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Y

' The lllinois State Board of Education presen\ts the Pupil Personnel Services Recommended Practices

- and Procedures Manual The purpose of thic volume — “Guidance and Counseling™ = is to provide:

school personnel with practices and procedures concerning this discipline which will assist them in

. better serving students in lllrnors sr,hools Thrs is’one:in a:series. ol frve documents whtch WI”‘V‘_{-“ SRR

o ,constrtute the Manual

Admlnrstratlon of Puprl Personnel Servrces by Mari 1rvin, ‘formerly Assistant Professor, -
.. Department of Psychology, Northern illinois University and David Whiteside, formerly.a Pupil

- Personnel Services Drrector in lllrnors (contrrbutrng edltors Beth Bandy and Sheryl Poggr lllrno:s : _'

State Board ot t.ducatron)

K "School Social Work" by Paula Alien- Meares Assrstant Professor School of Socral Work, - -

University of Hllinois: and Dorothy Yeck, Supervisor of School Social Work, Tazewell-Mason P

S " Counties Special Education {contributing editor Vaughn Morrlson Consultant tor School Socral’,
~Work Servrces lllrnots State Board ofEducatron) S : o :

~ "School Curdance ‘and Counselrng by Donna Chrles School Counselor Bloomrngton School -
“ District #87 and Ray Eiben, Professor, Counselor Education Department, {llinois State University. -

- - {contributing editor Sheryl Poggi. Consurtant for School Gurdance and Counselrng Servrces
llltnors atate Board ot Ed ucatron) ’ : ‘

) School Psychology by George Batsche Assoctate Prolessor Eastern llIrnors Untversrty and "
" .George McCoy. formerly Professor-of Psychology and Psychologist for Laboratory School, HHlinois

. State University (contributing editor, Nell C. Brownrng, Consultant for School Psychologtcal -

‘ ‘»Servrces, lllrnors State Board of Educatron)

R “"School Nursrng by Joan Toren, School ol Nursrnq Northern fiinois Unrversrty and. Margaret i

. Winters, School Nurse, Southwestern High School, Piasa. tHinois (con'rrbutrng edrtor Bettye
 Endicott, Consultantfor BchooINursrng Servrces linois State Board of Educatron) SR

'Contrrbutlons toward development of this Manual were made by numerous illinois pupil personnel

. _services staff through a variety of. vehicles, lncludlng professional organizations, field-testing.

" committee. input and informal discussions. as indicated in Appendix A. The Manual is a tribute to "
-+ those rndrvrduals and their: commrtment to the students of thrs State. ’

" The lllrnor., State Board of Education gratefully acknowledqes the spectal eflorts demonstrated by Ms. |
" Beth Bandy-and Ms. Sheryl Poagi of the Department of Specialized Educational Services in directing

| " “the efforts to produce the Manual, Consultants for the volumes were Rosemary Dustrnan, Supervisor

. of Pupil Services. Bloomington: School! District #87 and Dr.-Garry Walz, Director and Professor of
. Education, University of Mrchrgan Addrtlonally appreclatron is. grven to Dr l.lbby Ben;arnm for. her ’

- initial edrtrng oteacnvolume

o .'lt is antlcrpated that this Manual wrll serve as a valuable resource for the treld of pupn personnel L
. 'servrces : :

Donald G. Gill

State Superintendent of Education
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2 'Phi!osdbhy of Pupil 'Perédrmé! Sérvices'

Smce the sprrng of 1975 sevpral ‘activities have occurred =

,‘,whrch demonstrated that pupil personnel services {PPS}
_professionals desired written practices and ‘procadures
‘which would aid them in developing and upgrading their . -
“programs. Among these were acquisition and analysis of
‘data from_the pupil personnel surveys of 1978 and-1980,
;development of
. £ducational Services goal statements. and development of

relevant Department - of "Specialized

the Conceptual Frame of Reference paper by the Pupit

Personnel Services {PPS) Advrsory Board These undergrrd,
;thrsdocument ool

‘an” in-state consultant, and a
committee. representing parents, school boards, general
and special educational personnel, and ‘PPS professional

.'.organlzatrons In- addition.. the manual was presented to™
“and discussed with over 500 pupil personnel “services -

-professionals at professional orgamzatron conventions and

~meetings. and- field-tested in urban and rurar school :
'_drstrrcts and specrai educatron cooperatrves e -

To facrlrtate‘ its use, -

':f It is hoped that these voIUmes will broaden the réader'é

“personnel services. Additionally, it-is among the purposes

" ~hy the llinois ‘State Board of Cducatron These prmcrp!es o

of this manual to promote the principles adopted in 1981
are:

1, ‘A'Pupil personnel services are an integral part of ,'the.

‘total ‘education program-and should be-organized-and

f".'delivered'for the purposes. of helpin- 3l students
“-achieve maximum benefits from the school program
and-” helping teachers, parents and other -persons

“involved to provide optimum teachrng and !earnmg

' _condmcns for students.

2. ‘State- and local pupi! personnel services programs

should be comprehensive in scope; based on a
 periodic needs assessment of at least a representative
" sample of students, parents, staff, and other interested
- parties; and should include provisions to document
“the extent and results of services provided to students,
‘teachers, parents and others in the community. The
" local education agency should establish linkages with
" other community and regional resources to provide a
“coordinated and comprehensive approach to pupil
personnel services.

- 3. Pupit personnel services should be designed to assure

~ that the personal values of all program participants are
e rmpectcd :

reaction =~

Ma;ur Puprl Personnet Sewrces Concepts

Basrc to nupr! oersonnPI services is an understanqu of

" the philosophy ‘and-fundamental concepts  upon which

Ac'ual deve!opment of the Puprl Personnel Serwces ji.

‘Recommended . Practices and - Procedurés Manual - All Puprt Personne! Services Are Retated and NeedtoB.,
“extended  over -a three-year ‘period, utilizing the PPS
Advisory Board as a steering committee, an out-of-state
- consultant, an’

“.administrative - viewpoint,

*in many schoo! snuatrons
~_ -specialists” -~ guidance counselors, school- nurses, school
.. social ‘workers . and  school  psychologists -
“relatively  independently of - each other, ‘with guidance =
- ‘counselors responsible for students in-one building. school -

such services are founded. ldeas about organization and S

delivery will - necessarily . differ according - to” setting,
available - staff, and

population, but certain precepts will and should undergird

. all eiforts. The Conceptual Frame of Reference statement.
“ . for “pupil personnel services in llinois, the ‘result of

thoughtful study by a variety of professionals, states

- clearly the phriosophy by whrch servrce dehverers bhouid o
c be gurded ’ : S :

Coordmated for Optrmum Effectrveness

puprl personnel

~_nurses perhaps-for those in several buildings, and school

the manual is d.vrded into frve, .
‘separate volumes, with this introduction common to all. .~
Each of the four subsequent volumes was developed by a -

team of authors, one representmg the practmoner Ievel;
‘and one tt‘e unwersrty Ievel . :

“understanding of the philosophy and rationale for pupil ~

1

- planning must , .
administrators, and pupil personnel services professionals =~ -
‘working together to determine how they can coordinate

“their to meet student needs -most - -

psychologists and school social workers offering services

- through the centra! office to students throughout a district.
-~ “This traditional professional territoriality should’ grve way' L
“to the meshing of specific skills of each discipline intoa ..~
. collaborative effort with one essential purpose: effectively "

‘identifying and meeung the needs of the students to be S

served :

-This'essentia% purpose -necessitates a team approach in- - -
“which specialists share their knowledge and work together

to provide coordinated- services for students and their - -~
parents. Such.an approach requires the creation of a
~ master plan for pupil personnel  services, developed

- through input from ‘specialists in all areas and supported .

. by the administration. Involvement of the community is an

integral part ‘of this concept as well. Parents and
representatives from community social service agencies,

* - including welfare agencies and probation offices, should =

have a voice in the development of the master plan. Initial
involve, at' a. minimum, teachers,

, efforts in - order
effectively.

Communicating with &ach other is the first step in bringing
about better coordinated, higher quality services for

students and their parents. Too often ihese professionals -
have little opportunity to discuss mutual concerns or to

involve themselves in systematic planning for the pupils. If .

the district has no designated pupil personnel services - |
administrator, leadership must emerge from the staff. Pupil =

personne! services professionals should take the initiative
in communicating the need for a
approach for services to the appropriate administrator(s). -
A building principal. central office administrator, or
superintendent could assume the role of bringing pupil
personnel “services professionals together to discuss

needs, roles, and strategies and then develup plans, -

implermentation models and evaluation for services.

target . -

‘services .

“.operate ~

coordinated ' team



- "; ~-How might a team respond to these problems and '

In attempts o) strengthen puprt personnel services. educa- '
“tional- pvrsonnol need to address questtons such as the -

fo!lowmg

-—What are the rdentthed ‘needs of students and
- parents at the building and/or district fevel?.
" —What is being done to address these needs?.
“ —What specific role does ‘each discipline play in
" attempting to meet identified needs? Are there role

~ duplication, - commumc‘atlon and tmplementatron

*problems? .

' whatform should the team efforts take7

y | ‘Thoughtful exploratton of such questrons can lead to the v
- _-development of -a highly. coordmated pupli personne!

' ;servrces detrvery system

This dehvery. system;

" maximize the compeiencies of those providing services.

“The result should be an effective and efficient delwery '

" system based on collaboratwe reldtlonshrps

" Pupil Personnel Servrces Requlf e Devetopmental
* [Preventive, and Remedial Emphases.

“While remedial activities will always be part of thetr"
.~ function, pupit personne! services ‘professionals ‘are now
 broadening their sphere of operation to include programs
and approaches of a developmental and preventive nature.

" “This requires that these professionals possess knowledge

_“of program design,

-ability - to . consult with parents,

development,
strategies, and of change-agent skills. It also involves the
teachers,. and- other

S specrahsts concernrng studentneed and behaViors.“

. ,Thts preventtve emphasis requires. that puprl personnel ,

*services professionals be skilled in dealing with groups of
" students as well as with individuals, not only to share
. important information, but also to: help them. become

“competent in setting goals, making decisions, and taking

~ responsibility  jor
- -sensitivity - to student interests and needs at various .
‘developmental. stages in -their lives are essential if the

“their actions. Knowledge of ~and

- skill-building programs and approaches are 1o have

. meanrng and relevance for students.

Pupit Personnel Services Should Be Broadened to Include

“the Entire Community.

~-in order to attain a comprehensive approach to pupil
~ personnel services, school districts should involve the

~ .community to ensure its support and coordinate the
~available resources to meet the needs of youth.

The impact of concerned narents, social service agency
“personnel, and community leaders on the education of the
.community’s children cannot be overestimated. Keeping

key community members informed and involving them in
‘pupil personnel services policy decisions and pragram

- design have several advantages. First, it eliminates the

surprise factor which often promotes resistance to even
the most soundly developed plan. Second, it provides a

and evaluation

Procedures for

—

“ base of ‘support for pupil personnei services activities..
- Third. it can impact on critical or difficult decisions by
- contributing 'a variety. of - perspectives -and viewpoints, -
Fourth, it
-commitment *between
' "meeting studentneeds._ ,

collaboration, ~and
the school and community - in

promotes cooperation,

~ “Finally. many communtty and social seivice agencies aifer
- services that can supplement ‘and help- expand the
-..~continuum of those provided by the 'school district, With
- ~budget restrlctrons and personnel shortages it hecomes
" ;tnmeasmgly
‘ resources.

-important to coordrnate fu'tdtng and'

Needs Assessment Is the Foundahon ofa Comprehanswe

e and Effectwe Puptt Personnel Serwces Program. -

: tested through ap’pllication and ’-‘_‘{'Pnontres in puprl personnel servrces programs,shoutd be .
" _modified through continuing evaluation, ‘will eliminate - -
" gaps, overlap; and duplication of services and serve to - . ‘administrators, and" parents and ordered -according to
-~ rational and defensible criteria. Decisions relating to what - -~
~services are offered, who provides them, ‘how ‘they are
- delivered, and for whom they are designed should be
. based-on systematically’ obtained" objective data. Such
systematic and ongoing data . collection helps” pupil . -

~personnel

developed from identified needs- of 'students, - staff,

services . remain .relevant

to changing
envrronmental condmons and human needs RS

tn developrng a procedure for assessing needs puptl

. personnel leaders should consider how the process will fit

into- the total‘r-ogram plan for the district. Duplication of

“effort is one of the dangers that may occur in conducting

needs assessments. Program ‘planners ~operating

independently within individual. pupil personnel services g

disciplines may ask basically sumlar questions of - the

~ larget groups. Well-coordinated efforts “within a team
‘framework can avoid L
" communication, and provrde more effectrve responses to
tdentrited needs : R

this dupllcatton,

widely, depending on the type of school, the commitment
to the process, and the availability of technical and
financial support. Basic guidelines for “conducting a

: systemattc needs assessment include the followmg steps

Organize a planning group.
2. ldentify goals and the target group(s) to be_surveyed.

3. Determine the methodology to be used, i.e., survey ‘
instrument, personal interview, etc. .

4. Decide on follow-up procedures to be used rf mmal- .
response rate is inadequate. ’

5. Develcp procedures for summarizing and mterprehng o
needs assessment results. i

6. Plan how and to whom results should be disseminated. =

7. Determine how needs assessment data are to be
translated into program goals and objectives. .-

‘enhance

conducting ‘needs assessments vary-r",fl




.2 local
R ac"eptance

- »"'"V:’Ob)ectrves statcd in

, ".’-_Once a basrc asses smentrs done actrvmes are undertaken ’
~7 1o establish a PPS program. Ideally, each local’ school

- district has adopted a set of system and student goals
-based on the contributions of all staff members, including

pupil personnel professionals. These goals statements.
- .describe the long-range expectations of the school district -
" and also provide a sense of direction for school programs =
" and ‘services. The formal adoption of these goals by the
rmphes.b broad “community

board - of eduoatron

T'Pupn personnel professronals shou!d play an rntegral part

~in developing broad goals and specific objectives for the
-~ services they perform. ‘Objectives must be determined
-~ through team efforts to- ensure. understandrng cooperalron L
- and Lommltment N

An ob;eo_trves-based pupil personnel services program .
- focuses.systematically on the needs of students. it moves

f_ from a stance of "What are we going to do?” to "How can
. ‘best - accomplish
- ob;ectrves developed from needs assessment data7

terms of measurable outcomes

Evaluatron s a Crmcal Component of Any Pupr! Personnel

* Services Program. -
: ",»'Successful _evaluatron Jincorporates several
;;;prrncrples ‘ o S -

E'aluatron must relate drreczly ‘o the stated program- -
objectives. Evaluation is an easy task when objec,trves are

~'stated in such a way that they ‘speak to measurable
- outcomes- in knowledge, skills, or attitudes, and when .
" “criteria for judging successful achievement are inherentin

the objectives. Terms such as “gain understanding of”

"acquire skill in," or "improve attitudes toward" are difficult -~
‘to evaluate with precision. Program designers should keep

the "how" of evaluation in-mind as they develop the broad__:: '

,goa!s and specrfrc objectrves for the program

; Evaluatron procedures must be part of- lhe wrtralprogram o

design. “The: development of a means of assessing the

- .value ‘and -success of ‘a program at the outset. lends R
the broad goals and speorfrc « - purpose to the-effort, assists program staff in deveioprng e
- realistic and measurable ob;ectrves and clarrfres outcomes L

- for program rmp!ementers

" provide a focus for the integrated efforts of pupil personnel -

randoin -approach to- the delivery of services. When

" understood ‘and’ accepted - by school ‘and- communrty
‘v-rnernbers precisely  stated objectives- help to clarify
<. rconflicting ‘expectations in regard to what services pupil .

- personnel services professionals ought to be providing.

-.The underlying aim of an-objectives-based pupil personnel

program is for as many students as possible to attain the

desired program outcomes. Four major steps are involved

_in ‘the development
- ob;ectrves -based program

 _1», ' Deve!op‘ specrfrc ‘objectives stated in terms . of

- measurable outcomes to be attained by the students.
These objectives should be based on student nieeds. .

" 2. Select ‘and present to students experiences -and

. routr,ome

‘ ,Assess the :performance of the students to determine

~ the elfects of experiences and to identify those who
fdrd not attair. one of more desrred outcomes.

4. -,Provrde additional experiences for those who did not
attain one or more outcomes o promote more
widespread attainment of the outcomes.

information designed 1o help them auarn each desired

and. operatron of an’ effectrve”"v should. not

services team members and.thus. diminish or- eliminate'a ‘Evaluatron must be ongorngand not be left to the end Of a

- learning experience. This flow of assessment of reactions
. ‘and- progress allows for necessary. modifications - in R
““approaches and/or content. This is particularly important -~ -

in a new or pilot program when materials or technigues are

being tested for a larger effort at a fater date. Ongoing

evaluation promotes sensitivity to student responses and‘ e

reievance to °tudent needs

' Evaluati_on must be a cooperative effort, The team effort ~ -
to the design and .~
- - implementation . of the pupil personnel services program.
.. Together..

‘be confined solely

the team ‘members “should . also . address
themselves to the tasks of designing ‘the evaluation

: 'rnstruments, examrnrng ‘data, and deciding upon needer!

- the data indicate. Involvement of each pupil personnel
services discipline in-the preparation and analysis of the - -

(&)

changes™ or o
However, the tearm's work does not end there. At the = -

modifications - in the . existing program.
conclusion of the program. when the data are collected,
team members shouid collaborate on methods of data -

organization and aralysis, and come to consensus on what g

measurement - instruments will insure that objectives
relating to aspects of the overall pupil personnel services-

prograrm are included and will promote interest on the part- = .
of pupil personnel setrvices professionals in the results.

“major



‘~";"‘_"Evaiuatron results shouk! ‘be communicated to all <
concerned, The public relations aspect of evaluation-is . "

 often forgotten-or overlooked, but it is a vital part of the

“evaluation process.” A summary of ‘program outcomes in B

" understandable ~terms provides: critically important
- feedback to program participants, facilitators, and district

. administrators. The ability to state unequivocally what a

‘program. -was able to achieve, based on  careful

" and money . “that went into the program become justified;

.. when “outcomes, are less than desirable, program
.+ developers can clearly speak to needs for change"in _
- staffing or resources. Comimunication msprresmterest and L

g A'rnterest mdmtams motrvauonandoupport SR

‘ :,,.?_'Resourca Identrfucatron and Utrhzatron Are Cntrca!

o Elements of an Effective Pupil Personner Servrces Model.

f,;The specral talents dnd strengths of the staff should be
-"_assessed to-identity the skills that-might enhanrce a pupil
- personnel services ‘program. In addition, the community
" members can contribute much to pupil personnel services, _

. documentation, tends visibility and: accountability to. the
“effort. When. outcomes are positive, all of the hard work -~

i given the opportunity. Pupil personnel services teams

. should develop procedures to identify resourcepersonnel,‘_"}‘f‘ ;
ascertain their willingness to contribute their time and = .
Jalents,: determme ‘how . ‘and .where their talents. can = -

supplement services, “and then . coordinate “their -

. involvement in the program. Involvement is “usually
. “accompanied by interest and ‘commitment, feading to
better cooperation and higher morale on the part of the

- staff and more meamngful relatronshrps wrth commumty' B

' members

1tis probabic that staff er need addmonal trarmng 1o help -

. them enhance present competencies or acquire new ones

‘in order to implement. identified- priorities. ‘Inservice .

" training programs that teach requisite skills are, therefore .

. "an essemral component of resource utmzaucn
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1 How To s Tris el -~

elating to ihe administration of pupt! personnel services

“and four dealing with separate pupil personnel services = .
dlsctphnes Tst!es of the ftve volumes of the manual are:as

foltows

"‘w;gAdmmtStrahon of Pupll Personnel Serv:ces L
School Guidance and Counsehng
- .School Nursing
~ School Psychology
- Schocl Soc:al Work

- While- these documents are wntten prlman!y for PPS -
. _professionals and administrators, each volume has items
= of interest and use for boards of -education, community -

Tmmembers -and “other. interested educattona!

©  personnel” services program -and
.. resource“and bibliographical references. Common-topics
. “covered vinclude key elements of role and function,
v protessional ‘commitment, future

- recommended procedures and guidelines. for delivering .- *
fn each volume, emphasis is ‘placed on the - -

" services,

= The Pup// Personne/ Services Recommended Praouoes '-_.
_.nd Procedures Manual consists of five volumes, one - -

: staff.
o ~_,;.'~Organ|zat|or ally, pach volume addresses the phtiosophy of .
- pupi! personnel services and the organization and delivery -
~of services for each discipline in relation to the total pupil -
‘includes ~'extensive -

‘issues -and

3 To serve as a- basnc resource for ptanntng inservice

“The content-of this manual can serve as an inservice .

" “ideas and suggestions and decide how 1o implement_-
B _._-‘them in thetrschool program. : -

BT RE To educate commumty members Thus manuat may be SRR
- of =nsistance “to "interested ‘community - members

o parent teacher-{
~~associations, and ‘teacher organizations will finda ' 1.
. variety of ideas’ and material which can be helpful to .~
"~ them in both understandmg pupil ‘personnel- serV|ces~:~'_ o

“ ‘Groups -such - as volunteers,

_;dnd workmg for thelr expansaon and |mprovement o

~‘recomrended practices and procedures suggested. “in .
*these five volumes will enhance pupti personnet serwces:"
provaded to thoas youth i

~integral role of pupil personnel serwces w:thm the total f

educauonai system

his‘manual is’ mtended ‘to ‘serve “multiple 'purposes.

ecause of its format:and content, it lends itself to a wide " |

~“range of audiences and uses. Some ideas- regardmg the
’ ways in wtuch to use the manual are;

":‘;‘ 1. To update the knowledge of pupni personnet services '_ o
- professionals, - Separate volumes are- relevant to

~current program practices and developments in - all
- aspects of pupil personnel work, and pupil personnel

~services staff - from every discipline should find the -

. manuat a pracucal resource for profess:onat updatlng

2. To broaden the knowtedge of all- pupil personne,l

. services professionals regarding developments ‘in

" specialties other than “their own. Pupil personnel

- services operate best when the practitioners have an-
understanding oi the prioritiesand functions of their

peers in other fields. The administrator who reads the
- ~sections devoted to school nursing and school social
- work, for example, may better understand the role and
- function of those specialists and thereby assist in
~_improving communication and collaboration-among
- staff. Reading all sections of the manual can broaden

“and-enrich the reader's knowledge of pupil personnd
- services asa total mtegrated program.

s 11

- training. It -is often difficult to find resources for- - -
".. inservice training in. pupil personnel services which
. are of interest to, and meet the needs of, all specialists. = -

~- tool Jeading 10 further discussions and planning. For ~ = -
- example,- school ‘teams might find it desirable-to "

© o review -each ‘section, giving both the spemahst and L

" . others an opportunity to examine and comment onthe

'The ultlmate goa! is that the’ tmplementatton of the"'.‘f»"'




 Chapter2

Orgamzatmn of Servrces

“The. mcredsmqu muludrmensrondl demands ptaced ‘on

.- counselors make it ‘crucial that they be able to define
- clearly appropriate counselor roles and articulate those to
- others in the school and community. The manual clarifies
.. selected aspects of -counselor role and ‘function -and’

‘emphasizes the importance .of counseling as part of ‘a
- comprehansive program design. Additionally, the manual

- reflects the responsibiiities and role and function of others,
~such asadministrators, teachers, community members-~

~cand parents, in relat|0n to thc tota! gurdance and K
{:‘cot.rtsetrng program T : v

e ‘:}_Rote of the Schoot Counsetor

_Thrs chdptpr' (,Iarmes ma;or aspects ot the, “school
" counselor role, identifies universal counseling functions
. and attempts 1o stimulate thinking about the dimensions
"< and ‘dynamics  of a -counselor functioning in a
- comprehensive program. The American Schoo! Counselor

~Association also provides role descriptions for elementary.
- middle/junior - high - school, . and " secondary " school
ccounselors. T T e :

. The school counselors role 3 multidimensional. The
counselor works with students teachers, administrators,
-parents, and the community. The counselor's work focuses
“on the emotional, social,” educational, and career
. .deveiopment needs of all students, yet counselors provide
_ for crisis-intervention "and ‘remediation needs. The
‘crisis-intervention and remediation needs of students

_often create pressures making it difficult for counselors to ;

provide services to these students, ‘while meetmg the
. devolopmentat needs of all students.

*'Tho school. counselor is a proiessionalty trained person
~ who assists all students to develop self-understanding and
_-a positive self-concept, to relate effectively with others, to
“establish goals, and to make decisions appropriate to their
“developmental stages. The school counselor works with
teachers, administrators, other pupil personnel services
workers, and others in the school to develop and sustain a

fearning  environment that prometes psychological,

“emational and social, as well as intellectual. development.

The - schiool counselor works with parents to enhance
parenting skills and to include them in partnership with
the school in facilitating their children’s growth and
- development, particularly as it relates to school learning.
The schocl counselor is knowledgeable about community
resources and is ahble to mobrlue resources apptopriate to
' d studutt s needs.

‘members,;

Dehmng the school counselors role does not tmp!y that

'qtho role is static. Many factors converging within a given

building {or dtstnct) influence role implementation. Thus,

“priorities for services will vary arong schools. Counselors
" can neither be everything to everybody nor do everything _'
“that .needs 1o be done. Needs assessment and program
~ evaluation will reveal pricrity student reeds. Counselors
~should then meet with other pupil personnel services team .
v the ‘appropriate administrator(s), and- =
‘representative facuity to determine cooperatively how to
~meet identified needs most effectively. A new or expanded '
" “role for the counselor may be indicated as a result of the
‘needs- ‘assessment.

Discussion . among professionals
should -address questions such as: Who is the appropriate

- professional to assume the new role? What service{s) wiil -
“have to be reduced/eliminated in order to mptement the
new role? Does the new or expanded rote increase the -

- school counselor's effectiveness

- student’s personal, social, educatronal and/or  career
needs? If so, does the counselor have the knowledge and .~

skills required or is additional ‘training necessary? ..

-Establishing a-clear statement of counselor role and the.

data base to support it ‘will help to reduce discrepancies
"between counselors” perceptions of what they sheuld do -

“responding to

and the r)e_r_ceptjons of administrators. teachers, ond others. :

The needs assessiment data and cooperative planning

enables school counselors to determine ‘priorities among -~
the various servicet or functions they can provide. Certain
functions are common among-s<hool counseling programs - -

though the proportion of time expended  with . each

function will vary according to the central-focus.of- the - -
program. For the purpose ‘of brief discussion, counsetor L
{unctions can be categorrzed as follows: '

Individual Counseling

Group Counseling

Group Guidance e
Educational Planning and Course Selection

Career Guidance and (.,ounsehng

Appraisal

Consultation

Coordination, Liaison, and Referral SRR
Program Development, Evaluation, and- Research L
Public Relations o
Professional Renewal




_‘lndrwdual ’counselrm_:)

“ . counseling .

ai‘_._'f-lndrvrdual Counselsng

1 ollen cateqorrzed .as personal/
" .social, educational, or career counseling, is ‘an important

: '.-part of the school.counseling progrixm. Students have the
opportunity to obtain professional assistance - with - .

- problem solving and decision making which requires

lndrvrdual counselrng occurs at all levels elementary“
- .- through secondary. Students at all ages may be concerned -
" -about such things as making friends, feeling .left out or
" alone, alcoholic family members, improving school work,
-~ abuse/neglect, their futures, others making fun of them,
“ getting along with srblrngs being afraid of new situations " -
- -or separation or divorce in the family. Skills are applied in
-~ -counseling that focus on developmental preventrve or

o .;"_.rernedral heeds ofstudents . s

.':{‘Wrth young chrldren cormselors often use activities: along ,
*-with discussion to put the children at ease and to enable .
: - {hem to use the natural play process for problem solving. - -
" The activities counselors use ‘include role playing,

- simulated srtuatrons for problem solving -and- decrsron s ‘
L Group Counselmg

;makrng games puppetry drawrng and structured play

. Effective counselrng can be achreved through a vari ety of

~ counseling techniques. In one ‘approach, Dyer and Vriend -
~%(1977) "have  summarized the dynamics of-an effective .
relationship “and .provided & “checklist .
. " counselors can adapt: to ‘help students set qoals forf,-
behavror change : : - =

fectrve counselrng begins with the important work
o of exploration, wherein self-defeating “mental,

emotioi.al, and physrcal behaviors are identified and
labeled. It ‘then - proceeds toward clrent self- :
“.understanding. of why- such self- limiting behaviors

- exist, what psychological ‘maintenance - sysfern

- enables their perseveration, and/or what the client

B ‘gets_from such unproductive thinking, feeling, and

~ doing. Next, the effective counselor helps the client to '

determine more productive alternatives - to  the
undesirable old behavior and secures a bona fide
- commitment from the client to work at being different,

- 40 work on positive self-change. 1t is at this action
- phase, wher 2 definite counseling directionality has

been estallished, that goal settiniz becomes the
* paramou:it activity in the helping process.”

- "When assisting tiie student with goal setting, the
“counselor can ask, Am | helping the client to set goals that

~ are:"(a) High in mutuality? {not imposed by the counselor)

“{b)" Specific in nature? {ci Relevant to the client's seli-
defeating behavior? {d) Achievable and success-oriented?
{e) Quantifiable and measurable? (f) Behavioral and

‘observable? {g) Understandable and repeatable? Also, the -

_counselor with such a mind-set will be more likely to

" identify -and gauge the worth of helping efforts that

precede goal setting. Client behavioral change will seldom

- occur in a random fashion without client decisions to do
the specific work required to bring about such change.”

. A counselor stt.dent relatronshrp should l)e establlshed
~ . consistent with lagislation regarding ¢ onfrdentlalrty andin
“keeping “with ethical standards -of the profession. A .0
~ relationship-built on. mutual trust and understandlng must
-.__,also be developed L S

A - Student beha_vior-change will be difficuit to achieve and/or
. individual "attention provrded in a carrng nonevaluatrve

.~ sustain if there are environmentai conditions reinforcing ... -
y conlrdentral envrronment '

_the "old”-behaviors. It may be necessary for the counselor -~ ==
“to work with the student's teachers.and/or parents to = '

- develop and reinforce environmental changes whrch wrll,i
’fenhancethestudentsgrowth and change. - SR

A drlemma counselors face is that not every one-to-one

conference is a true counseling relationship. By using their . S

\knowledge of human ‘developmental stages and planning -

- various strategies to meet student needs, a counselorcan . - -

~serve more students efiectively. Individual counseling can

© then be utilized for those students who requireit. School . - -
_ccunseling, though thempeutlc is not therapy Students, o

_.“whose . needs require counseling time or-competence .

- beyond what the counselor can provrde must be relerred_ T

. to another professronal ' -

»Group counselrng is a dynamrc mterpersonal process in
which  the ‘counselor facilitates interaction’ among =~ "
“students who. are -coping- with normal, developmental =~ = "
“problems. "Group -counseling is. different. from group

~guidance ‘in that it is usually personal, remedial,. and .-

_ oriented toward identified problems. The counselor strives g
1o create an atmosphere to reach the lollowrng general _

goals:

1. To help each member of the group learn to know - o

and understand himself or herself: to assist. wrth

‘ the identity- seekrng process

2. As a result of coming to understand self, to
~develop increased self- acceptance and foelmgs of

personal worth.

3. To develop social skills and interpersonal abilities =~

which enable one to-cope with dcvelopmental =
~tasks|nthe personal-social areas. U _

4. To develop increased self-direction, problem-
solving abilities, and decision-making skills, and
to transfer these capabilities to school, work -and” o
social contexis. :

5. To develop sensitivity to the needs of others, -
resulting in increased recognition of responsibility
for one's own behavior; to become able to identify -
with the feelings of significant others. as well as to :
develop a greater ability to be empathic. -

6. To learn to be an empathic iistener who not only 5

hears what is said. butl understands the feelings-
which accompany what has been said. :
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: .”7-._7;,:-'5Tr) be congruent Wrtn self able to offer accuratelyf_"i’
© - what one thinks and believes; to say- what onevj :

T means to be a congruent sender

8. To help each member formulate specrflc
~individual goals which ‘can be measured and
- . observed-behaviorally, and to help each member .-

e "',makea commrtment to move toward those goals :

. Before initiating group counselmg. r:ounselors'should seek "
~“faculty and -administration support.” This -is especially
" necessary . if feedback will be needed as the group ..

- members work toward their goals and/or if students will lﬂ’Croup counsellng with elementary students requires that -

“the counselor be skilled in utilizing both verbalization and
" activity “as modes for  student  self-expression.: The . =
‘developmental stage of the child’ and the: goals- ¢f the *

group will help the ‘counselor determine. the blend of -
verbalization and “activity which can be most effective,.” "
When activity is the primary mode, the group should be: %
smaller, perhaps 5 or 6 children, to enable the counselor to

. interact with. each chrld and to marntarn structure wrthm_ ‘
- the group.. ~ : N

. need to.miss classes to participate. f students will come "

- from' classes, the schedule of group sessions should be . -
. -rotated so that no one class is missed consistently. The =
. counselor will need the freedom to protect the group
= counseling time from interference. - A space providing -
+~.adequate privacy and of adeoriate size will need to be -

. secured: Furniture must be niovable, preferably chairs
 which can be placed in a circle. 3mall tables may be - -~

" needed for some acti_vity-_groups of elementary students.

- Group participation may be voluntary, at the counselor's - -
~invitation, ‘or. by referral, Needs. assessment may reveal

_common coricerns amaong students.. They may be given

- . ‘the opportunity to sign up to participate. The counselor E

may. become aware of students with similar problems
~which would be appropriate - for:- group ‘counseling.

Teachers, administrators, parents, or other students ‘may

refer students for group counseling. Since close, personal
interaction amoung students and with the counselor is a

©vital component of group counseling, groups should be

:smalr, probably no more than lO students

. The counselor meets wrth each potential group participant

*~in an initial individual screening conference to determine

- the nature and depth of the student's problem and to
- assess the -appropriate delivery model — - individual

counseling, group counseling or referral to another
“professional. If group counseling is appropriate, students
“must agree to ground rules. These rules should rnclude,
- but not be fimited to, the followrng

l.'-'.f.B_ein,g as open and honest as possible,
L " 2. ~Listening actively and intently when others are
~talking and trying to help thern ‘solve their

B problems

3. Keeping confidential what other group members

’share
4 Attendlng regularly and on time,
5 Stating the goals they wish to achieve, |
6. Identifying any student with whom they would be

in conflict in a group,

7. Terminaling their participation after three
- meetings if they cannot relate 1o the group or if
the counselor requests i,

.

8. Making up clas W()rkrms ed

.Counselors need. atheoretical framework from which to" -
- work - with -groups . though the “theoretical orientation-of -

* -the leader seems less important than does the nature of = " -
" the-relationship between the leader and group members.” " = -
- {Landreth & Berg, 1979). The counselor must be able to' -~ *
~effectively assist the group to move from the initial high . = =
““anxiety, surface sharing: of information to. the ‘deeper .
. expression. of feeling and the development of trust and -
. _‘group cohesiveness. As sharing, trust, and cohesiveness

(Dlnkmeyer &Carlson 1978)'__' ~ evolve, the cotinselor assists the group to begin action for .
" change; to talk about what they're going to'do, to try out .
- -new behaviors- wrthrn the group, and to. try new behavrorsr} —
'outsldethe group R R

.'v_Wrth elementary students this  often requires that the

“counselor also work closely with.teachers and/or parents.
- The counselnr can assist the teacher or parent to- establrsh S
. .a support system-for-the youngster, can work to effect -

environmental change which-may help the student, and

- _can obtain information ‘which will "help the counselor-
- understand the reality/fantasy perceptions of the child.
‘When  working with "sensitive” topics such as divorce, it . -
may “be prudent to obtain parent permission. for the
: youngster to partrcrpate in the group

When studying the effectiveness of group'counselors»
" 'Masson and Jacobs (1980} identified eight basic points-of - -
" group leadership ~ which“ tend to -be overlooked - by

counselors and which reduce their ‘effectiveness. - These

. are summarized here as pointers for new counselors and -
~reminders for expenenced counselors functronlng in the R
‘capaclty of group leaders : -

1.. "Clarity of purpose.’ Thlnk, carefully about “why
the group is needed, how it can help the individual

members, and- the possible directions of the
- group. Groups fail, for the most part, because tne -

leader is unclear as to the group’s purpose.”

2. "Level of commitment.” Understand "the extent to .~
which each mernber has decided that the - -
experience may be of value and is willing. to put - .. .

Work to achieve the highest level of

forth effort...”
commitment possible.

3. "Group focus.”
leader allows the iocus to shift at random,” ~ -

4, “Cutting off members.” Intercept verbally and in a
~nonpunitive manner, a member’s speaking when |
the member is off focus or dominaling the group.
"Explain what you are doing and why and take.
some aotlon that will further the purpose ol lhe .
groug.” : :

Help the group maintain a clear .
focus. "Groups often fail to develop because the PR



8 -_Y“Second ~-guessing.”

S addrtlon to the above |nexper|enced group counsetors
-+ may wish to begin with closed groups, that is, groups that -~
-+ maintain the same membershrp throughout the life of the .-

‘group. This ellmrnates the d|sruptaon a new member.*"
creates o : o

) Group Guidance

Consider

5, ”Thmkrng of members as mdlvrduals
“ . the needs of each individual and. plan strategies
o7 that meet as muny of the |ndw|duat needs as
- possible. ': R . - . .

6. "'Leader energy" Demonstrate vrtahty Keep a
- "well-modulated voice and good eye contact.”

teader

7 F”Time and place. " Preestablish the Iength of each

' session and meet in-a place Wl‘h adequate spacer" . -
' Ca Educatronat Ptannmg and Course Setectror‘ |

"~ and privacy.

- events which may occur rn the group and be
‘_prepared todeaIwrth them P

Group ..guidance " utilizes’ information-giving,

" Anticipate . | unexpected '

A .
~.group cannot respond energetrcally toa I|stless ,

- educational

- 8. C!arrfymg values

| 7 "Motlvatrng achrevement improving study skrtts A

8. - Career gurdance for deveIoprng career awareness, .

stimulating career exploration, and assrstmg wrth
o "career ptannmg and decrsron makrng '

."9.';_Trainrng in  human.
S ,semrnars :

All seco*rdary school counselors are mvotved either

directly or indirectly wrth helping students make future
and . career

are legitimate “counselor :functions, due: to . their

‘ professional “training. Many other ‘activities related o
“course selection, regrstratron scheduling {(developing the . - =
‘master schedule  and  assigning ‘students- to- specific

- classes), and ‘meeting graduation requrrements would be

. Group guidance is. developmental and preventive in
. nature.

) - distribution of tasks. For example, paraprofessronats could .-
* ‘communication, :

‘be utilized to schedule college representatrves order: .~

~and "group - process skills to - assist ;
college catalogs, post: announcements ‘drop “and-add .- *

students  with cornmon needs' that can be discussed e

~“openly. The size of -.1e group can vary from a few students’
to an entire classroom depending .on the purpose of the
- ‘meeting. School counselors are encouraged to expand

. - 'more cost-efficient and program-effective if not ‘handled

by the counselor. Counselors administrators,-and- teachersg .
may need to meet to formulate plans for more -efficient

courses, keep current checks on credits. earned toward
“meeting graduation requirements, help ‘students fill-out ‘g

'”-fregistration forms, and develop schedules {in addition to.\

their use of group work and to become more involved in

helping ‘teachers to integrate “group work into their

- teaching. This can be achieved through a combination of

T skills

counselors working in the classroom ‘and ‘teaching the
to teachers, then working with théem on a
consultative  basis.

“ ~produced oradapted to local needs o

: Comm_on uses of group gurdance rncIude the following:

1. Qrienting students to a new school which is

" particularly important at the time students move

“from ‘a self-contained classroom

" “classrooms and for new students’ orrentatron to
o uChOOI counseling programs

2. “Information relative to educational planning,
" " course selection, and registration process.

3. Teaching elementary school classroom units in
"such areas as becoming aware of self, making
" friends, cooperating, decision making, and values
. clarification. : '
4. Discussing behaviors, feelings and problem
~ solving in small groups.

Disseminating information regarding college
planning, college entrance  testing, college
application process, scholarships, and financial
aids. "

o

Many commercially packaged:
programs are now available which -can be used as

to muitiple

At aII~IeveIs. counselors and teachers need to work
together to identify students who are not functioning well

10

_selecting the courses) for students who enter school late,” "
Administrative support and creative planning are needed” -~ -
in those “schools where such. activities have become - = =

- counselor responsrb!htres srmpIy because someone needs S
;to do them!: : : : :

in the classroom and develop strategies to assist them.
Effective strategies could include modifying the classroom

“instruction; working with the student regarding behavior

control, study skills, attending to task, and organizational

skills; consulting with parents regarding ways they can c
~help their child become successful in school: and referring ‘_

to determine eligibility for speclal class pracement

Career Guidance and Counseting

"Career guidance is an organized program to assist an
individual to assimilate and integrate "knowledge,
experience, and appreciation related to: {1}

self-understanding; (2) understanding of the work, society.

and those factors that affect its constant change, including

worker attitude and discipling: (3) awareness of the part
leisure may play in a person’s life; {4) understanding of the
necessity for the multitude of factors to be considered in"
career planning; and (b) understanding the information
and skills necessary to achieve self-fulfillment in work and
leisure.... Career counseling is much the same as other.
types of counseling except it focuses on the caresr
development of the individual.” {(McDaniels, 1978 p 102)
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retatronsmhuman potentlal '

, ‘plans ‘and " choose ‘coufses. .
- appropriate. for those plans, for high school graduation” = -+ -
" requirements, and for their own needs and interests. These T




- "Appralsal .

;Most

_'Career g'udance is currently v1ewed in two ways The P
*"traditional perapectrve categorizes student development e
“needs into" a. triad of personal-social, educational, and - "
career needs. The newer concept integrates all aspects of -
development.under the rubric of life career development.” =
-Career guidance is-a systematic program of counselor
coordinated - information- and experiences “designed to
facilitate:

individual “career
‘management (Herr and Cramer, 1979)

School counselors may be.the prime movers m'developing R
and “incorporating “career education ‘into trir ‘schoot

programs. However, continued leadership in the career -
education program would be determined by the-school - -
‘counseiing program’s  priorities. School counselors who .
need to expand or update their career guidance programs

can look- to the literature for assistance. There is a wealth

of published information and commercially packaged'j“'_
programs to assist counselors in providing- relevant tlmely-.-;_

assrstar"e tn meetlng studentneeds o

Placement services ?also lnclude potential activities for

‘counselors. Among these are: (1) working with students = :
-and parents in determining placement needs for incoming - -
students, students with special needs, students who are
_exiting ‘and handicapped students; (2) coordinating the
“school-based placement services: (3) maintaining current
vocational and educational information and resources; {4}

participating in staff development activities for updating
information- relative to local-state-national labor trends
and ‘market needs; (8) providing information for students

in developing “job-seeking and ‘work-effectiveness skills; "

{6) providing opportunities for students to test their skills

-for achieving specific job entry goals and/or lor entenng:_.
: ‘_post secondarytralnrng L A S

school counselors  are

' -vCounselor responsrbrlltles may |nclude

g l.»'-Admrmsterlng the group tests, although in many
. butldmg° this is done by. teachers B

2 Orgamzrng_the materials.
3. Interpreting the results to students and parents.
"’4.»Part|crpatrng in decrslon maklng regardrng the

. purpose of the testing program, tests to be used,
. dissemination of resuits to parents, and methods

~for maintaining confidentiality and security of test

~ results and yet allowing accessrbtlrty for teacher
. and counselor use. :

b. Planning inservice for teachers regarding
interpreting and using test results.
0. Training others to administer other diagnostic
{ests as may be appropriate for initial screening of
students experiencing learning difficulties.-

development and career-’; R
S 7'._9,."Admm|stenng and lnterpretlng vocatronal interest -
surveys' and other appropriate tnstruments to:;

10 Artrculatrng clearly to students
.. parents that test scores‘are only one source of - .

" “information regarding the student ‘and*shoufd .. -

- always be considered tn concert wrth all other L

" conference

. administrators,
. commumty agencles regardmg speclllc students

_ involved  with ‘group .~

- 'standardized achievement - and learning - ability - testing.
F‘Responsibilitles for various ‘aspects of organizing and

~administering the tests .and interpreting the results are .
" shared among counselors, teachers, and. admtntstrators R

: V--'tested

v ;.rntelltgence tests tf tralned todoso.

o assiststudents wrth career plannlng
S avarlable lnlormatlon
v Jdevelopment and revision..

Consult‘ation :

other pupil’ personnel

The more current view o? consultatlon not only lncludes

the traditional. concept, h+it ‘expands it. For example, the
sounselor may ~consult with a teacher on any of the

impact

Elementary school counselors have had

necessary to implement it,

Many secondary school counselors entered their jobs -~

expecting o do individual counseling and having minimal
training in consultation. Because there was often limited
articulation of their role to teachers,

L 8. Admrnrstenng and |nterpretrng sorne |ndlvldual 'f" “

teachers and Do

: g,l;_t.._Partrcrpattng in school dlstnct plannmg in whtch )
R ‘rr‘rnrmum competency testlng rs belng consrdered fj.

- 12 'Summartztng student data for use rn currlculum G

a head start in - -
functioning as consultants. Recognizing the importance of -

-the teacher/child and parent/child relationship with young =
“children, their training programs and initial role definitions -
- emphasized the consultant role. They articulated that role ..
~to administrators and teachers and built the relatronshsps o

7. Being aware of possible cultural, racial, or sex bias o ..
.7 in tests when interpreting them and using no tests R
- with - known btas aflectlng the students to be. .

The traditional definition of consultation involves the .. - .
~ development of an open, facilitative relationship between "

. two parties as they focus on solving a problem(s) related to = -
. a third party. Fach party in the consultation brings to the
information - and " expertise . from his/her.

- professional role, and: through - sharing, they work to
 develop new insights and strategies to help the third party..
Counselors frequently “consult with teachers, parents,
‘providers and _

“following: new classroom management techniques which

~.could be utilized ‘with a‘class or classes of students; = -
improving interpersonal -and communication skills with -
students; integrating career education into the curriculum .

or g|vrng increased positive feedback to students as a- ..« -
“means of improving .their- self-concepts. As counselors
~move 'into- consultation roles. which affect groups of
~ students, they are functioning as trainers of teachers. The . -
is  much -broader than the counselor could o
~ accomplish-alone. )

~ P
R A

some .
counselor/teacher relationships have become tenuous at . ..

» _best. If poor relationships with teachers develop, ll is tlte SRR
: 11 cztﬁeelorsrcsponsrbthty to initiate change ' '



Counselors at all levels use - thelr consultant skills. They .
- participate in a variety of school and district committees, .- .
- Establishing guidance committees and/or special services = .
~“"committees involving teachers and other pupil personnel..
- services workers can serve not only to sharpen the focus
" . and relevance of the school counseling program, but also
" to build linkages with teachers and increase: impact On

" upgrade

their - skills

Counselors with- minimal consultation training-need to
BT ‘because counselors without
. consultant impact are limited to what they alone can do -
 for students. Building this relatlonshlp provides counselors = -

“-with opportunities to: (a) assist staff in creating a positive =
‘climate for the growth and development of students, {b)* =

_provide “inservice “for staff and - others forimproving

“interpersonal and-communication skills, {c} help teachers - - -
¥ to develop-and use skills-for coping with school-related "
- problems affecting students’ growth, {d) assist teachersin ..~
“improving skills for -implementing developmental ‘and - .

‘remediation strategies, (e} coordinate referral activities -

-~ with the pupil. personnel services team, (f) conduct groups
~  -for parents to develop parentlng skills, and { -
- resource in developing and rewsmg currlculum relevant to. R
A '_.student needs. S R

'V ’ concerns related to the total school and/or dtstnct

o Establlshrng peer

counsellngv programs

g)serveasa -

is another’

©extensjon of the school counselors consultant role. The -

comprehensive mlddle school peer counselrng program is

v i-..izs.j‘cOLJnselor trains_students to help other students, thus - -
" capitalizing on the: psychological growth potential of -
- facilitative peer. relationships, and extending- counselor -

" "impact. ‘An example of the planning and training fora -

; outllned below o

1. Formed- design ‘team consisting of -one

administrator, one counselor three teachers three

‘ students

2 Planned program and tralned for rt—~voluntary

tlme )

C3, _Students made presentatrons to. Parent ‘Teacher

Organlzatlon and faculty to gain support

4 Team designed applications and approached 7th~
gfade - students recomrnended by -parents,

: Coordlnatton, l_rarson, and Referral

t,ounselors often recognlze the need to brlng together two

. Held two hour tralnlng sessrons each week for two
months : - :

S0

Held one-day tralnlng sessron in August belore
= school opened : - :

- | foj_’:f:‘oay forpeercounselors
12

B '_peers and counselors met once a week.
- )

. “tutoring, aldlng in learning: dtsabllrtles ‘program,

_facilitating in group counseling sessions; assisting :

‘in. 7th grade orientation, actlng as“hosts-and’
: "adopting” new .-
~ students, taklng 6th graders on bu:ldmg tour tn_.*"_'

- hostesses to building visitors,

SR U

,;‘spnng T

“counselors and their counselees, improvement in

-’school climate, strong sense of commttment and‘:v, -

o school splrlt

- or more professionals who share responsibilities/concerns
‘regarding a student. Counselors may initiate the requestor = ="
“be asked by the ‘student, teacher,- parent, administrator, .

community agency. representative or other puipil personnel
services specialist to organize and coordinate a meeting or

~ - series. of - meetrngs Coordination activities may ‘include
~ case conferences; pre-school, kindergarten or in-school =~ - .- ..
-screening: testing programs; community involvement in - - i
- career guidance activities; and orientation programs. -~ -

" coordinate and serve as liaison between the school and

teachers, and other students Self selectlon also A'

encouraged

. Design team members met with appltcants and

o

and counsel|ng during the next school year.

Teams of one student and one adult from the
desngn team interviewed appllcants

Chose twenty-four 7th grade students

Students and flve desrgn team adults attended
two-day training session paid for by PTO. Training
" included such skills as active listening, “I"
messages, and importance of cartng concern, and
confidentiality.

~outlined time commitment involved for training

12

Scheduled elective ' Peer Counsellng class oncea o

Each peer counselor met Wlth counselor once a
* week to plan for assignments, and entlre group ot,-

Peer asslgnments included counsellng at’ least L
~one student regularly on "a one-to-one- basrs._, g

'Outcomes hlgher level of self esteem among peer B

(e 1980

‘The counselor is often the appropriate professional to both B

" community agencies. Counselors are familiar with student -~ = =~
recerd policies and the procedures required for release of

information regarding students. They are knowledgeable .

about test data -and- other school-related

information . - -

which may be requested by authorized representatives of -
agencies such as the Department of Children and Family -

Services or Juvenile Court Services. Counselors frequently '
coordinate the data collection necessary for referral for
testing, counseling, -or ~other services prowded by a
communltyagency :

Other coordmatlon services for which a courrelor may be -
responsible include helping insure that all students receive =

and ‘benefit from specially determined services - or
placement, developing successful articulation programs-to

effect a smooth transition among school levels, -and

establishing and giving direction to a guidance committee
that functions to analyze and respond to program needs.

Ly




5 7',Program Development Evaluatron, and Research

The locusvol this.
. counselor who functions within an organized, systematic,

~comprehensive schcol counseling program. Periodic needs -

assessment validates program direction and/or indicates

ater i m thrs dorument

: Evaluatron is a necessary component of the school

~counseling - program- management system. Etach goal

' ‘f'statement in- a comprehensive program design shor: o

. have an evaluation prccedure. Thus, evaluation includes .
. each component of the: program, as ‘well as being =

~appropriate for the total program. Mitchell and Gysbers. . “school and communrty organizatians. “The ‘Ametican

o l1978) rdentrlred seven tasl\s in the evaluatron process

the evaluc.tron

‘ ;Selection,ol evaluation design.
3. Selection of measurement instruments.
"4._"Developmentolprocedure for data collection L

B 5.'.,:Establ|shrnent of a morutorrng system (Who erl
~dowhat, when) SR .

6. _'Perlormance of data reductron summary, and
' analysrstasks

. and recommendatrons)

volume is-on the prolessronal school.- )

.~ the need for.change. Establishing program goals and -
" “objectives with measurable, behavioral outcomes builds in =
“““an "~ ongoing - evaluation ' process.
- “procedures and mode! program development is descrrbedg i

“Needs assessment

- holding orientation/open house for incoming students and- :4- '
parents; making periodic presentations regarding program-

v_ Publrc Relatrons

Dorng well at what one does has a way ol telllng rts own .
‘ relations - efforts can = .
- communicate systematically to appropriate publics what " U
‘the school ccunseling program is all about. The public =~
“relations effort can be as sophisticated as the counselor . . -
~allows the time. creativity and budget to make it. A basic
public “relations effort ‘would include placing counseling -
~ program activities on the: school calendar; publishing an- -
- annual
- - distribution .

story, - but planned public

school counseling - program -calendar- ‘for
to faculty, -administrators,

education; " sending - periodic newsletters o parents;

efforts to the Board.of Education and advisory councils:

and offering to present programs to PTA's, PTO's or other = o

f',aSchool ‘Counselor ~“Association has a- publrc relations

.- : . “packet which can be purchased by counselors wrshlng to‘{’;»
B P Forrnulatron ol the queslrons to be answered by » B -

rmprove therr publrc relatlons program

. VProfessronal Renewal

"Prolessronal growth and a capacrty for change are as".

Counselors are hard—pressed to r’lnd time to do research,

Yet, at times research data is needed to validate the
- counselor's perception of need for change and/or to
~demonstrate that a new -technique, strategy. or
. _intervention accomplished the desired goal. School-based
~research done by school counseling practitioners is also
needed as a contribution to the continued growth of ‘the
-profession and to determine if the total school program is
meeting the needs of students. The latter ofien results in
developing and conducting follow-up studies of students.

‘incorporates
- counselors take fresponsibility for- their own growth - .-
“experiences, pursue self-instructional modes of learning of - .
“their own volition; and feel motivation, excrtement and;oy:v =

B 7. Preparatron of reports (rncludes frndrrg analyses,, B :vm the process.

~ necessary for school counselors as they are for those .
“whom the. counseior seeks to help. Walz and Benlamrn S
" {1978) describe renewal as containing two: components:
“the updating of “existing knowledge and skills;and the -
~acquisition of ‘new. ideas and competencies. Renewal RN

“in ~which

the . concept of - self—renewa/

- The increasing complexity of the school counselors job ..~

created by changing societal and student needs, expanded

~ counselcr involvement in the total educational process, - . "

. changing federal and state legal mandates, and more -

“precise accountability requirements makes it necessary for .-
counselors to maximize their own professional potentlal :

~ through contrnurng study and skrll development

General self-renewal ellorts aimed at generating hew ideas

and updating knowledge could be attained-in the lollowrng . :',»‘-,
ways: : S

1. Become a member of local,
~ professional organizations.

state, and national :
a. Read publlcatlons.,
b. Attend convention sessions.

c. Exchange ldeas with colleagues.' ’

d. Use publication lists, advertlsements ‘and-. |
reviews for updating library.

- 2. Build a professional library at school.

3. Subscribe to commercially produced newsletters.

‘and board of -



< limited turnover,

- For more in- depth ser deveIopment
aotrvrtres are recomrnended '

the 'toltowi_ng '

- _"t."‘.Attend pre- “and post—“American Personnel and" -

‘Guidance -Association,
Counselor "Association, }
- Personnel Association.and regionai workshops. 2

American - School

‘2..-.Partrcrpate |oca| workshops sponsored by

: Center or. the Councrt tor Exceptronal Chlldren

S 3. ‘Use the ERIC search system to rdentrfy !rterature_ L

»tor in- oepth study in rdentrfred areas

,7';4.__,'Take unrversrty courses;
- psychology. ‘and ‘educational

' department

5 : Talk wrth other c0unsp|or3 in- the area regdrdmg i

‘ therr self-renewal needs. f there are common

|ook at so,cioiogv.-
o ‘administration -
o departments as. weH as the counse|or educatron SRR

“Minois Guidance ‘and - -

needs, contact unrversrty extensron offrces about. -

- developinga course.

For school counsehng staff deve|opment in- schools and o

drstrrcts wrth severaI counsetcrs

‘;‘ 1. '|ncorporate ‘staff development time”
o annuatcalendar rncIudrng drstrrct rnservrce days

2. f there is specific trarnrng needed in the drstnct.
- negotiate with the administration  to hire a
- consultant for staff devetopment
- rnc|ude all staff dependrng on need

3. Utilize the sk|||s of rndrvrduai counselors or other

~"PPS members. to train other counselors on staff.

" Seek district financial and time-release support to

- provide- trarnrng for ‘a counse!or who* can. then
'trarn staff ' :

Protessronal renewa| is partrcuiarIy pertinent to lenors

into the - |

school counselors since the majofity of counselors now

employed have several years of experience, and-there ‘is
particularly in large school systems.
““Counselors should take the initiative for self-renewal as
. part.of their commltment to provide quality counsehng
servrces '

: Two specrfic roles of school counselors are addressed
. because there is increasing pressure from various publics
for ircreased counselor involvement. The counselor and
- exceptional children is included because. the
implementation of federal and state laws has, in some
cases, increased counselor responsibilities with
‘handicapped students.

14

included -

' ,Counse|ors receive rnput from all poputatrons concerned

with the school. Thus.. counselors - become aware that

- change in some aspects of the schoo| may have potential
_ 1o enhance student growth in a manner best achieved -
‘through system change. The role as change agent is
more. systematically -
“synthesize the information they receive and to consider ... .
: devetoprng strategres through whrch chdnge can ‘be
ffj.effected S U e
-.community agencres such as the Mental Health " - =

to -aid counselors to

Thrs ‘could o

1y




T v'lhe school counselor assrsts teachers parents and other '
y pupil personnel services personnel “to identify students -
whose learning needs are not being met in the regular - -
~classroom. Volumes-have been written about exceptional R
students, and there s increasing literature related to the ... =~

- parents regarding .the student’s learning problems, the "

~school counselor’s - role with exceptional children.. This =
‘section highlights 'some  of the r‘ounselors roles wrth»-
: handrcapped and grlted students . :

»Handrcapped Students B 'i‘ ;: ‘

- Pupil personnel services teamrng has tradrtronally been - -
- most -effective -and- highly "organized 'in the process of
identifying, - planning for- and serving students.:with -
handicapping characteristics.' Once .a referral for a casa’ ,
‘study. evaluation is- made, - al! team members begin to
~gather the data needed. A combination of federal and state = -
laws and regulations and local district policy should result
i a clear delineation of responsrbrlrtres for making the
referral, contacting parents, coordinating data collection,

- organizing the muitidisciplinary- staffing, and ‘monitoring
the process to assure that the evaluation is completed -
within required:time frames. The counselor is rnvolved,,,
f,throughout the process as delrneated locally i

~The school counselor, workrng with teachers parents and
students,
‘coordinate ‘data collection for initial screenings and - to
facilitate decrsrons regarding referrals. Data collected will - .-
include - group " achievement and learning ability test. -

“scores, anecdotal records of observed student behaviors, -
‘current and past levels of educational functioning, and

is ~often the: appropriate professional

vision and hearing testing. The counselor may also contact

e - assessment process, the school’s responsrbrlrtres and therr

rrghts

o The elementary school counselor’s role is crucial due to ‘
- the importance of early identification of students with
learning problems. Beginning with preschool screening for -

~ school readiness "and evidence of poctential learning

problems,

a ‘major rdentrlrcatron_thrust

. Elementary. counselors olten'need to- know. how to
~administer diagnostic instruments as. well as group

achievement- and ability tests, particularly with primary

”"age children. With the- large numbers of students

elementary counselors typically serve, they are nearly

- always involved in some phase of screening. assessment,
- or.implementation.

The Counselor and Exceptronal Students

~ counselor participates - in

“intervention
.continues.’ ‘

To work as ellrcrently as, possrble
counselor could

SRR sfcounselor responsrbrlrtres for data collectron

2. Vr’kW'th teachers; develop behavror checklrsts and
" - anecdotal record forms for use by the teacher as a B

i _'fstudentproblem emerges

L 3 bDeveIop a simple referral form teachers can. use to

vv alert the. counselor to student needs

- _4._“Provrde the teacher wrth descrrptrons of student;ig-ﬁ[:' ;

-'?behavrors whrch may- rndrcate learn!ng problems

M \

6. Deyise a system for logging telephone calls and. o

~. other information given -informally ‘so that"

~_follow-up occurs. Develop a form to be kept near ..
- the phone with a place for name of person calling, .

_student referred to, and summary of conversatlon

vFoIIowrrg completron of the case study counselors at aII
- levels:may- participate iy multidisciplinary staffings, H the

student is -eligib'e for special education services, - the

" "Depending on "the avarl brlrty of ‘other members’ ol the’f,”‘,
- pupil personne! services team, the counselor may consult - -
-~ with teachers regarding behavior management technigues-

and ‘may serve as the mainstreaming facilitator. The

counselor assists the classroom. teacher(s) to understand -

the nature of the student’s handicap and to develop

t_he _“i: elementary | - L

l Wrth the laculty determlne general teacher and;y'-’f‘af;

"B Developa format for parent conlerences_to,assureg; -
- thatall.crucialarzas of discussion are covered. =~ .

the development of the
individualized education program {IEP), defining goals and .
objectives in-the affective domain. The counselor's rofe in = =
- IEP implementation will generally relate to the emotional,
.~ social, behavioral, prevocational, vocatronal and career
. plannrng needs of the student S

strategies and ‘encourages ongoing
interaction ‘between the classroom teacher(s), special .
education teacher(s), and other specralrsts who may- be_ S
- working wrththestudent : : :

20
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' "Counse|ora may work wnh parents fo||0wmg ‘the IEP‘
{a) ‘acting as ‘a liaison with ‘community

-~ meeting by:
-agencies; {b) developing ,tmtegles with parents, who can
~view and reinforce at home the concepts their child has
~been taught at school; and {c} providing opportunities for
parents to be involved in their child’s educational process
~-as teacher aides, tutors, ‘and monitors.”

Mcmtosh. 1979, p 240). S

s Counse|ors ‘may need to help parents dea! ‘with their
. -feelings about their child's handicap. The counselor may ’

~ be the first member of the pupil personnel services team to
.. dinteract with parents about their child’s {earning problems
- and may help them through their initial uncertainty. The

“ counselor-may continue-to be the key person for parents to

~contact at school,- especially for the student receiving

The ro|e of the secondary s"hoo| counse|or workmg wnh

handicapped students  maintains the affective focus

-~ appropriate 1o the-student’s deve|cpmenta| stage. The
- counselor “assists students to become -competent in
~acquiring “self-confidence, achieving socially acceptable

" behavior, maintaining good interpersonal skills, achieving
" independence, achieving problem-solving skills, knowing

‘and. explaining occupational possibilities; selecting and

~ planning accupational choices; and seeking, securing, and -
‘maintaining employment (Brolin and Gysbers, 1979, p.

-260).- Counselors, in cooperation with special educators,

‘may need to assume student advocacy roles 0 bring

“about instructional modifications which meet the needs of
" the handicapped and allow them the fullest participation
. possible, pamculariy in occcupatlona| skitls deve|opment

c!asses : :

VCounse|orq have a major role in working with those
“handicapped students, such as the physically
- handicapped. who remain in the regular school program. In
“addition to the competencies mentioned earlier. the
counselor assists handicapped students to identify and
ink up with community agencies and organizations that
can identify colleges and universities not only with majors
of the student's choice, but also with programs and
physical facilities meeting their needs, and communicates
effectively . with potential employers regarding theis
-capability to do the job.

Counselors may help students at all levels to make the
transition from special ed::sation services to regular
- school programs and vice versa, The student moving from
~ special education to the regular classroom often needs
support from the counselor, and the teacher(s) need
consulting. assistance in preparing to work with the
student.

'_(_Ka_me,en. and

“The passage of federa| and state laws has requnred new"' S
_ roles for some counselors and the sharpening of skills for - -

others. School districts with many handicapped students . |
can utilize federal funds for differentiated staffing and for -

“hiring ‘specially trained or experienced school counselors
-to work with special education students. as their needs &
- assessments SR

_handicapped students.without reducing services to the' . .

. total 'school population. _ SR
~ additional ‘staff are not being employed, counselors will .
* ~need to balance services required to meet the needs of

indicate. “This increases servicés to

In school districts in which

handicapped students with their commnment to provade' -
servaces to a//students : :

Gift_ed Stuvdemsv j

~.. soecial "education resource help. Goals- for "counseling
- ‘parents of handicapped students include developing skills

_.needed in raising their child, accepting. and understandlng
-l'»;‘hlm/her and accepting themse|ves o

“Gifted students also need counseling services. Crabbe = =
- {1980) has grouped - the counseling needs of gifted ‘
students into four pricrity areas: {1) understanding of seli,
{2} social relationships, (3) career choices, S
" educational concerns. The spec|al needs of gufted students.__ S
- ineach area areouthnedasfoHows L

and (4)

Understandmg of Self

a, Understanding self as different. and "oming to
accept the dlfference o

- b Semng reahstlc goals through understandmg o

strengths and weakneeses :

¢. - Understanding and acceptmg one’s mner
- nead toachieve - _ ‘

d.. Responding effectlve|y to externa| pressure”. ‘
such as that apphed by family

e. Recognizing that havung thought- processes o

different from peers is acceptable
2. Social Relationships
a. Developing tolerance of less able peers

b. Developing skills to enable personal
intellectual growth without alienating peers.

c. Developing communication skills- through

learning to listen to others and talking with .~ "
peers even though gifted students may think - .

more quickly or comprehensively than thelr
age group - :




S, ‘,{"Leammg to accept and value constructwe,'} A
. criticism_— learning not to "read into” peers’ -

” . comments. more than ismeant -

i ‘ o e, ':_ Retaang w:thm fam:iy grOUp

. ,';f, ' Recogmzmg one's persuaslve abmty and,-v“ -

: :earmng to: use |t constructlvely
3. ‘Career Choaces

f}a_. Seekmg mformatton among many a!tematwes

b._"Encc Jragmg expenences whsch broaden

. Lperspectaves

g, -'Hecogmzmg strengths and weaknesses and o
- their relatlonshcp to career choace

' d. Realizing the time commltment reqmred for i

certam profess:onai careers

S o4 'Educat:ona! Concems

- ‘Makmg appropnate course selecuons related
. .to career choice or finding opportunmes for o

) exposure: to addmonal optnons

e b '-";'Deve!opmg studysknls S

Counseling with gifted students, as 'Wi.th all ‘students, -
'Qeeds to begin in elementary school. Kelly and Terry. = =
1980) experimen‘ed with Developing Understanding of

Self and Others (DUSQ 1 and DUSO ) with gifted students,

ages 9 to 12 vears old. The goal of DUSO (Dinkmeyer, -

1970, 1973) is to improve social and emotional growth.

Gifted students in the study responded enthusiastically to -

DUSO activities when used in classroom and small-group

experiences. They were also able to use the kits -
independently, to modify - the materials; - to develop-

innovative adaptations-and to extend the materials and-

activities beyond their originally intended use. The authors

observed that 'student self-concepts were enhanced,
personal and career goals were discussed, students’ ability
to discuss and understand themselves ‘progressed as the
materials were used; and the creative use of the materials
encouraged positive group interaction.




The Counselor as Change Agent

-By vrrtue of their role in. schools their knowledge of

developmental needs, their interpersonal relationship and
.group. ‘process -skills, and ‘their position in

the
- © organizational ‘structure of the school, school counselors

“~are ‘in a ‘unique position to become aware of.needs

" requiring-change in both their own rale and in the school.
-~ Podemski and Childers (l980) identified six dimensions of

“the - colinselor's * position “in the school - organizational - "

Vlf~__;-:structure ‘which, - if capitalized - upon, -
~“counselor's potential as.a change agent, " -

' - . ‘1'

- School counselors hteract with students, parents,
- “teachers, administr
- This “interaction

;- '; o.vrdes _counselors: with
~-information,

- ~f~i_'170l

"--_\'2.1‘-System perspectwe Counselors have
v organizational concern for all aspects of school
- activity, availability of information that affects the

Interaction with all* school " reference groups:
v= and community groups.

opportunity. to  sense. developing
~.problems, and knowledge of what each group can ..
contrlbute to meetlng the needs of another ( p. e

, _ R Jones and Stewart (1980) have developed a systems RAERE
- model called Systems. Analysis and Organizational Change -

~enhance- the . -

6. Flexrble schedule A flexrble time SChedule allows

‘them on the basis of need...address crises as tiiey =

- arise and redlrec' actlvmes as prlorrtles change (p e
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:At least two vunrrerlying -assumptions contribute to the =
counselor's role in change. One is that counselors have - - ..
- established positive relationships with various reference - -
" groups. This is essential. Since counselors have no line -
" authority, they must be able to work with -and through- .~
_. others. While direct confrontation is -at times useful in = =~
© _creating the dissonance necessary for change, it is more ~ -
- ~likely that cooperative relatiorsnips will produce change . -
- with longer fasting effects. The second assumption is that = -~
- “counselors will be able o translate problem sensmg lnto :

problem ldentlflcatlon and. analysrs

k";"Wthh is- specifically: designed for the school counselor

total school and-the-ability to influence decisions -

regarding all aspects of school operation” {p. 170}

~'due to a logical lnvolvement in all types of pollcy -

- and program ¢ decrsrons

"advisory and ‘supportive with - authority

emanating from specialized knowledge and skills.”

~Advantages to counselors include: recommenda-
~_tions are accepted because they directly address
- the problem at hand in an objective, cognitive,

and learned fashion” {p. 172). Freedom from line

“{control} authority allows recommendations...to be

- viewed as serving the good of ‘the organization,

" rather than. as being self-serving. and frees

" counselors from the bias ‘inherent in having a

_ vested interest and allows them to be creative,

- comprehensive-and objective ln offerrnr) recom-
‘mendations {p. 172). :

4, Confidentiality of information: Confidentiality is
- essential to the success of the counseling
- function .. and the privilege of confidentiality is

- universally recognized by all reference groups in
“the school {p. 172). Thus, many different people
“seek out the counselor for advice and counsel.
"Counselors, therefore, are privy to information

not available to the larger system, or information

Staff authonty Stafl authonty is *defined as -

- that might be more accurate than that available to

-the system at large” {p. 172). Confidence cannot
be betrayed, but the “problem-sensing” of the
~ counselor can be used in a generic sense to
- identify and address the problern, '

5. Access to data: Counselors have access to

~ school-based data and the prerogative to collect
new data if needed. “Through = . collection and
analysis, the counselor can assess organizational
needs, sense problerns, and faulrtate change” {p.
173).

serving as the change agent. The model mcludeb the

lollowrng componems e

L Counselor as Change Agent Counselor responds' 4

to mformatlon or. requests for rnterventron o

2 :'ldentlly System fot- Change Counselor gathers

“information to-identify wy “*neads to be r‘hanged '
assesses own skills for «.
determines fevel ol rnterest and skllls of others

'3.'.Scout Systems Tolerance for Change Counselor '
.. observes. interpersonal
" “organizational ‘policies and
' hkely to resrst and support chang(,

. 4. Develop Contract for Change. . Counselor
negotiates approval on the focus of intervention
and agreement on the expectations, limits, and -
support of those concerned with the change. =

b. Analyze - Existing System. Analysis
- gathering comprehensive data, doing force field
- analysis to determine strengths and weaknesses,

developing list of strategms lor changrng the
.:ystem . . S

6. Conceptualize Model of Planned System.
Developing a model involves identifying and
operationally defining goal
realistically appraising personnel, time, and = -
money resources for planning and lmplementmg S
change. : B

7. Evaluate Maodel of Planned System. Evaluation of
the model must include the person who will be.
responsible for implementation. Hf a major
organizational change is involved, testing of the:
model may be required. If the change is mrnor the -
next step can be eliminated. : :

& Simulate Testing of Planned System.,

 “the counselor to order responsibilities,..allocate -

_-.ing the change, and . e

relationships ~and -
ldentrfles aspects_.- S

includes =~

statements and - -



- f.féstmpiementPianned, S.vstem‘.":f o

10 Momtor System Operatton

. Counse!ors are'in’a posmon from which needs for change
- can be seen. Counselors who consuit with teachers ‘and
) jadmmmtrators actively participate in faculty meetings,
. and serve on school and district committees and task -
" forces have the opportunity to bring about change. To

" ‘work effectively for ‘change in the -school or district

- ‘are often slow to change:

Effecting change requires skill, patience, and time. People
institutions are even slower!

'Attempttng to ‘move too fast or working in an unskillful

~structure, philosophy, or goals requires skills “vrhich. .
" _counselors may not: have acquired “from their initial

training. Group process -and human relations ‘skills - are

" essential, but are not all that is necessary. To become

effective as change agents, school counselors will need to

_ increase their skills and knowledge in such areas as-
o ~understanding the- school as ‘a-social systeni, assesstng
- and creating the climate for change, building ‘a power

| ~stimulating motivation ~for

base, understanding -the functton of ~ organizations,

" change, -

~-manner

can lncrease resistance “and/or

The counselor - for a ‘!

change. striving -

modifying the school counseling program, and ihcreasing

~ interaction- with and impact.on the toia &ducational - ..
- process. The-goal is not change for the sake of change, but. o
~change which optimizes the c!m\ate and opportdntty for
“ - maximum studentgrowth ‘ ‘ co

. understanding . o

- {eadership styles, knowing methods. for. effectlng system o
change and p!anntng torchange SRR -

Factors tnﬂuencmg the tmptementatton of Counsetor Rotes

o : ‘Admmastrator PhthSDphV

' :'Admtmstrattve support parttcutarty that of the buxldtng o
~ frequently or chronically “absent from school, with or

principal, for a professional school counsettng program is
~critical 'if counselors are to be abie to maximize their
potential for helping students. ‘Administrators have a

“responsibility to acquire knowledge about -and an. .
" ineffective peer relationships and social interaction skill

‘inability to deal with the stress of school, fear of separation -~

from family, poor health, and inadequate readiness or skills. . -

understanding of model school counseling.programming

so0 that they can provide leadership or, at the very least,

-»Attendance T

“facilitate its implementation, Administrators who assign -

clerical

tasks, . supervisory, ~and. quasi-administrative

“responsibilities to counselors ‘can negatively affect staff
.. .morale and may deny more needed sefvices: to students »
,and statf :

~Counselors need to’ communicate with administrators to -
" build relationships, to anticipate needs, and to suggest

~duties. .

 alternative solutions. Time studies may be useful to
- “demonstrate

the percent of time spent
noncounselor-related functions and the cost of that time.
The key quest|on administrators must. ask in_ assigning
is
training?” Counselors should be able to demonstrate what

functions they would have to curtail-or elsmmate in order

" to take on the added resporisibility.

At times, situations may ‘arise in which the counselor is

fact ' with the dilemma of taking a student advocacy

position which conflicts with “established  school policy.
The counselor has obligations to the student and to the

_ employer. - There are no clear-cut guidelines for the

‘counselor to use except professional judgment and

. common sense.

Administrator philosophy has specific impact in the
determination of staff responsibilities for attendance,

in

School counselors are concerned with students who are

without parenial. permission.  Success. in school’ ranges o
frorn - difficult  to impossible. for the student who 'is

frequently absent. Factors ~such ‘as low setf'esteem

to master subject content may be causing the student’s

- “absenteeism. The counselor's role is to work with the -
student and his/her parents and teachers to tdenttfy" -

'causattve factors and to. develop mterventton strategtes

tt is neither approprtate nor cost effecttve for counselors to

be required to do routine attendance functions such as SR
- counting admission slips,

checking hourly or daily
attendance, making daily routine calls home when parents
do not call the school, or compiling and filing monthly

©attendance reports. An attendance clerk should do the

“Does this responsibility require counselor

discipline, and supervision, Renegotiation of counselor .

roles in-these areas seems to recur in schools as conditions

- change. For that reason, counselor roles in attendance,

Q

wll Toxt Provided by ERIC

dlSCtpltne and supervision are considered scparately

EKC
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~ developing.

attendance ~accounting and systematically - provide -
information for counselor follow-up as student attendance
patterns ‘indicate that an attendance probtem is

<4

create - an
" entrenchment in a position ‘which is counterproducttve o
School counselors themselves are not immune to the need =
or ‘new
o professmnaltsm" will be involved in a coritinuing process -
~ ‘of ‘assessing student needs, assessing his/her capability - .

~for responding to those needs, tcarmng"\ew skills,




School counselors ure concerned wrth students ‘whose - i’
behavior. inhibits their own success in school and/or .

, " actions. The counselor seeks.-to establish a helpmg"""
relatronshrp with the. drsruptrve student ‘in which the .
-student can explore hrs/her responses 10" frustration, *

,‘ contributing to.
~"counselor helps the student understand his/her emotions,
and expand his/her repertoire of
behavioral .responses so that in choosing an acceptable
likely

‘develop self-control,

o responsibility “for it. Counselors also work with teachers .-

and administrators. to - formulate - plans regarding ' the ‘:.-"H"‘."Budget

Dtscrplme :

isrupts the Iearnmg -environment for other students.
Counselors do ‘not ‘condone student’ midconduct,
~neither are they the authority ftgures who take drscrpirnary

“dissatisfaction, anger,. boredom, ‘or

the "unacceptable” behavior.

behavioral - response, the student knows' the
“consequences of the chosen behavior ~and accepts

e disruptive student, and to ameliorate conditions -in the

. ‘working toward resolution. The counselor as Coisultant

classroom or the schoo! whrch may be oontrsbutrng to
mapproprrate student behavior. .- : _

Bickel and O'Neill (1979) have identified six categories of
. counselor roles in discipline which are preventive and/or
‘remedial. The Counselor role, as previously- described,
. “involved helping students’ through rndrvrdual or group-
,, " counseling to ‘modify their behavior. As Mediator, the
. counselor brings together opposing parties {e.g., teacher .
‘and student) for open discussion of the problerns(s} and
facilitates work toward a mutually agreeable compromise.

Counselors as Ombudsmen place themselves between

students and .the system--identifying student needs, "

" communicating these to -school administrators, -and

‘works with teachers in identifying classroom conditions in

_..need of change, gathering data to pravide base for change,
" developing intervention strategies, making modifications,

- counselors. focus ~on-

and ‘evaluating progress. As Psychological Educators,
‘affective -development,

teachers to respond to the social and . emotional

~ development of the whole ‘child. This tends to. foster a
- positive school climate and personal ~growth for -all
~involved. The Special Prograrn Developer builds special
- programs such as the psychological education component
- of alternative learning programs, student help rooms, and

“rap rooms.’
. Supervision
The schedule of the counselor may tempt the
administrator to require the counselor to take on
noncounselor responsibilities. The school counselor

.should not be used routinely as a substitute teacher,

cafeteria supervisor. or :layground supervisor. The

- counselor should have no routine student supervision

_responsibilities different from or |n addition to those

i shared by all faculty members on’ a short-term, rotating
. .bdsrs.

Counselor Load

A 1981 study by the lllinois State Board of Education
indicated counselor — pupil ratio averages 1:745. This

“roportion indicates that most counselor‘ have too many 21
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but

C 1o " provide - pupil
- including . counsslors,
~students’ needs. -Schools in"areas characterized by high
.concentrations = of D
-unemployment, absenteeism, low achrevement) may need; o
-~ the !owestpossrblecounseior/studentratro '

helping . -

students assigned to them to be able to meet the needs of

~all students individually. Some counselor loads are so large - B

~.~that even well-organized efforts utilizing various group and

. teacher consultation processes still only reach a portion of - - .-
“the students. The Education Task Force of the 1971 White . = -

" House Conference on Youth recommended one counselor.

- to fifty students, elementary through secondary. Whrle few - ..

~ - schools will be fOftunate enough to reach such an ideal

‘whatever is

“The -

personnel services professionals,
in sufficient quantities to meet "

‘negative factors {e.g. poverty,

; 'Schoots have been and will continue to be. experiencinga - -
" period of economic stress. In determining their budgetary' C
~  _priorities, school ‘administrators and boards of education .

" ‘must consider their commitment to the education of the .~
“whole child and to: meeting each child's affective and = -

cognitive growth :needs. . Pupil - personnel services,

" including the schoot counseling component that have
- been effective in helping students meet their affective

development needs  as- part -of the -total educational

~process “will. be "able to demonstrate the lmportance of
' contrnued budgetary support . :

: \ 'Srze of School or Drstnt.t

: _'The sole school counselor ina smaH or ruraI school drstrrct

and counselors in large school districts with large case

- Joads face a similar problem — how to maximize program - - '
~ services with a limited number of personnel:Key elements
include establishing priorities based on needs assessment

data and creatively -utilizing all available human and .
material resources. Teaming of pupil personnet services:

- personnel and delineation of responsibilities based on the -
skills of the professionals may enhance service delivery = = '

and make it more efficient. Utilizing available community
resources,
counseling programs, and encouraging teachers to
incorporate activities such as self-cuncept development,
values clarification, and career guidance into instruction
can all extend counselor services. .
librarians could develop a media center area or career

guidance center which would include materials students

could be trained to use independently. The counselor, - -

other pupil personnel services workers, the facuity {or
faculty committee), representative parents and students,
and the administrator will neced to plan together to
determine priorities and to communicate as succinctly as

possible what wili be included in the program-and what ~ |

will go unattended. It is better to do what is done welt than s
to overextend with the potential for ineffectiveness. '
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training parent. volunteers, organizing peer

Counselors and -~



" Counselors” _

requires periodic -updating. of skills. New strategies are

. “continually being developed which can enable counselors

" to ‘improve their- effectiveness -in ‘meeting current. and - .

“When: counselors ¢an
... demonstrate that etudent needs exist to which the school -

“7‘is not responding. they should work aggressively to effect

- the necessary changes. Planning cooperatively: with =

’ '»"{admm;strators other pupil personnel services personnel,

‘and faculty will provude opportumty for appropnate roie

‘Counselor Competencies

commitment - to professional - excellence

“emerging student needs.

T ’aSSignments L

b Faderal and State Laws o

" Recent laws have had an affect on counselor role and -
“function, and there will likely be others in the future.

" Counselors must be- familiar with legislation so that they o
" meet their legal vesponsibilities. New ‘monies available
" - 'through these enactments can have a positive effect in -
- - allowing qualifying tocal school counseling programs to
" expand. Counselors -must. be cautious, however, that -
. program priorities do not change solely on. the basis of - -~ .
S 'federal or state emphas:s or relmbursement L

;*School counselors in aII settings may be faced frorn time . -

' -to time with factors. which both enhance and inhibit the
~ “fulfilment of their school counseling role. Counselors in
~schools in which significant. modifications of roles and R

L funct:ons are needed should do the fol!owmg

1 ’Clanfy their roles and functions and communisate o
' that description in  understandable, operational
- terminology  to their superwsors, peers and

R students.

2, v_DeveIop"and negotiate job descriptions - that

7 permit them to engage in the activities in which
' ‘they, by definition, should be engaged. Refrain
““from invoivement -in  nonprofessional,

~ noncounseling activities. ’ :

. 3. . Develop programs organize activities, plan and
- " manage the procedural and operational aspects of
j '_thearjobs

" 4 Demonstrate thEif effect:veness in the!r proper
L ‘roles :

5. Continue their professional development beyond

- the earning of degrees or certification.

6. Actively support and participate in. professional

. functions that strengthen the position and
function of the school counselor, such
-~ as..affiliation with professional associations.

{(Day and Sparacio, 1980. p. 274.)

. and appropriately, ‘but is “also skilled in using other
- intervention strategies which reacn more students. The -
.- .pro-active counselor builds facnmauve ‘relationships with
~administrators and - teachers and consults with them
regarding  behaviors and strategies that. will enhance "
© student pqychoiogtcal growth throughout the educational
“process. The pro-active counselor reaches out tc-home . -
and community. The pro-active counselor has assessed. ™
- student needs, developed a systematic program for
" delivery of services, and defined his/her role, and" goes
- about doing what needs to be done wath competence and-‘ L
‘asense ofdirect:on : . : o
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" The school counselor has been described here as a
" pro-active counselor, ie., 8 professional who achieves a -
- balance between meeting developmental needs and crisis ¢

intervention, who utilizes individual counseling effectively :




- Supenntendent

' A successful gurdance dnd counselrng program requrres
- the partrcrpatron and “cooperation ‘of all educatronalf
-personnel. The following provides a brief description of the
‘roles and responsibilities of these individuals as they relate .~
“to the guidance and counseling program, This section has _
--been adapted from a portion-of the Master Plan for -
.Elementary and Secondary Guidance in North Carolina..

Board of Education_ R

E ?ed ucatronal process

. such areas as personnel rnservrce, and matenals

k needs of the tota! schoo! poputatron
- functrons and responsrbmtres

' guidance and counsehng program

A:VQ"._requrres accountability for the rmplemen.tation of a
guidance and- counseling

realistic, developmental  gu
program. and for annual evaluation of the progress

, student outcomes

.’f‘Q"fkeeps the publicinformed about the needs and- the

-~ progress of the guidance and counseling program.

i Directors/Supervisors {instruction, vocational education,
“exceptional chiidren, and pupil personnel services)

@ serve as resource persons to teachers and counseiors

" to define goals, objectives, and strategies in-planning

24in specrfrc areas of the curricutum, °

@ work with the director of guidance and counseling and

other appropriate local education agency personnel in
planning, implernenting, evaluating, monitoring, and
‘following up a comprehensive guidance and
o counseling program.

® ’rnterpret local plans, rnoludrng vocational education

- _plan, exceptional children plan, and other
local-state-federal plans with implications for
guidance and counseling.

Role of Others in tx‘e Gurdance and Counse!mg Program

.o - establishes policies for 'providrng “guidance and ,
~, counseling programs as an. rntegral part of the toral.

. provrdes adequate frnancra! support for the program rn :'.

0 ‘assure that  the components of a comprehensrveﬁ”

guidance and counseling program, supported in whole

_or in part by state and/or federal funds, shall meet aHfl

'quahty standards and program assurances

e cooperatrvel_y work with the drrector of gurdance and
. counseling and. other  appropriate - local “education -’
';agency personneI in planning for:inservice programs.'. R

"Q_*ycoordrnate with “the drrector of gurdance and."',ffl-?.:_’.

counseling and  other appropriate local - education

agency - personnel resources {equipment, matenals s

‘etc) for the gurdance and counsehng program RS

.Drrector of Gurdance and Counsehng or Progra m
~Coordinator {If not designated, the responsibilities-below -

= -should be assrgned to the supervrsor/dlrector who rs best»: ~

- ®  views d" school personnel as havrng gurdance

- ® gprowdes committed ieadershrp for van actlve ongorngj.' .. fworks with the ad.nrntstratrve and supervrsory staffsl:f_'?

* works with the Board of Educatron and the communrty
- to secure acceptance and support

‘;fijiquahﬁed)

o s knowledgeable of the gurdance and counsehng_ ) :0 estabhshes a systematrc approach for makrng the-r.“._...:,‘

g gurdance and counsehng program visible at aH leveis

. ,;,provrdes the superrntendent and- board of educatron S

- ‘information- relative to fundmg needs personnel L

R programs,and evaluatron

. "'rn plannrng and developrng curncutum

® _f,establrshes and’ marntarns cooperatrve- ‘working
. relationships with all personnel ‘whose " roles ‘and. .
the development “and =
a |mplementatron of gurdance and counsehng programs R

tesponsibilities affect-

B “toward meeting goals ob;ectlves, and developmental - 0 - provides leadersh|p for_developmg approprrate mode!s:

-for rndrvrdual school

. "develops a dralogue wrth counselors on an rndrvrdual_ i

- and implementing guidance and counselrng programs .

23

basrs
@ coordinates regu!ar '
- problems, and develop system wrde programs

L2 coordsnates and implements inservice at
building-level as determined by counselor staff needs. -

_Y

planned meetings where
‘counselors can share information, consult on specrfrc_ Co

the -



.

assists wrth local school inservice as requested thhs’

emphasize guidance and counseling as an integral
_part of the school program.

7 tinput from otherdlrectors or supervrsors
. ® keeps superrntendent dnd board ol educatlon '
~informed - relative to needed changes based on
:assessmentandevaluatron L
: 'coordtnates When 'there is no desrgnated testt )
A coorolnator the dlstrrct testmg programs
- promotes professronal growth among all guldance and .
- .counselrng personnel L ; B
'y 'provrdes assistance rn evaluatlng programs dt the
o school burldlng level ‘
-"Qrv"',coordrnates drstnct-wrde monrtorrng. evaluatron. and '
B follow -up actlvmes : : s :
0_" assists the personnel drrector in screenrng applrcantS-
forccunselorposrtrons D o
o Prmcrpal
_establlshes ‘a posrttve cllmate for |mplementrng the -
,,gurdance and counselrng program '
) 'provrdes leadershlp for plannlng rmplementrng and
- evaluating the guidance and counseling - program as.
- anintegral part of the total educatronal program
@ assures that counselors are relteved of excessrve‘
- }clerrcal and admrnrstratrvedutres 3
0 employs quallfred personnel and provides them the
- needed facilities, trme,vequrpment materials, and.
' '-_clerlcalasslstance - :
clarifies the role of the counselor staff asslgns_
- specific responsibilities to other staff rnembers.
" works closely’Wlth the guidance and counseling -
- committee in the planning process. rmplementatron ’
i and evaluation. :
jdemonstrates knowledge and ability in developing i
-~ instructional programs that will provrde for rndrvrdual
o ,_'abrlmes and needs of all students
. '_’utrlrzes the building-level personnel in planning for
~ “inservice, assessment, and evaluation.
encourages staff members to improve and upgrade
~skills'and knowledge for rmplementrng guidance and
counsellng functions.
@ holds counselors- and other staff accountable for
attaining the  goals, objectives, and developmental
~'student outcomes determined to be realistic and
‘possible within a given time.
@ establishes a publlc‘relations “program that will

24

- .assrsts counselors , andi teachers  in “developing

t-vauldance and t.ounselmg (,ommrttee

) L e assists the counselor stalf in assessment developrng

f,programs and evalua ron

~ ‘activities and strategies that are developmental .and . :
. provide scope and sequence in progressive order. -

' e “works closely with the principal and' counselors in ;_j';

“designing-and monitoring a managefent system for * -
~implementing. and evaluatrng the gurdance andf-_“'
counselrng program : : : :

e ,promotes a posmve attitude for rmplementatron of the

gurdance and counselrng program,

0 provrdes counselor staff. support and rnput relatrve to

: strengths and weaknesses of all facets of the program. .

e asststs in the publrc relatrons program

. has a regular schedule of meetrngs wrth a planned

_ agenda

Puprl Personnel Sarvrces Workers f'-'
»_ School Nurse

e assists the counselors ‘and teachers in. creating in -

students a sense of responsibility for theirown health -
as wellas the health of those around them s ‘

o rdentrfres the students’ pivysical needs and helps the

- counselors i twachers understand how. these needs
affect rndlv.f‘u Hj tevelopment :

-VSchool Psychologrst ‘

»Q 'helps counselors and teachers understand the~

- emotional and developmental factors which affect the
educational progress and. overall development of_
utudents -

® confers with the counselors and other staff members.

about the evaluation of students with special needs in
order to determine the existence, causes, and " -
remedratron of. learnrng difficulties. o

® assists counselors in “designing the drstrrct teShng;
program. | .

School Social Worker

® assists the counselor and teachers in understanding -
the environment of the student mcludlng any familyor =~ .- .
social problems which may result in unusual behavror. o
or unsatisfactory school progress. ; :

28



‘of

Special Education Teacher

"assists in the assessment of students with special -
" needs for placen.ent in" the exceptronal chrldrens'].

o program

: {Vocatronal Educatron Teacher

.

’works closely with . counselors
. guidance and counseling needs -of students in the
exceptronal children’s program are met

~works
" educational and vocatronal placement of exceptronal :
_ Achlldren ~ :

~ and educational

to see

) .works cooperatrvely W|th the counselors in provrdlng
: prevocatronal programs lor exceptronal chlldren '

cooperatrvely ‘with “the" counselors

";keeps abreast of current rnformatron with vocatronal
related to hrs/her .

; rmplrcatrons
tralning program. - :

- assists students - to achreve specrfrc vocational
) competencies at a level which will enable them to .
_galn entry lnto an ocCUpatlonal settlng o

provrdes employment counselrng, placement and
~follow-up services for students enrolled in vocatronal
- courses. : : :

employment counseling, - placement, and follow-up

: servrces for students enrolled m vocatrOnal courses.

; *pdrtrcrpates in the various activities of plannrng
- implementation, and evaluatlon of the gurdance and
‘ counselrng program

e Classroom Teacher

L J

recognizes the value of gurdance and counseling and
seeks the knowledge and skills for implementing

- guidance and counseling functions.

@ - utilizes the subject area for helping students achieve
- developmental goals.

works as a team member

in planning and

“implementing guidance and counseling activities that

are essential
students.

to the overall development of the

requests assistance from the counselor in planning
and implementing group guidance and counseling
functions.

has specific role responsibilities in contributing to the

~ overall program of guidance and counseling.

v
AGNE

e

that the ,

in

" Clerical Staff -

~ answers telephone.

does routine correspondence.

duplicates materlals

schedules ‘group and classroom gurdance and

counselrng activities:

_'works closely with the counselors who provrde,
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‘displaying - materials " for

schedules apporntments.

*transfers cumulative folders and transr;rlpts.

maintains materrals to be used by teachers. parents’ -
'and students ~ ~

records attendance

- handles and drssemrnates test materrals and posts test- o

results- on records. ’

assists the counselor and/or teacher in preparing and
~group :guidance ~and
counseling activities. A




'Dunng the UoO

School Counselmg Pragram Models

1960's, and edrly 1970s school

- counseling was charactenzed by growth, in terms of both

numbers and the services offered

“confusion as to its rightful place in the school. The

" profession has often found itself in a reactive, defensive

stance, rather 'than in a pro-active, leadership position.

_‘Currently ‘many forces are impinging on the growth and
-stature of the school counseling profession: declining

~ enroliments,
- student

“parental
mterprofessmna! rivalry.

reduced financial
‘attitudes, teacher
disillusionment  and - stress,
roles,

-resources, changing

and -administrator
increased frustration “with
pressures,

increased social

Valtues -

- f Educational 4
planning

Program \
evaluation

Peer
counseling

Example: Primary and Secondary Functions {Career Development

Education)

_ to consumers. .
Throughout “its history, however, school counseling has
‘suffered from a lack of professional identity and a

Vand_

“clarification .

Primary program
function:

Career development/
education

Some profess:ona!s conclude from the present status of
school counseling that as a profession it has never fulfilled
its promise. As change in education is inevitable, so is
change in the school

and dehvery of services.

it s likely -that school counseling: programs in the =
immediate future will continue to provide a wide range of -

services to students, teachers, administrators, and the -

community. Therefore, it seems- most appropriate to
. develop within  each school's counseling program a - .
primary or core focus and a number of secondary or -
~ peripheral

“emphases. The primary/core focus and "~
peripheral emphases would be determined by assessing
needs and defining goals and objectives. The diagram

which follows illustrates one possible counsehng program ‘ f o
'vconflguratson fora school district. : c

| Placement

College
‘\ planning

 Parent
groups

Individual
personal
counseling
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counseiing profession. =
Supplementing the counselor’s increased professionalism
will be a renewed interest in sophlstlcated programmmg




“to students,

- when
. conferences such as those mandated by P.L. 94-142 take
“place frequently with team members present, not because
of - their
‘competencies in certain areas.’

" member. and the

In ‘the  following section, erght program modeIs are .
descnbed These include: v

L Integrated Puprl Personnel Servrces Model
Therapeutic Model
~ Psychological/Davelopmental Educatron Model
-~ Psychoecological/Environmental Change Model
- “School/Community Mental Health Modet
-“Consultant Model -
-, Curriculum Model ' ' ,
Career Ed ucatron/Gurdance Devetopment Modet o

t_ntye_grated Puprt Personnel Servrces Model j v

Case _Study: :
b'v'_'an acute drug problem for one of her studenits. She

- Personnel Services who agrees with the teacher that
. the student does have ‘a serious drug problem and
“‘needs immediate help. In this- school system the
~school nurse has - had extensive
" experience with drug users. The referral in this model
~would be to the nurse who provides ongoing
- . assistanceto the student in Working,onthe probtem.w

. The main emphasrs of thrs model is on providing services.
_ rather ‘than on roles “and functions. of
~professionals representing particular disciplines. Teaming
" is highly valued, and various team members use both their-
~separate skills and their shared expertise to facilitate the

growth and -development of students. Communication

"~ A teacher becomes aware of what she perceives to be |

. follows the " appropriate Treferral procedure for her
~district which is referral to the Director. of Pupil”

‘training and. .

_ " their traditional functions. For example, the training of the -, .
schoo! psychologist dictates that he/she be the primary-
staff- member involved with individual assessment and -
. that the school counselor assume major responsibilities in = -
. the career counseling area. An advantage of the Integrated -
Pupil Personnel Services approach is its adaptability to -
“both high school and elementary school levels. - Tl

' Therapeutrc Modet

' 'Case Study

"It ‘becomes apparent to a number of high school -

. -teachers in School A that Jane Doe, an 11th grader. is
- “experiencing serious problems in adjusting to her new
school. Her attendance is irregular; she interacts with

no one in her classes and appears hostile and -

- withdrawn. In- School A, the counseling programs
highest -priority is ‘on dealing intensively ‘on a

- one-to-one basis with students who are experiencing
, v is ‘scheduled for a
- 45-minute interview once a week for the remainder of

‘severe problems.” Jane ‘Doe -

" the year with a female counselor. Shie makes Pyce!Ient
_' progress :

 Between 1940 and 19/0 many colleges and universities

- their counseling practicum at -

rdeveloped psychological clinics and counseIrng centers. A
- primary activity of these clinics/centers was provrdrng '
‘personal counseling to students with a problem or concern .
that was interfering with ‘their social and intellectual .~

functioning. As a consequence, graduate students doing -
these university sites

-~ became familiar with the therapeutic approach, viewed

among team members is open and occurs more oftenthan -

the focus- is on- individual disciplines. Case

professronaI titles, but because of

One way of implementing the integratad oupil personnel

services approach is to designate one individual as the
primary referral person. As referrals are made to this
coordinator, the .next step is to determine who has the
competence to respond most effectively to the problems

“of the referred student. Once this matching of student

need and team member expertise takes place, the team
, student maet to define mutually
acceptable goals and objectives. if the coordinator
determines that a team effort is needed, it is his/her
responsibility to work with members of the team in
outlining probiem-solving goals.

An integrated model has the advantage of utilizing the
unique strengths of each member of the pupil personnel
services team. It necessitates a tremendous amount of
cooperation among all those involved and a greater
commitment to working together as a unit than in the case
of discipline-oriented approaches. The coordinator must
possess the ability to facilitate a working unit and must
have the confidence and trust of those who will be
referring students to the team. It is likely that individual
members of the team will continue to carry out many of

their. |
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personal counseling as more- exciting than other services

performed by school counselors, and became convinced

‘that 'this focus was the best way to maximize therr"

graduate trarnrng

In school counselmg programs orrented toward therapy,

the biggest percentage of the counselor's time is spent
with a-small number of students. Students with the most

severe problems receive intensive help, while those who -

are “normal” may have little or no contact with the school
counselor. This approach depends heavily on referrals and
self-referrals: and on a strong commitment from the -

student to devote consrderable time to the counseltng

process.

Commitment to a therapeutic emphasis requires that

school counselors have a strong background in diagnostic
skills, a thorough understanding of counseling theory, and
the desire and willingness to spend considerable time with .

severely disturbed adolescents and children. They also
need extensive knowledge and experience in one or more.
of the following theoretical emphases: behaviorism,
client-centered therapy, gestalt
therapy, reality therapy, rational-emotive
psychoanalytic therapy, transactional
existentialism.

analysis, - and.

it is doubtful whether school counseiors can become
knowledgeable and cormpetent in any of these theort,trcal
approaches in a one-year training program. :

therapy,  humanistic. .
therapy, .-



- listening,

- Counselors wanting to work in a?therapeutically oriented

.~ -program must also have thorough knowledge of and be

skillful in the various aspects of a counseling relationship: -

‘empathy, flexibility, spontanerty, ‘involvement, acceptance,
: encouragement,  interpersonal relationship.
“transference, and value orientation. Also essential is skill in

. the communication aspects of the counseling interview:
con._frontation,‘ “

- reflection, clarification, structurrng
‘memonzrng and termrnatrng ‘

;Many schooI counselors derrve satisfaction-from working
© intensively with students on a one-to-one basis. It is within

does -make the ~counselor more
“burnout. The

however,

~_emphasis, ]
‘to stress and professional

- vulnerable

- this context that they’ feel able to utilize their knowledge
-and skills- to the fullest extent. An extensive therapy - :

" The 'PsychoiogrcaI/Development _ =

~ assumes that counselors are in a strategic position to help ~

- build more wholesome 'school relationships and to assist -

- counseling program ‘that requires its counselors to focus
- their time on individual, personal counseling may need to
devise methods for deahng wa*h the severe stress whrch o

~ - may- resu!t

- __"An important element ‘in this model is ‘having and using
.appropriate referral sources. Children and adolescents may.

" “be referred who have problems beyond the counselor's -

‘erpertise and training. Working relationships -must - be
‘developed with the focal mental health center or with

“school, who are competent: to work . wrth Specral krnds of

s concerns,

A comprehensive therapeutic program includes group
~counseling as well as individual  counseling. -Group

" ‘counseling ‘allows the school counselor to work with a

farger number of clients and thereby counteracts the

_ criticism that a therapy-oriented program impacts on too
~ few students. Doing group counseling requires a different

set of competencies on the part of the counselor and
creates a completely new set of concerns especraHy in the
area of ethrcs v

Psychologrcat/Developmentat Education Modet

‘Case Study:

i ~~other helping professionals, both inside and outsrde the

'/\ needs assessment administered to students in High

- School B produces data indicating that there is a need
~ within the ‘school for improved communication skills
among students, ‘Students are poor listeners in
classes. Defensiveness and hostitity are typical
responses from students when teachers and fellow
~ students try to engage them in meaningful dialogue. In
" response to the need for better communication, the
counselors set up a series of corumunicauon skills
workshops, which are offered as part of a unit in 11th
and 12th grade English classes. A one-semester
course on beginning counseling skills is proposed as
part of the curriculum for the next academic year.
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- and SAT scores.
‘ ‘lpreventron and training, rather thdn on treatrng vrctlms of
a dehumantzed envrronment ' g .

- school
L developmenta! education:

~ Many ‘terms have been used in recent years to describe . . .
humanizing - efforts in the 'schools — terms: such as:- =~ .-

psychological education, affective education, humanistic
education, confluent education,

and conceptual learning. Those who support greater

- humanism in schools contend that psychological factors L

are as important in predicting success in adult life as A.C.T.
‘In ‘this model, the emphasis is on-

Education Model

- other schoo! ‘personnel in developing more humanistic
* learning environments.’ _
‘propositions - which he  considers “ fundamental to the = -~ .-
in - psychological/ - .

‘Gazda (1977)

-counselor’s rnvo!vement

_' 1. Al attempts to teach/educate by educators
should be related to the puprls deveiopmental .
readiness. - - . S

2. {f society believes that compatibility among its
‘mernbers is an important goal, then cooperation. .
rather than competition, should be emphasrzed
during the educatlondt experrence o :

3. Prevention of educatronat and interpersonal
problems should be pursued much more than the
remediation of these defects

“through -

. 4. Positive self-concepts are ._Hdeveloped o
successful experiences; therefore, mastery .
learning should dominate. —

education

5. The process of
- responsible, independent citizens.

6. Teachers, counselors, and other educational |

personnel should be taught in the manner in- -

which they are expected to teach/counse! therr
pupils. L

7. Process skills should be taught to ‘teachers/

counselors in such a wav that they, in turn, can
utilize the same or similar procedures to teach :
train, or counsel their pupils. :

8. Prospective teachers and cotinselors must be
convinced that neither their education nor t_hat,of,_ -
their pupils is ever really cornplete.

This approach emphasizes training more than.therapy.:

Energy that counselors would spend on a few students in - B ,
the Therapeutic Model is redirected toward working with. .-~

small groups of students, teachers, and administrators.
Focusing on Psycholugical/Developmental Education
demystifies the nature of counseling/helping and entails,

according to some of its proponents, a “giving away".of : o

counseling skills.

32 BEST CQP" {‘%“J:":ii{t i.E e .

. and developimental .
" education. Whatever the terminology used, the underlying g

“assumption is that the schools have become dehumanized

" and are placing major emphasis on knowledge transmittal

outlines - eight .- .

should - produce'__-“




2 "'Developmental

“The ' ‘school
“ Psychological/Developmental
“impact on the entire school curriculum and,

(1 973)
charactenstrcs of thrs moder. :

lvey and Alschuler outline
short- -term knowtedge and satlstactron

theory and

competenc’ies that ‘are "critical -

L 'whrch they are tearned

- teach a specific outcome are more effective than a

B problems

,'f:problem isto be solved

“the school -~ counselor.:
ernphases in learning would include: . o
~ 1. Process consultation,

" 2. Group dynamics,

‘Organizational development,

IR b

... Humanistic psychologv
- 5. Learning theory,

.- 6. -Values clarification,

7. Developmental psychology,

. 8 The school as a social system.

toward
need to
to be

counseling program oriented
Education - will

“‘accountable, will need to blend carefully the cognitive and

 affective,
v teelrng aspect of education.

rather than place singular ernphasrs on the

Psychoecological/f:‘nyironmental Change Model

Case Study:

Students in Elementary School C are complaining in
large numbers about a dislike for their lunch period.
Complaints range from anxiety to negative reactions
to the food. The elernentary school counselor designs
an instrument intended to assess the lunchroom
environment to determine if factors can be identified
which are creating negative reactions on the part of
students. The results indicate that the noise level of
the lunchroom is excessively high, too much pressure
‘is being put on children to eat within a short period of
time. the temperature in the room is too high, a few
older students are intimidating younger children, and
the food is not what students in a largely ethnic school

the following "
1 Long term internalization is the goal rather than - . -

~ research ’suggest :
- later. -
"~ =.development and the approxrrnate age dunng“]"‘

' '3.5 Eclectic procedures systematrcally organrzed to

“simple. procedure used to soIve a varrety ofj
4, ,:The school . or institution-has to be treated rf the

The ‘fullest rmplementatron ot-»_ this mcdel requires a
‘reordering of the knowledge and competencies often

-considered " essential  for’ New

~development. |

* are used to eating. The counselar. in cooperation with

“administration,  develops a plan to deal with those
factors which are creattng a negattve envrronment for._ R

:stJdents

~ This model assumes-that the best way to help students - .
~function within the total learning cnvironment is to change. -
. the system, rather than individuals. The program, using .
~this approach. seeks to prevent problems by assessing the . ;.
. .educational environment and existing programs with the = -
- -purpose of making carefully ‘planned ‘positive changes.
~Through working with all segments of the educational - -
. community. the counselor hopes to have impact on large -
numbers of the individuals and thus minimize the criticism . -
- that counseling is "for only a few.” When students are -
having difficulty learning course content, present'helping

approaches assume that ‘something is wrong with the .

- students, which the counselor might be able to remedy, ..
" " This model takes a broader view, assuming that learner .~ .
”,probtems may be due to environmental deficiencies, to the
‘interaction: between tearner and envrronment or to learner
-‘defrcrencres APURCENEE : -

‘ SucceszuI implementation of this approach would require

changes in counselor trarmng programs. Greater emphasis

- would have to be given to- system change- strategies,

environmental assessment
learning envrronments

techniques, ‘designing of

Schoot{CommunityMentat:HeatthModet
’A Case Study: |

in Elementary Schoo! E teachers become aware of a
- 10-year-old male student who is constantly hitting’

“and pushing other students. His course work is very .

much below the level predicted by his aptitude and
achievement test results and his teachers are finding
that more and more of their {ime is spent trying to
prevent problems between the student and his peers.
- The ‘teacher notifies .the principal who,
contacts the local mental health center director who -
immediately sends a specialist in children's mental
health to begin work with the student. In concert with

the boy's parents and teachers, the mental health
counselor develops a plan for dealing wrth the boy's. - .

problems.

in many respects the goals for school counseling programs
are similar to the goals for community mental health
centers. Both organizations try to help members of their
respective constituencies become productive members of
society. Both school counselors and mental.

counselors utilize behavioral science interventions ‘to

achieve their goals. Delivery systems in both settings are -

giving increased attention to pro-active. developmental
approaches, rather than reactive or remedial. A
collaborative effort between school counselors and mental

health professionals results in more elfective response to

the needs of the community’s youth.
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and program. evaluation and™ .
Currently. practrcrng counselors ‘could . -
- acquire most of ‘the cumpetencies through’ short term_;
workshops and addrtronal graduate courses. ~

in turn,

health w



A _ScthI/Community~Mental Health Model necessitates
‘that goals and priorities in’ both programs be clearly
“articulated and that the personnel involved in the
~._programs know what they are. To maximize collaboration,

lf'the philosophies of the two programs shoukd ‘be closely
* related. The effectiveness of the cooperative efforts would

be diminished if one program were developmental in focus

" “and the .other's thrust were remedial. Professionals at the

. ~community mental = health “center ‘should also. “have - -
knowledge of the school's ~policies and population.

- “Inservice workshops and formal. course  work for the = .
. “community. mental- health personnel should be in areas

~related to functioning within a school-organization. Such

~knowledge - will make it easier for the mental health
“counselor to understand the relationship between ‘the -

- _characteristics of the school and the problems facing its

- and community mental health professionals. This entity
. would have responsibility for outlining referral procedures,

negotiating specific responsibilities within the’ helping

. systems, scheduling workshops benefiting the employees
“of both agencies, and. evaluating-the quality of sefvices -
provided.. .

- This model ‘can be “mplemented in any setting even

" “though it- may be best suited to small or middle-sized

- ~communities.. it seems ~especially appropriate for ‘a

- ‘community whose school is not large enough to provide a

tota! spectrum of pupil personnel - services and - whose

~mental health center staff .is too small to provide

' comprehensive ‘services ‘to students. It might even be
" feasible in some communities for the school and the

- community mental health center to share the funding -

. required to employ certain professionals.

~ Consuitant Model

'l‘ ,Cése Study:

A junior high school teacher is experiencing serious
discipline problems with his social studies class. He
finds that homework is not being done, students are
not respording in class, and many diversionary tactics
are being used by students to keep the Giass in

- constant confusion. He discusses his problems with

. the counselor who, in a consultant capacity, analyzes
the classroom difficulties and develops a plan for
dealing with each of the concerns which have been
identified. A learning through discussion aoproach is
designed which combines outlining textbook material
with classroom discussion.

During the past few years schools have realized that the

school counselor's ability to work with individual students
on a one-to-one basis is limited. As an approach,
consultation differs from counseling in that the major
focus of the professional’'s work is not directly on the
student. but on those who must spend considerable time
with the student, e.g.. teachers, administrators, parents.
The counselor-consultant role is to help the
teacher/administrator/parent define the problem, identify

interventions and strategies which might contribute to 30

~solving the problem, and conduct periodic f’o|low-’up‘7to ,

determine the success or failure of whatever approaches

are selected. By working directly with those adults who -

have ongoing contact with the student, environmental

“changes can be made and certain. behaviors directl’ B
: 'reiqforced which, it is ~hoped. will  have ipositiv el

consequences for the student.

Consultation, as an integral part of a school counseling -. _;
program, involves ‘a number of interrelated functions. - -
.Among these are direct and indirect services to the child T

and direct services to the teacher, to parents, and to the

*school system. The skills necessary to deliver consultative.. o
. services include knowledge and training in human
“reiations, group - processes, communication, ‘time - .

management, classroom management, and organizational o

~development. Emphasis is on cooperation among all those - L
‘ Co ' T  who have significant contacts with a student, rather than .- -
" A school-agency coordinating council should he formed to ) R
" facilitate cooperative efforts between school ‘counselors

on isolated treatment of the student's problepy. -

* . Consultation is viewed. as a sequential process involving . .-

the following steps: entry lestablishing the relationship), -

~identifying the problem, planning for change, evaluation, =~ o
~and termj»nati_on. - ' I ’

“Through an ongoing system of evaluation, the consultant - - .

determines if. the suggestions forchange are having

_positive results, if not, new plans for change are developed . - o
- and evaluated. Once the program is deemed successful, or * -

at the end of the time established for the consultation:

‘intervention, the relationship is terminated or the,‘contract .

for consultation services renegotiated.

Counselors acting as consultants can expand the impac...
of their expertise by enhancing teachers’ interpersonal
competencies - and understanding of “human ~behavior.

Ideally. the consultant approach reduces the number of -
student problems which might need individual attentionat. - .

a later time. -

Curriculum Model
Case Study:

An evaluative study in a high school district provides
data indicating that. counselor involvement with the’
total school program is minimal and that many -
students are complaining that the school curriculum is .;
irrelevant for their needs. A joint teacher/counselor

committee determines that the number one priority for .-
the counseling program should be increasing -

counselor impact on the school curriculum. To
accomplish this, the following goals are established: .

1. School counselors will design a program and train’
upper level students to become involved in:.
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~ a. Cross-age and peer teaching (students will-be

. :given ‘raining-in group skills,: listening and
“responding, and in decision-making skills so
“that they can assist in tutorrng and’ other
1|nstructrona! endeavors) ..

b : Teaching counselrng skrIIs to peers.
2 Schoo! counselors “will desrgn and rmplement

o _sand admrnrstrators

3. ‘Workshops conducted by counselors wdl be
. designed deaiing with motivational strategies, -

new approaches to" discipline,- dnd rnnovatlve
. rnstructronal approaches o :

4 .,-'Counselors wrll work wrth a committee of

e the affective aspect of the school curnculum

'Slnce its early days proponents of schooI counseung have B
felt that counseling is supportive of curriculum but exists

“largely outside the school curriculum. Aubrey {1979)

“states that the present. placement of guidance and

" counseling within the structure of education obstructs any

significant curricular involvement by school counselors at
the secondary level. Elementary and junior high counselors * -
~ typically are more highly involved with curriculum and the
_rnstructronal process. Aubrey believes. that a number of
~areas relating '

to the school counselors ro!e wrth

curncu!um need addreusrng

E 1. ':’Who is most knowledgeable in ardvising students

of curricular offerings—counselors or teachers?

. 'What areas of expertise/knowledge do each have -
"~ -in common-and what is unique to each? How can _
. this expertrse/knowledge best be orgarnzed and,

ipresented to students? -

2. “What - rationale - ;ustrfres the . use " of  school
" counselors as chedulers of students for curricular

- offerings and a. persons empowered to drop and

~ _add subjects/classes? Does this rationale include
. an explanation of how these responsibilities can

- ‘overcome antagonism between the stated aims of

.~ counselors and- how they are perceived by
 students, teachers, and parents as. counselors
) carryouttherrresponsrbrmres? ’

3. if school counselors are viewed as essential
~agents in helping teachers to achieve curricular
- objectives successfully, shouldn’t school
" counselors be given a voice in determining
curricular objectives? If so, what vehiclels) can be
created to accomplish the outcoimes?

4. Within the current school curriculum, irrespective
' of specific disciplines, can a core of objectives be
‘identified that is similar in nature to the stated
aims of guidance and counseling? If so, how can
schoo! counselors and teachers work together
{inside and outside of classrooms) to achieve
these objectives?

jprograms in ~communication sers for teachers_

. teachers and administrators to more fully develop; '

5. What role should schoo! -counselors play in
‘assessing and evaluating the formal and informal -
school curriculum? in particular,
counselor contact with students, how should

counselors deal with curricular commissions and -
- omissions reported to them? '

- -.There are ‘two ma;or ways school counselors become -
involved in the school curriculum. In the first, counselors =~

assist in the |mplementat|on of curriculum objectives by

~ providing assessment data about students to teachers, by ..
- evaluating various aspects of. school curriculum through -
- interviews and conducting follow-up -studies, and by .~ ..
“‘providing consultant help to teachers as: they attempt to .
humanize the curriculum. in the second, school counselors ...
- become directly involved in the school curriculum: by s
ol desrgnlng ‘credit-producing courses similar ‘to other . .
subjects within the school curricutum. Sprinthall (1978) .
'suggests that, in some schools, a beginning may-be to
. co-teach some units on - values cianfrcatron -gestalt

exercises or a communications module for six to eight -
weeks. Further - activity * could ' involve teachrng or

~co-teaching classes with such titles as The Psychology of B
-Peer Counseling, Cross-age or Peer Teaching, Cooperative: -~ .
~ Learning Child Development, or any one of a variety of ..
" process-oriented, action-learning programs. A long- range i
. goal would be the design of interdisciplinary courses in .= -
" human behavior ‘with teachers and counselors: ‘'sharing
" responsibility for the courses. Another possibility wouldbe
“designing for each grade level semester courses which

" utilize the counselors’ competencies. At the high school -
“level, these courses might include career development, ,
" human growth and development, values’ clanfrcatron. R
»_communscatron skrl!s ordecrsron makrng IR

o fully integrate school counselrng wrthrn the curriculum.

the school counselor needs knowledge and-competencies

" in classroom content -and process, child and adolescent R
- development, group processes, curriculum development

and theory, and humanistic approaches to teaching and
fearning. The counselor who becomes involved with the
teaching of courses needs to understand how to plan for-
teaching, how to utilize appropriate mstructronai
strategies, and how:to evaluate instruction. ' '

Career Development/Education Model
Case Study:

Data collected from a needs survey in High School
District F indicates that students are making poor
career choices, are dissatisfied with their choice of’
colleges. and are not utilizing the. opportunities
provided by the district’s technical and vocational
programs. The counselors, in conjunction wrth the
district’s curriculum director. develop a four-year pIan
for career development which includes a six week unit
at all grade levels dealing with career development
tasks. The counselors ascume responsrbrlrty for
developing and delivering this program.
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: ?"'tncluded in . thrs program model are- many terms and- .
definitions which create confusion for: both counsehng._
-practitioners and. consumers of career-oriented “services. v

~ .Since the early 1900's, such terms as vocational guidance,

" "vocational counseling, career counseling, career guidance, ~ ..
© . and career- development have been important to-the = .
" school counseling function. In the 1970’s, another term, e
~career education, was added to the concepts with which - ..
" the school counselor needs to be familiar. Definitionally,

* experts disagree as to the differences. among the three - :
‘career .
The ollowing .~

- most widely: used terms—career educatron.
‘guidance, ‘and * career development.-

~defrnrtrons are berng offered as clarrfrcatton of these terms, -

1. Career development reters to a deve|opmenta|'

- process extending over almost the entire life span,

'.._-through ‘which persons develop the capacity forv- ‘

S _;“and engage in work as part ot their totat life sty|e

(Hoyt 1977.p. tt)_ﬂ

2 "_Career gurdance is part of ¢ career educatron a. .
- systematic  program involving - counselors-and -
‘teachers, designed to increase one’s knowledge of

- self; of occupations, training paths, and life styles;

 “of tabor market trends and employability skills; -
- and of the career decision- making process, which
" helps the individual garn self-direction through. =~

:'-:jpurposeful and conscious rntegratron of work_ L
* " other components of the school curriculum, This’ approach

“does not - preclude the inclusion of such serv'ces ‘as; o
placement rntervrewrng.and fot|ow through R

i tamrly. tersure. and communrty roles

(Hansen. 1977 p. 39) _

3. Career educatron is the total effort of educational

" agencies and communities "in presenting

. - organized career- -oriented activities

.. .~experiences to all persons from nursery schooi

~ . through adulthood and orients - the - entire

- educational plan into one, unified,. ‘career-based
. system. (lHltinois

L vgllnformatron Program)

'}Another term which combines ‘career educatron thh a
developmental focus is “Career Development Education.”
This term means “educational interventions by teachers,
~.counselors, parents, and community designed to further a
person’s career development.” This term will be used in
this section with the understanding that what is important
_is not the term but career assrstrng under whatever the
preferred rubric.” :

tCramer. 1978,p.17)

Accordrng to Gysbers (1978, the following steps must be
taken - immediately to implement more fully  the
understanding of career gurdance that has emerged durtng
the past ten years:

E t. f’Brrng together previously fragmented and isolated
guidance methods, techniques, and resources
under the broadened career- concept so that
career guidance becomes the organizer for a total,
comprehensive, deve|opmenta| program, early
childhood through adult years;

‘and

Elementary Occupatronat

2 'Fstabtrsh career gurdance as.a program that isa.

full partner with other programs in. schoo!s.

rrnstttuttons and agencres

'3.._,'P|an and implement career guidance k'programs
" “that respond to developmental, as well
rmmedrate and/or crisis needs of rndrvrduats.

therefore accou ntabte

5 : _Understand:' tha*

whtte ‘a team approach is

“mandatory in the planning and implementing of -

‘career -guidance programs,

L :ptacement fottow -up., andtottow through" o

(Mrtcheﬂ and Gysbers 1978 p. 25)

' ,V'Gysbers steps in, tmptementrng a careef program, even
though he does not use the term “Career. Development -
~Education,” contain a heavy emphasis on development, as -

well as a focus on career guidance as a full partner with

~The schoo| counselrng program focusing on Career

Development -Education would : contain- the fottowrng

; _ drrect servrce components

L Counsehng rndrvrduats and smatl groups, L

2 Conductrng student assessment
‘ achrevement, tnterest personahty etc)
-3 .Drssemrnatrng occupatronal and educatronat
rnformatron o

| 6. _‘:Understand that a comprehensrve devetopmental IERIRPO
- . ‘career guidance program includes components of

the professionally ... = -~
certified counselor provides both direct services - . L
v © . toindividuals and consultative retatronshtps wrth“:--l S
I _:""’other members ofthecareer gurdance team,--..., :

as‘

- 4. Understand that career gurdance has a content or - .

(abrhty. SR

4. Conductrng career awareness, exptoratton andf T

' ;experrence based programs

5. Operating student service activities (e.g., cateer: L

centers, job ptacement programs, etc.).

These broad functions are brcken down into the fotlowrng.{' '

more specific counselor responsibilities:

1. Assist students to develop personal planning and

“decision making through |ndrvrdual and group
counseling.

2. Use - counseling strategies

3. Assist students to identify, acquire, evaluate, anf’

use self, . ogcupational,

and educationa
information. R
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to help ‘students |
become aware of personal attitudes and interests. ="




Assist 'students '»td understand “and ‘apply data

Assist the'indi‘viduat'to realize that each person

‘has a unique set of characteristics and that to plan

realistically, each ‘must achieve an. accurate

from whrch to evatuate avartabte atternatrves

“ahout _their attitudes, ‘achievements, aptitudes,
“and interests to their career decisions. - :

_appraisal of personal strengths and weaknesses

Assrst students to acqulre decrstOn -making skills:

generating - alternatives, gathering tnformatron.

. predicting probability ‘of outcomes, applying a
' decrsron makrng strategy and evatuatrng process

Assrst

students to

‘*7plannrng

Admrnrster ‘and rnterpret student measurementg _
-devices {aptitudes, interests, vatues) needed in -

. career development

R

R E

2

. “apprenticeship,
- “on-the-job

As rst

work-retated interpersonat,skiHs

.:‘Place students in part- -time work expenences
- paid andvotunteer T PEE

Assist students to understand the various forms of

. Interpret to students the role of hfe styte and o
“leisure in career development and-the need for R
skrtts and rntormatron retated to. these emphases

recogmze and assume o
“individual responsrbrhty for therr own career

students to obtarn preplacement/ 3
v »emp!oyabrhty skills, including such activities as ,
. filling out employment applications, interviewing, =~

sampling~ work experiences, - and devetoplng.»"

post high school education opportunities (such as

mrhtary service schooIs

training, ~correspondence - schools,

‘occupational education, college) and' the likely

13,

1a.
- exposure to realistic and appropriate role models.

relationship of each to various career patterns.-

Evaluate student career development experiences

“in ‘the school and community and use the

information in counseling with students.

Assist students in videntifying and obtaining

~implementing ' key concepts.
-possibilities is the Career Resource,Center as described by

- Jacobson {1978). The Career Resource Center representsa

counseling . services which .=

- way - of offering school
- maximizes - staff efficiency: enhances the image of the

~-counseling, and _career counseling.
using a Carser Developmont Education.” approach, the .

“The impteme}ntationgof a Career Development Education |
- program, involving the delivery of services of the type -
described above, necessitates that the counselor have

considerable academic and work experience in

career-oriented areas. Courses in ‘developmental theory, = .
~ decision making, counseling techniques, group processes, - .~ -
" information sources, and work envrronments woutd be -

among the most essentrai

"(-'One of the excmng aspects of the Career Devetopment
- Education model is the availability of previously designed
-~ programs,

‘and - creative ideas ~ for

Among

components,

‘school counseling program armong students, teachers and- - o
_-other pupil personnel services professronats and provides
- for service delivery at a fow cost. The Career Resource

‘Center, which was originally a career alternative, has now

" evolved into a full human resources center wrth all pupit
o personnel services team members operating 1 proxrmrty

_to'it. Goals of the Career Resource Center are increased

student contact with school counseling services, as well -
: s increased usage of available  materials and resources. .
- The Career Resource Center concept has resulted in

expanded - physical - facilities and tncreased budgetary{

:support for the entrre program L

s unhkety that anyone makrng an in- depth analysrs of ’
- schoo! counseling program content would find a single

program that did not give some attention to careers. In

many instances the school counseling program has a - - .
personal

triadic focus-—educational counseling. -

'In school systems

other - functions ‘would continue to be performed. The
differences would be in the system-wide emphasis given -

| -to - student development in the ‘career. area "and the
increased "amount” of sta’® time allocated to Career - -
Development Education. As is true with. many other - .

program - thrusts, differentiated - stafftng and- a close
relationship with community agencies would be essential. -

In this chapter. ‘eight models for school counseling ,-; '

programs were described. Basic attributes. common to-.
these models are: 3

1. The program is based on a careful assessment of -
needs. cee

2. The program is being constantly evaluated, and
changes are made based on these evaluations. ©

3. The program is unique to the school in which 'it is

located. It is unlikely that any two schoo!s woutd :
have exactly the same prograrm. -

4. A mode! program fits in closety with the goals and
objectives for the entire schools.

5. The program efficiently uses avartabte human :
resources.

the * program



. 6. Operationally, the program takes into account the
- psychological ‘development of the students and
" uses strategies and techniques appropriate to the

i level of the students for WhtCh the program is

o ~des:gned

1A modeI program foHows a presorrbed outhne
. “including ~objectives,. ‘interventions,. strategies,

“evaluation, plans, etc., and is available to other. -

_ ‘schools in such detail that they can understand
““the content of the program L

| 8 ‘A model program adheres to aooepted ethrcal‘

. standards-and is consrstent wrth state and federal -

_ _-*tegal mandates

“These program modets will serve as the foundatton for the _ ',

" total school oounsehng program. Many of the traditional

- ;'_servroes delivered by school counselors will continue to be -
- performed to some degree, either with the. counselor
- directly responsible for service delivery  or. indirectly -

-invoived in the training of those who deliver the service.
- With this emphasis on a major program  thrust {program

-core}, those responsible for the counseling program will be

- better able to establish priorities for their functions and-

‘consequently increase their accountability to. consumers. -

“This will result -in- more visible, positive changes "in

students, as well as a posmve impact upon the totat sohoot -

-:system




‘Once a staff

Staffmg Patterns

Regardless of the pcrsonnet (i.e., director of personnel
guidance and counseling director, etc) involved

" employing counselors, considerations should be grven to
devetopmg a staft whose members have '

AR ;drversrty of background experrences and work
% histories;

v behavror.

, »spectahty of trarnrng,

' 4.~__vproven skms

- Facilities

: 2 “variety of effectrve personahty trarts and styles of -
differing areas of specral competencres or”

in workrng ‘effectively with - .

- . elementary, junior hrgh/mrddle and hrgh schoor o

" f students and parents..

of assrgnments

. 1.« Differentiated assrgnments - Counselors are not

assigned a section of the student body, but are
available  to all students.-Assignments include

is emptoyed who possess ‘these
- characteristics, assignments need to be made. There are
o twocommon metho; ‘

L .jispecrahzatron in ‘one or’ more cof. the fo!!owmg

- areas:

- liaison with communrty servrces

- a department charrperson ormanager
b. career and vocational information
¢ college: JaChOlafShlp rnformatron ,
~d. -.crisis intervention
- e, personal/social counseling -
- {. -group guidance
.g. - -staff consulting
. h.. liaison with special services
. L

2. Student assrgnment ~—  Each cotrnselor is

_ assigned a portion. of the student body for all

" services. The counselor is considered a generahst

~ Counselors accept equal responsibility for all

- tasks. Assignments may be by age range.
e ‘alphabetrcal order, class, ctc

Many programs are a combrnatron of the two patterns,

-Counselors are assigned to areas of specialization and a

portion of the student body. The ultimate decision,
however, should be based on the needs of the system as

they relate to the comprehensive guidance and counseling

program. .
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A When establishing a counseling program, physrcat o
_ “arrangements need to be made which will enhance-the
~ purpose of the guidarice and counseling program, Physical =

" arrangements ~need to ensure privacy, be equipped .
- appropriately, and provide pleasing accommodations. .
‘Some - suggestions  for locating and = equippin{! - the = -
: ,guidance and cOUnSeling area are suggested below; :

1. Provrde attractrve and comfortabte furnrture

2 "FArrangefor vrsuat and audrtory prrvacy, = c

3 'Provrde prrvate telephone(s)

_'-_(4.‘ ;'Equrp\ elementary counsehng areas wrth play:'-' l:
© 7 ‘media and chrtdrensturmture..’ S B
5. . "Provrde storage space

6. ,Provrde locked files:.. security; =

7. Provrde 'space for. secretarial statf d|5play area,

. visitors wartrng ares. and pnvate cotrnselrng_;
,,'oftrces ‘ I R

8 "Separate and locate guidance and counsetrng arga-
- away from admrnrstratrve offrces. AT

9. 'Provrde a drrect entrance.

’10.7 Make area accessible to students by glvmg "
consideration to traffic patterns ‘
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Prmcrples

The school counselrng program as a part of puprlf_
identifiable: - goals.

personnel - services, -has distinct, -
designed to meet the emotional, social, educatlonal and

,career development needs of all students

The phllosophy of gurdance and counselrng is founded in

the followrng basic prrncrples
E l .;' Each rndrvrdual has Inherent worth and dtgnrty

. decision - ‘making - congruent with their stage of
development and need to trust rn that. capacrty '

Each individual is different from all other persons
- and has the right to-retain that- unlqueness lf
._he/she 50 chooses -

. Each individual -has the innate capaclty to learn
r"iand needs assrstance in becomrng self- d|rectlng

~individual, not just- the school. Learning is

learner and all the principals of his/her life.
. Learning is a lifelong process.

- 7. tach individual needs skilis to cope productively
. with change.

~ Influencing Factors

Regardless of the major emphasis of the program model,
the development of the comprehensive program proceeds

“in a similar manner based on the above principles. Any
"program configuration would be based on data obtained

include clearly
“interventions and strategies consistent

from ‘a .carefully designed needs assessment, ‘would
stated objectives, would provide
with the

objectives, and would include a methodology for
evaluating the total program as well as ‘program
components.

" Prior to instituting a needs assessment procedure, school

counselors will need to: be familiar with the objectives for
counseling within a school system, have an understanding
of procedures for ranking these objectives, and have
available to them an inventory of resources for
implementing counseling objectives within the district.
Once objectives, available resources, and deficiericies are
identified. the formal process of conducting a needs
assessment can be undertaken.

Learnlng ‘occurs in all the environments of the -

lndrvrduals at all ages have the capaclty for

Chapter 3
DELIVERY OF SERVICES

Developmg a Comprehenswe Gurdance and Counselmg Program

The development of a comprehensive school gurdance and . -
_counselrngv program through a systematic approach must 7"
~ take into account various factors which influence the -
counselor’s “ability to functron effectrvely in the school‘ o

A These include: : '

. relat|onsh|p to goals and objectrves of the school .f: '

system,
2. community characteristlcs,‘
3 .backfgroundand training of staff. |
-4, availability "éhd relatronshrp to other pu__pil_
-personnel servrcesprofessronals. E
5 '- avarlabllrly ofcommunlty services.

, _ln the development of ‘any’ krnd of school counseling * -
-, program, {he designers must remember that the program - -

~ . operates within a total school system and that the-goals: 3

_and objectives for the school counseling program must be

~in-concert with those defined as having priorities for the

‘enhanced with the active participation of the-
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- -entire school system. If based on an-assessment of needs, -
the emphases for a school counseling program are
_inconsistent with those established for the entire system,
attention must be given to resolving these differences

through a program of planned change. Postponing the
implementation of a new schooi counseling program until
changes in the overall goals for the school program car: be
accompliished “is preferrad- to implementing a new
program -and- having to abandon it- due to lack of

“understanding and .community “resistance, Because of =
possible resistance from other publics with whom school = .- -
counselors work, it is suggested that representatives from .=
various groups work with school counselors in deflnrng, Co

prrorrty emphases wrthrn the total program.

As important as it is for school counselors to work wrthln o

- the context of the total school system, itis as important to

consider the characteristics of the community in which the’
school is
characteristics of the community affect the needs. within
the school for a particular focus within - the school
counseling program. The involvement of
counselors in such programs as values clarification, sex

counseling, and drug prevention may be influenced by ... - .

community attitudes toward these topical areas. -

located; The values, attitudes, - and soc|al~':"

schoo!l .~




Steps in Deveioprng a Comprehensrve Gurdance and

Counseimg Program

S s) ,AAssist

_Organiz_e a planning group. |

' students,

{2) Prepare

'+ Needs Assessment
a.  Purpose

,i-_(i) Provide information for making decrsrons for

' "program development

N (2). _'Establrsh priorities for the use of time. -
" (3) Establish annual goals and objectives,

(4) Assist educational staff, students and parents

to "develop shared “understandings- of -the
-school's guidance and counseling program

. and their respons’ipiiities_forimpiementation.1[ ‘

administration, -counselors -'and

“teachers to improve their own guidance and

- :counseiing practices and techniques,

E ,'f.(G) 'O'ganrze rnformation which can be com-

‘municated to interested parties concerning
- objectives, activities, needs and values of the
- school guidance and counseling program.

‘(i')( Identify a coordinator.
o _-'(2) Obtain. authorization from the superintendent.

v(3) Form a group to include representation from

the administration, counselors, teachers,
parents, board ~of education
members, and_oommunity representativer

{4) Orient- planning group to guidance and

" counseling needs assessment and possible
. goals of a guidance and counseling program.

Select instruments and obtain data.

"(i)‘ Analyze amount of time spent on activities

and services to students, teachers, adminis-
trators and parents.

brief summaries of examples of
guidance accomplishments or needs.
teachers and

(3) Survey students, parents,

administrators,

Develop procedures for summarizing data and
interpreting results.

(1) Establish a system to obtain survey responses
{e.q.. follow-up phone call, hand collection,
etc.).

(2) Identify resources to summarize data {e.g..
hand tally, computer, etc).
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e.

(3) Compare data with previous needs assess-
mentdata and program evaluation. S

{4) Develop the report.

Disseminate results.

2. Objectives and Activities

“a.

b

C.

Purpose _

(r) Objectives and activities provrde a basrs for’

planning, organizing. and evaluating the total™ P

guidance and counseling program.

{2) Objectives and activities give purpose and
~direction to a gurdance and counseiing R

program.

{3). Objectives and activities provide a foundatlon E

- for communication, - understanding and
*cooperatron amongstaff members SR

: Develop Objectives. '

(1) 'Establishapriority torobiectives o

(2) Determine exrstrng efforts ‘and- their success s

relatrng to each objectrve

{3) Select objectives.

Develop. Activities.

3. Evaluation Criteria

a.

Purpose

{1} Provides guidetines for
and administration policies: of a
comprehensive guidance and counseimg
program

{2) Provides a basis for planning and oroanizmg v
program activities and for deveiopinq jOb -
descriptions and schedules. '

Develop criteria for direct guidance and

counseling services, indirect

counseling services coordinated by counseling
staff, organization and administration of guidance
and counseling program, staff participation in
guidance and counseling program and school -
program provisions which facilitate "the
achievement of guidance objectives. o

Assess the extent to which the established oriteria

has been met. L o
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examining the .
provisions, activities, organizational structure = = .

guidance ‘and -



. Prepare a report on gurdance and counseling
- program accomplishments and recommendations
. tor tuture program development

‘ S '-f(t) Drscuss tentative report with admrnrstratron

and counselor<‘

(2) Prepare verbal report to total staif. and school
board

4 Program Plan
Purpose

{1 Organrze objectives, activities and evaluation
- components.

(2 Schedule time..
- ;'A(3):"Make assignments. *

_(4)"‘ Determine |mpact and resources (human and
- materrat)

b “Develop a calendar of activities involving a”
e counselors and administration.

; _’_ic. ) ’Share completed calendar with teaching staff and
schoo! board. '

: d Obtaln administration and school board approval.

| ‘ Sampte Ob;ectrves and Activities

’Devetoprng objectives and activities can take a variety of
forms. They may be written in terms of program outcomes,
‘student outcomes, in reference to specific populations, in
categories related to functions; according to grade levels,
etc. Listed below are examples of four forms of developing
goals and objectives. It is impcrtant to remember that
whatever form a district decides upon, the objectives and
activities should be measurable and written based on
sound needs assessment data.

A. | ' Student OQutcomes
Objective

1. The student will demonstrate understanding of
the influencing factors in developing a positive
self-concept.

Activities

1.1 The student will be able to discuss situations that
cause a variety of behaviors.

1.2 The student will be able to distinguish between
the positive and the negative influences on
allitudes toward self. .

1.3 The student will be able to identify interests,
abilities. and aptitudes as components of personal
unigueness.

B. Program Quicomes

Objective

1. Orientation of students new to school: will

enhance the student'’s personal competency. =

Activities

1.1 To provide a program for beginning of school vear: -
to orient groups of students to each other, faculty.
and staff, rules, ‘curriculum, and rndrvrduat R

schedule.

1.2 To provide a program to orient rndrvrdual students
to the above at any trm\, durrng the schoot year R

C. Population- Based (eg students teachers
admrnlstrators parents, counselors)

Teacher Ob]ectlve

1. Assisting teachers to understand the students for . o

whom they are responsible.

Activities

1.1 Teachers will become knowledgeable‘about the =~

individual student’s present abrhtles 1o functron
educationally. : :

12 Teachers will become knowledgeable of the

general nature and range of student abrlrtres ina .

classroom group.

1.3 Teachers will identify the characterrstrcs or”
conditions which affect learning.

D. Functron Based (e.g.. group guidance, placement
appraisal, consultation, etc.)

Appraisal Objective

1. To provide students the opportunity. to examine

their potentia!, achievements and interests which -

will enable them to make . more: relevant ..
educational, career/life, occupational and
personal/social decisions. P
1.1 Students will take interest inventories.

1.2 Students will take achievement tests.

1.3 Students will develop and keep own personaI _

files.

1.4 Students will identify personal strengths and .. -
weaknesses. ST

1.5 Students will attend small group sessions on
decision making and probler- solving.
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Professional Commitment

As consumers of school counseling services become more
aware of their rights as users of the services, each
counselor- faces increasing pressure 10 perform
professionally. Being accountable for maintaining the
highest standards possible necessitates that the school
“counselor: .. '

1. Be familiar with the code of ethics of the
o iﬁappropnate profess:onal organlzatlons

2. Be aware of the meaning of professional
~ ‘standards for school counselors and what
constitutes profeSSIonai malpractlce and

373;'8e competent in the use of those lnterventlons
- necessary to carry out the respons:bxhtles of the
Sl school counse!or ;

The "Ethical ‘Standards": published by the American
Personne! and Guidance Association (APGA) is the ethics
code most applicable to school counselors. As the school
counselor’s role and functions become more complex, it
‘becomes increasingly important that counselors confer
with other professionals on the ethical implications of
- -various cases -and that they understand- the ethical
~ ‘implications. of decisiors before they are rnade. Sample

‘ethics cases, such as those provided by VanHoose and

Paradise (1979) offer potential for. discussion: and

- evaluation of alternative solutions.

Abiding by a code of ethics helps counselors to avoid
accusations of malpractice.” Malpractice difficulties
develop when counselor negligence results in damage to

~ the student. According to Pope, Simpson and Wiener -
‘malpractice results from such deficiencies in-

{1978),
- counseling as:

1. Breakdown in tie counselor-student relationship
“for which the student seeks redress,

2. Breach of confidentiality,

3. Premature termination of counseling,
4. Provision of misleading or erroneous information,
5. Inappropriate diagnosis of the client’s problem,

6. Failure to warn victims of client threats,

7. Failure to take appropriate action in interactions
involving petential suicide,

8. Improper interventions
methodologies.

and counseling

What does a code of ethics really mean to the school
counselor? What happens if there is a blatant violation of
ethical principles? Ethical codes are adopted by
professional organizations as guidelines for their members’
behavior. Obviously, if the school counselor does not
belong to the APGA, any violation of the ethics code will

o "¢ a personal matter, rather than a matter to be dealt with

.. EKC

wll Toxt Provided by ERIC
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The following section

by the professional organization—one can hardly be :
policed and punished by an organization to which he/she
has no allegiance. The success of an ethics code for school
counselors depends on their personal commnment to
exemplary professional behavior. :

identifies some issues which
districts need to consider, discuss and around which local

policy or guidelines shouid be developed. These assues j' 2L

|nclude
1. Obtaining consent for counseling,

2. Discontinuing counseling or
counseling prematurely,

-3 Useof interventions without proper training,
4. Misuse of appraisal instruments,
5. Use of specialized counseling approaches, =

6. Provision of misleading or erroneous information. -~

- Obtaining Consent for Counseling ‘

Increased emphasis on student rights necessitates thatthe = -

school counselor understand the legal ‘and ethical
implications of ccnsent for counseling. Operationally,:
consent for counseling. can involve the counselor's
obtaining permission from the student or from the
student's parents before counseling is initiated. Questions
which might be raised around the consent/permlss:on
issue include:

1. For what kinds of interventions, if any, is consent :

of student and/or parents required?

2. At what age is a student capable. of glvmg
informed consent?

3. What is the relationship between the parents'v' '

right to know ar:d the privacy rights of students? -

4. What happens if the counselor and the school
determine that counseling services are needed
and consent cannot be obtained?

relate to

65, How does the topic of consent

professional ethics?

Even though most of the above questions have no
clear-cut answers, some additional information may be

valuable to the school counselor. In the case of question 1,
there are many kinds of counseling interventions for which
consent should be obtained. Examples include behavior -

modification, sex-gender counseling, placement in special =
classes, and involvement in programs in which suldent'

may be labeled as having a potential for problems such a
drug or alcohol addiction,
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"_f,As for the age at which students are able to understand
~ waell'enough to give informed consent {question 2), absent

any -statutory provision, 12 appears to be an acceptable '

age. Age 12 has been legally defined in tHinois as the age

of consent for treatment for venereal disease "or drug .

addiction, or ‘abortion {within the first three ‘imonths of
_pregnancy) without parental consent. Persons 12 years of

. age or older must also be told of their right to object to

~ being admitted to a mental institution.-Under the mental

* health code, patients 12 or older have the right to rnspeot

and recerve copres of. therr records upon requeut

The questton 3 of ‘a student's prrvacy rrghts versus the
‘parents’. right to know is a difficult one. Here, the common

" sense of the counselor may be as important as any ethical

gurdehne In the case of some counsellng issues ‘such- as
“abortion counseling, the courts may provide some helpful
guidelines‘Certainly ‘the counselor would be wise to

- explore with the student the pros and-cons of obtarnmg . k
- parentalconsent before makrng any decrsrons

Ethrcs Codes of both’ the APGA and “the Amerrcan’

Psychologrcal Association (APA) deal with: the issue of
" student consent (questron 5). Section B.7 of the APGA
Ethrcal Standards states .

‘Counselees Shatl be informed of the condrtrons under
which they may receive counseling assistance at or

~before’ the time the counseling relat'onshrp ds

- entered....In individual and ' group situations,
e particularly those oriented to self-understanding or
growth, the member-leader is obiigated to make clear

~the purposes, goals, techniques, rules of procedure,

“and limitations that may affect the contrnuanre of the
_ relationship. : :

- Goals " for school counselors should be the- fuliest

‘implementation of the above provisions of the ethics

“codes and openness with students about the nature and
) scope of.the counseling that is going to occur.

: Drscontrnumg Counseling or Terminating Counsetrng
Prematurety

An area of concern to helping professionals is termination
of the counseling relationship too soon, too abruptly. or
without referral to another professional. In the case of the
school counselor, the ending of the school year is a time

-~ when certain procedures need to be followed to assure

that the student is receiving proper help during the
~summer months. These procedures would include:

1. Thorough discussion with the student of the
alternatives which might exist for the summer;

2. Meeting with immediate supervisor and other
involved members of the pupil personnel services
team to discuss possible referral agencies;

3. Meeting with student's parents to discuss the
need for continuing counseling and possible
referral to outside agencies;
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4." Contacting referral agency, if parents agree to "gf
referral, and making arrangements for the student ’

to be counseled;

6. Meeting with student to explain the nature of -
his/her counseling at the end of the school term. -

Once these steps have been followed, major responsibility -~
for- what happens next is up to the parents. In most

instances, the parents will be expected to transport their -
- child -to the agency and meet whatever frnancral Sy
~ obligations are incurred. o

The school counselor will be faced with a dilemma when |

the student needs to continue with counseling, but =
parents refuse to give their permission. In fllinois, any .~ .. .

minor 14 years of age or older may request and receive

‘counseling on an outpatient basis at a State of fllinois

Mental Health Facility. However, until the consent of the

minor's parents has been obtained, counseling is limited to - *
Health and . = -
Developmental ‘Disabilities- Code. Article V., Sec.'3-501,
1979). In many cases, counselors may have to accept the o

five ~45-minute sessions {Mental

reality that if the.parents do not give permission for

‘counseling to continue, there is little that can be done. k_',
‘Unless the counselor discusses the situation with parents, .~
however, the counselor may be liable for farlure to provrde ‘

proper treatment and assrstance

“Useof tnterventions without Proper Training

Section A5 of the APGA Ethical Standards states: - -

The member neither claims nor implies professional "

qualifications exceeding those possessed and is =~ :
responsible for correcting any mtsrepresentattons of o

these qualmcatrons by others

The broad role expectation for school counselors--"'fv_”f"
philosophy -~

creating an “all things to all people”
sometimes piaces counselors in.situations where they are: -
asked to perform services for which they have margtnal o
training or experience. The problem is further complicated
by the nonspecific nature of what kinds of experience
counselors need before they can be considered :
competent. A one-year preparation program is less than
adequate for developing skills in all areas in- which the

counselor is asked to function. The pupil personnel -

services teaming concept is one way of eliminating the
need for school courselors to be competent in every
possible area of the helping professions, Referral to -
professiona: colleagues is a way of maximizing the tak,nts
that exist in a school district.

1. Group counseling. Counselors wanting to work
with groups need to have academic preparation in
group counseling, extensive knowledge of group
counseling techniques and experience {eading -
groups under expert supervision. The advantages
of using group approaches are many, but they can
quickly disappear if ill-conceived groups led by
inadequately trained counselors becorne part of
the school's program.




2. Counseling techniques--theoretical approaches.
“‘Many school counselors have had only a single

-~ cowrse in counseling theories and techniques. By
‘necessity, many such courses include an
“overview of various theories and techniques, but

© - little in-depth training in the use of any one

.. particular -theory. The ethical counselor who
"~ wishes to use. for example, Rational-Emotive
"‘Therapy or Reality Therapy, needs to have a
~strong ~ theoretical “foundation as ‘well’
“experience in the application of the particular

-+ approach. These competencies may have to be
~.‘acquired through attendance at workshops,
- institutions, and inservice programs, o

* Misuse of Appraisal Instruments

A school " counselor interested in “following " ethical
_guidelines does not use any -tests or inventories without
‘prior training in the administration and interpretation of
the appraisal instrument. Section C.4 of the APGA Ethicai
Standards states: :

, Different tests demand different levels of competence
for administration, scoring, and interpretation.
Members . must recognize the limits of their
~~competence and perform only those functions for
' jwhich they are prepared. »

it is mandatory that school counselors who wish to use
personality measures and individual mental tests have the
background necessary to- administer, score, and interpret
these instrurnents. As a member of a pupil services team,
the counselor refers many students-who have a need for
testing to the school psychologist.

Use of Specialized Approaches such as Drug Counseling,
Assertiveness Training, Systematic Desensitization,
Sex-Oriented Counseling, Peer Counseling '

Many - specialized approaches are used by school
counselors with a great deal of success. Using such
interventions and strategies demands specialized training.
Some well-intended special programs fail because the
counselor's competency is not at the same high level as
his/her’ enthusiasm. Many workshops and institutes
provide training in a particular area. How much training a
counselor needs before becoming competent is a difficuit
question to answer; much responsibility in making this
determination rests with the individual counselor.
Appraising the level of competency attained is especially
difficult in areas where the majority of training is cognitive
and little opportunity exists to work with actual groups or
individuals under supervision. The counselor should
consider the possibility of assessing the talents of all
members of the pupil personnel services staff. Assignment
of responsibilities should be, at least in part, based on
specific competenciés achieved by members of the
counseling staff.

Provision of Erroneous or Misleading Information

Some counselors have many opportunities in their day to
provide information. For example, high school juniors‘and
seniors. request information about certain carcer areas;.
high -school students want to know the - entrance
requnrements of specific colleges and universities; parents

- want information on whether coaching has any effect on

~college entrance test scores; elemeniary teachers want
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data on how their students compare with students in other =

schools; parents of elementary school students-want -
information on how to deal with difficult behayioral -

problems; junior high students want to know how certatn-wi b

kinds of drugs will affect them.

It is the counselor's responsibility to insure that the |

information provided to students, .parents, or teachers is °

accurate, up-to-date, and relevant. If a high school student © =+
wants information “on entrance requirements” for the = -
. University of lllincis, it is not enough-to delve intc a college ="
- counseling -handbook or ‘a college catalog which is not
current. For the student wanting information on career .~
opportunities in teaching, it is of questionable ethics to ~

share some perceptions the counselor has acquired from a .
family friend who has been unable to find a job as a college .

instructor of philosophy. The most recent  Occupational . )
QOutlook Handbook is a valuable resource. Contacting the - .

piaeement bureau of a nearby college can also provide.
valuable information. It may take the school counselor a bit

longer to find the most recent, relevant informationon'a =

particular topic, but the counselor who operates under_'_]
rigid ethical standards accepts no other dlternative '

Rather than provide immediate answers to students o

questions, the counselor may wish to assist them to find o
the information they are seeking on their own. School
counselors cannot be expert in all informational areas; -

successful implementation of a shared information-
gathering approach relieves counselors of impossible
demands on their time and helps students acquire skills in
and accept responsibility for future information seeklng )
endeavors.

To avoid malpractice suits and maintain  behavior
consistent with ethical principles, it is suggested that -
school counselors utilize the following recommendations
as they apply to local work settings. - :

1. Keep up with new developments in. schooi
counseling interventions and strategies.

2. Continually evaluate progress made in counseling
based on goals defined early in the counseling
process.

3. Warn students of possible consequences of
interventions and procedures used.

4. Have a sound rationale for counseling
interventions, strategies, and procedures used.

5. Consult with professional consultants,

supervisors, and professional peers as to the best
procedures to use with particular students.
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6. Obtain written consent from students or parents
-~ before recording interviews, releasing
i information or using experimental interventjons.

i 7. '_Take direct. approprrate action with students who
e endanger themselves or others

8. Treat each student with respect for hrs/her person '

. 'and hls/her rdeas

9, fBecome.aware i’of and attempt to deal with those
~ aspects of the counseling relationship which may
- interfere with the progress of counseling. - -

10. Confine relationsnips with students to the office,

- - except for specific srtuatrons whrch necessitate -

',_out of-offrce contacts.

‘;H.-’Do not 'termrnate a relationship- pre‘rnaturely:

make “suitable arrangements for students who -

~need:to continue in- counselrng beyond the end of
the school year. _

; 12. Provide necessary information about students to -

- other professionals, but do not share confidential,
potentra!ry destructive: rnformatron

" The 19805 promise to be a time when Iegal prrncrples and
. ethical- considerations are sharply scrutinized on many
- levels. Several factors have already required counselors to

: lexamrne Iegal principles and court decisions. Among these
are:.

1. Several court decisions have had a direct or

_indirect impact on the functioning of counselors
and other helping professionals.

2. Federal and state laws have been passed which
- have a close relatronshrp to the functronrng of
counselors

3. The number of malpractice suits against
~ :professionals and of money settlements against
professional counselors has increased.

4. There is a greater emphasis on accountability and
a corresponding increased sophistication on the
-part of consumers of counseling services.

5. More approaches for counselor use in effecting
behavior changes are new available.

The impact of these factors can be particularly felt by
counselors .in. issues such as child abuse and neglect,
sexual discrimination, client threats, parent vs. student
rights, testing discrimination, and drug usage.

Child Abuse and Neglect

School-counselors are among those professionals who, by
tinois law, are required to report cases of child abuse or
neglect to the Department of Children and Family Services.
At the time of submitting the report, the counselor should
notify the person in charge of the school, agency. or

EKC

wll Toxt Provided by ERIC

‘the counselor’s

institution that a report is being made. Confidentiality is -
not an acceptable defense for failure to report sucii
incidents. Recognition of child abuse or neglect may be

difficult especially if no physical evidence is apparent,or it B

the abuse ‘appears- to be psychological or - emotlonal

. Section 3 of the "Abused and Neglected Child Reporting.
- Act"{1980) provides some guidelines for the counselor.

Any counselor who. in ‘good faith reports child abuse or.

neglect has immunity from liability and actions, civiland - =~
criminal, which might resuit from making the report. The =~ =~
counselor may ‘be asked to testify in any judicial procedure -
“resulting from the filing of a report and cannot later refuse -
to testify claiming. that the information ~shared was ~: "
privileged. Section 22-23 of The School Code of lllinois,.

effective January 1, 1980, states that any certificate issued

‘pursuant to the article can be suspended for a period not

to exceed one calendar year for willful faiture to report an

" instance of suspected child abuse or neglect {tis strongly ~

recommended that each district have a polrcy defrnrng
chrld abuse reporting procedures, s

Sexual Discrimination

The school counselor's responsibilities related to Title IX .
are both-legal and attitudinal. From a legal standpoint, it is
responsibility
provisions of the act, as they pertain to counseling, are
carried out. With respect to attitudes, it is the school

counselor’'s obligation. to insure that counseling is .
non-biased and, in other aspects of the school's operation, -
that nondiscrimination as a policy is implemented in'a "~ .
manner consistent with the rules and regulatrons of Trtle S

tX.

No person in the United States shall, on the basis of
sex, be excluded from participation in, be denied the
benefits of, or be subjected to discrimination under

any education program or activity requrrrng Federa!

financial assrstance (Trt!e IX)

Counselor contacts wrth the provisions of Title IX may =
occur in scheduling, maintaining
graduation which are more difficult for students of one -
sex, using career materials which have a built-in bias,
using sexually biased tests and inventories, utilizing

sexually biased communication, accepting through silence =~ .

or inaction evidence of sexual discrimination from others,
and sanctioning unequal opportunities for students in-
extra-curricular programs, » :

Certain aspects of sex bias in counseling are difficultvto-- :
identify and even more difficult to eliminate. Subtle

discrimination can enter into the counseling process . . .

through counselor's own sexual biases and. sexual
stereotypes. Often counselors are unaware of the impact’
of their labeling certain careers as "female” and others as
"male.” The subtle withholding of certain information or -
the use of biased materials and tests rmay- affect the
selection of a career and influence many aspects of a
student's life. '

I school counselors are to be a positive, significant.
influence on the career choices of their students, they
must insure that both males and femaies are given
objective information aihout prospective careers, colleges

83 and courses.

to - determine- if the .

requirements for -



Client Threats

School counselols are sometimes laced with situations in
wh|ch students pose a threat to themselves or others.
Achieving a balance between reporting potentially
dangerous incidents-and risking losing the trust of the
student creates a difficult situation for the counselor.
Recent  court decisions have helped to clarify the
counselor's responsibility in reporting threats on the life of
ethers to appropnate authorz*les

The end,result of a counselor's failure to-warn may be a
“lawsuit for malpractice. Few articles have been written
~dealing with the reasons for possible malpractice suits
against -school counselors. The following. are areas in
which school counselors need to be aware of the possible,
~negative consequences of failure to “follow accepted
~ professional procedures. -

. 1. Failure to care for obvious suicide risks.

2

o »‘I‘mpropercounseling methods,

3 VSexuaI improprieties with student clients,

4 V‘Failure to warn others of potential_rdan‘ger.

6 '.Breach of confidentiality,

-. 6 Premature termination or discontinuation of

' -counseling,

A Pfoviding incorrect or misleading information, -

8 _Failure to obtain the consent of student or parents.
Lack. 'of 'knowledge is no excuse for professional
“negligence. Professional school counselors are as

vulnerable to legal action for not following appropriate
~ procedures with students who have serious problems as
are community-based therapists who are negligent in
treating their clients.
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Parent vs. Student Rights

The school counselor faced with the dilemma of parent - Ll

rights versus student rights is placed in a "no-win”
situation. |f the counselor becomes a strong advocate for
the student, the parents are likely to become angry with
what they perceive to be a usurping of their rights. On the

other hand. the counselor who sides with the parents may :
jeopardize the counseling relationship--not just with this

student, but also with other potential students who.expect
the counselor to be supportive in such a situation.

in recent years, the courts have become invoived in parent -

and adolescent disputes on -whose rights are paramount
when agreement cannot be reached. in some states,
among them Illinois, statutes have been enacted assuring
that minors may receive treatment for venereal disease .
without parent knowledge and perm;ssmn ‘Some: states, -

‘mcludmg Ilinois, have passed legislation guaranteemg

minors’ rights to obtain short-term counseling from a-

‘mental health center- without parent consent. For the

school - counselor, “allegiance to -a school system '
complicates the situation even more. Situations of this

type  may require consultation with professional

colleagues as well as -individual counseling with the

student to explore alternatives to the disagreement in an -
objective and professional manner. Family counsehng may

also be recommended.

Testing and Discrimination

The counselor is not immune to lawsuits resulting from the
administration of tests of questionable validity ‘and th
classification and placement of students based on these

test data, In most instances, questions relating to testing -

and discrimination involve minority and special education
students. A school counselor needs to be aware of -
discrepancies between the percentages of minorities in .

the district and ‘the number placed in special education - -

and lower academic tracks. The counselor also has the
responsibility to raise questions about inconsistencies in"
test data detected from a student’s record and differences -
between test data and verbal skills evidenced in the
counseling interview. The school counselor should work in
close cooperation with other school personnel to.establish
ability grouping procedures which do not depend solely on -
1.Q. scores as the criterion for determining eligibitity for ..
various academic tracks and programs. The legality of
certain kinds of ability grouping has been questioned, and
it is the school counselor’s responsibility to work with
other school officials to determine if what is being done
meets both legal requirements and the needs of students.
Becoming aware of recent court decisions and federal
legislation (e.g. Larry P. v. Riles, 1971 and PASE. V.
Hannon, 1980) should be of value to the school counselor



: A,_"Drug Usage

One of the most dtfftoult predicaments for the school

~ counselor occurs when the administration of the school
- demands information which the counselor has obtained in-
confidence, such as when a student shares information-on

~ - drug usage with.the counselor. The question of who needs
- to be informed in a drug.usage situation is a critical one.
.~ The school-counselor may want to keep information about
. a student’s drug usage confidential so that the treatment
_“plan can be implemented with a minimum-of interference.
~ Teachers and parents, as well as administrators, may want- - -
" to know the scope of the problem, To resolve this kind of

. -dilemma, the legislature, the courts, and members of each

community “may ‘need to collaborate - in developing

: exists in the area of shanng drug rniormatton

-Another consrderatron in’ this case - wouid be the

"gurdeitnes which provide greater clarity than currentiy*

~ counselor's right to keep his/her notesprrvrieged under the -
~ Family Educational Rights and Privacy Act. if the counselor

~divulges any part of his/her notes on information obtained

~ from the student, this might open the counselors entire
~ case notes to mterested parttes

finterprofessronal communrcation is key to the resoiution of

. “the kinds of difficulties posed by this example. Prior to the
- time such a situation' arises, school. counselors -should

- confidentiality to the counseling relationship and define

discuss * with their’ ‘administrators ‘the - importance of . .

‘clearly the ‘parameters ' of counselor-administrator . -

~communication. School" counselors who assume -an .

“-advocacy stance will often find compromise to be difficult
~-and may have to take personal and professional nsks to
1'_assure that studentrrghtsare maintained R

~in addition to the areas discussed in this section, the
 school counselor's interest in the law might include; (1)

the right to refuse counseling services; {2} suspension and

" expulsion of students; (3} students’ first amendment
- rights—freedom of expression, speech, etc.; {4} accusation
- of sexual improprieties; (5) letters of recommendation; (6)

school personnel; and (8} student nghts in. such areas as

_ arrest or paroie Vioiation

School counselors increased interest in the law will
necessitate knowledge. of the legal resources available and
willingness to invest time in studying the implication of
current and future court cases and iegislation for their
profession. It should be remembered that the major reason
for knowing legal information is not to compete with
specialists in legal matters, but to provide better services
to students. -

-student claims of educational malpractice; (7) personal
issues such as employment rights as compared with other

4%8




Chapter 4

Plannmg for the Future

‘ One thrng certain about the future is that rapid change will

‘Hays, 1978;" Sprinthall,
.1978; Toffler, 1974; Van Avery, 1980; Whiteside, 1978}
related to student needs and counselor role in preparing.
for the future reveals enough consistency to draw some
‘generalizations for consideration. Achieving the ideal in -
‘education would require a complete reorganization and -
-redesign of both the process and content of ‘education.
‘ldeally, components of this. revrtahzed educatron would
.mctude the followmg ‘ - :

“continue, thus making the future significantly different

from the.present or the past. One's ability to predict the
‘probable direction, quality, and impact of change will
_determine, in large part, one's opportunity to prepare for
and readiness ‘to cope and live. productively with the

changels).  Counselors have ‘2 major - responsibility for
_assessing probable. futures” as they work to prepare
sstudents for those futures :

Revrew ‘of some of the current hterature {Folkman, 1978;
1980; Strom, 1975; Tiedeman,

" growth experiences which ‘involve interactive
‘. relationships betweern students and teachers and
“among students and help students to- utilize
development, -value formation, "and decision-
. 'making . skills;
- understanding of the .global nature of many
problems; internalize the .fact that for most
‘problems there are several possible solution:-
recognize signs of personal stress and develop
coping skills; and- conceptualize several possible
_futures for themselves.

2. -Action learning (Toffler, 1974) which integrates
schooling experiences with community
experiences by having students participate in
community service projects and simulated and
real work experience from elementary through
“high school. The goals are to enhance the
development of psychological and cognitive skills
by applying them in “real life” situations. to reduce
the compartmentalizing of students which occurs
when school programs operate separately from
the community, and to encourage students’ sense
of worth through accepting community
responsibility at each stage of development
instead of delaying the process until after high
school.

3. Helping students to develop interests and skills for
effective utilization of leisure time and to redefine
the concept of work. If Strom’s (1975} predictions
are correct, by the year 2000, the leisure/work
time ratios for those who work will be radically
different from today, and the rajority of the

1 '.A_Structure. integrated rognitive and psychological

expand time perspectives, develop.

- critical thinking - processes; expand self-concept -
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population will not work at pard jobs. Automatron
will replace workers at a faster pace than new
technology or services can be developed to
employ them. "They (the experts} predict a society

in which no,more than 15% of the population will i
be needed to provide the basic necessmes and

services for alt (p 94)

if people are

a. “Children will need to learn that drgnrty s
intrinsic and ‘not derived from: an external}‘;

source such as the jOb one does

b. The concepts of job and work wrll need to be |

separated, with work being "your mission as a
person, the activity you pursue -with. a sense
of duty ‘and
self-meaning and a sense of personat worth L
{p.94). ' :

c. With increased . leisure time, o
relationship skills will need to be maximized.- .~ - -
“Suicides, -depressions- and. other

disabling behavior increase over week-ends ~

and - holidays when inner conflicts can no . -

longer te repressed by the rigors of routine. in
many ‘cases,
conflict or wtthdrawat {p. 95).

d.” Schools will
helping students to develop human relations =

skills, view - personal development-as lifelong, -~ .

improve self-concept,  learn concepts of

sharing and interdependency, and develop an -~

awareness of and have experrence wrth,-
community involvement. Do

Expand school counselor roles. Counselors who

are expert in their consultant capacities .can

provide {eadership in moving toward the "

development of revitalized education. They can

help teachers develop empathy, communication,
group process, and attentive listening skills. They
can assist teachers to incorporate self-concept
development, values
decision-making activities into the curriculum.
They can assist in the planning for integrating
school and community growth experiences for
students. They can expand their role to emphasize -
future trends such as psychological education,
cross-cultural counseling, sex role counseling,
single parent families, career guidance, and =
accountability/evaluation.

to preserve dignity and live
meaningfutly in a relatively jobless society orone 7~
in which much of the work is routine ‘and - -
monotonous, Strom suggests: that the fotlowrng.; o
’changeswrtlneed to occut. o

from which you derive .

“interpersonal - -

self- o

feisure appears  to - generateﬁ-'v"

need to spend more effort

clarification and



_Counselors need to assess thelr ownassumptions
regarding how  futures develop ‘and whether or not the
course of futute events.can be altered. it is incongruous, to
“say the least, that a counselor would believe in the value of
~ _the counsellng proress for’ helplng lndlv:dual students to
- change behaviors 'so -as to enhance. their personal
.development and vyet ‘believe that colleuttvely human
beings "cannot significantly alter the course of future
“events for ‘the improvement of. the human

condition—whether that be in _the As\,hool “family,

~‘community, state, nation, or world.

In a strong indictment of current education and as a

; challenge to school counselors oprmthall (1980) says

.- j]Thus a major issue lor gutdance as a prolessmn is the
- urgent need to join forces with other policy groups to -

" reset. goals 'and -priorities for . schooling. ‘New
. education.. ‘must include . the personal and
- "psychological development of each pupil " first and
~ - foremost. ‘Academic content - needs to be analyzed
© critically and -indeed -harshly. ‘That ‘which does not
" meet the test of promoting: overall psychologlcal
development . needs to be 'thrown out. The
--psychologwal domains = of sell development, ego
-maturity, competence, elllcacy,.moral development
"“and interpersonal - conceptual ‘growth need to be
.~ ‘emphasized as the real goals of the Pducatlonal
-_Venterpnse (p 487) ' S

“The complete reorderlng of educational priorities is a

complex and slow process which cannot be accomplished

" by counselors alone. Many, if not most, schools in Hllinois,
particularly at the secondary level, are functioning in the
‘traditional mode. Counselors can begin the process by
carefully analyzing the extent to which their programs are
future -oriented and meet the psychological,
developmental needs of students. Developing a

.comprehensive school guidance and counseling program,
K —-12, is a beginning. -

School counseling programs in elementary schools are
essential. Self-concept development, values formation,

decision-making processes, and coping skills are well -

established by the time a student reaches middle/junior
high school. Increasing dysfunctional behavior such as
" substance abuse, juvenile delinquency, and school truancy
in junior high students offers pointed evidence that
- preventive programs are needed and must begin early in
students lives. '

The promise of the future is exciting. School counselors
work each.day to help young people develop the skills
which will enable them to maximize their potential, to live
life to its fullest, to direct their futures—to be and to
become. To meet the challenge, counselors must be

dynamic, continuing 1o grow, to learn, tc care—to be and '

to become.
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Hlinois Alliance for
Exceptional Children and Adults

Mary Murphy
Ilinois Federation of Teachers

Jo Ann Moussetti
Hlinois Education Association

Jol

Ann Noland
Elementary Teacher

David Peterson :
iilinois School Psychologists Assocrahon

Garnett Shorb ' ;
McKendree College, School Nursmg Program

Thomas Thormpson
High School Guidance Counselor

Judy Vance '
IHlinois State Deans Association

Frank Vari Doren
Pupil Personnel Services Director

Ruth Wunder
School Nurse



- PUPIL PERSONNEL SERVICES ADV!SORY.BOARD MEMBERS

_School Psychologists . , | School Nurses
©1978-81  James Agner 197881 DeeHouden
- 1980-83 Michael Doyen 1980-82 -Janice Wilson
- - 1978-82 Judith Crowell 1978-82 Mary Hughes
- .-1978-80 Mary Johnson - 1978-80 Hilda Blair -

. 1981-g7 Mark Swerdlik - . _ - 1981-83 Joan Richoz
1982-83 Patricia Heaston : : - 1982-83 Louise Stevens
S - 1982-83 - Barbara Murphy

. .':sdhool Counselors ’ School Social Workers

. 1978-81  CammiHatcliff 197982  Eleida Gomez
~..1979-82 Jane Charles .. 1979-81 Yvonne Jordan
. 1980-83  Larry Patrick - , 1980-83 Dee Yeck
-+ .1978-80  Philip Hartweg - 1979-80 - Lois Palmer
- -1978-79 Donald Shaner. : : 1981-83  Gary Shaeffer
-~ 1981-83 DonnaSisson » 1978-79 Jo Crouch
.71982-83 Kathryn Mason 1978-79 Jeanne Evertts
R 1978-79 Nancy Chafkin
1982-83 - BevMiller
- Eupi_l Pgrsonnet Services Administrators . Superintendents -
..1980-83 Frank Van Doren . 1978-81 William Morton
1979-82 Ora McConner 1981-83 Don Black

- 1978-79 ~  Rosemary Dustman
- 1978-79 Beth Bandy
1982-83 Thomas Van-Dien

STATE BOARD OF EDUCATION STAFF

Department of Specialized Educationat Services

Joseph Fisher Bettye J. Endicott T

Assistant Superintendent Consultant for School Nursing Services

Gail Lieberman Vaughn Morrison

Manager, Program Approval Section Consultant for School Social Work Services

Beth Bandy Sheryl Poggi -
Assistant Manager, Compliance Review {Unit Consultant for School Guidance and Counseling Service

~Neil Browning
Consultant for Schoo! Psychological Services

Department of Adult, Vocational and Technisal Education

Joan Gardner Nancy Harris
Career Guidance Specialist Career Education Specialist
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APPENDIX B

Resources

- maintaining such a resource file would include the following index card:

Each guidance departmen't shouid maintain a file of resources which may be contacted for purposes of student referral,
" assistance with classroom activities, additional information, or other collaborative processes. A suggested fo

rmat for.

- Resource Area

- ~* Organization or Agency:

Phone

; : ‘Address

. City

State

~ -Name of Contact Person..

~ Nature of resource or service(s} available:

- The following list is offered as sug.gest‘ed resource areas which may be appropriate for such afile:

PPN N_OOENOO S WN

Guest Speakers

‘Consultants ‘
. Alternative Education/Options

Law Enforcement Agencies
Social Services Agencies
Job Service/Employment
Drug/Alcohol Abuse

Child Abuse

Sex-related Problems

Mental Health
“Service Clubs

Community Organizations

. Religious Organizations

. Business/industry

. Media

.-Labor Unions/Apprenticeships

17.

18.
19.
20.

21,
22.
23.
24,
25.
26.
27.
28.
29.
30.

Vocational Guidance Specialists
Job Developers

! ocal Teachers/Ed:uicators

“olleges/Universities

Government Agencies (Local,
State, Federal)

Legislative/Legal ,

Professional Organizations

Medical/Health

Tests

Guidance Material Sources

Research

Military Recruiters

Funding Services

Innovative Programs

Other Schools/Districts

" This form appears in the Unified State Plan for Guidance. Counseling and Placement in Colorado. Grades 7-12.-Co!orado'
Department of Education. o
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: " ~ Need:

Goali...

~ Objective: Person Responsible . Timeline (Evaluation Schedule) Resources Needed (Be Creative) ' Evaluation Criteria- -




Resources

On the following pages is a samphng of orgamzatmns publishers, and agencies which provide information of value to the e

o qchool counselor

The key to the kinds of matenals provided is as follows:
(TM) Testing Materials

= ; }RB) ‘Reference Books

o o '(CM) Cu;récula( Materials

(ST Skill Training
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" Addison-Wesley Testing: .

2725 Sand Hill Road

“Merlo Park, CA 94026 .

. -American College Testing Program
. 2201 M. Dodge Street

~ P.0.Box 168 S
1owa City. 1A 62240

American Guidance Service — CM
. Publishers’ Building
- Circle Pines, MN 556014

The American Legion — RB

" P.O. Box 1085

Indianapclis, 1A 62406

American Personnel and (Guidance
~ Association— CM,ST

" Order Services Department FE
Two Skyline Place, Suite 400

5203 Leesburg Pike

Falls Church, VA 22041 .

" The American Testing Prc-gram

{ATP) — TM, CM
P.0.Box 168 -
- lowa City, 1A 52243

Arco Publishing Company — CM
219 Park Avenue South .
New York. NY 10003

- Argus Communications — CM, §T
. 7740 North Natchez Avenue
Niles, IL 60648

Barron’s Educational Series,
Inc. — R

113 Crossways Park Drive

Woodburg, NY 11787

8'nai B'rith International — CM
1640 Rhode Island Avenue, NW. :
- Washington, D.C. 20005

Careers, Inc. — CM, RB
P.0.Box 135

1121 — 10th Street, SW.
Largo, FL 33640 -

Chronicle Guidance Publications —
CM,RB
Moravia, NY 13118

The College Board — CM
888 Sevaonth Avenue
New York, NY 10019

College Board Publications — TM, CM
Box 2815
Princeton. NJ 08540

Consulting Psychologists
Press — T

577 College-Avenue

Palo Alto, CA 94306

£ducational and Industrial
Testing Service — TM

P.0. Box 7234

San Diego, CA 92107

Educational Media Corporation - CM
P.0O.Box 21311
Minneapolis. MN 55421

_ Educator’s Guide to Free Guidarice

Materials — CM
Educators Progress Services, Inc.
Randolph, W1 53956

Encyclopaedia Britannica — CM
425 N. Michigan Avenue.
Chicago, iL 60611

Encyclopedia of Careers
and Vocational Guidance -~ RB
Doubleday and Company. Inc.

-6 North Michigan Avenue

Chicago, IL 60602

ERIC Counseling and Personnel
ServVices (CAPS) —

2108 School of Education

University of Michigan

Ann Arbor, M1 48109

.Guidance Associates — CM

757 — 3rd Avenue

"New York. NY 10017

Harcourt Brace Jovanovich, Inc.
- ™M, CM

Test Department

757 East 63rd Street

New York, NY 16017

Houghton Mitfiin Company — TM, CM
1800 South Batavia Avenue
Geneva, IL 60134

Human Development Training
Institute — ST

7574 University Avenue

La Mesa, CA 82041

Institute for Personality
Ability Testing, Inc. —TM

1602 -04 Coronado Drive

Champaign, IL 62820

Jastak Assessment Systems — TM
Jastek Associates, Inc.

1626 Gilipin Avenue

Wilmington, DE 19806

Life Skills Training Associates — ST
P.0.Box 48133
Chicago, IL 60640

Love Publishing Company — CM
1777 Bellaire Street
Denver, C0 80022

Lovejoy's Guides — RB
Simon & Schuster, Inc.
630 — 5th Avenue
New York, NY 10020

Manson Western Corporation/
Western Psychological
Services — TM

12031 Wilshire Boulevard

Los Angeles, CA 90021

McKnight Publishing Company — CM
808 Eldorado Road
Bloomington, il. 61701

National Home Study Council — RB

“Directory of Accredited Home
Study Schools”

1601 -— 18th Street, NW.

Washington, D.C. 20009

NCS/!nterpreti\)e Scoring — TM
4401 West 76th Street
Minneapolis, MN 52437

NTL Institute for Applied

Behavioral Science — 5T
P.0O.Box 9156
Rosslyn Station
Arlington, VA 22209

Peterson’s Guides — RB
228 Alexander Sireet
Princeton, NJ 08540

The Psychological Corporation — ™
767 Third Avenue '
New York, NY 10017

Psychologica| Corporation — TM, CM
304 East 45th Street
New York, NY 10017

Research Press — CM
2612 North Mattis
Champaign, IL 61820

Schclarships, Fellowships
and Loans —RB

Bellman Publishing Company

£.0.Box 164

Arlington, MA 02174

Science Research Associates,
Inc. — TM, CM

165 North Wacker Drive

Chicago. IL 61606

Scott Foresman Test Division — TM-
Gienview. IL 60025 '

Singer Career Systems — CM
80 Commerce Drive
Rochester, NY- 14623

Stanford University Press —- TM .
Stanford, CA 34305 :

Superintendent of Documents — RB

U.S. Government Printing Office .
Washington, D.C. 20402

University Associates/Learning
Resource Corporation — TM, ST:

8617 Production Avenug

San Diego, CA 92121

U.S. Department of Labor — RB
Bureau of Labor Statistics
Washington, D.C. 20213

Vocational Education Center — CM
Ohio State University

1960 Kenny Road

Columbus, Ohio 43210

Western Psychological
Services — TM

12031 Wilshire Bivd,

Los Angeles, CA 90025
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- Bay, AV, and Pine, GJ. “Needed: A Rededication to the Counselor's Primary Commrtment Personnel and"G‘uidanc_e
/ourna/ 1979, 57(10).? 27-528 S

Furlong M. J.. Atkinson, DR Janoff D.S. "Elementary School Counselors’ Perceptrons of TherrActuaI and ldeal Roies E/e— a »‘f_%:f.-
'mentarySchoo/ Guidance and Counse//ng 1979, 14{1), 4-11. : Lo

Herr EL. Gurdance and C‘ounse//ng in the Schoo/s Perspectives of the Past, Present and Future. Falls Church VA APGA S
'Press 1978, : o B

' Pine, G.J. “Ti roubled Times for School Counseling.“ Focus on Guidance, Love Publishing Company, 1976, &{5).

Walz, G. R. and Benjamin L., Eds. New Imperatives for Guidance. Ann Arbor, Mi: ERIC Counseling and Personnel Servrces S

errrnghouse University oerchlgan, 1978.

'.Counsehng Exceptionai Students

, /:’/ementary School Guidance and Counseling, “Creating Least Restrictive Environments for Handicapped Chrldren Speoral L :
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