealing with the post Civil War
period, could be reorganized to advantage. In these

,chapters there is a shift from chronological organization

to a topical one in regard to labor, farming, industry,
and conduct of foreign affairs. Summarizing ferming
from the 1880's to the present takes farming 6ut of its
connection with political and administrative history,

.in connection with the Populiast Party and.the New Deal. .. . T

Similar comments could be mede in regard 