DOCUMENT RESUME

ED 248 195 | 5P 024 412
TiTLE Way§ to lmprove Schools and Education Project (WISE),.
Annual Report.

INSTITUTION Southwest Educational Development Lab., Austin,

: Tex.
SPONS AGENCY National Inst. of Education (ED), Washington, DC.
PUB DATE 30 Dec 83
CONTRACT 400-8" 07
NOTE 110p.; r the executive summary, see SP 024 413.
PUB TYPE Reports — Descriptive (141) .
EDRS PRICE MF01/PC05 Plus Postage.
DESCRIPTORS *Cooperative Programs; Educational Objectives;

Education Work Relationship; Faculty Development;
Higher Ed.cation; Inservice Teacher Education;
*private Financial Support; *Program Effectiveness;
*School Business Relationship; School Community
Relationship; Secondary Education; *Work Experience
Programs

IDENTIFIERS *Ways to Improve Schools and Education (Project)

ABSTRACT

| The Ways to Improve Schools and Education (WISE)
Project made an exploratory study of local school-business
collaborative ecfforts to develop human resources and enrich the
quality of education in the community. The focus of the study was o
private sectdr voluntary efforts to help schools become more
effective through staff development/inservice education. The base of
operation was developed through: (1) interacting with school-business
projects; (2) reviewing relevant literaturk; and (3) assisting with
the establishment and implementation of cellaborative activities at
three pilot sites in the Southwest. At each site, a Liaison Team was
organized, consisting of representatives from: /1) the school
district; (2) a cellaborating business.or chamber of commerce; (3) an
institution of higher education; (4) the state education agency; and
(5) the Southwest Educational Development Laboratory. The project:
(1) identified and prioritized issues involved in school-business
collaboration; (2) wrote guidelines to resolve these issues; (3)
developed models for implementing collaboration; (4) drew conclusions
; which indicated that education and private sector collaboration is a
viable and necessary concept which benefits the schools, business,
and the community, and that liaison teams are an effective means of
facilitating this coliahoration; and (5) made recommendations for
improving and facilitating education-private sector partnerships
during fiscal year 1984, (Author/JD)

AR AERA TR RKRATAAAAPAAAR AR R AR A AR AR A AN AR ARRRRA AR A AT A A AR AR AR A AR Ak bk R hd k

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
AARERERREIRAARARARRRAARARNRAAAAKXARARKAACAAAR TR A A AR A AR AR A A A N AR A IR AR AT ARR




e, e
;M::. X

A
%)

RORY
N 2

e
R

IS O

L L bl L
RERANEY

U S. DEPARTMSENT OF EDUCATION
NATIONAL INSTITUYE OF EDUCATION
Pt ALIONAL #1SOURCES INFD MATION
CENEE W NI

'{Ytum vt b fueene e oo et es

e v Pt e fartnanfe Q1 oQARZATION

g Y
o

. ?L.,;?_\ 1

e gt ot
M < tastigee, Bgve Dhoeon Tngie T yireve

sepranfie Iy by

Fonrte b o onf goinane, chatiad o el da e
et g3, Panrt s Pangndy refaraesn ot Nig

uesfarn gar gt y

S

S ; - A ; . L f T " ’ [ i
BRI 7 ; [ IFArAa s Vo : T S IR SRR AL . JERY o TYNSRI So (AT PU e e K
BTG Sy Mg R B e AR oyt o, & . 3 rd ’%‘EJ“ PO e s Lo dn wbn bt
AN TF ek e e B N

) RS
- -




[

ANNUAL REPORT
. -
WAYS TO IMPROVE SCHOOLS AND EDUCATION PROJECT (WISE)
Division of Family, School and Community Studies (DFSC)-

staff: Al King, Senior Researcher

]
Sylvia Lewis, Administrative Secretary

In Compliance with Contract No. 400-83-0007, Project No. P-4

Funded by: National Institute of Education (NIE)
Washington, DC :

Project Period: December 1, 1982 through November 30, 1983

David L. Williams, Jr., Division Director

Preston C. Kronkosky, Executive Director
Southwest "ducational Development Laboratory {SEDL)
Austin, Texas



o&

v

This report and the work upon which it is based was conducted p..r-
suant to NIE Contract No. 400-83-0007, Project P-<. The contract
funds were provided by the National Institute of Education (NIE) to
the Southwest Educational Development Laboratory (SEDL), a private
non-profit institution., Opinions expressed in this report do not
necessarily reflect the position or policy of NIE and no official
endorsement by NIE should be inferred. .

(:)Copyright 1983, Sbuthwest Educational Development Laboratory
Augtin, Texas

N



T ABSTRACT

This is an abstract of a report on the Ways to Improve Schools
and Education (WISE) Project's exploratory study of local school- -
business collaborative efforts to develop human respurces and
enrich the quality of education in the community. The focus of the
study has been on private sector voluntary efforts to help schools
become more effective through staff development/inservice educa-
tion. ’

The Project's base of information was developed through (1)
interacting with school-business projects in the United States, {(2)
reviewing relevant literature, and (3) ass'sting with the estab-
lishment and implementation ~f collaborative activities at three.

- pilot sites (Albuguerque, New Mexico; Austin, Texas; and Oklahoma
City, Oklahoma). At each site, a Liaison Team was organized, .
consisting of representatives from: (1) the school district, (2)
- a collaborating business or chamber of commerce, (3) an institution
. of higher education, (4) the state education agency, and (5) the
' Southwest Educational Development Laboratory.

™

At a tw day working conierence of the liaison team members.
the Project accomplished the following: (1) identified an priori-
tized issues involved in school-business collaboration, (2) wrote
guidelines to resolve these issues, {3) developed models for imple-
menting collaboration (4) drew conclusions which indicated that
education and private sector collaboration to -mprove schools is a
viable and mecessary concept which benefits the schools, business,
and the community, and that liaiscn teams are an effective means of
facilitating this collaboration, and (5) made recommerdations for
further activ ties to improve and facilitate education-private
sector partnerships during FY84.
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1. INTRODUCTION
" A. RAVIONALE

Public schools in the United States are being asked to make 7
major reforms in order to improve the quality of education., But
the costs of many of these reforms are too expensive for the funds
currently available to schcols. In an era of declining :
enrol Iments, diminishing public confidence and fewer federal funds,;
~ schools are experiencing increasing costs. Many communities have
refused to raise additional tax or bond money for sthool
) :mprovement. In effect, schools are being asked to do more with

Many school districts are nevertheless using community
resources to upgrade the quality of the education they provide.
These districts have formed partnerships with local business,
industry, labor, ‘higher education, and other organizations and
agencies in order to use loca] resources more effectively.

This is a report, on the Ways to Improve Schools and Education
(WISE) Project's exploratory study of local school-business
collaborative efforts to develop human resources and:enrich the
quality of education in the community. The fotys of the study is
on private sector voluntary efforts to help schools become more
effective through staff development/inservice education.

Inservice education for teachers and other school staff has
always .been important to school improvement {MclLaughlin & Marsh,
1978). Such staff development is even more impcrtant now when
schools need to make the most effective use of available resources,
especially human resources.

. Improvements in education generally focus on the concepts of
"quality education” ard/cr vaffective schools.” The following
definition and discussion are offered as a basis for discussing
these concepts in this study: o

Quality education is the outcome of effective schools

and TncTudes a range of experiences that (1) focus on

learner academic achievement, (2) empioy a variety of

teaching methods, (3) promote learning on the part of

all students, (4) take into account individual

differences, (5) produce learner gompetencies in

terms of measurable knowledge and skill outcomes, and

(6) develop positive student behavior in and out of

the classroom. :

?} . .
A description of effective schools is necessarily general in

order to include several characteristics., The effective school
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contept is complex and produces considerable djisagreement among
edutators who discuss it. {here‘&oes seem to be censensus,
however, on some assumptions regarding effective® schools
(Westbrook, 1982, pp. 7-10): | _

.
.
. “
"rlll

(1) Effectiveness is on the same qualigétiue continuum which
includes ineffectiveness. , - .

|

(2) The factors which make a school effective are common to
al) schools. There is no magic in the one aod not the
other. Rather, it depends upon the nature of the factors ® 'Y
and how they are implemented. Among these factors-are: ’

Attitudes Instruction Staff

Community Involvement Leadgership Roles  Students. ' .
Facilities; . - Parent Involvement’® Other

Goals Skills ' . factors

(3) Effective and less effective schools both have "central
actors” or "key players" who interact. These include:

. ! ) £
School staff Parents Facilities
Students Community

(4) Effective schools research nhas teen primarily descriptive,
and thus does ot determine cause and effect. It does
not, for example, tell us whether the effective teacher
creates the effective school, or whether the effective
school influences the teacher to behave in effective
ways. It seems likely,,that there are multiple
combinations of interaction of actors and factors which
improve effectiveness in various environments.

¢ 1]

1

(5) Effectiveness research is reported in terms of ’ _ '
commonalities of effective schools (i.e., those which '
provide quality education). K

~ Some of the researchers of school effectiveness are
~~particularly- interested in equal educational opportunity and high
“ guality education for disadvantaged children. These researchers
and many educators have been immersed in looking for effective ways
for schools to meet the needs of relatively disadvantaged as well et
as advantaged students. .Several studies indicate that integrated
schools with supportive teaching-learning climates. tend to have.
these results:, (1) positive racial attitudes by minority and
majority students develop as they attend school together, (2)
minority children tend to gain a more posifive Self-concept and a
more realistic conception of their vocational and educational
future, (3) academic achievement“rises for the minority children,
and (4) relafively advantzned majority children coptinue to learn
3t the same or higher rate (He'ﬁﬁ»erg, 1977a, 1977b; tdmonds, 1979, L
2
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EPPS ,,-1979).. L

The findings of the &ducational researchers ‘who were seeking
. ways to improve the quality of education for minority students in
desegregated schools supported and emphasized the findings. of .
research on conditions for improving general school effectiveness.
As Kirk and Goon noted (1978}, the conditions--identified in
studies reviewed by themselves, Katz (1964), St. John (1970) and |
others--are not unique to success for minority students in a
desegregated setting, but that “they «re vitally important to

L4

academic, success® for anyone in any educattonal setting."

®

In general, the same characteristics which correlate with
effective schools also corrflate with integrated schools. It seems
that these characteristics--high expectations, succesc begetting.
success, positive behavior management and environment, cooperative
siaffs, and a strong leader who has a definite goal/plan and
 communicates well with staff and consumers (e.g., Students,
parents, community)--also correlate to corporate effectiveness.
These characteristics are similar to the “"Lessons from America's
Best-Run Companies™ which are discussed in Peters and Waterman's
widely read and often quéted In Search of Excellence {1982). And,
as in mich of the effective schools Titerature, they do not discuss
how a company can develop the attitudes, skills, knowledge, and
conditions needed for excellence/effectiveness. Iy

There-has been during the past decade and a h;¥f; however,
considerable progress in human and érganizational development which
. indicates that much is known aboyt the conditions which correlate
with effectiveness and how to-develpp the attitudes, skills, and
knowledge necessary for these conditions. Much of this expertisé
is ‘embodied within the related concepts of andragogy and human
resource development (HRD).

In business and industry and in continuing education,
androgogi, the art and science of teaching adults (Knowles, 1980,
pp. 40-42), is based increasingly on assumptions of respect for
individuals and their capacity for professional growth. Other
andragogical assumptions which have strong implications for
inservice education and other adult educational practices, are that
as individuals mature (Knowles, 1986, pp. 43-45):

1. their self-concept moves from one of being a dependent °

personality to one of being self-directed;

EAT

2. their reservoir of experience becomes an increasingly rich

resource for further learning;

3, they attach more meaning to those Xeaﬁnings they gaih from
experience than, to those they acquire passively;

- -

3
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4. :metf time perspective-changes from one. of postponed -
"~ application, and their. orientation towards learning shifts -

from one of subject-centeredness to'one of S
performance-centeredness. - _ :

Many American businesses have adopted these assumptions as
bases for developing human resoufces. In an era of increasing
competition from abroad and of -an economy shifting from an
industrial base to ong of service and information processing, the
most important resources aré no longer natural resources or even

capital, but human resources (Dahl and Morgan, 1983, p. Y. Staff

and consuliants in human résource develdpment, have become the
fastest growing job classifications in the business world. -

~ There s a widely-held an&‘gpreading-be\ief that many
corporations are providing high quality and cost-effective HRD

" inservice education for.their employeés. Some educators beélieve
. that #he corporate sector has exceeded the education sector n-the

recognition of how learning ts instrumental to economic and .
organization productivity. . Hermdn Niebuhr, Jr., Vice President of
Temple University, has said that busineéss succedses in this area

_display "evidence of educational inn vation, both substantive and

methodological, far ‘beyond the models-and innovations of higher,

education," and have made corporate educattonal enterprises = .

competitive with public education. (1982). There is evidence to
support Scobel’s (1980) assessment of, the progress - in HRD in the
last two decades: o, : )

HRD has probably learned more about learning and the
potential for high-level development than evidenced
in either the applied educational or academic
research arenas. HRD has come of age. "It trains
well. It educates well. .It develops well.

Human 1esource development is one of the ways in which the
private sector can assist schools in becoming, more effective.
Efforts to improve the quality of education-in public schools must

_ inciude staff development programs to igprove classrocm teaching.
It is not likely that the quality of education will ‘rise any higher

than the quality of teaching. But each classroom teacher is only
*one part of a multi-part education system. The effectiveness of
this system can be lower than necessary because of the low
effectiveness of any ore part or of several parts, Administrators
and all others of the district and school staffs have important.
parts to play in establishing and maintaining a climate for
teaching and learnind. If inservice education is to improve the
productivity of the system, it.is likely that the several parts of
the system will need the inservice. while training alone cannot
maximize productivity, it seems clear that staff development/
inservice education (SE/IE) will be crucial to any improvement
efforts (MgLaughlin & Marsh, 1978). . .

. 8
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Much of the training for educators to become competent in
their profession takes place after they havesentere-the :
profession. Recent studies have told us something about this
induction process. Preservice preparation is similar in the
various college programs and does not fully prepare new educators;
they still have to undergo difficult times before they make the
adjustments necessary for survival (Ryan, et al., 1980). Recent
studies indicate that teachers veceive 11t¥Te guidance or support.
in this, socialization process as. they work things out for :
themselves, often resorting to trial and error ‘methods (Hall, 1982;
McDonald, 1980; Lortie, 1975; Joyce 1976b). ~

Rather than through trial and error learning, it seems that
this on-the-job training could be done more efficiently with
inservice education (IE). But a large majority of educators polled
in a recent .ationwide sample reported that they perceived the type
of assistance and development opportunities available through
inservice training and continuing education as *weak , impoverished
a.d a felative failure® (Joyce, et al., p. xvii, 1976a). More
recentiy, many teachers and other school staff members have
continued: tc.express dissatisfaction with the guatity of inservice
education available to them (Hall, 1982; Luke; 1980). |

Not all school inservice training is of poor quality. Many
schools and districts have excellent staff development programs
that can serve as models for emulation. Eyen the best of programs,
however, ¢an still be impreved. And one of the characteristics of
effective training programs are their staffs’ desire to improve
still further. Thus, inservice programs, anywhere on a quality
continuum of poor to cxcellent, can benefit by taking advantage of.
improved training prgctices and increased resources. It would seem
that human resources are as critical to.educational effectiveness
-*as they are .to business productivity, And it is clear that school
and business need not compete, that cooperation in human resource )
development can benefit both. It is well krown that schools,
districts, and other educatioral agencies can Jearn much from each
_other. Many school staff developijent programs, for example, could
probably be improved if they would more often follow the practice
of learning from each other's successes and failures, Sharing,
between public education and the private sector also gan be
mutually beneficial. -

This is certainly not to say that all corporate training is
appropriate for schools. Rather, the suggestion is that one of the -
ways in which business and industry have profited from public
education is by borrowing those staff development practices and
research which could be adapted as part of corpursaie staff
training. And, in turn, corporate jnservice practices and research
may have elements which can be used to berefit schools. This seems
paPticularly appropriate during a period in which business and

5



industry have relatively more resources for staff development than

#

do schools. i S ,
N

Most business contributions to schools inave been in the nature
of executives doing voluntary consulting work, funding other
consultants and short-term programs for students, and most often,
providing funds, advice, and course-related job experience for
career and/or vocational education courses. A literature search
for school-business relationships brings in more sources on career
and/or vocational education and the transition of youth from school
to work place than any other topics. The literature includes
little information on adapting business training practices for use

. with school staffs except with regard to career and/or vocational

training.
0o R
B. STATEMERT OF THE PROBLEM

The problem addressed.by the Ways to Improve Schools and
fducation Project is the need for models and guidelines for
effactive education and private sector collaboration in staff
developm:~i ’inservice education. .

C. GOAL WD OBJECTIVES

The FY83 goal aﬁd objectives of Project WISE can be stated as
follows:

To establish a base of information from which to develop
an efficient process for cost-effective collaboration of
businesses, state education agencies, local education
agencies, and higher education agencies in jnservice
education for school staffs.

Objectives

(1) To identify business and industries which provide
training that may b appropriate for use by the
region's LEAs in serving their IE needs.

(2) To establish contact with these businesses and
industries and develop a liaison between each one and
Projggt WISE,

(3) To identify approprizte schooj districts willing to
collaborate with the project.

(3) To establish liaison teams within each LEA for the
purpose of managing project act’vities in each
. district.
(5} To implement training program with collaborating LEAsS,

6
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SEAs, and businesses.

(6) To evaluate the project's planning and implementing
processes.

(7) To prepare a written draft of a model(s) and
guidelines for review by the liaison team members and
other practitioners and consultants.

D. LIMITATIONS

Ways to Improve Schools and Education Project is a pilot
project to explore: an innovative concept for a collaborative
teaming of several public and private entities and to develop a set
of prototype models and guidelines which will be tested in FY84.
The Project's limitations are those generally inherent in the pilot
and small scale nature of such efforts.

Although Oklahoma City and Albuquerque are readily accessible
by air, limited funds narrowed staff travel options. Multiple
visits to sites by the Project's Senior Researcher would have
required fewer LT members travelinn to the October conference.
Considering the conference's succe.s, the choice to invite all LT
members seems to have been appropriate. However, one or two visits
to the Albuquerque and Oklahoma City sites probably would have
improved the facilitation and monitoring of project activities at
those sites. Thus, reports of progress with respect to
organizations and implementatien of site collaboration are limited
mostly to verbal reports from site contacts.

Project staff had more opportunities to be directly involved in
Austin's school-business coliaboration (5-8 C) activities. In
Austin, a Project staff member is a member of the AISD
~ Adopt-a-School Advisory Council and has had more direct access to
the school, business, SEA, and HEA staffs.

The several differences ir backgrounds and stages of
development of S-B C at the three sites precludes comparability
among them. Thus, generalizing about findings and developments
with the three sites must be 1imited and done with care.

o,
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I1. PROCEDURES

. his project is an exploratory study to help schools increase
their productivity by using private sector resources. The study's
first step has been to work directly with three local education
agencies (one in each of three states in the SEDL region). Each
LEA was then teamed with a collaborating business with appropriate
training capabilities, and a higher education agency and state
education agency. Representatives from each of these agencies
constituted a 1iaison team whose function was to manage the efforts
to increase the effectiveness of IE for LEA staff. “Data obtained
during this year are the basis for conceptualizing, developing, and
(during FYB4) testing one or more models and guidelines for
collaboration between schools and agencies to make IE training more

. productive,

A. SITE SELECTION

1. Methpdolog! ‘ ;ﬁ

The initial objectives of Project WISE centered on the

' identification and selection of its three sites. The first

activity to accomplish these ohjectives was to establish criteria
for the selection of collaborating agencies. These criteria are
listed below by type of agency.

a. Criteria for selection of agencies

1) Local education agency

- - Have a need(s) which might be met by effective training
of school staff.

- Make‘this staff available for training to be completed
before October 1983.

L

- Provide a staff member, with responsibility in school IE,
to serve on the project liaison team for that site.

To 1imit travel costs, priority was given to districts which
were closer to SEDL and/or readily accessible.

2) Higher education agency

- Be in close proximity to the site LEA.

- Provide a staff member, with knowledge and expcrience in
staff development/inservice education for LEAs and
business, for the project liaison team..




3) State education agency

- Provide a staff member, with responsibilities for SD/IE
in LEAs, for the liaison team.

- Assist with cdissemination of information about project
outcomes. :

4) Business

- Provide a staff member, experienced in staff development
(SD) training, for the 1Tiaison team.

- VO‘untariiy provide staff training to meet the need
fdentified by the LEA.

b. Identification and Selection of Agencies

Initial site selection activities were based on location and
trave] considerations. These pointed to districts close to Austin,
Texac. and to their SEA as well as those having a readily
accessible airport. Thus, the following three areas were .
tentatively identified: (1) Austin, Texas; (2) Albuquerque, New
Mexico; and, (3) Oklahoma City, Oklahoma,

Austin, the clnsest school district, recently held a bond
election and utilized a broad community-based task force which
indicated that the district could generate widespread community
involvement, including that of local business resources. An
Albugquerque Public Schools ‘central administrator, who serves on the
WISE Project Advisory Board, advised Project staff that conditions
seemed favorable in his school district for its participation in
Project WISE. Of the other four states of the SEDL region
(Arkansas, Louisiana, Mississippi, and Dklahoma) with LEAs clcse to
their SEA as well as other.necessary agehcies, Oklahoma City is the
most accessible.

Because the greater Oklahoma City area contains several school
districts, the Oklahoma SEA staff development director was asked to
suggest appropriate LEAs there. Subsequently, superintendents of
three potential districts were contacted in Oklahoma. The Putnam
City School District was selected as most promising. Cecntact was
made directly with the sunerintendents of the Austin Independznt
School District and the Albuquerque Public Schools. Information
about the project was provided for superintendents of .hese three
districts. y

2. Issues/Problems and Resolutions/Solutions

0f the three sites tentatively identified, Albuquerque, New
Mexico, and Austin, Texas, became project sites. It wac necessary

9
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to select another site in Oklahoma when it appeared that the
business which had been selected frr Putnam City might not be able
to participate before October 1983. The local business there, an
outlet for computer hardware and software, was waiting for project
approval from its home office in another state. As a result,
Oklahoma City was then selected as the Oklahoma site. ‘

The Albuquerque Public School {Albuquerque PS) Liaison Team
member preferred to work with his local Chamber of Commerce in
Project WISE, since there was already a working relationship
between the two agencies in a vocational education Career Guidance
Institute (CGI). Similarly, the Oklahoma City Public Schools
(0CPS) preferred to collaborate with its local Chamber of

Commerce (C.of C). These two agencies had established an

Adopt -A-School (A-a-S) Program in Uklahoua City in 1979, but it had
lost momentum as some key personnel involved in it had retired or
changed jobs. The original Oklahoma City Adept-A-School Program
depended mostly on donation of equipment or other tangibles to
schools. The Oklahoma City Schools' Liaison Team (LT) member
indicated that Project WISE was a way to revitalize and broaden
their program to include intangibles such as school staff training.

. In Austin, Project WISE staff and representatives of the Austin
Independent School District (AISD) and the Austin Chamber of
Commerce (Austin CC) decided that the Project would include the
Austin CC, even if it were decided later that only one business
would -be involved in the training of school staff. This approach
would make it easier to identify and select a business and to
involve other businesses later.

3. Description of Sites

. )

The three site cities involved in Project WISE rage in
population from 332,239 in Albuguerque, to 417,000 in Ok1ahoma
City. Austin is in between at 386,000 (see Table 1 below).
Albuquerque has, however, the largest student population, with a
total of approximately 56,314. Oklahoma City has approximately
41,649 students.
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\ Table *
PROJECT WISE SITES
City and Public School Student Populations, 1983

City | Total | Anglo | Black | Hisp.] Nat. | Asian/
Pop. School . Amer.! Oriental

Alb. | 332,239 | 75,330 | 39,233} 2,546 | 28,198} 2,027 " 1,264
" 53.5% 3.5% 38.4%| 2.7%| - 1.7%

£

- Aus. | 380,000 | 56,214 | 29,421| 10,854 | 15,939
| I | 52.3%| 19.4% | 28.3%

n.C. | 417,000 | 41,231 | 22,231 14,779 | 1,882} 1,521 1,236
: 53.3%{ 35.5% 4.5%] 3.7% 3.0%

L
H

The three school districts are similar with regard to
percentage of Anglo/white student populations. Each has a slight
majority of Anglo students, with Austin at 52.3%, Oklahoma City at
53.3%, and Albuquerque at 53.5%. This is a range of Anglo
_enrollments of only 1.2% among the' three districts. The Austin
dis:rict is tri-ethnic, with minority enroliments of 19.4% Black
and 28.3% Hispanic. Albuguergue schools, with an Hispanic
enroliment of 38.4%, and Oklahoma City schools with a Black
enrol1ment of° 35.5%, are essentially bi-ethnic. A1l three school

_districts have individual schools which are not "balanced” in the
sense of having enrollment percentages similar to the district
ratio. Valley High School in Albuguerque, for example, the initial
school in the Career Guidance Institute program, has a 70.8%
Hispanic enroliment in its total of 1, 705 students. Anglo
enrollment at “alley High School is only 25%, with more than 4%
comprised of Native American, Black, and Asian. . o

A1l three cities have had for at least a decade some "high
tech” industry. A1l three have experienced surges of growth in
this industry. A1l three have metropolitan populations
considerably higher than that of the cities. ‘

The Albuquerque Career Guidance Institute began in one high
school in 1980, after a year of planning. It was planned and
initiated by representatives of the Albuguergue school system and
Chamber of Commerce and the Edna McConnell Clark Foundation of New
York City. It is funded by the Clark Foundation. The Oklahoma
City Adopt-a-School Program began in 1979, flourished, and then
declined in activity. Austin's formal school -business
collaboration activities have begun only this year. Successful
school -community efforts played a role in a successful $2 million
schoo! bond election during the spring of 1983. ., These efforts also
helped establish a context for education-private sector
collaboration.

n
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B. LIAISON TEAM SELECTION t .

§

1. Methodology

Liaison Teams were to be composed of at least five members,
with at least one representative of each of the following agencies
in or near the site school district. Criteria for selection of the
individuals are also indicated below:

-- Local Education Agency -
- Be designated by the Local Education Agency superintendent
to participate in Project WISE. ‘
- Have responsibility for LEA staff development/inservice
education. ;

~~Business or Chamber of Commerce
- Be authorized to serve as a Project WISE Liaison
Team member.
- Have expertise in staff development/inservice education
and/or, .
- Have contacts with training resources in the private
sector. '

--State Education Agency
- Be authorized by the State Education Agency to serve as a
Project WISE Liaison Team member.
- Have staff development/inservice education
responsibilities

-- Higher Education Agency
‘. Be authorized or have clearance to serve as a Project WISE
Liaison Team member.
- Have expertise in staff development/inservice education in
business and/or education.

-- Southwest Educational Development Laboratory
- Project WISE Senior Researcher.

Letters of Understanding, with details of the Project goal and
major objectives and the responsibilities of each participating
agency, wer: prepared by Project Ways to Improve Schools and
Education staff, signed by the Executive Director of Southwest
fducational Development Laboratory (SEDL), and sent to each
participating agency for the signatures of an appropriate official
in each agency. L,

For the Albuquerque site, the individuals who became the LEA
and business representatives on the Liaison Team were initially
identified as a result of suggestions by the school administrator
on the Project WISE Advisory Board. These two are: (1) an
officia] of the Albuquerque Chamber of Commerce, who had close

12
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ties with local businesses willing to provide voluntary training to
school staff membars; and, (2) an Albugquerque high school principal
who indicated that his staff could benefit from such training. The
principal was contacted after zlearance to do so was obt:iined from
the Albugquerque Public School superintendent. These tw, team
members suggested a University of New Mexico dean to ke contacted
as a potential representative from higher education. He was
eventually selected. The New Mexico State Educativy Agency team
member was selected from the office which has responsibility for
inservice training of certified staff in New Mexico Local Educaticn:
Agencies. ‘ '

) In the Austin Independent School District, Project WISE staff

met with the superintendent and provided him with ‘nformation about
WISE. He expressed enthusiasm for the project and said he wanted
to discuss it with his staff. Later the superintendent informed
Project WISE staff of his decision that the district would '
participate. ’ '

The Oklahoma State Education Agency team member, was selected
from the Teacher Education and Staff Developmest Section. The
superintendent of the Putnam City schools idenijfied his LEA's
director of SD as a Project WISE Liaison. The superintendent aiso
jdentified a potential collaborating business,.a local
representative of a microcomputer hardware and software
manufacturer/distridbutor. The Oklahoma HEA representative, 2
University of Southwestern Oklahoma professor of Industrial Arts,
was selected from among several who were suggested by the Oklahoma
SEA.

N

7. Issues/Problems and Resolutfons/Solutions

Project WISE experiences with its three sites indicate that
some collaborative efforts take more time and effort than others.
0f the several factors which might influence the amount of time and
effort required, the most important two factors in Project WISE
appear to be: (1) how much experience in, and/or machinery for, a
district already has that may be used for school ~business
collaboration; and (2), the decision-making style of the school
district.

It was relatively easy to get training activities underway in
Albuguerque, Here the schools and Chamber of Commerce shared the
Career Guidance Institute, a project to better prepare youth for
cchool to work transition. It was a simple process to form a
Liaison Team and to expand the training of viacational education
teazhers to include others such as those in math and science, who
world volunteer for summer training. It was easy to add more
businesses which could help provide teachers with more skills and
knowledge that they could use in their classrooms.

13



Although the .Adopt-a-School program in Oklahoma City had
declined, there were “fontact" prople in the schools and the C of C
who knew where to start to revitalize the program. With the
selection of energetic and capable LT members, the program soon had
25 businesses (with favorable prospects of mrre being added) and
every school in the district had at least one adoptor.

Except on an informal, one-tr-uie, school-to-business basis,
the Austin Independent School Distirict has had limited
school -business collaboration. . Nevertheless, when Project WISE
staff met with the superintendent to discuss his district's
involvement, his response was positive, saying only that he wanted
to dizcuss the matter with his staff before making a final
 décision. While awaiting the.outcome of this discussion, Project
staff took thé necessary steps for the Texas Educatton Agency to
select their Director of Staff Development as Liaison Team member.
It was agreed that his selection was appropriate, regardless of
which school district was selected. Preliminary general .
discussions about the Project were also held with potential
businesses and HEA representatives. 3

. The AISD selection of its.LT representative come with the
‘district's announcement that it would participate in the Project.
Projact WISE staff then met with the AISD representative, a man who
had been the district's Desegregation Spetialist and, as such, had
- experience with staff development and meeting with the public.
Before selecting a school or schéols in the district, he preferred
to discuss the Project with the district's principals, and to
determine if they wanted to assess their schools’ inservice needs
before initiating training. Some principals asked for an
assessment of needs. The AISD and Project WISE LT members then
developed an instrument to assess training needs in the district's
schools. '

The school district decided that Project WISE efforts would be
most beneficial in the develop.:ent of a training program for a
magnet junior high school, planned as part of the AISD
desegregation plan, The school is to emphasize technotogy and
business as its magnet concepts. With its burgeoning high
technology industry, Austin seems an appropriate.site for such a
magnét school. But because there is uncertainty about when the
school will open, and because the principal and staff for the
magnet school have nof. been selected, Project WISE staff members
recommended to AISD that a collaborative technology and business
project be piloted in an existing junior high as soun as possible.
‘Planning for this activity is underway.

Implementation of Project WISE in AISD has not been rapid, It
has been, however, consistent with the Project's own principles as
based on its predecessor project’s {(Ways to Improve Education in
Desegregated Schools) guidelines for inservice education and

14
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* desegregation (King, 1982). In ordar to be most effective, school
staff development must be based on the school's self-identified
needs and include principals and staff as “part owners” in the
project. Meanwhile. HER and C of C representatives have béen added
to the -Liaison Team.

One other time-related problem has to do with finding time in
~ the schedules of already-busy people to serve as LT members who can
effectively facilitate S-B C. To help solve this problem, Project
WISE has added additional school and business team membérs. Among
the members of the Project's original teams, four have been
promoted within their respective’ agencies and two others have taken
new jobs with increased responsibilities.

One LT member has been designated as chairman of Austin’s new
Adopt-a-Scheol Advisory Committee. And the Project WISE LT member
has been designated as a member of that comnittee.

hd

3. Description of Liaison Teams -
PROJECT WISE LIAISON TEAM MEMBERS

Abuquerque, New Mexico

Mr. Miltgn Baca, Principal
yalley High School
1505 Candelaria |
Albuquerque, New Mexico 87107

Mr. Baca is the most involved of the Albuquerque Public Schools
staff with school-business collaboration and is also chairman of
the board of the General College of New Mexiro.

Mr. Bill Anderson

Career Guidance Institute

. Chamber of {ommerce

P. 0. Box 25100 ,

_ Albuquerque, New Mexico 87125

. Mr. Anderson is directar of the Career Guidance Institute,
Albuquerque Chamber of Commerce, and was Secretary of Labor, State
of New Mexico, for Governor Jerry Apodoca. He is administrator and
creator of the Private Industry Council in Albuquerque, one of the
start-up sites, : '
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Ms. Rosanna Gonzalez

Career Guidance Institute
Chamber of Commerce

P. 0. Box 25100

Albuquarque, New Mexico B7125

Ms. Gonzalez is a graduate of The University of Texas at Austin
with a major in sociology. She has a MA in Rehabilitative
Counseling from the University of New Mexico and has been Deputy
. Administrator for the Private Industry Council in Albuquerque.

Ms. Laine Renfro, Supervisor
Home Economics

State Department.cf Education
Education Building

State Capitol Complex

Santa Fe, New Mexico 87501

Ms. Renfro is State Supervisor of Home Economics for the New Mexico
Department of Education. In this capacity she evaluates training
programs, and develops and provides staff development/inservice
education to school staffs and community based organizations,

Dr. John Rinaldi

Dean of General College ~
ORhate Hall 115

University of New Mexico

Albuquerque, New Mexico 87131

Dean Rinaldi has helped design continuing education/staff

. development programs for Albuquerque Public School professional
‘staff., He is also Secretary and Immediate Past President of the
Bernalillo Board of Education.

Mr. Joe Robinson

valley High School and Career Guidance Institute
1505 Candelaria .
Albuquerque, New Mexico 87107

As a staff member of Albuquerque Public Schools on assignment to
Career Guidance -Institute as a facilitator, Mr. Robinson is more
than a liaison to either, he binds them together. He has a MA in
clinical psychology. .



Oklahoma City, Oklahoma

Ms. Alice Anderson

Director of Personnel Services Division
Oklahoma City School District

900 North_Xlein

Oklahoma City, Oklahoma 73106

Mi. Anderson is Director of the Personnel Services Division in the
Oklahoma City Public Schoolg. Her division includes staff
‘development/inservice education, the Human Reiations Program, and
the Volunteer Services Office. , 3
Mr. Mike Barlow , <

staff Development Director

Oklahoma City School District

900 North Klein

Oklahoma City, Oklahbma 73102

Mr. Barlow works closely with the Oklahoma City Chamber of Commerce
to cpordinate the Oklahoma City Adopt-a-School Program, matching -
needs and resources. Mis Staff Development Department includes the
School Volunteer Program and the Human Relations Program of the
District. . ) * :

Ms, Vicki Ficklin, Coordinator
School Volunteer Services
Oklahoma City School District.,
900 North Klein

Oklahoma City, Oklahoma 73102

Ms. Ficklin has a masters degree in social work with specialties in
community organizatioﬁpand social planning. She has recantly
become Coordinator of School Volunteer Services in the Department
of Staff Deve]opmengﬁ ' ‘

Ms. Linda Roberts . .
Oklahoma City Chamber of Commerce
One Santa Fe Plaza -
Oklahoma City, Oklahoma 73102

Along with other responsibilities, including implementation of the
Joint Training Partnership Act, in the Oklahoma City Chamber of

, Commerce, Ms. Roberts is the thamber's representative in the
Oklahoma City Adopt-a-Schonl Program. She works with thé school
district in recruiting businesses and other community based
organizations to help meet school needs.

é
!
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Dr. Roger Stacy R

State Supervisor, Industrial Arts Division
‘ State Department of Vocational Education

» Stiliwatér, Oklahoma 74074 .

Dr. Stacy served, until recently, as a professor in the Industrial
Arts. Department at Southwest Oklahoma State University. He has .
been State Supervisor for Industrial Arts since June 1983. In both *©
capacities he has worked with higher educdtion agencies, public . .
schools, and industry. ‘

_ Susan Wheeler - _ : ¢
Administrator for Computer Instruction
Teacher Education Section/ :
staff Development Section
State Departmenft of Education .
Okiahoma City, Oklahoma 73104 - :
o When Susan Wheeler began with Project MISE, she was Staff
Development Coordinator in the Teacher Education/Staff Developnent
Section in the Ok'ahoma Department of" Education. Since then she
has been promotea toAdministrator for Computer Instruction in the
same section, * . : ,

Austin S

Mr. Dan R. Bullock : |
Director of the Governor's 0Office of Community Leadership

105 Sam Houston Building
" Austin, Texas 78711 .-

Mr. Bullock was Head of the Speakers Bureau for Forming the Future,
a successful +:hicle for promoting cooperation, understanding, and
contributions from the tdtal community for the Austin Indepandent
School District. He has also-been Vice President for Public
Affairs of the Interfirst Bank. He has been an early advocate for
school -business collaboration and in’ addition to his
responsibilities “in the governor's office, is chairman of Austin's
recently formed Adopt-a-School Advisory Committee.

* Dr. Daie Carmichae)
Director of Inservice Fduca®on
Texas Education Agency
201 East 11th Street o
Austin, Texas 78711 -

As Director of Inservice Education at the Texas Education Adency,

pr. Carmichael provides leadership in Inservice Education to Texas
school districts and education service centers, and administers A
State Board of Education policies regarding staff development, He
has also served as Director of the Community, Schools Project and

has received the Rliral Education Research Award.
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f
Dr. Reuben R. McDaniel, Jr. S
Professor, Graduate School of Mandgement
The University 'of Texas at Austin :
Austin, Texas 78712 :
. / ) »

- Dr. McDaniel was emplo&ed by two major private corporafions and has
participated in collaborative gfforts involving the private sector.
and education. ~ : )

Me. Dan Robertson o

Assistant Director of Planning and Interface

Austin Independeat School District .
6100 Guadalupe . ' .

Austin, Texas 78752 ‘

Formerly the Desegregation Specialist in the Austin public schdols,
Mf. Robertson has participated in the development and
implementation..of desegregation plans, staff develcpment/inservice .
training programs, and multicultural educat fon, - !

Ms. Crispin Ruiz |
Community Affairs Director
Austin Chamber of Commerce
P. 0. Box 1967 ,

_ Austin, Texas 78767

Ms. Ruiz 1s in charge of the Chamber's responsibilities in the
Austin AdOpt-a-Schofl Program and is a member of its Advisory .
. Committee. \ : ’

Ms. Marilla Wood ' '

Vice President, Community Affairs Office
Texas Commerce Bank

P, 0. Box 550

Austin, Texas 78789

-~

L J

-~

Ms. Wood was a teacher in the Austin Independent School District
until the first of her two chiidren was born. Both children are
now in Austin public schools. She was a newspaper colamnist for
the Austin American-Stztesman before becoming Director of Governer
Wil17am P. Clements' Office for Volunteer Service.

k]
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Southwest Educational Dgvelopment Laboratory

Dr. -Al King, Senior Researcher .

" Ways to Improve Schools and Education (WISE) Pryject

Southwest Educational Development Laboratory

. 211 East 7th Street

Austin, Texas 78701 y ™~

Prior to Project WISE, Dr. King was Senior Researcher in the Ways
tq lmprove Education in Desegregated Schools Project which focused

primarily on using SD/IE as a major means of ir lementing
multicultural education and smooth, effective desegregation.
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I11. OUTCOMES
A. FINDINGS IN LITERATURE

Businesses and schools have cooperated in the past and continue
to do so. Much of this cooperation has come about because of
school desegregation. A good desegregation program includes
community involvement and support (King, 1982). In Dallas,
Jefferson County (Louisyille, Kentucky), St. Louis, and cther
cities, businesses provided leadership training and/or sponsored
desegregation-related projects. 1In Boston, a federal
court-mandated desegregation plan ordered certain schools paired
with businesses and higher education agencies in the community.

The desirability and benefits of school and corporate collaboration
are being recognized more and more. The message ¢~ two sessions of
the 1982 annual meeting of the American Associatiun of School
Administrators was a call for more and closer collaboration of
schools and busirzsses (Education Daily, March 5, 1932).

It appears that most corporate involvement in school
improvement activities focuses on direct preparation of high schoul
and college students for work, particularly for marketable
technological and other jou skills. For this reason corporations
contribute heavily to business and trade schools as well as to
vocational and career education programs in public and private high
schools and community colleges (Council for Advancement and Support
of Education, 1978; Fraser, 1981). Business and industry also )
provide support and irput for. "transition” programs to facilitate
youths® change from school to work. High school courses built on
free enterprise and similar concepts are also designed to prepare
students for the world of work, but deal more with values,
attitudes, and knowledge of economic principles and business
organization than with manual or technical skills (Elsman, 1981).

Most of. the corporation-supported staff davelopment for school
staff members is also directly connected to vocation and career
education. Most trainees are secondary or community college
vocational education tkachers (e.g., Koble, et al., 1975; "
Dieffenderser, et al., 1977). Relatively little of the
school -business collaboration has involved inservice education.

The 1iterature of school-business collaboration for staff
development does, however, have broader implications. For example,
it was reported that a staff development program for vocational
education teachers did improve the quality of vocational
instruction in their ciadsses (MCEIroy an omas, 1981). Several
of the reporits o1 these programs provide insight into teaching
improvement stracegies (e.g., Burt, 1971; Clark, 1978).

Further, even more of the studies provide guidelﬁnes and models
for collaboration of schools and corporations, and some include
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labor unions (Rath and Hagens, May-June, 1978; National ‘Urban

Coalition, 1980; Elsman, 1981; and Fraser, 1981). Of these, the

National Institute of Education (NIE) supported four case studies

of programs which upgraded vocational and educational opportunities
- for secondary school students (National Urban Coalition, 1980).

NIE alsc supported one of the most successful school
improvement programs not directly for vocational or career
‘ education (Bassin, 1982). "The initial strategy began in 1969, when
. a voluntary partnership was established between the New, York City
(NYC) High School Division and the Economic Development Council
‘Inc. The Council was a non-profit organization formed to bring the

B resources of the business community to assist the public sector.
‘The program was based on system improvement through organizational
development and management by objective techniques (MBO). The
program proved effective and popular enough to spread from the
original two schools in 1969 to thirty in 1976, almost a third of
the total N.Y.C. high schools. .

, Although the N.Y.C. program did not include staff development
beycnd MBO training for top level administrators, its successes and
limitations may provide some guidelines for other school
improvement efforts. Its strengths include, among several others:

1. Thawing a frigid system, creating not on1§ a. readiness but
almost an expectation of change and improvement;

2. New programs can be quichly developed and implemented;

3. Collaboration of groups which have been historically viewed
by systems professionals as adversaries.

: Although reports do not claim that this intervention cirategy was \\
totally responsible for increased student achievemen: and decreased
dropouts, suspensions, and expulsions, it seems likely that it made
a significant contribution. : - )

Those who examined the N.Y.C. program identified these

vimitations: it was voluntary and 4t-caused stress (Bassin, 1982,

pp. 7-8, 22). However, neither are serjous or even necessarily

limitations. Volunteerism may well be a source of strength. The

1iterature indicates that while school people may not always

jdentify the same priority of needs as consultants, people and

Jnstitutions must want to change before effective change occurs.

Further, meeting smaller needs can produce confidence necessary to

challenge larger ones. Consultants involved in the intervention

reported that they recognized stress-producing mistakes. A major
error was in not taking the necessary time and effort to involve
school principals as "part owners" in the interventions. The study

is valuable for the guidelines it developed (Bassin, 1982, pp.

22-26), even though it would need further adaptatior. for other

22

Q ’ 29




school systems.

An example of the suspicion that a school board and
administration can have about corporation-backed school improvement
is shown in a report on "The Yazoo City/Mississippi Chemical
Corporation Experience” (Deaton, March 1982). The corporation was
concerned that the school system’s reputation for poor quality
caused two employment problems: (1) graduates from th2 schools
were not qualified for many of the jobs which were open, and (2)
many prospective employees refused to move their families into a
district with such a reputation. The company's overtures of
financial assistance in upgrading the school were spurned unti)
assurance was given that the-school board and administration would
have ‘control over all educational aspects of the improvement
efforts. Until then, the school district officials axpressed
considerable doubt about the possibility of any pbsitive outcomes
for school or company collaboration. S

Much of the recent literature proposes anticipated outcomes as
a rationale for school-business collaboration, This is true of the
several {independent task force znd/or commission studies with
action agenda for national educational reforms, as well as public
and private sector agencies proposing state and/or tocal
initiatives. One way of examining these outcomes is with a
typology of levels of anticipated results for different
beneficiaries, 1.e.:

- Global, nationai. and/or the larger society
. »
- The local community

- A particular business and/or  school or set of businesses
and/or schools

These scopes of benefits are generally relative to the scopes of
audience for whom the reports, manuals, and/or guidelines are
intended. For example, A Nation at Risk..., a report by the
Natjonal Commission on Excellence in Education (1983) has a
nationwide set of concerns and anticipated outcomes. Action for
Excellence (June 1983), a report by the Education Commission of the

Ttates Jask Force on Education for Economic Growth, also has a

rationale which is national in scope:

There are fow national efforts that can legitimately
pe called crucial to our 'national survival, Improving
education in America (improving it sufficiently and
improving 1t now) is such an effort. Our purpose is
to reachi as many citizens as possible and to persuade
them to act. The facts on education and achievement
in America have recently been gathered and presented
hy many different groups. What is needed now is to
act on those facts. N :
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Its agendum specifically calls for new relationships between
schools and other groups, but the Task Force's emphasis is clearly
upon education and business. The foreword to Action for Excellence
summarizes this emphasis:

This report calls for new »!iiances among educators,
. school systems and many other groups in America to

 create a new ethic of excellence in public education.
We believe especially that businesses, in their role as
employers, should be much more deeply involved in the
process of setting goals for education in America and
in helping our schools to reach those goals, And we -
believe that legislators, labor leaders, parents, and
institutions of higher learning, among others, should:
be far more involved with the public schools than they
are at present.

The 1iterature of local S-B C programs, such as The 00mﬁun1t1

Investing in Tomorrow..., about the District of Columbia
Kaopfga-giﬁool Program (Prometheans, Inc., n.d.), stresses the
development of local resources for the benefit of the entire
community. And a study of school-business partnerships in 55
tommunifges across the nation stressed "enlightened self interest”
of local business leaders and educators. Here the corporate
Yeaders are “convinced of the need to maximize return on dollars
invested in public education,” and educators, "hard hit by
reductions in federal support, -and demographic changes in the
taxpaying and student” populations "need help to better manage
shrinking resources and to organize new coalitions for public
education” (Schilit & Lacey, 1982, p. 1).

On the other hand, nationwide associations and industries have
also provided manuals for local compan officials and school
administrators. For example, the National School Public Reiations
Kssociation has produced a locally oriented Basic School PR Guide:
Involving ALL Your Publics (Ascough, 1980) and a Principal’s
Turvival Packet, VoTume 2 (NSPRA, 1983). The American Council of
T3Te Insurance has addresse¢ its Company-School Collaboration: A
Manual for Deve1oging Successful Projects (19 o "the company
official responsible for planning, implementing, and coordinating
company-school collaborative programs.” Based on its experience in
the St. Louis Public Schools, the American Council of Life
insurance Manual assures the company official that: "Company-school

cooperation will benefit your company, your comnunity, and your
school” {p. ii). :

The American Council of Life' Insurance Manual is so forthright
in its presentation of benefits as "nractical reasons for
encouraging company-school collaboration,” that they may be
interpreted as incentives. Because the ACLI lists generally
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encompass the outcomes included in othér literature, they are
pregented here (The American Council of Life Insurance, 1983, pp.’
1-2): -

To the Company and Its Employees

- Corporate taxes are used more effectively to support
better scheols.

- Business products, services, and policies are better
understood. '

. - Job training needs decline.
- The image of tﬁe coﬁbany and business is enhanced.

. _ Educators and students make more informed public policy
‘ decisions affecting business.

- Equal employmentnopportunities increase.

- Employee morale improves as they and their company become
involved.

- Current employées' volunteer efforts become better
organized and more visible.

To the Community
- Community stabilitj is strengthened. .

Support for the school system increases.

Schools are better able to respond to business and
community needs.

Local taxes are efficiently used.

Community stability is enhanced.

1

Cooperation among community leaders is developed.

To the Schools =nd Their Students

. Educators become aware of the business point of view on
many issues.

- Teacher morale improves.
- Business and management techniques make school operations

more efficient.
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Students and teachers are better informed consumers,

Students and teachers are chalienged by new ideas.

Students will understand how basic skills are used in
business. :

Students legrn about careers in business.

Job opportunities for graduates may develop.

It is perhaps typical that education/private sector
collaboration in small and/or rural schools receives less attention
than those of larger urban schools. This is unfortunate in that
the small schools’ staff development needs are considerable and may
be more acute than those of large districts (Beck & Smith, 1982).
However, the rationale for small and/or rural school-business
cooperation has not been completely neglected. Grimshaw (1982)
pointed out the mutually beneficial outcomes of school -business-
community cooperation for “ensuring educational excellence* (p. 1)
in rural areas of Michigan. Also.with regard to Michigan, Elsman
(1981) said that since rural school areas tend to have the greatest
financial needs, the benefits_ from collaboration can also be
great. Elsman added that: "Making the most of l1imited resources
js what collaborative® efforts "are all about" (p. 62).

B. FINDINGS OF PROJECT WISE SITES

Outcome data are generally positive. The Albuquerque site,
which had the earliest start of the three project sites, has more
data with regard to S-B C. The Albuquerque data were gathered from
interviews {mostly by telephone) of school staff and private sector
representatives who have been involved in staff development
activities in the CGI. A1l teachers at Valiey High School have
participated in some professional staff development activities, and
many have engaged in a wide variety of such activities., Public
sector and school representatives agree that: (1) contact and
cooperation between the two groups have -increased dramatically, (2)
the level of activity achieved to date is proceeding well, and (3)
the program will benefit students of the teachers who are involved
(American Institute for Research, 1982). .

In addition to Valley High School, the school-business
collaboration project in Albuquerque has already been expanded to
two junior high schools and three more high schools. There are
also plans to involve more central office administrators in the
project's staff development activities. Project WISE Liaison Team
members for the Albuquerque site also report positive results from
the inclusion of an SEA reggesentative to its team. The SEA
representative has assisted in providing more school-business
collaboration information to the New Mexico State Department of
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Education and to other school districts in the state. Many other
school districts also have requested additional information about
school and private sector collaboration,

Efforts by Project WISE Liaison Team members in Oklahoma City
have rejuvenated the city's Adopt-a-School Program. Because of the
Program's increased emphasis on staff training, school management
of Adopt~-a-School has been shifted to the offic. of Staff
Development within the Personnel pivision. For more effective
coordination of volunteer training and staff development, the
school Volunteer Services Coordinator has also been moved into the
Office of Staff Development.

- .

The initial Oklahoma City School represertative is the Director
of Personnel. After Adopt-a-School and Volunteer Service programs
were added to the Office of Staff Development within her division,
she and the Project WISE representative, in conjunction with other
members of the Oklahoma City Liaison Team, agreed that it would
strengthen the project if the Director of Staff Development and
Coordinator of Volunteer Services were added to the team. The
Oklahoma City Liaison Team was thus expanded to seven members. The
original five Liaison Jeam members subsequently agreed that this
had strengthened the Project. '

The Oklahoma City Pdopt-a-Schaol Program’s new emphasis on
training is also reflected in the Chamber of Commerce's: choice of
their Project WISE Liaison Team representative. She is also the
Chamber's Director of Manpower Training. Most of the direct
contacts between Adopt-a-School and Tocal businesses have been made
by two Project WISE LT members, the school's Director of Staff
Development and the Chamber of Commerce's Director of Training, It
was partly through their efforts that a business-sponsored
incentive-to-read project, being piloted in one elementary school,
has been expanded to every school in the district. ‘Each school in
the district also has at least one additional new business
adoptor. Plans are being made for volunteer training to take place
in all of the secondary schools and in as many elementary schools
as possible. : .

The Oklahoma school and business represontatives agree that the
Project WISE Liaison Team provided the initiative to revitalize the
Adopt -a-School Program. Also, the LT members agree that Project
WISE plays an important role, especially by facilitating the
interaction between the Project's three sites and by sharing
information that it gathers from other sites and sources acrogs the.
country.

prior to Project WISE, the only school -business collaboration,

of significant scale in Austin, Texas had been the "Forming the
Future” projact. This project was directed by an Austin
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Independent School Distpfctl (AISD) central administrator and
chaired by a prominent/Austfn businessman. The major goal of
“Forming the Future" was to obtain public support for the public
schools in a $21C mi} chool bond election. A community
education campaign wa$ central to achieving this goal. - School
needs were assessed by a number of specialized task forces made. up
of many community membdrs. These needs were presented as Formin
the Future: A Renort by the Community to the Board of Trustees on
the Austin Public ScEcc%s [Forming the Future, October 1982), as

well as Dy a speakers' bureau and an array of local media.

This successful Forming the Future campaign helped establish a
climate conducive to additional school-private sgctor cooperation
to help improve AISD schools. Soon after the campaign, the |
director of "Austin in Action,” a Chamber of Commerce program to
" bring more of the city's businesses into its network of volunteer
organizations, approached the President of the AISD Board of
Trustees about the possibility of establishing an Adopt-a-School
(A-a-5) program. Concurrently, Project WISE staff met with the
AISD Superintendent to discuss the possibility of establishing a
Project site in Austin, The School Board members and central
administration both responded positively.

Subsequently, a measure of coordination of Adopt-a-School and
Project WISE was arranged, The Director of “Austin in Action” and
the Chamber of Commerce Director of the Austin Adopt-a-School
program are both Project WISE Austin Liaison Team members, The
Senior Researcher of Project WISE .is serving on the Austin
Adopt-a-School Advisory Committee, which also includes the Chamber
of Commerce Director of Adopt-a-SchocY and is chaired by the
Director of "Austin in Action.”

After the Austin LT was formed, it pursued several AISD
suggestions for S-B C. Subsequently, it was decided that Project
WISE could best benefit AISD by assisting with a collaborative
project to facilitate the establishment of a magnet junior high.
school as part of the District's desegregation consent decree. The
WISE LT is planning a collaborative SD/IE effort for a junior high
school, already operational, as a pilot project. -

The Austin Liaison Team has subsequently added two members. A
major reason for this 2xrinsion was the appointment of the
business/C of C team member to the Governor's Office for
Development of Community Leadership. The two added are (1) the C
of C Director of Adopt-a-School and {2) a local bank's Vice
President for Community Affairs. "

As seems to be generally true of representatives in :
education-private sector efforts, every project Liaison Team member
has been extremely busy with many other responsibilities in
additicn to S-B C activities. This is npt to say that the LT
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members neglected, or were not supportive of, Project activities.
It is to say that coordinating Project activities and sharing
information through conference calls involving an entire LTs
membership, much less involving all members of the three teams, has
proven difficult. The members’ diverse schedules frequently had

* them in meetings, out of their office, and/or out of town. Thus,
efforts to facilitate, monitor, and share information took the
-course of and {s 1imited to letters or individual telephone calls.

The need for' direct, personal contact seems to be greatest ‘in
securing collaborators in the business community. There seems to
be considerable difficulty with regard to a long distance telephone
solicitation involving a business in a new venture such as volun-
teering its staff time, knowledge, and skills in education-private -
sector, collaboration. School districts and state and higher '
education agencies appear to be more receptive to -such ventures.
This receptivity is probably a result of a combination of factors.
These factors include (1) a knowledge of, if not a prior pro- )
fessional relationship with, the Southwest Educational Development
Laboratory, (2) awareness of the need for such coliaborative
efforts, and (3) experience in at least two-party co’laboration
among the three agencies.

This relative need for direct person-to-person contact by
business seems to have been apparent in early attempts to recruit
business participants in Oklahoma, For example, in Putnam City, a
great deal of time was spent in trying to establish a collaborative
long distance relationship with first an Oklahoma corputer software
and hardware firm, and then through this firm to its home office in
the northeastern United States. A Project WISE business
relationship was finally established with the involvement of the
Director of Training in the Oklahoma City Chamber of Commerce.
Where direct personal contact is possible -at .a site where 5-B C 1is
being introduced, as in Austin, more time is apt to be spent on the
initial decision-making and then in deciding upon which of the many
possible projects to pursue. The difficulty in obtaining project
approval for training frbm a specific business may indicate a
relative advantage in a school district's working with several
businesses at once. One way of accomplishing this is for the
district to collaborate with its local Chamber of Commerce to
survey available business resources and match appropriate training
to needs of schools. _

L
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IV. PROJECT WISE WORKiNG CONFERENCE
A. PROCEDURES ' |

1. PIanniﬁg ' ‘&

. Planning for the Working Conference began with the
establishment of a conference goal consistent with the purpose of
gh?iProject. The Project WISE Working Conference goal was as

0llows: . ' . _

Tu obtain conferees' recommendations for the develop-
ment of models, guidelines, and strategies for
education-private sector collaboration to improve
staff devziopment/inservice”educatfon (SD/IE) to meet
school needs.

In order to achieve this goal, objectives were set. The five
objectives for the conference were as follows:

1) To present information about recent and.current education-
private sector/school-business collaboration (S-B C) from
local, state, and national perspectives.

2) To determine how S-B C can include staff development/
inservice eduction to meet school needs most offectively.

3) To identify issues and/or prbblems which might obstruct
effective education-private sector collaboratiun,

4) To propose solutions for the issues and/or problems.

5) To produce a set of recommeﬁdations for development of
models, guidelines, and strategies for education-private
sector collaboration to improve school SD/IE.

Further planning, preparation, implementation, evaluation, and
products of the conference were based upon these objectives and

* goal,.

The initial plan, including a draft agendum, was drawn up by
Project staff. Margaret Keys, a consultant in conference plarning,
was retained for one hour to recommend improvoments in the plan and
agendum. Ms. Keys, who is also a certified teacher, was helpful in
improving the conference program, Her recommendation for a person
to make an opening presentation was, coincidentally, Dr. Reuben
McDaniel, a member of the Project’s Austin Liaison Team.

Dr. McDaniel, a professor in the University of Texas Graduate
School of Business, agreed to make the presentation. Because of
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nis experience and expertise in education-prjvate sector . ,

cooperation, Dr. McDaniel was also helpfel in his suggestiqps to pe

improve the conference agendum. <0t -
Dr. McDantel also -suggested that there be a pre-conference

meeting .of Project staff and the conference's first-day

presenters. Besides McDaniel and the conference facilitator, the

presenters for the first day were to be the sghool LT ‘

. representatives who would describe their local S-B C projects.

?. Prepar§t1on

The staff's major aétiv{ties in preparation for the conference
-included: o .

o

»

a. Completion of a dnaff_set of models and guidelines to send
to conferees prior to the conference (Appendix A).

2
b. Selection and development of the conference theme: "The
_ Future is in Today's Classroom.” - .
c. Written and elephone communication with LT members to
obtain feedback about the draft agendum and to provide them
with information about the conference, lodging, etc., as
well as about each Gther (Other than Project WISE staff,
only one LT member had met members .of other teams.) (As an
example, the letter of September 7, 1983, ta conferees, is
Appendix B.) . :

»
2

d. Arrangement of a conference dinner and informal discussions
at the home of a Project WISE staff member,

e. Development and/or adaptation of structured experiences to
help establish an appropriate climate during the conference
and to emphasize points about S-B C. These activities
included: o

1) Groups '
1) "Loose Change”
3) “The Artifact” .
. (Descriptions of these are Appendices 1-1,2,3.)

‘£, Development of individual packets of informational materials
relative to and/ortto be discussed in the conference. These
included: : .
. 1) Participant 1ist '
2), Agendum ' -
_ 3) 2 posters with regard to the conference theme
.- : ] 4) Travel voucher .
5) Travel claim form and return envelope
Guide to restaurants "L
List of division advisors

”
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9) National S-B C orgafizatigns
10) Selected references for S-8 C
11) "Draft Model and Guidelines"-

g. Completion of the-final>égendum'(Appéhdix~D).

- h, Meeting gith the conference's first day presenters.

The meeting of the first day presenters was -held during the 1
evening before the conference began. In the meeting were a schdo]
representative from each iiaison Team, Reuben McDaniel, and the -
Project WISE staff member who woild be facilitator of the
conference, This meéting provided an opportunity to di¥guss how
the presentations would be interrelated. But more importantly, it
established a collegial rapport among the presenters, a nucleus who
would help spread this feeling of ttust and coogsﬁntion among all
conferees as they worked together for the next days and beyond.

»

B. EVALUATION

. 1. Process - 3

There were six sets of data analyzed in formative and summative
evaluatinns of the WISE Working Conference and other aspects of the
Project. These sets of data are: (a) pre-conference telephone and
written surveys, (b) oral statemen’.s by conferees, (c).written
statements by individual conferees, (d) qualitative statements
written by role groups at the conclusion of the conference, (e)
ora)l statements by conferees in a post-conference telephone survey,
and (f) two unsolicited post-conferencé letters from conferees.

a. Pre-Conference Telephone and Written Surveys

. 3>
During the two months prior. to the WISE Working Conference,
formative evaluation cf the planning and preparation processes was
accomplished by telephone and mail. At least four complete rounds
of “telephone calls were placed by Project WISE staff to Liaison

Team members during August and September 1983. Most of these calls

were to obtain (1) suggestions in planning the conference and/or
(2) feedback with regard to conference plans and preparation. On
September 7, 1983, a letter and draft agendum wére sent to LT
members. The letter iMtluded details about the conference plans to
that point and solicited suggestions for improving the agendum.
Following is a portion of that letter.

A draft agendum is enclosed. Your suggestions for
improving the agendum, j.e., for maximizing the .
productjvity of our meeting, are sincerely solicited. A
returs envelope is enclosed for your recommendations. To
be of assistance, your suggestions will need to reach me
Tl by September 2. A revised agendum and additional
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information will be mailed to ,you' prior to the conference. .

Feedback from the 10 responses by mail and by several telephone
calls and {in Austin) personal visits, contained suggestions from
only one LT member. These were from Reuben McDaniel, who hid
several helpful suggestions to improve the conference program,
~ Dther LT members indicated that they were satisfiell with the draft
- agendum, -

n b. .0ral statements from tonferees (N=13) near the end of the
. . ‘conference in respon_se" to the éesﬂon:.

‘. “From the beginning of Project MISE to this point in our
: conference, what have we achieved?” ~ ,

A

Responses: ' < v

&

'*‘.mllr have some f;nusfic jdeds.”
[Two or.three tonferees voice agreement.]

"7 learned how important some of the things we are talking
about are. They really are on the cutting edge of some-
major components of change in our school districts. These.
are things that are going to have to take place if we're
going to exist as a public school type of setting over the
next few years." . .
[Thece appeared to be consensus, or at least a larg
majority of agreement, on this observation] C°

=Coming up here 1 had questioned in my mind, over and over,
what s it we’ll get out of this affair? 1. got an answer
to that now. One of the things that I've gotten out of it
is, 1t has made me ook at our involvesent in [our program]
in a different way.... 1 think we learned from each othér

> a whole lot.. I've learned a whole lot as far as what kind
of things to take back....” " :
[Several confereees ‘voice .agreement]

*Just meeting other people from different states and
looking at this as a total regional effort, rather than:
‘you do it here, we do it there, and we [compare to] see
who's better and fight for resources and so on.' Me'll
never get anywhere that way. WNow we can Jook at this...as
a regional effort, and we can help each other along.”’
[*Yes!i"; "Right!”] ’ '

*It's really done that [as in statesent above] for me.

It’s created a lot more.contacts, a whole group of people
doing something that is very similar, whereas before, I
really saw us as just different sites. WNow there's more of
a context that we're all doing somethiny, but there's so
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many more resources that we know of now.”

*This has built a context within which people are really
doing and achieving. That's real important to be able to
say to people, when you're trying to get them to buy into
wvhatever [part of school-business collaboration], 'This is
something that is being done [in another city], that is
happening there now.'"

[Several conferees voice agreement]

*1 think that one of the really importast aspects of what
we're learning, is that when there are no state or federal
funds, it's all local effort and incentive. And that way
it all goes back to the buying-in process. If you do it
with local funds, 1a2cal people buy it, local people own it,
local people share it. And it makes a lot of difference.”

*One of the things we picked up from this is learning which
businesses are doing what in other places...Radio Shack...,
Dairy Queen..., IBM, so now we go back and say to these
busines§es: 'Hey, they‘re doing in y SO

OKanen'
[Several conferees voice agreement.] -

*Ne need to know about [that or those businesses].”
"Me have abtained quite a bit from each other, and the
exchange has been valuable. And we know each other’s

telephone numdber, so we can aid each of us in our own
district in our own state.”

c. Written statements from conferees §N=13, two cooperated in
., writing one set) near end o e conference. e Tac ator

wrote the questions on newsprint:

A=Y

. "Nhat should we do now? And/or Where do we go from here?

Conferees took about 10 minutes to respond in writing. The
facilitator then collected the statements and read them aloud to
conferees, and they discussed each. This feedback was solicited in
order to get recommendations for future direction for the Project.
These recommendations are discussed later in Section V., However,
three of the syggestions provide evaluative data and are included
here. f

I also heartily suggest utilizing Reuben as a
speaker-resource as he has with us. He 1is truly a .
valuable asset. :

1 1iked the relaxers [Structured Experiences,
Appendix C-1,2,3] - they were well-timed and useful
for us in working within our own group.
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Program should be implemented on a large scale
within each state to include a much greater
percentage of the schools.

d. alitative statements written by role groups at the conclusion
of the conierence. }

The conferees (N=13) were grouped according to job roles as
follows: a

- School repreéentatives (N=5)
- Business/Chamber of Commerce representatives (N=4)
- Higher and state education agency representativés (N=4)

Each conferee was given a Qualitative Evaluation sheet with the
following instructions:

Each group select someone to record your statesents. Your
group will develop as many as 10 statements about aspects
of the conference that your group believes were
good/useful about the conference and as many as 10
statements they believe should have not been done or
should have been done differently. -Tally how dany in your
group agree with each statesent. In the top right corner
of this sheet, put in the total mmber of people in your
group. Hand this sheet in with your written stateaments.

These evaluation statements were collected and analyzed by the
Project staff member who facilitated the conference. The results
of this qualitative evaluation are indicated below. Each statement
has been coded, grouped, and sub-grouped under (1) Positive
Evaluation and (2) Negative Evaluation according to the content of
the statements. The number of conferees who agreed with each group
and sub-group of statements is included in parentheses. Although
there were 13 conferees, members of each group could make and/or
agree or disagree with multiple statements. Thus responses can be
more than 13 for a given item,

positive Aspects (112)

1) The conference provided useful information (30).
- Usable content (12)
- Good information (13)
- Enhancement of states' programs (5)

2) The conference provided a basis for worthwhile irteraction/
networking among conferees (14).
- Conference interaction (5)
- Mechanism for continuing exchange {4)
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3)

4)

5)

6)

7)

8)
9)
10)
11)

1)
2)
3)

- Network established (5)

The conference was effectively organized (13).
- Organization (5)

- Structure (3)

- Agendum (5)

The conference process provided a positive climate
conducive to int>racting and formu!ating ideas (26).
- Structured Experiences (Appendix €-1,2,3)

Social aspects (Tuesday dinner, etc. ) (8)

General process (4) ¥

Very good conference (1)

Setting of the climate (8)

Conference evaluation methods are worthwhile (9).

- Group discussions of written and oral evaluations were
helpful (4)

- Group effort for qua]itative evaluation was productive

(4)
The conference produced worthwhile results (7).
- Productive (3)
- Really a working conference (4)
Good conference facilities (9).
- Physical setting (4)
- Accommodations (5)
good clerical support for conference (9).
Good facilitator of conference (9).
Good participants at conference {9).
Conference provided useful handouts to take home (6)

Negative Aspects (36)

Local public transportation was too restrictive (4).
The conference was too structured (6).

The confeérence did not provide enough time (10).

- Provide more time for panel and questions (4)

- Needed more time to discuss certain sections (2)

- Lunch period was too short (1 was 65 mins./2nd was 75),

(4)

Per diem expenses too small ($21 for meals) (4).
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5) Invite appropriate representatives from business and
industry {2).

6§) Conference had inappropriate structured experiences (2).

7) Conference should be at a site where no one can be called
“to their office (3).

8) "Morning start time for cénferénce [8:30 a.m.] was too
early because of night or evening explorations of
visitors® (3).

9) "Facilitator did not always communicate effectively with
participants“‘.(l). S

10) “Objectives of the conference not very clear initially (1).

e. . Oral statements by conferees in a post-confefence telephone
survey (N=127. ’

At the conclusion of the Working Conference on October 12, the
conference facilitator told conferees that in two- or three weeks
they. could expect a telephone call from a Project WISE staff member
who would be seeking post-conference evaluation data. These .
telephone calls were made during the two-week period, October 24
through November 4, 1983. Plans were to have the survey completed
durino the first week, but some LT members could not be reached
conveniently by telephone. Additional phone calls were made during

the second week.

The survey consisted of three parts. One question was asked in
. order to obtain information about possible aspects of the October
conference after conferees had had time to reflect on it and
perhaps to use some of the conference information. This is stated
below as Question #1.

Question #1: What do you think has been/is/will be the most
helpful thing you gained from the Project WISE
Morking Conference?

A second question was asked in an effort to obtain Information
about shortcomings of the conference. g ‘

Question #2: What would you like to get from a sétond
: conference that you did not get from the first?

The third part of the telephone survey was a set of questions
designed to obtain information about networking among the LT
members during the 7 to 13 days since the conference, including
whether they had plans to network. These questions are stated
below as Question 3 a-b.
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Question #3: Since the conference, have you been in contact

with:

a. other members of your Liaison Team?
If yes, do you plan additional contacts?
If no, do you plan to?

b. member of other Liaison Teams?
If yes, do you plan additional contacts?
If no, do you plan to? '

Responses to these questions are discussed below,

Responses to Question #1

The most helpful thing gained from the WISE conference has
been/isfwill be: . P

1)

2)

3)

4)

5)

%ongacts/lnteraction/Networking with members of other LTs
100 -

Examples of responses:

- ?% network 1s developing.”

- "people, contacts,..they have already reinforced some
things.” -

New ideas/ideas to improve our program {10).

ResEonses:

— "We never cease to learn:; we [our team] picked up many
good things.”

- "We are planning a statewide conference to share what we
got with others.”

- "We have already used the [strategic] model with [state]
school administrators and legislative sub-committees.

- "We are sharing new ideas with the Clark Foundation.”

- "Everyone is interacting, generating new ideas."

"We are planning and brainstorming with city groups in a

working conference environment."”

"Knowledge of what other sites are doing.”

"Interaction; getting new jdeas.”

"] realized that the field is wide open.”

. .interacting, getting new ideas to use,"”

“Reuben McDaniel was very helpful, more than just his
presentation--his model and strategies....” (1)

Written guidelines and models .
- "This helps in working with people who are not yet
aware.” (1)

General information “valuable information to us, helps us
put pieces together.” (1)
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Responses to Question #2

what 1 would like to get/have from a second conference that I did
not get from the first is:

1)

2)

3)

4)
5)
6)

7)

8)

10)
11)

More time (6)

- "3 days at least"

- “We trusted each other, were working well as a group”

- "Especially to learn about other projects..., their
secrets.”

_ "Share more of what you know [conference facilitator]
about specific projects - what doing at other Project
WISE sites and around the country" - “more on what can
learn from successes and failures.” (I) :

"Later, another such conference, when we have more to
share, but we're working on phone network now."(1)

"Mope Project WISE staff will further develop Strategic
model and implement some of the ideas that came up in the
Conference....Ne need to develop the potential of these
ideas.” (1)

"Something specifically new in a S-B C concept.”

Have other three states of SEDL region (1)

- "Let our first 3 states have role in designing and
presenting in next conference.”

"More specific action planning about what to do when we get

home.” (1)

More information about what sites, other than those of

WISE, are doing (2)

- "More detail about what others are doing.”

. "More about what other cities are doing. If we can have
conference soon, 1'4d like written information, including
what you said [at conferencel.”

"{'m sti111 thinking about the first conference.” (1)

More business people involvement, CEOs and others, maybe
CEOs in group to selves part of the time. (1)

Neutral site - where no one will be called out. (1)

Have short, set'agenda. (1)
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3a.

3b.

Responses to Questions 3adb

Since the conference, have you been in contact with other
members of your Liaison Team? .
Yes (9)
Example response:
- "Ne have been meeting to recruit more volunteers as well
as with regard to our ongoing activities.”
Do you plan additional contacts?
No (3)
Do you plan to?
Yes {3)

Since the conference, have you been in contact with any
member(s) of the other two Liaison Teams?

Yes (6) |
Do you plan additional contacts?
Yes (6)
No (6)

Do you plan to?

Yes (4)

Sample response:
"As yet, 1 have no immediate plans to do so.”

Unsolicited post-conference letters (2)

The following are quotations from the two letters received.
Dated October 17, 1983:

"1 want to thank ynﬁ for your hospitality and courtesy
extended during our October 10, 11, and 12 conference in
Austin. Your program was well organized, and enabled the

Albuquerque contingency and I many opportunities to
strengthen our knowledge base dealing with school/business
alliance programs. I am looking forward to seeing the
replication of the information that we generated during our
three-day workshop and the opportunity to continue to
exchange ideas and program development over the next few
years.

*Also, thank your wife for her hospitality concerning the
dinner on Tuesday, October 11, and of your own courtesy in
allowing me to use your spa membership facilities to work
out.”

pated October 21, 1983:

*you are to be commended on the exemplary meeting conducted
last week in Austin. It was evident that you and your
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staff are true professionals and most gracious hosts. The
verbal evaluation from the group in closing revealed
nuae:nus_cuuplilents on the many accomplishments of the
meeting.

2. Findings

It seems clear that conferees considered the Project WISE
conference to have been a success, that they gained information and
people contacts which they believe are or will be useful to them in
implementing S-B C at their own and possibly other sites.

The 'data appear to show, in Several ways, that the conference
was successful. Most conferees indicated a need for more .
conferencing, l1ike or similar to this conference, in order to
obtainkadditional information and. to broaden their emerging
network. o

The follow-up telephone survey questions, intended to solicit
feedback with regard to how the conferees were disappointed in the
conference, did accomplish its purpose. It did obtain information
about how the conference could have been more productive From their
standpoints (e.g.: “share more of what you know about specific
projects...around the country” and "more specific action planning .
about what to do when we get home®). But this question also
elicited responses which reinforce what other evaluation data show
about the conference, that more of the same or similar is
wanted--more and longer conferences, more people attending, and
moi'e information about education-private sector collaboratian to
help meet schools' inservice education/staff development needs.

According to the formative and summative evaluation data, it
appears that Project WISE has accomplished the five objectives of
the conference: .

1) It presented information about recent and current
education-private sector/school-business colTaboration (S-B
¢) from local, state, and national perspectives.

2) It determined how S-B C can include staff development/
inservice education to meet school needs most effectively.

3) It identified 1ssﬁes and/or problems which might obstruct
effective education-private sector collaboration. ‘

4) It proposed solutions for the issues and/or problems
5) : It produced a set of recommendations for development of

- models, guidelines, and strategies for education-private
~sector collaborat1qn to improve school SD/IE.
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And i1t has achieved its goal by:

Obtaining conferees’ recommendations for the
development of models, guidelines, and strategies for
educatign-private -sector collaboration to improve
staff development/inservice education (SD/IE) to meet
school needs. . ’

»

C. PRODUCTS

As Dr. Reuben McDaniel said in the Project WISE Conference, it
takes more than just “"good people working hard" to be successful in
collaborative efforts tb develop human resources. A good model,
and guidelines for applying that model, are necessary for effective
school -business collaboration. P . .

. The goal of the Project WISE Conference was to pool the
information, experience, and expertise necessary to develop models,
guidelines, and strategies for S-B C; these, in turn, were tp be
used to improve staff development/inservice education to meet
school needs. In a presentation early in the conference, Dr.
McDaniel provided a foundation on which the conference could build”
the models and guidelines. McDaniel’s presentation posited the
context and components essential to effective S-B C. After
discussing and refining the Context Model apd its components, Dr.
McDaniel and the other conferees (1) constructed versions of a
Strategic Model, (2) identified and prioritized major issues to be
resolved in implementing education-private sector collaboration,
and (3) developed guidelines for resolving these issues.

1. Models |
The following Context Model, based on Dr. McDaniel's
/ presentation the first morning of the conference, is presented here
in outline form. Following the outline is the text of his
presentation which includes an elaboration on the Model.

a. Context Model with Four Components

1) SHARED OR OVERLAPPING GOALS: Human Resource Development
An~impelling force for both/all parties
"Why should [each participant] collaborate at all?
swhat will drive them into a joint effort?”

2) EXCESS OR EXPENDABLE RESOURCES: Knowledge/Expertise in

Training
". Something that at least one party has and is willing to
share or give up. . .

. Something to trade or barter. -~
. Resource must be useful to the other party/parties.
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. Can be information, expert}%e. material, equipment,
or money. T

3) MECHANISM FOR THE EXCHANGEJ%F RESOURCES: Staff
Development/Inservice Eduyétion
. Permits collboration to/take place.
(Permits exchange of /resources)
. May be formal or info
May not Took like
. Must be observable

al mechanism
all parties.

4) FEEDBACK ON RESULTS: /Measuring Differgences in Schools
Over Time. ' ' .
(Collaboration is energy consuming and collaborators
need to know whethef it is working or worthwhile)
. Information abgut effectiveness of the mechanism.
"1s it doing what we'want?” "Does it benefit the
children?” ,
. Information about efficiency of the mechanism. "Is it
doing it beyter than some other way?"
« Sense of ity.' "Is this an equitable relationship to
all concerped?” -
.  Rewdrd/Cogt-Benefit System. "Hhat are the benefits for
public- and private sectors?” ,
/ A Context Model
o/ . for
SCHOOL AND PRIVATE SECTOR COLLABORATION
DR. REUBEN McDANIEL
S Project WISE Conference
, October 11, 1983
What 1'm gping to try to do this morning is to provide you with
a mode] of- school and business collaboration. The objective is to
perhaps change slightly, make you think seriously about, the
general thing called “school and business collaboration,” and to
think ahout/it by using a specific model of collaboration. 1 hope
that with a lot of what I say, you'll sit there and say, “Oh yeah!®
Because if/ you do know that, then that means your programs are
being successful. Maybe 1f I'm lucky there’'l]l be one thing 1'11
say, and/you'l) go: "Gee, 1 hadn’t thought about that.” And then
I'N fegl 1ike 1'1]1 have earned my keep for the day.

/P
First, let me say something. about what the necessary conditions
of collaboration are. This happens to be true anytime you have any
kind/of collaboration, but one ought to think about these
cond#itions before one says join me in an effort, because in-the
absence of these conditions, I may say yes, but I won't do’it.

v The first condition is that there needs to be some shared or
6verlapping goals. I've got to have something that 1 want to -
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achieve that you can convince me 1 can achieve better or more
economically or something by collaboration. So the very first
thing that you have to do when you begin to talk about
organizations collaborating is to ask: "Why should they at ali?"’
"What are the goals that they share that will drive them towards
joint effort?”

The second thing is, that one or both parties has to have some
excess resources. 1've got to have something that I've not been
using before I'm willing to give it to you. I don't walk around
giving folks things that are important to me and neither do you.
If you give something away it's because {ou believe you've got an
excess “something.” In order to get collaboration, the excess
resources must be useful to the other party. See, one of the
problems with certain kinds of collaboration is that I'm willing to
give you all my junk. You can come down to my house any Monday
morning and pick up whatever's sitting out front. You're welcome
to it. The problem is, you don't want it efther. So though
they're excess resources in my terms, they're not useful to you.
~ Now incidentally, that excess resource could be information. It

doesn't have to be something material. It could be information.

Now the third thing that has to be in_place for collaboration
is a mechanism for tne exchange of those resources. There must be
some kIind of a mechanism thal permits the collaboration to take
place, that permits the exchange of resources. While that can be
formal or informal, and if it’s informal it may look like its not a

real mechanism, i1t must really be there; and it has to be
observable by both parties or all the parties that play in the

game.

The fourth thing 1s #here has to be some feedback on the
results of collaboratton. All collaboration is energy consuming.
The problem with getting married is that it takes so much energy to
keep the marriage together, Part of the reason team-teaching works
so poorly under certain circumstances, is that it takes a lot of
energy to be part of the team. I mean indepengent of any results.
So you need to cet feedback on results of your collaboration and
that feedback has to come in at least four ways. The first thing
is you've got to get some (a) Teedback on whether or not the
collaboration is-effective: "Did you in fact achieve the shared
goals?” “Were there resources actually exchanged?” " Does the
mechanism work?*

Second, you need (b) feedback about the efficiency of the
system because if I can get my goals more efficiently through some
means other than collaboration, I'm not going to collaborate. 1
may stalk with you about it, but I'm not going to actually do it,

And third, {c) there's got to be a sense of equity in the
system. Now Let me be careful about what equity means. Equity
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does not mean equal, it doesn't mean everybody has to equally
benefit or have equal resource commitment, but I've got feel like:
"Gee whiz this is an equitable relationshir.” I can't feel like *~
you're just taking advantage of me.- Or you only use me when you-
need me. Or you only.talk to me when there's nobody at the bar.

Or you only Took ‘at me when there's no football game on« Whatever,
1 mean there's got to be some sense of equity, and in every ’
collaborative effort, aimost immediately people: begin looking fo

feedback about effectiveness, efficiency, and equity , :
considerations. ) : ; X

.*Last, but not least, (d) there's got to be a reward system, and
in general, people in business think of that as some kind o -
cost-benefit system. I'm going to tote up, even in the most crude
Yashion, what %ﬁi costs are to me for doing this, and what benefits
are there to me for doing this, and that's going to have a lot to
say about whether or not 1 continue to play in the game. Now

that's a model for collabpration, And to be_ homest with you, I've™
found lots of people who want folks to collaborate who forget these °

things. Who say: “"Well, you know you should help me because I'm a
nice person.” And 1 always smile and say: "You're absolutely
“ correct, 1'11 be in to see you tomorrow.” .

But I don't have any interest whatever in helping nice people,

" unless 1 have some goal in my mind that causes me to want nicé

people to be somewhere. Or people say things 1ike: "Let’s get’
‘together and share." And I say: "O0K, how are we going to do it?”
uWall, 1 don't know, we'll work it out.” 1 always go home at that
point. Because -it's not my job to sit down and invent mechanisms
and to work on problems if I don’t know how we're going to get
together, But let's meet for lunch and you pay. Or, in the
absence of feedback systems; if people don't let me see what
happens as a result of my collaboration, I drift away from the
system. ‘

: There's some considerable evidence that people's drifting in

and out of churches.has to do with a lack of feedback, You have to
die to decide whether it's good or not. And there's not too many
people who want to do that just to check out the system. So people
tend to drift in and out of churches, and there's considerable
evidence that when you examine people as to why they do that, it
is: "I'm not getting any feedback about this thing.”

So let me just say something about what I think, and this is a
personal opinfon (it may also be a professional opinion, but for
the moment let me share it as a personal opinion), about what might
come about from business-school collaboration with respect to this
model. When I think about what the actual shared goals might be, I
would argue that at least one of them is human resource
development. :
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Both schools and business aré aware of, and becoming
increasingly aware of, the importance 5f human resource development
in the accomplishment of organizational goals. People’ turn out to
be the most crftical resource in an information-intense,
high-technology society, and that may be surprising. The first
attempts at the introduction of high technology into society were
attempts to reduce the people inputs into society; because at that
time the people inputs were muscle power, and I cun reduce muscle
power by adding machines to the systems. .

But the present attempts to introduce high technology are in
many ways attempts to maximize the single trait ‘that people have
that machines don't have--and that's the ability to think about the
world and make value judgments about it. That's why we talk about
things like decisygn-sugggrt systems, systems to support
individuals making critical decTsions. It seems to me that the
private sector needs better trained and better socialized workers,

and I-realize that saying "socialized workers” may be upsetting.
The facts are, that that's what schools do to folks.

The private-.sector needs people better trained in basig skills;
that is the first thing. When I asked my organizational
administration class the other day: "What do you need to know to be
successful in an organization?” they said all kinds of imteresting
things, but nobody -remembered to say: "You'need to know how to read
and write.” But thet's something you need to know how to~do in
order to succeed in an organization. You need to know how to read
and write. If you're going to pass my class you have to be able to
speak English. I mean, it may be tough going on you if you are y
Saudi- Arabian, but it's just tough. People who don't speak English .
in my class make grades called F's. And I don't even worry about
‘it, So there's a whole set of basic skills that folks have got to
have. |

__ Secondly, there are also whole sets of advanced cognitive
skills. And in general, we are-talking about the ability to solve
problems. That means a.whole lot of things. It means. the ability
to organize data; it means the ability to prioritize things, to
determine what kinds of things are critical within a system; it
means the ability to see the relationships of elements in a. given
system. We can talk about these in terms of levels of cognitive
ski11, and talk about synthesis and evaluation as beina advanced
skil1s, which in fact people have to have.if industry is going to
be succesful.

Thirdly, folks need to have a certain set of values and
attitudes in order to survive, at least in order for.the private

‘sector to survive. I was very pleased that [in the structured

experience on groups] 1 finally wac asked: "Are you conservative

-or mot," since people always assume 1 must be some kind of liberal

radical. 1 have been a liberal radical in my day, and still am in
46

: S 53 |



§
i
i
|
j

]

some ways, but right now i'nazmure conservative than not.

by

There are sets of values and attitudes you have to have,
including such things as coming to work on time. We could argue
abouf,whether peopie need to be to work on time or not, but there
are economies where you are lucky if on a given day 40% of the °
workers show up. What are they doing? Having a gobd time., They
just come to work when they need a }ittle money, and then they
don't come.back when they don't need money..

; <& -

There are all kihds of interesting values and attitudes that we
need to think seriously about. For example, this question of merit
wants versus economic wants. We tend to hear folks saying things
like, "1 want that at any cost.” So, for pxample, I want to clean
up Lake Austin at any cost because it%s a wonderful. thing to do.
But that's a very, very expensive thing to do, and I'm not arguing
for or against it. '

Al1 I'm sayifig is that the values and attitudes people have
when they reach maturity are going to make quite a_difference in
whether or not private enterprise can survive in tB#S country. And
incidentally, I'm for private enterprise just so that doesn't get
to be a mystery. I'm also for doing cost-benefit analysis of
cleaning the environment. 1 don't believe the lake cught to be
cleaned at all costs. 1 see too many poor people, T guess.

I think tine public sector neeus more knowledgeable and
discriminating participants, and. I could say the same thing in
terms of basic skills and advanced skilis and values and
attitudes. But 1t is pretty clear that unless we begin. to arrive
at some conseasus in terms of the appropriate role of the public
sector in American 1ife, we're going to have some interesting
problems down the 1ine, just in terms of how we spend resources.

Last, Sut not least, in terms of human resource development,
‘individua{s need skills to compete. One of the most interesting
things to do ever, {5 to see a French major in ap MBA class. It
really is exciting, because they'll do whatever you tell them. You
get a nice French major, you know, who did all the right things,
was in Plan I1.at the University of Texas, . If you're in Plan II at
the University, you don't have to bathe becauseyou don't smell.
Plan 11 people are really special except for one problem; they
don't get jobs and then they come over to the College of Business,
"where the crud is.” ) 0

But we folks get good jobs out of the College of Business, and
French majors hang right on tne ceiling by their teeth: -"Anything
you say Dr. McDaniel; just tell me how to eat.” But it turns out,
after all is said and done, in our society, people need skills to
survive. It is not true that I am going to just take care of you
because you are nice and smart_and bright and have an independent
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view of life. My view of that 1s§z "...and you can collect the
garbage too."” So 1 think human reSource development can be, and
can come to be, a clear goal system in terms.of private-public
sector collaboration. ‘

Now clearly, if you say that the knowledge becomes the excess
resource, private sector knowledge includes such things as training
and development techniques. And we could have an interesting
discussion as to whether or not the private sector knows how to '
train people better or worse than the schools do. Let me just tell
a ligtle piece of story about that. When I was teaching in teacher
eduation--and those who went through teacher education programs
will sympathize with this--everybody said: "Student teaching was
the best experience I ever had, the most wonderful thing that ever
happened to me. And when I came out of that my eyes were just :
aglow." Ever see somebody try to teach third grade without knowing
anything about teaching? Nothing is funnier than watching an
intelligent person walk into a third grade classroom and spend six
weeks. They come out going "[expletivel.” =The reason student
teaching §s such a guod experience is because you had a course in
kiddie 1it, because you had a course in the teaching of elementary
mathematics.

The reason why the private sector does such a good job of
training, is that people in the schools have already had them
sixteen years and beat the hell out of them, and of course they can
be trained. 1 mean it's not very difficult. The nice thing about
teaching Ph.D. students is that they already know everything. All
you have to do is make them sign up for four or five years, then
sign a piece of paper, and it's all over. 50 I'm not convinced at
all that in fact the private sector knows more about training than
public schools do, but I think they know some things that are
useful. They know some things that are handy. They know some
things that should transmit reasonably well. .

What they do know is what a lot of people in the public school
system don't know, and that is, what content is really required for
organizational success. I think that a 1ot of people, public
school teachers 1 know, who have a summer or semester working in
private industry, They come back and at first all they say is the
technical stuff they may have learned. But after you telk to them
a while they say: "But the real thing I learned is what it takes to
be successful at First National Bank; that's the real thing I
learned.” “"The real thing 1 learned is what people are really
doing at IBM, and what it takes to be successful there." And I
think that private sector knowledge includes the criteria for
organizational success.

Now I think public schools have some excess knowledge, too.
One thing is the knowledge of needs of students., I don't think
people In the public school sector communicate very well what the
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needs of students really are, either their personal needs, or their
developmental needs, or the price you pay if you don't attend to
those needs. 1 think that could be better looked at.

Secondl*. it may be true, and I don't know whether this is true
or not, that public school people have more information about the
content that is required for 1ife success, Now, notice I didn't
say organization success, because 1 really don't believe public
school people have that information. Bul they may have some
information about what's required for life success. And--given the
present state of society--there's reason to believe that we're
short on knowledge for 1ife success.

And then thirdly, despite all the knocking of it, 1 think
public scheol ToTks know something about the methodologies of
transmitting knowledge and information.

Now what' kfnds of transfer mechanisms could we develop? One of
the things we'll be talking about for the next two days are a
variety of mechanisms, and I just want to touch on the notion of
the training of trainers. Incidentally I see that as a two-way

street, the training of trainers as a mechanism for school-private
- gector collaboration. Cclearly, Project WISE represents a

structured collaboration where there's an exchange of some
knowledge resources. I think that a task that needs to be done, is
to identify the private sector resources which are necessary to
train teachers and are available to train teachers. 1 think
there's some assumptions going around in the world that someone in
the private industry knows all the mathematics that teachers in
Texas need to know. 1'm not sure that's a true statement; having
been an engineer in Pennsylvania, I know it wasn't true in
pennsylvania. We did not have a corner on all that knowledge. It
was in a Yot of different places.

I think that it's rea11¥ important that we identify what those
real resources are, a y tha aImost mean names and addresses
and how many hours a day are they available. You'll have to get to
that level in dealing with education-private sector collaboration.
I think zgu've %ot to identify the appropriate public school Eeogle
to participate in s coilaboration. AN m not sure tha T
inciudes everybody. Again | Think you have to get names and

addresses and dates and times of exactly when this is going to take
place. ‘ :

And then 1 think you've got to identify the rewards and costs
for the participants on both sides. For example, when 1 was Deputy
Tommissioner for Medical Programs for the State of Texas, I had the
following problem. I wanted my people to be better workers, but I
didn't have any way to say to them that there was 1 reward system
associated with doing that. In fact, they were guaranteed the
following things: if they became more effective and more efficient
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they would lose budget. That was an absolute guarantee for them.
Because as they did their job better, somebody came along and said
we don't want you to do the extra stuff so we're going to take away
your budget. So the bigger caseload you can handle as a child
protection worker in state government, the more cases you're going
to get. And you're not going to get any more pay for doing it.
There's no point in kidding yourself about that; you can’t skim the
cream, you're not going to get a bonus because you come in under
budget. It took me a long time to figure that out. I always
thought if you did a good job and came in under budget these people
would say: “Good for you!" But they say “Stupid! Spend next year!"

So at the end of the year you've got a whole bunch of people
screwing around, trying to spend money, you See. So you really
have to think about what the rewards and costs are going to be for
the players. Now, I'm not trying to promote something, I'm not
saying the system ought to be any different; what I am saying is
that you really have to think in terms of what the reward and cost
system is for individuals when you're going to use the training of
trainers as mechanisms.

Now there are other kinds of mechanisms where there are other
kinds of rewards and costs. Okay, so I'm simply saying, in that
case, you have to think seriously about it.

In general, as the feedback mechanism, we say what we are
interested in is enhanced student preparation, and 1 think that's
true. 1 think the kind of feedback both the public schools and the
private sector want is enhanced student preparation., Now, we get
into some difficult duestions here, and I think a very tough one
for the private sector to deal with is: "First, how do you measure
differences in schools over time?” Private sector folks are very
impatient, they go in and put in a marketing plan, they expect to
see increases in sales quickly. .

But the problem of schools measuring differences over time is a
very difficult problem. Now we do better in thinking about
di fferences between schools. If you looked in the Austin
newspaper, I think it was yesterday, there's lots of between-school
comparison and some within-school district comparison, but do we
measure achievement levels? Is that the way we want to try to get
at it? What about dropout rates? Is that really a significant
indicator of differences in schools? What about a notion such as
continuing education? That is, the number of students in a given
school who continue their education, might be a better indicator
than the number of people who drop out of that particular school.
And that could be academic or vocational continuing education. Job
placement has often been looked at as a measure of the impact of
the private sector on the public schools. But you think you have
to be concerned not only with unemployment but also with
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underemployment in terms of whether you've made a real impact or
not.

And obviously then, the rest of the question can be: "Are
other measures used to tell differences between schools?” Do you
know that the private sector adopting a school not only made a
difference in that school over time, but what about the schools
that didn't have a parent? Are they doing better or worse? My
kids were better off at the Day Care Center. There’s an
interesting, question as to whether or not parents do the best job
of parenting. Are adopted schools really better than other
schoolé, or are the changes you observe simply changes that would
have occurred anyway? |

I think folks in the private sector really want to be able to
see the impact of what they do. I think they then are responsible
for identifying what do you really want to see, how you want to see
it, how are you going to see it, how are you going to be convinced
that you've had an impact. What do I have to do, take you out to
dinner? Should we have a banquet and give you an award? What are
the things you want to see so that you know that you had an
impact? “And how much of the credit are you going to take? What is
the impact that a given industry or a given organization or a given
chamber of commerce has had, relative to all the other things that
have gone on in a given school?

Now what kind of a reward do you get? It's one thing to say:
"well the feedback I get is changes in students”; but what are my
rewards? Well, I want to talk just abouf the private sector
rewards because 1 think the public school‘geuargs have Deen talked
about enough. x

First, increased productivity. And one of the things you
expect to happen 1s you expect to make more money. I think you
expect it. If I go out here and I help the schools and [ put money

in the schools, etc., I expect increased productivity in my plant
and my office. ;

Second, 1 expect better gerformance on the cutting edge of
technology. Because one © e ngs that every organization is
trying to do today--whether it be. McDonald's, Texas Commerce Bank,
IBM, whatever--is they have got to get better performance on the
cutting edge of technology. They have somehow got to improve their
technology, and that's going to require a great set of human
resources.

Third, 1 want to have a stable, progressive community. And
1'11 define stable, progressive, and community. As a private
sector group when I say stable, I mean a labor force that's not
moving around all the time; when I train folks they stay there. On
the other hand, if 1 want folks to transfer, they will., That's
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probably a caricature, but we still want a stable community and we
also want a progressive community. I think that it is a
misstatement that private sector folks want a very conservative
community that is "for the developers."” They've got the problems
the rest of us have, and they want a stable, projressive community.

Fourth, 1 think the private sector--this is going to be
tricky--1 think the private sector wants increased but easy and
easily facilitated programs to support Schools. 1 LRink ﬁ%a% the
priva%e sector would be grateful g; Tt could find reasonably
well-defined ways to support schools, where the requirements are
clear, and the expectations are clear, because I don't think that
folks in the private sector are stupid. I think they have got some
notions that if we had better schools, things would be better. But
gee whiz, I'm not going to fight it. I'm just not going to hassle
it. 1 mean, I may do a little bit of it to keep you off my back in

the chamber, but I'11 not get in there and really work at it if
there isn't a rational and reasonable way of doing it.

And, fifth, I think the private sector just doesn’'t want to
support school programs, I think it wants evidence that its suggort
goes to school children. There's an interesting distinction. It's
an interesting question as to what extent are you supporting a

program of the school's and to what extent are you supporting
school children.

So those are the kinds of rewards that I think the private
sector wants to have out of school and business collaboration:
increased productivity; I think they want better performance on the
cutting edge of technology; I think they want stable and
progressive commmunities; 1 think they want mechanisms to
facilitate the private sector support for school programs; and I
think they want to know that at some level the support actually has
an impact on school children.

In summary, I've tried to lay out a model. And you can argue
about 1t, 1 guess; we could discuss whether it's a rational and
reasonable model, or if there are preferable models one might use
for collaboration. But the model really says: you've got to share

oals, there's got to be some excess resources available, there's
ot to be some transfer mechanism, there's got be some feedback
system and there's got to be a reward system. And, I propose, in
the apsence of any of those five things, collaboration won't take
place. And then I've tried to suggest some ideas that I may have
about each of those in terms of the business-public school
collaboration that we're talking about here in Project WISE.

b. Strategic Model

During a conference discussion of strategies to implement S-B
for inservice education, Dr. Reuben McDaniel provided a strategic
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model to show the interrelationships of strategies and tactics.
Dr. McDaniel's sketch of this model (Figure 1) and his remarks
concerning it are included below:

Dr. McDaniel: There's a clear problem that has to do with the
fact that everybody that reported seemed to recognize that things
weren't quite combining correctly, that they'd like to go back and
look at it. And I have a method for doing that, and it's a mode!
that is handy for the kinds of thought processes that you're going
through.

5cluol -
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Strategic Model

Figure 1
Ceveloped by
Dr. Reuben McDaniel
at Project WISE Conference
Nctoter 11-12, 1981
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There's a core strategy we've been discussing called school and

business collaboration, then there are some individual strategies,

en there are a set of tactics that you-plan to do to achieve
those things. But the difficulty is that the strategies contribute
unevenly to the development of the core strategy. So everything's
not equal in the world. So if I look at Strategy 1 and I say 30%
of the success of the core strategy is a functjon ¢~ Strategy 1.
And 10% is a function of Strategy 2, and 50% is a function of
Strategy 4; that's what those‘numbers mean.

If you can't do Strategy 4 you better kick the bucket because
it's such an important thing. But maybe you can find another way
to accomplish Strategy 2. But you've got all these activities out
here and everybody tried to put them together in nice round form.
I've got resources and I want to do this about resources, but then
I had to make some editorials about whether it would also do these
things over here.

There is another way of looking at it. Just look at Tactic 1
and develop a formula. First let's say Strategy 1 is
institutionalization. Then Tactic 1 is to develop a formal
organization. And 40% of institutionalization is a function of
your ability to do that. Can you actually make that happen? Can
you get somebody in charge? But that also cont.ributes 10% to
Strateqy 2 which is to identify needs and resources, because formal
organization permits you to know what folks want because they have
a way of telling you. So the tactic tc develop a formal
organization contributes mostly to institutionalization but also
makes a small contribution to developing needs and resources.

Now let's look at Tactic 2. Suppose that's to develop -
permanent funding., Now that probably is the biggest contributor to
Institutionalization, and it's hard to institutionalize something
you don't have money for. Because you can’t do some stuff without
money; you need money. So let's say that 60% of
institutionalization comes from funding. But funding contributes
to lots of things. It contributes 107 to institutional needs and
resources. It contributes 30% to whatever Strategy 3 is (1 haven't
the vaguest notion what it is but if 1 was working at it 1 would
know). And then let's look at Strategy 2; we've got to identify
needs and re .ources. But what's the biggest thing that contributes
to needs and resources? Well, its Tactic 3, which is conduct a
needs analysis. But you find out needs from other places as well.
You also Tind out needs from having to try to get permanent
funding. When vou go out to get permanent funding, people tell you
what they want you to do with it; they talk about the formal
organization. I'l1 use your example about developing councils.

You talked, John, about developing some community councils, That
would contribute to institutionalization. It would contribute to
needs analysis. But it would also contribute to the big thing you
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were talking about, which is community undersﬁanding, which might
be Strategy 3.

Unfortunately, all of us were taught to outline in school. And
it really 1s unfortunate because the world doesn't come that way.
But we all think in outline form. We tend to have a major heading
and then subheadings. And we were all taught that you shouldn't
duplicate any of that. Well, the world doesn't come that way; it
is very complex and mixed up. And this way of thinking about it
will let us first get over the problem of how you combine stuff, .
because it tells you how to do it. It also gives you a conception
of what a multiple effect activities have. In other words, you get
an activity that's important to a little bit of everything, It
might not be a very important activity or it might be, but this at
least tells you wihat it is. It also forces you to say that we've
developed this contribution to success, and it forces you to say,
"Gee, if we don't do this, and if we don’t raise any permanent
funding, boy that is going to go down the draini® And it really
gets at what the synergy of the system is. ‘That's technically what
you're trying to do. You're trying to jdentify the synergistic :
relationships between activities and strategies and goals. These
charts can extend back seven miles. -

Absolutely, it really does and this kind of keeps you away from
locking into that outline kind of thinking, particularly in an
initial planning or project like how you are going to develop
school-business cooperation. You don't want to get locked into
outline thinking. The next thing yau know that divides work and
the next thing you know that becomes job description and there’s a
critical administrative assistant who's holding the whole job in
her hand because she's got the critical thing that's the key to
everything. And you don't even know it and you wonder why it
doesn't work. So 1 was just listening to you talk about it and
tnis was the content. Seems methological, but I hope it can help
you.

It's kind of interesting, it's as though if you werk hard
enough it will work, and 1 was having some difficulty with that, 1
don't know. 1 think as things get complicated, the way you 90
about doing them makes a hell of a lot of difference in how you get
it done. In fact, 1 would argue that, just to be an absolute
maverick, one of the things that happéns in nonprofit human service
kinds of organizations is an overbelief in willingness to work hard
will get you there. I re:ily think that that is disruptive. 1
think that people are important, but, boy, if you don't have some
strategy for really making it happen, well, you can work for a long
time. : '

Unidentifiéd speaker: One thing about this method that's good
is that it forces you to come up with an estimate of the relative
contribution to success. 1 think a real seducticn in working with
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words is that you tend to put a lot of emphasis on things you've
found to be important and if it agreed with something you feel
strongly about as important, you tend to think, "Ah, that's great."
We really need tb have that in there, but if you're forced to sit
down and say, "Okay, we'll compare these other five thinys though,
how much does it contribute to success?", that's a more objective
task. It asks you to do something other than look for your
favorite items cor look for things that you think are key. How much
does it or doesn’t it contribute. '

Another speaker: Once you are finding it...and have determined
the percentage weight, you can concentrate your strength, give more
effort and divide your time. Really good, I appreciate it. '

King: 1 think we're moving toward success as we remember our
goal, which was to obtain from you recommendations for improving
models, guidelines and strategies for school-business
collaboration. I'd 1ike to take another step towards that in just
a few minutes.

[End of text ori Strategic Model]
While working in sfte groups, the Oklahoma City Liaison Team
developed Dr. McDaniel's strategic model for application in their

Adopt-a-Schnol Program. A modified sketch of the Oklahoma City
mode! is shown here as Figure 2.
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STRATEGIC MODEL
SCHODL-BUSINESS COLLASORATION

FOR
INSERVICE EDUCATION

... Strategles Tactics
i | (Tratning may be needed to carry out)

S1 Needs analysis of isservice 71 Needs assessment instrument

Core desired by &1l parties to' e
Sirategz mvolnd

T2 Selszt human, monetary,
material and aquipment -

&

T3 Nritten plan of public relations,
advance communication, role
determination, contacts,

strategic feqdback

$S2 ldenttfy rfesources
. <l 1, Humsn 3. Material
2. Money 4. Equipment
L

Develop S-B C
Inservice | ZoZ g Develop organization A adminis-
fducation trative plan
1. Advisory committes
2. Public relations
N 3. Role determination

T4 Curriculum revision and Inservice
trairing to provide bensfits for
students

R ™ :;:u:;;lmliuag fs Continuous formal 8 informsl
pragras '
foeedback, flexidility & adjust-
ments, amnusl sumsative evaluastion,

revard/cost -benefit systes

S5 - Evaluation {ongoing)

Mapted from a model developed by
Reuben McDaniel and the Project WISE
Okishoms City Lisison Team at the
Project WISE Conference, Austin,” Texas,
October 11 8 12, 1983 :

Strategic Model 11 ' .
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Oklahoma City Liaison Team Report, by Mike Barlow: One of the
first things that we realized was that when we were thinking about
Adopt-a-School and partnership programs, we were thinking directly
about what we could do for the children in the classroom. We
realized that there is an intermediate step. What inservice
education can we provide for those volunteers who would help our
schools? And how can we 1ink up business and the community through
inservice for the teachers and the administrators in such ways that
they will be more effective in the classroom? And we used Reuben's
model; our goal, our core statement was developing inservice
education through school-business collaboration. We broadened the
term "business” to mean community, school community, civic
organizations, church groups, etc. ~

And our first strategy was to have a needs analysis of the
T a1l of Eﬁ%l

inservice that a parties Tnvolved desired. Our second
sfrafeg; would be to identify resources. The third strateqy was to
a

evelop an organization and aaministrative plan for ementation
which would inciude public relations, an advisory gommgffee. role
. determination, and such. Our fourth strat is institutionalizing
the inservice program. The most important tactic here is to have
inservice that is based on the new experiences and training that
we've experienced in the WISE Conference and get that to relate
directly to the classroom and to the curriculum. Our fifth

strategy is to have ongoing evaluation of the program In order to
mainfagn continuity,. We have puilt-1n safeguards *o assure us that
we're doing that we wanted to and that we continued to do what
needed to be done. .

Tactics get complicated. But in order to achieve the first
strategy, which was needs assessment, we felt that the first tactic
was the most important and gave 1t a weight of 60. This wou:d be a
needs assessment instrument. This needs as ‘ssment instrument
would go both to the community sector and ° e school sector.
what is it that you need? That's importan ;ause that gets right
at saying to the business community: "Whai vou need?” And the
second part of that is, "What do you have { er?" These
questions are asked of groups: "What do yo 4 and what do you
have to offer?”

Also, as part of the needs analysis, it would be important to
have the curriculum interface with inservice training. HWe gave
that a weight of 20. It gave us a way to achieve the first
strategy.

With the second strategy of identifying resources, we saw the
most important second tactic as jdentifying and developing human
resources, monetary resources, material resources, etC. Aiso, the

needs assessment instrument would have an Impact on that strategy

of identifying resources.
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For the third strategy, organization and administration, we
would develop a written plan as a third tactic. The primary focus
would be developing a wrgfien plan, public relations, and advisory
committees or councils. This includes making the contacts that
were necessary to implement the program, as well as the resources
that had been identified and would become part of the .
organization-administration as the whole thing; you've got to
organize it. But we did decide that resources would have to be
organized and administered, and the curriculum part of it would
have to be part of your organization. Thus, the largest segment
would be developing the plan itself and then maybe the public
relations would be the next largest. '

Strategy four is the institutionalizing of the programs.
Tactic four is the curriculum interface, the most important in
Tnstitutionalizing the program. We had a weight of 80 on that.

The ides is to make sure that what we've done really fits into the
curriculum and programs that are going on in the schools., The
written plan and the public relations are also important in
institutionalizing the program and form the advisory council or
committee. You have to make sure that they're awara of what you're
doing and that it is being institutionalized.

And finally, the fifth strategy‘%hat is necessary, is an
evaluation that is ongoing in order .to maintain continuity and
Build in safeguards. An ongoing evaluation that is a combination
of day by day, week by week, month by month and a year-end
evaluation, so that we always know what is happening. The largest
tactic, with a weight of 40%, was to develop continuous formal and
informal feedback that had buiit in flexibility where you could
make adjustments when you needed. Ongoing evaluation is no good if
you are just reporting how well you're doing, and not doing
anything to alter the course, if you feel that it’'s necessary. We
also saw an impact on the evaluation continuity coming from the
advisory committee and from the written plan itself. Also, way
back at Tactic 1, the needs assessment, of course, would have an
impact on evaluation strategy =4 relate to future needs assessment
to see that you're constantly getting the kKind of assistance that
you need. Where we go from here would be to go back to the linear
model of taking each of those, and connecting tactics and .
strategies, and making a plan of actfon to achieve what we show can
be achieved.

2. Guidelines

There are important issues to address in education-private
sector collaboration. Inherent in these issues are problems to be
resolved and/or avoided. An important part of the goal of the
Project WISE Working Conference was to develop guidelipes. and
strategies for effective school -business collaboratiomy The first
step in recommending effective guidelines at the conference was to
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idenf?fy these issues and related problems.

LY
A basis for the identification of issues and problems was
established during ‘discussions of (1) McDaniel's presentation on
the context of $-B C and {2) the Project WISE draft. "Models and
Guidelines” (Appendix A. During FYB84, Project WISE will produce a
new set of guidelines by integrating these developed at the
conference and those from the literature as found in the Draft
Guidelines in Appendix A). -

i. Lssues[Probiems

1\\ Issues and/or problems were identjfied by the conferees in
general session. As they named the issues, the facilitator wrote
them on newsprint where they could be seen by conferees. After the
1ist was developed, reproduced by Project.staff, and copies of it
were distributed. This 1ist of issues-is as follows: .

- Issues/Problems Identified.'

1) How do we measure effects/give feedback?
2) How to identify resources?
3) How to facilitate "exchange mechanism”?
4) How to get people to buy ‘into a system?
5) How to maintaining relationships once started?
- 6) How to establish trust?
7) How to.sell mutuality?
8) How to .expapd and maintain continuity?
9) How to deal with time and extra load? i
10) How to prevent burnout/boredom (including students)? ’ -
.o 11% How to determine strengths? :
How to eliminate misconceptions?
13). How to get. funding?
. Local
. School :
. Grant/External/Private/Governmen
14; How to: obtain resources other than funding?
How to institutionalize the process or program?-
16) How to develop resources once they are committed?
17) How to evaluate?
18) How to resolve problems of "turf?” :
19) How to develop/provide leadership (from all sectors)?
20) Who will be linker/facilitator? -
- ; How to involve and get support of students?
¥ 22) How to involve parents/community?.
23) Who should control?
: . At what leyel
- ‘ , . Why? -
g . How?, . N
‘  24) How to assess needs/identify resources and match

{

them?
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b. Resolutions/Solutions: “Giide11nes

To produce guideiines for resolving the issues and preventing
or solving.related problems. The conferees formed into.role groups
as follows: ' : '

- School
\ - Chamber of Commerce/Business .
- State and Higher Education Agencies
" These role groups then went through a brief brainstorming activity
(The Artifact, Appendix C-3) in which they were required-.to
cooperate -to solve problems. : '

. The role groups iook the Issues/Problems 1ist with them to
_separate rooms to develop guidelines for Resolutions/Solutions.
Their instructions were (1) to identify the most important’ issues
".related to school-business collaboration and {2) to develop the

' most effective ways to resotve these issues. The resylts of each

Panel Reports of Role Group Results
~ . School Group

rolejj?up's work are 12§1uded here.

1

Issues .
The five mosf31mportant issues are: {and they are, we think,
in process order as well as rank order)

1;. How to institutionalize the S-B C process or program.

2) How to identify needs and resources, whether it be money,

manpower, equipment or other.
- ﬁigLHow to get people to buy into the system.
' 4) " How to establish and maintain trust.

5). How to-measure the effects of 5-B ¢ and provide feedback

to the collabprators.

Guidelines ] :

Then for dach of those five issues we came up with the
corresponding five most effective 'ways to resolve these issues:

1. For the first one on how to institutionalize the process or
program we said: You need ‘to (a) clearly define the programs
and processes, and next (b) establish commitment at the
leadership levels, And finally (c) appoint effective
facilitators.

2. For the second issue, how to identify and improve resources, we

 simply said conduct effective needs assessment of all parties
involved, both the school parties and the private sector
parties, organizational parties. _ ° )

3., On the third issue, how to get people to buy intb the system,
we say: (a) recognize and identify common goals and strengths
as the first step. -Next, {(b) identify complimentary exchanges
of knowledge, skills, and abilities. By that we mean schools
naturally will have some areas of weakness where the business
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collaborator will be strong and can help the school. And the
school entity will be strong in some areas that the businesses
are weak in, so we feel thac a complementary exchange is
possible. And (c) maintain an avenue ot continuing, open
assessment of weaknesses. Do not be afraid to say: “Hey, we
really don't have the know-how or the capabilities in this or
that area. This is an area where we can really use your help.”
Be honest and open about that.

4. Or th. fourth issue, how to establish trust and maintain
relaiionships. Our way to resolve it is through (a)
inservices, inservices, inservices, workshops, (b) information
exchange, and (cz what they use in Albuquerque, a school
imprcvement teaming effort that's a joint effort between, of
course, the school and the private sector of business

~ representatives, on a continuing basis.

5. And finally, regarding how to measure effects and provide
feedback, cur recommendation for resolving this is to (a)
utilize various evaluation instruments and (b) use targeted,
open communication continually, up, down, and across.

Panel Reports of Role Group Results
“Thamber of Commerce/Business Group

"

Issues '
e four most important issues related to school-business
collaboration are:
1; Program
2) Fiscal
3) Administration
4) Evaluation measurements.:

Y

Guidelines

i. FFbgram--Success of the program is guaranteed by key players,
Tncluding parents, business, educators, community at large,
and students.

2. Fiscal--The major area of fiscal procurement of funding which
s done by (a) corporate gifts and donations, (b) foundations
through grant applications, (c) normal budget process of
educational system, and {d) governmental responsibiiity.

3, Administration--The administrative process is used for
direction, guidance, and control by using the following
criteria: ({(a) Capability of staff to identify resources from
all sectors; mainteining positive relationships through public
relations and mass media to guarantee expansion and
continuity. (b) Turfism problems must be handled only at an
administrative level through continuous, open interaction, and
by the development of leadership in all sectors. (c) A
facilitator position {1iaison) is critical for the control of
the implementation process. (d) The most important role of the
administrative process is the art of institutional zation.

62

69



4, Evaluation

Issue$/Components
J— 1. Program
Who 41— 2. Fiscal _JEvaluation
3. Administration ;

4., Evaluation

S
We ‘came up with a tool to use for the measurement and
~evaluation process. Begin by determining the players and what the
program consists of. There are the four areas in the development
of the evaluation and measurement: program, fiscal, ‘
administrative, and evaluation.

With a process 1ike this, you can evaluate the program to see
if 1t is actually working. You start with who are the key players,
who's involved:  1is it the schools, the business, the community,
the school board? Who's involved? Then you look at the fiscal
area. You could move the fiscal down to the who, and then find who
the key players.are in the fiscal. Then do the same evaluation
process on each of the four areas. Then you arrive at what you
expect at the end of the program. This is a really simple way of
doing evaluation and measurevenis. We actually are implementing a
system like this in Albuquergue.

Panel Reports of Role Group Results
Higher Education Agencies and State Education Agencies

i
§

Issues
The eight most important issues related to school -business
collaboration are (not in rank order): |
1) Evaluation '
2) Resources - identify, development, obtain & manage
3) Needs assessment - diagnostic identification for goals and
objectives; future - short & long range planning
4) Continuity |
5) Communication - 1inkages = relationships, trust,
mutuality, public relations (students, parents,
community), misconceptiops, exchange mechanism,
facilitator \
6) Leadership - control }
7) Ownership & rewards counteract boredom, burnout and
overload :
8) Intercurricular imolementation (institutionalization)
Guidelines ,
dugh: eight issues were prioritized, the SEA and HEA group
developed guidelines for the five that they judged most important.)
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1. Evaluation - resolution: Various ways to measure
achieve stated goals?
2) Perception - gut feeling perceptions are also important
3) Develop new ways of evaluation
. a) Data collection methods revised or identified
b} To what extent have we achieved goals - where do we need
to go and how much longer will it take to get there?
c) Systematic process of feedback during whole process -
not just at end. (monthly, bi-monthly, annually,
depending -upon project)
d) Look for and at measureable factors
e) Impact evaluation - what impact did project have on
(1; kids? {3; community?
. {2) school? | 4) Other? (including unexpected)
f) Draw inferences from (and compare with?) other
projects/states/data/information '
g) Changes and adjustments based upon what is shown by
evaluation

2. Resources
R, ldentify
B. Develop (management plan)
C. Obtain
D. Maintain
E. Ideas: 1) field trips
2) continually inform
3) name recognition - who is involved
4) recognition factors - banquets, newsletters,
and brochures

3. Communication - Linkages

R. Get principals involved as much as possible

1) Overall advisory board - school, industry, community,
legislative

2) Sub advisory board - specific area specialists
3) Peers informing peers - most effective
4) Parents, students, community on committees

8. Public relations - keeping everyone informed at all levels
as much and as often as possible

C. Break business/industry into clusters and link them with
schools, etc. in the clusters , .

4, Ownership - Rewards
A. SfroEes Tor both - school and business
B. Publicize who gets what, why and how

5. Intercurricular implementation
A. Needs assessed Tirst
B. Goals and objectives set
C. Advisory committee input/information/exchange of
information
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D. A1l curriculum interfaced with all elements of business
information

[End of role group issues and guidelines])

The models and guidelines produced by the Project WISE Working
Conference will be the bases for revising this information during
FY84, After review and site-testing, the prototype models and
guidelines will be produced. Information about these products will
be disseminated to audiences who can use it.
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V. CONCLUSIONS AND RECOMMENDATIONS
A. SITES AND LIAISON TEAMS CONCLUSIONS AND RECOMMENDATIONS

1. Conclusions

Reports from the three Project WISE sites indicate that
education and private sector collaboration is a viable concept and
worthy of implementation. Further, the liaison team approach
appears to be an effective means of facilitating_ school-business
collaboration. These conclusions seem warranted by the following
developments with regard to the Project WISE sites and Liaison
Teams.

1) At each site, Liaison Teams have been established,
comprised of representatives of the school district, a
collaborating business or chamber of commerce, a higher
sgggation agency, the state education agency, and Project

2) At each site, tiese LTs'have jdentified businesses and
‘ industries which nave training capabilities appropriate to
to addressing identified needs in the school district.

3) Successful (as identified by the school district) SD/IE
training has taken place at the Albuquerque, New Mexico
site. -

4) Information about their successful S-B C has been provided
by the Albuguerque team to other school districts in New
Mexico and to the other two Project WISE sites. Successful
replication of S-B C has been reported by these
other New Mexico districts (including the one for which one
of the Albuquerque LT members is a school trustee). Among
these districts are small, rural schools.

’ 5) The Austin and Oklahoma City LTs have identified training
needs in their districts and have planned IE activities for
their schools.

During the Project WISE Conference, when LT members were
considering the question: that have we achieved?” there was
consensus that while at the 'conference they had realized

...how important some of the things we are talking about
are. They really are on the cutting edge of some major
components of change in our school districts. These are
things that are going to have to take place if we're going
to exist as a public school type of setting over the next
few years.

66

73




This same discussion session concluded that Liaison Teams are
an effective way to implement S-B C ind recommended that the
conferees and the Project “"continue to enrich the Liaison Team
concept at each site.” '

One conferee's conclusion with regard to sources of S-B C
funding precipitated discussion which produced general agreement.
The conferee's initial observation was:

"I think that one of the really important aspects of what
we're learning, is that when there are no state or federal
funds, it's allghocal effort and incentive. And that way
it all goes back to the buying-in process. If you do it
with local funds, local peopie buy it, local people own
it, local people share it."

Duriag the ensuing discussion, at least two corollaries emerged
as additional conclusions:

6) Grant funds from a npon-iocal source, such as a private
foundation, could be quite helpful in starting and/or
maintaining a program.

7) *Outside” funds can be used without compromising the
positive benefits of school-business cooperation, when its
control and management are local and collaborative.

The CGI program in Albuquerque has benefitted from Clark
Foundation grants which helped initiate the Career Guidance
Institute and helps pay salaries for its staff from the private
sector.

2. Recommendations

Several important recommendations can be drawn from the
experiences of the Project WISE sites and LTs. In addition to the
guidelines discussed in Section 1V Conference Products, Liaison
Team members made other important recommendations with regard to
implementing S-B C. Some of these recommendations emerged from
their experiences at their respective sites and others during
interaction with other sites' LT members at the WISE Conference.
Following is a discussion of these recommendations.

Recommendations emerging from conditions at the local sites

1) If vocational and/or career education programs are
su-cessful, consideration should be given to building on
that success in expanding S-B C.

This is indicated by the positi-e results from the Albuquerque site
as well as others in the literature.
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2) If there are cohesive labor unions in or near the
collaborating school district, consideration should be
given to including them as a collaborator in S-B C.

This stems from the Albuquerque experience in CGI, as well as from
the 1iterature. A relatively large portion of S-B C literature
inc udes consideration of organized labor and supports its
invilvement where viable. Much of this literature discusses

col ‘aboration in terms of industry-education-iabor partnerships in
advisory councils or other team collaboration approaches (Elsman,
et al., 1981; Fraser, et al., 1901; Gold, et al., 1982: McNett,
T987; and Glover, 1981). :

3) If the school or business has a comittee or office for
volinteer services, consideration should be given to
including it in S-B C activities. .

The Okiahoma City LT reports that it is desirable to (1) coordinate
the community's voluntary services to the OC school district, and
(2) have this office and the staff development office coordinated -
as parts of the total S-B C program. This arrangement improves the
efficiency and effectiveness of the training of volunteers who
provide services to the district. VYolunteer teacher aides have
already been trained. School and business representatives who will
be involved in S-B C to provide SD/IE are being trained. '

Recommendations emerging from Conferees' interaction at the
Froject WISt Conference :

LT members also made recommendations for their own and/or other
tiaison Teams and Project WISE staff at the Working Conference.
Six of the recommendations for the LTs are as follows.

4) Members of esch Team would try to visit the other two
Project MISE sites.

The school representative of the Austin site visited the LT members
in Albuquerque during the summer of 1983 and reported that the
visit produced insights which made him more effective in preparing
for S-B C in Austin. Other conferees agreed that this would be
helpful for t!2m and that they would try to arrange similar visits
to other sites.

The conferees also agreed, regardless of whether intermural
yisits could be made, that:

5) Participants in S-B C activities should be in frequent
telephone and/or mail contact with S-8 C participants
activities at other sites to share mutually beneficial
information.
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Conferees also agreed that they should:
6) Make opportunities to share with other districts and
with other schools in their districts, information about -
education-private sector collaboration. ’

A similar recommendation was one of three which included
Project WISE staff as weil as other LT members:

7) Information about S-B C should be disseminated to other
- states, school districts, and potentially collaborative
businesses in the SEDL region and the nation.
Project WISE, including its SITE LTs. should:

8) Look for innovative way; to assess S-B8 C projects and
communicate successes {(and failures) to constituents.

and to:

9) Continue to nourish the Liaison Team concept at each
S‘“’.e. '

B. CONFERENCE CONCLUSIONS AND RECDMHENDATIONS

1. Conclusions

During the two-day Project WISE Working Conference, seven
conclusions became clear as a result of interaction and
information-sharing between the conferees. These conclusions are
as follows,

1) School-business collaboration can play an important role
4n "the changes which need to be made in the public schools
if they are to continue to exist.”

In this period of scarce résources, public schools need to seek and
utilize all resources which are available. The private sector has
knowledge and skills which.can be transferred to schools through
staff development/inservice education.

2) A collaborative arrangement, such as a 1iaison team,
should be considered as an effective approach for 5-B C.

3) The collaborative team should include representatives
from, at least, from the participating school or district,
business or chamber of commerce, and state education
agency, as well, perhaps as from other locally appropriate
public agencies or private organizations.
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4) WNodels, such as the Project WISE Conference “Context
Model1® and *Strategic Model," are necessary for effective
and cost efficient S-8 C.

5) . Guidelines, based on the experiences of other S-B C
activities, can be of critical importance t) teams who are
planning and implementing S5-B C.

6) ‘Interaction and/or networking between S-8 C teams at
different sites is usefu? for learning about guidelines and
for gaining new ideas and insights in the implementation of
education-private sector cooperative activities.

7) Interaction between members of different site teams, as in
;-;oeking conference, is apparently helpful in isplementing

2. Recommendations

In addition to the models and guidelines discussed in Section
IV as products of the Project WISE Conference, six recommendations
for effective education-private sector collaboration were also
produced. Each is stated below with a set of recommendations which
conferees suggested for Project WISE.

1) Sites which are contemplating the implementation of S-B C
activities should hold a conference wherein members of
various site teams can interact to produce insights and
ideas which will be useful in helping the sites achieve
their goals. If possible, one or more sites which have had
successful S-B C experiences should be included in the -
conference.

Recommendations for Project WISE

a) Hold a follow-up co ference in spring of 1984.

b) Hold follow-up conferences in each of the three states
(New Mexico, Oklahoma, and Texas). -

c) Bring conferees back together at least once a year to
exchange ideas and share new program activity.

d) Hold conferences such as this (Project WISE Working
Conference) in all six states of the SEDL region, but
include more sites/school districts.

e) Hold another conference; invite three other states of
the SEDL region, plus the three already here.
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"Break its sessions down into the specific .
components identified at this' conference (V.e..
needs assessment, resources, etc.). Share what
more we have by then in these areas with each other
and the three other states, and they can gain and
give information within these areas.”

2) A center for information and technical assistance should.
be established to assist sites in the implementation of
education-private sector activities.

-

Recommendations for Project WISE

a) Establish Project WISE as the nexus fo;}private
sec;or-educatioq projects within the region.

- b) Use t:e Project as a clearinghouse for materials and
information developed at as many sites as possible.

¢) Project WISE should continue its research and o
development of models, guidelines, and strategies for
S"'B c- ) i}

. d) The Project should help individual sites anywhere with
. " information, guidelines, strategies, and models.

e) Project NISE should conduct a follow-up survey to
evaluate effects of the ideas taken from this meeting

and share the information with thése three sites and
others. . -

3) The liaison team approach should be further developed.

Recommendations for Project WISE

a) Project WISE should implement each strategy developed
at this conference and share the results with these
three sites and others.

b) Project WISE should be implemented on 2 targe scale
within each state and include a much greater
percentage of the schools.

c) Project WISE should continue to enrich the 1iaison
team concept at each of the three sttes.

d) Project WISE should assist in obtaining financial

support for staffing school/community implementation
teams in school districts throughout the region.
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/ o
e) Project WISE should help sites be even more innovative

in seeking and managing resources and longer term
cormi tments (more ‘than one year).

, f) Project WISE should look at more innovative ways to
assess projects and communicate successes (and
,failures).to constituents. '

. C g) Project WISE should formalize a network system that
, involves this group in an on-going basis to further
develop $S-B C.

4) A cent;al suu}ce\of qualified technical assistancé for
.1-pIengnting S-B C should be established.

Recommendations for Project WISE

a) Project WISE should help sites in grant-writing to
funding sources. - y ‘

b) Project -WISE should offer technical assistance to
sites in the region to achieve successful S-B C
results.

c) Project WISE should help sites be even more inhovative
_ in seeking ant~managing resources and to look at
longer term commitments (more than one year).:

-
/ d) Project WISE should look ot more 4nnovative ways to
assess S-B C projects and communicate successes (and
N . failures) to constituents.

5) Special efforts should be made to establish a climate for
more education-private sector collaboration.

Recommendations for Project WISE

a) Project WISE should provide public relations exposure
for sites represented in the Austin conference. ("The
more who hear about the projects, the more support will
be received for other projects.")

b) Project WISE should provide public relations
information to headquarters of corporations who have
plants or offices in the cities which are potential 5-B
C sites.

c) Project WISE should encourage businesses, civic -
organizations, etc. to ask themselves: "What can we do
to help education?”
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d) Project WISE should encourage schools to become more
"open” in thair- approach to education, i.e., “get the
teachers and other staff into relevant leirning that
can be provided by the private sector.”

e) Project WISE should look at more innovative ways 1o
assess projects and communicate successes (and
failures) to constituents.

6) Assistance should be provided to assist schools and other
S-B C participants to obtain funding for projécts.

Recommendations fo} Progect WISE

a) Project WISE should keep its sites informed of
possible funding, grants, foundations, etc., to
initiate and/or implement S5-B C projects.

b) Project WISE should try to help obtain financial’
support for: (1) staffing school/community
implementation teams throughout the region, and (2)
enhancement of current efforts ("especially money for
staff salaries and administration of the program”).

? .
c) Project WISE should help sites in grant-writing to
funding sources.
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INTRODUCTION

It is difficult to capture the breadth and excitement of
education-private sector cooperation to improve schooling. It .is
relatively easie~ to see the depth in individual community programs
in which concerned and capable people of different job-roles and
sectors are working together to resolve issues and improve
children’s futures by improving schooling and education.

Several factors combine to fuel what is generically called
School -Business Collaboration® (S-B C). .mong these factors are:
concern aboui declining levels of academic scores and job-readiness
skills, as well as diminishing public funding for schooling. A
"rising tide" of well publictzed reports have called attention tp
perceived deficiencies in public education. Some of these reports
have recommended steps to take in order to remedy these
deficiencies. Prominent among these is a call for 5-B C.

Recently there has been so much fervid activity in promoting 5-B
C that it might be perceived as being in danger of burning out from
its own momentum and become a passing fad in education. S-B C has,
however, been around for decades, particularly in vocational and
career education programs and has been shown that it can have
positive effects there and in academic programs as well,

when the fervor subsides, education-private sector collaboration
may be the major strategy for improving schools in the 1980s. To
‘maximize its potential for improving general schoo'!ing, however, it
will have to be based on sound principles.

The Project for Ways to Improve Schools and Education (WISE) is
an exploratory study to develop sound models and guidelines for
education-private Sector collaboration. ?Project WISE is building
its data base through (1) a review of literature, (2) telephone
interviews, and {3) the expertise and experience of Liaison Teams
at three sites: Albuquerque, New Mexico; Austin, Texas; and
Nklahoma City, Oklahoma.

Tnese sites are among undreds, perhaps thousands, of
school -business project. o improve schooling. Most of these
projects have developed since the 1960s. And in the past five
years especially, there has been a rapid proliferation of new
projects and expansion of others. ‘As information about S-8 C
projects becomes available through a growing literature and
evolving networks, new projects do not have to begin "in the dark.”

Leaders who are initiating or expanding education-private.
sector programs have information from the literature and other
projects, as well as their own erderience and expertise, developed
in desegregation, vocational ana/or career education, and other
collaborative programs to rely on.
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ISSUES

It seems that myriad issues may affect the implementation and
outcomes of S-B C. At our conference we will probably want to
identify these issues and discuss how to deal with them. We may
also want to set priorities about which issues are most- important
and/or should receive most attention, as well as the order in which
they should be dealt with.

MODELS
How do we organize models for clearest explanation and/or ease
of implementation? There seems to be several ways of looking at
avajlable models. These include:

1. Focus on chgnizational Aspects

f. Public and Private Creation of a New School.

Local business representatives and school district staff
collaborate to plan and develop a new school.

Ex.: Dallas Skyline Career Development Program
Ex.: Austin Macoet Junior High School

R. Curriculum Dévelopment/kevision

School and business representatives collaborate to modify o
create a curriculum,

Ex.: Raytheon Data Systems employs and trains Norwood, ~
Maine School District teachers and supports school
computer programs.

C, Teacher Internships in Business

School teachers, administrators, and counselors work in private
sector jobs to learn more about business/industry opportunities,
skills, and philosophy, as well as to have inservice training to
keep pace with changing technology and management practices.

Ex.: KXentucky Staff/industry Exchange Project.
D. Community Development Partnerships have broader improvement
projects/ programs which TncTude public education.
Ex.: The Allegheny Conference on Community Development,
began as a civic association of Pittsburgh

business/people to deal with such problems as flood
control. The Aliegheny Conference then became
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involved with economic and downtown renewal
activities which pointed up the need for paying
attention to education. The Conference's educational
program includes an Adopt-a-School (AaS) project
managed by the local Chamber of Commerce (C of C).

IT. Focus on Creation of an Employable Work Force

These S-B C models may focus on vocational education, career
and/or entry- education, even basic skills., Some are based on the
premise that the best way to improve post-secondary employability
1s‘thr?ugh improvement of the quality of schooling and education in
general. ,

A. . HOrk-Stud¥, students work in part-time jobs, earning wages and
academic credit in their junior and senior years of high school.

B. Summer Youth Employment, designed to improve employability,
increase career awareness, and encourage continuing education of
youth,

C; Career Exploration, businesé and non-profit intermediaries,
cooperate to provide To students, and sometimes teachers,
- experiences in a variety of careers and occupatiuns, and to assist

youth in making realistic choices.

Ex.: Chicago United, includes 15 Career Development
Centers which are staffed by volunteer teachers who
receive inservice training as necessary and are
teamed with business managers who work on a haif.time
basis. '

-D.  Student Learning and Employability

Ex,: Hartford, Connecticut, School/Business Collaborative
(5/BC), was formed in 1982 for the purpose of
‘optimizing student learning and youth employabiljty.
Efforts focus on developing human resources through
volusteering skills and financial assistance.
several S/8C activities include staff development
such as: inservice sessions for school principals
and business leaders on how to incorporate Ron
Edmonds' “Effective Schools” program in the school
program,. and how to implement computer assisted
instruction.

111. Focus on Organization

A Adopt -a-Sthool programs, sometimes called "School-Business
Partherships,™ vary in scope. They may be City/Disurict wide
administered jointly by the school and business(es) invoived, or a
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single school paired with a business in its vicinity. It may also
be administered by a third party as intermediary between the
schools and businesses. Partnerships are usually reviewed
periodically and partners may change. '

Ex.: Dallas Adopt-a-Schooi Program, managed by the Dallas
Chamber of Commerce (C of C).

Ex.: Adopt-a-School, a cooperative program of the Ok 1ahoma
City Public Schools and the Oklahoma City Chamber of
Commerce. o

Ex.: A]béquerque Career Guidance Institute, directed by
the Albuquerque C of C utilizes AaS relationships as
“a portion of its overali activities.

B. Third Party Agencies set up by collaborative arrangements
between schoois, private sector (which may include labor
organizations), and, in some instances, city government. These
thigd)party agencies may be set up as a non-profit crganization,
5011{c). "

fal Ve

Ex.: Boston Tri-lLateral Council for Quality Education,
501(c), grew out of desegregation and Aas
partnerships with the schools. But for stability,
the Council was organized independently and housed in
the C of C.

Ex.: .Albuguerque Career Guidance Institute.
C. Co11aborat1vé/Advisor Councils, made up of community leaders
who Want to solve educational, economic, and/or” social problems.
These councils usually grow vut of an expectation that an improved

performance of one institutien, or a set of institutions, wil)
result in mutual benefits.

The strongest roots of these councils are probably in vocation
and caceer education, as reflected in their generic types of
"Industry-Education-Councils,” "Work-Education Councils,” or
similar terms. But local names for these vary from community to
community. Collaborative councils have been distinguished by
several criteria: these inc,ude broad-based membership, relative
autonomy, performance b:sed agenda, ‘sharing of power and
responsibi1i;ies, formai organizations, and, usually, a budget.

Other model categories to consider 1nc1bde membership, staffing,
and funding source, as well as others.
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Gu iDELINES

Y aat are the most effective ways to organize guidelines? (1)
Developmentally, more or less in sequence? {2) Grouped within topic
areas, such as "maintaining momentum"? Or (3) by type of model,
such as collaborative councils? For discussion purposes, examples
of these are shown below. (In the next draft, after the Octoher

11-12 conference, expianatory text will be added to each

guideline.)
]
1. Guidelines organized develgp_ggntanzg
’ mJre or 1ess in sequence.

- Inservice education/staff development ic usually necessary to
prepare different role groups to collaborate.

- Commitment from company leadership is essential. The chief
executive officer’'s support is absolutely necessary. The more
directly he or she is-involved, the greater the chances for
success. -~

. On the school side. support from the individual school's
principal-is equalily important. 0f. course, school board approval
should be sought, but without the invoivement of the principai,
programs in schools simply do not work.

- Both parties must accept the premise that the ultimate goal of
the .col 1aboration is to improve the education of all students.
Nothing must interfere with that objective, even though - - 'n
individual projects may have more 1imited target audiznces.

- Programs need not follow established patteras as long as they
meet mutually agreed upon goals and planning.

-« Planning should include representatives from all collaborating
agencies. Schools should include companies in their long-term
planning and companies should conceive of their edu- *ional

efforts as part of that long-term pian. : g

- Both parties should agree that the collaborative effort be given .
time to develop. A year is the usuai length of an initial .
agreement.

- Honesty and flexibility should characterize each interchange
between the partners. Schools should be realistic about what
business can provide and open to new approaches. Companies
should be straight-forward about the extent of the resources they
will commit and sensitive to the realities of the schools today.

_ Realize that schools do not and cannot operate Tike businesses.
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Businesses should look at participat1on in 5-B C as something
more than a means of preparing.and recruiting potent1a1
employees. . .

Provide the community with full, accurate 1nformation and stay
away from publicity gimmicks. ’

Promise only what you can deliver and be realistic about the
resuits you can expect. ) . &

Businesses should plgn to ﬁake more tH;n a financial
contribution.

Build up to succesS..

Stick with your program through the 1nev1t§61e rough spots.
Define problems_ and issues. | .

Focus on a specific {ssue, and discuss needs, strategy. and
timetable for resolving it.

Identify aliies'and opposition and move to recruit supporters.

Selgct leadership-and a staff that is effective in communicating
and in arguing principles. )

Plan to utilize -eschmember-of the coalition: how to use them in,
research, public opinion, economic data.

Recruit opinion leaders/makers to help.

Devise a clear, specific plan of action.

Evaluate resources, budget, and timing. -

Organize; distribute tasks; alert the staff to performance goats
and tasks.

Work through a task force or executive committee when
appropriate.

Keep the program honest, with puba1c opinion suryeys and other
community input.

Pevelop supportive case materials such as factsheets, media

backgrounders, newspaper features, data sheets, speeches,

editorials, advertising aides, and news releases.

Identify and enlist experts to help.
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Eiplain the issue in terms of its economic 1mpaét ucing current
data. : ' .

Reach all pertinent media.

Remember to keeﬁ all constituient members informed and involved.

Take the case to the public and back to thé legislators if

‘necessary, Don't rely on any one communications -mpdium, . Among

the many ways to reach the grassroots are editors, columnists,
opinion makers, direct matl, dnd advertising. Make available
reprints that constituents can forward to their lawmakers.

Review'regularl& the strategy and interim resh[ts; o

i

Document results and communicate them to member constituencies.

Commitment of school superintendents and company chief executive
officers is fundamental. .

Local Chambers of Commerce and other business associations can
effectively mobilize city-wide resources. { v -
Provide ample time and.resources for plannipg prior to program
start-up. -, : S

Start with a small, manégeab!e pilot effort with potehtiél for
growth. . '

An evaluation design built in from the start provides timely
feedback on performande and results.

Corporate in-kind services and personnel can supplement school
funding. ‘

‘Qualfty staff are crucial, particularly a program director who is

trusted and respected by educators, business leaders, other
collaborators, and the cofmmunity.
7

11. Guidelinés for Coliaborative Councils

Principles for effect1ve particihatidn in collaborative councils
are based on common business sense. o

. aware of the Jocal context--its opportunities and restraints.

Companies should articulate their objectives in participating -and
the resources it '{s willing to commit.

Work ,with co-participants to 1denfify specific problems and areas

of mutual interest,: -

/
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approaches for doing*so.

-each participating agency or individual,

.‘l

ImpIement and evaluate the plan.

- Salgct ihe problem area to be addressed and develop a range of

‘Dasigh a spec1f1c plan of action with clearly defined tasks for

Capita11ze on the momentum and use the results of the evaluation

to begin on the next problem area.
FdEuQ on issues of mutual community-business concerns.
) 3

Invoive the highest level participants: chief executive
officers, school superintendents, government leaders.

Startusma]l then build on success.
Choo§e~u911-defineq. short-term activities.

8
Plan the implementation stage with care.

'ﬁesignate someone capableg professionally respected, and

interested in the project to take charge.

Develop a monitorihg system.

Pay attention to publici(y and internal communications.
Seek advice from 1ocal and national experts.

Give credit where credit is due before, during, and after
project.

Eva1ua£e successe§ and failures.

Use momentum to sﬁart up the next project.

Set up regular and frequent meetings.

.Encourage members to do their homework.

Assign high-calibér professionals.,

the

Actively seek 1nput from all segments of the local and’ nafiona1

scenes.

§
§

- Work to adapt individual goals and priorities to community ne.ds.

=3

-

Build additional éoalitions based on parthership work.

Provide training for new community leaders.
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-

- Recruit new members from the community.

111. Guidelines for Maintaining Momentum
- Some "Do's": | |
Set a;tion-driehted and achievable goals and objectives.

Make sure at least one person has enough time to devote to the
project/program.

Get all members involved. “i
Build influence in the commynity.
Become a “neutral and honesi" information center.
b .
Stay ;flexible.
Sta;?politica]ly aware.
, \
~ Some "Dont's":
Get involved in sustained battles over institutional tur?,

Take on more activities and projects than the program/project

- can handle. o
- -

Try to serve too large an area.
Be disurganized or unprofessional about fund raising.

Become dominated by a single interest groﬁp.




APPENDIX B
September 7, 1983

Dear ,

The Ways to Improve Schools ano tducation (WISE) Project at the
Southwest Educational Development Laboratory (SEDL) in Austin,
Texas, formally invites you to be a participant in its "Working
Conference on Schopl-Business {.,1laboration to Improve Staff
Development/Inservice Education.” The conference wil] convene on
October 11 and 12, 1983 ac SEDL which is located at 211 East
Teventh Street, Weetings will be held in the Second Floor
Tonference Room.

Members of the Liaison Teams from the three Project WISE sites are
being invited. These sites are Albuquerque, New Mexico; OkYahoma
City, Oklahoma; and Austin, Texas. A roster of these team membgrs
is attached for your information. 1 expect about eighteen people
to attend. '

This conference is part of the Project WISE scope of work for
FY83. The project has gathered information on school -business
collaboration through its threg sites, and from other

schoo) ~business collaboratinn projects ‘and knowledgeable
individuals across the United States, as well as a search of
relevant literature.

The purpose of the.conference is to solicit a set of suggestions
and/or :ecommendations from participants which will provide
directions to project staff in developing guidelines, strategies,
and models for school-business collaboration. A basis upon which
recommendations will be made will be a set of models and guidelines
drafted by project staff and seni to conferees prior to the
conference. The insights and experiences of conference
participants are expected to help formulate the set of
recommendations.

Major highlights of the conference include: (1) a featured
speaker/resource person, {2) presentation and discussion of
information gathereéd by tha Project, (3) conferee small group and
general work sessions and discussions {we will each be a resource
for other conferees), and (4) an evening of informal interaction.
A draft agendum is enclosec. Your suggestions for improving the
agendum, j;g,,.for maximizing the productivity of our meeting,
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Page 2

are sincerely solicited. A return envelope is enclosed for §%§r
recommendations. To be of assistance, your suggestions will need
to reach me by September 26. A revised agendum and addition '
information will be maiied to you prior to tie conference.

Hotel reservations for you and other out-of-town conferces are
being temporarily held at the Sheraton-Crest. It is Jocated at 111
East First Street. Room reservations at a special lower rate are
guaranteed to be held for you until 6:00 p.m. on October 10, 1983,
if you return the enclosed reservation card to the Sheraton on or
before September 27, 1983. The hotel is booked solid for the
nights of October 10 and 11. Therefore, only by returning the
enclosed card can you assure yourself of a room. Remember: each
participant must fi11 out a card and return it by September 27 to
ensure that you will have a room for the nights of October 10 and
11.

" The conference ﬁill meet all day October 11 and unti) approximately
3:00 p.m. on October 12. Air departures should be scheduled tc
Jeave Austin at 4:00 p.m. or later on October 12, 1983.

Round trip travel, lodging, and meal expenses will be reimbursed by
the project. This Includes air fare {coach, economy, or
supersaver, but not first class), hotel, meals, and miscellaneous
expenses if appropriate (e.g., airport parking, ground
transportation). For your convenience. the Sheraton will provide
free van transportation from and to the airport. .Upon arrival, use
the Sheraton's free phone in the airport lobby and request pick up.

Ground transportation expenses will be reimbursed (up to $10.00)
For those wﬁ% ride a faxg From home or office to the airport and
from airport to home. If you drive to and park at the airport,
parking expenses are reimbursable. Receipts must be attached to
the conference expense voucher for: (1Y airline ticket (stud), (2)
hotel bill, (3) parking costs, and (4) ground transportation. More
details about the reimbursement process will be supplied later.

Meal allowance maximums, including tips, are: Breakfast - $4.00;
Tunch - $6.00; and Dinner - $12.00. Thus, a day's expenses should
be no more thapn $22.00 per day. There will be no need for dinner
expenses on the night of Tuesday October 11 as my wife and 1 are
planning an informal meeting of the conferees at our home. Food
and beverages will be provided.

I will appreciate your confirming, before September 26, your intent
to participate in the conference. Your confirmation can be
indicated on the enclosed form. This form and your suggestions on
the agendum can be returned in the same enclosed envelope.




Page 3

Be sure to mail the Sheraton Hotél’s reservation card as soon as
possible, but definitely for receipt by September 27, 1983.

1 Took forward to hearing from you regarding your inout on the
agendum and your participation in the conference. Should you need
additional information, please do not hesitate to get in touch with
me.

Sincerely,

A. L. Xing, Ph.D.
Senirr Researcher
Ways 1o Improve Schiu's
and Education (WITE) Project

alk/sl | .
" Enclosures: -

Draft agendum, response form, return envelope, hotel
reservation card, list of conferees
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APPENDIX € (1)
N GROUPS .

GOALS: (1) Participants to become acquaintgd.
{2) Participants to realize that averyone belongs to more than one
group. '
{3) Promote cohesion within larger group.

Sroup Siza: Any number over 5

Time: 20 minutes

Materfals: - 3x5° cird and straight pin for each participant*
- 20 pages neus{irint for signs to indicate categories 5;@”
- Easels, chairs, or sométhing else to display

setting: Room for participants to @ove around and position themselves in
groups under of around signs. . .

Procedure:

1. Facilitator nas each participant 411 out 3x5" card, as per the
attached “Hot Button/Cold Button™ example, and pin it on,*

- -.{

.2, Participants ¢irculate among each other, reading cards and gettiny
acquainted for about 5 minutes. .

3. Faciljtator exposes first sign at esch of four stations and asks

participants to go to appropriate station, according to his/her

sibling order. The facilitator way want to ask questions, such as

"what effect upon your life do you think your order in the family

had?* - . R -

4. Another sign is turned at each stationm, indicating labels of
L {beral,” "Conservative,” etc. and participants arrange themselves
accordingly. And so on unti) time {s up or each sign is turned.
while participants are changing stations, they will be noticing
other people’s Hot/Cold Buttons and learning morg #about each othér,

5. The facilitator engaged the parti.ipants in & discussion about
their experiences and Yeelings, emphasizing that any individual is
in more than one group. .

i3

\)“ -
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ut0UPS

INSTRUCTIONS -

Y{y1lie participants into one then another of groups:

A, Sibling Order

1. Oldest child
2. Middle child
3. Youngest child
4, Only ¢hild-

-

B. Religicus Affinity

i. Catholic

J 2. Protestant
3, Other
4, Not sure

“C. Political
1. Liberal
2. Conservative
3, Progre¥sive
4, Middle of the Rosd

5. Educational Concern

- - © 1, fQuality of adu ,tion
3. Public confidence
4, Discipline

01
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APPENDIX C (2)

Loose Change

Purguses'
1. lce breaker

2, Liven up group, 3% after lunch

3. “Shows how your actions are affected by actions of others.”
(*Did you start one way and switch to another?”)
{adicator of how we react to those of different values or are perceived
a: having different values or as baing out to get what they can for
tnemsalves. .

Time: 10-15 minutes

Groups of 5 {or so), &ny number of groups

Take out coins up to 75 {count your money)

1f one in the group has no coins - 0K

Get in close circle

put coins in one hand, hold that hand toward center

(Round Ore] '

First - for & or 5 minut@s .

Use Tree hand to take coins from your coin hand and put in scmeone else’s
hand : )

No talking! {W111 be detter affect if you don't talk)
Tocess ona: “What did you observe?” ‘

[Round Two]

second - for 84 or 5 minutes

Tse Tree hand to take coins from someone else's hand and put in yours.

pon-t put in anyone else’s nand, only in yours.

Don't . talk.

Process Two - “gpservations?* “Any change in attitude (yours--o:hers)“?
™IeRavior (yours--others)"? ’ .

Discuss - (Go over purposes. )



APPENDIX C (3)°

=

THE ARTIFACT: BRAINSTORMING AS
A PROBLEM-SGLVI'IE ACTIVITY

als

t——

I. To generate an extensive number of ideas.or solutions to a probiem
by suspending criticism and evaluation, r

11. To develop skills in creative problem-soiving.
111. To develop skills in group cooperation.

Group > 28

. a

Any number of small groups composed of approximately six partici-
pants each. 3

Time Rg’uired
Approximately one hour, for the described example,

Materials
Newsprint and felt-tipped marker or other writing materials for

each group.

physical Setting

Movable chairs for all participants.

Process

© {The facilitator may wish to do the sample exparience which follow.
as a prelim -ary to a problem-solving session involving a real probler.)

1. The.facilitator forms 55311 groups of'approximateiy six partici-
pants esch. Each group salgcts a secratary.

11. The facilitator instructs each group to form 8 circla. S/he provides
newsprint and a felt-tipped marker or other writing materials for
each secretary and asks him or her to record every idea generated
by the group. ’

l

i
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v,

vIi.

A i

VTII.

The factlitator states the following rules:
1 There will de no criticism during the brainstorming phase.

2. Far-fatched tdaas are encouraged becsuse they may trigger
more practical ideas.

3. Many ideas are desirable.

The facilitator gives each group an “aptifact” (a2 penny), & nounces

that these were found at an archeological “dig” {maybe adding

datails relavant to the local scene), and that participants ars to

{magine that they have never seen anything like this artifact, and.

that they are to generats {deas about what it is, what it was used -
for, and what it might be used for now. She or he talls the

groups thay have fifteen minutes to genorate {deas..

At the ond of the generating phase, the facilitator tells the g;vnps -
that the ban on criticism {§ over. She or he dirgcts them O
evaluate their ideas ang to select the best opes.”

. £ : s
The facilitator then wsks participants to form one large group
again. Secretaries act as spokespersons and take turns prasenting
the best ideas from their groups. Participants axplore how two -
or mre jdeas might be used {a combination.
The facilitator writas the fina) 145t of idess on newsprint, and
the group is asked to rank-order them on the basis of feasibility. -

The facﬂitqtor'-’leads s discussion of brainstorming as an approach
tp creative probiem-solving. - .

s

variations

*1.
I1.

{11,

A1t ideas, or the best 10, may be selected. ) o

' Groups may be set up to compete with one another. Judges may be

selected to detarmine criteria for ideas and to choose winning
groups. "

Other objects can be used in the problem. Participants may prain-
storm uses for a belt, 3 can opener, 3 flashlight, a rope, an oar,
or a corkscrew. .Props may be used.



ARTIFACTS:  Found November 4} 2116 A.D., at a site
175 miles due west of the northwest point of
Galveston Bay, and midway between the Colorado
River and the Guadalupe River. -

s
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APPENDIX D | - . \

- -,

A WORKING CONFERENCE ON .
SCHOOL - é&ss COLLABORATION

TD IMPROVE STAFF OPMENT/ INSERVICE EDUCATION

Sponsored by the WAYS TO IMPROVE SCHOOLS AND EDUCATION PROJECT (WISE) )
DIVISION OF FAMILY, SCHOOL AND COMMUNITY STUDIES (DF3CS) "
. SOUTMWEST EDUCATIONAL DEVELOPMENT LASORATORY (SEDL)
o Austin, Texas

THEME: *THE FUTURE IS IN TODAY'S CLASSROONS™

]

GOAL: To obtain conferses' racommendations for the dgevelopment of models,
guidelines, and strategies for education-privata sector collabora-
tion to improve staff deavelopment/inservice education (SO/IE) to
meet school needs. ' .

-

OBJECTIVES: 1. Yo present information About recant and current education-
private sector/school-busipess collaboration (S5-B C) from
locai, state, and national perspectivas,

2. To determine hw $-8 C can include stPft development/
ingervice educatiof to meet school needs most effactively.

3, To identify issuss and/or problems which might obstruct
effecttve education-private sector collaboration.

-~

4. To'proposg solutions for the issues and/or problems.

5., To produce a set of  scommendations for developmﬁnt of
- , models, guidelines, and strategies for education-private
sector collaboration to improve school SD/1E.

0ATE: Octover 11-12, 1983

PLACE: Southwast Educational Development Laboratory
211 East Tth Street, 2nd Floor
Austin, Texas
(512} 476-6861, X 256, 243
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'Horning '
8:30 - '9:00

9:00 - 9:20

- +

9:20 - 9:30

-

Tuesaax; Octoter 11, 1983

L 1Y

* A
Registration, Conversation, and Refreshments {juice, coftee,
tea, doughnuts) : .

Introductions and Welcome
- Dr. Al King, Seafor researcher, WISE

- Dr. Oavid L. Will{ams, Jr., Director, Division of Family,

School and Compunity Studias
* ~
Travel Expenses and Other Housekeeping Details

. w Sylvia Lewis, Administrative Secretary,” WISE

4:30 - 9:50

9:50- - 10:20
10:20 - 10:35
10:35 - 10:85
: 10:45 - 11:08

Role Groups in Colladoration : '
- Al King ; . ’

-

School and Private Sector Collaboration

- Dr. Reudben McDantel, Graduate School Of Management,

The University-of Texas at Aestin
Interaction Batween Presenter and Other Conferees
Break - Refreshments {n Room 400

Models for School-Business Collaboration Projects
Room 400 ‘ -

.- Al Kirg ;

1V:05 - 1357
th] "11 35

11:35 - 11:55
11:85 - 1:00

Descrijtion of Project WISE Sites

- Threv Person Panel, Composed of:
. Mike Darlow, Oklahoms' City -~ 10 minutes
. Mi1ton Baca, Albuguergue - '0 minutes
. Dan Robertson, Austin - 10 minutes

Discussion of Site Préjects

Lunch {Qn Your Own)

+
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{Tuesday continued)

Afternoon

©1:00 -
1:158 -
1430 -
‘2:20
2:30
3:20

A

&{15
1:5%0

i
2:20°

2:30
3:20
4:10

4:10 -j 4:30

4:30
Evenin

"7:00 -

- 9:00

L

o _ 5802 Parkwood Drive {see map in packet) -
- 92-0224 ‘
Sl {Transpe will be provided for hotel lodgers.
Pick-up time wi jtzf\i;f;:\ijrfrunt entrance

Trust Building'fur Collabbration -
Group Discussien of Issues, Priorities, énd,Agendum
Discussion of Project WISt Draft Models and Guidelines

Break ;

1)

vBraipstnrminﬁ Role Groups’

Role Group Work ’
Schuols -~ 402 . -
C of € and/or Bus’ntss -- #404 '
Higher Educstiun & State Education Agencies -« #3406

e
o c

8reak , : -

L2 Y

Dinner ars EGening Sessfon: Food, Beverages, and Discussion

E;

at Nome of Na,cy Baker Jones and Al King

« to Sheraton Crest.)

Summation, Review, and Discussion of Tomorrow's Activities

1

N
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Aeanesday, Gctober 12, 1983 ' N

Morning .
B:30 - 9:00

9:00

9:10

8:10 - 10:05

pzﬁ

10:05 -~ 10:20
10:20 - 10:30
10:30 - 11:4F
11:45 « 1:00
Afternnon
1:00 -« 2:00
2:00 ~ 2:15
2:15 - 2:45
2:45 - 3:00
3:00

Refreshments and Conversation

Rttitudes and Values About Schools and Schooling
Panel Reparts on Yesterday’s Group Results

9:10 - 9:25 School Repre;entatfve

9:35 - . 9:40 . HEA & SEA Repr.sentative

9:40 -~ 10:05 C of C/Business Representative
Discussion of Reports

Break

#o"k in Liaison Teams

1402 = New Mexico Team

'#404 - Oklahoma Team

#4058 - Texas Team
Lunch {On Your Own) .

In-depth Pane] Reports from Morning Group Work - Room #400

1:00 -~ 1:20 Texas Team '

1:20 - 1:40 Oklahoma Team ' . . L.
1:40 - 2:00 New Mexico Team

Discussion of Reports

Summative Comments Ly Conferees

Conference Evaluation : ‘ -

Adjourn ’ .



APPENDIX E

Definition of Terms

El

Schooling - individual training or education received at an
educational institution.* '

Education - the aggregate of all the processes by means of which a
person develops abilities, attitudes, and other forms of behavior
of positive value in the society in which she or he 1ives.*

staff developmént - refers to any personnel changes to improve
education ang Tncludes two aspects: (1) inservice education, and
(2) staffing (selection, assignment, etc.).

Inservice education - any planned activity to assist school
personnel in improving their professional effectiveness after
employment. The activity can be undertaken individually or with
others, informally or in a structured context. The improvement can
be through the acquisitien of knowledge, changes in attitude,
and/or development of skills.

Human Resource Deve]og%gnt - employee development where development
S explicitly related to productivity.

Desegregation - the ending of segregation, the bringing together of
previously segregated groups.

Integration - is the situation wherein people of different groups

tend to Interact cooperatively on a basis of equal status and -
trust, as they know, understand, and respect each other’s culture

and contributions.

Quality education - §s the outcome of effective schools and
TncTudes a range of experiences that (1) focus on learner academic
achievement, (2) employ a variety of teaching methods, (3) promote
learning on the part of all students, (4) take into account B
individual differences, (5) produce learner competencies in terms

of measurable knowledge and skill outcomes, and (6) develop
positive student behavior in and out of the classroom.

e

*From Carter V. Good, ed., Dictionary of Education. New York:
McGraw-Hi1l Book Co., 1973.
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