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A SUMMARY OF THE EVALUATION FOR THE
COOPERATIVE WORK-WORK STUDY PROGRAM FOR BILINGUAL STUDENTS
AT EVANDER CHILDS HIGH SCHOOL
1982-83

~In its first year of a two-year funding cycle, the Cooperative Work-
Study Program for Bilingual Students offered full and partial programs
of bilingual instruction and career exploration, as well as supportive
services to approximately 160 students in grades nine through twelve.
Most program students were of limited English proficiency and were
foreign-born, Full-program students spoke Spanish at home and in the
community; partial-program participants spoke various native languages
including Arabic, Khmer, Chinese, French, Greek, Haitian, Korean,
persian, Spanish, Urdu, and Vietnamese.

The program goal was to develop students' proficiency in English and
to increase their career awareness. The instructional approach was-
“ based on students' English proficiency: full-program students who were
least proficient in English were taught primarily in.Spanish; students’ "%
with greater proficiency were taught in English. In-addition to receiving
E.S.L., native language; and bilingual content-area instruction, all
full-program students attended 25 career education lessons and activities
each semester. Partial-program participants received E.S.L., and/or
native language instruction, content-area instruction in the mainstream,
and attended the career education classes. -

Title VII supported the administrative and support services staff.
Instructional positions were funded by tax-levy dollars. Suppl ementary
funding was provided by Chapter I. This year, the project developed 120
career exploration lessons. Supportive services consisted of guidance
and academic counseling, guest lectures, and three field trips. - Staff
development activities included monthly department meetings and workshops.
parents participated in an advisory committee. The program sponsored
both simulated and actual work expetrience activities to complement the
academic program. . N

Students were assessed in English-1anguage development (Criterion
Referenced English Syntax Test and the Regents Competency Tests in
.reading and writing); mathematics (teacﬁer-made tests and the Regents
Competency Test in.mathematics); social studies, science, and native
Tanguage studies (teacher-made tests); and attendance (school and
program records). A quantitative analysis of the students' achievement
indicates that: 5 ' w3,

== Program students mastered an average of 1.18 CREST objectives
per month in the fall and one CREST objective per month
in the spring.

-- Program students demonstrated significantly greater post-
test scores on the Régents Competency Tests in reading, .
writing, and mathematics. o '




\

-- Tr-. was no significant difference between the performance .
- i1, ~am students and mainstream students in content-
(07 L Irses. -

- . . ndance rate of program students was significartly
. han the attendance of the school-wide popu]a;ion.
The project t 15 far been a successful one. Prog}am students
earned a large she - «f school awards. Career information and curriculum
objectives were met.

The following fecoqmendations are aimed at improving the overall
effectiveness of thwe program: ‘ ‘
G Considmring'a116cétig§ a greater proportion of the bilingual
guidawua-counseﬂdr'S”time to the C H.S. program; :
-- Considering training E.S.L. teachers in the use of C.W.S.
career-education materials to as§ist tHe project director;

-- . Minimizing the burden of%curriculum development by contactind
similar Iit]e VII programs to.obtain effective materja]s;

-- Sharing program materials with other departments within
_the school as well as with other Title VII projects
serving similar populations; ‘ @

ae -- Revising student performance objectives in content-area i
achievement. : :

-ij-
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EVANDER CHILDS HIGH SCHOOL
COOPERATIVE WORK-STUDY PROGRAM EOR*BILINGUAL STUDENTS

Location: . . 800 East Gun Hill Road
- Bronx, New York 10467
Year of Operation: ' 1982-83, first year of funding
‘Target Language: ' Spanish
Number of Students: 158, fall semester
' : ..163, spring semestert
- Principal: - Mr. Wilbur Klein
Preject Director: Dr. Vincent Saetta

I. OVERVIEW

- The Evander Childs High School Cooperative Work-Study Program for f
Bilingual Students (C.W.S.) focuses on preparing a target popu]étten of
11m1ted English proficiency .(LEP) students, grades nine through twe]ve,
in academ1c content areas, linguistic sk1lls, career study, and entry-
level JOD 1nstruct1on. A1l program components concentrate on equipping

awstudents with the empleyment skills currently in demand in the urban Joa
market. Regular classroom instruction, -on-the-job experiences, and
presentations by guest speakers are used as instructibnaltstrategies.
The program originally was-pnoposed to serve 120.e1eventr- and
twe]fth-grahe Hispanic'LEP stedents, as a follow-up to’the school's
previous bilingual program which served ninth and tenth graeers until

June, 1982, However, schoo] records for September, 1982 1nd1cated that

- 73 students scheduTed for the new program were not promoted to the




eleventh grade, and'that 29 other students eligible for the C.W.S.

progrmn did not return to school. As a result, the target population

© wWas mod1f1ed to include a new popu1at1on of Hispanic LEP students in the

J
P

ninth to twelfth grades. These students were 1dent1f1ed through LAB
testing procedures, feeder sch001 app11cat1ons, "and the program interviewing
process. None of the target popu]at1on had ever been served through
Title VII funding“sources, either at Evander Childs Htgh School or at
the feeder schools. - |

During the fall term, 158 Hispanic LEP students were jdentified for
program participation, while in the spring term, the target population
increased to 163 students from this background. During both semesters;
students received Title VII services while erirolled in either a fall
program of bilingual studies, a partial program (English as a second’
1anguage- nat1ve language arts [E.S.L.-N.L.A.]), the school-wide Coop or =
Pre- Coop program or a fully ma'nstreamed program of study in the
regular tracking system. Six non-H1span1c LEP students were also
included in the Tit]e VII .C.W.S. program. This new target populaticn
was larger than the or1g1na1 120 identified in the proposa]. .

Evander Childs High School began b111ngua1 services in 1976 when

E.S.L. c1asses were begun through the efforts of the current C.W. S.

program director. Content-area courses in Spanish were added to the
school Curricu1um in 1978, These efforts were followed by the Title
VII-funded Career Exploration Opportunities for Bilingual Students
program which served -the Hispanic LEP population from September 1980 to
June, 1982. The current ¢.W.S. program is the sch001 s latest effort to

serve its LEP population.

*These were Hispanic LEP students who had "opted out" of the b111ngua1
instructional program. .
. -2- '
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- ENTRY CRITERIA .

II. STUDENT CHARACTERISTICS

“

As previously stated, the C.W.S. proéram includes students who
receive'both full and partia1 programs of bilingual instruction. Fu11g

program students are those who score at or bedow the twentieth percentile

on the Eng11sh sect1on of the Language Assessment Battary (LAB) and

-score higher on the Span1sh version of this test. Other part1c1pat1on

factors include student and parenta1 consent and teacher.or program

recommendations.
o

Students with partial biiingual prdgrams }E.S.L.-N.L,A.) achieved

low scores on the English section of the LAB or were recommended for
such instruction by c1assroom-or-program staff. Student consent is

required in all cases.

P’

STUDENT COMPOSITION

The C.W.S. program served 158 Hispanic students dur1ng the fall and
163 H1span1c students during the spr1ng. ~Six -non=- H1span1c LEP students
also part1c1pated in the program.’ Approx1mate1y 50 percent of the,

students have been in the Un1ted States for two years or 1ess and come

from countr1es in Latin Amer1ca and the Caribbean. Based on the resu1ts

of the LAB, all students in ful b111ngua1 1nstruct1ona1 programs were
categorized as(either “Spanish- or English-dominant" for programm1ng and
instruction. . : : . o

' Other C.W.S. participants included students enrolled in'Eng1ishJas a
second language- nat1ve language arts (E.S.L.-N.L.A. ) courses. Mainstream
students were a1so recru1ted from either cooperative work-study, spec1a1

education, and regular mainstream programs. Table 1 presents a preakdown
. _3_ . " .-
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of the program student body for both_the fall and spriﬁg semesters.
Over 80 percent of the program students were foreign;borh (see Table
.2). .According to staff, students' families have low incomes: most are
eligible to receive food stamps. Therefore all C.W.S. students qualify
for free lunches. In most families both parents work , although a few
_students come from single-parent households. For the majority of
. program studéhts, Spanish is the dominant language-: spoken at home,
outside school, éndFWith peers. English is not needed for community
iﬁtercourse as all business, media,.entertainment,~cu1tura1.and religious
affairs; and social activities can be conducted in Spanish. As previéusTy
stated, all C.W.S. students who transferred to Evander Childs from
feeder schools or from other high schools, were never served- by Title
VII resources. Other Studentsvcame directly from outside the United
States.
Tables 3 and 4 présent the program students by sex and grade, and

age and grade, respectively.

-4.
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v v ' . TABLE 1 °

0 ~ 7

Hispanic Students Served by the Title VII C.N.S; Program

?

- .~ Student Group Grade 9 Grade 10 Grade 11 Grade 12 Totals

ﬁa]] Term
[} N

Full Bilingual Program: ° .
English Dominant 18 ©~ . 41

, 1 0 60
- Spanish Dominant 12 25 0 0 37
i Total - 30 66 1 0 & 97
Partial Bilingual Program: | . ‘
’ EOSOL._N.L.A. 7 6 5 R '0 ’ * 18
. : ]
Regular Mainstream: 3 8 14 18 43
TOTAL 40 80 20 18 158
Spring Term.
Full Bilingual Prograh:
English Dominant 8 29 1 0 38
Spanish Dominant 11 27 1 0 39
. Total 15 T6 2 0~ T
- Partial Program: - . e
E.S.L.-N.L.A- 4 9 11 0 24
7 %Regular Mairistream: 4 g8 16 16 4
School-Wide Cop . , R
‘Program: -0 .0 6 1 7
School-Wide Pre- :
Coop Program: 0 : 9. 0 ' 0 9
Special Education: 0 2 0 0. 2

TOTAL' ’ 27 84 35 17 163

«In the fall, students in full and partial programs of bilingual
instruction accounted for 73 percent of the C.W.S. participants.

.In the spring,. the percentage of these students_decreased to 62

percent. -

|
«The-1iumber of mainstream participants increased from 43 to 62
students in the spring. -

-5~
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TABLE 2 _ :
Numbér and Percent of Program Students by Country of Birthd -
Country-of Birth ' Number Percent
: i
Puerto Rico 79 54
’ i
Dominican Republic - 20 14 ‘
Haiti o 2 1
Cuba . 1 Jess ‘than 1
Central and South America )
(country unspecified) - 17 12
United States 26 - lﬁ
. )
TOTAL - 145 100
apata were missing for 18 Hispanic and six non-Hispanic LEP students. o
K .
bt «Qver 50 percent of the program students were born in Puerto Rico.

.The second largest group was born in the United States.

: -

Son -

2]
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Th3LE 3

<

Number and Percent of Program Students by Sex and Grade

Number Percent Numbe} Percent -
Male = of Female of Total Percent of .
Gradd Students  Grade Students Grade Number All Students

9 21 54 18 46 39 23
0. 32 36 58 64 90 53
11 12 37 - 20 63 32 19
e . 12 1 s 8  _S

:

TOTAL 66 398 103 61 169 100

dpercent of all progfam Studeﬂ%éﬁu
Pincludes six non-Hispanic LEP students.
+Sixty-one percent of the program students were female.

+Most program studenfs were .in the tenth grade.

-7-
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TABLE 4

Number of Program Students by Age and Grade

Age M‘Gcade 9 | Grade 10 | Grade 11 Grade 12 | ' Total
w ol o | 0 o ]
15 : 11| 0 25
16 15 = . o9 g 0 58
17 A
18 .3 .16 12 - { 34
9 |- 0 4 1 2 7
20 0 0 | 0 1 1
TOTAL 39 90 32 8 169°
Overage ’ v >
Students
Number 26 44 13 3 86
Percent 7 50 ~~50 40 50

Note. Shaded boxes indicate expected age range for grade,

31ncludes six non-Hispanic LEP students.

.Fifty percent of the program students were overage for their arade.

.Most overage students were in the tenth grade.

-8-
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I1I. PROGRAM DESCRIPTION

PROGRAM PHILOSOPHY

The C.W.S. program stresses a transiti?na]Iapproach to bilingual
educafion which focuses on the importéﬁce 6f acquifiné.ghgi¥;H“Tang
-guage skills and an orientation to American culture, while preserving
studenté‘ native language and culture. This transitional approach is°
stressed by the school administration which identifies Eng1ish-1earning -
as the major instructiona1 concern of all bi1ingu§1'programs in the school.. -
Therefore, mainstreaming students into regular English instruction.is a- -
program priority. A second focﬁsfof the pr;gram is the development of

students' work-readiness skills.

PROGRAM OBJECTIVES

Following is a.list of instructional! and nop-instructional objectives

for evaluation during the 1982-83 academic year.

-

Instructional Objectives

1. Program students will demonstrate a meaningful improvement in
their mastery of English syntax. Students are expected to master at
least one CREST objective per month within each semester they are
enrolled. :

: 2. Program students will demonstrate a significant improvement
(p<.05) in their English language reading ability by examining the
difference between pre/post-test scores on the Regents Competency
Test in Reading administered in both the fall and spring semesters.

3. Program students will demonstrate a significant improvement
(p<.05) in mathematics ability by examining the difference between
pre/post-test scores on the Regents Competency Test in Mathematics

administered in both the fall and spring semesters. :

4. A significantly greater proportion (p<.05) of program students
‘will earn passing grades in Spanish language studies and biology (fall
and spring) and global history (fall), and American government (spring)
compared to a randomly selected group of mainstream students in the same
level courses. : :

-9-
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5. The attendance rate of program students will be significantly
higher than the school-wide attendance rate.

Curriculum Deve]opmeht Objectives

1. The cooperative work-study career-education curriculum will
increase by 55 percent as measurad by pre-and post-testing procedures
& by the end of the first year.

2. The major subject-area ccoperative work-study career education
curriculum will increase by 55 percent by the end of the first year.

Training Objectives

w

1. One hundred pgrceﬁt of the teacher-training workshop meetings
will have specific cooperative work-study career-education curriculum
development plans and activities during the first year. :

2. As a result of the participation of the 'project director and
the bilingual curriculum specialist in the development and implementation
of a Teacher Training Center Component in the program, 75 percent of
the participants will attend more than 75 percent of the workshop meetings
scheduled for them by the end of the year.

\
3. One hundred percent of the workshop meetings\ of the Parent
Involvement Component of the project will have specific cooperative

work-study career-education curriculum development plans and activities
for the participants during the first year. '

4, Seventy-five pércent of the participants in the parent involvement
component of the project will attend more than 75 percent of the workshop
meetings scheduled for them during the year. :

-10-
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ORGANIZATION, STRUCTURE, AND STAFFING

The Title VII project has a centralized administration. The project
director reports directly to the princiba] with respect to the C.W.S.
program, but communicates directly With the assistant principal (A.P.)" .

of foreign languages for all matters concern1ng the full- or partial- -

\
N,
~

. bilingual programs of instruction and content area curr1cu1um development. ~

.

\\

Tne assistant principal of foremgn languages commun1cates with the
content-area teachers through joint observations made by this person and
the respective assistant principals of the department disciplines which
provide 1nstruct1on to bilingual students, (e g., social stud1es, math,
science, Eng]1sh). Figure 1 details the T1t1e VII proaect organization
and*its relationship to other school structures related to the project.

The program d{rector is fn charge of program administration and
supervﬁses one educational ass1stant d1rect1y ass1gned to the C.UW.S.
program. The program director also serves as curriculum specialist,
working seven out of nine periods da11y in this funct1on.: In addition,
he has been appo1nted as proposa]-wr1t1ng advisor for the schoo] As
such, he has provided information both to sch001 personnel and the
0ff1ce of the School Superintendent (Bronx)

A bilingual guidance counselor (speaking Eng1ish, Spanish, French,
.and Italian) ass1gned to the schoo] s guidance department serves for two
periods daily as the program counse]or. He ass1sts 1n the coordination.
of programming for1€}1ingua1 students, and maintains full- and partial-

bilingual program students' personal and health records, achievement

.

cards, transcripts, profiles, and academic and vocational test results.

-11-
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" FIRURE 1

Organizational Chart of the C.H.S.'Program

|

\ Principal
~R.P. pu (SR PRRSEE
Math, Science, ‘ A.P, Foreign
Social Studies, =~ |---=--- Title VIT |--=--- Lanquage .
English .| Project L (RL&ESL Program)
v -7 Director .
//0 s \\
l 7 Math Teachers ' Title VII 2 N.L.A.
| . 1 Science Teacher __Fd, Assist. Teachers

1 Social St. Teacher
3 Fnglish Teachers

1 ESL (Chapter 1) Te

acher

|
Guidance |
Counselor

‘Supervision

(Pilingual)

collaboration and Communication

a12-



-In addition, he coqjdinates all .evaluation testing for'students served
by the Title VII project,~ He also assists the assistant principals in-
" addressing bilingual students" preblemS' and supervises the school-wide
attendance program and R C.T. exam1nat1on programs, He works directly
with the Title VII proaett director in many areas, as well as with a11
assistant principa]s whose teachers and curriculum are involved with the
general bi]ingual program. . N b |
Twelve teachers served bilingual program students in the classroom
dur1ng the 1982-83 academic year: one Chapter I E.S.L. teacher, three
tax-levy English teachers, two Span1sh teachers (N.L. A ), one biology
teacher, three soc1a; stud1es teachers, and two mathemat1cs teachers.
‘With the except1on of one mathemat1cs teacher, all teachers are certi-
fied in the1r.respect1ve fields, a1though‘none is certified in bilingual
educat%on. The Chapter I teacher,:however, is certified in E.S.L.
instruction (grades 7-12). A11Gteachers communicate in English and

Spanish. Appendix A details the characteristics of program staff.

FUNDING _ )
In addition to Title VIi, the program is supported by tax-levy,

module SB, and Chapter I funds. Tables 5 and 6 present the funding

sources for the instructionai and non-instructional compenents ot the

program.

-13-
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~ TABLE 5

. Fundiﬁg_of Instructional Componenta

" Funding. Number of Number of S

Content Area _ Sources Teachers ~ Periods
English as a Second Language Chapter I 1 5
‘ : Tax Levy -3 1 each
_ g e A .
‘Native tangaage Studies Tax Levy 2 1 each
Mathematics ° Tax Levy 1 1 S '>'71,—“
Module 5B 1 1 ,;;///,?ﬁfﬁ”"ﬂ
.Science . Modile 58 . 1 ~ 2
Social Studies ~ . Tax Levy 1 2

dsource: - High School Personnelbiﬁvéntony for Bilingual/E.S.L. Programs,
‘ April 6, 1983, Division of High Schools, New York City Public
Schools. :

I

TABLE 6

Funding of Non-Instructional Program' Components

[ I

Funding Source(s) Personnel: No. & Title(s)

.Administration & Title VII - 1 Project Director/Curriculum

Supervision . Specialist- ’

3 . o g
Curriculum - Title VII 1 Project Director/Curriculum
Development : Specialist . '

>

Guidance Counselor

Supportive Tax Levy 1
Services Title VII 1 Educational Assistant _
: Chapter I. 1 Educational Assistant - E.S.L.
: 1 Educational Assistant - English
2 Educational Assistants- Math

-14-
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IV. INSTRUCTIONAL COMPONENT

STUDENT PLACEMENT, PROGRAMMING, AND MAINSTREAMING

Students enrolled in full b° ]1ngua1 1nstruct1ona1 programs are_

placed in e1ther a Spanish- dom1nant or English- dom1nant track according

to their English language prof1c1ency. Students ass1gned to the Spanish-

dominant track have scored below the.tenth'pencentiﬁe on the English
section of the LAB. Students in this track receive most of the{r
instruction in Spanish The amount of English used in these c]asses
depends on the English prof1c1ency of the group of students. Students
ass1gned to the English- dominant-track have scored between the éleventh
‘to the twentieth percent11e on the English sect1on of the LAB and
receive most of their instruction in English.

Full-bilingual program students are placed in academ1c’courses .
according to the New York C1ty Public Schools grade and graduat1on .

requirements. These courses are’ equ1va1ent to those in the mainstream
in content and 1eve1. Students are p1aced in E.S. X‘ and nat1ve language -
courses accord1ng to their prof1c1enqy. In add1t1on to content area -and-
1anguage instruction, full-bilingual program students attend 25 career
education lessons and activities each semester. )

Partial-bilingual program students receive all 1nstruct1on (except
nagive 1anguage studies) in English. In addition to E.S,L. and native
1anguage instruction, the E.S.L;nN.L.A. group.also attends ?5 career-
education lessons and act1v1t1es each semester. Mainstream:c~w S.

program partic1pants receive a similar number of work- study/career-

education 1essons each semester, and a fu]] program of ma1nstream .

courses.
_-15- '. °
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Full-hilingual program students are fully ma1nstreaied when they
g
~ score at or above the twenty- f1rst percentile on the LAB, or score at

, 1east 75 percent on the advanced level of the Cr1ter1on Referenced

Eng]1sh Syntax Test (CREST), and request this change with parental

consent. Students may also be mainstreamed at the1r own or their
parents' request. Mainstreamed students can cont1nue to receive the«
program s supportive services if they so des1re.

Part1a1 ma1nstream1ng -begins in the Eng]1sh dom1nant track s1nce e

g

e . ¢

English is used for instruction-to- a'greater extent;— Spec;a] English
¥ead1ng and wr1t1ng courses support the 11ngu1st1c deve]opment of these
students. C.W.S. students may also qp programmed into mainstream '
courses. In- 1982- 83 16 fu]] bilingual program students were e"ro11ed

in spec1a1 ma1nstream e1ect1ve courses in accounting, word- process1ng,

and typing.

" INSTRUCTIONAL OFFERINGS

Depending on their program status, C.W.S. students receive-instruction )
“in the fo]Towing areas: English language, Spanish language, content-

area subjects, and/or cooperative work-study career education.

Eng]1sh As A Second Language Instruct1on

Chapter I E.S.L. 1nstruct1on is offered on th(e_/jeve1s of prof1c1ency
beg1nn1ng, 1ntermed1ate, and advanced. In addition, intensive writing
and read1ng courses are given to E.S.L. students through tax- levy
funding. The beg1nn1ng and 1ntermed1ate 1evels are given to Span1sh-
dom1nant full-bilingual program students. These levels stress listening
and speak1ng'skills.. Advancéd and 1ntens1ve levels are des1gned for

English-dominant full- bilingual program students and empha517e 11sten1ng,}

-16-
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épeaking, reading, and writing. Intensfve Eng1ish is designed as gnrich-
ment‘curricu1ﬁm to:refine reading and writiné skills. E.S.L.-N.L.A.

_ brogram students héy be placed in-any of the three levels of E.S.L. in- '

. struction. Most studehts, though,:faT] into the beginning and intermediaté

levels. Table 7 details the E.S.L. instruction offered to program students.

e
4 .
- ° ////

" Native Language;lns%rnctTaﬁ’/’//’/'

.. Native language studies (Spanish) is of fered on‘four'1eve1s by the

N3

-

department of foreign languages.. The-more advanced Spanish levels are
" offered to program students as electives. Table 8 details the Spanish

-instru;tion of fered to program students this year,

o

Cﬁhtent-Area Instruction

Bilingual content-areaﬂinstruction follows the grade'and graduati;n
réquirements of the New York City Public Schools), and is offered ex-
ﬁ1usive1y to students in full proérams of bilingual insﬁruction.- Career-

“education concepts such as job-conflict resolution, decision-making,
problem-solving, and value-clarification are infused into these contenfe
area courses. The course curriculum-also includes career ﬁnformation
associéted with the subject area. For eiamp1e, in the biology course,

. students receive information about c;reers related to the subject métter,
such as dental assistaﬁt, dietician, health inspectdr,‘medicé] socia1

-worker, nursing, and occupational therapist. All bi1ingué1'program
c1a§se§ correspond to mainstream of ferings in level and curriculum, and .
use materials appropriate to students' readinga1eve1s. In addition,
paraprofessionals are present in these cfasses for assistance and trans-

lation. Table 9 details the bilingual content-area instruction of féred

“to students this academic year. o
. - o -17-




TABLE 7

Instruction in English as a Second Lgnquaqe
and English Reading and Writing”

Average
Number of  Class Is Class for
Course Title (lasses Reqister Program Students
and Level Fall Spring . Fall Spring Exclusively? . Description
E.S.L, - Beginning . 2 1 % 25 No Listening and speakina skills for
(Chapter I) | ‘ - Spanish-dominant students
\ £S5, - Intemediate 2. 2 8 % - Mo " Listening and speaking skills for

'E; (Chapter 1) ‘ Q§panish-dominantws-tudents

E,S.L, - Advanced 1 1 % % No Listening, speaking, reading, writing

(Chapter T) skiﬂls for English-dominant students

" Intensive English 1 1 ¥ M e Reading and writing skills for

(Tax Tewy) Spanish-dominant students
Intensive Enqlish 2 1 W U Yes Reading and writing skills for
(Tax Tevy) English-dominant students

W1 classes Qere'held for five periods each week,

v/

21
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TABLE 8

Instruction in the Native Languagea 7
Fall Number of 'Average In C]dss for Description
Courses Classes ) Class- Program Students

Register Exclusively?

Native Language 3 2 34 Yes For English= -
dominant students

Native Language 3 1 34 " VYes For Spanish-
dominant students

Spring Courses’

Native Language 4 1 34 ‘Yes . For Spaniéh-
: ' dominant students

Native Langdage 4 1 34 Yas For Eng-ish-
_ o dominant students

Native Language 4 1 34 No - For Eﬁg]ish-
QOminant students

ap11 classes were held for five periods each week.

Classroom Observation. A member of the evaluation team visited a

general biology lesson. Twenty-eight Spanish—dominant students, out of

a total register of 36, were present in the classroom. The topic of the
lesson was the structure of the D.N.A. molecﬁle. A model of the molecule
and the chalkboard were the materials used for the lesson. The teacher
lectured, demonstrated each point by'u§in§ the modé], and questioned

students. About half the class actively participated in the lesson

-19-
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although the entire class paid attention to the teacher's presentation.
Assessment and feedback were provided by the teacher thhoqghout the
lesson. Although the topic was difficult, the bbjéctive appeared tovbe
achieved. The/1esson was conducted in Spanish (the planned 1angua§e_of
instruction), and except for an occasional plane that passed overhead,

the class was orderly. -

Cooperative Work-Study Instruction

The ‘cooperative work-study component includes: work-readiness
training; career-exp]oratiqn training; 6n-the-job experiences; and
presentations by guest speakers. ‘ H

Work-readiness and career-exploration training consist of a series
of instruments and méteria]s which provide a .profile of studénts' in-
terests and aptitudes, together with an exploration of different career
fields which are related to that profile. Students' aptitudes are

measured using the American College Test (ACT) of the Career Exploration

Aptitude and Interest Prograh. This test measures aptitudes in verbal
\ and numerical reasoning, spatial relations, meéhanica] and clerical.

\ skills, and language use. The aptitudes determined by ACT are then
matched to five major job fami]ies.in the Career Exploration Series:

\ occupations in science, health, and mathematics;'in consumer economics
. and ré]ated areas; in industry; in business; and in design arts and "

communications. ” |
‘ Each job family contains 60 careers to which studentsvre1ate their

Einterests and aptitudes. .The JOB-0 Battery is also used to give students

-20-




TABLE 9

Bilingual Instruction in Subject Areas®

Percent of
. Materials

‘Number of Language(s) Criteria for Selection in Native
‘all Courses Clagses of Instruction of Students Language
Jiology 2 .80% English | 11-20 English LAB Test 20
3iology 1 80% Spanish 1-10 English LAB Test 80
dathemat ics 2 80% English 11-20 English LAB Test 20
dathematics 1 80% Spanish 1-}0 English LAB Test 80
Global History 2 80% English 11-20 Eng]ish LAB Test 20
Global History 1 80% Spanish 1-10 English LAB Test 80
Spring Courses
Biology 1 80% English 11-20 English LAB Test 20
Biology 1 80% Spanish 1-10 English LAB Test 80 ".
Mathemat ics 1 80% English 11-20 English LAB Test 20
Mzihematics 1 80% Spanish 1-10 English LAB Test 80
American government 1 80% English 11-20 English LAB.Tegt - 20
American Government 1 80% Spanish 80

1-10 English LAB Test

3A11 classes were held for 3 hours and 20 minutes each week and had an average
register of 34 students.
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furthér self-assessment, job exploration, and job {nformation to assist
in career decisipnsi A1l instruments are in English and Spanish. This
series of instruments and materials used by the'program is presented in
Appendix B.

The work-study combonent also inc]hdes a series of career-education
lessons consisting of program-made materials and commercial filmstrips
and cassettes. A11‘Hessons héve a thematic approach and are used by the
C.W.S. program to 1nfuse career 1nformat1on into content-area subject
4 matter. These lessons are presented in Eng]1sh or Spanish to a11 program
groups and are conducted by the program director with an educationa]
assistant. Most of thé lessons are taught with materials from the
program resource center. Table 10 presents the program of thege career-
education lessons for all C.W.S. students. Appendix C details the
fi1mstrips and cassettes used in these 1essoﬁs and'availab1elto p;ogram

students. c

Classroom Observation. A member of the evaluation team observed a

career-education lesson taught by the program director. Eleven students
were present in the classroom. The lesson, "How to Complete a Job
_ Application," began with the distribution of a handcut -- a sample job

app]iéation from the New York Telephone Company. No other textbooks or

materials were used.

PR

: A\
Lecturing and questions-and-answers were used hing strategies.

The director discussed the»app]ication and fu]]y‘exp1ainéd each section™"--.

=22~



Table 10

Schedule of Career Education Lessons for All Students

3

Month

Theme

Materials and Activities

September ‘

October

November

December

January

February

March

April

May

June

Student programming, student orientation,
. guidance and counseling services, LAB and
CREST testing for identification and

placement.

Decision Making
Conflict Resolution
Problem Solving

Values Clarification
Career/Job Exploration

- Conflict Resolution

Problem Solving

Values Clarification
Career/Job Exploration
Decision Making

Problem Solving

Values Clarification
Career/Job Exploration
Decision Making
Conflict Resolution

Aptitude/lnterest Testing

J0B-0 Career Cluster Interest testing

Student Aptitude Testing and
Profile Development

Business Careers

Fields in High Technology
College Secretarial Program
Careers in'Finance

"Staffing Problems

Part II of fall programs.

Part I1 of fall programs.

Part II of fall programs.
Job Preparation Skills -the resume,

the interview, the business letter

Educational and training requirements '

Supply and demand patterns

Job incomes and working conditions
High School Course Planning

Job Contact Agencies

Career Planning Activities

“Judy Baca Story"
"Health Services"
“Education"

“Business and Finance"
“Public Service"

“Earl Wilcox Story"*
“Agriculture”

“Arts and Entertainment”
Marketing and Distribution
“Transportation”

“Amy McKenna Story"
“Energy/Natural Resources"
“Communications"
“Manufacturing”
“Construction®

B81Z-0: Explo}ation of business
occupations N

AN

$CI-0: Exploration of scientific,
mathematics, and health
occupations

CER-N: Exploration of consumer
economics and related
occupations

DAC-0: Exploration of desian, art,
' and communications )
occupations

3,
5,

ERIC

Aruitoxt provided by Eic:
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so that studehts would know what to do. While the class worked on the
application, the director discussed neetness,”ek111s needed for different
job categor.es, salary levels, and other related information.. The
applications were then.collected and became part of the students' files.
It appeared that the lesson's objectives were fu11y_accomp1i§hed.

Both English and Spanish were used during the presentation, about 20
and 80 percent of the time, respectively. ‘Classroom demeanor hae
orderly and structured, yet informal. Student participation was excellent.

The work-study compeneht also consists of direct or sihu]ated on- |
the job experience. Simulated experience consists of role playing in
the classroom. Direct on-the-Job training results from“placing students
in the school's part-time cooperative educat1on program, The student 1s
employed for 225 hours per semester 1n an actual JOb and rece1ves one
credit toward graduat1on, The student can accumulate the requ1red
number of hours by werking between two to four hours after-sch001 per
day plus Saturday. In-thiS'Way, employment requirements do not interfere
with academic ohes. TWenty-two students have received direct on-the-job
experientes in 14 businesses this school year. |

The-program'director he1ieves that it wodld be more effective to”
place program students in an alternate week COOP plan. ‘Through this
plan, students work ‘alternate weeks during the school year. During the
school week, requ1red subjects are taught for double per1ods so that
forma]_education is not lost. Skill subjects in school are suppl emented
by practice on the.job. During the summer, each student works for five

-

consecutive weeks. Upon graduation, students are retrained to fill

-24-
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fuT]-time vacancies in the cooperating firm. A policy of requesting

employers to terminate. students who leave school prior to graduation,

encourages students to remain in high school until they are granted a

dipioma, fulfilling the.basic educational objective of the cooperative
education program. | | |

A plan of this nature is being discussed for next year provided jobs
are available forJo1acemont. Towards this objeétive, job development
has begun, with program staff members phoning or writing to about 20
companies eaoh week. Some businesses are recontacted to see if job

openings have occurred. Overall, the program has contacted over 250

-different businesses in the Bronx area using the Bronx Open Doors Guide

to Bus1ness Resouro¥s for New York City Schools, a New York C1ty Board
of Educat1on Shb11cat-on. |

it 1s hoped t;;E these contacts might sensitize employers to the
emp]oyment needs of young peop]e. The program d1rector stated that
positive resu]ts m1ght be .forthcoming in the following areas as the ‘
result of these contactS'and other career-related program activities:
securing job‘opporfunities for students; getting employers involged in
the educatiooal process by pinpointing businésses' needs, what new
technical §ki]]s are in demand, and the skills students need; and
supplying the school with materials, money, and advisorj‘staff.

The fourth aspect of the work-study compooent inc]udes<presenpations

by speakers from educational “institutions, and public and private

organizations who speak about career opportunities, requirements, and

benefits in their areas of expertise. Appendix D lists the speakers who

made presentations to the C.W.S. students during 1982-83.
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Observations. A member of the evaluation team observed three.

lectures by community guest speakers. A representative of ASPIRA spoke
to 21 program students. The speaker"used.English 100 percent of the
time to give an overview of his organization and the services that it
provides. 'He also urged students to contact the organization to request
Jits services. A question-and-answer period ended the session. A
handout was given to students summar1z1nq the presentation.

Another lecture was presented in English by the coord1nator of the
social services section of the Mayor's Council Program. The speaker
asked the small group of students present to think about their occupational
interests and then tried to impress upon them the importance of training
in American education. She led the students in a discussion of their
1nterests and the1r family situations relat1ve to part1cular occupational
. 1nterests. Finally, she offered advice about where to get 1nformat1on
about careers.

A representative of the New‘York Telephone Company also made a
presentat1on in Eng]1sh to nine program students. After introducing
h1mself he talked about the-job market in New York C1ty. He then spoke'
about the job opportun1t1es ava1lable with the New York Telephone -
Company including. requ1rements tra1n1ng opportunities, dut1es, and
. salaries., He especially stressed the hours an employee has to work in
the different posit1ons he presented. A quest1on -and-answer period
followed. The need for training-and education was emphasized throughout

the presentation.
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V. NON-INSTRUCTIONAL COMPONENT

CURRICﬁLUM AND MATERIALS DEVELOPMENT

A prihcipaT objective of the C.W.S. program is to develop a cafeer-.
education curriculum. A total of 120 lessons planned for this yea} were
developed. Apbendix E detgi]s the curriculum and materials developed by

the program this school year.

SUPPORTIVE SERVICES

Supportive serviées are provided to program students by any membep
: of the Title VII staff, a§ requested. The counseling process, however,
is the primary f iction of the bi]ingﬁa] guidance counselor.

The guidance counselor provides both gfoup and individuai coUnse]ing.
‘Group sessions are performed in the c1éssrpom and include such.tdbics as
academic and testing requirements for graduation; the nature and scope
of'the'C.N.S.,program; trénsition in and out of the program; and other
" academic and vocational inquiries. Individual:counseling is perfofmed
upon request. The student's academic and emotional needs, and family
situafion are discussed during individual counseling sessions. In

addition, the guidance counselor serves as the guidance department

coordinator and is in charge of the examination of bilingual students in )

[ -~

the school. He attends Title VII teacher-training workshops to share
the program's counseling component with the bilingual teachers. He
oversees the transportgtion needs of the entirg school, supervises

Chapter 53 incoming students, is in charge of the immunization process

o =27-
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xfor the entire school and hearing testinu for tenth graders, updates all
records of students coming from outside. the United. States, and is in
charge;qf the ASPIRA Chapter of the school.

HomeJEontacts for imbroving attendance, fo]]owing-up on students'

L academic achievement and assessing career aptitude are made by the

S
-,

educational asSistantlassqgned to the program director. Detaiis of the
supportive services“given to'students this~school year can be found in

the appendices.

STAFF DEVELOPMENT

Staff'development activities.inciuded monthly;yone-hour departmental

meetings; monthly two-hour workshops held after sthool by -Title VII
staff; and monthiy demonstrations of the career-education curriculur
presented by the Title VII staff.

P An exchange.of ideas for programiimprevement and of bilingual
education in the school is promoted-in all of these activities. Discussions
of instructiona1 methodoiogy, classroom. management, curricuium development,.
and student empl oyment training activities are 1nc1uded in these traininq
sessions. Agenda and minutes document all meetings. Staff deveiopment :
activities outside the school included participation in workshops

sponsored by the Office of Bilingual Education, Office of Educational

Evaluation, and'Office of ‘Budget and Review. No prdﬁram staff members
“were enrolled in university courses this year. Appendix G details these

activities.
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PARENTAL AND COMMUNITY ACTIVITIES X o

. o
The program sponsors a Parent Advisory Committee composed of seven
. TR

bilingual parents,.two students, and four staff membersk(the program

director, the guidance counselor, an educational assistant, and one

‘ bilingual teacher). A total of ten meetings were held this year.

Seventy-five percent of the parents éttended 70 percent of the meetings.
Program staff and student representation had’ 100 percent attendance.

The agéndas of these meetings somewhat paraTqu those df the teacher
training meetings. This was doné to keep parents informed of progﬁam

events, to give .them a voice in the working of.the program, and to give

some pedagogical! training to the bitingual parents: Topics discussed in

the_coumittee meetings included identification and placement of students
in the program; Title VII objectives and-resources; student job p]adément;
and planning field trips. Some community guests'speakers were invited

to these meetings.

EXTRACURRICULAR ACTIVITIES

" The prbgnam also offered its students three field trips: toléee the
off-Broadway play, "Angelita Nobody"; to the Metropolftan Museum of
Art;-and to a'Broﬁx bank for busineés-re]atéd experience. BeEyeen 15 to
20 students went on each of these trips, ‘ Fi

_ The program also mainfains a bi1ingua1‘resource center with textbooks
and materials related to academic, linguistic, and caféer areas. Appendix
H details tﬁe materials and Qextbooks available in the cénter for student

use. A peer tutoring program js scheduled for the 1983-84 school year,

and an ASPIRA Club-will alsc be initiated.

¢ ¥
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AFFECTIVE DOMAIN

The pfggram has tried to develop a sense of pride within its. student
body. Biiingua]isn is presented as life enriching and of great help in
future employmeht'opportunities. Student accomplishments that have re-
sulted from participation in the C.W.S. program include:

1. eight program students (vut of -a total school membership of .
35 students) are members of ARISTA, the National Honor Society
of High School Students; . -

2. seven program students (out of a total membership of 50)
are members of the local honor school society;

3. two program students (out of a total membership of -15)
are honor school inductees; o

4. three program students (out of a total 26 students)'
are members of the Science Math Honors Program;

5. fifteen program students (out of a 66 student fota]) are
award winners for excellence in school subjects (each
student has received an average of two awards); ‘

6. seventy-two program students (out of a total-of 403
students) received special awards for achievement efforts.

By the end'of the academic year, 60 students had left the program. Forty-
five were fuliy mainstqgaméd; 13 were discharged or transferred to an é]-

ternative program; and two transferred to another schoo].

CAPACITY BUILDING

Thekprogram has of fered a series of services to Evander Childs ;hat.
has increased the school's capacity to serve its bilingual and LEP
populations, including:

1. 120 career-education lessons developed for the program student
 body which will benefit the entire LEP school population;

<
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. eleven teachers and four educational assistants received

specialized bilingual and LEP training each month of the
year to improve their academic instruction and career-
education skills; .

the program director, guidance couniselor, and educational
assistant received training in dealing with bilingual and

. LEP students, and in planning and-implementing programs to

help these types of students;

‘a11;teaéhers and staff associaied with the Title VII
program improved their skills in reducing students' poor

behavior and -in increasing student self-pride and positive
self-image. The godd behavior that the program has developed
in its students has brought changes in the way mainstream
teachers and staff now perceive bilingual education and
bilingual LEP students; :

fourteen local businesses received the on-the-job services
of program students; some community social agencies also
participated in the program thereby improving their knowl-
edge of bilingual and LEP. students.

ol

— T o

40



VI. FINDINGS: STUDENT ACHIEVEMENT AND ATTENDANCE

. ASSESSMENT PROCEDURES:, INSTRUMENTS, AND FINDINGS
The following section presents the assessmené instruments and pro-
cedures used in evaluating the attainment of program objectives. The
evaluation performed was consistent with the instructional objectives

submitted by the project, presented on page 9 of this report.

ACQUISITION OF ENGLISH SYNTAX

The assessment instrument utilized for measuring the attainment of

objectivell was the Criterion Referenced English Syntax Test (CREST).

The CREST was developed by the New York City Public Schools to measure
mastery of instructioral objectiyes of the E.S.L. curricula at the high
school 1eve!. There are four items for each objective, and mastery of

an objectivé js achieved when three of the items are aﬁswered correctly.
The test has three féve]s: beginning (1), intermediate (11), and advanced
(I11). The maximum score on Levels [ and Ii is 25, whiie the maximum
scare con Level III is 15.

Mean differences between pre-test and'post-test are calculated to

represent the éain score, and an index which represents the number of
objectives mastered per month is computed. Howéver, since the levels

are not equéted vertically; it is impossfble to measure gains for students
who change levels. Extensive information on CREST objectives and bsycho-

metric properties appears in the Technical Manual, New”York City English as a

. *
Second Language Criteiion Referenced Engiish Syntax Test.

*Board of Educafion of the City of New York, Division of High Schools,
1978.
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The CREST was adm1n1stered at the beg1nn1ng and end of both the fall
F"d spring semesters, Table 11 presents the test resu]ts for students
who were pre- and post-tested with the same test level during each semester.
CompTete CREST data were available for 36 students in the fall semester.
and 51 students in the spring semester. Examination of Table 11 reVea]S
that in-the fall, an averagé of abproximate]y.1.86 CREST objectives per
month wére mastered by.students testéd at Level I, 1.46 objectives were
mastered by students tested atALével 11, and 0.51 objectives were mas-
tered at Level III. In the(spring, students mastered approximately 1.31
CREST objectives per month at Level I, 0.93 objectives at Level 11, and
0.61 objectives at Level III. Program students failed to attain.the
objéctive of mastefing one CREST objective per month at CREST’Leve1 17
during the spring semester and at CREST Level LII for both the fall and
spring semesters. ’ |
Inspection of students' raw-scores revealed that failure to achieve
the program obJect1ve at CREST Level III was a resu]t of the high
initial status of’ the group. In the fall testing sess1on, approx1mate1y
70 percent of the students 1n1t1a11y mastered 13 of the 15 objectives on
.the pre-test and 53 percent of the students‘in the spring had the same
initié] mastery leve!. Thus, for these stﬁdents it was mathematically

impossible to attain one objective per month mastery.
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TABLE 11

Results of the Criterion Referenced English Syntax Test

(Program Students, Pre- and Post-Tested on Same Test Level)

Average Number of ' Average Objéctives

Test Number of Objectives Mastered Objectives Months of - Mastered

Level Students  Pre . Post Mastered* Treatment  Per Month
| Fall

I 8 8.88 13.88 - 5.00 2.64 1.86

11 14 13.43  -17.43 4.00 °  2.72 1.46

I 14 12.00  13.36 1.36  2.66 051

TOTAL 36 11.86  15.06  3.19 2.68 1.18

Spring

1~ 22 850  13.32 4,82 3.66 131

I 14 15.71 19.07- 3.36 1 3.63 0.93

111 15 11.13 13.40 2.21 3.72 h '.glgl

TOTAL 51 11,25 14.92 3.67 367 100

*
Post-test minus pre-test.
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PERFORMANCE ON REGENTS COMPETENCY TESTS

In accordance with program objectives 2.and 3, students' pre- and

_ post-test scores on the Regents Competency Tests (R.C.T.) in reading and

mathematics during each semester were compared. The criterion set by
the program was that studentsiﬁperformance-ohcthe post-tests would be

, significant]y greater than oouthe pre-tests. |

| Table 12 provides tpe;comparison of pre- and post-test scores on the

: *
Regents Competency Tests in reading, writing, and mathematics for both

the fall and spring semesters. Analysis of student achievement demon-
strates significantly greater scores on the post-test for the{R.C.T, tests.
. in reading and writing in both the fall and spring semesters (a1l p<.001).
o Another 1ndex of - improvement, the effect size, was computed by dividing
‘the difference between the means by the standard dev1at1on of: the difference
between.pre- est and post-test scores. This provides anrindex of improvement
in standard deviation units and a change of 0.5 standard deviation units or
higher is generally cons1dered to be mean1ngfu] Effect sizes for R.C.T. °
reading and writing tests were all substantial (1.55 and larger), indicating
large changes in student_performahce;‘ |
Sighificant differences between pre- and post-test scores were also
found on the R.C.T. mathematics test. The post-test mean was'sighif-
icantly higher than'the pre-test mean (p<.001) fof both the fall and
spring semesters. Effect sizes were-also substantial (2.28 and 2.54,

fall and spring), indicating a large change in student performance.

Add1t1onal data for the Regents Competency Test in Writing were. pro-
vided by the prOJect director.
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TABLE 12

Performance on the Regents Competency Tests in Reading, Hriting, and Mathenatics

Significance of Nean Total Raw Score Differences Between Initial
and Final Test Scores of Students with Full Instructional
Treatment on the Regents Competency Tests

|

W

o Pre-Test Post-Test | .‘ | -
| -~ Standard Standard, Mean Corr,  T-  Levelof - Effect .
Test N Mean Deviation Mean Deviation Difference Prejpost test Significance Size#*

COL Rl % W5 LI BB 61 BE 6 14 R
GO Writing 5 4620 1002 8BS 13 X 6 LS Wi L%
TN B RUREX I RN I w0l 8

-----------------------------------------------------------------------------------------------------------------

Spring Results | \
R.C.", Reading 81 3,61 459 46,64 T.14 12,02 J2o 21,85 <001 '2.40 .

ROL it 8 B3 LJB SRJ6 99 165 86 B i 30
ROTMh B 208 426 MG 482 8% B 1681 GO0 28




STUDENT-ACHIEVEMENT.IN CONTENT-AREA COURSES. e

Similar methods were emp]oyed to evaluate student performance in
content-area subJects (objective 4) and as a result, they are d1scussed

'co11ect1ve1y* Thexprogram proposed that ‘the percentage of program students

;:fkTpass1ng courses in Span1sh language, b1o]ogy, global history, and Amer-

ican government would be significantly greater than the school-wide
passing rates in these areas. )

Tab]e 13 presents the number of program students attending classes
__and the percent passing these content-area courses for both the fall
and spring semesters. These percentages were then compared to the
passing rates of mainstream students, provided by the project director.
Compar1son of the passing performance rates.for these two groups is
presented in Tab]e 14. The data ana1ys1s 1nd1catedvthat there were
no s1gn1f1cant overall d1fferenoes between program and mainstream students.
(Negat1ve Z-V a1ues are the result of program students having a lower

passing percentage. for that content area.)

The failure of studenfs to atta1n the criterion set by the program

- is not surpr1s1ng. As suming equa1 standards for attaining a passing

grade, there is no reason to assume that program students should be
more capab1e as a whole than mainstream students and therefore should
have a significantly greater passing rate. It is suggested that future
objectives be revised to state that no significant di fference be found
between the performance of program students and mainstream students in

these areas.
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TABLE 13

‘Number of Program Studeqféﬂﬁﬁfsﬂgiggﬂgggﬁggg,gndrkencent~Péss%ng‘”"“‘”"’““"f'_fﬂ?
T _F“T_TEEEH;;:EQE;nE;;minations in Content-Area Courses
Grade‘9: | Grade 10 =~ Grade 11 " Grade 12 Total -
.. % % A X %
Course | N Passing | N Passing | N Passing | N Passing | N Passing
| | Fall | |
Algebra 30 66.7 | 74 55.4 | 14 50,0 3 100.0 | 121 55:7
Bioloyy s &4 |71 57 | 7 5.1 |3 1000 [109 587
G16b31 History».o‘ 29 55,2 | 72 48,6 | 16 56.3 4 50:0 121 51.2
Spring
Nat%ve o
‘Language Level 4 26 - 46.2 | 50 74,0 | 14 100.0 9  70.0
Nlgebra les 7 s a6 |17 % 100 50.0
éioldgy. 27 333 |8l 62.7 6 66,7 ‘§4.‘ﬂ 53.6
mmerican Government | 26 26,9 |54 46,3 |15 66.] 95 4.2
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TABLE 14

Comparison of the Performance of Program and Mainstream

Students in Content-Area Courses

Program Mainstream

Students Students
Percent Percent z - Level of .
Courses (Semester) Passing (n) Passing (n) Value Significance
Native . : —
Language (spring) 70.0 . (90) 70.8 (113) -.123 NS
Biology (fall) 58.7 (109)  60.5 (810) -.036 NS
Biology (spring) 53.6 (84)  52.9 (381)  .117 NS .
Globa] History (fall) 51.2 (121)  55.0 (670)  -.668 NS
American’ o ‘ -
- Government (spring) 44.2 (95) 54,3 (524) -1.814 NS

*
two-tailed test.
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STUDENT ATTENDANCE

In conjunction with objective 5, the program students attendance
rate was compared with the school=wide attendance with the expectat1on
that program.students would achieve a Signifﬁcant1ylhigher rate of
attendance. The average total attendance rate for program students was
8€.45 percent (Table 15) and the schoo1-w1de rate was 71.85 percent
(n=3, 424). A z-test was -used to examine the d1fference 1n attendance ,
'rates and a z-va1ue large enough to attain stat1st1ca1 s1gn1f1cance
1nd1cates that the program attendance rate is not based -on a represen-
tative sample of the schodl population, that is, the two attendance rates
are signif{cant1y different. ' .

As indicated in Table 15, the prdgran stddent attendance rate was

N Jsignificant]y greater (b<.01) than that of the school-wide popu1ation,

meeting the program objective in- this area. g

*Source. Office of Student Information Services, New York City Public
Schools.
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TABLE 15 -

Sigﬁificance of the Difference Between the Attendance Percentage

of Program Students and the Attendance Pércentage‘of‘the School

Number of

Standard

. Mean
.Grade Students Percentage Deviation
9 v 17 74,94 21.06
10 40 90.2° 86
11. -2 93.0 4,55
86.45 14.47

TOTAL . 64

. Average School-Wide Aftendance Percentage: 71.85

Percentage

Difference = 14,6 - 2 = 2,59

p = <.01

[



VI. CONCLUSIONS AND RECOMMENDATIONS

- CONCLUSIONS

The program appears to be meeting its instructional, career-information, ~

staff-training, and curricular obJectives. In Eng]ish language achievement,
program students in both semesters met the proposed objactive for -

mastery on the CREST. Gains made on the Regents Competency Tests .’

, in reading, writing and mathematics were statisticai]y significant as
well as ref1ecting suostantia1 effect sizes, indicating 1arge changes in
student perfonmance. In spring native language courses,  students |
achieved an overall passing rate of 70 percent. Although overall
passing rates in mathematics, science,'and social studies were low, they
did not differ significantly from.the passing rates of mainstream '
_students in_simiiar content-area courses. Finaiiy, the attendance rate
of program students was significantly greater than that of the general
schoo] population, o |
The program is using and building on the resources, curriculum, and
materials developed by the previous bilingual program. C.W.S. students
have earned a large share of school awards this year. The community
zinvoivement component appears to be adequate. j
In an interview, the school principa1 stated that the whole school
sees the program as very p051tive. The program director is in frequent
communication with program students and staff; the teachers are proficient
in their areas ofmegpertise. The principai, nevertheiess, stated that

' he considers the number of students jdentified for fu11-b111ngua1 program



part1c* .. too Small when compared with the total school population,
| and would like to recommend the use of a better 1nstrument to identify
bilingual LEP students. » '
The schooi as a whole appears tc have a better understanding of
bilingual LEP students' behavior and needs.as a result of this and

_ previous bilingual program efforts. -The concern, efforts, and administra-

program staff, have contributed to this school climate.

RECOMMENDATIONS

On the ba51> ‘of several site v1s1ts, classroom observat1ons, and
interviews with program personnel, thé evaluation team recommends tnat’
consideration be given to changes in the following areas: -

1. The high school administration might consider allocating a greater
proportion of the bi}ihgua] guidance counselor's time to the C.W.S. CT
-program.: It appears that the two daily periods he now spends in
program-re1ated activities are‘not sufficient, given the many |

responsibilities he must assume.

2. - The echooluéeministration might also consider training E.S.L.teachers
in the use of the C.W.S. career-education curriculum to assist the
project director. Such-én assignﬁent would not on1y.re11eve the
workload of the director, who is presently responsib]e for conducting

, all career-educat1on lessons both semesters but would expose these. «
mater1a}s to additional students who could benef1t from these

activ1t1es.
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3.

In an effort to minimize the burden of curriculum development, the
project director might consider contacting other Title VII projects
with similar objectives to obtain materials which have proven

effective with similiar student populations.

i

In turn, the project might consider sharing its career-education

lessons and currizulum with other departments (i.e. business,

"vocational) within the school, as well as with other Title VII

programs with similar career emphases.

The program should revise its studeﬁt performance objectives
in the area of content-area achievement to state that no
significant difference be fpund betﬁeen the performance
of program students and mainstream students in these subject

areas.
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. RPPLNDIX A .

Staff Ir.lm'rartvoristirs:Prnf:;qqinnnl and Paraprofeesinnal Staffs

'é"\‘ ¢ ‘) N
')
I “ ":p CQQ
s.°¢ Q¢ Educati & ~ Total years
P A
, O DG ¢ : _— xperience: nce:
Functionls) Ly Qti," ~ {degrees) ¢ Licenses) in education  gj)ingual E.S.L.
project Direcotr go | beA. and M.A. English HYC ~English - 15 7 yrs. I3, tng. e, .
) ‘ 20 9/ profussional Dipluma NYS 5 yrs 3 yrs
_ —. ph,D. Management NYS
) En 1 h' 1 rsl Ho('oEn . 9 . ’ .
Mile VII Gurriculun | 80 | 9/82 | B.A. and M.5. English o glish- B |17 yos. Hi.Eng. | Gyre. | 3 yre
Speclalist . ‘ Ph.D. Management NYS ,
. ~’ B.A. liistory NC1  Soctal Stud.-HS[19 yrs. H.S. 19 yrs.
Guidance Courselor | 40 | M.A, History Mo | French- H.G. | Combined subl.
_ i o/28 | M. A‘_Qumzngg__.__ NYS Guidance-H.8.
Fducational Assistant 100 | o/80 ' UFT Educational|10 yrs. H.S.ESL 3 yrs. 7 yrs.
Title VII Assistant
Educational Assistant|100 | 9/7 - UFT Edthational 6 yrs. H.8. ESL | 2 yrs. b yrs
5L Teacher 100 | 9/77 | B.A. French nye| - French- HS 6 yrs. H.8. BSL | 5 g, 5 yrs,
Chapter 1 . | w.A. ESL sth} ESL- H3 ,,
English Reading and a0 | 2er | Bk rglish NYC English-HS .16 yrs. HS: Eng.| 2 yrs, 2 yrs.
Writing Teacher M.A, English NY3 :
Tax l.nu.\'r ] : . .
English Reading and | 2 9/60 | B.A. English NYC]  English-iS 23 yrs. H3.Eng. 2 yzs. 2 yrs.
Writing Teacher M.A. English NYS : 1
Tax Levy
English Reading and a0 | 9/68 B.A. Engiish _ NYC Englist-HS 15 yrs. H.S. Eng.| 2 yrs. 2 yrs.
Writing Teacher - M.A. English Neg
Tar Lewy: ‘T : - T —_ ‘
Native l.anguuge Arts 40 9/65 a: Elr:an:.ah mg ?Spamgh ~HS. . ' 16 yrs. { 2 yrs.
- TeaCher e ._MOA. SU ADMINO ‘ B L ‘ — f‘nmmbd )
Native Language Arts ° A, ‘ o
Teacher ¢ 20 9/67 B.A Spaniﬂh NY? Sp&nlﬁh‘ lﬁ 16 yrﬂl H:So Spﬂ-n 16 yrs. none
_Tix Levy M.A. General Sclence NYS -
Global History Teacher .| 4() 9/66 B.A. History NYC Social Studles- |17 yrs. H.S. Hist{ 17 yrs. 5 yrd
Tax Levy M.A, History NYS HS. ] .
— B.A, flato NYG : |
Global History Teacher 20 9/60 " Interguonul NYS ﬁgcial Studles- |23 yrs. H.8. Hist| & yrs. 2 yxﬁ
Tax Levy Relatlons -
American Government 80 | g/ | B.A Mstory NYC Soclal Studies- |17 yrs. H.S. Histy 17 yre.
Teacher , | Ma. History - Img | s .
x leyy g - .
2|th§matlc/s’s Teacher 40 2/81 B.A. Spanish | NYC Binngual hducatipn 3 yra, H.8, Math 3 yra.
ax Lev h- ! ‘ _
e M.A, ESL T i and Spanish K
Ma_ O :s Teacher 20. 9/72 B.A. Mathematics R}rg Ha.thena‘tics-HS 11 yrs. H.8, Math 1yr. '
¥ _MA, Mathematics Sk
NYS™ : on r
Csg DT GO RHLAME



APPENDIX B

Career and ‘Assessment Instruments and Materials
Job-0 (Spanish and English) to identify specific career planning
activities, such as -- amount of training and education, self-
~awareness and self-assessment, career interests, career aptitudes
(mostly through ACT and Harrington/0'Shea), and decision-making
processing. : .

Job-0 Dictionary -- a resource on job title definitions and decision-
making information for career selection.

Hfgh School Career-Course Planning -- a resource for selection of
high school courses, programs, etc. '

Dictionary of Occupational Titles -- a resource on job descrip-
tions and qualifications, etc. '

Exploring Careers -- a resource on job families, job forecasts,
income, supply and demand patterns, etc.. '

Occupational Outlook Handbook -- a resource on job families, and

specific occupations in each family, job activities, education-
cal requirements, etc.

BIZ-0 -- Exploration of Business occupations.

CER-0 -- Exploration of Consumer Economics and related occupations.

DAC-0 -~ Exploration of Design, Art, and Communications occupations.

SCI-0 -- Exploration of Scientific, Mathematical, and Health occupations,

-47-

37




Full Tt Provided by ERIC.

Mdio Visual Career Materialst

APPENDIY €

(OCPERATIVE WORK-STUDY PROGRAM FOR BILINGUAL STUIENTS |

FY1982-84

BILINGUAL JOB FAMILY FILM STRIPS AND CASSETTES

| 1
Bilingual Career Areag by Job Famlly

{, Arts and Entertainpent Resune  Job Application Godls
. 2, Health Services Resune  Job Application “Evaluation
3. Public Services Testing Reglorial Offices Announcements

Resune

4, Business and Finance Job Application  Experience

Resune Availab“le‘

5 Communication Job Areas

Apilication  Seeking 8 Job

6, Tranapertation Resune

7, Agriculture Resume Job Application Seeking a Job

8, Manufacturing Resume  Job Application 'fraining Prog,
9, Construction Heéume Job Applic’ation | Training Erog'._
{0, Marketing and Distribution Resune  Job Xpi)licatim s, ¥ant Ads
11, Education " Restne Joi) Application Job Informti‘on )
12, Enmergy and Natqral ‘Reaourcgs ‘Resunp  Job Appiication Job Infornation

Ppoduced by Regents Publishing Company, Tnc,
(Published in English and Spanish)s

Note: 1, These job fanily career education naterals are in the
forn of filn strips and cassettes (produced in Enelish
and Spanish cassettes). _

©

ERICS

Referennes

Requirenents

Requirenents

| Requirementé

Requirenents

Ansver Ads

| Career Areas

Job Values
Job Vaiiss

References

- Job Values

 Sphrtt Masters for each Job Fanily Fila Strlp

Portfolio

Coritacta |

~ Interviews

Job Log -
Job Log
Job Log
Job Log

Job ng

Job Log
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o BOARD * OF  EDUCATION ¢ OF ¢ THE o CITY o OF * NEW ° YORK .
| EVANDER CHILDS HIGH SCHOOL

800 East Gun Hill Road
Bronx, N.Y. 10467
~ John McCann, Principal
ESEA Title VIl (CEOBS)

Dr. Vincent Saetta - " Dom A. Capone, Bilingual
Project Director _ Career Education Specialist
654-3430 | - Awilda Solano, Bilingual

. -, Audlo Visual Career Ma.terials: Education Assistant

COOPERATIVE WORK-STUDY PROGRAM MATRRTALS

Bilingusl Educational Services, Inc.
1603 Hope Street
South Pasadena, Californai 91030

;ggggg_&sp_eni_em_sﬁzi-w
. (English end Spanish

Cassette Number 1: Why College? (side mumbers 1 and 2)

Cassette Number 2: How to choose and Appiy to College (s:}.&e mmbers 1 and 2)

Cassette Number 3: The Chicano Perspective (side mumters 1 and 2)

Achieving Gogls Seriess
zEng:Lish and Spanishs

Cassette Number 1: The Judy Baca Story (side mumbers 1 and 2)
‘ (Directora de Recreacion) -

Cessette Number 2: The Earl Wileox Story (side mumbers 1 and 2)
. (Representante de Asamblea de Estado)

Cassette Numter 3: The AmyMcKenna Story (side numbers 1 and 2)
: (Directora de Escuela Primaria '

Note: - | _ 3

Film Strips ZFor Al Cassettes

60
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) APPENDIX D.
Guest Speakers for 1982-83

Organization ' ' ©  Speakers
ASPIRA - Mayor's Scholarship Program Thomas -Alemany
ASPIRA - Talent Search Program ’ Eduardo Gamarano
ASPIRA - Leadership Development Program ‘ Franklin Linarea
ASPIRA - Consolidated Youth Employment ‘Program Miguel Ramos
ASPIRA - Health Careers Program T Nelson Vega
Bronx Center for Career and Occupatipnal: . George QOsorio,
Services and Guidance - - , Elba.Sanabria
Chemical Bank - Staff Training Program Regina Lipscomb
Con Edison - Consumer Education Program * Michael Jefferson
. Economic Qeve]opment'Counci1 of New York Perry Davis
Institute 'of Design and Construction - ' John Anselmo _
Lehman ‘College - Admissions Counselor Program . Carmine Carrasquillo

‘Misericordia Hospital
Montefiore Health Careers Workshop

Rita Jones, Carmen Maccano
Jane Oridina/Laura Esposito

-

New York City Partnership, Inc. ) " Claudius Johnson
New York Telephone Company - Staff Training Program Gilbert Rivera
Open Doors - Career Orientation and Guidance Myra Addington
Project Contirue - Family Contact Program _ George .Siberon
Haytheon Data Systems - Training Program " Helen Kestenbaum

-50- | 6 |
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APPENDIX E

Curriculum and Materials Development and Adaptation

CURRJCULUM/MATERIALS '
evelop- | Adapta- |Completed |In Process | Paral lel to| In Use
3 © Iment tion : Mainstream
' CURRICULUM OR MATERIAL (V) (/) (/) (v) - [ (YorN) IX¥orN)
CFKR Career Interest Prog. X . X 55% X Y Y
ACT Career Aptitude Prog. X X 55% X Y Y
Social Security.Applicatibr X X 5% X SR S AN
_Working Faper Certificatibn X X - 556 X Y Y
Reading/Writing Want Ads | X X X Y Y
Completing Job Applicatioh X X L "N N
Writing a Business Letter| X X X i Y
Conversational Skills | x X X N N
Listening Skills X X X N ¥
Preparing for Interview X X X N N
Field Trip Program X X 5% X N N
Part-Time Employment Prog} X X - 108" X N N
i v . _A 5% ' .
10 Major Jobd ~Famil;ea " ¥ % ¥
with 360 different jobs .
(Ca.reer Exploration )
ESL Curriculum Developmeny X x | 3% X N N
Intensive English Cu:r:.Dev\.\ xr 1 X 5% X ) Y ' Y
' Mathematics Curric. Develd 'x 1 ox 555 x : R Y
Native Language Arts (sp)| X X 55% X
. Biology Curric, Devel Y" ' X 55 % - y
Global History Cur. Devel. X X 55% X Y Y
;  American Gov. Cur. Devel. X X 55% X Y Y
-51- [
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" APPENDIX F
Support services offered to program students (fa)) and spr ing)

LANGUAGE IN WHICH

COBDINATOR'S JUDGENENT OF
EFFECTIVENESS OF SERVICE

M1 [iln strip and cassette

Career Exploration Program
p +

4

75 V1 filn strip and

" cagsette career less

o8

84

- TYPE OF SERVICE STAFF PERSON(S) FREQUENCY OF SERVICE
< DESCRIPTION RESPOKSIBLE  OFFERED SERVICE IS OFFERED .
: - C HARDLY | SOMEWHAT | VERY
- ———— , g C’ .
ALY COATS |

* WHE VISIIS Direct contact with parents | br. Ve Saetta Aa needed, This year English and ‘Spanish X
of students exhibiting there were four visits.
serious behavioral problens: .

" TELEPIORE Direct contact with parents | Hs, dolano A5 needed, This year | English and Spenish X
of students with poor Dr. Saetta there were 42 calls, ‘ X
attendance and achievenent , :

" MAIL parents were nailed letters | M. Solano Monthly for Council English and Spanish X
about school visits and Dr, Seetta neetings, ond telcoeac e )

U — _ Myisory_Coneittee_Bestings- Mr,-Capone—"" " - tern-for-senool gkt | X
T HRUGRAN ACT WITIES | papents vere tnvited to | Ms. Solano Monthly for Workshop English and Spenish X
attend clasaroon obarvationg Dr. . Saetta neatings, and once each o

: and Parental Involvesent ¥5. tern for class observa- |-

*SOHoL ACTIVITIES e . . | tlons, :

Open-School Week visits s, Solano Open School Bestings fnglish and Spanish - 1
andsParent Jasoctation neste Dr, Seetta Mr. Capone | tlce each tera, PA )
8 aa ”
PARENT EDUCATLOK AKD

T

* CLASSES parents are lovited o | Solano Clags are conducted | English and Spanish X
attend Bvander's Ault . | Dr. Saetla {hree months in the ' !

_ kducation Center. , Fal and three In the Sprng.
HIRKSILPS  Parents are invited to M5, Solano Norkshops ave conducted | English and Spanish !
participate in the Title VI3 Dr, Seetta | once each sonth, | k.
Parent Workshops. .
UTHIER: (Speé,i fy) Guest Speakers on Careers, Ms, Solano and Dr. Snetl& 22 visits by gueats, | ALL activities were |
Interest, and aptitude testsjarranged for all these 10 tests glven, conducted in English A
Fleld Trips to Job sites., programaing activities. 6 field trips by stud|.and Spanish. b
Part-tine Work-Study Progra - 12 part-tine jobe X
Work-Readiness Skills Pro 50 work-readiness lessqna ' 1
!




Support service

s offered 1 progran studerts {fall and spr ing)

f , COORDINATOR'S JUDGEMENT OF
TYPE OF SERVICE STAFF PERSON(S) FREQUENCY OF SERVICE LANGUAGE IN WHICH FFFECT IVENESS OF SERVICE
DESCRIPTIOK RESPONSIBLE OF FERED SERVICE IS OFFERED
‘ : HARDLY SlllEHHM VERY
COUNSEL IMG
. ACADEHIC Bilingyal assessnent, Progres Hr, D. Capone Konthly Spanish and English y
' developrent, perfornance revigy '
*-—--'wpfﬁgnﬁh[‘L"“f“"““"‘Faully'habkground'nsaesament;" Mg, D -Capone- - ~Atrleast-once-each;tern Spaniah—nnd‘Engllsh-:-~-~m~-~a-~¢ S
' perent interview, atudent and as needed
| . interview : .
* CAREER ORIENTATION Caveer Intorest and aptitude | Dr. V. Saetta Six tines each month - | Spanleh and English X
" | testing, vork-readiness skill Mr. D, Capone Monthly 3panish and English X
developnent e application ’ '
“ COLLEGE ADVISEMENT | College entraues requireaents,| Dr. V. Sastta Once each month Spanish and English X
| | course offerings, financial alfi Guest Speakers Duce each wonth Spanish and English X
L S Hr, D, Capone Dnce each tern Spanich and English X
" |HUIVIIUAL foadendc end behavioral ¥r. D. Capone Three tines each torn | Spenish and English X
! evaluation s
o .
L ¢ T High Schoo) Diplora Require- He. D, Capone Tylce'éach tern Spanish and English X
; nents, and selection of . : ,
elective courses .
" I-SL0L Language assesanent, beoavior| Mr. D. Capone As needed Spanish and English X
. personal and soclal problens |
Bl ' ' . \L ) . !
" ()7-0F - SCHUOL Velfere, housing, parent . Mr. D, Capone At le2st once each tern,| Spanish and English X
. lob placenent contacts, Mg, P, Banks and 88 needed ' X
child developnent and caring Hs, A, Solano X

approaches
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APPERDIX G

Staff developnent activities fn school

:

‘ , [oordinator’s .ludgehent of
‘ pescription(s), Goals, No, and Title of Speaker or Presenter Frequency of Fffectiveness
Strateqy or Titles Staff Attending: (If appHicable) nmber of sessjons . rdly | oomewhat | Very
Pre-service Nore |
Dept. neetings AL} departaent eetings will| 11 Teachers Neotings conducted By | 1 se:ssion per month x statt
(st {nclude at least one lesue | 4 Blucational Assistants] Title VII Cugrlculun for all neabers
relatel ‘to Bi1ingual Educatiqn 1 Guidance Counselor spectalist or Departaent [ (1 hour)
and Title VLI prograns, 1 Project Director S[;pervlsor' or aueatg, Group activity
Nurkghugs 1008 of nestings plamned, | 11 Teachers .Heetinga‘conducted by | L sessen per wonth X Statf
st 76t staff attend 75 nestingd, 4 Educational . Title Vli Curriculua for a1l neabers (2 hrs,) IX staff
1006 Pacent Vorkshop planned | Spactalist or Gussts, Group actlvity. K Parent
7% parents attend 7% neeﬁr&ga } Projet;t Direcotr | ! aren}
LOther Title VII Curriculun SpeclhlLt 11 Teachers Heatings conducted by |One 45 ninute senslon - Stalf
Demons Lrat ion ' . ' S
lessons, w11 dononatrate curriculus | I Educational Assistanfs Title VII Curriculus per-month per teacher
Lectures, eL. development' In cooperative } Culdance Counselor Specialist or Guests, for school jear. (10
vork-stuly and content area, | ' 1 Prlject Director nonths) "




staff developrent activities 9uts

jde school

¢l

Toordinator's Judgement of

Preparing budget modlflcatlonL.Dﬂlce of Budget & Rev.

Descrip(t):o?sstksﬁoals. Sponsor/Location - ' Spe(i‘;e:pgig;ebiggter m.sat:%fT}\EIteers\din “Tlar Fhectlventer
) q ardly Yomewhat | very
BESIS Reports office of Bilingual B4, | hvilda Orta/G. Helendes curriculus Specialist and ' X
. Mﬂm ESL Progran g, Plotkin/C.. Faccio Education Assistant X
Consent Decree & LAU Data LAB Testing Progran 1da Echava.rrla. attended all meetings. X
ebting Title VIL Grante {T41e V11 Projects ¢ . Facolo/G. Melendes ' X
Program Evaluation-Title Vil office of Blllnéual ﬁ. avilda OrtafG. Melendez Curriculum Specielist and‘ L
cross-@ltual.' Factoras : As'aessmené in Biling.Ed, | Dx. Jesse Sorlano Educational Assistant X
Complete amngm School-NE P.S. 25 Anniversary carmen A. Perez, Chief(SER) attended all meetings. - 1
Continuation Grants, Title VII Projects ¢.Faccto, Go Melendez ' ) 1
Wmﬂce of Fducational 1. Torres/R, Jrizarcy , X.
at the end of project years. Evaluation for Bilinguall __ _ Educational Asaistant
Programs. attended all meetings.
X

'N . Rothenterg
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APPENDIX H
[ BOARD e OF o EDUCATION e OF © THE e CITY © OF ® NEW e YORK e

EVANDER CHILDS HIGH SCHOOL
‘800 East Gun Hill Road
Bronx, N.Y: 10467

wilbur Klein, Principal

ESEA Title Vii (Coop)
" Dr. Vincent Saetta : ) ' : Ms. Awilda Solano
Project Director L _ Bilingual Education Asslstant
Curriculum Spectalist ’
654-3430

BILINGUAL RESOURCE CENTER MATERTALS -

1. Instructional Materials:

A. English/ESL:

Key Ideas in English o Harcourt, Brace, Jovanovich
Levels I & III ’ '

Teaching English as a Second Light & Osman
Language & Bilingual E4.

Teaching ESL at CUNY " B. Gonzalez

Word Analysis Practice ' Harcourt, Brace, Jovanovich
Levels C & B .

Building English Skills ' McDougal and Littell
+ Teacherfs Mapual )

Hahdbook of English Warrener

Complete Courses in English Dixson

Practical Conversation in English E.H. Hall

. Word Attack Roberts
Modern American English R.J. Dixson

lado Teachers Manual #'s 3,4,5,6,
Graded Exercises in English (Intermed )  Dixson

American Folktales I V.0. Binner
International Folktales I V.0. Binner
Elementary Reader in English R.J. Dixson
BEasy Reading Seléctions in English R.J. Dixson
Hea‘l\;‘n Eandbook of English H.J. Christ

Readin g Compxr chension Workshop Level C Shostack
Successful Practices in Remedial Reading R.V. Shankman
English for Today

Tested Topics and Techniques for - Simon Certner
Improving Writlng '

Composition Workshop : Rothstein, Beyer, Napolitano

Cooperatlve Work-Study Program for Bilingual Students
(1982 — 84)
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A. English/ESL Continued:

Comprehensive English

Building English Skills

Troubleshooter IT Reading and Study
Skills Books 6 & 7 .

Word Spy '

English Skills C -

Jumbo English Yearbook

Selection for Developing English
Language Skills

Graded Exercises in English (Adv.)

English for International Communication

Book 2 )
Spelligg Stumpers

Language Arts Activities for the
Independent Work Period

Everzda.LEnglish ‘as a Second La.ngua:ge
Books 1 & 2

Reaching For Tomozrow

Skits in English

_How to Take Standardized Tests

New World Literature .
English that Works

Working. with Sounds

Teaching English as aiSecond Language
Lado test for Bookj Spirit Masters
The Reading Road to Writing

Reading and Writing Skills for
Beginning Level ESL

"ESL for NYC HS Students

Teaching English as a Second Language
(elementary & middle editions)

Reading and Writing Teaching English
~(ESL) Part II

Turning Point-A collection of short
biographies

" English Your New Language

9

" =57~

'Harold Levine = .
. McDougal, Littell Ny

J. Weinberg. .

. ‘Continental Press

Harcourt, Brace, Jovanovich
Mie Carnelison
Finocchiaro, Lavenda’

Dixao"r;

Yorkej‘:

Ideal Scheol Supply Co.
I. Wwillcox

D.-Krylick.

Abra.inowitz
M. Hives ‘
Cha.r]:,_es ‘Oliver

‘Halliburton,. Minor

Scott- Foresman
Richard A. Boning
Bd. of Educ.
Robert Lado
Robert Potter

Bd. of Educ.

Bd. of Educ.
Bd. of Educ.

Bd. of Educ.
I. Baskin ~

Silver Burdett
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A, English/ESL Continueds -

'Histo'

ESL Education (Lesson Plans for the
newspaper in the classroom)

Lado Workbook #'s 3,6

Lado Teacher's Manual
Access to English Werkbook
Access to English Workbook book 2

Llearning Bnglish as a Second language

Teaching ESL:
Practices

Growing in English Language Sxills
World English 1 wkbk & 1 manual
New Worlds of Literature '

Per§pectives and

Dictionary of Slang & Unconventlonal
English -

Practice Book‘fbr'the Ragents
Competency Test in Reading

Bilingual Business Grammar

Social Studies:

Histor?; uv '~ Humanidad books 1 & 2

Libro de Unpsuste (Cloncias Sociales)

Historia del Fpeﬁlo de los Estados Unid-s

Expi .zing Auer-ican Citizenship
.2 Historia de los E.U

Aventuras en

Nue<F x0_ ! Wundo

Exglcriggkj’
1o _Antigua Y Media

: Non-Western World

Historiz Moderna y Contemporai: -
Exploring World History

China - El Reino Medio

El Gobierno Federal en Azcion

F]l Medio Oriente Y Afr: s del Norte -
Histcria del Antiguo Ccait!iiente
Historia de la Humanidad # 1, 2
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Teacher Trainees of Title VII

R. Lado

R. Lado
Breckenridge
Breckenridge
White and Martin

State Education Department

Finocchiaro & Lavenda-

- Harcourt, Brace, Jovanovich

Halliburton &
E. Partridge

”~

Pelkonev

" S. Kaufman

South-Westexrn Publishing Co.

Roselle

3.A, Casals

Cubero

0' Cornor & Goldberg
Naslurd & Kelly
Arrechea & Rodrigues
Schwartz & O'Connor
Garcia KRuiz "
Garcla Rulz

Holt and O'Connor
Ersw.e o
Dy . Leonayd W. Ingraham
Rosenfeld and Geller
Editorial Norma
Daniel Roselle

senfeld, Harriet Gelle



B. Social Studies Continued:

M3 Histories Universal———— ~~ ~Martifies and Bartoli
" U.S. Governrent In Action Dr. lLeonard W. Ingraham -

¢. Science:

12 Bioiogia Humana: : " Dihigo y Llamos
Biologiz Workshop, Books 1, 2 S. Rosen

Sciens Technology ‘ Drobing, Abrams, Moray"
. Biologt.a . Oxemhorn
Pathwiv's to Biology ' ~J. Oxenhorn

Bilingual Vocabulary for the . RalphlEséandon

Medical Profession

<

- D. Enanishs

El Litxo Secovdo (Workbook in Spanish Nessi and Bernstein
Z years) ' '

Workbook :7 sipanish (First Year) . R.J. Nassi-

Priﬁer Libro Workbook X ﬁ.J. Nassi

Tntercomn (wkbk and Teacher's Manual) American Book Co.

iibro dz Consulta s _ S.A. Casals

Di~cionario Moderno Espanbl-Ingles Larousse
“nglish-Spanish '

University of Chicaéo, Spanish/English Castillo, Bond ‘

E1 Espanol Al Dia book 1 . - Turk and Allen, Heath and Co.

E. Math:

Regents éompetency Workbook ' .\Westsea'Publishing Co.

Mathematics in Life _ Scott, Foresman & Co.
(Skills, Consumer & Career Applications) o

. (Topic translations provided by Title N\
A . VII staff)

Matematica Vacaclional Para el Comercio Marie Martinka, Cristina Rodrigues
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F.

Career Education: :
A1l Specialist'-,prepared materials documented 'in Title VII files,

and ih addition for Resource Center use:
Career Exploration Series

DAC-0, IND-0, SCI-O, BIZ-O0, CER-O
JOB-O in English and Spanish (1980 edition)

Career Exploration Program Booklets (ACT Series)

II.

English(40 booklets) Spanish(40:booklets)
“Translated by Title VII staff

Forms in Your Fature a gulde to application
filing 40 booklets ‘ " '

Dictionary of Occupational Titles 4th Edition '77
’ B U.S. Depart. of Labor

Occupational Outlook Handbook U.S. Depart. of Labor 1980-81
‘Exploring Careers U.S. Depart. of Labor 1979-81
It's Up to You (Language Skills and Longman, New York

Strategies for Getting a Job) '
Careers Education in the English " Bereau of Curriculum Development

Curriculum B - Bd. of Ed., NYC
GED: How to Prepare for the High Contemporary Books, Inc.

School Equivalency Examination

For each pfbject year, the production of 120 career‘exploration lesson |
plans are located in binders. These lesson plans are written in
Spanish and English, and amount to 20 lesson plans for each of the six

" content area courses for which our students were programmed. There

are the same number of lesson plans written for each content area
course and focus on textbook unit materials and activities.
Instructional Equipment:.

1 Film Strip Projector

1 Slide Projector

1 Radio-Cassette Player

III.

1 Record Player” -
1 16mm Movie Projector

Office Equipment:

1 Electric Typéwriter
1 Manual Typewriter
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Iv.

References
language Assessnment Manual Resources for Developing-a
- o Student Placement System
' . .
2§§EEE§£—§—!EEEQL : : . for Bilingual Progranms

e Skills Framework
Vol. I - Oral Language
Vol. II - Reading :
Vol. III - Writing

Administration and Supervisiecn of Baughman, Anderson, Smith, Wiltse
the Modern Secondary School '

Bronx Council for the Advocacy of
Children and Youth, Inc. ..

Careers - Metro Guide User's Handbook NYC Public Schools

' Cogpg;gtive Analxsis of the Organization Bd. of. Ed., NYC

of the High Schools . Fall Term '81,'77 ’

Evaluative Criteria &4th E@ition National Study of Secondary
School Evaluation.

Focus on Crisis Prevention Manual - ‘ .
For School Administrators and Student : . -
Activities Personnel

Grammatical Structures of Eng}ish and Robert P. Stockwell

Spanish _ J. Donald Bowen
Guidance Information System Houghton-Mifflin Co.
‘Guide Edition 11 . '
Handbook for Assistant Principals - Bd. of Education

~Administratios and Supervision
High Schools
Laws Governing Employment of Minors

OEE - Evaluation Report on Career
ggploration Qpportunities“for Bi-
lingual Students 1981-82

PPBS and the School New System Promotes
Efficiency, Accountabili

Resources and Services Catalog NYC Public 8chools
Bronx Center for Career and
"~ Occupational Services

School Profiles 1980-81° Bd. of Edue., NYC
1976-77

-61-



IV. References Continued:

Sounds of English and Spa. -

The Handbook for Effective .

Development
The Jobseeker

e

-
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V. Supplemental Reading List for Spanish

El Exorcista
Tiburcn
La Buena Tierra |
El Diario de Ana Fraqk

Nuestro Hombre en la Habana

El Clan de Arizbna

Caravanes de Herces

Las Nieves del Diarin Kilimanjaro

Islas en el Golfo '
Capitaneé Intrepidos
El Americano Feo
Cormillo Blamco

Servidumbre Humana-2 Vols.

Moby Dick o la Ballena Blanca

1a Cabana. del Tio Tom
Kung;Fu-B—Supersticion

"128“'" ) :
El Imperio Contrataca

Raices

Marathon Man

Topaz

Sexpico

Aeropuerto N

!
!

Las Uvas de la Ira |
No Hay Tiempo Par% Morlr
90 Minutos de Entebbe
Campos de Cebollas;
Adios - a las Armas ?

La Sancion del Eiger
| Los Canones de Nav%rone '

Papillon

Wm P, Blatty:
Peter Bechley
Pearl S. Buck
Ana Frank

Graham Greéhe

, Zane Grey:

Zane Grgy
Ernest Hémingway
Ernest Hemingway
Rudyard Kipling
Wm. Lederer _
Jaék London

. Somerset Maugham
-H. Melville

Beecher-Stowé
Howard Lee
George Orwell

. Donald R. Glut

Alei Haley

ﬁm Goldman

Leon Uris

Peter Maas
Arthur Halley
John Steinbe:k
Hugh A. Mulligan

Stevenson y Uri Dan

Joseph Wambaugh

. Ernest Hemingway
. Trevanian
- Alistair Maclean |

Henri tharriere
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V. Supplemental Readinngiét for Spanish:

Verano del. 42 . ' Herman Raucher =~
"' 1a perla. - " | John Steinbeck

Las Sandalias del Pescador _ Morris West - _/

Gloria y Ensueno S . . Wm Marchester v

' Amanecer Blanco James'Houstoﬁ // )

El Senor de los Anillos » . J.R.R. "I‘olkie7 .' E

la Vida - |  Oscar Lewis /|

Encuentos en la Tercera Fase Steven Spielberg

Matar Un Ruisenor : Lee Harper "w >y

"1939" Xavier Benguerel =«

El Triangulo de las Bermudas _ Charles Berlitz

El Ultimo Mohicano - . “Fenimore-Cooper

VI. Supplemental Reading List for Math:

~ Machine Transcriptioh Word Processing Wm R. Pasework
Data Entry Activities for the : Bux, Clark .
Microcomputer , .
Century 21 Accounting South-Western Publishing Co.
Automated -Accounting for the - Ailen - Klooster
Microcomputer _ o
Mecanografia Siglo 21 Santiago, Villarongo !.
" Miérocompﬁter Oriented Acbounting Pillsbury, Ripperger '
Modern Bookkeepiné\énd Accounting ﬁille:, Harviél-
e
' M )
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