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In his very informative and .provocative paper, Professor Newmann concerred himseif

-,

both with.what i% happening in American schools and what he'believes ought to be hdppening

in them. First he described what he ca11s “mairstream practice" or the ‘modal pattern of

instruction in the social studies. Second]y, he provided an ana]ysis oﬁ,what he -
. . 7
!

' perceives to be the strengfhs and weaknesses of the body of thought_that is emerging from

S
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L
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the‘writings of academics, of radical persuasiorni. Fina]]y,tProfessor Newmann suggestex

n "agenda of inquiry" which he deems esseéntial "if historically persistent, regressive.
forms of soc1a1 education are to be effectﬁ:e]y challenged. That "agenda of?inquiry",
based on the world- View of radica] academics, wouid consist of “know]edge to be taughf“
which emphasizes the Significance of dominant interests, strugg]es for aytonomy,
contradictions, and the socia] construction of know]edge."' Such ideas, say radica]
‘academics should not be “foisted upon" students and teachers. vlﬁey should instead
emerge from "critical discourse" about particular, local c1rcumstances which by
connecting teachers and students to their own CU]FUFa]‘hIStOFTES will "empower them to‘
define their own cur?icylom." N | o .ij~ I L T ;

I appreciate this opportunity to" comment on Professor'Newmann's'paper. In view of

the limited time available, -y observations will be limited to two main points. First
I would Wike to «draw attention to several significant deve]opments in. the sociaT’studies
which deserve more notice than Professor Newmann accorded them. Second]y, i wou]d Tike

to focus on some very fundamenta] prob]ems that stem from trying to plumb the radical’

approach, even if that approach were to be desired. S - , NG
®
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This is a time of great fennent‘in‘Aﬁerigan education. Throughout the nation;there

is mounting concern about tﬁe.shortcomings of the schoé]s. The year 1983‘saw the .
?publicafio§~:!~16 major reform reports}‘ In the first'half of 1984 four additional reports
made thefr appearaﬁce,'and more are ih.tﬁe dffing: The primary focus of most_of thosé :
‘reports is the high school, admittedly the mo;t troubled of the United States' :
gducationpl‘insfi;utions; And many of these r;borts éqpcern themselves with'éhe social
studies. . ‘ . ' i ‘ ." 3 N

The: prolife ation of reports_on~the:hea1th ofﬁAmerican schools is & Signifiéant'g
development. Thé }mportaﬁtg of those;reporfs goes well beyond their specific .
recomméndationsj the'ﬁécurrence'of“so many,rqports and_studigs has created: a c]iméte-tha}
deménds atteﬁtion and.that a]%eadj has resulted iﬁ‘actionl Twenty-nine states have . .
incredsed thgjr requirements  for graduation, and:a'numbér of those states have increaggd:
the.yéars'which must be devoted fo socfal stuéies. In April of this year{ Néw York f;:;,
increased the number.of years of social studies requjfed for high sqhoo] graduat?on from
three to'fouf. New York a]sé maﬁaated the study of foreigﬂ langﬁage'fqr the fi}st time,
And it is revamping its §taté éxamina;ion sysfem..'ln“thg wake of those changes;lthé New"
York‘State Legislature approved a $460 mi]]ién Jncrease in schoé]laid, the 1érgest'boost
in the ‘state's hi§tory.. . ) ‘

Cé]ifornia's legislature enaétgd_a far-reaching educationa]-fefonn bi11, SB 813,
which was signed into law on'July 28, 1983, Imythat law‘s infroduc;oﬁy statemenk, the
Hegis1a§ure asserted its belief that schools "should develop each pup%]'s‘ien§e of
respect of self-and others, persoﬁaf ahﬁ social resbonéibiﬂiiy.and»critica]'thinking:" N
Then the legis]atureswent on to mandate three years of social studies in grades 9i12,
including United States,hisfory\éhq-geographyi world history, cu]tu%e and geography;
Ameriéan government , ;ivics, and éc;iomics. Like New York,'ﬁalifonnfa will rely on

statewide- testing in grades 3, 6, 8, 10 and 1z to insure that the curriculuir as

ehught,in

®

spelled.out in its History-Social Science Framework and in legislation is
. € o .

L
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.classrpoms}‘-And again following New York's lead, California's 1¢ e just this menth
provided for very substantia] increases,’in the fundiﬁg of school
Cr1t1cs of "the refonm reports have faulted them for over (= vhat _has been

cal]ed “the Toyota problem,"” that 1s the problem of improving producf and

efficiency and their lack of attent1on to teaching children how and why . participate
in the democratic process. §ome repdrts deserve castigation on chat sc ro, but sweeping

criticism of- all of the> is unjugtified. Certain of the reports do de: e considerable

T

lattention to both the process and the cgnteqt.of education, and they ar. >pecifice11y
concerned that both.pnocess and content serve the humane ends gf.educétionh I would
direct yeur ettentibn.to‘thé'Carhegie Foundation for the Advancemeﬁf of Teachieg propesals
which. are confained in'Ernest Boyer"s book entit1edoﬂigg;§chool The Core Cyrriculum

. of Common Learning which the CarnegLe Report espouses is a study-of those consequent1a1

. '1deas, experiences, and trad1t1ons common to all of us by v1rtue of our membersh1p in the

3
- \" - -~

" human family at-a part1tu1ar moment in history. The coqtent of ‘that coré~curr1cu1um is
to extend ‘beyond academic specialities or discreet disciplines‘and focus on more transcender’
e o . - .
issues, moving from courses to coherence.

o
.

gﬁ&e\:arnegie Report proposes a one-semester sem?nar on work .in .which students would N

[

consider what determines the status and revards of di fferent forms of Lork as we]] as probe'
the deeper mean1ngs of work in the various culuures The curr1cu1um also includes the . “
completion of a Sen1or Independent Proaect by each student. The student would investigate

P

and write a report that focuses on a s1gn1frcant social issue wh1ch draws uﬁon ‘the -

various fields' of.study in-the acad;ﬁlc core. Still anothe; attr1bute_of the Ca:meg1e

s - - N i N \
plan is its Service Term which would extend beyond the formal academ1c program and: . ®
require each student to participate in volunteer service ﬂb*the commqpfties of which *°

. . RN | - :
they are a part. o . g v . . : -~ P
‘' A'_' ¢ ._ - K . ¥ “‘
The Carnegie Program puts all students on a single track. It does not “reserve

the Seminar on Work, the Service Term'or_the'lndependent Study for just tﬁose who are

-
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academ1ca]]y ab]e The_proéram is intended to ensure that all young people will realize

™~

the1r full ootent1a1 ConseqUent1y it is'designed to keep career options open and to
.make possible a smooth transition to work and further education. '

I have prepared a digest of the‘Carnegie recommendattons, becausé'they constitute
a b]ue—print_forAcurricular improvement, and because they'have far—reathing'1mp11cations

N
© digest is ava11ab]e to any of you who _may 11ke one.

for helping students understand and act in 1arger SOC10 C1V1C Spheres A copy of that

A second reform proposal. worthy of - attent1on because at too, 1s'concerned with
N the larger aspects of educat1on is Ihg_ga1de1a prgposa] wr1tten by Mort1mer Ad]er on
behalf of the Pa1de1a Group of 23 educators and scho]ars, it.takes as its bas1c prem1se
that all ch11dren are éducable in the deepest sense of the word; they can, be educated
to part1c1pate know]edgeab]y as C1tlzens and to reach the1r fullest human paqtential in -,
mental,! moral, and spiritual growth To shunt some children as1de as mere]y tra1nab1e
for a job is d;scr1m1natory. A democrat1c soc1ety must prov1de not on]y an equa]

guantity of basic schpoling for-a]] but an equa] qua11tv

To prpv1de educat1on of equal qua]lty for all, the Pa1de1a Proposal espouses a .

-

three pronged approach to learning or ways of 1mprOV1ng th! mind:

1. The acqu1s1t1on of organ1zed know]edge 1nc1ud1ng knowledge of h1story, geography;(/

. ) A ]
o and social stud1es is to’ be didactic: lecture, textbooks, and recitation.

v This is currently‘the major form of 1earn1ng in most schoo]s, as Professor
"ﬂ + .Newmann and others have pp1nted out... _ . ‘ /
2i' JThe development of intellectual ski]]s. To continue°1earning throughout 1ife,
_'4students‘must acquire andtpracticeinot‘only the\skills of reading, wr;ting, .

speaking, 1istening:and calculating but the ski]Ts of problem solving, «

qbserving, measuring, estimatiné, and ewerciaing critical judgement. To

- > \
deve]op such sk111s requ1res observatﬁon of a skilled practitioner, drill, ‘

- and superv1sed practice, -Very much on the model of players 1nstructed by an- A
. f{,athletic_coach._.Therefore, "coaching" i's the name which Adler gives to the method

§ - | 5 ‘ . _.
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by which intellectual skills ‘are to be deVeTOpej. .

%

3. Enlarged understand1ng of 1deas and va]ues This form‘of 1ear*'rg is to take

) e

place in the seminar where the teachey ‘and the students engage in Socrat1c

.
\ 1

dialogue. * . . . - - . : ' 5

. . . H : .
» Like the Carnegie Program, The Paideia Proposal rejects the idea of tracking. It .
o , - 7 .

-

, ‘recommends a common curricu]um for all students,. because'it assumes that all children’’ .

are eager to léarn and to be challenged and that they share @ common human1ty, common

.civil r1ghts, and the common~r1ght to the pursu1t of happ1ness. But the Proposa] ’

. , . X ] g
cautiohs.that social change is required, if it ¥s to succeed. Students’ cannot be
a . o

expected to strrve, 1f they face certain unemp]oyment Soc1ety must be comm1tted to >

fu]] empfoyment Further, parents and students must. understand that education is meant
to prov1de more than financial advantage for 1nd1v1duals, ]t shou]d foster the 11v1ng
Y . '\ : t

_ of a good 11fe

The Paideia Proposa] current]y 1s being p1loted in the Ch1cago C1ty Schools, the

D)

At]ahta Georg1a Schools, and 1n schoo]s in Massachusetts, Ca11forn1a and other states
Apartffrom the 1mportance of ‘the reports and the proposa]s for cUrr1cu1ar changes

wh1ch the best of them suggest ment1on needs to be made of the ways in which profess1ona1

.organizations in the secial studies and the d1sc1p11nes are attémpt1ng to influence what ‘
on . \

is’ happen1ng in American schools. The National Council for the. Soc1a1 Stud1es pub11shed

1

an Essentials Statement designed to acduaint “the. genera] pub11c with the goa]s of

.
o

instruction in the‘Soc1a1 Studies. That pamphlet has heen w1de1y d1strﬂbuted throughout

théihat]on and has 1nf1uenced a number of school boards The National- Council -also ~ .

*
.

L4

has set to work on a suggested scope.and sequence for instruction: Its ear]xest drafts R

. have not been ‘tco. well received but the stage at 1east has been set for discussiOn and -
debate of a desirable pattern for the soc1a1 stud1es : ) 0 .

. 0rgan1zat1ons wh1ch represent the various d1sc1p11nes are becoming increasingly ,

act1ve in the e1ementary and secondary schoo]s « Some of them are concerned with

product1on of mode] courses 8? study and/or scope and sequence documents for their L

- . 6 .
. .
-~ ) . s . A . ‘ -
. . C . : . . . . ’ )
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particu]ar academic areas. Two speC1f1c examp]es are economics and geography The
American H1stor1ca1 Assocration and the 0rganization of American H1stor1ans have -
_fonned speC1a1 commi ttees ‘concerned w1th the teaching of history 1n*e1ementary and
secondary schoo]s. These organizations.are-sponsoring a nide variety of specia{
training programs, semimars, and workshops for teachers. They combined” forces to-hork
with other groups interested in history to :ponsor NationallHisiory Day. That
program which.encourages upper_e]ementary and secondary school students;to do original
research inihistory began in 1980'with a few students in a few states participating.
By-1§82 .some 65 000 students in 32 states took part. This year, 195%, saw 150,000

stuoents part1C1pat1ng in 44 states 1n=10ca1, county, and state programs. Winners of

A . " '

the state competitJons now are gathered for a full week devoted to the celeoration of

y -~
re

- history and iearning at the University of Mary]and.

Another example of the jnvo]vement of. particuiar organizations in the _.social

. , studies program'in the schools is the invo]vement of the legal profession»and the
various iaw—re]ated edocation projects.. Timegpermits nention of just»one program of

| s1gn1f1cance the Mock Trial Program. Last year some fS.thousandlor more students'in

21 states and the'District of Co]umbia assumeH the roles of prosecut11g a”d defense

attorneys and witnesses to prepare and present a hypothetical case in rea].courts Qf

b ) P

1aw and before their regular pres1d1ng Judges EvaTuations of the Mock Trial program
<

attest to 1ts value in prov1d1ng both cognitive growth and in fostering better

understanding of the law and the concept of Justice

A}

The examp]es of programs and proposals Wh1Ch bode well for the social studies
which have,been cited should not be taken as indications that all iswell in American.
schools."The need for reform and revitalization in the social studies is great. But
- whether that need can be met byﬂaddpting “an agenda of inquiry" which wou]d'incorporate
:what Professor Newmann’cails'“the potentially appéa]ing.aspects of the radicalj

perspective" is véry doubtful. . »

. Let me say at this juncture‘that I certain]y*support "an agenda of inquiry", i?-
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by that'We mean the process of-active learning and critical thinking and discourse'which
.
will help students become more humane, more insightfu], and more active participants

in democratic SOCieties But I see some very fundamental problems with trying to

‘take a radical approach to education.

~

One major problem is that the radica1s seem to begin with conc]USions They
have estab]ished a line to-foT]ow as evidenced by their talk of "know]edge~to be taught".
_ Inquiry,-therefore, would oegin‘from convictions or premises aliready established, so
that despite the radicals insistence that they do not mant their ideas tfoisted upon"

cthers, if'iooks‘as though they really are looking to students for support of those

. ideas rather than for inquiry into the assumptions or premises on which those ideas

rest.
A second major prgblem is one which Professor Newmann identified in his paper.

The writing of radica1 auvthors contains "mystifying jargon, exceSSiveiy abstract and
’

deterministic ana]yses." What is more, the radicals propose ‘no curricuium anc offer no
programs. They rely instead on*the vague_ hope that if teachers dre "empowered" over

- their curriculum and pedagogy, if they and their students are l'connect;d to their own -

cu]tura}'histories they will "define" their own curriculum. Reality argues agaunst

such reliance. In the May, 1984 issue of Focus, a news]etter of . the Joint Cen;er for

-

Political Studtes which conducis research on pub]ic pd1icy issues of special concern

1

to black Americans, Eddie N. Ni]]iams describes one study of the dynamics of racial

cohsciousness in bhese words:

By drawing attention to their status as a deprived and oppressed group, black

' consciousness he]ps blacks to replace the more negative overtones of the ‘
Protestant work ethic with a 'system-blame' ethic.... The result is a heightened
sense -of personal efficacy and increased mistrUst of the political System."

+ L

Williams then, goes on to observe that l'This new po]itical mood confronts. us with two
critica1 factors, efficacy and mistrust A sense of personal efficacy is the most :
important determinﬁnt of voter participation among Americans. It can override the

attitudinal handicaps that inhibit participation by . 1ow-income b]acks'who otherwise
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are the least 1ikely to register and vote.... But the other side of the coin is increased

mistrust of the political system. Obvipusly, mistrust is not.a healthy attitude, and

it can turn the cycle in the oppos1te d1rect1on, reduc1ng po]1t1ca1 part1c1pat1on and

thus the po]1t1ca1 eff1cacy of the b]ack commun1ty

-

A third problem of cons1derab1e 1mportance is that teachers the very persons on
whom we must rely for establishing the necessary-c11mate and engaging in Socratic d1a]ogue

with students gre not equipped to do so. Their own collegiate eiﬁerience, in most

'
‘e,

instances, pppvided them with no models: And their own personal predilections scargcely

equip them to play the role of policy analystand social critic. Teachers are not “"mover:
, ) _

and.shakers“ nor are they great risk-takers. Some studies even suggest that teachers
who°chooSe to remain in'teaching today are less competent than those who leave it
(Schlecty and Vanceﬁ,1981; Atkins, 1982). A more persuasiveiperspective is offered by
Chapman and Hutcheson (1982) who view teachérs electing to remain in the profession

as possessing somewhat different competencies from thosp who leave. Usinq self-reportinc-

quest1onna1re data, they found that respondents rema1n1ng in teaching perce1ved

themse]ves,as having good exp1a1n1ng, superv1s1ng, and organizing sk111 those who left

saw themselves as having better analytic ski]]s.

A fourth and final problem with attempting to inborporate a radical oerspective
stems from the fact that teachers and ‘academics are not the only ones who can make
decisions about what is to be taught and how it'is to be taught: As John w,\Gardner,.'
former U.S. Secretary Health, Education and Welfare observed, "Education is too
1mportant to be left to educators." In democrat1c societies pd11cy dec1s1ons \
u1t1mate1y are made by the polity, and as of this moment the polity in the United
States can best be described as. "mainstream".

Let me conc]ude with an observat1on made by Linda McNe11 of the W1scons1n Center /
fpr Public Policy in, the Journa] of Curr1cu1um 1981 |

oy

"The literature which is cr1t1ca1 of schoolifg tends to focus on those aspects
that might constrain and control individdaals and thereby_contr1bute to

.( 4 . - ' ~ E?

& .
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1egitima£ing and maintaining egisting social ‘structures. But there are also
aspects of the curricula and contexts of schoois that are po;entia]]x liberating.
Insofar as they enable students to develop socia]]& valued knowledge and skills,

i.e. cultural capital’, or to form their own peer groups and sub-cultures, they

may contribute to personal and collective autonomy and to possible critique and

-challenge of*existing norms "and institutions.

Schoo]s are neither the all- powerfu] instruments of cultural and economic
reproduction some have claimed them tp be ror the prire sources of
emanCipation as others have promised. Yet, whiie_schoo]s are neither, they provide
opportunities for both." ' : - ~

-
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