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INTRODUCTION

\ ‘ - va

Use Of The burrlculum ) ‘ ,

‘The SSS€Q Cumculum Guide (SSSQ/CG) is designed to be used by classroom teachers
or rehabilitation trainers who have the responsibility of instructing prevocational and inde-

pendent living skills. lmplementatlon of the curriculum training program follows administra- -

tion of the Street Survival Skills Questionnaire (SSSQ) (Linkenhoker and McCarron, 1980).

Curriculum activities should be organizea according to the mdsvidual s |dentmed deflcut areas. .

presented Qn the master planning chart of the SSSQ. .
The curriculum guide was developed to proyide ideas about proceduras and activities for

teaching skills evaluated by eachritem on the SSSQ. itis a systematic method for the instructor -
to use as d guide for presenting information to developmentglly disabled mdividuals iran

understandablerand effective inanner. The strategies and activities suggested should be
viewed as basic, fundamental methods for teaching the speclﬂc items. Additions to and

variations from the suggostions of the guide are contingent ¢." - . :he ifatructor’s perception .

of-the cognitive and sensorimotor skills af the individual as well as anye ironmental factors
encountered. Therefore, the person's capabilitieaor disabilities may require the mstructor to
make necessary changes in the way the guide is used. o

In addition to teaching the specific test items, the curriculUm is dosigned to enhance
related cognitive and sensorimotor abilities and skills. For example, on item 3-13, identifica-
tion and use of a hammer are the specific objectives--Subssgquent related skills enhanced by
the curriculum strategies and £ctivities on.this item include discrimination of size, type of

- hammer,-and size of material: focused attention and direction-following; muscle strer:gth;

bi-manual dexterity skills; visual-motor intergration: and visuai-spatial analysis. It should be
noted that while somé items require only cognmvo abilities, others rpqure both cognitive as
well as sensorimoterfﬂpls "

The first administration of the SSSQ yields initial information about performance levels of
the individual. This administrationis considered to be a pretest providing baseline data about
functional skills needed to prepare &n individualized prograii plan. Then, for a designated

time period, the SSSQ Curriculum Guide provides the basis for this program. Suggested

performance. cﬂtem for competency on each: curriculum item are provided within the guide.
After a designated time period, usually four to nine months, subsaquent administration of the
SSSQ will yield information about the effectiveness of the training procedurea. At the same

time, this “‘post test” information can provide additional data for future individualuzed program.

planning.

*  Future considerations tor use of the SSSQ/CG include dovolopmont of specific training

‘which corresponds with particular nouropoychological and adaptive behavior profiles. indi-
vidualized strengths and weaknesses in information processing and functional skills are
identified by the McCarron-Dial Work Evaluation System. These corresponding factors are:
(1) Verbal-Cognitive Skiils, (2) Sensory Skills, (3) Motor Abilities, (4) Emotional Factors, and
(5) Integration-Coping Skills. By utilizing information from the SSSQ profile and considering
its relationship with the MDES evaluation factors, a comprehensive view of the individual can
bedetermined to develop an appropriate educational/rehabilitation program and to serve as a
guude in formulating individual’ §trategues of training.

Development of the SSSQ Curriculum Guide followed a muitidiscipliriary approach.

Utilizing the expertise of individuals with batkgrounds that include research, education,-

rehabilitation, psychology and years of experience with mentally and physncplly handicapped
individuals, a unique and comprehensive curriculum guide for this popuidtion has been
achieved.

-
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Of major concern to rehabilitation and education practitioners is a need to relate evalua-
tion procedures and results to a structured training program. The evaluation/training proce-
dure 18 designed to consider individual physical and mental disabling conditions.

~
A

Description of SSSQ Areas

1. Basic Concepts '

The Basic Concepts section evaluates skills essential for an individual to follow everyday
instructions and handle daily environmental declslons effectively. These skills include match-
ing, which entails color identification and hue discrimination; directionality, such as up and
down, left and right; and comparatlve-spatlal relationships which are concepts such as haif,
\smaller or middie. . :

2. Functional Signs e
The Functional Signs section evaluates a person's abilities to transiate symbolic and
written environmental signs into meaningful jnformation. This section is divided into two

parts. The first portion, symbetjc signs, includes symbols for communication such as no .

smoking and where to locate a telephone. The second part contains reading signs such as a
~"no trespassing” sign and where to find thie cashier in a large store.

3. Tools . .

The Tools area yields information about an individual's knowledge of ldentmcatlon and
use of specific tools. As this is a fundamental skill area necessary for prevocationa! and
vocational functioning, there are four sections to this area: Tool identification determines

'one’s ability to identify certain tools. Tool use evaluates ability to determine which tool isused

to perform a specific job. Pairs of tools provide information concerning the individual's
knowiedge about combinations of tools and how they are used. Finally, Metal tools indicates
‘knowledge of the use of specmc tools used to work with metal. _ ':g
4. Domastic Menagement

Domestic Management items assess the individual’ sexperience and familiarity wnth mate-

rials, implements and opetations in independent living situations. The first section of items

evaluates the individual's knowledge of prepai ation and storage of food The second assesses

abilities to determine clothing sizes. The third part identifies familiar ity and use of household
~cleaning agents, and the final portion of items provides information about knowledge and
~correct operation of an automatic washer and dryer. .
5, Heellh First Aid and Safety ot
This section is divided into the three portlons identified in the title. The Health items
evaluate a person's abilities to know and to follow good heaith practices such as use of soap
to bathe and changing one's socks daily. The First Aic part assesses information about proper
first aid procedures and simpie medical information. These items include how to treat a burn
as well as the gilllty to read a prestription. The Safety items provide information about the
ability to distifiguish between safe and unsafe conditions such as wearinga light-colored shirt
0utslde at night and ensuring that hair sprayis kept away from a flre

6. Public Serwces

This pemcular area assess'the individual's capacnty to ldentlly and to use public services
available in the community. The three sections of Public Services include recognition of
resources, knowledge of transactions involving a paycheck, and use of the telephone. Recog-

nition of resources includes items such as identificstion of a public bus and whatitemscanbe
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found in a post office or library. The paycheck items inciude identification of a paycheck and
the proper way to write out a personal check. Telaphone items incfude knowing whom to
contact for assistance and looking up phone numbers in the ditectory.

7. Time '

Theitems in the Time section are designed to determine the individual's ability totell time
and to understand time information as it relates to his functioning in the community. Clock
time iteins asseas knowledge of a ciock Yace and how the hands show the time. The digitai time
items help evaluate the person's abilities to tell time by use of digital numbers only. The third

“portion provides data about conceptualization of elapsed time for time activities. The last part
assesses knowledge of calendar time. . v

i

8. Money -

Skills that relate to monoy are assessed by this series of utems The flrst elght items require
the individuai to identify various coins and currency. The next section of items evaluates the
individual's ability to formulate equivalence.of cofnand currency amounts. The last portion of
items assesses knowledge of monetary va[ye and the ability to make monetary transactions.

. | N
9. Measuremants

Thethred sections of items in thus area are dnugncd to determine the individual's abilities
to understand and to use temperature measurement, liquid-volume measurement. and linear
measurement. The temperature portion includes items that require knowledge of appropriate

. temperatures for such things as focd storage in a refrigerator and comfortable temperaturein |
~a room. Liquid volurne items evaluate an understanding of 1’1its of measurements such as
~ one-half cup, one-third cup, dnd one full cup. The |ast portion; linear measurenient, requires

use of a ruler to measure units such 4s one-half ingh and three-fourths inch as well as making
compansons of length and the use of that mformmon to make’ onvnronmomal docisions

Omnnkﬁlm ot Curriculum Guides

The tormat for the Curriculum Guides includes:

I.  Obijective:
This first section of the guide is a statement of a specific objective indicating the concept
- or skill to-be taught. For example: »

Objective: | Student will learn to identify colors.
h -
1. Materials:

This step in the curriculum format specifies the materials needed sO that the mstructor
may prepare the materials prior to training. For example:

Materials: colored pieces of paper _ box.of crayons

colored pegs magazines
colored beads 10 boxes

). Suggested Performance Criteria:
The recommended performance criteria specify when the objective has been learned. It
signifies to the instructor that the individual has satlsfactoruly mastered the concept or
skills desngnated For example:

.
L
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Suggested Performance Criteria: Student will identify colors when requested to. dis-
criminate between objects in terms of colors 5 ou} of 5 times on 5 consecutive days.
(The suggested performance criteria may vary when a continuous demonatration of —
performance is not feasible. For 8xample, the use of a can opener may be demonstrated
; o ‘ " once a day for 5§ days,) : . » ‘
V. Teacher Strategies ~' " ‘ :
The teacher strategy is intended to provide a listing of sequential steps necessary to
complete the objectives. The strategy usually includes an introduction to the concept or
skill, instruction demonstration, student imitation of the activity, repetition of variety of
activities to reinforce and help genéralize learning, and a review of the specific SSSQ
item objective. A review of safety rules, when applicuble, has aiso been included in the
teacher strategy. However, the strategies miay vary according to the type of objective
/ taught. ‘ . - : N '

-

V. Specific Student Activities ' o
This stéep provides additional activities that may be used to compiemant the teacher
strategies. The intended purpose is to strengthen internalization and to facilitate long-
term retention of the skill. These activities tend to be more creative and heip generalize

~ learning concepts needed for independent living. For example:

‘Specific ‘Place a series of objects or pictures on the table in a vertical line. .
Student Have student designate (name) top and bottom item. .
Activities: | Have student draw pictures illustrating top and bottom. -

1

Section 3. Tools, has an additional step entitied “Cognitive and Sensorimotor Process
Strategy Training.” The intent is to provide an identification of the foremost cognitive and
sensorimotor processes required tn perform the task. This section is particularly useful for
handicapped individuals whose cognitive and sensorimotor functioning are ingufficient to
-perforin the task without accommodation or specific remediation-training. .

I a disabling condition inhibits learning the objective by using the recommended teacher
strategy. the identification and accommodation for deficient neuropsychological processes
result in alternative.instructional procedures. Therefore, the SSSQ item objective. i.e. "Use of
the Hand Saw" is supplemented by an objective to develop direction following skills. muscle
strength and eye-hand coordination. The materials and teacher strategies are modified to
teach cognitive and sensorimotor processes essential to accomplish the task. For example. an
individual strength would benefit from the attentive instructional procedures. '

wa
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LITERATURE REVIEW ~

] ' Development of educational programs or curriculum in a specific area such as prevoca-
tional skills is a difficult, time-consuming endeavor for which most teachers are not trained.
The following literature review, dispusses curriculum materials and curriculum guides avail-
abie for training programs. The curriculum usually includes material that is academic, social,
vocational, communicative, motor,"ahd personal in nature (Smith, et. al., 1978). While the
curriculum can be designed or developed based on identified deficits, most curricula are not
contingent upon an evaluation component. S ' , f
It is impprtant for the curriculum to refiect the social environment that the handicapped
will be living in and relating to. “An optimal curriculum is probably best built on the learner,
soclety, and knowledge as sources, with fine tuning for individualized settings -and pupil
characteristics” (Smith, et. al., 1978). Since handicapped individuals have diverse and often
* multiple disabling conditions, the curriculum should be designed to accommodate unique
developmentai traits. . o .
The content of the majority of curricula reviewed covered specific subject areas such as
domestic management, heaith, first aid, safety, pubiic services. time, money, measirement.
basic concepts, functional signs, and tools. These curricuia might be appropriate for develop- -
ing specific skills in handicapped persons. Sequencing of the curriculum materials at appro-
priate levels of difficuity, with modifications or accommodations for different handicapping ~
conditions, would facilitate training programs. The development ofthe training program is the
responsibility of the classroom teacher. Co : :
A nationwide survey conducted by NARC found curricutum guides to be lacking in
" certain specific areas. These resuits clearly indicated that a great majority of the guides were
developed for use with mildly and moderately retarded students. ‘This;bom adefinite problem |
for those severely and profoundly retarded persons who have recently been included in i
expanded public school services. Another major finding was that even though the guides ‘
appeared similarin content, a vast majority of the guides did not reflect a current trend written ‘ |
|

in behavioral terms. They aiso lacked any clear definition in terms qf learping theory (Payne.

- et. al., 1977). 4 .
As stated inthe NARC Policy Statements on the Education of MAntalIy Retarded Children

(1971): : P

Curriculs for mentally retarded students should be designed with the intention of
providing an individualized educational experience for all retarded persons. A test of
curricular adequacy for any level of retardation is that the educational plan should
aliow students to : (1).increase the complexity of their behavior: (2) increase personal
control over their environment;-and (3).attain behavioral characteristics which are

. culturally designated as normal. Classroom activities ard teaching materiais should be
relevant to the chronological or sociai age of the child. Curricula should.be geared
toward the practical aspects of daily living and effective integration into the commu-
nity. Obviously. an early emphasis upon vocational skill is essential. Curnicula should
also stress the effective use of leisure time via generic community recreanonal and
social outiets, (p. 3) ‘
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Content of curriculum has primarily been based upon subjective assumptions of curricu-
jum writers about the skills needed for independent living (Adams. 1977). According to
Kokaska (1968) and Brolin (1976), a high percentage of handicapped persons are not ade-
quately prepared for independent living. By investigating and determining specific skills
needed for independent living and by sequentiaily organizing a curriculum incluaing those
skills. a handicapped person could achievs skills needed to prepare for aduit living (Adams,
1977).




Another prbblem in the use of these specific curriculum matenals for programming is that
they lack an assessment of an individual's progress in training. As aresult, avaluation of the
qqdividuaj‘s progress is left up to the teacher. - : '

Another problem with most curricula reviewed is the specificity of the group of handi-
capped for whom they are designed. The Training Procedure Manual: Basic Skills for the
Mentally Retarded was developed for the profoundly retarded and wouid be ditficuit to adapt
to the higher functioning mentaily retarded or handicapped. Other curricula were developed
for the orthopedicaily handigapped and the EMR individual and would be equally difficult to
adapt for other handicapping conditions.

In reviewing the literatyre through ERIC, Exceptional Child. and Special Edycation
abstracts pertaining to total curricula for prevocational programs for the handicapped. the
foliowing were extensively reviewed: '

Training Procedure Manual: Basic Skills for the Mentally Retarded

This curriculum, developed by Judy Deerman at the Beaumont State Center for Human
Development for the Basic Skills Program in 1972, was developed to assist parents, teachers,
and lay staff in training the mentally retarded. Included in the curriculum guide are checklists
to determine strengths and weaknesses of the child, basic objectives for training self-help
skills. and suggested activities to further the child's development (Deerman, 1972).

It is noted that the Training Procedure Manual lacks comprehensiveness in its objectives
as it covers only a specific group of self-heip skills. The guide is to be used to develop
programs for severely and profoundly retarded chiidren and would be difficult to adapt to

A v_aripd‘q levels and types of handicapped persons. . -.

Proiotit Fundamental Industrigl Training (FIT)
Project FIT was developed by Eiaine Adams in 1977. This program is a curriculum guide
for oshbli:hing a vocational training system. inciuded in Project FIT are evajuation and
quoagbnnlirnto aid the teacher or trainer in developing an appropriate individual vocational
program. These are examples of curricuia snd a student evaiuation handbook.

This program is specific for vocational training and job placement of high school EMR

studenty. This curriculum would be difficult to adapt to the needs of the lower functioning

handicapped persons.
Vocational Training for Mentally Rotcrd&!-Adﬂlts-A Behavior Analytic Approach

. The Vocational Training for Mentally Retarded Adults was designed by Frank R. Rusch:n
1980. These are program forms developed to aid the trainer oriteacher in designing a behav-
ioral vocational training program. The text accompanies the forins and gives descriptions and
uses of the program forms, A L

The goals and objectives for individual training are determined by members of a place-

' ment committee and are then piugged into the program using the appropriate forms. The

behaviors covered in this program are not comprehensive. They cover specific behaviors of
vocational training. that could be incorporated. in a global pre-vocational and vocational
program for mentally retarded persons. Appropriate goals and objectives are subjecitvely
determined for each individual based on the judgment of the placement commuttee.

independent Living Behavior Checklist :

This checklist and curriculum were deveioped by Richard T. Walls. Thomas Zane. and
John E. Thvedt (1969). The program ccntains a checklist covering mobility skills, self-care
skilis. home maintenance and safety skills, food skills. social and communication skills, and
functional academic skills. The ifems on the checklist are determined by a rater’s judgment ot
whether the person being assessed “can” or “cannot” accompiish a given skili (Walls. Zane. &

6
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Thvedt, 1979). For each of tho itams on the checklist, written igoals and objectives with
condition of the objective, behavior involved in accomplishing the objective, and the standard
for rccomplishmont are in & manual and can be used by the teacher with no additionai
program de. Jlopment.

CADETS Curriculum Gu:do

CADETS was developed by the State of Doiawaro asaprojectof ESEA Title Ill. CADETS is
designed for the orthopedically handicapped infant 10 to 16 months of age. This curriculum
guide includes a profile that is completed by a rater's chservation of the mfant givirig an
overview to aid in program planning (CADETS, 1975). *

The contents of CADETS iu very spocmc and wou!d be dmucult to adapt to other handi- )

A
Exceptional Tnchmg A Mulitmedia Training Packago
The Multimedia Training Package was designed by O. R. White and Norrig G. Harmg and
was developed to apsist educators with program planning for mentaily retarded individuals.
, Included are steps in the process of teaching:  goal setting, objectiva setting and sequencing,
' analyzing the results of asséssment. developing a pian, implementing the plan, collecting
i progress information, charting progress, znd changing the plan (White and Haring, 1976).
t Thoro are no umsmonu scales, checklists, or curriculum in this plcknge»l, _ :

A Data Based Clusroom lor the Modomoly and Severely Hnnd:cappod

This c.nmculum model was developed-for moderately and severely handicapped young
children. The. curriculum includes sequenced materials and task analysis for the roqrned
behavior. it has no upper or lower limits (Fredericks. ot. al,, 1978).

A Data Based Classroom was deveiopsd by input from more than 200 toachers of
moderately and severely handicapped children. Pretesting, using the terminal ob’ectivos a8
the assessment tool, determines piacement in this curriculum. Post-testing to determine
progress is donein the same mnnnef The tester's judgment is required to donrrmn%o accomp--
lishment or lack of lccompllshment of a terminal goal. This curriculum is not comprehensive
and  would need additional cumcu!um materials to meet the needs of a prc-vocatuonal :

rogram. { '

Of the above reviewed curricula, The Independent Living Behavior Chacklitt included a
checklist to evaluate an individual's weaknesses and needs in six diﬂoront areas. gwmq amore
comprehenswe assesament of an individual. This curriculum is the only one 'tound in this
review that could be implemented by ;-8 teacher without additional curriculum materials.

One problem with this curriculum, as with the other curricula, is the subjectivity of the
checklist used to assess the skills of the Nandicapped person. An individual who is unable to
accomplish a skill, i.e., handwashmg is not further assessed to determine underlying causes.
The individual could have a tactile discrimination deficit unable to distinguish water tempera-
ture and therefore remediation procedures are required. The checklists only determine “can”
or "cannot"’ information about behaviors.

While the aforementional curricula reviewed may serve as guides to the development of
training programs, the actual teachmg strategy remamsfto be developed by the educators or
trainers. : i

The curnculum entitiedw ctivities of Daily Living Curriculum for Handicapped Adults was
developed by ‘Magic Valiey Rehabilitation services. Inc.: it has been designed to provide -
relevant skills for independent living and tor preparation of the individual for employment.
This curriculum includes basic skill areas such as money handling, measurement. time teiling,
reading, cooking, shopping. personal identification. telephone use. knowledge. care of cloth-

. irg, hous:’ecleamng personal grooming and transportgtion skilis. The curriculum can be
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taught by individuals with little or no training. There is no assessment procedure included in
this curriculum program to indicate current functioning skills of the handicapped individual.
However, thig curriculum could be implemented by the trainer without additional materials or
program development. i , I

}
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SUMMARY

The SSSQ was specitically designed for use with wide-range handicapping conditions.
The training strategies can be accommmodated to meet the needs of multiply handicapped

adolescents and aduits. The procedurss recommended are.déesigned tc be readily available .
__for use with new teachers and can be easily implemented into existing programs. A
The assessment format allows for A objective dsterminationof the-individual's bassline

know!edge of indepondent living skills and allows a standardized method for monitoring thy
individual's learring prc.gress. The curriculum guides provide a réasonably comp:shensive
program for training skills essential for community living and mability..The SSSQ has an
important interpretive use in determining the appropriate initial program placement of a
developmentaily disabled person, However, program plac‘omont_fis lccomplishodby a careful
review of medical, social and educational information as weil as a review of the test data and
environmentai support factors. . o s ; |
An appropriate training program for community living'skills would include three essential
components 1) curriculum contsnt, 2) detailed assessmant of the individ ual's functional skills

" and 3) the application of lestning principles. The interaction ot ihese three components

resuits in effective traihing strategies for handicapped persons. The following diagram depicts

“the model for the strategies recommended irthe SS5Q curriculum guides. ~

1o
s

The model for st}ategic iraining of independent living skills for the dovelopméntally disabled
has three major components: Content. Functional skills and Learning Principles.

Contents
1. Identty the speciiic tcain-

using the §SSQ.

2. Development of curniculum
‘tor traning ‘program and
monitoning effectiveness of
the iraining strategQies with

“the SSSQ. o

1ng Nesds Dy sssessment | -

Functionat Skills
1. Datermint 1individual’s rela-

tive strengths . d_needs of

neuroMmuscular functions,
sensory integrations skills,
communication. visual and
auditory memory skilis.

' Principias

Skillful apphcation of principies |

of learning iheory: contiguity.
reintegration. amount and kind
of practice. reinforcement and
fesoback.

’
-

3
\ .
\\ Training Strateqiss

A systematic format to cavise
strategy 10 teach :ngependent
living skills to developmentally

I adisapled inciviauals.
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CIEM1  MATCHAND NAME PRIMARY COLORS . -
Objective: Student will learn to identify colors. , v
tMatertala: _{tems in room - ' , Colored beads , - .. Scraps ol paper, material
" Colored pieces of paper - Box of crayons ‘ 10Boxes
Colored pegs - = : Sears catalog or magazines " Obijects of different colors

~ Suggeeted Performance Criteria: ,Student will identify colors when requested and discriminate between oblecte in terms of colors S out of 5 . -.
- times on 5 coneecutive days. | : | | /

Taacher SIrateglee

1. Introduce one color at atime and lét the emphasis for the day be on that color. For example wear yellow clothes, sit in a yellow chair.
tdenttty the color. ‘

2. Hold up a piece of colored paper and dlrect anyone who is wearing eomethtng of that color to stand and identify the color.
3. Hold up a colo card and direct student to find something in the room the same color and identily the color.

4. Give student a bag of colored pegs for pegboard Have him sort them into piles of-one color and identify the color

5, Give student a bag of colored beads. Have him string beads of only one color and lnentily the color.

6. Givestudent eight pieces of colored construction paper (red, yellow, biue, orange green, purple, brown, black). Hold up onepiece
(or a card on which paper has bsen mounted). Ask etudent to hold up the same color. identify the color.

7. Using a box of crayons let the student match the colors: with a set of colored blocks, pieces of scrap paper or cloth.

Give the sludent an old Sears catalog or magazine. Have him tear or cut items of a particular color, putttng atl ptctures of that C0o\0r
_into a sack or envelope.

8. Collect odd pieces of ribbon, scraps of cloth, etc. and place in a box. Let the student put all designated color items in a designated
color box until he matches all colors.

10." Have the student match colors using different obtects on paper. Match colored towels. toys, cars, ptctures from magazines, etc.
11. Match difterent colors on 12 dtlferent color pattern cards. y

Specific Student will dtscrtmtnate between objects in terms of colors.
Student- Play a game matching colors. (Playtime 6001) Y
Activilles: Color Train game Ed-1908 Playtime

Colored Rope Lotto M322.5 Playtime
, Match-ups PS.7001 Playtime
L Color Bingo

" Cross the Brook 1D7619 Ideal .
Q Color Dominoes : ‘ : : : , LT/




ITEM 1-2

Objective:

Materials:

v

rmSmdem will learn to identify colors..

$*ATCH AND NAME FRIMARY COLORS

Colored beads
Box of crayons
.Sears catalog or magazines

items in room
Colored pieces of paper
Colored pegs

Scraps of paper, material
10 Boxes K
Objects of different colors

| , . .. .
! ~ Suggested Performance Criterla:  Student will ldenmy colors when requesled and disc riminate belween ob|ecls in terms of colors 5 oul ol 5

times on 5 consecutive days.

Teacher Strategles:

' 1

o ¢ s LN

(or a card on which paper has been mounted). Ask student to hold up the same color. Identify the color. \
7. _ Using a’box of crayons et the student match the colors with a set of colored blocks, pieces of scrap paper. or cloth. L,
Give the student an old Sears catalog or magazine. Have him lear or cutitems of a particular color, pumng all plcl\{m of that color

introduce one color at a time and let the emphasis for lhe day be on that color For example, wear yellow clothes, sit in a yallow chair.
.. Identity the color. ' ‘

Hold up'a piece of colored paper and direct anyono who ls wearlng something of that color to sland and ldenﬂ!y the color

Hold up a color card and direct studesit to find something in the room the same color and ideniify the color.
Give student a bag of colored pegs for pegboard. Have him sort them into plles of one color and identity the color
Give student a bag of colored beads. Have him string beads of only one color and Idamity the color.

|

|

: I

Give student eight pieces of colored construction paper (red, ye!low, biue, orange, green, purplis, brown, black). Hold up one piece - i
I

“into a sack or envelope. ’

9 Collect odd pieces of ribbon, scraps of cloth, etc. and place in a box. Let lhe student put ¢ all | designated color Ilems in a designated
color box untit he matches all colors.

10. Have the-student malch colors using dmerem objects on paper. Match colored towels, loys. cars, pictures frorn magazines, efc. . - !
11. Match different colors on 12 diﬂerenﬁvlqr pattern cards. |

‘ Specific
Student

Activities:

18

A c

~=‘I'.\

Student will discriminate betwedn objects in terms of colors.
Play a game matching colors.’ (Playtime 6001) '
Color Train game Ed-1908 Playtime
Colored Rope Lotto M322.5 Playtime
Match-ups PS 7001 Playtime
Color Bingo
Cross the Brook 107619 Ideal,

19

Color Dominoes

14




ITEM 1-3 MATCH AND NAME PRIMARY CGLORS |
Objective: .| Student will learn to identity colors. '
] - g : -
" Materials: ltems in room - Colored beads T Scraps of paper, material
Colored pieces of paper . = Boxofcrayons , L ~ 10 Boxes ! o
Colored pegs Sears calalog or magazines Objects ot different colors ‘

l'{ -

Suggested Performance Criterla: Student will identity colors whbn requested and discriminate between objects in terms of colors 5 out of 5 _

times on 5 consecutive days. , : -

Teacher Strategles:

Il

- I S N

@® ~N

10.
"

Specific
Student

Activities: Color Train game Ed-1908 Playtime -

20

Introduce one color at a time and let the emphasis forthe day be on that color. For example, wear yallow clothes, sitin a yellow chair.
Identity the color. " ‘ : . : : :

Hold up a piece of colored paper and direct ari'ypne who is wearing something of that color to sland'and identity the color. '
Hold up a color card énd direct student to find s‘qmelhing in the room the sa:iie color and identify the color.

Give student a bag of colored pegs for pegboérd. \Hm him sort them into piles of one color arid qumlw the color.

Give student a bag of colored beads. Have him olrln}-,boad_a of only one color and identify the color. |

Give student eight pieces of colored construction papbf (red, yellow, blue, orange, green, purple, Brown, lLack). Hold uponepiece
(or a card on which paper has been mounted). Ask studen( to hold up the sar . color. {dentify the colonﬂ[ ey

Using a box of crayons let the student match the colors with a set of colqgred blocks, pieces of scrap paibor or cloth.

Givethe student an old Sears catalog or magazine. Have him tear or cut items of a particular color, putting all pictures of that color
into a sack or envelope. : oo : , . )

Collect odd pieces of ribbon, scraps of cloth, etc. and place in a box. Let the student put all designated color items in a designated
color box until he matches all colors. :

Have the student match colors using different objects on paper. Match colored towels, toys, cars, pictures from magazines, etc.
Match ditferent colors on 12 different color pattern cards. '

Student will discriminate between objects in terms of colors.
Play a game matching colors. (Playtime 6001)

Colored Rope Lotto M322.5 Playtime
Match-ups PS 7001 Playtime
“Color Bingo = S o S R SR S
Crass the Brook 107619 Ideal _' o L .
Col\ir Dominoes Ve ) 21
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MAT SH AND NAME PRIMARY COLORS
/)

Y ITEM 1-4
Objective; Student will learn to identify colq.é. N S S
Malerials: ltems in room. Colored beads ‘ "+~ Scraps of paper, material
_ - Colored pieces of paper Box ot crayons , 10 Boxes 3 —
' Colered pegs Sears catalog or magazines - Objects of different gglon

A

o 'VSuggomd Pommnlnco Crll_cda. Student will idonllly colors when mquesled and dhcﬂmlnale belween objects ln terims of colors 5 out of5 T

llmos on 5 conseculive dayl

Tucl‘m Slmoglu.

1

Introduce ornie color at a llme andlet the emphasls for the day be on that color. For example, wear ye/low clothes, sit in a yellow chair.

3
4
5.
6

aanmv‘mﬂ:ouor

Hold up a color card and dlrocl student (0 lind somolhlng ln lho room lhe same color lnd ldonmy the color

lee student a bag of colorod pegs for pegboard. Have him soft them into pllos of one color and identify the color

lee student a bag of colored beads. Have him string beads of only one color and identity the color.

Give student-eight-pleces of colored construction paper (red, ysllow, blue, orange, green, purple, brown, black). Hold upone piece

"(or a card on which paper has been mounted). Ask student to-hold up tie same color. Identify the color.

~N

10.
1.

Specific
Student

Activitles:

Using a bex of crayons let the student match the colors with a set'e! colored blocks, pieces of scrap paper or cloth.
~ Give the student an old Sears catalog or magazine. Have him tear or cut items of a particular colo: putting all pictures of that color

into a sack or envelope. . .

Collect & ieces of rihton, scraps of cloth, etc. and place in a box. Let lhe student put all designaled colo: itemsina designaled
celor ho til he matches all colors. \

Have the student match colors using different objects on paper. Match colored towels, toys, cars, pictures from magazines, elc. -
Match dilterent colors on 12 different color pullem cards. ¢

Student will discriminate between oblecu in terms of colors.
Play a game matching colors. (Playtime 6001)
Color Train game Ed-1908 Playtime
Colored Rope Lotto M322.5 Playtime
‘Maich-ups PS 7001 Flaytime ‘ '
Color Bingo : 2
Cross the Brook 1D7619 Ideal :

Colpr Dominoes
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S PATEMIS o1 MATCH DIFFERENT SHADES OF COLORS.

Objective: ﬁuaamwimmdiscnmmmmrcmm

o

S Malerias: - | Tempera paint ©~ Paper"plates. 4 squa:es of difterent shades of blue, red,
. - ,.,._,,Ctayona &paper , Clolhes pms, ©+ yellow, black, green

‘.VSuwned Pdrlomunco Criteria: Studenl wm match ahados ol colors 5 out ol 5 limos ons consecuuve days.

4

' o K ‘ i ' ‘ o
... Yeacher. Slrcuglu o N : > : . , . B
i e Makazwtouquamsoudm“om bluMNalMatudenL&ul to. nmcmn mcnm ugx Hegeaj_wub_ommcglgmmd yellow,

" black, green, one set atatime, - : e R
2. Givethe studenlaset of blues and reds (aquates 10dmetemhuos) ldaaILCHSOOOX Have the student malchlheZselstoleachers
sels.

Have the studenl sort tiles into Sorting box by matchtng colon to gundostnps

4. Show the student how to produce shades of color using crayons Have the studeﬁl preas hard for a dark color and light for a faint
color. Then have him identify the shades of color, i.e. “This color is bhse; this color is-light blue."

5. The student will discriminate be,tyveen various shades of colors by matching a8 a review of the original SSSQ item. y ) “
Specific . o a ’ ‘
Student The student will make ditferent shades of colors by mixing tempera paint.
Activitles: o ‘ ;
y PR
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ITEM 1-8

Materiats::

objective: |

N MATCH DIFFERENT S8HADES OF CILORS

Student will iearn to discriminate shades of colors.

Tempera paint Paper plates 4 squares of different shades of blue, red,

upapop————qmmmm yollow,blacLomn -

Suggested Podommco Criteria: Student v)lll match shades of colors 5 out of < times on 5 consecutive days. - \)

Teacher samogm

1.

2.

Make 2 sets of squares of 4 different blues. Give the student a sel to match to teacher's sct. Repeat with other colors- rod yellow,
black, green, one sel at a time. |

Give| lho sludem a nl ol blues and re&is (squares-lo different huos) Ideal LCH 5000)( Have__lhe studam malch tha 2 nls 1o tenchar B e

seis. - - DI

W

" Have the student sort tites into nomL\g box: by malch&nq colors 10 guldomlps T T TS e

Show the student how to produce o*\ados of color using crayons. Have the student press hard for a dark color and llght for a faint
color. Then have him identify the shades of color i.e. “This color is blue; this color is light blue.”

5. The aludenl will discriminate between various shados of colors by matching as a review of the original ssso item.
Specific ' - ] : _
Sludent The student will make different shades of colors by mixing tempera paint.
Aclivities: o

27
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ﬂATCH blFFERENT 8§§ADEB OF COLOR& '

ITEM 1-7 CU
. . ’ . ! i
Objective: Sludem will learn io diacrunmata shades ol calors, B !
Materials: 'Tempem palm R ’ Paporfplatea | 4 st;uares of dmsrem shades of blue red L
Crayons & pepar .- Clathes pins . - yonow biack green .

Suggested P_odormanén Criteria: ‘Student will match shades oé.éolors 5 oul ot ﬁ.iimes On_s_ppmeémllve days.

. 3

Teacher 8|n|oglu

1.

5.

&pecific -
Student

-Activities:

Make 2 sets of squares of 4 ditferent blues. Giva the ase.dem asetto match Io eeachef ) sot Hopaat with olhef co’ort*red yeuow -
black, green, one set at a time. . : , g "o :

Give the student a set of blues and reds (square.. -10 different huas) Idaal LCH 5000)( Have the smdenl maMs the 2 sels to toachef s
seis. _ . , ‘

Have the siudent sort tiles into sorting box by malching colors to guidesmps

Show the student how (o produce shades of color using crayons. Have the student presa hard fora dark colar and llgm !or a lalm
color. Then have him ldenmy the shades of color. i'e. "This color is biue; this color is light blue.” : -

The sludem will duscrimmala between various shades of colors by malching as & review of the orlgmal sg SQ.ﬂitem. S

e .

otk

The student will nﬁke different shades of colors by mixing tempera paint.

28 29
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ITEM 1-8 -  MATCH DIFFERENT SHADES OF COLORS

Objective: Student will learn to discriminate shades of colors.
Materials: | Tempera paint Paper plates mages of different shades of blue, red,
Crayons & paper Clothes pins yellow, biack, green

-Suggnlod Performance Criieria: Student will match shades of colors 5 out of 5 times on § consecutive days.

-

' Tnchor Strategles:

1. Make 2 sels of squares of 4 different blues. Give the student a set lo match to teacher’s set. Repeat with other colora-red yellow
" black, green, one set at atime. , ’

2 Gwelhesludenlaselolbluesand reds (squares -10different hues). ldoalLCH5000X Have lhesludent match the 2sets to teacher's -
- sels.

3. Have the sludent sort tiles into sorting box by matching colors to guidestrips;-

4. Show the student how to produce shades of color using crayons. Have the student press hard for a dark color and light for a lalnl
- color. Then have him identify the shades of color. i.e. “This color is blue; this color is light blue.”

5 The sludenl will discnmlnale between various shades of colors by matching as a review of the original SSSQ Ilem

Specific , ' : :
‘Student | The student will make different shades of colors by mixing tempera paint.
Activities: ‘ ' ‘

,20 .
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ITEM 1-8 | . " UP/DOWN
Objective: Student will learn concepts of up. and down. j
Materials: Objects in room. Pictures of up/down -~ ~ Colors/paper
- Belloons '!sz. Large pieces of paper to trace around body items for obstacle course’

Suggested Pedorm-nce cmom. Studenl will be able to demonstrate knowledge of up/down concept when requeeted by the teacher 5 out
ot5 limes on 5 consecutive days. -

Teacher Stmeghe. | A

1. Show the student a picture of up/down (i.e. hand pointing up and' down) ' )
2. ijave student point and show whers up is, then down. . ‘

3. Choose objects in the room and ask student to tell whether they are up/down (ceiling lights, floor, teet, rug, roof).

4. Takeawalk outside. Ask student toidentity things that are up (moon, sun, birds, airplanes, trees). Then ask forthingsthat aredown .

(grass, feet, dirt, hole).

Have student participate in activity such as directions as “put your hends and erme up, now down.” “Go up and down stairs.”
inflate a balloon with air. Li.rect balloon up and then dcwn. Have student identify up and down
“Find pictures in magazines to show up and down.

Draw a full-size outline of student by tracing around himon alarge piece ol butcher paper. Ask studem todraw alinefromtoesupto
the head. Then draw a line from head down to the feet.

9. ' Have student make a picture showlng both up and down (a car golng up and down a hill; roller coaster, elevator, escalator steps,
ladder, etc.)

10. Color pictures on a handout of balloons that-are up, grass is down, elc. .
11. Review original SSSQ item. ) '

® N O o

a

Specific " Perform up/down tasks or games such as “Simon Says."” o
Student Take a field trip to a park with seesaws and swings. Have student experience the up and down movemant. y
Activities: Move through an obstacle course to practice concept of up/down as teachpr gives commands such as stand up, .

sit down, walk up the stairs, walk down, etc.
Ask the student to pretend he is a clown. Give him a rubber ball or balioon and have him juggle them up and down
or bounce them to music.

21




ITEM 1-10 | | | UP/DOWN

A J

1. Show the student a piclure of up/down. (i.e. hand pointing up and down)

“Objective: Student will learn concepts of up and down. " ) | |
Materials: Objects in room T Pictures of up/down ' Colors/paper 3”
Balloons, bails Large pleces of paper to trace around body .- ltems for obstacie course
Suggested Performance Criterla: Student will be able to demonstrate knowledge of up/down concepl when requested by theteacher 5 out \\‘ ﬁ
| of 5 times on 5 comecmlve days. . | | \
Teacher Stralegies: W

2. Have student point and show where up is, then down. :
- 3.._Choose objects.in the room and ask student to tell whether they are up/down (ceiling lights, fioor, teet, rug, fool)

4. Takeawalk outside. Ask student to identify things that are up (moon, sun, birds, airplanes, trees). Then ask for things that are down |
(grass, feet, dirt, hole).

5. Have student participate in activity such as directions as “put your hands ind arms up, now down.” “Go up ai.i down stairs.”
6. Inflate a balloon with air. Dirsct balloon iip and than down. Have student idenmy up and down. |
7
8

.‘:

Find pictures ln magazlnes to show up and down -
Draw afull- siu outline of student by tracing around him on a large piece of butcher paper. Ask student to draw aline from toes up to

-

_ the head. Then draw a line from head down to the feet.

} 9. Have student make 2 picture showmg both up and down {a car going up and down a hill; roller coaster, elevator, escalauov sleps
} ladder, etc.)
|
|

10. Color plclures ona handoul of balloons that are uA, grass is down, elc. : . . ! ‘ , | -
11. Review ongmal SSSQ item. "L l

 Spectiic Perform up/down tasks or games such as "Simon Says."” .

Student Take a field trip to a park with seesaws and swings. Have student experience the up and down movement.
Activitles: Move through an obstacle course to practice concept of up/down as teacher gives commands, such as stand up,

sit down, walk up the stairs, walk down, elc.
B Ask the student to pretend he is a clown. Give him a rubber ball or balloon and have him iuggle them upand down
3 4 or bounce them to music. 4

35
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TEMAY | - RIGHT/LEFT
Objective: Student will learn to identity right and left.
| ‘Materials: «| Marks-a-iot - Ball, black : Felt pieces
| String - \ Picture
N ‘Redglove - Feltboard
\ , , .
}
|

Suggested Performance Criterla; Student will follow directions 5 out of 5 times and correctly identify direction 5 out of 5 times on 5
o \ ‘ *_consecutive days.

Tuchc / smloglu

1. Stamp orstick a dot on back of student’s right hand, tie a string around his right wrist, or put ared glove onright hand to remind him.
_of his right side. N

2. Have student trace around his left and then right hands on alarge sheet o! paper Then ask him to draw the fingernails on right hand,
then left hand. L y

Have student raise his own right hand, wiggle lhe ungers on his right hand repeat with k:ft hand.
. Have student point to his right body parts and then left body parts. Have him identify left and right hands, feet, eyes, etc.
Have students move towards the right: walk, run, jump, turn, then the left.
Have student place oblecls to the right, of another object or line. .
Have student set table places, fork on left, spoon and knife on right, napkin on left and glass on rlghl elc.
Let student drive a car along a pretend road to a certain destination. Have him tell you which direction the car is lumlng

Place several items on felt backed pictures in a horizontal row. Ask the student to reposition an item either to the right or left of
another item.

10. Review original SSSQ item. -

*

©® N AW

Specific : ,
Student Use various musical instruments (tambourine, drum), have student perform with right, then left hand, then alter-
Activities: nate between hands. o

37
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Objective: Student will learn to identify right and left.
Materials: Marks-a-lot . Ball, black : Felt pleces
~ String ~ Picture
Red glove -Felt board

e
—~

ITEM1-12 * . RIGHT/LEFT

' Suggested Performance Criterla: ~Student will follow directions 5 out of § times and correctly identity direction § out.of 5 times on §

~ consecutive days.

Teacher Sirategles: . : S ' ,

- 1.

© ® N OO AW

10.

: Specilfic
Student

Aclivities:

38

Stamp or stick a dot en back of sludenl s right hand tie a string around his rlghl wrist, or put a red glove onright handto remind him
of his right side.

Have student trace around his left and thenright handson a large sheet of paper Then ask him to draw the llngomalls on right hand,
then left hand.

Have student ram his own right hand, wiggle the fingers on his rlghl hand, repnl with left hand.

Have studgnt point to his nqm body parts and then left body parts. Have him identify left and right hands, feet, eyes, elc.
Have students move toward# the right: walk, fun, jump, turn, then the left. ~ S
Have student place objects to the right, of another object or line. .

~ Have student set table places, fork on left, spoon and knife on right, napkin on left and glass on right, elc.

Let student drive a car along a prolond road 10-a certain destination. Have him tell you which direction the car is tirning.

Place several items on felt backed pictures in a horizontal row. Ask the student to reposition an item either to lhe right or left ot

another item. s
Review original SSSQ item. |

4

Use various musical instruments (tambourine, drum), have student perform with righi. then left hand._lhqn alter-
nate between hands. ,

| | 39
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"ITEM 1-13

Objective:

.Materials:

Suq'g_ulcd Performance Criterla: Student will be able to demonstrate concept of through 5 out of 5 times on 5 consecutive ,da'ys.\'l~ |

THROUGH

Student will learn the concept of through.

‘Hula hoop = Wire hoop Darning needle Burlap

\

Teacher Sirategies:. - ] o
1. Have available a hula-hoop (or box). Have student walk through the hula-hoop. Demonstrate if nocmary‘ ' \

2. Have one student hold a large wire hoop. Have the othou jump lhrough it. As they engage in this ncuvny. play music that suggem
~ leaping, running, etc.

e N s W

Specitic
Student
~ Activities:

40

Provide a picture maze, tracing lines to destination. A

Give the student a small circle and a dowel stick. Tell him to place the stick lhrough the circle.

Play basketball. Tell the student to throw the; /ball through the net.
" Play bean bag toss at the clown. Tell studem to throw the bean bag through the clown'’s eyes, nose etc. -
‘Demonstrate placing daming needie and yarn through burlap.

‘Slring,beads or popcorn using needie and thread.

Have student perform numerous daily activities such as placing arms through the sieeve of a coat, walking

through doors, sift flour through a sifter, slice through a cucumber.

41

. 25




- Oﬂeciéve: ‘ Smdenl wm kmm the' concepl ol between.
Mauierisis: - - j_izy:ropes’_],;"}j- "' . Chalkboard and chetk A olored cubes red, yeuow green
S ) Cn@irs L o Pactures : i Paperand pencil

| ouggeuml Performmas c:ﬁerie The siudent will demc’mslrete the concept of‘between sjeul of 5 times on § consecutive days.

.Teachcr SIrlieQ!ea AP V. I S (e o : o

1 Place tws mpea on lhe ﬂpor in uerallel Jlnes about 15 to 20 inches apan Have the sludenl walk between the lines. Demanalme ll o
- NOCEssary. E ‘ L . o L ; , e o N Lo
L2 Pmce two chairs at lhe hom o| the room wnh a space between them! idenu(y the space belween the chairs. . Ask sludem lo sland :
- belween the chairs. Ask student where he is slendlng o : : :
3 Drew lwp mrcies on cha!kboerd Ask student to draw a line between. lhem , : :
4 Place a seriee o picture cnrde onchalk tray. Ask student to ldenmy the plclure m the middle using the word belween (le. which fruit
. is bolween the apple #nd orange)- ) : Lo ‘
5 - Ask studer to place cards on the chalk tray so that a certain plclure is between lhe other lwo. such es p!acing the cat between lhe "
" -dog and frorss. L IR : ‘ : L
B uive the studan! three wiored blocks (red, yellow green). Ask studem to place a specmc coloc beaween two olher coiors
7 Revnew original. SS“Q tlem _’- " o
R _,Speclllc:— : . Formtec hnes and el a given signal pass a ball between.legs lrom one to anolher ' | N
| Student’ . Studenty stand with legs spread apart. Studen? in the center must roll the ball between someones legs When
Activities: . atdent in center succeeds the two exchenge places. )
: -vhv k ball bolween posts.

DETWEEN : S e

y T

. v,
B, 7 B

26
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; ITEM1-15 - a ~ TOP/BOTTOM
: : ,
1‘ ~ Objective: Student will learn the concept of top and bottom.
. . ' . ‘ e ———————— ) _ B |
Malerisis: Bottle Picture of ledder Picture of empty closet |
| Shirt Pictures of objects Picture of emply refrigerator 1 i
Lid : Small objects to place on top and bonom A ' |
Colored Blocks - File cabinet ‘ e |

1
1

, Suggelud Pmormanco Criterla: Student will demonatrate concept of top and bottom 5 out of 5 Nmes on 5 consecutlve days.

Teacher smlegm ‘? o - //' |
1. Initially choose objects that have a deﬂmte topand bonom (bettle, shirt). Tell student which isthetop and bottom. Then ask himto . - / |
“point to top and bottom. o /
o _ 2. instead of pointing, have the student place objacts at the top or bottom, such as placo alid on top and water in the bottom ofabottle. /
i 3. Stack blockswithdifferentcolors. Ask student to identify the color on bottom, the color on top verbally or by pointingto top and A
: bottom. Have student stack blocks and have another student identify top and bottom. / -

4. isea picture of aladder and have student place thmga or plctures such as a picture of a boy, at the top and then on the bottom.

"5 Place an object on the top shelf, using the word “top” as you do 80. Then place an object on the bottom shelf, using the word™
“bottom.” Diract student to place an object on one of the shelves, using the appropriate word as he does so.

Have the student open or close the top or bottom drawer of the teacher’s file cabinet. . | /
7. Hav.: =tudent identify top and bottom of thermometer, telephone book, oven, and other household equipment. )

Show the student a picture of an empty refrigerator. Have the stitdent place pictures of objects in the top or bottom part ot the
‘refrigerator and identify as top or bottom.

.9. Review original SSSQ item.

Specific. . Place a series of objects, or pictures on the table in a vertical line.

~ Student Have student designate {name) to,s and bottom item. ‘
~ Activitles: Have student draw pictures illustrating top and bottom.

44 L R “ - 45 - |




1TEM 1-16 | | "~ TOP/BOTTOM } ; L
~ Objective: Student will learn the concept of top and botiom. A
Materials: Bottle . Picture of ladder Picture of empty closet
Shirt " Pictures of objects : Picture of empty refrigerator
Lid - Small objects to pllce on top and bottom . o
Colored Blocks Fllo cabinet .

—

Suggutod Porlomunco Criteria: Sludem will dpmonslmo concopl of lop nnd bottom § oul ofb llmes onb consacullve days

1.

9

Specific
Student

. Acll‘{l\lis: |

Tuchor Stmogm . : ’ . ' /

!

Initially choose objects that have a definita top and botton. (bottle, shin) Tell sludem which isthetop and bottom. Then ask himto
point to lop and bottom.

insteadof pointing, have the student place objects at the top or bottom, such as place a lid on top and water in the bottom of abottle.

Stack blocks with different colors.  Ask student to identify the color on bottom, the color on top verbally or by polming totop and
bottom. Have student stack plocks and have another student identify top and bottom.

Use a picture of aladder and\mve student place things or pictures, such as a picture of a boy, at the top and then on the bottom.

Place an obiect on the top **:. - '“1sing the word "tog" as you do so. Then place an object on the bottom shelt, using the wo:d
"bottom.” Direct student to p-m.e an object on one of the shelves, using the appropriate word as he does so.

Have the student open or close the.top or bottom drawer of the teacher's file ‘Eabinet. :
Have student identily top and bottom of thermometer, telephone book, oven, and other household equipment.

Show the student a picture of an. empty fe,lfigeraton Have the student place pictures of objects in the top or bottom part of the
refrigerator and identify as top or bottom. ‘

Review original ' SSSQ item.

-

[l

Place a series of objects, or pictures on the table in a vem::al line.
Have student designate (name) top and bottom item.
Have student draw pictures illustrating top and bottom.




7

Suggejlod Porlonhinci Criteria: Sludoni will &cimonamio cbnbepl of most 5 out of § times on 5 cdhs’qcullve.days. |

ITEM 1-17 . MOST

Objective: Student will learn the concept of most.

Materials: Smalf‘llemsg—blocks. beads Books I Pictures of groups of items
' " Pencils. | -Cartons with plastic eggs

T e e T g

, Tnchor Strategles:
1. Set up groups of smalil items. Point to group wlth most/least. . :
‘2. . With a group of students, take turns letting students give each other the most/least and then tell who has the most. 4
A 3. Initially use groups that vary substantially in number of items. Gudually reduce to difference of 1-2 items for most/ieast.
, 4. Set up 2 groups of books (one with most). Ask the student to identify which has the most. _
5. Stack 2 groups of pennies (one with most). Ask the student to identify which has the moat.
6. Show the student two cartons of gggs (one with most). Ask the student to identify which 'h.a_s‘ the most. _;
7. Have the student place objects into most and least amount. Let him agk another student which has the most. | i
8. Play Mark-The-Picture Game, pumnu a ring aroung the group which has the most. - : : : }
9. Have student dice vegetables into bits and place into separate piles. Identity most and least, Cross temenco tofood pfepmmon or |
Domestic Preparation. .
10. Review original SSSQ item. S d =
Specific Have student divide in different numbered groups. Identify which group has most and least number of sludeﬂls
Student Have student pour liquids into same size glasses. ldenmy which has most and least. Cross reference to liquid
Activities: measurement curriculum.

YT
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. fh..._,____,.nem.t.m.,__'__';_, L A T ,‘HALF

Objective: | Student will learn the concept of haif. | g i
" Materials: | Apple;-cracker Paper
" Food items : Material

Al

Sugoulod Performance Criterla; Student will be able to demonstrate the concept of half 5 out of 5 times on 5 consecutive days.

Tuchcr Strategles:

1.
2t
3,

7.

Specific
Student

Aclivities:

_‘—_r-__—_-‘—n_“_—_/—

"Cutan apple or break a cruckor into lwo pieces. Give the student half of the apple or cracker to eat. identify the two pleces as halves
Have the student cul an applo into halves and share with a friend. Ask him to identify the pleces.

‘Give the student exporiencn in cumng ather items in half, such as a sandwich, lrull cookie, piece of paper or clu-h. Ask him to J
identify the pieces. .

Give the student pictures of items. Have him draw a'line to show cumng the items In haif.
Give the student two pieces of candy. Have him ziiare half with a friend. ‘

Give the student two pieces of a circle. Haye him place the pieces together {0 make a wholo (Use a square, triangle, etc.) using
puzzle pieces, flanne! board pieces, pictures cut in half and mounted, half or whole DLM cards.

Review orlolml SSSQ item.

Fold paper in half to stuff envelopes.
Fold towels or other cloth in halif. ‘ S
Cut a small board in half. Cross reference to saw item in Tool section.

o1
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ITEM1-19 | | _ TO IDENTIFY SAME
' . t
Objective: Student will demonstrate an understanding of the terms same and different. . 1
Materials: Objects in room '_ Pocket chart o Hard Candy in wrappers N |
Bulton Box . Goonlomc forms - . 1 *

Suggested Pmomm\co cmuu “The student will polm out objecis that are the sam.4 and oblocu that are ditferent 5 out of 5 times on 5
- “consecutive day: :

Teacher Strategies: | ' : S \ ‘
1. Show the student two items oxaclly alike. Tell the student they are the same. .

2. Showthe student a group of items, some alike and some different. Havc student give you two nema thatarethe same. Thenhave him o |
give you two items that are not the same/different. ' . 4

3. 'Havestudent point out lhlng:lnlho room that are the same (tables, chairs, wlndom. etc.) Then Ilnd things that are different (a book e
and & crayon). K

"4 " Placefive oblecu onthetable Ihal are the same shape but dl"or incolor. Have the tludem pick out the ones that are the same color.
- Repeat with different shapes and same color.

5. Give student a button box and have him find all the buttons that are the same.
6. 'Put several coins on the table. Have him find ali the same.

7. Select out and match coins to a coin work sheet, or a coin slot card (obtained in bank). Cross reference ld Ireach'_i’nAg coins
identification in the money section. ‘

8. Have student describe different item. Explain all the ways they are the same and all the ways they are different.
9. Review original SSSQ item. ' S e e SN

——l

Specitic Locate objects in the room that are the same in one dimension such as color, shape, texture.

Student Compare objects that differ slightly in one dimension such as smooth and rough surfaces; hard and soft, heavy
Activities: and light, bright and dull, hot and cold, etc. -

!




- ITEM 120 ; _ — —SMALLER

r Objective: | Student will learn the concept of smaller and larger.

; . " Materisls: items in room - Pictures of shapoc” ) - "

| ' Plastic shapes 4 balloons :

| v - .

‘ - Wtod Podomm cnmu: Student will domomtmo ¢oncept of omquor qnq lgrgor 5outof5 timeson § connqul!vo days.
‘ _ Teacher Stategles: | " b | | o

} | 1.

7.
Specitic
Student

Activities: Compare large and smali tools, large and small nails, boits, nuts, etc. .

(o] |
1o

Talk about nnd compau mlngo nm aro small and mgo Locnte lhlngs intheroomthatare small and mge Ask ctudom whichisthe
small item, which is the large item. N

Show the student pictures of objects. Have studom identity which is sinaller than “you".

Show a series of pictures of animals, plnms. objects. Have student place the pictures in series from small to largo

Show the student two plastic circles, one smalier than the othor Have student. polm to the smaller circle. Place the small circle inside
the large circle. Repeat with other shapes. - .

Use four balloons to um.h concept of small and large. Have student inflate ballqono to different sizes and ldonmy smallut and
largest. I { .

Put three objects of three different sizes on the ublo Have the s(udem place the oblocu in order lrom small to llrgo

Review original SSSQ llem

A

Sift flour into larger und smaller bowls. Cut vegetables into dllmom size ploceo Plck out largo and small piocos
Cross reference Food Preparation or Domestic Management Section. ,

x‘\\

Cut wire into large and smali sections. Cross reference to Tool section.

28
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ITEM 1-21 | 7 insioE
Objective: , bludonl will learn concept o' lnside and outsidse.
Materials: . {.arge box, amall box - - Scissors
Masking tape or, chalk (to draw clrcle on ﬂoor) . Paper
Magazines L Filmstrip projector and filmstrip

Sugg«lod Pqﬂomi,ancc cmorui The student will demonstrate concept of inside and outside 5 out ot § times on 5 consecutive days. '

Teacher Stnhgks o i

1.

e .

»

Using a box, teacher demonsirates concepts of inside and outside by placing objects in a box and then removing and placing
outside the box.

Have studerit imitate demonmation by placing objects inside box lnd then wmovlng them.

3.. Draw a circle on the floor. Have student step, jump, hop inside the circle. Ask the student to identily where he is standing.
4. Have stucent step inside 4 large open carton, and identify his position. Repeat outside of carton.
5, Locate picture to demonstrate’ people inside and outside a house or car. Ask student where the person is located.
6 Havestudent cut out pictures of people. Provida him adrawing, such as a box, houw car, airplane, etc. to place the picture in. Have
him identify the losation. :
. 7. Have a studeni dramatize getting inside and out of a car.

8. Review original SSSQ item.
Specilic Have student go inside and outside a restroom, elevator, tel¢ ~!: 5 = booth, bus, shower, etc. Cross reference to
Sludent _ functional signs section.
Activities: Place food item inside oven, then remove. Place clothing insic» washer/dryer and remove.

95
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ITEM 1-22
Objective:

Materlals:

,k
SN
" X

MIDDLE

Student will learn the concept of middle.

i

Pictures of people, animals or objects ' String of beads

Suwi!od Periormance Criteria: The student will demonstrate the concept of middie 5 out of 5 times on 5 consecutive days.

o ~Taacher Stralegies:

1. Select three students and form a line. Ask students who is first, in the middie, last.
~ ~Give directions such as: S o S o
a. 'All of you who are tirst in line, sit down.
b. All of you who are in the middle wave your hand, elc.

2. Place pictures of people on chalk ledge. Ask m"_dﬂnu to identify picture in the middle.
3. Place three different beads on a string. Have student identify middie bead.

4. Placethree objects on the table. Have the student identify which oneis in the middle. Vary size of object to teach concept of middie is

independent from size. Also vary distance between objects.
5. Review original SSSQ item. '

Specitic
"~ Sludent
Activities:

Drill three holes in a row. identify middle hole and place screw or bolt into middie hole.
Drive three nails into board. Have student remove middle nail. Cross reference to tools.
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ITEM1 ga - FRONT

Oblocllvﬁ .Student will learn the’concepls of in front of, and in back of/behind.

Ilalar)lh., Chairs ‘ o Magazines 3 ‘ Construction paper
o Pencil and paper - Scissors :

¢ = : 0

' Suaqulcq Performance Criteria: Student will demonstrate concept of in‘front 61 and in back ol/behlnd 5out of 5 times on S consecutive -

\

-

Tuchor Strategles:

'1 . -Show student a shirt. Identify the lrom by pointing out speclal features, bunons pockel color. Have the student plck up the shirtand
" identify front. Use other items of clothing.

_Ask student to stand behind chair, in front of chair.
Have student locate somelhlnq or someone that is in front of or behind an object. A
Give student directions using ‘behind o in front of for hlm to follow, such as “Get behind the door.”
Ask-student to give direction to another student..
Have sludem draw pictures showing behind and in front, such as a child standing behind a box.

Locate pictures in magazmas showmg the front and back of items. Locale pictures showmg the relative positions of in front and in
back of.

8. Havestudent walk around acircle. Goin front 01 .When the beli rings have student stop and tell others he is standing (in front
of or behind). : J ! ‘

9. Review original SSSQ item. - !

N oo s LN

Specific N Y Spatial Relationship Concapl cards Ideal
Student . 2. Special Relationship Photos Set 1 & 2 :
Activities: 3. Where Is It? Under, on, behind, in front of, right and left

[
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ITEM 1-24 | | S ORDER. .

Obhctlvo-:

Materials: Magazines to cut pictures for sequencing and mainlalnlng materials

/

Student will learn the concept bf order from large to small..

Filmstrips

Pictures of familiar items: fruit, animals, toys

Paper cut-outs of boy and girl

Colored paper circles, squares, triangles in different sizes
Pencil and paper

]

Suggested Pérformance Criterla:  The student will demonstrate the concept of order 5 out of § times on 5 consecutive d"VS.: -

Teacher Strategles:

1.

5.

Specliic
Student

~ Aclivities:

Place sequential pictures on a flannelbuard 1o record past experiences or 1o illustraje order of events. Have the sludem relate the
experiences sequentially. Put the pictures on the board as he does 80. Got out of bed, dressed, ate breakfast, went to school, satin

class, ate Iunch{clan, etc. . s

Place pictures-of familiar items (fruits, anlmals toys)inarowona ﬂannelhoard or table. TOlChOl’ demonstrate and then have the
student sequence from largest to smallest.

Have student ule different size drills and drill holes sequentially from small to large and number each hole 1, 2, 3, 4, etc.

" Give the student pape# cut- outs of boys/girls. Have him dress the cut-outs or tell or show which item of clothing should be puton

first, second, elc.
Review original SSSQ item.

Give the student colored paper circles, squares, or triangles of various sizes and ask him to place theso in ordef of

size from left to rlgh( from sniaest to largest.

Show sequential pictures on filmstrips and have the student retell what he had seen or anticipate what might come

next following a given frame.

Let the student make dfawmgs of aequenllal events from his experlences from first to last. A
K
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ITEM 2-1 S RED LI auwenesu LIGHT
Oblocllvoﬁ Student will recogmze and undeuland the concept that green light means to go and red means to stop.
| . -
Materiats: Plclures of intersection showing tratfic movement with stop light |
Papel' or cardboard replica of stop light with black paper folded over to cover colors |
I

‘Suggested l?oriotmmct Criteria: Student will demonstrate (0 lho lnchor. either verbally or physicaliy, that he understands that a green
' f light means to go whenever requested by the teacher for a period of two consecutive weeks

Teacher Strategles: -

|
i
1. Askstudentif he knows the dilference between “go” and 'stop.” If he does not know the ditterence, expluln itto him with verbatand ' i
physical prompts, then ask him again to make sure he knows after the explnnallon ; 1

2. Show each picture o the student and ask if the trattic is stopoed or ifitis gq},ng
[~ 3. Alter receiving correct responses, note the color of the traffic lights in each picture.
4. Ask student if he knows that the lights are signs of when to go and when 0 stop. -
5. Using the paper or cardboard stop light, go through each lighi and explain whether it means to go, to gal ready to stop, or to stop.
6. Have the student verbally recne lhe messagea of the lights, then construct a smali route for the student to walk, with lhe slopllgm
along the route. : : .
7. As the student walks along the route, switch the colors for the student to respond appropﬂalely by proceeding or stopping.
8. Theroute may be made complir;aled after awhile to include an intersection and have other students on the route to simulate traflic.
9. Finally, go to an aclual intersection with a light, either in a vehicle or on foot and view and obey the traffic signals.
Specific Hava students construct a traffic signal to put up next to the classroom door in order to have students stop there when
Student leaving for group events such as recess or lunch, then have teacher switch red light to green light when class is ready to go.
Aclivities: Play red light/green light in the classroom with colored cards for visual as well as verbal cues during the game.

'
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STOP $IGH o

8mdanl will recognize and undomand the meaning of a stop sign. ; !

Lua sbzo papor or clrdboard replicas of the four signs presented on this uem

i

i

S'u&buhd Performance cm,m- .Student wiil demonstrate to lho teachur, eithor physlcllly or votbully. that he understands that the stop
- . ' \ L sogn means to stop whonovot tequascod ka the teacher IOr a poﬂod of two consecutive weeks.
anchct Sirategies: e o . / ' : o

I

CF 1L First, be sure ma student knosys what it meana to stop,: yleld do not enter, nnd U-lum nol l!lowod

o 2. it studant does not know what these terms mean, lhdn go lhtough those par}lcutar onps oxplalnlng wnh verbal and phyaical
7 demonstrations what each one means.

-Utilizing the replicated signs, go over the concepls 0lch ﬂgn is conveying, both vorbally and phyuically with the student.
Place the signs along the route constructed in the class tor lem 2-1 and hav¢ student go over the route, obeying the new signs.
Go to an intersection with a stop signto observe how the traffic reactstothe smn noting ﬂhﬂl the cars stop because the sign says to.

Take students on a irip in a vehicle, obeying tratfic signs, especially the nop signs, and have students identify why the driver
responds in certain ways, such as having them locate the sign that dicmn the dﬂveu response.

7. Finally, ask the sludenl the oﬂginal question of 5-2 dglong with maponses aboul the o;het lhroe signs. °*

Il

R

Specific B ; | £ 1
Student Have student play red light/green ngm with the stop sogn used as n viaunl cue tostop (aner the students undemand the ' ‘t-,;-..w 1
Activities:: game from item 5-1), i

I

T




Spetiilc ‘Have student, with the help of parents, make a list of the things that are poisonous in his home.
Student _ ‘ “ - " o - o
Actlvit . Through a first-aid course or manual, learn or review procedures for what to do if someone does ingest poison.

.
b b . d )

-

ITEM 2:3 - : | ? - POISON .
. - . "v, * . _ 1
Objective: - Student will learn to recoynize the sidp for poison and know its meaning and harmtul implications.
Materlals: Three bottles of common household Il'guids, ’one of which is poison amd has the skull and crossbonas signon it

i

~ Suggested Periormance _q(l_qgm The student will be able toidentity the sign for poison and axplaln its impllcauons whenever asked by lhe

" teacher for a period ol two consecutive e weeks.

s —

- ) h-__.

Teacher Stratc, 28 —
1. Mabke sure the student knows the implications of lnge(]\ng poison, such as possible death if it is swallowed.
i he does not know what poison will do, explain it to him l?l simple and concrete terms. Utilize a-simpie manual if one is available.

P
3 After student understands the resulis of ingesting poison, point out and explain to him that the skull and crossbones means that
" somelhing is poisonous and should not be swallowed

4. Havethe student select the bottle of poison Il the studert does not pick the bottle of poison, point out and explain to him that the
skull anid crossbones mean that something is poisonous and should not be swallowed.

5.. Have the student select the bottle of poison again if he erred the first t me; it he got it correctly or aner going over lhe liquids this
second iime, show him the signs in the SSSQ booklet again to sele::t ihe sign which says something is poison.
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ITEM 2-4 NO SMOKING SIGN
Objective: Student will learn tQ recognize and to understand the meaning of the sign for no smoking. .
Materials: - Replicataed signs of actual size depicting U-turn, smolung, swimming and overlay transparenctes with the red bar across
them to indicate that the activity is forbidden. .
Single sign of red bar with circle only. -

Suggeated ‘Performance Criteria: . "The student wtll beableto identify and to explain the message oftheno smoktng sign upon request lrom
the teacher lor 2 consecutlve weeks :

Teacher Slraleglee.

- 1. Show only the sign with the red bar and curcle to the studen; and explain that this symbol, whenever it is over another picture, means
that whatever the picture represents is forbidden where the sign is located.

2. Show the U-turn, smoking. and swimming signs (without the bar across) to th&atudant and have him identity the activity the sign
represents.

3. When he accomplishes this correctly, place the red bar overleats onto the etgns and ask him how the meantngs of the signs have
changed.

4. Ask students if they have ever seen this type of sign before and where it was located
Take a-tour in the community. and have student point out "no smok'ng” signs. .
6. Review ongmal S$SSQ item.

Specific t.. 3students create signs for the classroom depicling things that are not allowed by utlllzmg the bar across the actlwty

Student
Activities: These signs may forbid running in ine room, foud talklng, etc.; put the signs up somewhere in‘a couspicuous place.
A
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ITEM 2-5 - . STREET CROSSING SIGN L .

Objective: Student will.learn to recqgnize and upderstand the meaning of the sign that indicates a safe place to cross a street.
| Mamlalo: Life size replicas of the signs presented on lam 2-5 [ _ : ) ,
B : ‘

- Suggested Pcrlormnnco cmma. ‘Upon request from the teacher, the student will be able to correctly |denmy the pedestrian crossing sign
and tell its meamng accurmﬁly for 2 consecuuve weoks.

Teacher Smlogln | | - T

1. Ask the student if he knows where people who walk are supposed to cross: lho street. i he does not know, expla&n mal they are
supposed to walk in the lined crosswalk provided, usually at intersections

2. Show the student the four signs, and ask him if any ‘one uf the pictures look like somebody walking inside a crosswalk.

3. It he misses this, point to the ccrrect sign, explaining that it is supposed 1o show a figure of a man walk.. . within two lines, which
would be the crosswalk.

4. Repeat number 2 to be sure hg understands. ' o ' >

Take the student for atrip along asidewalk, and identify the crosswalk, showing the student how to cross. Pointout the pedestrian
crossing signif one is near. i oneis not near the first place, then find a pedestrian crossing sign first and then locate the crosswalk,
either allowing the student to éxplain the procedure or explaining m_e process to the'inatructor.

Specific Have the student put up a pedestrian cr~:sing signs along the route (from 2-1) in the classroom.

Student Make sure there are student and/or pedestrian crossing signs around the school along streets where students walk to

Activities: school, plus check for crosswalks at needed places. Play red llghl/green light in the classroom with colored cards for
-visual as well as verbat cues during the game

73 &
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ITEM 2-8

A ]

FIRST AID SIGN
Objective: || | Student will recognize and understand the meaning of the sign for first aid.
Materials: First aid manual with a red cross on it

fouchor Sluhgl'u:

1
- 2.

6.

Specific
Student

Activitles:

Bottle of poisonous liquids

First aid kit

’ Sugguhd Performance Criteria: Student will verbally explain the meaning of the Red Cross sign and.its implications whenever requested

by the teacher for a period of two consecutive weeks.

Show student the first aid book with the red cross and ask him if he knows what the manual is for, and whal first aid is.

if he does not know, leaf through the book, showing him that it is a first aid manual that shows how 1o provide immediate |emporary
help for someone who is Inlured or in need of physical help. Then show the student the red cross on the book and explain that s is
the universal sign for first

Then bring out the first aid kit and show the student that it includes materials to assist someone and it has a req cross on it.

Then ask student if he understands lhe meaning of the red cross sign. Repeat numbers 2 and 3 if he does not, with additional
explanations. : '

Provide the boma of poison andthe Nrsl aid kit and ask the student which is used to help someone |ha| Isbnlured and whal each scgn
means.

Finally, go back 1o question 2-6 of the bSSQ and ask the question again to see if sludenl knows, Repeat process if needed.

Have a first aid kit mounted in 8Ome visible spotin the rOom with necessary supplies, and have the student construct and
apply a red cross to it,

Have “medical aides” among the students for other pupils to go to for minor injuries or hurts. These aides should be
responsible for informing teacher or nurse of the problem. Most important have "aides” wear red cross armbands that

they have made themselves s$ignitying their role.
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ITEM 2-7 TELEPHONE SIGN . |
Objective: Student will recognize and understand the meaning of the sign tfmdiceting where a telephone is. -
Materiats: Telephone .

' Actual size replicas of signs for 2-7 s

Sugquted Pmormlnce cmom. Student wm be able to verbalnze the meamng of the sign indicating wherea telephone isupon reque‘ﬁt by

the teacher for two consecutive weeks. 3

-

Teacher Strategies:

1.

o s W N

. Specific
Student

Activitins:

Show the student the telephone and ask him itffe knows how 1o use tt

. i1 he does not know how to use it, go to curriculum section for items 6-14 through 6-24.

Have student look at signs and see which one has a ptcture that looks like the tetephone (asslst the student if necessary)

VWhen he picks out the telephone sign, ask him what the arrow means.

... thedoes not know, explain to him verbally and with wnting how an arrow points the way to something, and inthe case it ls pointlng '
'to a phone. '

. Then, withthesigns betore the student, ask him which sign points to where you can tl:?ﬁtelephone and heve himverbally explain

its meaning.
\ . ,

‘Have student construct and put up signs pomtmg to needed objects in the room, such as the pencu sharpener, the sink,
the door or exit, etc. . ' '

.
KT
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. ITEM 2-8 RESTROOMS -
Obljective: - Student will fecognize_and understand the meaning of si,gns to indicate men’s apd women's t‘es‘?ﬁ'oom‘s.
Materlals: nephcas of signs found on restrooms, such as “Boy's," "Girl’s," "Men,” "Women," and replica slgns ol the male and
female figures of 2-8.

i

1.

Noe o s N

~ student as needed.

8.

Specitic
Student

Activities:

9

'Go back to the room and pick out that sign from those available,

Suggnlod Performance Criterls: Student will be able to verbally designate the signs lor mens’ and womens' restrooms upon requesi by the

leacher for two consecutive weeks.

Tnchof'sunloglﬁ: S :
Take student to the @oor of the restroom they usually use to see of there is a sign on it,

Ask what the sign is ’br tell student what the sign says it he cannot read it.

Ask what would be the opposite sex sign compared to the one already seen, and ask student to choose it

Lay the two signs apart and ask student if the other availabie signs can be categorized maie or {amale like the two elready chosan
Have student arrange two vertical columns on lable detignaung signs commonly used for men and women. Assist a3 needed
Then go over them with student and ask if they should use that restraom if that sign is on il (Do each sign individually. ) 2 - 5ist

»

Finally, go back to original position on 2-8 lo see if they know the answer.

Change signson lhe restrooms in the school pariodically 10 show students some of the different restroom signs they will
see. However, switch them by matching so the students will learn by association. For example, if you have a "Boys” sign .
on atfirst, you might puta“Men"” sign on tha door also for awhile, then sventuaily remove the "Boys” sign, thencontinue
process with other signs designating lhal it iz a men’s r@stroom.

80
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- 1TEM 2-9 ELEVATOR SIGN

Objective: - | Student wili recognize and understand the meaning of t\(e sign designated to indicate an elevator. —_

Materiais: Actual size replicas of the signs used for itam 2-9
: 7
. .Suggesied Performance. Crﬂorla:.:/Student will be able to point out, either physically or verbally, the sign used to designate an elevator. .

r

Teacher Sirategies: /{
. 1. Ask student if he knows what an elevator is and/or has ridden on one. . : - .

2. Take student to a building with an elevator and let him ride it to understand what it does. In Order to show student what is happening,
a glass elevator would be helpful. :

* 3. After this, go through the replicated sig‘ns and ask student if any of these signs-séem to repreéent what happens with an elevator.

4. It student has difficuity, digcuss: aach sign about what activity or happening each sign represenis. Point out the elevator sign if

necessary. ; i

5. Reilerate howthe elova;br sign shows the movement by the arrows and how |t designales |ts Ablllty to move several people at once.

’

6 Ask the original questldn of 2-9 again to see if student understands.
‘Speciic 7 :
- Student “] Possibly have students make a classroom bulletin board of different signs and their meanings.
Activities: ’ -




ITEM 2-10 | caossme STREET SAFELY

CObjective: Student wull recognize and undersland the meaning of the sig that |nd|cates that it is safe to cross the street
Materials: Acwéffsize replicas of the signs used in item 2-10. '

pe

| éuggutod Performance Criteria: Student will be able to verbally explain the mesning of the sign that indicates it is safe to cross the street
" whenever asked by the teacher for a period of two consecutive weeks. v )

" Teachey Slmegln a

1 Coovereach sign with the st.,dem having them read it if they can (Read n for them if they cannot read), and have smdent explaln
what he thinks the message of each Sign is.

- 2 W needed, review the procedure for item 2-2,

Place student at one end of the room then get back about ten feet from him, facing sludem andtell himtodo what each sign says as
the 5ign is presented visually.} . .

4. Flashihe “walk" sign, then ''stop,” then "walk "thendo notwalk" sign, loseeulstudentknnwshowto respond Review numberhl
necessary. ;

5 Review the original question of lem 2-101to see if student understands and know the answer’s.

Specific Play red light/green light in the classroom, using' "walk" sign as visual cue.
Student , . - :
~Activities: Construct crossvealks along the classroom route with “wilk” and “do not walk” signs for pedestrians.

A
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ITEM 2-11

Objective:

Materials:

\’-—’Va

HOSPITAL SIGN

v

Student will recognize and understand the meaning of the sign that designates and shows the way to a hospital.

Actual-size replicas of the signs used in item 2-11

Sudgqlted Performance Criteria: Student will be able to recognize and verbally explain the meaning of the sign that points the way toward
\ . - )

a hospital. A

\

Teather Strategles: ,

1. Ask student to explain the use of an arrow in or near a sign. (Pefer to 2-7 if this is a problem.)

2. Go over each sign and read the message and talk about how it relates to the large pqrtiOn of the sign.
3. Show the student that a large "H" usually means hospital.
4

Take the students on a trip near the local hospital and find the signs that indicate the way to the hospitai. Have student teli the driver
which way to go to reach the hospital.

5. Review the original question regarding which sign shows the way to a hospital to see it student understands the answer.

Specific
Student
Activities:

8Y

\

Student-made bulletin board with signs” section, including a sign on which way to go to get to a hospital.
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CATEM 2:42 ~ | , BUS STOP SIGN : ,
' : ‘. ]
Objeclive: Student will recogrize and understand the meaning oi the “bus stop” sign to designata where one can get on a bus.
Materials: Replications of the signs for item 2-12 ‘ . ’ ’ , " v,
‘ ' @

Suggested Peﬂormanco Criteria: Student will verbally explain the meaning of !he “bus stop" sign whenevearrequested by the loacher fora
period of two consecuuve woeks.

Teacher Slulegln ] R : L
Remind the studeant that he is looking for a sign mal tellu him that he can gai 00 a bus there.

. -

2 Go ovar each sign, allowing student to read it (raad it aloud if this is 8 problem), and have sludunl tell what he thinks 8ach sugn
means. ”

3 Point out the correcl sign and éxplain il if studant is snll having trouble

4 Have student lepeal the designation oi the correct sign and have him explain )its mﬁtamng

5 Take student 10 a bus stop, note the sign, then get on and ride the bus for awhile then get ofi and again note tha bus stop mgn

.6. Go over the original question again, noting which sign shows you where 1o get on & bus
Specilic P . A | L , , , ] | o ) d
Student Include “bus stop" sign among the student-bulit signs on the Classroom bullelio board (see 2-11). v
Activities:

o

B s S PO o gt AR 1T R v o e g St L b Mt 2 i L S, b S i AT SR T .

NOTE For mems 2-12 through 2.24, rezding ability is needed I this is a problem, anothes separste curriculpr direchon misy be i arde?
Verbal instructions 1o student will suf{jcg if necoessary |

5 | o , p | . By
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M 14 OPENING DOORS
Objectiva, I emluul wN am,uumm und mumwmud lhu meunmg ol lhu “push" sign 1o opun a door.
Malarialn: l Hupm umms ul the uigns Iul ilum d 13

»

Suggyesiad Parformance Criterle:  Siudent will demonstrate the appropriate action or verbally oxplain the “push” sign whenever asked by

the teachar or confrontad with a “push” sign for a period of two concacutive weeks.

Teachar Sliategles
b put the four signs i front of he gtudent
2 Gyt oveyr sach word with the stadent, slowing them 1o read it or read it 1o student snd explain meaniny of each word.
3 Giothromgh s motians with the siudoent on puah" nd “pull” 1o show student what the words mean and show "open” and “closed"”
cuncaply with sommtbing ke g door
A Haun student tespmned 1o tha difforent concapts of the signs by manipulating the door 10 make it coincig‘wlm the instructions on

ARTATRATHT - TS nmmss e e T

L O g heded b, took Bog signg on entrancs doors st indicste whother 1o puuﬁ or pull it open.
i Do the aogioat question of 7 1310 ansura tiat thae student 16cognizes and understands "push.”

foraay Ea— | e

Spuiliy, .
Studer fatond o an fhise s ol andZor clioss with student mada “push’” or "pull” signs 10 indicate how to open them.

A livittes ¢
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" ITEM 2-14 . : EXIT

Objective: Student v:ill recognize and understand the meaning of the "exil" sign to see where to leave a room or building.

Materials: Replicas of the signs lor ilem 2-14.

/ " v
Suggested Performance Criteria: Student wall demonstrate an understanding of the “exit” sign either physically or verbally whenever
requested by the teacher for a period of two consecutive weeks.

- “Teacher Slrategles: - S . C e

1.
2.
3.

Place the four signs in front of the student. .
Go om each word with the student, either letting him read it or read it for him aloud.

Go over the meaning of each word. Have the student tell the meaning if he knows it, otherwise, explain the meaning ol each of the
words to the student. .

Place the signs at different places in the room or on different objects and ask the stident to indicate its meaning there or if that is a
correct place to putsuch a sign. (Place signs at inappropriate places occasionally.;

On a fieid trip, look for the signs used in 2-14, especially looking for.an "axit" sign, and go ahead and leave the room or building by
way of the route suggested by the sign.

e e 6~ ROview-lhe-original.question.of2:14 10 ses if he knows \ whaoh sign indicates the way oul.

B L LT RN T C PPN

Specific 4
Student Label ¢.! erent parts of the room with appropriate labels, such as "danger” on the bottle of poisonous liquid, "exit" forthe
Activities: door leading out of the room, etz. . '
: 7
Yy
’
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ITEM 2-15 , ‘. “CROSS ONLY" SIGN
Objeclive: Student will recognize and understand the meaning of the sign which says lo be caretul when crossing the street.

Materials: Replicas of eigns used in item 2-15. ' “

Suggnled Perlormence Crlletla. Sludenl will be able lo verbalize the meaning of the sign which wams you to be carelul whenever -
requesled by the teacher for a period ol two consecutive weeks.

Teacher Strategles:
1. Place the signs in front of the student. . B '
2. Have studenl read each s!gn or read each of them to the sludenl
3. Have student tell what they think each sign means. Assnﬂ with-appropriate delinitions jf needed.
4. Goonafieldtripand look for the signs of item 2-15, with special emphasis on finding the “cross only. .." sign, noting the special

placement of each sign. , , » .

et 5.,.-.wwnen..|he~.-cmss~omy?....,_.v.sign«.is.loundrgd‘.aheadJandcrosswatr.the.vc:osswdlkJLindlcales. S
6. Review the original question (o see if he kno_ws which sign that tells him to be careful or he may get hurt.

Specific Look ground the streets near the school to see if there are signs up which warn the studeénts to be careful and to cross at
Student the crosswalks only.
Activities: Have student be or assist crosswalk guard for belore or alter school during that student "rush hour."

93 ~ | 94
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ITEM2-16 NO TRESPASSING

Objective:

Sungulo

“Teacher Strategles:

s LN =

5. FReview the original question to see if he knows and understands which sign tells you to stay out of someplace.

- Specific ) - P i

Student 1 Include the "noﬁspa{ssing" sign among the student-built signs on the classroom bulletin board (see 2-11).

Aclivitles: ‘ ‘ ' '

reo .
. / :
. -
96
9o

Student will recognize and understand the meaning of the sign which tells you to stay out.

Replicas of signs used in item 2-16.;

d Pertormance Criteria: (Sludenl will verbalize the meaning of the “no trespassing” sign whenever requested by the teacher fora -

period of two consecutive weeks.

-/
~

i

Place the signs in front of the student.
Have the student read the signs aloud or read the signs to him.
Have~{he student explain the meamn& of each sign or explain their meanings to the student.

Goona held trip to look for these signs, aspecially the *no trespassing” sign, and talk about what the signs are conveying, such as
what the "'no trespassing"” is tryingto keep people out of.
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n ATEM 217 " ' WHEREIS THE BATHROOM? _
Oﬁloctlvv. - Student wnll recognize and undersland lhe meamng of the sign whlch dnrecls people to the balhroom
| Mamhls Hephcas of signs used in2-17. ‘

Suggested Porlormanco Criteria: Student will demonstrate, either physlcally or verbally. an under;tandmg of the meaning of tha sign -
‘ dlrecling people toward the restroom whenever asked by the teacher for two consecuuve weeks. '

“Teacher Strategles: e v S --w-.m_‘_-,_,_,_‘__T'M__“‘__%w e e
. e I} -

Place the signs in front of the student.

2 Ask him it he remembers the meaning of the arrows in the 3igns, and have him explain it. Review item 2-7 necesaary tor
determining meaning of the arrews in the signs

73, After student demonstrates under\lnndmg of! (he arrows, go over 'each nign verbally, by having sludenl read the sign or read ll tor
him. . "

Have student explain the complete meanlng of each sign. A

Go on a field trip to find examples of the signs of item 2-17, especially tind the "restroom sngn

After finding the “restroom" sign on the: field irip, locate the restroom it is pomtmg to. ,

Review the original question to see ifthe student understands the meaning of the slgn indicating where a bathroom s.

~ o o s

Specific o : ¥
Student ‘Have student construct and put up a sign in the school pointing 1o the restrooms. ..
Activities: \ » - , o N L4
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ITEM 2-18 | o - MOVIE TICKETS o -y
Objective: ._Sludem'will recognize and understand the. meaning of the sign that indicates where to purchase lickels for a movie.
| ~ Materials: Replicas of signs used in item 2-18. : ’
| .
: . : .
‘Suggesied Performance Crmrla: Student will verbalize the maning of the sign that indicates whete to buy movle tickets whenever
requeslad by the leacher tor two consecutive weeks. - o ’ 2
. Tuchcr Strategles: |
n o 1 Placethe signs in front of the student. o
2. Ask the student to relate what has 10 be done in order to pay for going to a "walk in"” movie (Be sure he uys that you haveto buy a
I s ticket, or-tell-him if necessary:)—-— — ‘ N— - e
3. Have student read each sign aloud or read it for him. S S : : (
4. Have stuent go over what he thinks is the meaning for each sign, and assist if necessary.
5. Go to a movie theater and find the sign that indicates where to purchase movie tickets. - - V
6. Review the question of item 2-18 to see ifthe sludenl understands the meaning of the sign that indicates where to purchase mowe
, uckels :
2
B Specilic Have student set up a booth 10 “sell” tickets to movies shown to the class or to the school
‘ - Student Have student construct and pul up asign that tells movie-goers where to “purchase” their tickets.(Note: userealtickets -| -
- . ’ Activities: if possible) - . .
X
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ITEM 2-19 : HOSPITAL/DOCTOR , '

Objective: . Stude&’u will recognize and understand the meaning and omplacauons of the hospital sign to denote that one could get
help from a doclor lhere o

-
4

Melerlele: ) Replicas of signs used in item 2-19.

T A

Squeeled Perlormenco Criteria: Sludem will verbalize the implications of the "hoeplle!" sign to indicate lhel a dattor's help could be |
secured there \Jhenever requested by the teacher lor a periad ol two consecunve weeke '

e e e i A R S T e Tl e J— S

Teacher Strategles: , = y | . L _ : . .

» + 1. Askthe studenl to lhmk of some ol lhe placee that a doctor works to help people. List three places on paper makmg sureto lnclude a
hospital. . o

Place the signs in front of the student. o \ v

Have the student tell the meaning of eazh sign, provlding aesaslance if necessary.Refer to item 2-11 if needed.

If possible, take a trip to the local hospital and ehow the eludenl that doctors work and provide medical help to those that need it.. '

Rewew the origmal quesuon of item 2-19 to be sure the s/ludem underslande thatthe hospilel sign can direct sgmeone to adoctor.
e

O s LN

T Speciiic S : : — ' - R .
- Student On first-aid health bulletin board.(as used on the items of volume §) include the sign that disects you to a hospital in or8er
,Activities: to get help from a doctor. ‘ '

/ ~

-
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ITEM 2-20 - : WATCH YOUR STEP
Objectlive: Student will recognize and understand the meaning of the sign that warns a person to be careful when stepping onto
o ‘a bus. ;
o “Materlals: —Replications of the signs used foritlem2-20. " :
. Suggesied Performanee Criteria: Student.will verbalize the meaning and implications of the sign:lhal telis a person to "watch your slépf' | L
when entéring a bus upon request by the teacher for two consecutive weeks. ' "
"Teachey Ismm'.m: | Y , ‘ - o T e T T ‘"‘/}"‘,.. \
, 1. Put the signs in front of the student. S 1 -, ' R ; .
e - "2._Havethe studenl either read oF tell what each sign means, providing assistance as necessary.
3. Ask the student if any of the signs provide a warning that tells someone to be careful. ‘ o
2 ‘ ’ e

4. Have student select the appropriate sign with assistance as needed.
5. Go on a bus ride and'note the “watch your step” sign that is located near the step entering the bus.
6. Go over the original question to be sure ;tudem understands the meaning 9f the “watch your step” sign.

- gpecific - S . _ _ |
Student Include "watch your step™ sign among those on the bulletin board, constructed by the students (see 2-11).
- - - Activities: ' ' ‘
’ -

104
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ITEM 2-21 CASHIER '
7777 7 Objective: | Student will recognize and understand the mening ‘6f the sign that indicates where to'pay for & purchaseinastore:—-— — - ————
Materials: Replications of the signs used for item 2-21.

MVSuogomd Podomunco Criteria:  Student will verbalize an undemandmg of Ihe “cashier aign ‘upon -request- by the loacher for two-
conaeculive weoeks. : o

L_....Yeacher Slmul_!o
1. Place the signs in front of the sludenl

" 2. Ask student if he notices any cues among the signs which indicates "which way" to somelhmg
3. Make sure he remembers the meaning of the arrow. Review item 2-7 it necessary for this.
4. Have student read and explain each sign, providbng assistance as needed with the reading and lhe explanations.
5. You may have to explain the term "cashier” in detail to transmit the concept. . .
6. Go lo a large store and find the signs that indicate where the cashier is in order to pay-for an ilem
7. . Go ahead and foliow the sign and purchase somelhing trom the cashier, with the student.

8. Go over the original queslion to be sure sludent undemanda the lign and concept ot where to go to pay for a store purchase

' Specitic » : R
. Student . Include the “cashier.sign among the student-buill signs on the classroom bulletin board (see 2-11).
Activities: '

R T LU
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ITEM2-22 - ; F o DEPOSIT MONEY |

Objective: | ‘Student will recognize and understand lhe meaning of the sign that indicates where to put money in avending machine.
Materlals: ' Rephcelione of sign used in item 2-22. f
I change appropriate 'or depoemng intoca vending mechlne

I

Suggeeled.l"erl_’ormence Criteria: Student wm demonplrele physically and verbelly an underelendlng of the sign which tells where to
: " SR depasll money in a v}endmg machine upon requeel by the teacher for two conseculive wéeks, '

Tnchersuelegl«. | o L L | .
1.” Place the repllceled signs in front of the sludenl S iy
2. Have the student go over each sign and tell whel he knows about eech
"3, For those signs he does not know, éxplain ﬂ'fem irﬂermeheundemmdew. S S
4. Besuretofocus attention on lhe“depoell money elgn explalnlng that lmsielheone that lnelruclupereon where to dbpoel money

in a vending machine. - . U e 1 e e

"\ Take the change aveileble andgotoa venqing machine and tind the sign lhel shows where lo place lhe money in order to buy
' something. : _ : :

\ 6 Have the student jocate the money ! slol end[ make a purchase from the mechine - ‘\

Revrew the original quesuon to ensure he u'nderelande the directions of where (o pul money ina machine.

i )

- Specific. ’ Include the “deposit money" sign Qmong the student-built signs on the clenroo'n bulletin board (see 2»11)
Student : Enoourege studenttohavesomec

Tenge incase he would like to make a purchase from one ot the echool‘e vendmg ma-

Activities: chines.

. | |
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S Wd‘ﬁlgcﬂ:ﬂilﬂiw 1 §ludem will recognTze mv‘undurafamﬂhomanmthaﬂgnM nyshol to-bother someone: — e m e T
mmum- ‘ Replicas of the signs used in.\ilem 2223, - 0 o '

Suggulcd ?cdotmnnfo Criterla: Student ‘wi‘ll verbalize the m‘eaninb'o! the dono' disturb” sign upon request from the teacher fortwo -~
’ ; , © consecutive weeks. , ; , . | o ok
Tmharscmms. . e e B
s "_"Plare the replicated sbgna in Irom ol lha aludenl i e e e T T T "
"'Have the student read each sign or read them to him it necosnry S
Ask student to explam @ach sign with as much as he krows about it.’ ,
For thoge he does not know. explain those signs to him with special emphasls on explaimng the "do nol disturb” sign. ;|
,Go 1o a hospital or motel orhotel and look for ""do not disturb” signs. '
Havuéw the ongmal queshon aboul wmch slgn telis you not to bolher someone. ‘ R L o]

oo bW N

specific T —
Student include the “do not disturb” sign among the student-built signs on the classroom bulletin board (see 2-11),

Activities:

"

7

A R L

)
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ITEM 2-24

- Obkcllvoﬁ

Materlails:

:Sugguilod Podom’unci Criterla:

ey —

' - e

FLAMMABLE ,

A

Student wili recognize and understand lhe'meaqing_'ol the sirn that says something wiil catch on fire and burn easily.

-

Replicas of the signs used for items 2-24.

Sludom will varbalize the meaning of the “|Iammable” slgn whenever fequonod by tho teacher for a
- period of lwo conucullvo weeks.

1. Place the replicated signs in front of lhe student.
2. Have student read each sign aloud or read each sign-aloud to sludenl

A

_“emphasnron vthe-“llammable”sign, 7T T -

3 Have student auplam the signs hoknowm Forthase he doen noumow oxplnm thesignto- mm in terms he undomands wlth npeclnl,.

v et et et AT ' o r—— Pu——

4. Ifthere is somepiace available; go wherea “tiammable™signis, - and discuss with the stiident why the sign is theresuch as wmn it t3'.

that can catch on fire and burn easily. Discuss the danger involved-in being around easily flammabie items or quulds and peuonal
precautions to take. '

5 Rewew the ongmal quosuon about which sign tolls you that something will catch on fire and burn oasily.

Specitic
Student

Activities: .

T ,
Include the “llammable" 'mgn among the sludenl bum s|gns on the ciassroom buuetln bOlfd (m 2- ﬁ) .
Identity and label any highly tlammable bottied liquids in lhe classroom, such as alcohol, hair spray, elc. +

4

v , . . Y
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ITEM 3-1 IDENTIF!.CA‘I’!O:\: AND USE OF COMMON HAlﬂD TOOLS - HAND S8AW
Objective: | Student will learn to identify hand tools and learn to use hand saw correctly. : '
. | : ‘ : ; ' E _ ‘.
d Materials: | Ax ' co ~Crowbar . Hand sqw (or other various hand tools) :
. . e .. | ripsaw .. . Monkeywrench Twouwho:morvlco L . : \ o
Cross-cut saw : Comblnltlon saw - Plywood and 2" x 4" pine. T T e
. . - j\

H

Suggested Pcrtomanco cmom For5 daya student will ldentlty and demonstrate pfcpof use of hand nm when nquutod by instructor. ‘u

) 1. Lay out the four tools on the w%k bench. : e - a R
2. Show each of the tools to the student and say the name. ,’

3. Htwal ,stuaam mmlpumo and fed! the essential parts of the tool. As the studom mlnipulam the tool, identify tho parts, (i.e.
blade, handle, adjustment nut, etc.). ‘ .

 - lnstruct the studeni to select the proper tool from a group of tools, (Give me the uw)
" Have the studam match one of tho hand tooli wlth omof simlm tools in tho ohop (Flnd another uw)

§

N oA

Lay out three different saws on the work bonch Show each saw 10 the student and identify by name (l.o. crou-cut ripsaw,
combination saw). - .

Point out the lmpomm parts of the saw and how they differ in cutting different wood matomls
9. Demonstrate safety rules and procedures.
10. Demonstrate proper use of vice to hold wood secutely.
12. Have the student use rip saw to split 2 x 4 lengthwise.
13. Have student use cross-cut saw 1o cut off the effd of 2 x 4 across the gmn on a marked line.
14. Have student use combination saw to cut through five marked lines on plywood at different angles.

15. ‘Dvmmtrmmmmwwmmpweuwﬂnoﬂmu—!punmwm_gven pressure.

" fllustrate the use of the hand saw. . : S T L

16 "H'a\;'"e“"sl"u"&-e"ﬁl'-biapBﬂ‘yﬂiﬂlaﬁ-ibdﬁ"iﬁa?n‘ﬁleiiélb in the propar 1otation in Thé shop and clean "ﬁbwﬁﬁfk"ifea.'"lm""w.mw'“"' e e
17. Review original SS5Q item. : ' '

w114 o ' - ’
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Specliic | Student will Idonmy a common tool by name. - . oy P . ' - i
Student Student will name the various paris of the tool. y o ~ s S

Activities: Student will locate a specific (0ol from a group of tools. o . . ‘ . /
. Student will become famitiar with tfie properties of the tool by m,lnlpulgnon of Pplirts, such as adjusting the wrench. . ;
“Student will identify a saw from a group of hand tools. ' : _ b

Studbnt will identify various types of saws. ;-

Student will demonstrate proper use of rip saw, cross-cul saw and combination saw by cumng matorlm :
Student will domommu proper carg pRd storaga ot hand saws and materials. ; o o

. ITEM 3- o ' coomﬂvz AND llNSOIlIIIOTOII Paocut "RAT!OV TRAINING a “""'J
ouoemi“‘ ] Wopmv“ Sn-Tollowing S TUSCIe SITONGLY, BTHd 9y -hand COOTINANON, —— - -—rrmr e <o e SR
: " Performance Ability to select proper saws and effective lmogmlon of coonmvo. muaclo mungth and eye- pand coovdlmtlon by | ’
o Dohovlor‘“; compmlnalmkol nwing wood T .
v o Cognltlu . __mpnr.mcoonmonmmm and ulocllon of hand llm T /,_ . e
“Process Sequencing of activities. ‘ - L I .
Stirategy: _Perception of spnm relationships in setting up matorlm and uwlno e o
:4 ) ' M ’ - ’ . |
Sansori- Muscle mongtm in the hand, foreggm and shoulder are onhancod with uwmq movements.
Motor Visual-motor skills are required to saw on a line and maintain an even cut. Pucﬁco sawing with dmorom mamlaln to -
Strategles: - enhance visual motor skills and muscie strength. -
: ' Bimanual dexterity skills are involvod in uwlng wlth one hand and holding tho board nndy wnh the othor

PArar
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- . ITEM3-2 - “  IDENTIFICATION AKD USE OF COMMON HAND TOOLS - WIRE PLIERS

Obhcﬂu: Stusdent will jearn to identify and to use wire pliero/cutters. ’

i

e o

' Materiale: . Mdnkdy wrench Wiresnap . ¢ .. Disgonal wire pliers/cutter, (or various tools),
. .. | Olfitertoot . . ______Vise grip .. Pleces of scrapfwire and ruler h

Suogntod Mommo Criterla: For § dlYl. student’ wllﬂdomlly and select lho wira pliers from a group of hand tools IM demonstrate - S
' " proper use of wire pliers by shipping wlu to designated longlm when roquutod by the lnmucloc

¥

-l Tancher Sustegles: | | } " SRR
e '-ZL"_,.L__Lly_oul various han__,jgoTInclu_dl‘g rs, Mo !

‘ﬁn .n.p' .nd“a"ﬂﬂ“ |oo|,__».__‘ S e ST LIT T

e w e ei——— Y——

2. Name and expisin the parts and use of uch hand |ool N

3. Demonstrate ond discuss safety rules uo.fdlnq the tqolu ,
4. ._Domomlmo |M\wop« uu of-the wire puof‘l by unlppmg wlro at measured longlm ' .

| | 5. Have student imiixie the same use ol the wire pliers by cumng a wire 1o match sizes of pre-cut, colored wires., T- o
i 6. _mv“mmpmpmy store- mo toolh in their correct location in the shop and cmﬂ upworkares. e ]

7. -Preview original SSSQ item. . - . , S

-~

Specific ‘ , . | - :
Student Student cuts different color wires of varying lengths. Wires are bent to form shapes and attached to form a collage of

Activities: designs.
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mema2 | - . co?umv: AND SENSORIMOTOR noczu STRATEGYTRAINING |~ 77T

Objective: " Dovdop attention, spltm-olu rmtlomhlp. visual motor lntoomlon. ‘hand strength, md ‘dexterity. o 1.

V - Performance Demonstratethe -blllw to lncorpomc aliof tho cognmvo skills and sensoritnotor processesina glvon task mqmrlno the
 Behavior: 1 use of a wire p!m/cumr E N , L

- . —

: - Cognitive " The completion of the task involves attention and dlroctlon»lollowlng skills. y S
oo (OE088— - L PrOpeL recognition of wire pliers/cutters. , i S , e
' QWW ‘Proper discrimination of wlrucolounddu S A

Sensori- | Mus. ) strengths in the hand and forearm are enhanced with ropntod use of the wlro pllon/cunm
. Motor , Bimanuasl dexterity skills are used in snipping wire.
L Sirategles: Visual motor lmoomlon is enhanced with continued practice with smalil hand tools and manlpuhtlon and bondino of

wire.
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TEM3A . IDENTIFY.COMMON TOOLS - ELECTRIC JIG SAW
Objeciive: Student will learn to identity and to understand the use of an electric jig saw. B /.
Materials: Electric jig saw - . Sander . Polisher
‘ , " Electric rolury saw o:m ‘ Ptecu of plywood

Suggnud Por!omunco cm.m. Student will idenmy the elaclric jio saw !rorr s gtoup of olocmc hand loou 5 out ol 5 umou on 5
‘consecutive days. .

"

Teacher sumgm - ' .
‘1. Take student on a “liold trip" to the Oocﬂ (high school) woodshop.
Shop person will name and explain the parts and functions of vmoua olbcmc hand tools includlng the jig saw and rotary saw,
Demonsqulo and discuss safety rules.
Shop person will demonsirate use of jig saw culting a straight line, a curved line and a circle.
Revnew original SSSQ tem. - ‘ '

2 I NI

, i ) .
L e ed

o
"

 Specitic
—-Student -} Studonlwmmatch piciurosof loohwnhcafduhowmglhoir function. (i.e. handdrm-wroundhale ln boam) Sludanuwlll

Activities: . | discuss each eleclric tool and its function.




(

- COGNITIVE AND SENSORIMOTOR PROCESS STRATEGY-TRAINING -~~~ -~~~ -~~~ === ===

Objective: Develop focused attention and visual dncrlmin'auo.
Behavior: Use cognitive skills to discriminate and to understand use l\;%ecmc hand tool.
| Coghmn _Proper discrimination and recognition of various electric hand tools.
Process : , | ' o .
.- Sirategles: - Understanding their functions.

124
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————————FEM-3-4 . MMMMWMIQQL& cnow BAR o
Objective: Student will learn to identify and to use a créw bar.
Materials: | Crov})'. bar Monkey wrench Crescent wrench Scrap boards and nails.
Sugceeted Pertormlnce Criteria: Student will identify the crow bar from a group of hand tools and demonetrate epproprtete usewhen = #
requeeted by the lhetructor for 5 days. :
Tncher Sirategles: o

o

1. L=y out all hand tools on the table.

| 2 Identify @hd explain the use of each hand tool. , -

4 Discuss safety rules including safety glasses/goggles. x

5. Have student demonstrate proper use of the crow bar by prymg apert two boerde which have béen nailed together

ST
! B ..Haye student properly store the toois.in. thelr correct tocetlon tn the ehop end cteen up work area. T

7. Review original SS "Q item.

—Specitic-
- Student-
Activities:

Have students practice taking apart. wooden crates or used ehlpplng pettets and nemng them together again uelng .
curriculum 3-13.

n
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ITEM 3-4 , " COGNITIVE AND—OENSOENOTOR PHOGEOS-GTRAIEOV TRAINING ... . . o e e ]
oihcnn: . Develop focused attention, direction lollowlno. visual motor mlegmlon. hand, arm lﬂd shoulder slnnglh bimanual : |
doxtomy. balance and spatial reiationships. . . I
g - ' >
‘Behavior: Demonstrate the ability to incorporate all of the cognitlvo and mual motor skills by repeated use of the crow bar. ' .
i 5 .
Cognitive | Complollon of the task invoives atteniion and direction-following skills. o . ' . \\
Process Recognition and discrimination of crow bar from a group of tools. e LRI [N
Sirategles: | Analysis of apitlal relationships in prying apm nailed boards. -
Sensori- " Muscle strengths in the hands, ayins and shoulders are enhanced by continual use of a crow bar. | ,
Motor “Bimanual dexterity skills are reqifired. . |
St-atlegles: Visual motor integration skills are evidenced with continued practice. .
| Balance akllla are needed in manlpulntlng the crow bar (o pry apart large nailed boards.
- R
o [ i EPEvw—
- ’ - -
v {
f \\ ’
] - “:"M' |
e et e e e e it i e+ e - . |
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lTEM‘ 5 | IDENTIPY COMMON I'OOLO EfEC'l’l\lc ROTARY SAW !
Oblocu;n: " Student will learn to idomlly and to undomand lho use of an electric rotary saw.
Materisls: | Electricjigsaw ~ Sander Pollshor
" Electric rotary saw Dtm Phca of plywood
lu“«ud Periormance cmm Student will identify the olocmc rotary saw lrom a group of oloctrlc hand tools 5 out of § tlmu on 5
: consecutive days. .
' ‘Teacher Sirategles: K ' | - | |
r 1. Take student on a “field trip" to the local (high school) woodshop ' ’ - _ h_}
'+ 2. Shop person will name and expiain the parts and Iuncllom of variouo electric hand tools including lho ng saw and rolary saw. ' | .
3. Demonstrata and discuss sately rules. ' - - ' ' : .
4. Shop person will demonstrate use of jig saw cutting a straight line, a curved line and a circle. . ' '
5. Review original SSSQ item. | SER " L
Specific - | ’
- Student Student wm match picturu ol tools with cardo showing their function (i.e. hand drlll—round holein board) Studonts wm
Activities: 1 discuss each electric tool and its function. '

130 | - 131




n - ITEM3I-5 COGNITIVE AND l!NlpﬂlHO‘l’OR moc"us STRATEGY “ﬂlAlmNO
Objective: Develop focused attention and visual discrimination skills. ‘
| Behavior: | Use cognitive skills to discriminate and to understand use of electric hand tool.
| ‘ ' .
i
. [ Cognitive Proper discrimination and recognition of various electric hand tools.
Sirategles: Understanding their functions. =~ -~ .
a %
N
132
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Teacher Slm.o!n '
1. Lay out all tools on the table and name and expiain tho use of each tool.. | il
2 Demonstrate the use of each wrench showing its\unique 'utmos ' '

P )

1 IDENTIFICATION A*O USE OF COMMON TOOLS - CRESCENT WRENCH

Student will learn to identity and tb use crescent wrench appropriately. //7

Hand lug wrench . Cr t wrench , Opoﬂ end wrench

" Closed end wrench - % shd %" nuts Washers and boits .
' A one inch wldﬂ 12% 12 board with\%"” and 4" drilled ho!os -

\ Suggested Por!omm Criteria: Student will identi

<1

*

‘when requested by\the instructor tgx 5 days.

\3 \ Have student. lmmluuuot wnnohu ‘ - \. " : R
' A i Have student uloct proper size monch to fasten nuu washers and boits.

the crescent mo‘nch froma group of smali tools and domonmm lppropmh uso

\

——— s [

5. «1 Have student puctico ammbllng du /mm sized nuh and bolts and select and nlmo propor wrench bolno usod
6. Revnew original SSSO item. : ' . .

ecific |
v Mﬂl
| Acmmn‘,_

134

\

Obtain junk paifs from motors with various sized nuts and boits fo be disassembled and reassembled.

135




1TEM 3-8

" et

Suralegles:

‘
o . ’ l\ : S . ?|\I ‘ "4:,.
coamm: AND SENSORIMOTOR PROCESS STRATEGY ﬂmmna L ?.4.;.,:1 RTR

Dovotop dirocu?n following skills, bimanum dexterity and unuorémotor lmpgratlon sjze dhcrtmmquon and lpl(tll i 58

analysis. : . 2 o o oo RNy

ra

‘ol a crescent wmch

Demonastrate the ability to lnco:pomo all of the skills in .omory and motor procoduma ln a glvon task roqulrlnq tho uao

'\
5 g

| The completion of the adjusted crescent wronch task involm mccmon and dirocﬁon following skjils. :
_Perceptual discrimination is roqulrod lor the rocognmon and mocllon ol tho crucom wmnch lrom s group ol hand

tools. . _ o

Proper diocrlmlmﬂon of boit, washer and fiut size. ‘ 'ﬁ -; - A R '.' T “‘
An undormnding of spatial ulmommpc is required. - e ' SR
Mmch tmmgth in the hand and forearm are enhanced with repeated use ol the cmscem wumch ’

. Bimanual dexterity skiils are used in assembling nuts and boits,

Visual motor integration is thancod with comlnuod practice using wronchu w!th dmofem slzo nuts and bom

[
§
o
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\
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IDENTIFICATION AND USE OF COMMON HAND TOOLS - STAPLER /

: Student will learn to identify and to use a hand stapler lppfoprlqldly. /
St Malerlals; Various shop tools including a table saw Hand stapler Vice T
- - Cardboard and soft wood . _ Staples . Paper
’ i Hydraulic jeck . String ere

uguuhd Podomunco cmom. Student wiTidenﬂIy mo‘ﬁ“ﬁammnmmymwmmmmmmmﬂm
when uquulod by the instructor for 5 days.

e et e L T T TP PR . l

,f Tuchcr Slnlogm
[ . 1. Layoutall t00ls on lho table.
2. Name and explain the use of each tool.
3. -Have student identify stapler from a group of tools. o
4. Demonstrate the use of the hand stapler. .
5. Discuss salety rules fogafdlng use of the stapler lncludlng safety glnuo/gogglol
- eh
7
8

1
g

- Have student imitate use of stapler by stapling two pieces of paper or cardboard logothef . . ' y
. ‘Have student make a mobile by cutting cardboard and paper shapes to be stapled together with string or wire. . 7

. 8. Fold and cut sheets of paper. Combine 5 or more sheets, making sure edges are siraight and even; slamo together. Olhef office .l
N ~.related stapling tasks can-be completed. : ;

" 3 Y ) ‘Slaple paper or cardboard sections onloa wooden board
' 10. . Review original SSSQ item. ‘

Spocmc B Staple thin strips of molding veneer wood together to form a frame.
Student ' ' .
“Activities: Select a piece of fabric, stretch over the frame and staple on backside strips.fo form a picture.
| 138 | - ~ - | ., .
77 .




ITEM 3-7

Objective:

Performance
Behavior:

Cogniiive

"~ Process
__ Strategles: -

Motor

Strategles:

P

COGNITIVé AND SENSORIMOTOR PROCESS STRATEGY TRAINING

Devolop direclldn-tollowiqg skills, bimanual dexterity, spatial analysis, sensorimotor integration. ’

\

using a hand stapler.

Demonstrate the ability to _lncprpomo all of the sensorimotor processes involved in the acbompllohufhont ofagiventask

Completion of the stapling task Invoives attentiori and direction following skills.
Perceptual discrii.. ation Is required in recognition of the stapier from a group of tools. .
An understanding of cpatial relationships is required. ot T

~~~~~ Muscle strength in the hand and {orearm are enhanced with repeated use.of the atapler. /-

Bimanual dexterity skills are used in the .ssembly of mobiles, picture frame, and stapled packets.

scissors.

Visual motor integration is enhanced with continued practice with the hand stapier as well as the cutting of shapes with

- 78
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. ITEM38 "IDENTIFYING WORK VEHICLES

Objective: Student will learn to ldoml!y and to describe g,\g,lluncuon of a fork lift. N .l : T
‘ g . ' .

)
f

J -
f’mnmlp: | | Pictures of common work vehicles such as a tractor, dump truck, gudor. semi-trailer and a fork um

.,,i
, Suggulod Podomam cm«u. . Student will identify and describe tha function ol the lork liftfrom a group of work vchlcm Soutot5 tlmn
on 5 consecutive days. \ e

b .
Ki
] . . e
T
-

Teacher Sluholu " - S

1. Name and explain the lunction of various work vohlcm with pictures. I o
-_”_"" I 5 2. Student will pamcupato in field mps to construction sites, warehouus moving companies,
! . vehicles. - .
3. Review oﬂglml SSSQ item.

etc., to oburve‘ and \dontuy wdrk

|

| . :

i e ~ —

|  Specific Have student match piptuus of work vehicles to function.

- Student , _ _ S .
Activities: Can use model of work vehicles for identification and demd&nstration.

142 | . 143
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TEmM3s . ° COGNITIVE SENSORIMOTOR PROCESS STRATEGY TRAINING
Objective: Develop direction-following skills, porcoptugl discrimination, and understanding of functions.
ey —
Performence’ | - L/
Behavior: | Demonstratethe ability to follow directions and to discriminate different among work vehicles. !
3 Cognitive Atlention.and direction-following skills are invoived in naming and matching work vehicles and their tunction,
_ Suategles: | Perceptual discrimination is required for the recognition of the fork lift. REAR
' | J
Iy
,{
|
|
3
1
e
\ v
\ !
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ITEM 3-9
Objective: Student will learn to identify and to use a hand drili appropriately.
Materials: | Wood plane Electric hand drill " Electric Jig saw

- Screwdriver Scup pleces of wood  Piastic or alumlnum ‘

lu“ntod Mom.m Criteria: Student will ldonmy the hmd drlll lrom a group. ol hmd tooh |nd demonmato nppropm.. uu T

* IDENTIFICATION AND USE OF COMMON HAND TOOI.Q - ELECTRIC HAND DRILL

—

-7 ot drill with close wpowlolon mn re’ p .ated by the instructor for 5 days.

Teacher Stralegles: ‘ |

1.

e s W N

1.

Specific
Student

Activities:

_Lay out all tools on the table and name and explain the use of each tool.

Demonstrate the use of the drill with various materials. The speed of rotation is varied (high for wood slow for plutlc)
Student wil identiy the drif and the various parts including drill bit; chuck and chuck key. ,
Demonstrate and expiain the use of various sized drill bits. and how to change them,

Discuss safety features and procedures in using a drill Inciuding use ot safety glasses/goggles.

Student will demonstrate, with close supervision, the use ot the drill by lmumnq the bit, tighlonlng wlth chuck key, and drllllng
holes in wood using different sized bits.

Review original SSSQ item.

t
) e
!

Student will use drill with dmoum sized bits to drill holes through various materials such as plastic and llumlnum
Student will align two sheets of aluminum or two sheets ol plywood and drill two holes and connect with tHo

appropmto size nuts and bolts. Repeat with three holes.

46 147
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ITEM 3-9

~ Sirategles:

-

COGNITIVE SENSORIMOTOR PROCESS STRATEGY TRAINING \\.

" Develop direction-foliowing skills, sequencing and organizational skills, spatial amlym. blv){mﬂ dexterity, sensori-

motor lmogmlon and size discrimination.

\

Demonsirate the mmy to lncorpomo all of tha skills in the cognitive and sensorimotor procq\ta inagiventask | -

requiring the use of & Mnd drill.

AN

- .Direction following skills are enhanced i by the MWG tasks.using a hand dﬂll

nal skills are roqumd in drilling a series of holes.

Psrceptual discrimination and spetial amwm aye required forthe rococnmon and ulocuon of proper bit sizws, nutsand
spe v !

boits, and alignment of drill holes.-

\ . .
TR < . Y

Muscle strength in hands, forearms and shoulduars are enhanced with ropulod use of the hand drill.

Bimanual dexterity skills are extensively used in tho task.. :
Visual motor integration skills are required and nnhancod wnh cominuod practice using a hand d-rm auomb ng

L o
\ ) " Q

materials with dmoum alzod nuts and boits. \
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Tuch« suntnm o e
A, Lay out all hmd looa on the tablo Idomily and explam the uqe ot oach hand lool

Show !uncuonal ptctures (i.e. cut troo. cut plpo) and have aﬁudant mlwh tool with luncuon

: thuas satety rules. g | . L L N |

.’ Have stiident properly clean and atore toois in lhq cqmcl locauon In the shOp e S o - .
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Student
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Smuud Porlmmum cnmu. . Studam will: Memlty lho axo uom a qroup ol hand tools 5 out ot 5 timas on 5 com»culive days o ;o "l
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ITEM 10

Ohl_oqllyo:

Performance
Behavior:

Cognitive-__

Process
Strategles:

o A . ) : . . o
, : Cow o oo
o o~ . A
. i ) . . o . i}
( .

COGNITIVE AND \ENSOHIMOTOR PROCESS STRATEGY TliAlNlh.lG | -

Develop focused attention unqivisu*l-discriminalion skills.

b4

Use cognitive skills to diwriminala'a\d to understand use of axe.

2

Proper discrimination and recogn

on of various hand cutting tools.

Unbderstanding their functions:

—

1

.
. . : - .
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) ITEM 511 o IDENTIFICATION AND USE OF COMMON TOOL - LEVEL
Objective: Student will learn to identify and to demonstrate the use of the levet. - - ! [ B B
) Materlals: Tape measure  Level  Stapler Folding ruler -~ Scrap lumber to make a smail table "
s Suggested Performance Criterla: _Student will identity the leveilromagroupothﬂdloolundindependenﬂydégnonstutethe use of level .
< - ‘when vequosted by the instructor for5days--i. 7 7 SR -
‘Teacher Sirategles: ‘ y
1. Name and demons'rate the function of each tool. R
2. Student will identity and imitate use of tools. N
3. Demonstirate use of the level both on a vertical and horizontal surface. ” :
4 Different size boards can be used 1o illustrate the technigue of leveling a surface. -
5. Review the original SSSQ item. ' '
‘Specilic - Student will construct a smali table using scrap jumber and hammer and nails. Follow curriculum procedures specified !
Student in3-13. The level is used on the legs fora vemcaé\\'urlace and on the table top for a horizontalsurface. A file or sand paper
~ Activities: - may be used to even the length of the table logd\_ : ' e ' ' ,
- i
|
5
! '
~l) f
153
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ITEM 3-11 . .COGNITIVE AND SENSORIIIOTOB 'PHOCESS STRATEGY TRAINING ‘
Objeclive: - Develop direction-following skills, sequencing and organization, ana‘i‘ym of spatial telallonshipg,'plzo discrimination,

' bimanusl dexterity and sensorimotor integration.

Periormance | Demonstrate the ability to incorporate all of the skills in the cognitive and sensorimotor procedures in a given task

Behavior: - requiring the use of the level. _ : . :
‘ Cognitive | Focused attention and direction following skills are involved in a task requiring the use of a level. .
Process Perceptual discrmination is required for the recognition and selection of the level, as well as the alignifent of the bubbie
_Strategles:.  |. in the level, both horizontally and vertically. - o o , .
, Analysis of spatial relationships are required in the use of the level. R S T
Sequencing and organizational skills are employed in completing a given task using a level. s
. , - Y4
’ f 1.‘ .

Sensori- Bi~anual dexterity and visual motor integration skills are used in manipulating the level horizontally and venlc\ally. ' -
‘Motor - Perceptive/kinesthetic skills are enhanced with continued practice using the level. ‘

Sirategies: Persistant control with carefully regulated hand moveménts and steadiness are essential.

[}
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ITEM 3-12 . IDENTIFICATION AND USE OF COMMON HAND TOOLS - HEDGE TRIMMER
. - - 1 *
Objective: Student will learn to identify and to demonstrate propers use of a hedge trimmer. 3
Materials: 1 various cumng tools including wire cutter Sc'mora  Grass 'clippor 'Hodgo &lmmor

Suggnlod Performance Criteria: -Student will identify at least four different cutting tools and domonstmo use of hodco trimmer when
requested by the instructor tor 5 days.

Tuchof smmm '“ " o
1. Lay out four different cutting tools on the table. Show each tool to the atudem and say the name (i.e. wlm¢unor trimmer).
2. Point out the lmportam parts of each cutting tool such as handie, blade and how it differs in shape, movohcm and function.

3. Niustrate the use of each cutting tool such as cutling a wire, trlmmlng grass, cutting paper, trimming a hodgo Emphasize the
hazzards and safety rules in using cutting tools. s

4. Demonstrate the ditferent horizontal, verticle, and angular positions for trimming.
5. Have student imitate the use of each cutting tool by snipping wire to a desired length.

6. Usescissors to cut construction paper strips into 8" wide “grass paper.” Cut 25 pieces of string with scissors, varying lengths 4to 8
inches.

- 7. Takethd precut paper grass smps. glue folded bottom edge to anothor oheet of construction paper lormlng an uprlgm pnpor hodgo
Student will select hedge trimmer or grass clipper and trim "grass” to a desired length.

8. - Take precut lengths of smng and gluo to edge of construction paper. Student will select appropriate tool to trim string to a desired
length. S

9. Ifnatural hadge or grass is available, have student demonstrate proper useof gardenlng tools. The use of dead or trimmedbranches
"~ or throw-aways from a local nursery are excellent for student practice. : : o

10. Review original SSSQ item.

Specific - Student will identity each cutting tool.
Student ,
Actlvities: ~Toura local park or wood and identify vegetation that can be trimmed with different gardening tools.

F
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ITEM 3- ﬁ o COGNITIVE AND SENSORIMOTOR PROCESS STRATEGY TRAINING
owm: Develop focused attention, direction following, visual motor integration, hand, arm-and shoulder strength, bimanual
. dexterity, and spatial relationships. ' ‘ - : -
K ' Perlormance ' o ' - R _
Behavior: Démonastrate the ability to incorporate all of the cognitive and visual motor skills by repeated use of the hedge trimmer.
g Cognitive | Completion of the task involves attention end direction following skill. z
- Process Recognition and discrimination of the hedge trimmer from a group of tools. o
Strategles: " Analysis of spatial relationships in trimming a hedge evenly. - - e o
Sensori- Muscle strength in the hands, arms and shoulders enhanced by continual use of the hedge trimmer.
‘Motor Bimanual dexterity skills are required. ‘ :
Strategles: Visual motor integration skills are evidenced with continued practice.
.
, ‘) !
T
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ITEM 3-13,,. ' ID!NTIFICATION AND USE OF (K*HHON HAND TOOLS - HMH!RS
Obloctm',;‘ | Student will lum to Odomllv and lo use correct hammer 10 drlvo and romovo a nail.
| Materals: oair poinhammer / _ Claw-hesdhammer  Plastic-head moiding hammer
e | Rubbermaliet . Varied sizenails - " Tacks with different heads
Hard (olk) and soft (p|n¢) wood'of varied sizé md thickness (%" x %", 27 x 4”)

LU" } y' . .

Noouhd ‘umm cm.m Student will idonm;'mur dmount hammers tor a spocmc uu and domomqule drlvlng nalils ln dosig-
" t/)/ , o nated marked spots. Student will demonstrate use of the claw-head to pull out partially driven nailfroma

- / wood plank when roquulod by the instructor for § days.

Teacher Sirategles:

1. Lay out four different haminers on the work bench. Show each hammor tothe aludonl lnd say the name (i.e., claw hammer). The
intent is to associate a specific name with each tool. :

Point out the important parts of the claw hammer and how they differ in shlpo. malorlal and function.

illustrate the use of the claw hammer. Holding a one-penny nall in the nonpreffered hand in a prohomlla index ﬂngor-lhumb grip
and holding the hammer close to tife hand, gently strike the nail-head twice. -

Remove hand from nail, grip hammer near the end of its handie, and strike nal until it ln driven into board. ‘ b
Have the student imitate the same use of the hammer and nail. Assist when necessary. . . |
Have the student independently initiate the use of the hammer by aluchlng two smull boards together mado of scrap lumber.

Have the student drive a set of five nails in premarked spots. -

Have the student use a ruler to mark five spots 5 inches apart and drive a nail mto each spot..

Demonsirate the extraction of a nail from a board with the claw-head hammer.

10. Have the’student imitate the same use of the claw-head to pull out the nail. o

11. Have the student properly store the tools in their correct location in the shop. = “j

12. Review original SSSQ item. v

N

© ® N O &

Specific Student will identily each hand hammer by name from a group of tools.
Student Student will name and explain the various parts and uses of the hammer.
Activities: Student will demonstrate the proper use of the hammer by driving nails in a board.

Student will demonstrate the proper use of the hammer by extracting a nail Irom a board.
Student will demonstrate the proper storage of hand tools.

161 162
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ITEM 3-13

Cbjective:

Perlformance

. Behavior:

Cognliive

. Procese

- Slirategles: .

| 'Sorz: N

Motor
Sirategles:

COGNITIVE AND\SENSORIMOTOR PROCESS STRATEGY. TRAINING

o

e

Develop direction following s!;ills\ muscie ﬁtrénggh. and motor integration.

—

Demonstrate ability to incorporaleg\pll of the skills and sensorimotor processes involved in a given task requiring the use

" ol a hammer. : _

Proper discrimination of nail uii'a.'"h'hmmar type and size material to complete the task required.

The completion of the task i‘nvolvea bath alldnl‘i;‘.m and direcubn-lollowlng skills.

Bimanual dexterily skills are required for dr :
The hammer can be used to drive a nail i both a vertical as well as a horizontal plane. Practice with progressively smaller

Muscle strengths in the hands, foraarms and shoulders dre enhancad with repeated use of the hammer. The removal of
nails also requires muscie strength. The greais gize of the nail and hardness and-thickness of wood can be used to vary
the strangth required. : g g: C B ‘

g and removing a nail.
size nalls enhaiices vizual motor integration. . .
Visual-spatial analysis is required to assemble materials according to a prototypa design. A simple design may consist of

two boards and prograssively inciaase in complexity to a trellis. The spacing of the materiais on the trellis should be

e

consistent and st the zame angle.

164
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ITEM 3-14 | lDENTlFICATION AND USE OF COMMON HAND TOOLS SCHEWDRIVER

Objeciive: Student will learn to identify and to demonstrate the use of different types of screwdrivers wnh a specmed screw.

Materials: | Slot head screwdriver Phillips screwdriver h Hand socket wrench and other hand tools
" Door hinges = . Woodscrews and scrap wood R | x .

Suggested Perfcrmance Criteria: Studem wm sdenhly the phmips screwdriver from a group of hand tools and independently demonstrate e

use of a phillips head s\.rewdrwer infastening a door hinge when requested by the instructor for 5 days.

Teacher Strategies:

1. Lay out different types and sizes of screw dnvers and other hand too!s on work bench.
2. Identify and explain the use of each tool emphasnzmg the appropriate use of dmerem type screwdrwers and matchthe correct tool
with a specific screw head size and type.
3. Have student idenlify each tool by name including the phillips head. L
4. Have student select proper size and head type screw and match with correct screwdriver and drill hole size.
5. Have student drill proper size hole in a board following guideleines for curriculum (see item 3-9). ‘
_6. Hove student appropriately insert screw into hote. . _ o . -
. 7. Have student withdraw screw from hote. . '
8. Review original SSSQ item..
Speciic . '
Student Student will drill holes in two boards and assemble a door hinge using screws and screwdriver. The two boards simulate
- Activilies: the movement of a door. : -

165
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ITEM 3-14 .

Ob)"é'cllvc:

-

Performance
Behavior:

Cognitive
ProCess

- Strategles: - - -

Sensorl-

Motor

Strategles:

167

[

COGNITIVE AND SENSOHIMOTOﬁ PROCESS STRATEGY TRAINING

Develop attention and direction-following skills, recognition and discrimination, seqhencing and organization, analysis

of spatial relationships, bimanual dexterity and sensorimotor integration and size discrimination.

)

Demonstrate the ability to incorporate ali of the cognitive and sensorimotor 'procedurés in a given task using a
screwdriver. ' : - ' ‘ K

B

J~

-

The completion of lasl@ using a screw driver involves attention and dlro_ctlon—lolbwing skills.
Perceptual discrimination is required for the recognition and selection of proper toois matched with screw head type

“and size: - e _ U -
Sequencing and organizational g¢kills are required in completing a task which invoives selecting materials, drilling | = =~

correct sized holes, matching and inserting correct sized screws with correct tool, and aligning a door hinge.

- Muscle strengihs in the hand, wrist and forearm. are enhanced with repeated use of the screwdriver.

Bimanual dexterity and visual motor integration skills are used in assembling and aligning the door hinges.
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ITEM 3-15 ' _ IDENTIFICATION AND USE OF COMMON HAND TOOLS - HACK SAW

i Objective: Student will learn to identify and to use a hack saw appropriately. J‘
Materials: Cross cut saw Coping saw - " Hack saw Miter box saw
. Grease pencil - - Metal tubing - Wire ’ ~ Wire cutters
Scrap metal or pipe Driu an'd_drm bits ' L

‘Suggntcd Pommmm:o Criteria: Student wili identify the hack saw trom a group of hand saws and demonslrate appropnate use of the -
hack saw when requested by the instructor for 5 days. '

|

|

|

Tuchor Strategles: | ” ' _ - o - '
1. - Lay out different types of handiaws ona work bench

2. Identify, explain, and demonstrate the functions of each saw emphasizing the unique features of each saw blade‘ |

3. Have student identify by name each tool including the hack saw. ’ .

4. Have student select the proper puw to cut a piege of metal, using a grease pencil to mark cutting point.

5. Student will cut material in a straight line.

6. Review original SSS( item. '
Specific | Studentwillcomplete a task using metal or copper tubing to form wind chimes. For example, the ends of the metal luba
Student cut to varying lengths are dritied to insert a suspension wire

- Activities: Other curriculum guidelines (see item 3-24) can be combme\d on this activity.
A
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ITEM 3-15

Objective:

N Performance
thavlor:

Cognitive
Process
Strategles:

,:fl' . Sensori-
-~ Motor
'Strategles:

)

“©
]

" COGNITIVE AND SENSORIMOTOR PROCESS STRATEGY TRAINING

Develop dlreclion-lollowing skills, recognition and discriminauon sequencing and Organizauon blmanual dexterity.

size discrimination, and spatial analysis.

ol

Demonstrate the abllny toincorporate all of the cognitive and sensonmotor processes in a glven task requiling the use of
the hack saw.

The performance of cutting metal with a hadck saw in ives attention,and direction lollowinq skills.
Perceplual discrimination is used 1o mark the culling %mt on the pipe. .
An understanding of spaml relationships ia nudod in'completion of the-wind chime task

Muscle strengths in the hand and forearm are enhanced with repeated use of the hack saw.

H
i

"| Bimanual dexterity and visual motoe skills are involved in cutting a straight line with a hacksaw. -

s
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1TEM 3-16 IDENTIFICATION AND USE OF COMMON HAND TOOLS - (ALLEN) KEY SEY WHENCI-!_

Objective: Student will learn to identify and to use (Allen) set wrench appropriately.
Malerials: Various size (Allen) key set wrenches . Various size k»ey set bolts and nuts
Hex Head bolts . A . Hex head bolis ' ,
Open end wrenches - Crescent wrench f
Channel back wrench "~ -~ - Mankey wrench . ‘
Allen head and slot head screw driver Two sheels of wood or metal wilh dnlled holes of various sizes

'
Al

Suygested Ptrlomunc\o Criteria; Sludem will identify and demonstrate the use of the (Allen) key sel wrench when requested by lhe

Teacher Siralegles: |

1.

2
3.
4

Specific
Student

Activities:

instructor for 5 days.

\
4
R

Lay out dnllerem types and sizes of hand wrenches on a work bench.
ldentily, explam ‘and demonstrate the functions of each wrench emphasizing the unique features of each.

‘Have student identify by name each tool including {Allen) key set wrench.
Use various size nui; and bolts with pre-drilled holes of various 8izes. inseit appropnale size nutin hole; select corrects::enut lo IS

key set bolt, select correct size open-end wrench for nut and key set wrench to fit bolt and tighten,

Have student imitate the selection, matching, and assemblying of different size.nuts and bolts with appropriately sized open-end
and (Allen) key set wrenches.

Mix together various types and sizes of bolts, dey set, hev head, allen h&ad, sloz head. Demonslrale malching correct size nut, bolt
and wrench to fasten togéther the two sheels of wood or riatal. ,

Have student imitate assembly ot lwo pieces ot wood or melal aligning holes to allow piﬂcemem of boll

Review original SSSQ item.

Student will make and assemble wooden frames by designated area on four pisces of wood frame by marking and
drilling for dillerent sizes. Student selects proper size and type nuts and boits to assemble the wooden frame. More
advanced students may extend this activity o make a bench or chair.

174




. ITEM3-18

Objective: -

Performance

N\

“.Cognitive
‘Process

by

Stralegles:

Sensori-
Motor
* Strategies:

S

o

{ ) .
po———

COGNITIVE AND SENSORIMOTOR PBOCESS STRATEGY TRAINING

dévelop 'diw:ﬁm-lollowing skills, matching, discrimination, spatial analysis, gize alignment bimanual dexterity.

_Demapstratethe ability to incorporate all ofthe cognitive and sensorimotor procedures in a given task requiring the use

of various size (Allen) key set wranches. n

ey

A

The performance of fastening nuts and bolts.involves attention and direction-following skills. .-‘”

1B Perceptual discrimination is used to select the proper size materials and to match tools with materials.
Spatial analysis is required to align the materials for construction. SR
Directionality is involved in removing or fastening nuts and bolts.

L s

Bimanuét-Qthefity and visual motor skills are enhanced with practice-and use of wrenches to fasten nuts and bolis.

" Manual diligence iqd parsistant control are required for a tepemiva-_aasemﬁly task.

9

| mmm
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ITEM 3-17 IQEN‘I’IFICAT!ON AND USE OF COMMON HAND TOOLS - (EPARK-PLUG) SOCKET WRENCHES
Objective: " Student wili iearn to identify and to use socket wrenches appropriately.
| ' - ‘ ' ‘ ,
‘Materials: ‘Various size sockel wrenches - . crescent wrencr: . open-end wrench oy
Various size nuts and bolis junk motor paris : outside micrometer '
Suggesied Pesiornrance Critesia:  Student will identify and use socket wrenches when requested by the instructor for § days.
Teacher Stratagles: - ~'
1 Lay out vd:ious hand tools inctuding socket wrencties, crescent wrench, open-end wrench and outside callipers as a work bench.
2 Say the name of each tool and demonstrate its use. ‘ '
3. Have student manipulate each tool anq recognize the assential parts. .
4 Instruct the student to select ihe proper tool from a group of tools. (Give me the socket wrench). .
5  Demonsirale the advantages of using the various types of crescent wrenches. Use asmall motor or junk parts which have nuts and
- bolts in a constructed arya so that the use of a.crescent wrench rather than an open end or crescent wrench is required.
6 Have student demonstrate proper use of sockel wrench, crescent wrench and open-end wrench. o
7. Review original SSSQ item. - ' o ' ' . '
Specitic . ‘ |
Student Student will disassemble and reassamble a smali motor housing using a variely of hand tools including wrenches. These
. Aclivilles: activities can be considered preliminary to__inslruction of automotive repair and machine shop.
»
17/
97 . ‘ ’




CTEM.3-17

C»GNIT‘VE AND S_ENSOHIMOTOR‘PROCESS STRATEGY TRAINING

......

180

~ Objactive: Develop d_irectioni-lollowing skills, size discrimln&tion. spatial analysis, and bimanual dexterity skills.
Performance Demonstrate the ability to incorporate all of the cognitivé and sensorimotor procs dures in a givan task requiring the use
Behavior: 1 of socket wrenches. : ‘ .
Cognitive - " The removal and assembly of nuts and boits involve attention and direction-following skills.
Process Size discrimination, directionally match skills, and spatial analysis are invoived in use of a socket wrench.
—Strategles: Sequential organization, planning, and organization of materials are essential for disassembly and assembly of machine
s S parts. : ".\ e : =
Sensori- Bimanual dexterity and visual motor skills are enhanced with repeated use of wrenches.
Motor ' ’ i
Stralegies: Manual diligence, work tolerance, and persistant control are enhanced with the assembly of machine paris.
. ,’,-"I
1
/ / o
{
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ITEM 3-18 ' IDENTIFICATION AKD USE OF COMMON HAND TOOLS - CAR ;IACK AND TIRE LUG WRENCH
Objective: Student Will learn to ideniity aphd”to demonsirate an understanding of the functions of a car jack and a tire lug wrench.
Materials: Old tire and rim : Tire lug wrench ‘Large boards i ' y

, Lug bolts Car jack . - ‘
Suggested Performance cmom:' Student will identify, and demonstrate, and understand the functions of various tools usec 10 chénge a |

' - tire when reguested by the instructor for 5 days. : -
. L 4
Teacher Strategles: P '
/

1. Lay out various tools including a-car jack, lug wrench, crescent wrench, hammer, monkey wrench . " hand drill.

\ 2 pDemonstrate the use of each tool; identity and explain the unique features of each tool.
. 3. Have student identily each teol by name. '
4. Demonstrate use of tire lug wrench with old tire and rim by fastening and removing lug bolts. _
"'5. Student imitates demonstrated use of tools. . - /, ‘ . ’ 9
6. Demonstrate use of car jack by elevating boards or other materials. '
7. Swdent imitates demonstrated use of the jack.
8. Review original SSSQ item. |
~ Specitic Student will observe teacher and «ssist, when appropriats, in changing a tire. Safety pracautions should be emphasized
Student with correct placement and use of a jack under a car. Tt)e seque| ce of steps in changing a tire includes removal of hub
Aclivities: caps, slight loosening of lug bolts, jacking up tire, complete loosening and reimoval of lug bolts.
Tour local gas station to observe a flat being fixed. | ‘ '
; T L™

s
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COGNITIVE AND SENSORIMOTOR PROCESS STRATEGY TRAINING

Objective.

\
Performance
Bahavior:

- Cognitive
Process
"~ ‘Strategles:

Sensori- i
Motor
S|rl|qglos:

SUBOTR DTS

Develop direction-following skills, spatial a'nalysis,»muscle'§|iedg\‘ﬁ'&nd sequential orgapization skills.

Demonstrate the ability to incorporate all of the cognitive and sensorimotor procedures in a given tack requiring use ofa -
car jack and tire lug wrench.

This task requires relatively high level sequential cognitive skiils and sufficient muscle power to loosen a lug tire bolt.
The alignment of the car jack under the car involves spatial analysis and ths capacityto anticipate the alternation of car

-weightand angel of shift when elevated off ihe springs. Close supervisionis required with proper eniprcemem ofsafety
- procedures. ' ' o - :

The removal of a tire follows a designated sequence, and (herefore éaquenlial organization is invdli;edf

Upper body and arm strengths sufficient to loosen a tire lug bolt are required.
Bimanual dexterity and full range f body motion with stooping, crouching, and lifting, and arm coordination are
involved in the task, ' - : ' '

}_
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ITEM 3-19 . IDENTIFICATION AND USE OF COMMON HAND TOOLS - WRENCHES : o |

. b ]
Objective: Student will learn to identify and to use a pair of tools (crescent wrench and monkey wrench) toloosen andfasten apipe
' and fitting. | ' | -
Materials: Crescent wrench Monkey wrench Throaded pipe_ Fming vlce o ‘

* Suggested Performance Criterla: Student will identify and demonstrate use oftoolstofixaleaky plpe when requesled by the instructor for
. 5 days. : .

Tuchor Strategles:
1. Lay out the malerials to be used and identify ‘each tool. :
Demonstraie the use of the pipe tools by threading a pipe into a lmmg using the wrenches

2.
3 Have student imitate the use of the pipe tools by tightening and then loosening the pipe and flitting.
4. Show use of pipes and lmings for plumbing and heating. - '
- 5. Gwe awork situation suchasa leaking sink and have student select appropriate tools and materials from a wide selection of items.
6. F!ewew original SSSQ item. ‘
S'peclﬂc " Have student assemble various pi;es and fitting to make an abstract and interesting form. - , -
Student ’ ' ji
Aclivities: Tour a plumbing shop with a demonstration and discussion by a plumber. . ’

185 | 185
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ITEM 3-19

PR

Objeclive: |

Performance
Behavior:

Cognitive
Process

Strategies:

Sensori-
Motor
Strategies:

coamfwe AND SENSORIMOTOR PROCESS STRATEGY TRAINING

Develop direction-following skills, eye-hand lrainin'g. coordination, bimanual dexterity, direc‘tionality and muscle
strength. :

Demonstrate the ability to incorporate all of the cognitive and sensorimotor proceduresina given task requiring the use
of various plumblng tools. ‘

The use of wrenches and pipe lming mvolves direclloo lollowmg skllls spatial, conceptual sklllg and organizanonal

“skills. ¢

Perceptual discrimination in fitting different size pipe with llmg. admslment of wrenches and allgnmem are also
involved. . v

o

Bimanual dexterity and visual motor skills are enhanced with’practice and use of wrenches to fagten nuts and bolts.

Manual diligence and persistant control are required for 8 repelilive assembly task.

102
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Suggested Performance Cglterle: Student will identify and demonstrate the use of wire cutters and screw driver to repair electrical tixture

ITEM 3-20 IDENTIFICATION AND USE OF COMMON HAND TOOLS - WIRE CUTTER AND SCREW DRIVER
~0b|eetlve: Student will learn to identify and to use tools to fix an electric outlet appropriately. , ; o . '
Materials: Pieces of wire - Spare electric socket Wire cutters Screw driver

A piece of dry board or wood ' .

when requested by the instructor for 5 days.

-

Teacher Stralegles:

1.

e

® N o s W

Specliic
Student

Aclivities:

Lay out a variety of tools on a work bench including a wire culter, pliers, dilferent strands of colored wire, and a wall light switch,
Name and explain the parts and use of each hand tool and the function of the electrical switch.
Deimonstrate and discuss safety rules of electrical circuits (i.e., make sure electricity is off).

Have student identify and name the tools and the essential parts of the electrical switch.

Instruct student by proper sequence of hooking up electrical wires to the switch. : : v

_Have a student imitate the procedure several times.
_ Have student properly store tools in the shop and clean up his area.

Review original SSSQ item. - - S

Student will demonstrate the proper hookup of electricai wiring with switchas, lights, and batteries.
(Obtain material from a local electronic supply store.

190
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ITEM 3-20

Qplocllve:

P

, Poﬂormancq
Behavior:

Cognitive
. _Process

,;s_lraleglu:‘ o

Sensorl-
- Motar
Strategies:

19i

3 ~COGNITIVE AND SENSORIMOTOR PROCESS STRATEGY TRAINING

Develop focused attention, direction-following, sequential organization and eye-hand coordination.

Demonstraté the aZility to incorporate all of the cogiitive skills and sensorimotor procésses reqdired in fixing an electric

- outiet. . y

1]

1. The .c_émpletjon of the task invqu_es__at}tgplibn_ direction following and sequential followig skills.’

’

;b
’

Visuai motor imegration is enhanced by continued practice with small hand tools and the manipulation and bending of -

wire. - -

Birnanual deﬁterity skills are used in snipping wire. :

1
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ITEM 3-21 IDENTIFICATION AND USE OF COMMON HAND TOOLS - WOOD PLANE AND SCREW DRIVER

Obletf_llve: Student will learn to identify and to demonstrate appropriate use of wood plane and sCrew driver. "
Materials:. | Wood plana " Screw driver 2x4 pine wood | Wood‘vica | ! e

\Suggnled Performance Cd,om Student will Idenuly and demonstrate _proper use ol wood and screw drwer when raquested by lho. e

instructor for 5 days :

| Tucher Slulcglu
, Lay outa vanely of hand tools on lhe work bench. .
Show:-each of the toals to the student and identify its essential parts and lunctlons emphasizing salely procedures Y
Have the student select the proper tools to smooth an edge ofa wood plank ST ?_ﬁ
‘Demonstrate proper moations o planning a wood surface. Emphascze the lmporlance of the blade adwslmem
5. Have student imitate the proper. procedure for p’nning a wood surlace o
6. Review original SSSQitem. T

.“PN.“

: : Specilic | Crossreference to previous loolobleclwes(a-ﬂ 3-13, 3-14, 3016) and have student construct a tabte using wood, nails,
| Student hammer, level, screw driver and plane. Fi .shed item will be trimmed and smoothed using the plane. '
' +.... Activities: Fasten a hinge on a wooden plank using a drill, wood screws, and screw driver making a small imitation door. Cross
i | reference to items 3-9, 3-14. b

;\
|
|
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ITEM 3-21

Objecfive:

Performance .

Behavior:

. Cognitive
_Process

Sensori-
o Motor
su:ugm:

COGNITIVE AND SENSORIMOTOR PROCESS STRATEGY TRAINING e ‘. ‘

Develop direction-following skills, organizational skills, analysis of spatlal reletlonehlps blManualdexlemy. upperbody
coordination and inlegrallon and persis&enl control.

(‘

Démonstrate the abllny lo incorporate all.of the skills in lhe cognitive and eensomnolor procedures ina given lask

requmng use of lhe hand pl2:.e and screw dﬂver ) ,
. . 3 . i\

Sirategles:

_Focused attention and direction-following skills are invoived ln a task requiring the use of a screw driver and a plane

~ Analysis of spatial re ‘ationship with referqnce to movement of the body is involved in assembllng a door hlnge
) Organizauonal skills are required in compipting a glven task usmg a hand'level. :

I - -

Bimanual dexterity,and visual-motor intqéranon skills are used in handling the wood plane and screw driver.

- Proprioceptive/kinesthetic skills are enhanced with. commued practice using the hand plane. -

j Persletem control with carefully ragulated hand movemenle and sleadinesa are essential.

N R S

v z v
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ITEM3-22

Objective:

Materials:

Suggnlcd Porlonmnce Criteria: Sludem wnll identify and demonstrate use ofa hack saw and metal file when requesled by the instructor

i

lDENTIFICATlON AND USE OF COMMON HAND TOOLS - HACK SAWAND HETAL FII.E

L]

Student will learn to ldenMy and touse a hack saw and melal file appropnaleiy

Hack saw . Monkey wrench ‘Metal fite Level vice plane ' Scrap iron

Metal drill bit - Wire o Metal tubing Plpe - Scrap aluminum

jor 5 days.

Teacher smlcglu '
1. ,Lay out all materials on the work bench. A
2. Show each 1001 1o the student and identify its essential parts and functions, emphasizing safety procedures.

3. ‘Have student select the proper tools 1o mark, to cut, and to smooth soft aluminum and iron.
4~ ~--"D'ein6nstraie'pmpermethod'forcumng'mntaI~with-1ha~hack--s&w-and—smoothing'lhc-matat'with' thetile.~ ~ ~ oo

5. Have student |mnaw proper procedure for culting and smoolhmg scrap melal or pipe using the hack saw and the melal me
7 6. 7 Rewew ongmal SSSQ nem\

spucific
Student
Activities:

Student will complete a task using a meial pipe and fitting to match a designated length.
Other curriculum guidelines (8 -15and 3- 2« can be combined with this activity to complete a given task such as wind

chimes.

[PV L SL A S
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ITEM 3-22 COGNITIVE AND SENSORIMOTOR PROCESS SfRATEGY TRAINING
Objective: Develop direction-following skills, organlzatibnal skills, cognition and discrimination,-and-bimanua’ dexterity.
Performance Demonstrate the ability to incorporate all of the cognitive and sensorimotor processes in a given task raduiring the use of
Behavior: the hack saw and metal file. « s
bl Cognlllvo The porlbrmance of cutting metal with a hack: saw requires attention and direction-following skills.
Strategles: | ~“Perceptual discrimination is'used (o mark a cutting-pointofthe pipe. =~ T —
{ - = Sensorli- Muscle strengths in hand and forearm are enhanced with repeated use of the hack saw and file. .
{ ' Motor Bimanual dexterity and visual motor skilis are involved in cutting a straight line with a hack saw and in filing the metal.
| Strategles: Tactual and kinesthetic awareness and fne motor control are enhanced with these activities.
e e - R . - 1 e et - — et v — . . : . b_f' . e
13 [ :
fl !
)
i 3
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ITEM 3-23

Objective: Student will learn to identify and to demonstrate use of a metal drill bit.
YT Materials: Aluminum or soft maagl ~ Drill | Metal drill bit Goggles .
T _ Iron.or hard matal. .. Wooddrillbit. - Oil Hammer
s S Punch'

“:
- L
¥

IDENTIFICATION AND USE OF COMMON HAND TOOLS - METAL DRILL BIT

s“““'.d Performance Crlleria: Siudent will 'de'““y and demonstrate aW'C'l)rilile use of the metal drill bn when rOQUesled by the

‘ Tuctm smugm : !
1. Lay out a variety of drill bits, drill, and other 10ols on the work bench. ‘
2.. Demonstrate ths use of each drill bit by drilling holes ln wood and plashc Emphasize | lho different apeeds used for d!llamnt
materials (i.e. slow speed for hard metal, fast speed for soft metal). : ;

3. S‘ludem will‘identify the.metal drill bit from a variety of tools including the drill, chuck and chuck key ‘-\
: 4 Dlscuss safety features and procedures in using a drill. lnc'udlng use of safety glams/goggles
‘ 5. Student will déemonstrate, with class supervision, the use ofthe drm by inslallmg the melal dnll bit, heightening with lhe chuck key.
B and drilling holes in both soft and hard metal. ' :
6. Review ongmal $SSQ item.
‘ : Specific if available, use a drill press for\drilling holes in different metals altering the speed as neéessary.
| ' Student ' , o
| Activities: Drill. hotes and make threads using a tap.

\
_ 20 l _____ ‘.

instructor for 5 days.
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: ITEM 3-28 # ' COGNGIIVE AND SENSORIIIOTOR PﬂOCESS STHATEGY 'I'RAINING R o
o m__..ﬂ_m.bbhc““: Devalop direction-following skills, sequenclng and organizalional skllla apa!ial analysis blmanual dexlemy, sensori- | R
T ‘ | motor i, kaxgratlon and sjze discrimination. : C L LU
- e - - : - . M-""“‘“%-h
j | ‘l_\’orlb't‘m‘inco" Demoni .rate the ability to~meorpome al! of the skms n lhe cognitive and gensorimotor ptocesses ina gi\mn task "N
i Behaylov: s requmng the use of a hand drill. - o L : N , ' Lo :
‘ Cognlllu _‘_ioququon-tollowing skills are enhanced by the "completion of tasks using a hand drill. o ., -
i Process ._ Sequencing and orglnlzallonal skills are required in drilling a series of holes. ~ ~ 7 " 7 7 -
i ! Sirafegies: Perceptual dwcriminallon and spatial analysis ls roquired for the rocognillon and selection of proper bit sizes, nuts and " ~
o e e lyoitg and alignmem ol drill hom . : :
.
» ._ : - | |
P . Sensort- ,__Musc!e strangths in hands, forearms and shoulders are enhanced wnh repeatedusam ‘tha hand drill. - - e
. Motor Bimanual.dexterity skills are extensively used in the task.” A
- ... Strategies: j,'“,Vusual motor integration skills are 1equired and e enhanced with conlmued _practice using a hand anll assemblying -
- oo oo | materiats with different uzsd nuts'and boits. ‘ N ) 1o

- - ' N ,

, o,
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ITEM 3-24 A IDENTIFICATION AND USE OF COMMON +{AND TOOLS - CALIPER ©
Objective: . Student will learn to identity and to cﬁmonstme usa of inside and outside caliper.

i ﬂam‘als: . Insider caliper Pieces of different sized metal pipe or tubing - Ruler

| | Outside caliper Other drafting materials B Compass

‘ N ) ‘Suggulcd Pcdormancc Criteria: Student will identify and demonsuate appropnate use of lhe inside and outside caliper when raquesled

by the instructor for 5 days. - : . .
. . ‘ . - :‘: o /.
. Teacher Strategles: - : | - R T
1. Lay-out inside and outside calipers, compass, melal pipe-and-tubing on the work bench L S ‘-a
o 2wﬁémonslrate useof the caliper hy varying the width of the marker to correspond to 1 on the ruler. Changd width to %", %", &5/16". e
. 3.__Have $tudent demonstarie use of caliper by \ varying width to couespond todesignated dlslances onthe ruler (Caretul ahgnment ot " 1
________ theend points ot the callper is lmponant ) B T T
e 4 _Repeat the- procedure with the outside dlameler caltper B -.M.‘:.‘l:.: LTI T e
3 5. Demonsirale the measurement of a pipe using the inside and outside caliper. o e T
T T T8 Student willimitate measuremem of mslde anB oulslde ol varicus size plpes wnh chus on rrakmg sensitive ad]u’ﬁlmem oftheinside B
- and outside caliper. - o ; - o
| 7. Progressively finer and more ac¢urale" measures can be made using different diameter sized pipes (i 8. 1/32 accuracy Y- e | i
| 8 Review originai’'SSSQ item. ' - » ; |
\ .
‘ . _ .
. Specitic - ~Using an assortment of different sized pipes and fittings, measure both the inside and outside diameters for fitting them »
Student together.® 1 ' Jl
Activilles: Using an old engine, measure the inside and outside of piston, cylinder and other parts. ' :

- o i
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ITEM 3-24 , . COGNITIVE AND SENSORIMOTOR PROCESS STRATEGY TRAINING o

e . .
- Objective: Develop dlrecuon-lollowmg. use of measurement instruidents, organfzalional sKills, analysis of sp“anarfamnan'mp: - -

. bimanual dexterity, eye-hand coordination and tactual discrimination. )

Performance - ’ : ‘ .

Behavior: - Demonstrate the gpility to integrate cognitive and sensorimotor coordination skills necessary to use calipers. |

. ..Cognitive . . | . Ability.to use a ru\er anq make fine discriminations of measurements including %, %", W, ]/16" we. . 1 |

. Process %
‘Strategles: '

Sensori-

© Motor
Sirategles:

. Perceblion ot 'sp_a,lial relationships.

Technical discriminatlon is mcessary to make aonsmve adjuslmems of caliper to measure tnside and oumde diameler

- of & pipe accurately.; - s e T '
Accurate eye-hand coordination and bimanual dexlerify are necessary

msuaucully_lo read fine measurements on a ruler.

ket . Bea e eman Svmtmmma aevwAb i a arm puin
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ITEM 4-1 - e % CANOPENER
Oﬁhéllvc: ' Student will learn to select and to use a can opener appropriately.
‘Materials: Cans : - panch type can opener Knite
, Manual and electric can opener 8 S * Peeler
suggesied Performance Criterla: For 5 days, student will select and appropriately use a can opener when requested by the teacher.
Teacher Strategiles: | ‘ | | .
o 1. Place manual, electric and punch-type can openers, a knife, and a potato peeler on table in front of the students.
- 2. Explain and identify each item and its functions. - T - o T
3. Demonstrate opening cans/botties with each type of can opener. . v
| .. . .. . 4__Discuss safety rules involved in using can/bottia openers. .
5. The student will practice opening cana with the differept OPENers: —~ = s o e e
T 6. Havethestudent participate in preparing a simple vegetable dish such as beans/.: peas. Student will select the proper utensilfrom a
" “group of kiich@n Tools to open‘acan; - o e e et s et e e e e e et e et e e e
7. Review original SSSQ item. o '
Specific - Have the student help where appropriate, either at school or at home, in opening cans. e
Student With supervision as needed, have the student participate in preparing a simple vegetable dish such as canned green
Activilles: peas. Student will select the proper utensM from a group of kitchen tools to open a can.
S 'Have the student make a set of 3 canisters using 3 different sized coffee cans (small to large). Have the student remove .
: ' ' the top of the can with a canopener and emply cofféainto plaslic bag orcontainer, Decoratetheoutside of the cans: UJge- - ——- - -
ptastic lid tor the top. Cross reference to S$SSQ.items: small/large, top/bottom, and inside/outside. (See items 1-15, 1-21,
1-24). : AR o
S I o __\\//
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CiTEMe7

SIFTER

Objective: Student will learn to identify and to use a sifter with the appropriate ingredients.

Materials: Shortening Popcorn R Sugar - .

' Flour - Cereal Eggs . Baking soda
Rice " smor : Cake pan

- 8099«0«! Perlormance. Criteria: __For 5 days, the student will selectand use the smer with ap.fopﬂale mgrednoms when mqueslod t9¢

p . - e e R e

by the tn?her

Teacher smugm.

1.

LA S

Student

o ACHvitie:. - -] -

Place all lhe malenals on the table betore the student.

~ Pick up.each item, read the label, & and explain its uses.

Demonstrate the use of the sifter. with the flour, baking toda and nll
Have the student practice usmg the smer with assistance as needed.
Review original SSSQ itent. :

""Have 'th’e’“tlildn‘ni‘biebaro—a—ca& J-biscuits,.cookies anihmad.uﬂming_alllg!mgppfopf illﬂh[;

oA —— £ 8 ] T Mgk BT e e A WLALE LRI T s g

--Have student holpathome with bakingIo oive hlm more opponunmes fo use a sifter.

116
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ITEM 4-3  GRATER
Objective: Student will learn to select and to use a grater appropriately.
— o Materials: J,..Ca"o“.\,w..-_mﬁ.w_ e s AG'E' 6*"”" T "“"““‘"""l’ f‘é""e‘a“d'"“"”“‘““‘“““““*““ e " LO"UCO |';“.‘ -
_j.Cheese. ... . .. . . Colander. . Bowl’ Potatoes .
- Suggested Performance Criterla: For 5 cays, student will select and appropriately use a grater when requested (o do o by the teacher.
. Place a gmef bowl and loods on lho tablo in lfonl ol lhe studom .
- 2.. Explain and identity each item and their. luncllom
2. - Demonstrate using the grater with carrots, pomoo: and chmo oxplainlng the dmomm size holes on lhe grater.
4. Discuss safety rules in using the grater and demonatrate proper handling of it.
e .5.._Demonstrate the lypes of foods that can be grated and those, like bread, that cannot be. gfated _ -
o . 6.~ Have the student pucuce gmmg the cairots and chenn mmo dmorem sizes on the gmer o ) -
_ 7. _Review onLnLSSSQnm e N \
o Spccmc Student will pamcipalo in pfepaflnfcheese toast by grating the cheese. * T
U — L (Y. T, - --Use-picture/word-coded recipe-to-prepare-a-simplp salad (cabbage-and.carot salad): Rlace needad ingredients: omho s
Acllvmn: table along with several utensils. Ask student to grate the salad. '
214
| _ 215
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ITEM 4-4 L "~ DICING
| Objective: Student wnll laam |he concapl of dicing and wi il discriminate among dicing; shcmg and cutling.
. e P o _i ~
Materiata: Knile ‘ Spoon Potatoes - Carrots
. Cookies - Peeler Cucumbers '

I

- . Suuuud Performance cmmr .For 5days, student will select the appropriate tool for dlcing and will discrimlnute dlclng trom slicing or
R cumng as toquostod by<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>