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A SUMMARY OF THE EVALUATION
. FOR PROJECT CASS
(CAREER AWARENESS/SURVIVAL SKILLS)

SOUTH BRONX HIGH SCHOOL
1982-1983

This program, in its first year of a two-year funding cycle,
provided instruction in E.S.L. and native lanquage studies, as well as
bilinqual instruction in mathematics, science, history, and economics to
approximately 250 low-income Spanish-speaking students of limited English
proficiency concentrated in grades nine and ten. Seventy-three percent
were foreign-born, 49 percent in Puerto Rico. A1l program students were
Hispanic -- many were immigrants to the New York City area -- and spoke
Spanish at home. The students varied in English lanquage proficiency,
ability in the native lanquage, and overall academic preparedness. '

The primary program goal was to prepare students both linquisti-
cally and academically for the occupational world in the shortest time
possihle. The stated program philosophy was to expedite the acquisition
of English through native-. and second-lanquage instruction. Students
were simultaneously given bitinqual instruction in the content areas in
an effort toward full mainstreaming. Additionally, Project CASS sought
to increase students' chances of success by providing opportunities to
develop those survival skills necessary for obtaining employment and
maintaining a self-supporting existence.

Title VII funds supported the program's five staff positions: a
program director; an E.S.L. resource teacher; a community liaison/quidance
teacher; an educational assistant; and an office aide. Other administra-
tive and instructional services were provided by a combination of tax-
levy, Chapter I, and Module 5B funds. . Curriculum materials had beaun to
be developed in the areas of glohal history and American studies. No in--
structional materials in the area.of career awareness/survival skills
were developed during academic year 1982-83. The majority of supportive
services to program students and their parents were provided by the
community 1iaison/guidance teacher in the form of personal guidance,
vocational education, and in her role as liaison between students/parents
and school personnel. In . addition, an after-school Peer Tutoring Project
provided help for students with academic problems. Development activities -
for staff members included reqular group meetings, individual sessions,
monthly departmental conferences attended by all members of the bilingual
department, demonstration lessons, as well as attendance at university
courses, a career conference, and an E.S.L. teacher-trainina workshop.



Parental involvemer® .i. xtremely limited because program parents

-- 1ike most Sout: s .arents -- declined to participate in school
affairs. A CASS " = wisory Council, composed of eight parents,
was formed at the - ~ of the school year, however, no information

regarding further « « .  provided.

Students were ¢ «¢sed in Eng]1sh 1anguage development (Criterion
Referenced English Syntax ..-st) and mathematics, science, social studies,
and native Tanguage studies (teacher-made tests). Quantitative analysis-
of student achievement itdicated that: ‘ '

--Proq:am stude:*s mastered 1.3 CREST objectives per month of
' E.S.L. instruciion in the fall and spring, thus meet1ng the
proposed criterion level.

--The objective of a 65 percent passing rate in the content
areas of mathematics, science, and social studies was achieved
only by tenth-grade science students in the fall and spr1nq
and eleventh-grade science students in the fall.

--In native language studies, the ov2rall passing rates were
77 percent in the fall and 80 percent in the spring, thus
achieving the program-objective.in this area,

--As no data were provided in the area of career awareness,
students' achievement could not be evaluated.

The following recommendations were aimed at improving the over-
all effectiveness of the program:

--Continuing to communicate with the Parents' Association and
disseminating the Project CASS newsletter in Spanish to
program parents;

--Reviewing survival/life skills, career-oriented materials. with
the aim of identifying problems common to all immigrant groups
in bilingual settings, resulting in a foundation for the
curricula to be designed and/or adapted during academic
year 1983-84,

--Examining the pattern of performance in mathematics and social
studies courses for possible teacher effects, student pre-
paredness, and the relationship of teacher-nade 1nstruments
to curricula,
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- CAREER AWARENESS/SURVIVAL SKILLS (CASS)
BILINGUAL PROGRAM '

Location: South Bronx High School
~ 701 Saint Ann's Avenue
Bronx, New York 10455

Year of Operation: 1982-1983, First of Two Years
Number of Students: Appro*imate]y ésb Students
Target Language: ~ Spanish
Principal: o - Joseph de Jesus
Project Director: Christine J. Kicinski

I. . CONTEXT

COMMUNITY SETTING

The Career Awareness/Survival Skills (CASS) Bi]ingua] Program |
operated during 1982-83 at South Bronx yigh School in the Bronx borough
of New York City. %he South Bronx is oﬁe of the host economica]Ty
depfessed_areas in the United;States.. Vacant lots, deserted tenements,
boarded-up storefronts, anq the ravages of arson sdrgpund the school.
‘The few remaining fnhabited blocks are beset by crime, unemployment, poor
health, énd sdciaT, ethnic, and cq]thra] iso]étion.' Thefé are signs,
hdwever,'of renewal: a large new city housing project and a new post
of fice have opened neéf the high school; the local community board has
plans under way for cépita] construction,_éewer improvement, and clearing
empty lots, and the business hub at 149th Street and Third Avenue has |

added new stores.



The population of the South Brdnx.is mostly Hispanics aqd blacksy
" ~with a small number of newly arrived refugees from Asian countries. Tae
South Bronx is a major port of ént}y foE"Hispanics, and Spanish is the
language most frequently used. Government ‘and community agencies that
serve‘the Hispanic residents use Sbanish, shopping\area§ provide serQices
in Spanish,.énd stu&ents and their families use Spénigh both at home

and in the community. Mosf Hispanic residents feel that English is not
needed for survival there. The Hispanic students' only use of English

is at school and with black peérs; the English they Spea; is usually

dialectal.

-

SCHOOL SETTING

The South Bronx High School building was saved from demolition
in 1977 when the school was designated an academic bilingual schooT._

The district already had a bilingual e]emenfary school, junior High

i . .
school, and community college. With the designation of the bilingual

high school, it became possible for a student to go from kiﬁdergarten
through two years of college in a completely bilingual setting.
The high school served 1,021 students in 1982-83.* Of these, 747

(73 percent). were Hispanfc and 268 (26 percent) were black.

¢

*Source. PUpi] Ethnic Composition Report, October, 1982, Office of Student
; ' Information Services, Board of Education of the City of New York.



II. STUDENT CHARACTERISTICS

The 1982-83 CASS student population-was of Hispanic descent
and Qas concentrated in the ninth and tenth grades. A1l CASS targeted
students were considered to be of limited English proficienéy-(LEP).

In addition, to qualify for the bilinguaf-program, students had to
either be'admittéd ffom feeder junior/intermediate high schools or
non-public schools in areas that had never receiveleitle VII fuﬁds,
have no previous experience with the English language as a tool for
learning, or never have been served by Title VII.

Another factor taken into consideration was family income:
students were selected wﬁose families had average annual incomes below
the nation's average. Many came from families that were recent immigrants
to the New York City area. Table 1 shows the number and percenféges of
program students by country of birth.,

. New;students were tested and placed by means of the Language

Assessment Battery (LAB), which determines English and Spanish pro-

ficiency in.listening, speaking, reading, and writing. Oral abilities
were further measured-by a speaking test administered to each student.

In addition, students were tested in Spanish with the Interamerican

Series, La Prueba de Lectura to determine their readiné level in their
native language. |

11 participants were either recent arrivals in the United
States and had no oppcrtunity fb learn Engifsh or were born in tﬁe -

United States but had not achieved English proficiency, in the opinion

~.of program staff, because of the .Spanish milieu in which they lived.

These factors were of course a major constraint in their effective

functioning in subject areaé where English was the vehicle of instruction.
. . - 3-
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TABLE 1

Number and Percent of‘Program Students by Country of Birth
-4

Country of Birth Number ' Percent

Puerto Rico 127 _ 49
Dominican Republic ) - 20 8
Haiti 1 less than 1
Cuba 1 less than 1
Mexico 4 -2
Honduras. - 11 4

. Guatemala 1 less than 1
E1 Salvador 9 3
Colombia 3 1
Ecuador 13 5
u.sS. - 69 27
TOTAL 259 ~ 100

4‘ ’
" *Most program students were born in’Puerto Rico.

*Over one-fourth of the students were born in the United States. -
. '\ .

Moreover, accordind to faculty members, sbme stuaents whose
families were constantly on the mdve had histories of academic retarda-
tiontand interruptior of schooling. Some, it appeared! had nevér been
in school prior to enrb]]ing at South Bronx; others had,a; few as three
years of schooiing. Thus in their native 1§nguage tﬁey<ranggd frbm fun-

ctional illiterates to above average. In English as a second language,

they ranged from low elementary-to advanced levels.

-4




Table 2 shows the number and-percentagesnof étudents?by sex
and grade. Table 3 shows the number of students by age and grade, and

- Table 4 presents the time spent by students in the bilingual program.

"TABLE 2

Number and Percent of Program Students bj Sex and Gfade

Number Percent | Number Percent

Grade | Male . .of | Female of Total Percent
Students Grade Students Grade |=Number of All Students
9 44 30 | 101 70 145 . 56.0
10 27 35 9 65 76 29.3
11 é8 25 24 75 32 12.4
12 1 g 5 82 6 2.3 .
TOTAL | 80 | 179 | 259 - 100.0

*Most program studenté were in the ninth and tenth grades.

~ _ +Sixty-nine percent of the students were female-and 31 percent
were male. - :

13




TABLE 3

Number of'Program Stu&%nts by Age and Grade

Age | -Grade 9 | Grade 10 | Gradé 11 | Grade 12 | Total
10 LEse SRR N <IN
s s ElE R 1 | 60
6 | o B w |
17 | 23 21 S ,;Q;»?Yé 53
18 | 11 10 Yl S
19 3 1 4
20 o 2 2 4
21 1 2. " 2
22 1 2 1
TOTAL | 142 S5 32 6 | 258

! Overage

Students
Number 76 34 12 2 ‘124
Percent 53.5 45.3 37.5 33.3 48.6

Note. Shaded boxeé 1ndiqate'expécted age range for gféde.
Forty-nine percent of the program students were overage for
their grade. C

-Most overage students were in the ninth and tenth grades

. =b=
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TABLE 4
Time Spent in the Bilingual Programd

(As of June 1983)

Time Spent in Number of Students

, Bilingual Program Grade;9‘ Grade 10 Grade 11 :Grade 12 Totals
’ <1 Academic Year =~ 2 2 0 0 4.
1 Academic Year 99 - | 39 9 : 2 149 i
2 Academic Yearsb 39 8 11 2 8
3 Academic Yearsb 2 3 : 6 2 13
4 Academic Yearsd 0 1 5" 0 6
5 Academic YearsD ) 1 « 0 0 1
TOTAL 142 74 31 6 253

arounded to the nearest ye irs.._

breflects participation in previougiBilingual Basic_Ski]]s Program
-(1978-1982) or feeder school.programs. = -~

-

By June, 60 percent of the students had been in the b111ngua1
program for one year or less. .- ~.

& . . \\\\
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III. PROGRAM CHARACTERISTICS ‘ ‘,

- GOALS AND- OBJECTIVES

The primary goai of CASS was to prepare its students~linghistically.,

and academically for the world 'of work in as short a time as po;éible.
The idea was to inc}ude‘the teaching ef vocational skills in éjl subject-
area courses, including English as a second language (E.S.L.).
- Specific objectives for participants for the 1982-83 academic
year included: |
1. all students participating in E.S.L. classes would master
an average of one curricular objective per month of in-
struction;

2, 65 peecent of students in content-area courses (mathematics,
science, social studies, and Spanish) would pass them; S

. 3. 80 percent of the students participating in career awareness
PV activities would improve their knowledge of careers and

‘ survival/life skills by either passing teacher-made tests

in instructional units relative to these areas or achieving

a satisfactory rating in the mastery of job-related activities
(interview skills, telephoning, writing a resume).

3

In the area of curriculum development, the goal was to develop
or identify at least one cufr{culum unit in each of fhe‘following areas!
exploring careers, school sﬁrvival skills, job survival skillé, and’
community eurvival/life skills. In addition, all teachers in the program
were to receive training in the use of these matervals. | a

In the area of staff development the goal was for at least two
teachees to take six credits at colleges or universities in areas related
to E S.L., bilingual educat1on, or career education.

| In the area of parental part1c1pat1on, parents were to be

informed of program activities, relevant aspects of school rules and

N o
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activitieé, and student progress by means of an orientation sgssion, at
least two informative f]yers,'and»télephone'contacts for academic w&rn-
ings and disciplinany problems as the need arose.

It was futher expected that the program students' level of
aspiration would be raised as:a result 6f the new skills they weres to
acquire. This would in turn result in an improvement in their overall
academic achieQement as they~began to see that this better academic‘brép-

féra;ion was'méking them .ready for gainful’emp1oyment.

PHILOSOPHY

The CASS Bilingual Program's philcsophy was an outgrowtﬁ'of the
. basic philosophy of South Bronx High Schéo], which states that "children
of isolated ethnic backgrounas who are acadeﬁica11y handicapped'caﬁ
surpass their deficiencies throﬁgh the cpmb}ned efforts of their work ,
positive educational'reinforcement; éound instructibna] practices and
methods, and close pérental and community invo]vement." South Bronx
studénts are placed in E.S.L./En§1ish courses so that they can become
proficient. At the séme'time they are given bilingual instruétion in
science, social studies, mathematics, and native language studié;{ A
the whj]e, they are‘encouraged to parti@ipate in mainstream classes in
as short a time as possible.

CASS aimed to enhance its studénts' chances of success. This
enfai]ed of fering them opportunities to obtain survival skills that
would put tﬁgm in professions or careers that wod]d prbvide a self-

supporfing existence. To do this, students needed to expedite the
-9-
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acquisition bf English, become awaﬁg of the careers phat were available
to theﬁ, undér;tand the training needed for entry into these careers,
learn about the most effective ways to enter the world of work, be.
culturally aware of the existing values of such a wor]d’ and above all;
,rea11ze their own marketab111ty as b111ngua1 1nd1v1duals with a variety
"of special sk11ls to-of fer. Since these students came from families
that were soc1a11y 1so]ated the best place they had to learn about the

United States job market was the school.

‘ HISTORY AND ORGANIZATIOﬁ OF SERVICES TO BILINGUAL STUDENTS
. Sincé its opening, South Bronx High School had an Aspira Consent
Decree bi]ingua] program that of fered E.S.L., native 1angqage studies,
and’ b111ngua1 subject-area courses. There was also a Bilingual Basic
Skills Program funded by Title VII from 1978-79 through 1981-82. The
CASS Bilingual Program began'operation in September, 1982. Figure 1
-shows fhe p]éce of thé CASS program in the'South'Bbonx High School

organization.

-10- .
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FIGURE |
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"PERSONNEL AND FUNDING

The Title VII staff included fivé positions --- a program director,
an E.S.L. resource teacher, a cbmmunity liaison/quidance teacher, an
educational assisfant, an& an office ai&e. |

The CASS progfam director was supefvised by the South Bronx
principal and the assistant principal in charge of bilingual education,
E.S.L., foreign languages, mathematics, and science. The director's
dufies included communfcating with washingtbn.regarding the program

" proposal; meeting with representatives of the New York City Public
School's foicedof Bi]indha] Educatidn to discus$ program implementation,

- financial and progress tepdrts,'technicai assfstance? and°budget modifica-
tions; preparing and-supervising the program budget and expenditﬁ;es;
and oVerseeing eva]uation_brocedures. The‘director a]so‘coordinated
the creation an& implementation of the program curricula, su?érQised the
program's staff; se]eétéd personne]} and -scheduled and supervised the
testing program. - In éddition,-she reported periodica11y.to the principal
aﬁd assistant principal in charge of the bi]ingua]-depaftment and mafn;'
tained communication with the school's guidance counse]oriand other assistant -
principals. |

_ The program's E.S.L: resburcélteacher was in charge of develop-

ing E.S.L. curricular materials related to career awareneﬁs and survival
skills. She also assisted the director in data co]]ection,.se1ectibn of
materials for the program, E.S.L. placement of target students, administra-
tive tasks, program imp]ementatioh; and training of the°program's pro-

fessional and paraprofessional personnel.

-12-
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The community 1iaison/guidance teacher, was the academic adavisor
fdr-rrogram students. Sré communfcated with parents about student
progress, contacted commun1ty agenc1es to obta1n materials, invited
guest speakers, and arranged f1e1d trips for students. She a]so ass1sted
the director in implementing and adm1n1ster1ng the program.

The educational ass1stant helped classroom teaghers'prepare and»
maintain recdrd§, dﬁp]icéted'materials, maintained audiovisual equipment
and other classroom materia]é, and assisted in breparation of data,
testing of students, and group and individual 1nstruct1on.

The off1ce aide handled such general off1ce wo rk as answer1nq
the phone, typing, giving out information about the program, 'and keeping
f1les.
| In addition to the Title VII stéff; tax-levy funds supported
the assﬁstanthprincipal, a bi]ingyal guidance counselor, a bilingual
mathematics teacher, a bilingual science teacher, two Spanish téaéhers,
and an E.S.L. teacher. Chabter I funds'éupported three E.S.L.. teachers
aﬁd two educafiona] assistants. A bilingual social studies teacher was
supported by;ModuleHSB funds. | »

‘Tab]é 5 1ists the personnel serving the bilingual students and

sources of funds supporting.the program.

13-
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Funding of Instructional and Non-Instructional Personnel

-

: . Funding

Category - Source Personnel’
Administration Title VII Project Director
and Supervision Tax-Levy Assistant Principal
Curriculum " Title VII Resource Teacher, Communi ty
Development -Liaison/Guidance Teacher
Supporfive. Title VII Community Liaison/Guidance
Services Tedcher

Tax-Levy Guidance Counse]or
Staff Chapter I E.S.L. Staff Deve]opment
Development . ) Specialist

v - Tax-Levy Assistant Principal
Title VII . Project Director and Un1vers1ty
- : Courses. . :
Parental and - Title VII Project Director and Community
Community’ ' . Liaison/Guidance Teacher
Involvement '
Secretarial and ~  Title VII Office Aide
Clerical Services
Teaching Chapter I 3 E.S.L. Teachers
Staff Tax-Levy ' Mathematics Teacher, Science
Teacher, 2 Spanish Teachers,
E.S.L. Teacher

Module 5B Soc1a1 Stud1es Teacher
.Paraprofessional Title VII Educationa] Assistant
Staff Chapter 1 2 Educational Assistants

23



- STAFF _CHARACTERISTICS

As a group, the Title VII staff showed cdhsiderablé experience
in bilingual education. The CASS program director had beén working with
the public school systém as a teacher and administrator for ten years,
while the community liaisoh/guidance teachef.had worked with»bilingual
student pobulations for 15 years. 'The three-member paraprofessional
team had a combined experiehcé of 44 years working with LEP students.

0f the 12bprofessiona1 teaching and adminjstrative staff members
of the progrmﬁ,'nine had bachelor's and mastef}s degrees, one had a
master's.degree and aldbctoral degree, one had a béche]or's.degreé, and
one had a bachelor's and Héd neérly comp;eted a master's degree. One of
the paraprofessiona1§ held a degree from her native couﬁtny.

The entire prbfessiona] staff -was certified in the areas thgy .
were feaching or admipistering; all; except the E.S.L: teachers,'were
bilingual in Eng]i;h énd Spqnish. The characteristics of the CASS staff

are included in the appendices.

-15-
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IV. INSTRUCTIONAL COMPONENT

PLACEMENT

. Records of poésible candidates for the CASS program were reviewed
by the“community liaisqﬁ/guidanpe teacher to»detennine whether they had
scored below the twenty-first percentile on the English LAB and higher

on the Spanish version. If the student was newly arrived, he or she met
with the counselor for a personal intervigw; placemeﬁt was based on in-
formation obtained from the student and parent and/or any documents they

provided.

Once the student was tested and identified as LEP, the Criterion o

" Referenced English Syntax Test (CREST) was used to assign specific

" courses. Each student was placed in E.S.L. classes according to the

student's level of English profiiciency.

INSTRUCTIONAL PROGRAM

CASS offered a variety of courses, including E.S.L., native

languagé arts, and various subject areas. These courses followed an

interdisciplinary approach to teaching survival skills. Vocational skills

were integrated when possible. According to the program director,

orientation/autobiographical informa;ion-giving,vlibrary skills, tele-

phone communication skills, shopping, transportation, applying for a

social security card, filling out a job application, reading a classified
ad, job interviews, writing a resume, and lgtter_writing were included in
E.S.L. classes; map-réading and chart interpretation were emphasiied in the
bilingual social studies andrscience classes; units on practical (Con-

shmer) mathematics including money'mandgement (unit pricing;—eomputing

-16-
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salaries based on hourly wage, reading a time cdrd, installment buying)
and banking and taxes  (interest, commission, finding the total cost of a
" purchase) were {ntegrated with the fqndamenta]s of mathematics classes,

and a unit on banking was integrated with the economics class.

English as a Second Language

Students rgcéived an average of three periods of English in- |

struction a day (two in 1istening; speaking, and writing and one in.

TABLE 6

Instruction in.English as a Second Language (Fall and Spring)

.4
: Aiérage . o .
- Number of- Class . ¢
‘Course Classes Register Curriculum
Fall Spring- Fall Spring
E.S.L. Level 1° 2 - 10 16 Curricula were
_ _ - 4 developed at the
E.S.L. Level 2 1 1 . 25 . 18 school in "accordance
' » with Bronx Superin- °
E.S.L. Level 3 : 2 1 12 20 - tendent's -guidelines.
. ' D See Appendix B for
E.S.L. Level 4 ) 1 2 24 17 titles of books used.
E.S.L. Level 5 1 1 17 12,
E.S.L. Level 1 Reading - 1 1 15 16
. i . .
E.S.L. Level 2 Reading 1 1° 25 18
E.S:L. Level 3 Reading 1 -1 ~ - 24 20-
"E.S.L. Level 4 Reading 1 2 24 17
E.S.L. Level 5 Reading 1 1 17 12 |
Dominant Students ’ 0 1 0 23

-17-
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reading). Tab]e 6 outlines E.S.L. instruction for fall and spriﬁg,
1982-83. All classes were for program students only, and all met

five peribds a week except Leve]é 1,2,3, which met ten periods a week.

Native Language Studies

c§1‘x courses in‘hative language studies (Spanish) were offered.
The aim of these coursegﬁwas?to.increasé the studants' listening, speéking,
reading, and{writing skills in ordef to maintain a high level of fluency
(both oral ahd writtén) in the students' native~1angqage. The majprity
of the Spanishvglasses were designeq for- students whd had ?gén in the
United States for quitelsome time aﬁd who understood Spanish but were
deficient in reading and wri;ing skills. In addition, four c]aéges were
geared to recent arriyals. TabTév7'lists Spanish courses fbr fall aﬁd

spring, 1982-83. Alllclasseg met five périodé a week,

Content-Area Courses

Bi]ingué] content-area courses were 6ffered in basig mathematics,
algebra, genera1 science, biology, history, and economics. Accordfnq to
the teacﬂers, in;truction at%the beginning of the school year Wasventirely
in Spanish and was to progress in some classes to an estimated 75 percént
Eng]ish'usage. ‘A1l of these courses were required for graduation and

oo.._paralleled mainstream courses. Tabié 8 iists;these_bi]ingual content;aneaué;

courses for fall and spring, 1982-83. A1l classes met five Qeriodsfa
weék; gave one regy1ar'chedit, and Qere attended exclusively gy program
Students.

In addition, CASS students”were fully integrated with mainstream

v studenté in phySical education, art, misic, and hygiene,.affprdiﬁg them
an opportﬁhity to begin using their English skills.
. R '-18-
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TABLE 7

Instruction in Native Language Studies (Fall and Spring)

: +  Average Q
Number of Class
Courses Classes . Register = - Curriculum
Fall Spring . Fall Spring E Co
Spanish Level 1 2 0 34 0 Curricula were developed

, : : at the school in accor-

Spanish Level 2 0 2 0 27 dance with Bronx Superin-
: o "tendent's guidelines

Spanish Level 3 2 0 36 0 ‘ ‘

Spanish Level 4 0 2 0 29
Spanish Level 5 1 -0 37 0
Spanish Level 6 0 1 0 18
Spanish.Level 3 ‘

(New Arrivals) 3 0 38 0
Spanish Level 4 N

(New Arrivals) 0 2 0 35
Spanish Level 5 -

(New Arrivals) 1 0 40 0
Spanish Level 6 , -

(New Arrivals) - 0 2 0 21 - .
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TABLE 8

Content-Area Courses'(Fall and Spring)

: - Average
Fall Number of Class Language of
Courses Classes Register Instruction Comments
Fundamentals of Math 1 2 25  Spanish T00% Math curricula had
Fundamentals of Math 2 1 16 - Spanish 100%|—> to be translated
Fundamentals of Math 3 1 - 24 : Spanish 100% into Spanish
General Science 1 2 29 Spanish 100%
Biology 1 1 43 Spanish 80% Spanish text, with
o English 20% English supplement
Global History 3 1 35 Spanish 100%
American Studies 1 1 32 . Spanish 70% Materials had to
' ' English 30% be translated into
Spanish
Spring Courses’ .
Fundamentals of Math 1 2 16 Spanish 100% Math curricula had
Fundamentals of Math 2 1 24 Spanish 100%|—> to.be translated
Fundamehtals of Math 3 1 15 Spanish 100% into Spanish-
‘Algebra 1 . 1 30 Spanish 100% |
General Science 2 & 2. 28 Spanish 100%
Biology 2 2 21 Spanish 75% Spanish text, with
’ . _ English 25% English supplement
Global, Histony)? : 2 33. Spanish 100% _
American Studies 1 2 18 Spanish 70% Materials had to be
' English 30% translated into
' Spanish
Consumer Economics 1 o1 Spanish 75%
- ' English 25%

-20-




MAINSTREAMING

CASS aimed to mainstream its.students as soon as possible.
Méinstreaminq generally was feqarded as a maior achievement by students
and parents. . Neverthéless, sohe parentg chosg-t; keep their children

_in the bilingual program. | |

Mainstreaming criteria followed the conditions stipulated by
the New York City ?ubiic}Schbols: attaining a score above the twentieth
percentile on the English LAB and passing the reqular compefency promo-
tionaf”examiﬁations in regding, writing, and mathema%ics after-three |

. years of taking English courées,

In additiﬁh, CASS had a two-year eVa]uqtion plan for deciding
whether a student would beiméiqétreamed. This evaluation included a
review of the student's record, recommeridations of classroom teachers
and the community liaison/quidance teacher,'and a review by the program
director, A

Each student due for mainstreaming was éssessed individually
and a determination was reached about the level of English and acadeﬁjc
achievement the student had attained. As sodnias §tudénts éccomp]ished

‘80 perceﬁt of the CREST'instructional'obiectives,\reached the twenty-
first percentile of the LAB, and pasged the CREST fér E.S.L. 5, théy were
transferred ou% of the program. —By the end of the prdhfém'5wfirst~yéar7*

24 students had been mainstreamed.

-
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CLASSROOM OBSERVATIONS .

A member of the evaluation team visited six classes: native
language studies (23 students"preseﬁt), E.S.L. reading (16 students),
E.S.L. granmar (15 students), mathematics (11 students), biology (11
studentg), and global history (28 studeﬁté).

" Classroom facilities were found to be spacious and well-equipped,
with adequate lighting and_su?fitient resources to motivate learning.
Most instructors uséd-the questioning tecﬁnique to elicit student partici-
pation, and the majority of the studenfs participated eagerly and with
more-than adequate responses. .

A paraprofessional was used in the mathematics and biology
classes. ‘Her time was spent doing clerical work and hg]piﬁg individual
students who seemed to need spec1a1 attention. |

In all classes, vocabulary was studied 1n1t1a11y and discussed
in iéo]ation. This study was fo]]owed by quest1ons about the content of

" each particular ]esson. Students were allowed to answer quest1ons dis-
cuss matters both with the teachers and among thgmse]ves, ask questions
about the lessons' contenté, andﬂménipu]ate any visuals being used.- Ihe
biology teacher used real skeletons, which séemgg to enthrall the students.
In the native language studies class, the instructor used a recoEded'poem

_‘”*”_Féthéd”by“a*popuTar’Puertu—RTc&n'actor.

Rapport between students and teachers was good. Students

apprqéched téachers and paraprofessionals without fear or hesitation. They

seemed to enjoy participating in the different activities and conversing

-
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with the teachers, Spanish was used predominantly {n the content-area
classes. However, English was used as needed in the_bioiogy“class.
English was used exc1hsive1y in both E.S.L. classes. When speaking to
each other‘in all classes, students_use& both 1anguagés.‘ It was evident
that the stﬁdents were in the process of learning English and were on

their way to integrating it with their linguistic repertoire.

-23-
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MATERIALS

v, NON-INSTRUCTIONAL COMPONENT

S

The program director told an evaluator that the acquisition of
appropriate curriculum materials presented problems in this first year
of the-program.: Fundg were received late and were too little because
of price increases. Furthermore, the proqram director was not famil{ar
with_career-orieﬁted,materia]s‘that could be.used in conten_-area courses -
and had to educate herself before doing the orderinq. As a result, p?ders

were placed late, and were received too late to be of much use in 1982-83.

CURRICULUM DEVELOPMENT

;nstructiona] materia]s,'adépted to the special needs bfhth?
program students, were to be formally developed by the end of 1982-83,
Other materiaas were to be translated by the program staff for use in
the hilinqual and nétive lanquage sfudies classes. At the time of the
evaluation, however, the staff had only bequn to devé]op qlcbal history.
and Americaﬁ studies curricula. There seemed to be a great need for
these, since they were pért of_the New York City Public Schools' new
requ}rements and no materials were available yet in Spanish. Transla-
tions of accompanying textbooks for these two curricula were bequn,

Some materials were deve]opéd.based on commerciéi filmstrips
and audio cassettes. Because these commerciai products were not intended
for LEP Students and their level of English was too difficult, they were
not. satisfactory and had to be translated or s{mpljfied. | |

In the areas of interpebsonq].ski]]s and the development of a

posifive self-image, the staff found no commercial materials available
-24.
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in Spanish.
The goal of deve’oping a curriculum in English and, where .
necessary, in Spanish to teach 6éreer awareﬁbss and survival/life skills

in all courses was ﬁot accomplished in 1982-83.

. SUPPORTIVE SERVICES

The commuﬁity liaison/quidance teacher provided most of thg‘
support services offered to both students and parents, She helped
students in their four-year planning, exp]aiﬁed coursenrgqgﬁrements,
and translated special codes found in the academic planning brocess.
~ She met with studenés individually "and in qroups to discuss prob]ems.they
were encountering. She also instructed stqdentsvon ca}eers and invited
oqtside quests to speak to'CASS‘students abéut careers, She organized
a Career Day with m{ni-workshops for students, a Caréer Cé]]ege Fair
~ sponsored by New Ydrk University, and a Latinas Conference sponsoréd by
é private compény. She designed ‘and implemented a series of mini-lessops
to introduce careerhoptions to-studénts{

The quidance teacher met thh as many parents as possihle, even
if their children had been mainstreamed. Parents saw>in.her a source of
information and assisténce. She servéd as a liaison between parents and

‘other school grade advisors, between students and their grade advisors, )
and between the parents and the school-based Support'feam; She was

the official interpreter and translator in the‘QUidance area, She’
atpendedfseveral conferences to-écquaint Herse]f with materials to form
a library of information fo} parents on community aqencie§ and career.

options,
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Another support service was the after-school Peer Tutoring
Project, where students who were -having academic problems could obtain

help in doing their homework and in practicing English. .

STAFF DEVELOPMENT

The program's ma1n concerns were to assess and address the needs
of staff members, make them gware of these needs, and,tra1n staff to deve]op
career awareness materials ‘and curricula that coulq,be Hsed in thencontent-area 8
courses. Staff»deve1opment actiVi;{es at the school included both regular .
group meetings gnd’individua1 sessions. Monthly departmental conference§
discussed such items as strategies for fmproving teaching, coping with
behavior problems, and other school concerns, Theée conferences were
attended by'all members of the bi1iﬁgua1 department.

Demonsxration 1es§bns (going to.fupure) and on-going inéividda]
assistance sessions were hélq for‘E,S.L; teachershand the bilingual social
studies teachers on such topics as how fo present a developmental lesson,
how to mot1vate a lesson, quest1on1ng techn1ques, and how to wr1te a
good test. These teachers .were thus exposed to specialized E.S.L. and
bilingual instructional methods. Staff development activities outs1de
.the school; and university courses atténded by‘CASS staff are ]isted in

N

the Appendices.

PARENTAL INVOLVEMENT = . L . :

‘ The program's objectivg was for parents of target students to
.establish regular contact with the school and the bilingual program by - -
participating iﬁ the Parents' Association and a Bilingual Parent Advisory

~ Council, Aécording to the CASS staff, this objective was not entirely
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accomplished because pfogram parents -- Tike most South Bronx parents --
declined to participate in school affairs. However, a larae nummber of
parents were in conpaét with the program staff on an individual basis
through phoné ca]Ts, letters, and individual conferences. . |

| A'member of the evaluation team talked with the president of
the Parents' Association, who happeneﬁ to have a chifd enrolled in the
CASS program. She claimed that she did not know about CASS and was not
aware that her child was a participant. In spite of ;hfs apparent lack
of knowledge, it was evident.thét she was satisfied with the‘sehvicés
since her child could have been mainstreamed bﬁt had chosen to stay iﬁ
the proqram.

A CASS Parént Advisdry Council composed of' eight parents was

forqeq~at the béginninq of the school year. No record of further Ection

ﬁaS'provided.

 AFFECTIVE DOMAIN

A member of the ‘evaluation team met with a group of proaram
students. They were excited about 1éarninq about such careers as zoology
and architecture., Their expectations apd aspira;ions appeareg to be high.
Their attitude toward the program was positive, and there Was godd rapport
between Staff and students.

As previously mentioned, by tﬁe end of the school year, 22
stuéents had been transferred out of fhevprogﬁam into mainstream classes.
An additional 26 students were repofted as having left the program: 22

students were discharged .for unknown reasons; three ninth graders were

classified as truant; and one =leventh qrader"droppéd out of s#hoo].
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VI. FINDINGS: STUDENT ACHIEVEMENT = >

-The following section presents the assessment instruments and

Uﬁocedures used in eVa]uating the. attaimment of program objectives.

-ACQ_}SITION OF ENGLISH. SYNTAX

The Criterion Referenced English Syntax Test . (CREST) was used

to measure ach1evement in this area. The CREST was developed by the
New York City Public Schoo]; to assess mastery of instructional objec- -
tives of E.S.L.‘curricu]a at tﬁﬂ-high school level. There are four
items for each objective and mastery of an objective is'achieved;when
three of the items,ére answered correctly. The test has thréeﬂ]eve]s:

| beginning (i), intermediate (11), and advance§ (III). The maximum Scoré
on Levels I and 11 is 25 and 15 on Level I1I. ‘

A gain score was calculated by subfracting the pre-test mean

~ score from the post-test mean and an index of objectives achieved per
month was then cdmputed. As the test's levels have not ‘been vertically ¢
equated students must be pre-_ahd pOst-tested on the same. level. This
results in a ceiling effect for those students who achieve high scores
on the pre-test. In those cases where pre- and post-testings are on
d1fferent levels no ga1n scores or obJect1ves per month index may be
computed. Informat1on on CREST obJect1ves and psychometr1c properties

appears in the Technical Manua] .New York City English as a Second Language-

Cr1ter1on Referenced Eng]1sh Syntax Teat.

Board of Educat1on of the City of New York, D1v1s1on of High Schools,
1978.

-28-_
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Program objectives were c1ear1y stéted in regard to student
achievement on the CREST: the acquisition of one CREST objective for
every month of attendance. The tést was adminfstered atAthe beginning
and end of each term. Table 9 presents test results by sémester. Data
were missing or incomplete for 57 students in both terms.-

" Examination of Table 9 revea]slthat in the fall term, program
students mastered an average of 1.45_CRE$T objectives per month on Levels
I and II. The Eate of matery for Level III students was 1.08. In the
,.spring; students on Levels I’and II mastered an average of 1.48 objectives

per month while Level III students acquired 0.79 objectives per month.

0véra11, the program objective was achieved in this area.
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TABLE 9

Resuits of the Criterion Referenced English Syntax Test

(Program Students, Pre- and Post-Tested on Same Test‘Level)

Fall
Average Number of Average Objectives
Test Number of Objectives Mastered Objectives Months of Mastered
-Level  Students Pre Post _ Mastered*‘ Treatment Per Month
I 3 9.00  14.92 5.92 3.71 1.58
I1 52 14.00 19.06 5.06 - 3.€6 1.36
I11 17 8.47 12.00 3.53 . 3.26 }=Q§
TOfAL 107 11.35 16.47 5.12 3.61 1.39
_ Spring
I 383 9.71 . 16.26 6.55 3.68 1.76
Il 43 14.77 19.44 4.67 3.76 1.23
III 26 7.85  10.73 2.88  3.61  0.79
TOTAL 107 11.29 16.20 4.%1 3.70 1.31
*Post-test minus pre-test.
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STUDENT ACHIEVEMENT IN MATHEMATICS, SCIENCE, AND SGCIAL STUDIES
‘ Stated program objectives called for passing rates of 65 percent

o

in content-area courses as a criterion.” Table 10 presents enrollment and
passing rates by semester. _ ) E s

The overall passing rates of students enrollied in mathematics
classes were 49 percent fh the fé]l and 31 percent in the-sprihg. For '
science classes passing rates'werg 61 percent in both semesters. In
social_studies courses the rates were 48 percent aHdiSl percent for
fall and spring, respectively. The strongést'performancés were_aﬁong
tenth~ and eleventh-grade science students; the former achieved fhe
criterion in both semesters. Overall, the objective in this area was
\

not réa]ized.

o

L
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TABLE 10

- i,Number of Spanish-Speaking:Students'Attendihg Courses and Percent Passing

-

: Teacher-Made Examinations in Content-Area Subjectsa

Grade 9 Grade 10 ‘Grade 11 ~ Grade 12 Total

’Content Area . N Paszing N Pas?inq : N Pas?ing N Pas?ing' N . Paszihg
. | . ~ Fall - o

Mathematics 56 53.6 22 36.4 10 - 50.0 88  -48.9
Science © s8 BL7 .30 733 9 77.8 | o s
Social Studfes _ 17 23.5 21 570 21 571 1 100 60 . 48.3

| Spr{ﬁg

Mathematics 64 28,1 24 333 8 500 1 0.0 97~  30.9
Sciencé . 57, s44 27 741 11 63.6 . %5 6L
Social Studies 66 43.9 30 . 60.0 17 " 58.8 1  100.. 114  50.9

aMathemat_ics courses reported include genéra] mathematics and algebra. Science courses
include general science and biology. -Social studies -courses include economics, American
history, -and world history. .




NATIVE LANGUAGE ACHIEVEMENT

The stated program objective in this area was for a 65 percent
passing rate in Spanish language classes. Table lllpresents'enrollment
_and passing rates for gtudents in this area of study. Overall passing
rates were 77 peféent jn'the'fall and 80 percent in the spring. Thus

" the objective for native language achievement was attained.

TABLE 11

Number of Spanish-Speaking Students Attending Courses and Percent

Passing Teacher-Made Examinations in Native Language Studies

Grade 9 " Grade 10 Grade 11 Total
% . / ¥ ‘ A
N  Passing N - Passing N Passing N Passing
Fall ' 111 76 50 80 B 11 73 172 « 77
Spring 111 78 51 86 | 15 - 67 177 . 80
: /
-33=" /
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CAREER AWARENESS

The program objectives called for an evaluation of students'
career awareness based upon either passing rates for relevant courses or
the achievement of a satisfattonytrating on job-related skills. As.no

such data were provided, this program component could not be evaluated.
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VII. CONCLUSIONS AND RECOMMENDATIONS

3

CONCLUSIONS

The Career Awarenéss/Survival Skills Bilingual Program at South
Bronx High School is the first career-oriented program geéred to serve

bilingual students at thfé school. In spite of the fdct that funds were

received soméwhat late in the year, the evaluation team found the program .

to he appropriately staffed; its implementation had proceeded within its

quidelines.
Students who'participated in the program during 1982183 received
seven periods a day of reqular academic instruction, including E.S.ﬂx,

native lanquage studijes, and content-area courses. According to program

 staff, an attempt was made to integrate sufvival/life skills and career

education with the.general'academic instruction in order to make students
aware of future occupational opportunities. '
" Some units of the New York City Public Schools' global history

and American studies curricdla were translated, Although éommercial'_'

.materials were ordéred, these.were generally found to be not appropriate.

-The program staff lacked experience in choosing career-oriented materials,

a problem complicated by the unavailabilitx.of'survival/lifg skills qu
career-oriented materials in Spanish. The staff members concluded that

they would need to rely on their own translations, modifications, and

- adaptations of English material.

The program's administrative staff was not successful in in-
volving parents due ;6 parental lack of interest in‘school'affairs.
However, the staff did make every effort to involve the paqpnts including

phone calls, letters, and fiyérs. At ‘the same time, however, the commu-
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nity liaison/guidance teacher provided a great deal of help to parents

o

as well as to students.
Staff.development activities, including school conferences,
program demonstration lessons, outside workshops, and courses taken at

the university level, resulted in improved and more effective teaching.

RECOMMENDATIONS

On thg basis several site‘viSits, classroom observations, and
interviews with program personnel, the evaluation team makes these rec-
ommehdatibns: |

"\fl) The program should continﬁé to communicate with the Parents*
Asso;iation;xand disseminate the.Project CASS newsletter in Spanish'to
program pérentﬁf ‘

:' 2)'SurviQé]/lifé skills, career oriented materials should be )
. revieﬁed in order to\identify universals -- problems -and characteristics
common to all immigrantiénd highly mobile groups in bilingual settings
-- and these universals shdﬁlq\be made the basis for fhe curricﬁla to
be de%igned and/or adapted in I§3§-84;

3) Student échiéQement'iﬁ mathematics and sociéi studies courses
apbea?s'to be poor (see Table 10). The program might examine the pattern
of performance'in these classes to:explore possibie teacher effects, student
preparedness; and the re]atfonship of the teacher-madé examinations to

curricula,
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Appendix A

Staff Characteristics: Professional and Paraprofessional Staffs

Years of -

% Tine Total Years of
Spent in | Date . ) . " Years of Bilingual Experience
Function(s) Function | Hired | Cducation Certification and License Experience {xperience (C.S.L.)
j X Span. [Sec. Ld. RYC £.5.0. TS & Spanish DIIS .
roject Director 100 9/81 | MA Span./Sec. [d. NYS Spanish Permanent 7-12 10 10 91/2
- ‘BA Math-Physics INC AP/Superv. Matn DIIS B
ssistant Principal 80 4/60 | MA Admin. /Superv. {1YS School Admin./Superv. 11 11 J12
Ttle VIT TA French fvC £.5.1., French, Spanish G s ;
gsource Teacher 100 10/81 | MA French - .| WS French, Spanish . 16 HS 1- 2 .
ommunity Liaison/ ' TS Gio. /Gen. Science| 11YC Bio. % Genenal Science, Lil.
uidance Teacher o Ancilary . 15 12 ]
100 10/62 | MA Science NYS Lio., Chem. & Gen Science
Ttle VII University Degree ' .
araprofessional 100 3/81 | from L1 Salvador lone 18 2 0
| CA Speech/English ‘ ’
.SsL. Teacher 100 9/78 | MS in [du. (E.S.L.) | W¥C L.S.L. 61/2. 0 6
. | BA German HYC C.S.L. Reg. Teacher ’
WSele Teacher 100 9/82 | MA German Common Branches 9 0 G
: TR Social Studies TYC €.S.L. OIS .
WSels Teacher 100 9/81 | MA Hebrew -] WS French, Social Studies 20 0 5
.S.L. Teacher 20 X Romance Langs. + .
panish Teacher 80 9/78 | Cxces. Grad. Credits| NYC Spanish DHS 24 24 10
: BA Spanish o K
panish Teacher 40 9/68 - | MA Spanish HYC Spanish 14 14 2
- . EA. Spanish
panish Teacher 100 9/70 | MA Spanish $YC Spanish 13 13 0
17 1ingual B TYC TiTingual & Reg.
cience Teacher 20 9/81 General Science/Biology 4 2 0
i Tingual ' €A Hath, M5 Fluid - .
iath Teacher 100 9/80 | Dyamics & Atmos. Sci] NYC Bilingual Math 10 5 0
i1ingual Social ) _ Reg. Social Studles
tudies Teacher 100 11/78 { Ph.D. WYC Spanish; Bilingual Soc. Stu. 13 2172 0
‘ducational Assistant | = 100 2/82 13 6172 61/2
‘ducational Assistant 100 9/82 3 1 1

Y|

O

ERIC

Aruitoxt provided by Eic:
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" APPENDIX B
Commercial Materials for Content-Area, E. S L. and Nat1ve Lanquaqe Classes

THE CASS BILINGUAL PROGRAM ) ‘_ . (212) 665-1477
W‘ﬂ
SOUTH BRONX HIGH SCHOOL » 701 St. ANN'S AVENUE BRONX, N. Y. 10455
JOSEPH N. De JESUS ' ' . -~ . CHRISTINE ). KICINSKI -

PRINCIPAL : o TITLE VIl PROJECT DIRECTOR

Biiingual Science Books .
Biolog{;, Oxenhorn, ' -, Publicaciones. Cultural 8. A 1976
Introduccion a las Ciencias, Coleccion Alinorma 1979 .

Quinlca, Brandwein, Stollbergq, and Burnett, Publlcaciones Cultural,
. S.A. 1977 .

B111ngua1 Math Books

Elementos de Algebra para Bachillerato, Drooyan and Wooton
‘Editorial Limusa, 1980 S

Regaso MAtematlco, Stein, Allyn and Bacon, 1971

Matematica Vocacional Para el Comercio, Martinka and Rodrlguez,'
Sou western P 1sh1ng Co., 1975

B111ngua1 Soc1a1 Studies Books

Historia Anti igua y Media, Marban, Mlnerva Books Ltd., 1965

Hlstorla Moderna yﬁContemporanea, Marban, Mlnerva Books Ltd. 1979

Economla Pa§%3Todos, Perles and Sullivan, Compania Editorial, S.A.
1 , i

Historia del Pueblq de los Estados Unidos, Diaz Cubero,Compania
Cultural Editora y Distribuidora de Textos Americanos,
S.A. 1981

Spanish Books P
Galeria Hispanica,Lado, et al, Mc-Graw-Hill, 1971

ngAHbl- A Sentirlo,Woodford, et al, Webster Division, McGraw-Hill,
1977 .

Primer Libro; Sequndo Libro; Workbook in Spanlsh--3 Years, Na351
and Bernstein, Amsco, 1973, 1969; 1966

Leyendas Latlnoamerlcanas, Barlow, National Textbook Co., 1977
Aventuras en la Ciudad, Wald and Deren, Houghton M;fflln Co. 1974
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SOUTH BRONX HIGH SCHOOL ' 701 St ANN'S AVENUE - BRONX, N. Y. 10455
'JOSEPH N. De JESUS ' . " CHRISTINE J. KICINSKI
PRINCIPAL T . TITLE VII PROJECT DIRECTOR
| ESL Books , - '

Elementary Reader iniEng;ish, Dixson, Regents Pub. Co;, 1971
Graded Exercises in English, Dixson, Regents Pub. Co., 1971

New Horizons in English, I and II, Mellgren/Walker, Addlson-Wesley,
1980

. Elementa Composition Practice: Book 1 Book 2, Newbury House
: Publ;sﬁers. Inc. 1979 - '

Lado English Series, Levels. 1 - 4, textbook and workbook, Lado
Regents Pub. CO., 1979

No Hot Water Tonight, Bodman and Lanzano, Colller macmzllan, 1975
Learning English as a Second Lan uage, White and Martln, Oceana
Publications, 1976 iLevels 1 - 4)-
: En 11sh for a Changing World, levels 1 - textbook, workbook &
- - _ _Sue_ book, Scott Foresman, 7 -
' Writing Power, Graham and Young, Globe Book Co., 'Inc., 1980

English Step By St°2 with Pictures, Boggs & Dixson, Regents Pub.
Co.., 1980

Easy Reading Selections in Engllsh, Dlxson, Regents Pub. Co.,1971
_g_g; Alexander and Cornelius, Longman, Inc., 1978
30 Passages, Byrne and Cornelius, Longman, Inc.; 1978

' Journeys to Fame, Kleszak, Learning Trends of Globe Book Co., 1978
Lifelines 1, Foley and Pomann, Regents Pub. Co., 1981
All In A Day's Work, Baygell and Ackerman, Learning Trends, 1974
The English Notebook, Yorkey, Minerva Books,.Ltd., 1981

Growing in English Language Sk111s, Flnoccharzo and Lavenda, Regents
Pub. Co., 197 . :

Skits in ESL, Hines, Regents, 1973
Access to ESL, Becoks 1 and 2, McGraw-Hill, 1974
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APPL

. Staff Devel‘opment Activities Outside-Schooi

HDIX €

Coordinator's Judgement of

Description(s), -Goals, , ) © " Titles Lffectiveness
t rateqy or Titles Sponsor/Location Speaker or Presenter} of Staff Attendingi Hardly Somewhat | Very
kshops Ifeld Chapter 1 L.S.L. Traininy [.S.L. Chapter | Office; Various £.S.L. Teachers and{ - ’
side School Yessions for [.S.L. Teachers " : Cducat ionai X,

& [ducational Assistants * | Assistants
ferences ‘| 'HYS ESOL CTA -- Albany Project Director X
i Symposia NABC -- Washington, D.C. X )

‘BESC Career Conference X

v
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University Courses

APPENDIX D

Attended by Staff (Professianal and Paraprofessional) .

Applicability of
Cuursework to Program

Courses : Frequency ' Hardly Somewhat

Staff Institution Yery
ProfesSionél College of New Rochelle Teaching E.S.L.: Methods & Fall Semester X
Materials .
Langsage Disorders in Spring Semester X
Children -
,' _Pace University Organization & Superv. of
: Reading Language Programs Summer Session X
Paraprofessional} Mercy College E.S.L. Il & !if ’ -Fall & Spring X
. Practicum in Bilingual Ed. Fall X
L [
P |
™~
’ “BEST £uiy avanze
: bur 1 AVAILASLE
O

ERIC

Aruitoxt provided by Eic:




