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| SRR E . PR
. A SUMMARY OF THE EVALUATION -~ - L
" OF THE DEMONSTRATION BILINGUAL ENRICHMENT
., COLLEGE PREPARATORY.PROGRAM
AT LOUIS D. BRANDEIS HIGH scuobl.
T -1982-1983

-

: ~ + The Enrichment Coiiege Preparatory Progran, an E.S.E. A. Titie
VIL b111ingual demdnstration project at Louis D. -Brandeis High School,
completed the final year of a two-year funding cycle in June, 1983..
Under the supervision of the assistant principdl of the bilingual educa--
tion and foreign 1anguages department, the program provided cultural . .
enrichment and advanced academic experienobs ‘to approximately. 160 intel- "
Tectually gifted bilingual students to. prepare them to compete with -~
and facilitate achievement on the same level as -~ mainstream students. = S
As.in the previous year,._ results_of-the—haggugEe-Assessment“Battery?’*"“" i
" Criterion Referenced English Syntax. Test, and La Prueba de Lectura were -
used for student selection, 1n addition to students’ past academic . ,
records and teacher recommendations. The firal selection committee was =~ =~ v~
* composed of the project' director, vhe enrichment/evaiuation coordinator,- '
and the coliege advisor.,f o # R > E .

“ The Enrichment Progran consisted of three major components
special S.A.T. mathematics and.English courses for eleventh- and twelfth- .
grade LEP students whose Tevel of proficiency in both math and English
- fulfilled the program's high standards college advisement for eleventh.
-, and‘twelfth graders consisting of workshops and conférences designed to
assist students and their parents in choosing colldges, applying for *
o entrance and student loans, ‘preparing for admissions interviews,. and _ :
. . planning visits to.college, campuses both within and outside the city and T
. state; and cultural activities organized for students in all grades to I
enhance social awareress by exposure to various artistic experiences.
This component included trips to. museums, plays,.and musical ‘events of
*'all types, and was accompanied by pre-event preparation an st-event
discdssion. : _ o . , : - Ty
| . Lo ) S, . o i?'“A7
" The prognan made great strides in its two-year existen » @S~
students“'test scores, college admissions, .and .reactions from cu tural
institutions visited clearly indicate. Although cultural enrichment
could not be statisticaily measured, there was nonetheless marked ~--
improvement in program students'’ seif-image during the.course of the -
cultural activity phase. Many participating ‘students did honors work
and were involved with mainstream students ip extracurricular actdvities
in respected leadership roies. Virtually all had parental . encouragement
.and support, ' v ' “.,', DR
. Title VII funds supported the project director, the biiinguai
secretary, two S.A.T. teachers, three paraprofessionals, and part of
the services of the enrichment/evaluation coordinator and the biiinguai
c611ege advisor,\Staff development activities included monthiy depart- .’
ment and -staff m22t$qg§ and attendance at outside conferences and work-
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ents of participating students attended parent meetings
edly were eager to have their children participate in program

' dents were assessed in anlish language achievement (New
al Language Ability Rating Scale, Criterion Referenced Ef English
and program-developed test); ability in-their native
eramerican. Series, La Prueba de.lectura); mathematics, -

pgents Examinations in’ “algebra and geometry and teacher-made S
tests); sclence and soclal studies (teacher-made tests); and attendance {school. "
roiram records) nuantitative analysis of student achievement indicates :

Program students demonstrazéd an overallqmmrovement of . at

: 4emst one—scaie~point—in the expressive mode of the Rating

« - Scale-of Pupil's Ability to speak English Students in the
- receptive mode came close to, but failed to meet the proposed

criterfa, -~ = e

- -=-Program students tested on CREST Levels I and II mastered on. the :
average, the 1,5 objectives per month established as the program
obJective. . )

-=-The performance of program.students was found to he both. -
- statistically and educationally siqnificant on La Prueba
de Lectura. DT, Co e ;

- --(Overall passing rates in mathematﬁcs science, and social

studies exceeded 70 percent in hoth the fall and spring.

. --At least 70 percent.of the students taking the New ‘York State . 'f//f

_Regents-Examinations in algebra and” geometry received passing .* '
grades, thus exceeding the established criteria.

.--Eleventh-grade students demOnstrated statistically significant
growth on program-developed tests, patterned after the
Scholastic Aptitude Tests in English and mathematics.

--The attendance rate of program students was significantly
higher than the attendance of the general school population.

The following“recommendations are aimed at improVing the-
overall effectiveness of future services to similar populations::
' , o ' Y
. --Continuihg both the program s cultural activities and. the
special S.A.T. math and E.S.L. classes as an integral part
of. Brandeis' bilingual services; , .

--Preparing a handbook to. record the program's . experiences for
use in other schools with similar populations
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f--Identifying a biiingua] schooi guidance counselor to serve
Brandeis' iarge Hispanic popuiation, e

--If resources permit, considertng adding the. coiiege ad igor
position to the schooi's regular staff' ‘

N f””--Providing adequate staff activities to provide for the’
‘ professionaL and academic deveiopment of the teaching and .

administrative staff;

. ,.' . . ‘ - 1 ‘ ' . N MY
BT . f\ --Continuing to address. inter-staff differences over'the methods
o . ~-and godls of bilingual education so that staff efforts will. reach,
v "q’; g their optimum potentia\ .

0 - ’
S .
44 i
S
e »
- .
N
-4 -
» 4
,-
L
- 7
.
v
. B '
. .
. . .
- . X . ]
. - 0 -t .
-~ . T.L . . 4 L
. . . . i .
% .
. 4 PRl > - .
- < .. '
. . v -
v N ’ 4 N
. . 4 E
Al
] . B ¢ N R . ,P
- o : .
r
! . .
s ™ M
El
g .
.
. Ay
. .
«
. ’
.
"
4
/ ¢
\
. . R SN
.
A o
-iii-




 ACKNOWLEDGEMENTS
‘." ‘. ) . - 7 "-\ e L " “ "' ’ » . ] . - - :\ . .' .
) The production of this report, as of .all O.E. E Bilingual Educa- FoLr

;—',r~,~tion Evaluation-Unit reports, is the result of cooperative effort of - .

‘_ipermanent staff and consultants. In addition to those nhose names appear

RIS T

.mhon the cover, Margaret Scorza has reviewed and corrected reports, coordinated

the editing and production process, and contributed to the qyality of 4;A:.,§:“

the work in innumerable ways. Karen Chasin has spent many ﬁBurs creating, »
_correcting, and maintaining data files. Joseph Rivera has worked intensely
to produce, correct, dupleate, and disseminate reports. Hithout their
ghle and.faithfui participat%pn the unit could not have .handled such a 1

llarge volume of work and stiil produced quality evaluation reports.

. ; P e \

Y
I/tv ;-v- - )




~a
L 4

1.

1.
I);{

v,

\ .
N -
/\ -

V.

VI.

L VIL

VIII.

INTRODUCTION A

.~ +" TABLE OF CONTENTS SR
» T i :

CQNTEXT
STUDENT CHARACTERISTICS
PROGRAM DESCRIPT!ON

g

- Goals and ObJectiues - - N

Organization, Staffing, and Funding
_ Program Philosophy and Reorganization

INSTRUCTIONAL COMPONENT
Overview

Instructionei Offerings -
- Classroom Observations . - .

NON-INSTRUCTIONAL SERVICES .

Guidance ) - .
Staff Development ' ‘
. Parental Involvement o R
Stydents' Extracurricylar Activities
PAffective Domain e

"FINDINGS: STUDENT ACHIEVEMENT AND ATTENDANCE 4

"Assessment Procedures, Instruments, and Findings
English Language Fiuency
Acquisition of English Syntax
Native Language Reading and Comprehension
Student Achievement jn Mathematics, Science ,

‘and Social Studies  » '

- Other Findings

-'Student Attendance '

CONCLUSIONS AND RECOMMENDATIONS ' . .

CONCLUSIONS N
RECOMMENDATIONS | ‘

APPENDICES

-.v -



. LIST OF FIGURES AND, TABLES
5@*' o SRR ) . B
R S  PAGE-
Figure 1: Enrichment Program Staff’ Organization, . 12
Table 1: Number and Percent of Program Students oy - .'.'
Country of Birth., ‘ R o 5
. - e
Table” 2: mNumber and Percent_of Program Students_by ST
o ~ Sex and Grade. coL g : - 6
Table 3: Number of Students by Age and Grade.. T A
T Table 4: TineSpent in the Bilingual Program. SR
Table. 5: Funding of Instructional Program Component. 15
Table 6: Funding of Non Instructional Program Components. 16
Table '7: Instruction in English- as a Second Language )
and English Reading., o2
- , Tab]e/ 8: Instruction in the Native Language. " : C22
Table 9: Bilingual Instruction in Subject Areas™ 23

Table 10: Number and Percent of Students Advancing One
Level or More in the Expressive and Receptive .
Modes on the Rating Scale of Pupil's Abi]ity to

Speak English. - ‘ _ + 39
Table 11: Results of the Criterion Referenced EngPish [ .
‘ . Syntax Test. ; 42“-‘

.- Table 12: Native Language Reading Achievement. . . 45
o Taole 13: Number of Progrqm'Students Attending Courses

~ and Percent Passing Teacher-Made Examinations -

in Content-Area Subjects. : 47

Table 14: Achievement in English and Mathematics. S 49

- Table 15: Significance of the Difference Between the
Attendance’ Percentage of Program Students and .~
the Attendance Percentage of the School. _ - 51




DEMONSTRATION "RILINGUAL E&RIFHMENT-
" COLLEGE PREPARATORY PROGRAM

 LQUIS D. RRANDEIS HIGH SCHOOL IR
I - M ot S
Location; SR o 145 West 84th Street
, ' . . New York, New York 10024
Year of ﬂperation AP . '~'f198éél§83, second and finai o o
- R S - o oyear of funding e T T T
Target_fanﬁuage: : o o ;Spanfsn. <
Number’bf Participants: ’ ,Approximately 175 students 5
Principal: _; ‘ ‘e | 'Mr..ﬁurray gohn : '
Project Nirector: . ""; f\ Ms. Enilia Cardona . e e
- b \I ’ INTRODUCTION ‘

1 ‘ : ,
The Demonstration Bilingual Enrjchment'College Preparatgry

BRI B . . . A \ . .

Progrdm \at‘Louis D. Rrandeis High School completed its final year of a

two-year Title VII funding tyc]efin June,“1983. It was;‘however,'the:Q

' . . . ) L 4 - .
first complete operationa] year since, due-to late funding notification

i and the lengthy process of determining student e]ig12111ty, full. program

1mp1ementation was delayed until February, 1982, .
. The. enr1chment program served approximately 175 students in fall
1982, and 160 students in spring, 1983, and thus did not reach 1ts
proposed.per semester enrolIment of ??0, ~ First year emphases and goals
remained the same jn 1982-83 --‘the‘entry of more bilingual students
into 1nst1tutions of‘higher learnfng - and the program remained the
city's oMy projeCt spectticai]y desighed'to qddress-the:needs.Of |
"academtcally more able students” of limited English broficiengy (LEP).

’ s, °



The Enrichment Program continued to function 1n a supp]ementary

'- v./

fashion tp ‘the high schooﬁ s larger b111ngua1 department 1tse'lf the . _
"ol dest and. largest tax-]evy high- school b111ngua1 program in Mew York - ee__

‘- 6‘

&
-(‘1ty. The program's; three ma:]or components” continued to 1nc1ude cu]tural

"-act1vit1es specia] S.A. T mathematics and English- courses (geared to

coHege entrance exami nations), and co]]ege advisement.' e
BN -
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Rrandeis.High School stands on Manhattan 3 upper uest side,

surrounded this year)by even more new and expensive boutiques, res- '

' taurants, and general purpose shops located on Amsterdam and Columbus

Avenues , and further west and-east on Rroadway and Central Park Hest. S

Its 1mmediate vicinity, however, remains a low-income area populated F?f?%*“_"

LY

'larqely by Hispanics, but supplemented by a: newly arriving Haitian
contingent.- (See evaluation report from the previous year for more - g\f.?
detailed description of - the demographdc context ) ,T - fe_ P '
. The high school's twenty one year old building is now being : A .L
'prepared to receive an additional group of students formerly housed at
Rrandeis %5th Street Annex which, is being closed A considerable |
amount of restructuring is thus»anticipated_for the'1983-84:schopl_year.{
The Enrichment Program cOntinued to'share'itsvoffices.with the-
EeS.Lai(English as a second Language) coordinator,and thg/assistant'to
the chairman ofﬂthe'bilinguél.dEpartment.-'The:hilingual départmenti: f ;
'chair'(the assistant principal'for foreign languages andihilingual-»;
education) occupies an'office;immediately‘adiacent to the"Enrichment_‘ R
Program, S [.' - . . - o . ': : o j:' s
o - ' o .- ; : -
The brightly colored bulletin board outside the Enrichment
_Program office continuedfto'annouhce with pride studentsl achievements,
’.listing names of those deing honors work as well as sample letters of |

Y '

congratulation from cultural organizations in the city to which the

-

program ‘had organized student visits. The proqram director also continUed

the “opengdoor" office policy that had been in effect. sincé the program's .~ ., ¢/ .

- R -

: 1nception. S L - : Lo ; Lo '

- - . . . . ¢
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= - L. STUNENT CH_ARACTERISTIES

Enrichment Program students were drawn from two sources: the

existing bilingua] and mainstream programs at Rrandeis High School,

and directly from feeder intermediate and Junior high schools in - P.‘_.
Rrandeis' broader service’area. Student entrance criteria remained

the same (see last year/s evaiuation report, P 4), w1th two small
adJustments. the selection,committee was.]imited to the project .';;,/:>
director, the enrichment/evaluation coordinator, and the co]]ége ad- -

v1sor and teacher recommendation became a principa] criterion in

',.student se]ection. The same countries of origin were represented in

108?-83 as had been in the program the previous year with some additions
(see Tab]e 1 for the distr1bution ‘of students by country of oriqin)
Table 2 presents the number and percentages of program students

by sex and grade, Recause the majority oi these students are immigrants,

their educational histories may vary considerab]y. hany have’suffered

1nterrupted schoolinq, or, because of a lack of educationa] opportunities

' in their countiries of origin, have received fewer years of education than

'the1r grade level would 1ndicate.' Program students are reported by age and

grade in Iable 3, Approximately'hn percent of the. students‘are overage for

“their grade.’ Tab]e 4 presents the time spent by students «in the Fnr1chment

Program, by grade.

~» An 1nteresting contrast between Enrichment Program students

1

-~ and Rrandeis qenera] bi11ngua1 population continued the Tit]e VII staff

noted that while most students in the bi]ingua] programwat large come fromf'

3 51ngle-parentthomes'widely scattered throuqhout the Rrandeis service area,

cola



_ C o mREY L

‘O-
_ Mumber and Percent of Program Students by
C L COuntry of Birth
ﬂCountry'of Rirth . - - * Number Percent =~
. Puerto Rico~.: 13. 7
+ ° °  Dominican Repuh1ic _ 104 54
‘Cuba 4 T2
Other “Caribbean“ 1- less than 1
Mexico .2 1 '
Honduras 4 2
* Guatemala - .. 3 2.
Costa Rica - - - 15. - - 8
E1 Salvador. 1 less than 1
, Colombhia - 5. 3
Ecuador 28 14
- Peru - 4 -2
Ch11§ o 1 less .than 1
Rolivia 1 less -than 1
Paraguay: 2 : 1. -
" Venezuela ' ‘ .17 less than 1 |
* Central and South America - E .
' (country unspec1f1ed) 2 S
_ i, 9. . -3 2

TOTAL S € T 11

°F1fty-four percent of the students were born 1n the :
Dom1n1can Repub11c. .

-0n1y three students were born ;h the Un1ted States.
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TARLE 2

(BA
o

g

¥ _ram Students by Sex and Grade

| “Mumber ‘and Percent of °

< | Number Percent " Number Pencent

Male .  of Female of Total - Percent of
Grade | Students Grade Students Grade Mumber A1l Students
- \ . . . .
, K P Y R
9 | 9 43 12 57 .. 21 11,
10} 23 s | 18 . 4 | .4 21
11 32 _‘94 40 56 12 37
12 25 - 42 . 34 58 59 31
ToTAL | 980 . 46 | 108 540 | 193 . 100

aPer.cent of all prdgram'students;

. emd]e students outnumber ma]e students at a11 grade 1eve1s,
cept’ grade ten. :

L

+Most Enr1chment Program students are in the e1eventh grage,

\

-6-.
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- - TABLE 3 .

“u

Number of Program Studéﬁts by  Age ghd‘Gpadé ' v

)

.
. ’ .
To. . . +
. ) . . . L . St
v . o ) N . . )
B ) e 2 o g T
3 T -
R 4 ) ! '
'

N ‘_“Grade‘9 Grade 11. Grade 12 | Total

|

-
i

2 8
20 ] o N e o8 a4 . e
21 0 0o '

.. ‘ N s bv‘. . » . - . v " .
TOTAL . 21 N | 42 - - - 72, 59 1104

Overage = . ~ AV ' : _ ' . - . .
- Students - \\\\ _ S N SR : ) :
“Mumber | 13 . | N20 - | . 32 . | 8

* Percent 62' _ | 48 44." 36 : 44.

Note. Shaded boxes 1nd1ca>§\expé§ted age range for grade.
-Fdrty-fournﬁéréenf 6f‘the\s§udents are overage -for their grade.
*The proportion of overage students decreases as grade increases.

.}

B
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o "l'.ABLE, 4 :
. Time Spent 1n the Bilingua] Program Y
' (Asvof June, 1983)
: .
- T1me Spent in - P Number-of Students - .- T
' Biiingual Program : Grade 9 ¢ Grade 10 Grade 11 Grade 12 Totals"‘.
‘_lkcademic. vea"“r“'-’j "2 33 43 - 12 . 109
2 Acade}nic,Year‘s .0 . 8 29 V. .8
TQTALS 21 42 . 72, 59 194
- . 3Rounded to the nearest year. - . o \
*At the end of the program, 56 percent, of the students had :
part1c1pated for one year. !
«Forty-four percent of the students had conp]eted two years 1n '
- the program. Mest of these students were twelfth graders.
% ! .
4
o /
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many Enrichment Program students live with both‘parents'andumost come
from the school's immediate‘vicinity (a contrast that may be of some_‘
sociological significanse'in term§ of‘the‘characteristics of single-
‘versus double-parent families).’ |

“ Academically, Enrichment Program students continued to display
a high level of literacy in their-native language, unlike students in‘

[

the general bilingual program,,whose native language literacy has 5*'
) : . ;

: hroad ranqe. 'Entering Fnrichment Program students were all pOtentially'

~high- achievers (despite their limited‘English proficiency), as indicafed

"by their math and content-area scores. According to the college adv1sor,'

a I'spirit of - competition" characterized the Enrichment Proqram population
in 108?-8?, in part due to students fgreater awareness of the program's
methods and ultimate goals in the second year of operation.

_Fintlly, a statistic from Rrandeis' total program provides a

striking'capsule vieW*of the character and calibre of the high school's (3
“bilinqual student population: - 76 percent of Brandeis students are
college bound, and 84 percent of that portien are students in the bi-

lingual department.

-0~ -
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~ " IIL. PROGRAM DESCRIPTION

LS

GOALS AND OBJECTIVES e - .

}ihe Enrichment Program s goals remained Qdentical tQ those of

the previous year (see p. 10 of the 1981 82 report) Fortunately, an ?‘;//

increase R funding in the area of college advisement made student _
college trips possible for the first time this year,.and‘greatly strength-
ened that program component. Unfortunately, by contrast, a decrease
in administrative funding necessitated cutting the activities of the
enrichment/evaluation coordinator and the college advisor by 40 and 25
percent respectively, anthhe div1sion of energies that resulted con- |
siderably lessened the overall improvement that might have been realized
_For evaluation, the program proposed the following instructional
obJectives i | ‘ B
> 1, It was expected that students rated D-F and 4- Q would improve
an average of one scale point in both expressive and recep-

tive modes when post-test results of the New York City Oral
Language Ability Rati;g Scale were submitted to'analysis.

2. Students .participating in the E.S.L. sequence{would master
an average of 1,5 objectives per month of treatment as-
determined on the Criterion Referented Eng;jsh Syntax Test..*

3. After two years in the program, students participating
. in mainstream English and reading cldsses, would demonstrate
a statistically- significant improvement beyond the .05 level
. of probability between pre- and post-tests on the New York City
‘Reading Test@, ] :

ieleventh grade, students participating in
the program would. demonstrate statistically significant growth
beyond the .05 level:of probability.between pre- and post-
testing on programadeveloped tests patterned after the
Scholastic Aptitude- Tesﬁs in English and Mathematics. B ¢

4, At the end of igchex

-,

N ' ) ¢



- *Rrandeis bilingual department headed by the assistant principal for

S
ey

’

BN

. Vf;f 6. Students participating in the ‘program would Ymprove and

Continue to develop their reading skills in the native
“1anqudge and would demonstrate a st?tistically significant
improvement beyond the .05 level of probability between
pre- and post-testing on the Interameritan Series R Reading
< S Comprehensive Test (Prueba de Lectura) :

,6.‘,It was expected that 60 percent of program participants would
p pass\the New York State Algebra and Peomet?§ Regents..

-7;"It was expected that 70 percent of the par® cipan;s ‘would
, ~attain the criterion level set for passing subject content
. ‘when:post-test results of.teacher-made-final examinations
in mathematics and science were submitted to analysis, and
. 65 percent of the participants _would attain the criterion
- level in social studies. a

8., At the completion of the training sequence, pr0gram partici-
* pants would have acquired the skills necessary for gaining

admissions to private universities hy receiving satisfactory

gratings in workshops on selecting appropriate untyersities
for the academic career they wished to pursue, completing
application forms, and mock college admissions interviews.-

NS

* .

nRrAN§ZAT19u, STAFFING, AND FUNDING e _/'
The Enrichment Proqram continued td‘function within the larger ’

.

bilingual education and foreiqn lanquages. According to this: individual

the only structural chanqe in the 1982-83 proqram was the neallocation of

program staff time to certain tasks,'due;to xunding cuts.thurthermore, Tines

of communication_had‘been.improVed and delegation'of reSponSibility clarified -

since the beqinning of the-school year.. The organizational ladder in 1982-83

. was thus modified as presented in Figure 1.

»

LY

° The project director was“directly supervised by the"assistant

y

principal for bilingual education .and foreign'languages; and was-responsi-

‘ble for‘all'administrative program duties, in addition to directly

. supervising all Title VII staff working directly for the Enrichment

"5':"
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- Program ‘(the enrichment/evaluation coordinator, co]]ege advisor, two

. S.A.T. teachers [who also answered direc;ﬂy to the assistant principall,

s

-

three.paraprofessiona]s, and the bilingual secretary) ..
N Unlike the previous year, the enrichment/evaluation coordina-
tor carried only minimal administrative duties, a change due, in part,

to her being required to teach two E.S.L. c]asses, -In addition.to these:
new teaching tasks, the?coordinator (with the college adviser and pro-'

“gram”director) was responsible for recruiting, testing, and planning
cultural'-trips.e A]though her duties comprised a heavy schedu]e the
coordinator liked the return to instruttional act1v1ty, and felt that

the daily c]assroom contact with students was profitable'for ‘all involved.

The co]lege advisor's function was a]so expanded in 1982 83,

by requiring him to teach a bio]ogy class, and because a larger group

of twelfth graders needed college entrance counseling_(in addition to

" his eleventh-grade counseling'tasks). His schedule for the year was,

in\fact, heavier still ‘because he was required to spend 25 percent of

.his time counseling students in‘the ‘ eaterlbilingual program (dder

"~ to cuts in Title VII 'Enrichment érootn monies, one-quarter of hi's

- position was .supported with tax-levy funds). Additional]y, because

of 1982-83 fﬁnding for college trips, the adv1sor was requ1red to
nganize these v1ta1 activities as well, The' project director admitted
that communication often broke down w1th the college adv1sor, attributing

'thIS particular difficulty to the’ fact ‘that the three staff members

(project director, enrichment coordinator, and college advisor) did

not share the same or linked office space. She acknowledged with

©-13-
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I : .. .

considerable d1sappointm

;:_.rr,

e
‘ Progran the college advisor position would be eliminated and strongly
'recommended that the high schpol add this position to its regular ad- -
g ministrative staff _' - - N

-

Both the S. A.T.._pstructdrs (for mathematics and E.S.L. ) and
the three paraprofessionals work ing within the Enrichment Program were
funded sojely through Title VII. Although paraprofessionals were not

"observed in the classroom, it was reported that they did help out in

A

classes in- addition to - performing clerical duties, | ~ .

Finally, a full-time bilingual secretary performed routine.
. o e . v
clerical duties in addition to disseminating information't;\and about

s&d;; and students (e. g., absence reports) and being “on call" to assist -

o
other secretaries in the school in translating for students. Appendix o

A presents the educational and experiential background of . the profesgional
‘staff'serving'program students, | . i
For the remainder of the instructional staff, the'Enrichment
Program drew upon the larger faculty of the bilingual education and
foreign languages department. of the high school for c]asses in reading,
" native language, soci;l studies, and science. | :
- The following tables show the funding sources for the Enrith-,

.

ment Program s instructional and non-instructional components.

A

-14-
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. | TABLE.S/
r ' . _ ‘ o .
. ' ' ’ Fundi_ng of Instrluction'al Program Componeqta : T
- La T Number of Number of y ¥
Subject -Area~  Funding Sour;és - - Teachers Paraprofessionals e
EeSeke Chdpter I 5.0 4.0 /
4 P.SoEoN} 5 ¢ T 1.0 . .]_.‘\00 ' B . \
. "~ . Chapter 268 o 0.4 < ' o /
" Tax Levy 7.4 . S o
, O Title VIT (S.A.T. * L0 1.4 . : :
> o A Instructor) . o
"Native Language - Tax Levy ' 2.8 7 T\
_ 3 R T_1,t_le VII - o , 02 y
. . . . I
Mathematics Chapter 268 0.2
' Module 58 . 1.2 -
Tax Levy. - o 2.0
- Instructor) ( o .
: Science - . L Chapter 268 0.4
— » PR Module 5B 1.8,
[ v . : . =
. Social Studies  Module 5B 107
/ co -Tax.Levy . . 248
Source. High School Personnel Inventory for Bilingual/E.S.L.
Programs, April 7, 1983, Division of High Schools, -
New York City Pub]ic Schoo]s. '
’ '
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S ) - s ‘ ’ ’\‘2‘\. " - * J

Funding of Non-Instructional Progran Components

N - ) . . P
' S r R . ‘
= - .
Funding -Sources . Petsonnel
B N D
.~ Administration and. 100% Title VII Project Ddrector
‘¢ Supervision : = oL .
| :::---------;------------------------------:----;-------------;::: ......
Supportive Services 60% Title VII . ‘Enrichment/Evaluation
: - . ; . Coordinator _
? .
- o ' 75% Title VII «  Bilingual College Advisor

25% Tax Levy
Id .

secretarial = ¥ 100% Title VII Secretarial Intern
Services : o : B

4
.

[N ! . /

PROGRA“ PHILOSOPHY AND REORGANIZATION

Several teachers in the bilingua] program spoke of two major
changes tha& were occurriné at the school a change in educational .
philosophy (from a maintenance té’a transitional theory of b 1nqua1
educat1on) and a change 1n departmenta] structure (the 1ntegration of'
bilingual content-area courses with the h1gh school's regu1ar departments)

The school's intentioh to 'shift from a maintenance to\a tran- .

" sitional mode of bilingual‘gducation was apparent ‘'to many of the bilingua?.
'faculty th1s year, and cqild not help but have a negative effect on the ';
progran s stabtlity. Apprehepsfﬁn/over what the near, future would bring
clearly affected the work of both students.and staff, -

-16- .
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. . , - S oo 1 , -
Bilinguai program teachers expressed concern that this change wou]d
T weaken the biiingual department, and\the principTe of “mainstream a; soon ‘

as possible" woqu leave behind large ndmbers of students whose Engiish '\’_T\lv’ "

W

proficiency was simply not up to rapid transition to an ail Eng]ish mode .

/

- of instruction. One~ teacher in particu]ar felt that, even though there e

-

, are 1, 000 students %n Brandeis bilingual department, "it 1s still snﬂﬂl

-

enough -- like a mini-schooi -- to ensure adequate communication. ~The .
: students are comfortable [in the present ‘structure]; they deVe]op friendships '.' T

easiiy, there s a sense of belonging; ..._I fee] this will be lost."

- The assistant.principai stated that after several canceilations

there had finally been meetings among” the principal the proJect director, -

and himseif and éhat they were now at a stage at. which they could articulate .

a common educational phiiosophy in the area of bilingual education for the

entire school -=- both for the Enrichment Program_and forrthe bilingual

department at large. He asserted that a Mrittenjgtatement'of concensus on

this: matter wou]d come forth and agreed that the prov1sion of such a

Uniform guide was essential if staff, unhappiness-and confiict detrimental

to bilinguai students' progress were to be avoided. (This written_statement

was issued in June, 1983 and.was submitted to the Office of Educational T é.
Evaluation after evaluation site v1s1ts had been compieted It is included

as Appendix D. ) : | '4 Lo . !,

~ °

The schooi s general state of fiux due to the upcoming c}osang of
the 65th Street Annex, and the radical restructuring of the hiﬂh school's
departments that had to be planned for 1n 1982-83 certainiy did not i
amelioratevinterstaff difficultiés. For example, the E.SaL./LAB admin;

v { ....,;/ Lt

N | 2
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. ;i-Enrichment Program and general bilingual program students on their good 7f -

attendance and in-class conduct. T f._l; ‘j o

' Q,IThough their respective JOb descriptions were clear from the beginning

'witneSSed better understanding of the Enridhment Program by regular

r.,;';;fof the department,“ and concluded “No effort should be spared in keeping
e ..,'~' .-’ T

‘3"lines of communication open.“; For his part the assistant principal

. 4 -
.9 . . ' °

;'1istrator indicated with® regret that other Brandeis faculty appeared to
‘1-misperceive and to be misinformed about the Enrichment Program citing
~as an example faculty reaction to certain aspects of the LAB test admin- 5? -
: istration._ She insisted however, that bilingual faculty and staff were *
i concerned and involved and that adequate lines of communication existed

vHer final remark was that the entire Brandeis faculty praised both

-

S ’ -
Additionally, the proJect director, enrichment coordinator, and

[

'college adVisor did not seem to work as well together this year as compared ‘
,'?"with Tast. Hithout question, internal communication among the three was
4'”somewhat impaired by the requirement that coordinator and adv1sor had

:j-fclassroom teaching responsibilities in~addition to their other duties.

of the fall semester, they did n0t seem to have been strictly adhered to.
until mid-year, when a structural tightening took place. '7 .- ';agv_ - :

The assistant principal however, believed that 1982 83 had

r

[N

' lbilinguaﬂ instructors, largely because they could now‘proVide input on-

student.recommendations in the areas of preparedness and willingness to

_learn. Generally, however, he believed'that “a greater effort sh0uld '..
be made~on-the-part—of—{#tle—¥{%—personne+—to~communicate with the rest ,““ff*”

‘fbelieved that every possible effort had been made to’include Enrichment

T T .
ST \oa-'

-y, !
. Lo L4
s e e T e T
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Program staff in bi1ingua1 department affairs in order that one or the
other segment "won't be turned off." | ) t
- On. the matter of continuing the Enrichment Program S work after the
program' s end “the assistant principai observed that, 'since there will be
"a definite shortage of trained personnel" in the areas. of science and

mathematics, Brandeis will have to "recondition“ -some ‘of its instruc-

o tiona] staff to teach these subJects. He felt that the adJustments the

bi]ingualrprogram would have to make wou]d be beneficiai that it would

. be an advantage for content-area teachers to be expert]y supervised by.

"’ the corresponding assistant. principai for their fie1d and he believed
that co]legiality among the facu]ty would resu]t. He considered it .
advantageous that bi]inguai students would be getting into mainstream

classes sooner. Y S SR o



._INSTRHFTIONAL OFFERINGS .~ -~ . -

Iv: INSTRUCTIONAL COMPONENT

‘OVERVIEW

'As noted in'last year's eValuation-report Enrichment“Program'
students ---whose special S. A T. classes were supplementary to the bi-
1ingual department s wide array of offerings -—- took bilingual "A- track“
content-area~courses geared to the Regents_Examinations. ‘Some‘also ‘ |
took required and elective courses in the mainstream. In'1982 83, as‘v
in 1081-82 Enrichment Program students in the ninth and tenth grades .
did all their course work with the regular bilingual students, partici- '
pating directly only in ‘the cultural activities of ‘the Enrichment Program.
Only after promotion to the junior year, and after further testing to

determine their academic levels and qualifications (see 1081-82 evalua-

s

tion report, p. 4), were students enrolled in the special S, A T. col lege

’
preparatory E.S.L. and mathematics classes..

-

. . content-ar

‘.

T::;es 7,, % and 9 present the E.S.L., native language, and
classes, as’ reported by the project d1rector, in which

Enrichment Program students participated in 1982-83. Ali classes uere

offered for five periods. each week (except for some of the E.S. L. courses

‘held for double periods) T T

Tables 7 and 9 include the special S. A T. college preparatory

'classes in E.S.L. and" mathematics. rurriculum used in these courses
_included a general syllabus (with special topics of instruction) and
1for E.S.L., vocabulary worksheets, reading shil]s material, daily lesson

A . . . . ':’,‘-_"":,, .o o . .
' plans, and unit -tests for readingﬁandhfinal examinations.

. N " ER e S . - . . .
. ) . B B ) -

o -
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TMLE 7

\

Instruction in English as a Second Lanquage ﬁnd'English Reading

: ' Numbef of -‘v‘erage - ClasstPds, _ - .y Curriculum or -

- Course Level Classes . Class Reg, . per Week  Description . Materfal in Use
- Fall Spring Fall Spring - _ : L E ' . .
4" L . N ) ‘ . ’

£sL 1 5 5 % 0 10 Beginning level [ ~ lntercon |
L2 - 5 1 22 18 10 Beginning Level 11 .. Intercon 11

ESL 3 8 5 22 20 10 Intersediate Level _ Intercon 111

Esl, 4 3 @ 2 10 Intermediate Level | |

‘ ; . .- Rdvanced Level Transition I .
" ESTA 4 3 % 21 10 half Academic ‘ -

T o Advanced Level Transition | i
ESIC 1 | 0 2% 10 -, half General o
N S : \ Pre-Transition Level: for incoming .
T ) B ~ Rdvanced Level Transition 2
E6TA : 33 0 23 ° 5 half Acadesic
- 3 - ‘Advanced Level Transition 2 . ‘_ b
E6TC . 1 -1 . a . 5 haif General v ' : L]
3 S | : , o Teacher-made currfculum - -
ELSP _ 2 1 7. 29 5 E.SuLe-S.ALT, Prep Course . as well as comercial col-
. ' : . ‘ ‘lege preparatory materfals -

" ELR] _ 3 .03 .9 1 ) | These reading i:las.ses correspon& B o - |
“ELR2 4 4 n 8 5 toE,S.L, 1-4 grammar classes,
CER . 65 218 § .

ELR4 1 2 o w § v

a‘CIass is exc,lusivelj for Em"ichment Program students, |

o EPmeE

1]




] -
. TABLE 8 C T
o Inéiruéfﬁon in the Native Language S s
" Course Title _ Number of =~ Average . '
and. Level - Classes - Class Reg.. Description
: . Fall Spring Fall Spring
NLAX 1 -1 o a 10~ Remedial courses
. ' - S -taken together
'. - . . . . _'vvl ) . . . "' " . i
S1S N 1 | 1 | | 32:;_ 24 , i ~
s2s 2. 1 34 28 - Remedial
535 3 3 38 25 For Hispanic students -
B : SR ' L - enrolled in bilingual
S4S o 1 .2 34 30 © program who have come
o . 5 o from feeder schools -
$58 -2 1 28 16 ~or are new arrivals
sés- . . .1 2 16 20 o
“s7/8s, 2 1, 19 "o
i i .- ' : u R s ’ ) .
N ¥
;?.,___ : B
. ¢
o 31
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TARLE 9

-

R‘Hinﬁual Instruction in Subject Areas’

Humber of

-

A Course Title Classes g::::::r
. ~: Fall Spring Fall Spring
Am Hist.l Academic. 3 2 32 .22
) " Am.Hist.l General” 2 1 2 22
. . S Economics 11 n 26
. Glohal Wistory 1 - 5 3 3
®y, T Glohal wist.lIAca. 3 8 2% 75
O~ g o ' t;joba}_ Hist.Il Gen: 2 1 L 3n
Rlobal Hist, IEI.A’C!.:Z = 19 -
Glohal Hist.III Gers 4 1 20 18
.- - ;Fﬁndaﬁ:ﬁtal Math 1 8" .?%.‘."* __» o BFRCIRE
Fundamental Math 2 & & F&iaaplo ..
. L Fundamental Math 3 - 3 -3, 2% 30
* Furdamental Matha 2 2 n’ ' o
“Algebra A 2. .2 2 75
Algebra R 22 .29 28
< - Algehra C »_‘ ) 1 1 26 25
e 7 grichment Math® 11 13 o0
o "+ General Sci. (%hyr)a 3 272
. General Sci. (%th.yr) 1 1 ‘16 21
‘heneral i ,
» Science (10th yr) 1 2 20 17
; . Rlology (Academic) = 3 2 20 3
- - Riol ogy (Academic) 2 2 2 o8
| €. . Rlology (General) . 2 2 23 16
. {-I- ' B ‘ "Rtology {General) 1 B " 26 2N .
| . 3¢ontent-area courses are taught i Spanish; . In addition,
in hiology 2. academic students ardygiven English '
o _ vocabulary relevant to the course./ All texthooks are
- . Y in Spanish with the exception of fhe texts for academic
. ’ C - biology-2J and the Amertcan histfry 1 courses.
l hf:ltlss {s exclustvely for Enr‘lchmeﬁt Program students,
1',, *
-2'3-
o '
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CLASSROOM OBSERVATIONS

Four classes were visited while the program was in session:

1one Enrichment Progran S A T. course, and three content-area courses

el

(histocy, mathematics, and biology) from the general bilingual.program X

~

.-offerings. ' ,Tl-» _': .-1' - -

The first class observed S.A. T /E L.S.P. (E s. L. ) course, had

.a register of 29 students, 25 of whom were in attendance. The ‘class was
taught by the Enrichment Coordinator (one of .two . ciasses taught by this
individual, in addition to progran duties) The classromp was pleasant

in appearance, adequate both in space and lighting. .It was conducted

'quite infonmally, in an animated but orderly fashion. Ninety-five
percent of class time was allocated to teach1ng, with a few minutes

Adevoted to announcing an upcoming essay canpetition, the visit of a

New York University admi ssions counselor, and distributing Tuesday s .

New York Times.

€

The lesson concentrated on analogies --.2 topic on which he-

class had been working for some time,.and on which they had previously

‘ been assigned homework . Eighteen different categories of analogous

relationships were outlined on the chalkboard and the teachér carefully
p N
provided sufficient drill time in the context of a series of questions

addressed to the class and to individual students in preparation for

homework exercises. A list_of six _ways to solve for the_correct—rela-*

.

tionship was also wr1tten on the board but could not be adequately-

presented for lack of time; the observer persumed that the lesson would

be.cont1nues when the class nest met.. At the conclusion of the 1ésson,

the teacher assigned two items of homework: .a worksheet of 25 word

'
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'1n'class. There was no educational assistan\_in the room.

& /
. .
. .
.

relationships to be completed for the next class meeting, and an E.L.S.Ps
supplementary vocabulary 1ist for memorization.. Voo '
The class uas conducted entirely in English vand there was no
educational assistant present, Generally theuteacher s classroom tech-
nique stressed‘student involvement; several studenfs were'responding
at,anﬁQrderly but rapid pace. In the'light of the teacher's-obyious
esperience;:the observer assuned'that more time’was.normally devoted to

exploring students' responses than was the case in this particular

session,

- Several groups of students from this class were interviewed

informally after class, and while they'were most complimentany of the e

‘course, and 1nd1cated that they had learned a great deal from it, they

" also remarked upon the difficulty of th1s current work on analogies.

An American and world history class, taught by the assistant

]

to. the chaiman of the bilingual department, was also observed ‘:There

were 17 students present (two having Just returned after loﬁg.absence)

out of 19 on the register. The classroom was spacious and generally

pleasant in appearance, ‘with several maps hanging on. the walls stocked

[ 4

'bookshelves, and chalkboard all of which ‘the teacher used effectively

ey ,

‘The, 1esson was taught in Spanish to bilingual students of

~.varying Ehglish proficiency levels but the textbook used was in English

(Exploring‘Our Nation's History) The lesson objective, map interpre-

tation, was clearly indicaied on the chalk- board in Spanish One hundred

percent of class time was allocated to 1nstruction.

2
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. The teacher varied his technique throughout the class, some-
times addressing students as a group (iecturing, pointing to the map,
and questioning) and at other times having individuals work indepen- |
'dentiy uﬁth or wﬁthout his assistance. Most of the classwork was done -
in students’ books and notebooks, while the teacher checked and rein-
forcedd:ndividual work and made general comments when necessary. There'o

were no interruptions during - the lesson, which was presented 1n an ‘
orderly and well-structured manner,»and'was received by students in a
: somewhat subdued and quiet fashion (it being the f1rst schooi day after '
a long weekend') '
' _The.teacher made a point of involving not.only those students
who were. eager to demonstrate their knowledge (answering questions,
going to the board or the wall mapsl,_but.aiso those who were hesitant
ito respond (though he did not persist if ‘they declined the challenge).
Severai of the latter did in fact respond to his attempts'to.draw them
' out. The'teacher frequently gave feedback on students' oral and written
,efforts, hes1tating as a cue for students to probe further.. In generaJ7” .
code-switching was minimal on either part “and students cailed the
E 1nstruqtor “teacher” only as—an attention-getting device. At the
lesson s conciusion, the teacher collected homework and gave a new .

: as51gnment based on three additional questions written on the board.

e
823

o ft shouid be added that throughoutmthe.sessionr—the—teaeher~addresseu

the stydents respectfu11y,as “senorita" and "senor."

i
o

Q26- ; L
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After class, the obsenver was informed'that'the teachér expected-

a minimum level of achievement from all students in the class, with
correspondingly higher. expectations from those//pdividuals whose lin-
- guistic and content-area background enahled them to do more advanced
work. He indicated that one-third of the students'were'doing out-
standing work, oneqthird'fairly good work; and one-third doing rather .
poorly - the last being principally due_to‘absenteeism;'andinot to
lack of ability. "There is noieXcuse;“ thefteacher remarked;'for
students who'did not do well in testing conducted in English"sinde at
‘the E.S.L. 3 level there was translation of content-area material into
Spanish in every lesson. _

-, A bilingual mathematics class of 24 ninth tenth, and eleventh
graders was also observed, The class population included several

Enrichment Program students, whose English language proficiency ranged

'from‘beginner to F.S.L. 4. The class was taught primarily in Spanish

by a non-native speaker who occasionally switched to English.when review-

ing, identifying, or naming.
The lesson topic was investment problem solving using one
orftwo variables, Seven problems assigned as homework were drawn

' \ g X
from a standard nintthrade algebra. text. The lesson was conducted

. in a quiet orderly, highly structured fashion yet without being

subdued or excess1ve1y formal in tone, One-hundred percent of class
time was allocated to teaching. After an extensive vocabularyylist
had been explained two practice problems were introduced ~ There

. .

was generous feedback in Spanish to student responses by the teacher.

A few students asked questions themselves about half the class answered

N o
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questions posed by the teacher or other students, and most of the -

students;performedain-class'lesson-related tasks. The teacher's bast\\ '

technique was'demonstration,fgzllowed b§ questions addressed to the '
class as a whole,?and'thealesson'objective was clearly demonstrated )
and -- by.period's énd --'understood,‘as evidenced by students’ responses,
'Following,the’class, the observer was informed that this teacher
had personally translated'a panphlet of word problems into Spanish -
in order to provide additional material for beginning bilingual students.
In quiet desperation, he commented that students come to the progran -
with incredible deficiencies in basic skills that instruction in ‘the -
regular bilingual program was mostly remedial, and therefore he was
forced to. déVelop di fferent expectations for different groups -of stu-
dents uﬁthin.the same class. “It is hopeless,“ he continued Mto try .

to bring everybody to the same level,” and noted that in his class,l

figure of 75 percent passing the class was the most he could expect..

The final observation was of a first tenm biology class, attendedz

by students fran ninth to eleventh grades, with most of the students

.

. coming froMLthe tenth grade. There were 22 present out of am-enrollment

K4

' of 27,\two left the class at the beginning of the period with special

pennission. , m' L ' ; .}‘, L

) In a spacious laboratony classroan, with long tables and good
Jjghting, the class. was conducted in both Spanish and: English udth
emphasis on the former, English was used by the teacher primarily

to open- the class, to give certain directions and infonmation, and to .

i explain particular problems. Interestingly enough she tended to usel_{ﬁﬂ

English for informal directions, but switched to Spanish for subject-

28
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related activities. Students themselves addressed the teacher in Englﬂ_h

The,teacher, a former E.S.L. instructor with a bilingual biology license,

- stated that students tend to try to use English both orally and for.

_ written work, particularly in-essay assignments because of the content

emphasis. Students'reportedly feel more confident writing on scientific'

" topics in English_because they have learned technical terminology'in

its English form,

The lesson's instructional objective was to describe the adap-.

'tations to function of a root system, and the teacher used questions T

and demonstration to convey the essential topic points. The observer
was fascinated by superb color sketches which the teacher drew on

the chalk-board to illustrate the three zones of the root system S
function. The class began with a "do now“ exercise, answering four
questions f rom the boangéand filling in blanks on a grid. While the
class atmosphere was anfmatedv informal, and indeed a bit disorderly, |
the lesson was nonetheless welJ-structured and succeeded in involving

most of the students present. Some asked questions or commented on

the tOplC, while most éerformed all the required in-class tasks. . One:

hundred percent of class time was allotted to teaching, and feedback
e 9 . :
" wWas frequent. The homework assignment was written on the board taken

from the class textbook (Smallwood and Green, Spanish Biologia) which

was on the appropriate academic level for dipse particular students.

’a. :TTThe teacher explained that students did their homework in Spanish

- this year but that next term (Biology 2) -- though the language of ?:,

instruction would continue to be Spanish -- textbook ﬁnd homework would

o

be in English, in Biology 3 instruction would also be given in English

P
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V. NON-INSTRUCTIONAL SERVICES . ~ . '

_ In an interview, the Enrichment Program college advisor pointed
 out that the program was much better organized this year than last,

due to the experience gained from last year s spring semester. Two
_administrative problems still remained the lTogistical difficulty of
communicating with students in a program that had no classroom space

-~

of its own, and the constant and time-consuming task of writing daily

I" ,‘_- ‘. .

passe;:FBF'students involved in. cultura}_pnd collegiate activities

A I
away from school. i *,1 o

- r . Lt .
‘ r ”~

o
v

. The college advisor noted a considerable and positive change
in Enrithment Program students' behavior, and attributed this growth
to program. activities, noting, however, that it was difficult to measure
| this sort of progress with existing instruments. "He re dealing with
the development of human beings,“ he remé%ked The college advisor .
also observed (as did the assistant principq]) that “cultural enrich-
ment" was withqat question occurring, and that students taste for a
. variety of pe;forminq arts had grown far more sophisticated ‘:Wn tbis
-sense,“ he continued “I would say that'the program has heen a complete

success," and wished that it had been available to nll Brandeis students.

He believed that«studeqyﬁiwareness of the program had increased this\\‘v

PR N

\at

year, even for those untouched bx its various activities. Ecrichment | L

/ .
students themselves reacted better to messages attended«more meetfngs

(with little coe#cion), and had Tearned to be selective About the events

e, “

o
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they=attended IheLhort the only weakness he noted was the continued

shortage bf funds, preventing the program from reaching out to more

students and spon50ridg more oo]lege visits. N ‘..f j- - ' .

N
*
*

Hhen askéd about the upcoming changes at Rrandeis, the col]ege 1 f _'

.advisor admitted he had 1itt1e knowledge of how the bi]ingua] départment '
oo _: was to be restructured a]though he was aware that the annex was closing- *,:hfﬁﬁ
e - and its students “comiqg uptown, He expressed the hope that. the school |
: would stiii be in need of his ewﬁ.services (as a* third coilege advisor)

':when the Enrichment Program ended. Appendix R presents a detailed ’

;"mreport on the guidance services.offered to. Enrichment Program studentse s

STAFF DEVELOPMENT L ”';;I - o

Enrichmsp( Program ‘staff attended month]y administrative _
meetings to discuss program activjties and to receive information on ot Jj"
quteaching techniques.' nutside school activities ‘included attendance
by the prOJect director at the, Title VII Institute and the NARE con-..

' . ffrence in’ washington, . F The proaect director was.also a presenter

L
> a

an\ 0,.R, E.-sponsored proposalfwriting workshop. University course-_.-

work.

as limited to advanced stenography at New,York University ahd

'courses towardwpn#associate s degree at - La Guardia ‘Community COilege.

J : f ,-y’-‘ ¢

. z . Y
.

. JABEMA; 1__v ,' E e ,
' creased considerab]y over the. previous year, and was far greater for =
the Enrichment Program than*for the bilingua] department at large.
The principa] reasons for the proqram s good record in‘this area. are

\ thought to be "parents satisfaction with their children s inclusion _

. . e oo . . Jh
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proqram" (198}qﬂ2 report,lp{:ZS) In 198?-83,\parents weﬁe even more
‘-;‘ .

aware of program activities (it being the second funded year of opera- :
, . e el ;

, meetings ‘ended with a questiontand'answer session.u Hispanic pqrents,

as one administrator observed,,vaiue higher education and are especiaiiy

enthusiastic about their chiidren attending the theatre and opera with -.

their schooi ;fﬁ¥» .’ .j 2

. "
‘-_w,, .

.

STIIDENTS' EXTRACURRI(‘IILAR ACTIVITIES , B =

. .. . :.

Enrichment Proqram students turned out for extracurriCuTar

R activities in much 1arqer/numbers in 1982 83'than previousiy,gaithough

a \:\

: f‘:tﬁa “core. of about 75 program students was always»invoiveq,ih these areas.

Such cuiturai activities inciuded trips to museums special exhibits, ;

the theatre, and the 0para. Aii program students saw at’ 1east two S8

\p?ays and honors students were taken to Showboat at the end of the '

'_éi spring term. Each'astivity was. preceded by a workshop, W1th dissent.-

'nation of comprehensive information packets on~the upcoming event

2

and was foiiowed up hy,various proJects. (Soggccustomed in fact

i

" did students become . to foiiow-up work on cuiturai outings that the .

'day after the honors students attended Showboat [two;days before the .

N BT i

o

”»
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: her 1mpressions of the show, to her’EiSiL.gteacher ) 3¢f % 'ﬁ*J

v
A

| f In addition to quturai activities, with preiiminary and 'é
i;A foiiow up procedures Enrichment Program students attended a number.f

of educationai workshops and conferences (inciuding a three-hour Career ?fii
feducation workshop for femaie students sponsored by the rarngtion '

K Corporation) The re-activation of the - Brandeis chapter of Aspira

‘(see 1nterview with project director) figuredﬂfmﬁipi

ment Proqram students extracurricuiar activities: and 1etters

- Were written to the area s congressionai representative requesting
exten51on of the Enrichment Program S0 that other students couid

" benefit from 1ts speciai approach to bi]inguai education. Finaiiy,

one eieventh-qradg and {ive twelfth-grai gtnrichment Program students

‘\

.participated in the schooi s‘ Spanish drama club, caiiing themseives

IR U

e

“Abriendo Caminos" (iiteraiiy buiiding highways)

: Coiiege)lripg, “,' S . iﬁj‘ RS ‘A:; ?;
. 'i'* Eighteen Enrichment Program students visited three coiieges
d&ﬁing the 198? 83 school year Long Isiand University (C W, Post
Center), New York Institute of Technoiogy (on Long Isiand), and :he
New York Univer51ty Coiiege Fair. Four workshops were aiso scheduied .
in March to discuss the foiiowing topics: :'f ' il | |
P coiiege visits (for eieventh and tweifth graders),_ | ’
,;' what to expect 1n the tweifth\grade (for eieventh graders), A
-- what are the P.'. A T. and S.A. T. (for tenth graders), |

-- academic average and a good coiiege (for—ninth graders)

. . . A . . . .g-
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':In addition, on March 17th Enrichment Progran twe]fth graders attended
- a discu§sion meeting on a&EEptance/reJection 1etters from colleges
(when they should arrive and what to do about then) f1nancia1 packages

dfrom co]leges (what they are and what to do. about them), and F.AF., TAP,

C.S.A. F., and other sources of schoo] grants.

[ . -
e o,

- AFFECTIVE DOMAIN

.Students Attitudes and Behavior )
' According to staff, Enrichmént program students not only developed'i‘:
| ,{‘i a sense of appropriate dress and behavior for certain fonmay&égnctions
cas a result of their exposure to the progran s cultural componént, but
< far more~1mportant1y, deye]oped~a-sensitivit¥ to music, drama, and the -
arts, and their oWn maturingfself'image, “The assistant principa] declared
that he fuliy agreed with ‘the rest of the Enrichment Program staff 1n their
'.assessnent of the program as a distinct success. He was especig]]y enthu-
siastic about the cultural component and drew attention to a letter of h19h--»
pra1se for Enr1chment Program students from an educator at the Metropolitan _
Museum of Art.. He did express regret however, that nolprovision had been: '
made for pub11sh1ng students own 1etters, notes, and other means of rating[,
the cultural component tr1ps. ' _ .
Despite fee]ing somewhat anbivalent about bi11ngua1 prograns in
general (on the grounds that they sometimes isolate students), the E S L. /LAB v
administrator had a number of- posit1ve comments to make on’ the Enrichment
Progran and its students.. . According to this adm1n1strator, Enrichment
ﬁrogram students were better able to deal'uﬁth writing tasks-than*general
b111ngua1 program students, and he noted particularly their creativ1ty in “
composition and confidence about subJect matter.. They were less dependent,

. -34- “_ ,’. o -' - e r,-.




were more serious about learn1ng, used English more and spoke it. more fluently,

) to enl1st'1n the Harine Corps, a young man enter1ng City College

» 'Qr. <
P L2
. bole '
~ et g
. / . s . Y.

more 1nterested in helplng themselves, and were more verbal and self-mot1vated

they appeared to be .more serious about the future and had anetter Jidea of

what was possihle. They. seemed to adapt more easily to Amer1can culture’ and

read more and pr1mar1ly in Engl1sh e not depend1ng upon translations.
Ry the end of the spr1ng semester, 46 students had left the program- 39.

students graduated si& returned to their nat1ve countr1es, and onlymone’ )

student dropped out of school

Academic Honors -, i o .bl_. . ”,. N ‘

_ f" ' N1neteen Enr1chment Program students made the honor roll.in
June, 198? (as & reward, they were taken to the Broadway musical Ehgrus
Line). “Mine program students were 1nducted 1nto the Arista Soc1ety

for excellent scholarshfp, excellent character, and outstand1ng serv1ce
to the school.p An eleventh-grade studeﬂt nom1nated for honors as an

overall outsﬁ%ndinq student placed fourth 1n the Pan American Essay

Contest, and was also second“place-winner in the Nat1onab Spanish

Examinations, spOnsored-by the}A A.T.S.P.: (Two other Enr1chment Program

- students also part1c1pated 1n the examinat1ons ) o ‘ : o ST

Student Interviews
. At the request of ‘a member of the evaluation team; a group of e
students shared the1r 1mpressions of- the Enr1chment Program. The«qroup .

1ncluded three twelfth graders from ET Salvador (a younq woman plann1ng o o

4

in the fall to study architecture, and a student who attended only the

S.A.T. Enrichment Program classes, and was ®lanning to enter La Guardia
,  =35-
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Communfty;tdllege in the fa]]); oﬁete]e!enth“end two tenth graders frem
Puerto*Rico, and a tenth'grader fer the‘nomihican Rebubiic. All stressed
how proud the1r parents felt of the1r participation in the program and
a]l acknow]edged the value of the program s cultura] tr1ps. Other
positive ‘comments 1nc1uded high praise for the S.A.T, courses, exce]]ent
preparation.whjchvstudents recejved_for various act1v1t1es, and -the
. care staff had shown to students., ' One_stuqent worried}qboutbfuhding cuts,
'...because theré.are e~iet'6f &dﬁhger pegple who need to improve:" .
L " Another student thought that the eellege advisor was too.besy, and felt
a'-need"for additional advisement-on financial aid. All three seniors

p]anned~to coﬁe haek to visit after graduation.

R
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VI, ‘FINDINGS: STURENT ACHIEVEMENT AND ATTENDANCE

ASSESSMENT PROPEDURES, INSTRUMENTS AND FINDINGS

The followinq section presents the assessment instruments and’
‘procedures used in evaluating program objectives. One such objective '
| stated that after two years in the program, students enrolled in main- - :
stream English and reading classes would demonstraté'a statistically |

'significant improvement between pre- and post-tests on the New York City

Reading Test Since the program has just completed its third term of

| operation, the evaluation of this objective cannot yet be performed

~ - ' '.1.._"‘; oL . LN

"I EN(’LISH LAN(‘UA(’E FLUENCY ' R 'v e

English language fluency was assessed through the use of the ‘ .A

. .New York rigy 0ral Language Agjlity Scale (see Appendix C) Students

were pre&nd post-tested on both ‘the receptive and expressive modes of ‘
. u ' j' .

: *the test. Rating for the receptive‘scale range from g to "F" (high

g

ot g‘, ‘
to Tow) and ratings for the expressive scale range from “1“ to "A" (high

;<‘to low). | ‘. . - S
| Analyses performed were based upon the program objective e
stating that students rated “4 6" and "D F would improve an average of f‘
one scale point between pre- and post testings for both the receptive
"and the expressive modes. Table-ln presents the data analyses for these
fluency scales. In addition to the average improvement rate for "4 6"
and "D-F" rated E.S. L. students, the data have been broken down by the
initial (pre-test; rating level in an effort to pinpoint exact areasAof

improvement.

e,

. -37-
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" mode was 0.77 sca1e points thus fal]ing short of the criterion.

Program eva1uation criteria stipu]ated an overall improvement

_'f of at least one scale point dn the receptive and expressive modes.. As -

_wTable 10 indicates, students met this criterion in the expressive mode

gaining an average of 1 24 sca1e points. The average gain in the receptive'

These

- results are somewhat prob]ematic as -they seem to indicate that program

;ﬁtudents made more progress in speaking than in understanding English

Given this counter-intuitive finding and the fact that these ratings

represent teacher judgements (which may vary), these results shou]d be

interpreted with great caution.

o8- o
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\—. s k 0 E‘>a . -
Number and Percent of Students Advancing 0ne Leve]
or -More in the Expressive and Receptive Modes ‘
. ‘ | 'on the Rating Scaie of Pupii s Ability to Speak Engiish
e | o, e AEgpressive,MOde : A, . .
- ; : R o P ',PercentlAdvéncing - Actual. Post Test Leve1
~ .. -Pre-Test Level ~ . N - at'least One Levelﬁ“c' 6 5 43 21
' § . 1. '1' w00 0 0.0
| RUIETERE 3 86 | 111 r10
B LTRSS - 78 2. I 641 .
TOTAL o 29' ; - 86.21 \ T-' Average number of

‘scale points gained: o
'36/29 = 1.24 scale points = -

L e e L L T T T T T P P T T P

’

Receptive Mode

. ... Percent. Advancing ;"» Actual Post-Test,Leve]
N . at Least One Levei :

1 ””100 0
BTSN 'R (A
30 70,00

<45 e 75.56
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’ACDUISITION OF ENGLISH SYNTAX | ' [_/
) The assessment instrument utilized for measuring achievement
in this area was the Criterion Referenced Eng]ish Syntax Test (fREST)

The CREST was developed by the New York Fity Pub]ic Schools to measure s

mastery of instructidna] objectives of the E.S.L. curricu]a at the high
school 1eve1.‘ There are four items for each objective and mastery of

an objective is achieved when three of the items are answered correctly.
The test has three ieve]s' beginning (1), intermediate (II), and-advanced

/

" “(111). The maximum scor7 on Levels 1 and 11 is 25, whi]e the maximum

score on Llevel III is 15.

' Mean differences between’pre-test and post-test are ca]culated
to represent the gain score, and an index which represents the number of-
objectives mastered per month is computed However, si&qg iﬁe levels are

N— . :
not equated vertica]]y, it is impossib]e to measure gains for students

who changeflevels. Extensive information on CREST objectives and psycho-

_metric properties appears in the Technical'Manualg New York'City’English.-

R _ . ) .
as a Second Language Criterion Referenced English Syntax Test.

| The rREST was administered at’ the beginning and end of both the
fall and spring semesters. Tab]e 11 presents the test resu]ts for students
who were pre- and post-tested with the ?ame test level during each semester.
Nata were missing or incomp]ete for 133 students in the fa]] and for

. 156 students in the spring‘ Fali pre-test scores numbered 79 dropping

s 4

-~

T Board of qucation of the fity of New York, n1v1sion of High Schoo]s,'
1978. ? .
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the sample. to 40 72 percent of its original size. Of these,'an’addi-‘
jtional 9.28 percent (n 18) hadaother missing data preventing their
inclusion in the analysis. The available data were even less for the
~spring. 0nly 38 cases (19 5 percent) were reported as having post-test
scores. |
Examination of Table 11 reveals that in the fall, an average of
| approximately 2.13 CREST" objectives per month was mastered by students
.who were tested on‘tevels 1 and II. The rate of mastery for students -
who.were tested on Level III‘was apprOximately 0.69 ChEST'objectives :
per month' In the spring, students who were tested on Levels I .and II;
.mastered an average of 1 46 CREST objectives per month while students o
tested on Level 1984 mastered 0 52 objectives per month Students a
adm1n1stered Levels I.and I1 of the CREST in both fall and the spring
mastered on the average, the 1. 5 objectives per month established _
as the criterion level. Individuals receiving CREST Level III in both
_the fall and the spring, on the other hand, did not meet the criteria.
' Inspection of the CREST Level ITI score distributions for both
'the fall and spring semesters shows that 35. 14 percent and 44 percent
respect1vely, of the students demonstrated ‘pre-test mastery of 80 percent ,

of the Level III CREST objectives. As a result there was 11ttle or no'

opportunity for students to score higher on the post-test. Consequently,
“the observed mastery‘rates_probably underest1mate the true mastery rate due

to the lceiljng,effect“ observed in Level III of the CREST.

ad
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R SRR TABLE._.‘ll'

| Resu1ts of the Criterion Referenchd Eng115h Sydtak Te&t?*

,(Program Students, Pre- and Post- TesteJ'on Same Test Leve1)

* g
' Average Number of : . ; ' Aver&je ObJectives'
Test  Number of Objectives Mastered. . Objectives Months of Mastered:
3 Level ’ Students - Pre -‘Post Masteredf . Treatment Per Month-
Fall -
.o 768 "':"14.55,4 601 2.87 243
3 13 - 16,23 21.54 o osal ' ;_2;87_' L8
105 G _31 0.5 12.56 2.00 2,90 - w
~ TOTAL 61 ° ‘11,23 14.82 - 3.59 © 2.80 125
:___________-_-_-----_--_-----_---;-__-_;--} ................. S :_,,;--_
_ Spring ' N , ,
13 15.67  2.67  '6:00 K-} 1.56
Ir 10 14.20 19.40 5,20 "3.89 136
I~ 25 . 1156 13.56 - - 200 . 3.86 - 0.52
TOTAL « 38 12.58  15.74 316 3.8 0.82 *
fPost—tésf minué'pre-test.- S o | _J'
‘
- a2~




~ writing in Spanish was the Prueba de Lectug_, Level 4, Forms C and D,

'NATIVE LANCUAGE READING AND COMPREHENSION b

ﬂ,published by Guidance Testing Associates.

Ay

"N

The -assessment instrument—used to measure gains ‘in reading and AR

'The Prueba de Lectura is part of the Interamerican Series of Tests

. The purpose ‘of the series
is to evaluate achievement in English and in Spanish for Spanishqspeaking
students from the Western hemisphere. Test" items were selected for

culturai relevance to both Anglo ‘and Hispanic cultures.

e 'y The levelsggzqthe Prueba de Lectura,‘forms CE and nE, correspond { .
W to the following grades: ' o t
L Y . :
o Lﬂ]—.vv; Grades S
4 et o
. '2 2-3
3 4-6 ) |
* a _7‘_'91' o
5 10-12 =

h
A

However, the publishers recommend that local norms be déveloped

for the tests. Information on psychometric properties may be found in

Guidance Testing Associates Examiner S Manual Prueba de Lectura, St, \\f\\

Mary's University, One Camino Qanta Maria, San Antonio, Texas 78284.-

9’
The Prueba de Lectura was administered in the fall and again

in the spring. “The pre- and post-test raw score means and standard’

dev1ations are presented in Table A2, Data for both tests were available

..‘
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- for 111 program students (64.53 percent of the totai) Statistical

.'significance was determined through the appiication of the correlabed

t-test modeJ to demonstr?te whether the difference between pre-test
and post-test mean scores is larger than would be: expected by chance S
variation a]one. - . ’

o Another index of improvement the effect size (E S. ) was computed

7

aby dividing the meaidifferences by the standard deviation of the differ-

‘ence between pre-t t and post-test scores. This provi%es an index of

_improvementtin standard deviation units regardless of the samp]e size and

.. @ change of 0.5 standard deviations or higher is generaily considered to be

;r"'

S {a nmaninggul change. '“7f'r“'“""iiffia‘ ' I -"'7 tf_“EVy

?. [ St v - -’v",

The performance of program studénts as a whoie was found to be

I
both statistica]ly (p= <.001) and educationaily (_70 39) significant.- Thus,._“_.=:f

the program obJective, that students poSt-test scores wouid be signifi-

3

cantly greater than their pre-test sc0res at the 0.05 levei of signifi- 5:;{4:a'fi.ﬁ

y

cance ‘was met.. AQ examination of scores for each grade reveals that " '

-;,.’_. e

‘students in grades ten and eleven show significant gains between pre- and
post- testings (p-.001), whi]e the gains for students in grade . twelve are. |
non-significant. Data for grade nine are présented but because there///‘

‘are only four cases, any interpretations shou]d be made with caution.

N ° o -
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:‘. o TABLE 13 po _g" - : N ks ‘ “ .. .
R j.;t,:{at-'ive' L,anguage‘ Reading- ﬁchi e-vement IR
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. Significant;e of Hean Total Raw Score Differences Between !nitial T
-j‘_..,-.,;.;,',‘ and Final Test Scores gf Students with Full' Instructional - - L
Treatment on the Prueha de tectura,,Leve‘r'4 by Grade
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© in the fall and spring. ,

N

;,'STUnﬁgikégﬂlEVEMENT IN MATHEMATICS, SCIENFE ANH SOCIAL STUDIES“'

Tab]e 13: presents the passing rates for program students

enrolled in mathematics, science, and social studies courses by grade

L3

[~

The overall passing rates of students wh wé?e reported as

' enroiled in mathematics_c]asses were 83.7 percent in the fall and 81.8

A‘percent in the_spring. 'The overali.passing'rates in_science courses

L

the overall passing rate!‘in social studies courses were 81.8 percent

s . -

_in the fall and 73.6 percent in the spring.

In all cases the proposed obJective that at least 70 percent

‘ o

3
‘of,the participants would receive passing grades was surpassed
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TABLE 13

Number of Program Students Attending Courses and Percent Passing

| Teacher-Made Examinations 1n Content-Area Subjects

-

erade'gé-

Grade 10

iFZGrade 11

. | .:Grade'iz Total
o o % ‘% L % RN
< - Content Area | N Passing | Passing | N: Passing | N " Passing | N Passing
| e © O Fanl . S .
- B . . ' . ._,_,:;.’.; '.‘_‘.3:" ' . . o . - . ' .
Mathemat cs.. 15  86.7 {34 853 | 66 - 84.8 |57  80.7 |172  83.7
Science = -14,"q"92 o |26  100.0- 52 88,5 |46 78,3 | 138 877
Social Studies 10 - '90.0 28 821 | 66 . 175.8 ‘| 55 87.3 | 159  81.8 -
o : Spring %& ’
Mathematics 20 ©.80.0 f3m 784 |67  88.1 |46 76.1 | 179 . 81.8
Science . ' . 15, 80.0- (332 > 781 [59.% 8.4 (29 58.6, (135 756 .
Social Studies 20- 85.0""35 71.4_| 60 ao.o' 25 -ﬁ 52,0 | 140, 73.6°
b3 - e "f* R

aMathematics courses include pre-a]gébra, algebra, geometry, business math S A T, preparation,_
Science couises include geferal science, biology.v

eleventh-year math, and computer math.
chemistry, physics, and Yother.”

qnd world geography.

Lo

oo

Social studies courses include. economics, Ameritan'history,

'



OTHER FINDINGS

l:hs stated in the eva]uation p1an 60 percent of the program

participants were expected to pass the New York State Algebra and Geometry -

. Regents Tests. Seventy rcent of the students taking the a]gebra test .

= and 7? percent of the students taking the geometry test received passing ]

grades, thus meeting the. estabiished criteria.

. The program ‘also proposed-that at the . end of the eleventh grade
students participating in the program would demonstiate statistically
significant growth beyond the 0 05 levei of probability between pre- and
post-testing on program-deveioped tests patterned after the Eng]ish and
’Mathematics Scholastic Aptitude Tests.

A

Tabie 14 presents the resuits of the anaiysis. For both the'
English- and math content areas the criterion was surpassed (p's =< .001),
An additionai index, effect size was computed to provide a measure of
improvement irrespective of{sampie-size (computationai procedures and. |
possible interpretations areNprovided‘in the'section evaiuating'native :
language‘achievement). .hs.seen in Tbbie 14, the gains of eleventh-grade

- students'reached substantiai educational significance.

S "&‘,‘, ' -48-‘“ ‘ 58




TLE
 Achievenent in English ard Mathesatics
|  Significance of Mean Total Raw Score Differences Betueen Initial and
« . Final Test Scores of Students with Full Instructional Treatment

on Program-DeveIoped Instruments, Patterned after the English .
and Mathematics Scholasttc Aptitude Test by Grade and Test Level

L A
,‘.;‘_ Pre-Test PostTest e oL L o
Content = - Standard - Standard Pean Curr. ,I- Level of Educational

o Area N “Mean Deviation Mean Deviation Difference Vre/post test Significance Sjgniftcance “

- i 1L 11 T I R VI eee‘;"""..001 “
l ’ : ‘l o "-_r-,,‘ | . .g*‘.’ '
Whetis 2 68 45 A8 L0 ug O, j’f_.oot
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~h001-w1-d_e attendance. rate (n=2,872) in Table 15. Since the

' attends ce ra'te'for; program students was included infthe school -wide

tatis j‘ﬁa'l test: for. a"‘\'i'gnifi.cént difference between two proportions.

O

Aruitoxt provided by Eic:



. TABLE 15

i
Significance of the Difference Between the Attendance Percentage

_of Program Stqdentsiand the Attendance Percentage of the.School“

~ Number of *;-:Méan - Standard ' o
Grade Students Peérdentage  Deviation’ ; /

9 15 . 9520  3.51
‘10 B :96.42 ag2 L
e 9627 Tosa0 .

ToTAL 167 952 ¢ 3.72
. i . . [ ' S e

G - : B ’
e . . . : °
e : .

\Averageyééﬁéél;wide'Attendance Percentage: 78.30

120 85 . 94.80 7 3.65:

' " ':f\; - ’ \
o o A S
- Percentage v

Difference 1742 . z=32 . psa0l

4-‘51- | . . 4
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_ © VII. CONCLUSIONS AND RECOMMENDATIONS ~ - *
\ . . . . . ! . e
‘“‘CnNCLUSIONs

; _ In its last year of operation the Enrichment Program offered
,;“‘ et . - 5. >
, «supportive services and en

1“hment activities to 175 sfﬁdents in the - : ’

f\ 4

fa11 and 159 students in the;sqring. Progpam administration and teaching

staff students and bilinguaf department personnei not direct]y connected

‘with the Enrichment Program, regarded the program as a success. This

1opinion appears to be supported by the statistics available to date on the

______

in the program.u o . IR ,
o The Enrichment Program produced an. unusually high number of .
honors students (in comparison with the school as a whoie), as weil as i A
numbers of participants in essay and poetry-competitions in both English S
and Spanish and contributed significantiy to the student 1eadership of

schooi clubs’ and other student organized extracurricuiar activities.

B : - : . N LR

T AR L R )




| as witnesses of its effects.

_fiProgram,}however, was the difference it made in students social be-g

77ff: havior (both in attitude and in dress), coupled with its contribution

o

;Enrichment Progran attendance was again exceptional this year it is

,clear that progran students were highly motivated to pursue college

o

education and career preparation with real seriousness of purpose. Many

college bound seniors (who had received financial assistance packages

_ from their respective colleges) vowed to return and visit the _program

- - . 4&.

- The. most visible (and least measurable) result of the Enrichment :

,:"3'to the development of an appreciation for, and,critical discernment

toward, literature, music, ‘and the visual and performing arts in bi-
11ingual students. | 4 ‘ :

In particular, the prBject:director pointed to the programfs
focus on job-seeking skills, and its exposure of young minority vbmen to
career possibilities, ;Furthennore,,the director felthhat Enrichment
Progran‘activities had strengthened the bond‘among»all Hispanic students,

The prOJect director herself had organized the re-activation of Brandeis'

local chapter of the “Aspira Club." The direttor was, particularly pleased

" with anludplanned side-effect of the-program,.namely the close.involvement

of teaching staff in the program!s speCial3activities4and their coopera-
tiveness in helping to organize: such activitiesl-- an imegrtant ability

for the future, when additional funding will not be available. Finally,

she concluded that, the bilingual student has grown in sophistication

D
- through J;NNSure to the monolingual mainstream thanks to the Enrichment
Program, As a result all three -- "the newly arrived, the longer-resident
' N ¢ ’

- Hispanic, and the mainstream monolingual -- learn from each other.“

r

--5..3- ’
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ILRECOMMENDATIONS

‘1. Regardl'
is recommended that t“ ;f y
' effort to continue4in s3ﬁ§pform both the program S cultural.ectivities,, f':/f,f:

Y.

‘and its special S;A:T m'“uf

develppment which the Enrichment PrOgram has already made available ,
shou]d make such a continuation pggghble. It is vital that the city s -

‘A oldest ‘and largest bilingual department not neglect these special servioes

g

" %o 1ts most promising bilingual students. RENENE e
”‘.‘, ) . B ’ ’ . N , s . -
£ 2. The need for other schools to have in writing the benefit e

3

of the Enrichment Program s éiperience remains. It is recommended that. "

9

-~ some release time be given to the program director S0 that -- with the
1nformal assistance of others -- she may: edit such a handbook before

the memory of the program 's details grows dim,’

)
e ..

3. In congurrence with many at Brandeis, the evaluation team '
strongly recommends that a bilingua school guidance counselor be

identif1ed so that’ the needs of the school's large Hispanic population

L]
3

| may be adequately -served.. . .\ «.1].

, ‘4:' Since the college advisor position is to be eliminated with '

¢

' the termination of the Enrichment Program, the school administration might

consider adding this position to ‘the regular staff., . 'r','

~ e
m!
Ji



o e '

5 Staff development activities werelconspiouous by their -

absence._ In subsequent Brandeis programs, it;is recommended that ‘Care A

be taken to provide the means whereby teaching and administrative staffiem' |

can stay abreast of professional and academic developments in their B ’?:7lf
'fields of expertise. o S f‘. 'ff v”:;:;.ﬁ(;i.~;n\- : TR

X o L B

' 6.

The bilingual administration at- Brandeis is urged to continue ; . ¥,

to address the inter-staff difficulties and. conflict over the,methods and ”LJ N
goals. of bilingual education.

i AN
@

Although some mutual discussion and resolutionﬂlﬁ

has taken place, the administration should use the school s statement oi‘“?f
bilingual philosophy toward creating an atmosphere of consensus and coopera-

tion so~that the educational effort will realize its optimum potential

L]
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v ostaff Characteristics:

Professional and Pg#aprofeSsionaT'Staffs;

. . R L3 o

B -2

‘-‘/ .

ﬁﬂucation
(degrees )’

ij'Years : L
"Experience.
'Bilingual

“ Total Years
Experfence
“in Education

Date Appt.
. . to Each..
" Funcion .- Functionv 2

1 Time - g
to Each , Ca
Licence(s)

Function(;) - Certificatton

" Years..
. Experience:

spanish - D.H.5. o -
N ¥.C, - | ESL D:H.S. ‘ 16 st

“ ‘ uv .
N.Y.S..-. Bilingual Bio D.H.S T

ioology

Project Ddrector 100 9/81 el .
Spanish 9

| s ‘ - . JMALS

16

CESl.

- . p © M.A.
Enrichment/ 6P . 9/82
‘Evaluation R EE o
. Coordinator. . '
“Enrichnent
| Teacher, B N

Admin/Super] N.Y.S.x* | RN
B.S. 13
M.A.

Co - f Spanish D.H. S\
\ Spanish . |- o *ESL ‘0.H,S
“|M.AC ‘Admin/Super| . - K m; .

o

a0

¥
e i

v BioTogy TWY; T TTngual General
: ~Sciencé/Earth: -

~Tollege Advisor —9/82
’ : M.A. Biology

E’Bilingual Biology
) Teacher :

T

25 . .. ~ .

-Science D.H.5.

O
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Support Services Offered to Progrqtn Students (Foli and Sprinq)

"
R o,

HE

'1

,"\'!*" “'.:, ] .
po

Tive oF SehVIEE

Y

DESCRIPTION

oy fn"

N

STAFF PER%N(S)
RESPONSIBLE '

!
Vi
’

. ‘/1 [
2, rns usncv OF SERVICE
‘u ; !

;_','ﬂ‘a‘ .OFF%ED

ey Kl
o

B i
“‘, 7,

[ UANGuncE IN-wHICHE
srnws Is OFFERED

L
COUMSELING -

" acenic -
R

r?.'.. '.‘ .

Coay

N, &

* | 3. Parent.potif
student: might fail #f v -

reviewed 3x a terni.
2. Students rnust ex-
& plain any grade
- below J5 pergent -
uhen

a°COurse,” . g -

T‘l Stude_t re’port cards ‘

5 "". S
B

Ay .il N
o

Pro'jedtgi)iret_tﬁr W

T .b'times a year or

'when student requests
Session. N
.

' Either: Sponisii or Engi ﬂi

e-student. ;r{i
feei More: Co ortable.

.

s

-

~|conflicts-’

iiome probTms. cuiturai

Emotional-culﬂre shock

R L ﬂ .t
L}

Pro‘ifct‘ Director

or needs.

o

‘ Ks often aTtud?t uaTs

Depends on, situdtion and
[language student chooses.;

CAREER ORlENTATION
UL
COLLEGE. ADVISENENT

"TRssistance in s,elegting

colleqes fillingout

|app? icotions.sfinuciol
aid forms, group and

A individu§l meetinqs 13

!

College- Advisor .

L

school year, ‘%

Origolng 'thr“oughout,""the' :

f.t'nolish urﬂess ‘the. student
"requests. yse of Spanish,
Same when work ing i'ith

g _the parents. ‘

"

PO |
EFERRALS
ogmtscnuut

- @ivote aqencies or

hospitals

ProjectsNirector -

. ““ f
r".

Ongoing .
W &? <

¥

W

e - 0 0™

pending on what makes - |
d/or parent" g

p..

LY

L)

iir
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‘k
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| Bilinquaily, nhen pos«é;ihie. ,, o
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PR - g .
. - . Do | ' -~ . PO ‘
' v (Cont:). Support %ervices Offered to Program Students (Fall and ‘Spring). S
_, : - R | . . . ’ ; . . r N ) ' W
) » : T )
. S W A 8 % “ ] “
_WY{IE OF SERVICE - . ot ' STAFF:PERSON(S) “FREQUENCY OF SERVICE |-LANGUAGE IN WHICH -
: i ° . DESCRIPTION RESPONSIBLE - - _ OFFERED ' "SERVICE 1S OFFERED
s 3 oM IR : o C & :

- AR , 2 . s
" EpuIls contacts e o > LT . T
; — . . - - ) - ’ " - L@
, " . |Parents.and/or students | Project Director ' As_.need Wises Spanish .
* HOME VISITS |where child is absegt | Enrichment _Coordi_nato,r', SO T P A
’ LT . |too frequently or riavtng ) “
" alproblems.' L &
robable fallure letters Probable failure letter i BN B
: i to parent ‘followed by ésmject teachery ‘ : & ) .
AR Tt letter explaining the ollow-up letter “|At least 2 times a term Spanish
S « |problem and asking the |(Project’ nirer.tor) e ' . ;
s . {parent to contact 5 e o : ot v Y
9 . “|the P.D.. - B HV"
] ‘ R T - ' N " . re-activity uorkshop
"« PROGRAM ACNVIHES Mugeums , € oncerts. opera Enricment‘Co'ordlina%ori “|At -Ieest once a-month Bilingual
S . ) ballet theatre .. S ™ b K
/* SCHOOL ACTIVITIES |Studeqt meetings ‘|Project Difector* + - At least once every six Bi_lingual_ly .
- w © ] 2 ) S . e ueeks . :
.. o R .‘ ; N
- © . .’j’ P » . . f . w
N 4» . . s ’ v . . q
- ¢ . . . T o
AN h - o ' . <
. - . » e - .
S R PO N 4 y
oo&E e T
- & - # . . - . " B , , . e
* ' - . SR
' » S , o
% ' . ‘ - o »
s ? ®% - "‘" .
' . R : .. l,,?"."’: e ,“_14 a ‘_y ) s . . .
o - s . e " . 2 t
e T P - ', . Y E I m e ﬁ
W0 - - C s . » A R
R N > o o 1. '. R . o
Sl - — '@ . ’j‘ wa’ g
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| " New York City Public Schools =~ - =«

.~ 110 Livingston Street . *
* o , ‘Brooklyn, N.Y. 11201, * _
" LANGUAGE FLUENCY RATING SCALES: ~  , . -~ - ! *
SCALE A - For Rating Pupil's Ability to Speak English |

L p{rettidn: 'Ciféle fbr.each pubil the létfér A, B, C,D,E, F, orG co}respoﬁd--

ing to his estimated ability to_speak EnngSh in the classroom,

* defined as follows: - | | .

Q & e

hésitance due to 1ntérferénce'ofya foreign' language. .
B. Speaks English with a foreign accent, but otherwise approximates the fluency
¢ of a native speaker of like age level. Does not hesitate because he must .
search for English words and language forms. R T o
C. Can speak;Eng]ish well enough for most situations met by typical native - .- ' .\\
» pupils of like age, but still must make a conscious effort to avoid the o
» - language forms of some foreijgn language. Depends,. in part, upon transla-
. tions of words and expressions from the foreign language into English and
thereforé speaks hesitantly upon occasion. S : .

A, -Speaks'EhgTish;nfor-njs.égé level, like a nativé*&ith.noﬂforéigﬁ.accéni or

D. Speak English in more than a few stereotyped éituatidns,*but sbéaks it
, haltingly.at all times. S -
- E. Speaks English only in those stere

. @ few useful words and expressions.

F. Speaks,no English. - =~ = ' B S e

8. Child has been in class less than one week, and cannot be accurately ‘rated
~at this time. ., . . ey . G o . y a3

atyped situations for which he has learned

&

" ) . | Co y S
.SCALE B - For Rating Pupil's Ability to Understand Spoken English

uiré@tions:» Circ1é{f6f§é§éﬁﬁ ?ﬁ]l}the ﬁﬁmb§f'1;”2, 3,@1,V5,'6,.6f'7 corresbonds".A4
ing to his estimated ability: to.understand spoken English in the
< ' classroom, defined as;follpws: o ; o

F AR

1. Understand with ease and without ‘conscious effort the spoken English of the

+ 7 " classroom, typical for native Englishaspeaking children-.of 1ike age and
' grade level. Requires, on the part of the speaker, -no slowing of pace, o
simplication of vocabylary, over-precise enunciation, repetition or illustration. -
2. Understands spoken English with ease and without conscious: effort in most ' o
 esituations, but occasionally must be helped to understand by repetition,

- .illustration, or translation. ' e L o . C
3. -Understands English in connected sentences as well-as in single wards or
o phrases. However, must. occasionally make a conscious effort to decipher and
* .- translate. . sy @ Tt " .
4. . Understands ‘phrases and simple -connected discourse in English only.if he has
.. time consciougly to decipher and if the speaker slows,his.pagg and simplifies. -
-vecabulary, e ot T ' SR :

. 5. Understands .a few expressions and words’which are repeated-recurrently in =
: _'stereotyped sityations. Does not follow connected discourse in-Enthsﬁ,t
6. - Understands no. sppken English. F R Y TP
7. Child has” been in class less than .one week and. cannot be accurately rated at
“this ¢ime. . - [ T T L

v e
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o . HANNAH LEWIS
" 145 WEST 84th smssr Gt - NEW YORK, N. Y, 10024 ' SONEY CROSER |
Telophone: 799-0300 " Asst. Principals

LT APPENDIXD N

June 3, 1983

. The Brandeis Bilingual Program is designed to provide

instruction in Spanish in the content area subjects (mathematics;”

: science and social studies) to Hispanic students of limited

i EngTish proficiency as determined by the students' percentile

rating on the LAB test while the studentsvaimultaneoualy are

. ‘given intensive instruction in English as'a second lenguage. - T e
e Upon completion of the ESL program, the students aré fully , -
. mainstreamed and receive all instruction in English. o .

N : o - K o ,ﬂ. Frank A. Friuli
‘ ' o Assistant Princ:lp&l

Approved.

Murray A. C
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