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_ ABSTRACT.
. " An overvzew is provzded in this’ dzscuss10n of ma;or
developments in preschool.educatzon in the United Kingdom from 1973
" to-1983. The first section offers general observatioms and covers

~-major -trends: rap1d ségial change, the low priority accorded to . lr—mg\\\

preschooling, diversity as a key feature of early childhood
education, children with speczal needs, day care, and part-time - “
provxsion The second section Ieviews recent research and developmedt
qznztzatzves discussion ‘focuses oh research conducted in -
institutional and home settings, ‘tnstitutional research revzewed
centers on (1) play in nursery school, playgroup, and day aursery;
{2) an ecologzcal perspective on children's play and behavior; (q)
the adult role in language development; (4) the impact of .
organzzatzon and structure -on the qual:ty of care; (5) transition and
continuity in early childhood education; and (6) pareatal
involvement. Research reviewed on home~based services and support
covers (1) childminding: (home day care), (2) educational ‘home
. visiting, and (3) communzty-based support andvpreparatzon for ‘
"parenthood.  The third section summarizes the review of research, and
the fourth section points out 1mplzcat1ons for educators It is .
-, concluded that considerable progress .has " been made in understandzng'
\whe needs of families with young chzldren and 1n respondzng
effectlvely to those needs. (RH) .
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. e j . INTRODUCTION
. i t'/ -

- Fhe purpose of this dlSCUSSIOﬂ is to prowde an overV|pw of ma]or

-

developments in preschool educatlon m the Unlted Klngdom “from 19?3 to

1983 Research emphas:s will be on later studies, since ongoing work of -

-

the early 197’05 has ‘been qomprehenslvely revrewed elsewhere ¢Tizard,
| ‘

19?5)

. 7

Intere ts have changeél conslderably over this per|od The préoccu-

patlon w:/t _‘issues of compensatory eclucatlon,: with class-based studies of

cognrtlve and 1|nQU|st|c programs, and with top|cs encoUraged by antici-
¢ pated expanslg\

about the overali struéture and efflcacy of preschool policy and practice.
s
Questlons that Iatterly occupy the mlnds ef researchers and practltloners

Id

' 1 ~ \ W
\Qciudef the foIIoWIng what constltutes "quallty“ in the various preschooI

PO FEERp S wam e ik iy Pl - S T Tl D

of presehooling gave iv_aTyT“l‘n“*the-mld =1970s to & concern
e

/

oo .contgcts"‘ What is- meant by parental i /olvement and how can it Be fos-

1
“tered? How can d|sadvantaged parents who do not come ‘forward to use

services be reached’ and, How can parents be supported in brlnglng up

L4 s

;- -the}r Ehlldren? lt Is cIear from these qUestlons that the ‘extension of '

|nterest\ from child: and schooI to Include parents and. home, which is

= —

characte\rlstlc of the 19705, aiso d|ctates that "preschool educat!on'I be

_lnterpret\:l' here |n its broadest sense and riot Be conf'hed to formal pre- ’

_ 3
‘7 - school settings. - - e B
o~ Vo - LT o \

- - ‘x GENERAL,_OBSERVATIQNS'.AND MAJOR TRENDS S
R . e o

Rapid, Socia Change L B R “

r L

HelghteSed tenslon bas ‘been a feature of the19?ﬂs and . early 19805

R

!ronlcally, i proved Ilvrng condxtlons--new towns, tower blocks estates on

1]
. S .
B S —— -en-wv} ——— .




city outsklrts--have resulted in unforeseen probiems,' notably increased |

;solatton, especlaily fog mothers with young chzldren (Brown & Harrls,.

1978 Glttls 1976). ' : : S 7 -
Emotlonal straln clearly underI|es flgures that show a8 dramatic in- -

L

¢ . crease in-the d|ssolutlon of marrlages (one in three curr—}Iy end in
divorce). " One in: elght famllles is likely to be headed by a slng[e parent

Because many divbrced parents remarry, a an .incre'leng number gf children

I,

w1II be brought up» by a stepfather or stepmother (chks & len’ger, 1980)
All this is not. fo say tha’c happy ad]ustments cannot be madea but |5
U ‘ rather to suggest that the process leaditig to adjustment and the busmess

- 4 #u . ;
L-___ . of coplng anne carry add|t|pnal pressures and strains (Ferrl, 19?6 Ferri
. - . = n

&Roblnson, 19?6) co N v PR ‘

4

Added to these chahge‘s ‘TT"farfrﬁV_sfructme are the COontrast mn condt- )

tions ang values ,between urban and ruraI famllies (Centre for the Study of

Rural Soclety, 1978), changlng pattef*ns of womens employment, économi‘c
and psychologu:al pressures of hlgh unemploy.mént the impact of techno-
logical change, arid over it a!lw;the malalse of Ilwng in a nuclear age
« Clearly, we have‘a rap|dly chang‘;lngn enw_ronment.conduclve to ,tensi_on,'

seIf-question.ing,'and political and family debate. ‘_ - ¥4

¥

Low Priority Accorded to Preschoollng , L ‘e .

The 1970s began W|th hlgh expectations The Conservative gov\,ljh-
ment of the Unlted K}ngdom affirmed the |mportance of  the f’amiiy and the

intention of makmg preschoolmg avallable for aII ch|Idren aged 3 and 4.
whose parents wanted |t Prowslon was to be malnly ln the ‘formi of part- .
t|me pIaces in nursery cIasses Accordlng to the ‘Conservative adm:n-'

‘|stration, partlcuiar attention wo\uld be pa|d to dlsadvantaged famllies, .

- . , ‘

(Department ‘of Educatlon and Scle ce, 1972) ‘ ST




However, ‘doubts concerning formal educatilon as a medium of social
change, tog_ether with"economic uncertainty and latterly recession, have"
resulted in. substantial “cutbacks in government. support for education and;
". ‘ _.social services. -'A falling birthrate initially cushioned children under § «

from these effects, but sﬁ’ice the upward turn in the” blrthrate in- 19?8

‘,f " 'y

' drastic and uneven’ pruning of much state ‘provision has become increas-

K * " ingly.evident.' -~ T )

-

Dwersutyw Feature of Early Childhood Education - L
Presc ing is not compulsory in the Unlted Klngdom In theory,
.. children under 5 (that is, those of presgigool age) may stay at home or ‘ '

———— —-——attend- sothernai provision. Nursery schoo!s are"pro'vided ff-ee*
by I,Q;;al Education Aythorities (LEAs) or offered on a fee-paying basis by - *

private enterprlse to ‘meet the educe(tlo al and dther needs of children .

between 3 (somet:mes 2) and -5 years of age.1 There are-normally two  °

>

N - I .
_sessions each day, from 9'30 a.m, to 12 naoon and/or from 1:00 p.m. to.

"'é':30 p.m, Schools are open durlng term-tlme only--abéut 40 weeks in the ..

year.. Attendance may be fuII or part time Nursery classes are similar ‘to

state~run nursery schools, but they aré| attached‘ta a primary school.

The majority of pres.c_h‘o‘ol places made available in the post-1972 period of

v Jexpansion‘were 4n the first classes'in infart schools--that |s, in receptlon
. classes. Age of entry varies betweer! 4 an 5% years. All these. types-of .

pmv}sion generally- conform to high- stand rds.' They are staffed by

- quallfted teachers and by asststants who a nursery‘nUrses. lncreas-’-
' tngly, parents are made,welcome B ' "’“*‘5?52-. ) ’- ' =
o !azgroup are another care aIternatwe They are’ usually. set 'up . .;"“‘

dutside the statutory provision by parents, by private enterprise, or by

F

ik btk i e




voluntary organizations “to give 3- and 4-year-0lds the. opportunity to mix

. ~ with others and to prowde them with safe and satlsfylng play While a ‘
smali proportlon eof playgroups have' extended hours to Tmeet the needs of

:\fvorklng mothers,.the great ma]opty _offer ‘only part-time facllltles. ) ., {

. -- o s .- lThe main sources of j'ncome for most playgroups are
’ still the charge they make t,o parents and fund raising. fees vary consid-

¢,
erably. About one-third of such groups veceive minimal grant aid, mainly

from the county or district ¢ til, which is also responsiblea-for. social .

) ser\:viges;in the area-:tlﬁ_is:%e local authority (Pre-School .Playgroups .
Association National ‘Training Committee, 1?382) Some ‘groups have,,tralned .-
'supervusors, anEl alt pIaygroups are reglstered with_a local authority soC|aI" -

serwces department. Many playgroups are characterlzed by the extent to -

t »>
whicla they inyolve and support parents L. ‘ '

’Ch:ldren of worklng mothers may, if they ‘or their parents fatfill

‘ certaln cr:terla of néed' attend state-*run day nurseries. * Parents are
v 10
) fested for means’ of support and are often referred by welfare services,
, : f- v
. t Premrses are .open , year-round from about 8:00 a:m. to 6:00 p.m. "Most

chlldren attend ‘full t|me and are often cared for in -family groups. Most

-

staff .are gualified nursery nurses, wrth some asslstants without speuf‘c o

< 4

qualifications. Some ‘day nurseries or creches are prowded by prwate Qr

) ’ voluntary organlzat|ons, as “well as by employers Such nurser|es may be
free or ‘heavily subsidized, but all. must rJeglster with the -local authorlty:

$socnal‘ser\m;;es department . v

7 \ Otherwlse chlldren of - workmg mot\hers are c&dfo‘r by reIatwes ‘or
. by .childminders. A clﬁldmlnder |s defined, under the 1968 Health and

- Public Seri’/ice Act as any one who "for- reward takes any child to whom :

they are not related lnto their homes and cares for hm\ for two hours or

:‘_‘:‘wf- ' . Kia . {* ’ '”.
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) majority of day care places waever, even more chlldren are cared for

) most part time places

. serv1ces between the Department of- Educa‘tion and Sc1ence, and the

-~ more 'dgring the day"®(Law' Reports Statutés, Pt. 1, 1968, p. 1183).

¢
Childminders are' normally, though- not necessarily, women.: They are

.
. ’

S .

3

reéujired to register with the social services depar.tment of the \local author- =
ity; it is 't'fieresponsibiciitly of the focal authority‘, to inspect homes:and to
ensure they meet statutory health. and, safety reguiataons

In generai,v the standard of staffing and equ:pment in state-run‘
prOV|slon is htgh but eIsewhere a wide ,range of precept and practlce |s
found. Proportlons "of children attq'ldlng dlfferent forms of prowsuon also
vary~ greatly.” Overall . apprommately 30% of chtldren recelve no formal
-preschoo1|ng (Bone, 1977). ‘The" chart b‘rowded representlng day &are for

children under 5; shows that in na‘tlonal terms, chlldmlnders prowde the

by reh&veréeenfra!—Sfa%rﬁwaﬂ—e#we—'l%sa—nﬁygrwps—ae‘e“H*——

i
- - " - e { ' £
T ' Insert chart about here , X -
. LY

The statistics shown in this chart fail to con\}ey.the considérable
differences that exist -i'n the availability of provision. Far example/ more
than half .the children living in rurai areas attend no .fprfn of registered
provision, as compared with 18% in the inner cities (Department Ofu':Educa-
"tion _and Sc‘ience,. i975) Similar wide regipnal variations are found within
and among local, authorltles (Haystead Howarth & Strachan 1980).

Further |ncons|stency stems frcu,? the dtvas:on qof respon5|brl|ty for

_Department of Hea!th and Soual S’ecurlty Nursery schools and nursery

classes are. the reSponslblhty of the former, while all other forms of- provu-' '
- / . N /,‘\ ' ‘

LI R * Th, o . T L] ) o > “1 . .
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sion fatl under the aegis of the Iatter eons)equently, .partStime “and
'fuli -time provision ar}e usually sepa‘rate, both physwally'and’ admlnlstra-
'tlveiy, there is a clear dlstlnctlon between ducatlon‘»' and “care." Day
nurserles, " for eﬂampleq are staffed by nursery nurses and not by quali-.=
As a result there is conqern over.a possible Iack of edu- N

_cational input in that form of proV|5|on Thus, even though Tt i$ widely

: held that there is very llttle dlfference among types of prowswn with

res’pect to [the Way cblldren Spend th%ttme leard, ‘]93),_ch|idren

L 3

. 5
under S in the Untted Klngdom neverthe!ess may have widely different

1

preschool e><per|ences The problem s compo ded in inher-c'ity areas

character{zed by cultural dlver5|ty

‘ There the _ap "betweerr=home and
scbool e}(perlence may be even more consldereﬁl‘e-zan der Eyken, Michell, .

\.\

~, ents.can play |? heIplng their children.

—&—Gt‘ub-b—‘l%’m
L o — )

. oo PN
. 3 '. ‘
[ 1 N Ll
;

Children witH Special Needs ; -

L)
o '

.
- + . . " - _‘
The last decade has seen consii:lerable progress.ln __e_nsurlng coherent .

—

and comprehensive prov15|on for hantﬁcapped children and their families.

Higher f|nanC|al beneflts have gone some way “in atleviating. hvefgday

_ problems.  Professionals have manjfested greater aw}zren%ss of the Wiffi-

culti€s. facing many such families and, mere importantly, of the role par-
‘The Court Report on Cl’{lld Health
Services (Committee- on Child Health Serwces, 1976) uhderfmed the supr

port that professionals should give aII parents,‘ "We have founii/no better

i way to raise a child than to re-lnforce the abilities of *his' parents to do

. .50 (p. 2).

Th f the W kCttDtmthd-"
e repo{\o the Warnock Committee { epar ent o uca~
tion and Science, 1978) on’ the e;:iuc’atlon of handlcapped children (esti-
mated nationally at 20%r of "pupil's) spelled out, the following 'messag,_a_i
"bnless parents_are seen as equal partners in the educational process, the

‘- ' i " - +
* . o ‘
.

-




purpose of our report will be frusgtrated" (p,. 150).' In -the light of the

report _the Education Act of 1981 “established a new framework requiring

.—- A ! }\

5
special educatlonal proV|5|on for children *whether in spécial or ordinary

L]

schools. Archaic terms like "educationally su-bnormal" have been replaced ? -
I .

by the concept of epeciél educational needs,‘ this new concept emb_races not

. | only physical ang mental disabilities but any kind of learning’ difficulty .
eXperien}:ed by- a child,’ providing it is significantly greater than that

expefienced by tﬁe majority’ of children the sdme -age. 'Fhi's concept
< A

exoludes cl!fflcultles that arise, solely because the language of instruction is

dlfferent from the language of the child s home. Parents have also been

T

_accorded new rlghts for example, to information and consultatlon, to

make the|r wews known durlng formal atsessment, and to ‘a copy of all the . *
; - i
Tdence on whlch 3 deC|5|ori has jpeen made regard!hg a chll}d's needs ———]

A
- Slgniflcantly, ~the *Act 'glves leglslatlve backlng to- the pr|nr:|ple of

|ntegrat|on, whereby authorltles have duties to proV|de for chlldren with
spec1al educatlonal needs in ordinary schools (Department of Educatlon and
Science, 1981- a}) While the 1981 Act. does not go as far-as'leﬁ'ﬁi"slation
already in force in" other countries (for eXample, the Education for All f

Handlcapped Chifdren Act in the ‘U/nlted States), |t nevertheless marks an

P

. important gtep forward towards a genuinely-mt_gitidisciplinary ‘and flexible s
- approachﬁn which "shaPed care" is the keyno.te. ' _
- . - - o - i .I ' e
Day Care « "”i ‘ : A
L . ]
v - ¢ . . .
b2 ) Growin_g demand. _ As the 19705' progressed it became. cleai that

prc;wSIon of part time and nursery places as® enwsaged in the Educatlon / .
o T S
_White Paper (Department of Educatlon and Sc&ence, 1972) was lnapproprlate T

for a substantlai proportlon of children under, 5- (Bone, , 1977; T|2ard‘

Moss, & Perry, 1976). _Ihiﬁct is hardly_ surprlsmg given  the dramatic

+ : L}




changes in St Iudes and lifestyles that gathered impetus in the 1970s.

The postwar trpnd fowards smﬂler families of one or twg children has

»
meapt, women. spend less of theire lives bearing *and rearing children and.
n ’ . '

feel more able
- 1980).

or to suppleme

"work outside the homé (Wicks & Rinez,

n has forced many women into ‘the Iabor market to s‘upply

&rmlned both to

Recess1

nt the family income. Many/others are /d

follow a careerjand to have a family. While data for 19?8 -80 suggest that
B §

the trend for rrarrled women ages\16 to 58 with dependent rhlldren to eek

paid employ'mer‘t has leveled: off faft 54% a substantlal proportlon.(46_%)

remain at hom (Off:ce(of Population Censuses and Surveys ’2\982) The

eXpIanatlon fo thls sltuation may lie in an mcrease in the general fertlllty

rate” and in th effect of the recéssion on availability of jobs and day care

—Father—iehan—m—any—&QMa

T
»

to work outsude the home | ™

Ll
i - -

.

Thus the

" stantial groun

perslstent and ongomg lobby for more day cares gamed sub-

d durlng‘ this period (Equal Opportumt:es Commlssloﬁ 1978

' H'ugh‘es, May
fied .largely

Il, Petrie, Moss, & Pinkerton, 1980) . This lobby is ldentl-

ith the view that the state should take mcreased responsi-

bility for ch)'l ren, for they represen‘t a major mvestment in .the countrys ‘

future. Day care in\ttg_,form of day ﬁurserles is percelved as belng jus,'c

one pressing

Yo

aspect of adequate heaIth, educathn, and’ soc."al services.

thers, how ver, have argued agamst ‘any form of, group day care for‘ “

children und=r 5 (Leach 19?9), expressmg the wewﬂhat adequate bene-_

fits should he available 7for mothers whé wish to stay at 'home ‘with thelr.

K
.

young child (Prlngle_, 19?9))’and that no one should brmg a.child: |nto

r
the world mthout ’beu;;g tprepared to, devote 3 years ‘to lt (Prlngle, 1980)

rid

LN
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Improve'd 'status of c_grrundzng Also during this period, ‘attitudes‘ R
" -y
d toward‘ chﬂdmlndlng changed Chlldmlnders offer the. nearest alternatl\‘a : <]
F - . f
to a child's bwn’ home, and, there has been growmg recognltlon on. the pﬂ‘t o e

. of central and® local go’vernment that good childminders have a slgnlflcant

-Thls&

trend is |nd|cated by the appolntment of speC|aI1st childmlnd!ng support. \

part to pjay in the total day care pf‘bVIslon for chlldren unde;‘

.t

workers by local authorlty social serV|ces departments,. a procedure that .
: I]as. become ,commonp\lace since the mid-1970s. it is notablg too that the__ N

National @i}dmindin Assouatlon has?:'recewed a Iarge proportlon of gov-~ ‘ .

-

ernment funding for\"new !nttiatlves",- by voluntary *organizations. in the
w ooV,

: preschoof“field.
Emphasls has also shifted away from 'yrrple care * -

" Gamily c'en’tr,es
A
provision—for f'ﬁldren of - worklng mothers te the need ta educate and

support mothers . deemed madequate Communlty -based pmjects caIIed T

_ famlly centres have mushroomed. They range from quite large centres,
‘ ‘ whlch have da?, care as thelr core activity, to 'small nelghborhood pro]ects
‘ d-

' " Such sc-hemes vary widely, but they are normally part of preventlve soc.lal

work and are generally commltted to merglng—thaaessons of communlty

work W|th socual work so that nelghborhood becomes unpq tant and o'r‘ga-'- .

' the dlstlnctlon between care and educatlon

" toward p_arenfs_gand ch|Idren * (Ferri, Blrchalf,

n|2|ng groups becomeQ a regular activity’ (Blrch5II

1
Adamson 1982) .

LY

Comblned nursery centres and chlldren s, centres

¥ -

bq)e day care: and educatlon |n nursery centres, whic

"l

mothers and a comprehensive form of proV|s|on were

i
ing.

. K3

. . . .
' : * e .
- . ) . LI ' y
. - -
. ] - L
¥y . '
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Wa,rr_en &

-

Ilngered
Glngell, -&_ Glpps,‘; 1981)._

‘Attempts~'to com- -

hf offer- a, cholce for
+
|n|t|aH'y cisappolnt- -

In splte of greater educat aI emphasls for chﬂdrﬁ\ in day care, PR

i ,staff att|tudes
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Nevef*theless, ldeas pursued |n some ploneer':‘EﬁTl'dj,gn s centr‘es--prowdlng e

open access Y al[ parents in a deflned catthment area and, ncoUragrng

. parental lnvolvement in managelﬁent as we'll as. ln everyd_l actlvjtles--hav:e

[ R T T

‘made a conslderable pos|t|ve |mpact on practltloners and policy maker‘s
(Moss,- Bax, & PIeWIs, 19?9) éverall f|nd|ngs have drawn attention to )
. » |

‘the neéd to r'ecd“‘ slder the tra:nlng ahd pr'eparatlon of all who work wnth

—

young chlldren and their . famllles ‘ g o ‘ . oo S o
LY . § . - L ’ e ) -t -5

.Part-time Provision '

1 ,Continuing demand A comprehenswe survey (Bone,'19??) supported

by General Household Survey flgures for 1982 suggested not so “much an
overwhelmlng demand for full-time work by women wrth children under Sas
their desn-e for progresslvely more part-tlme preschool pr-owslon as their oy

children grow’ older (see Bone, 1977, p 15, Table 3 6) fndeed, between\ '
‘ s

19?1 and 1981, the percentage of 3- and 4-year-olds_attending nursery

L

schools and cIasses (i.e., part-time provision) lncr-eased trom 19 to 40%

(Central Statlstlcal Office, 1982~).,f"a‘F.§f_Jtectzon of demand as well as in-

- b - e T Al -t

creased pro ééon The growth _of the. playgroup movement over the past

two decades also testlfres to demand for p‘art-llme provision. By 1982 ‘ ..-‘_. r
there were "12,000 member playgr-oups belonglng to the National’ Pre-SchooL ‘
Playgroups Assoclatlon and. caterlng to 555 000 children (Pre-SchooI Play-o

groups Assoclation Research ‘and Informatlon Commlttee, 983)

. _ Consolldatlon and extenslon of the plavgroup movement It is -3

-

strlklng fact that playgroups have achleved such remarkable status and.

cred:b:llty The Pr-e-School Playgroups Assoclatlon is a mere 91 years old, . 7%
w:th its roots in the determlnation of a few moth,ers to set up what was N
T d Ty ‘ T

|n|tlaily seen as stopgap pr-ovislon agalnst gdvernment :nactIOn over nur- - 4

sery schoollng £ Yet the needs of -the embryo assoclation as. defrned in the




19?4 address by -ttge organlzatlon s. pres}dent (Pl-owden, 19?4)-- for recog»

nltlen by “all*, Iocal author‘zt‘ces as a service* vaIUed by those who use them,‘

-

for sUpport far volUn{eers and erea organuzers by socnai servuces, f-or

T e

extensnon of courses, for research and doqumentat%n, and fon., flnance for

'.|nd|V|dua[ playgro\.lps, espectaI!y |n d|sadvantaged areas--have, ,to a

‘maerd degree, come about It ﬁppears that a so!ld core of women are

'prépared to, take con5|derabk-!‘ responsibllity“ for theire ch||drens pre~ - .

schoollng and . show a hlgh level of satisfaction both on the|r own behaif
'and on the behalf of thequchlldren (Gray & McMahon, 1982) ‘

. Activities among member groups have diversified over the past 10
years. In spite of doubts expressed about the abtllty of pI reups to
meet the needs of some d|sadvantaged ch!ldren and famihe,s (Ferri &
Nibiett,’ 19??), there ‘has been an  expansion of work in this fieid
(Overton, 1981; Scottish Pre-Schoo! Playgroups Association Playgroups 1n_:

. Sub-
Areas of Need Commlttee, 19??) Thls zncludes ploneer projects. almed atl {

A

breaking down the lsoIatlon of chlldminders and the ch!ldren in thelr care

M *

by settzng up mformal groups and courses along playgroup Ilnes (Shmman,

P
A

b

e T
L . -

*

1‘9?9)‘. lncreased work among ethmc mlnorltles and !nvolvemeht w1th
families.and chi‘l_dr.en with ‘special needs also foIIowed,’the 1War_nock Report
(Department of Educationand[ﬁcience, 1978) and the Educatioh Act of 1981
(Ferri, “‘198_2;-Pre-5chooI‘ Playgroups Association ‘F'iesearci-i‘af{d Information
,‘Committee; ]983): S _ ) . _ '..“' - "{\
Cooperat." on between seconda’ry schoois and playgroups followed’ the
r|se |n the school ~leaving age from 15. to 16 |n 19?2 ?3 Many schools’ Were_ -
'an><|ous to glve”puplls in ch1|d development‘coarses pract:cal experlence
and, with the dearth of state preschools, \sought pIacemerjt for. them +n_--

playgroup'sg, At this tlme, y,.opngsters are,-also belqg placed in playgroups
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from a wide range of Further Educatzon Col!ege coUrses and, from govern-

ment-funded pro;ects de5|gned to help unemployed school leavers (Scottish °

- A -

Pre-SchooI Playgroups Assouation Norfcmg Party

cad

'(19?3) Overall,.Sd% of pIaygroups are. |nvolved in thts wo['k (Pre-SchooI

= Playgroups Assog:natlon Research and Information Commlttee, 1983). In -

, ' ‘.consequence', playgfoups now figure in the E school-based examination
= éertlf' cate of Secondary Educatlon (CSE) . taken by puplls around the age
-~ ) of 15 or 16 years and atmed at students of mlddle ablllty Incyeasmgiy, '

signlflcant pagt “of - the Pre-S;hool Playgroup Assoclation s work has been
“provision of opportunltles,f'or adults wishing to learn more about preschooI

children. Comparison of figures for the years 1979-80 and 1980~ 81 show

dramatic rowth An 1 year, courses that aim_to enhance parents’ confi-
i their ablllty to meet tmlr children's needs |ncreased from 1,700
to 2,300, and the number - of students |ncreased from 2? 000 to "38,400
.(Pre-SchooI .Playgroups Association National Tra:n@g Committee, 1982)._

“Distance learning. The Open Unjversity was established at Milton k3

'Keynes in 1§69 by Royal Charter. Its first aim was to pj‘ovide university

}’!-.‘

education for aduits in their own homes through correspondence texts,

radio, television, and a network of contacts and local tutors. :During the

latter part of the 1970s, hoWever; it began to. work in close coIIabor'ation -

with outside aQEncies, notably the Pre-School Playgroups Association and
the Health Educatlori Councll in an attempt to meet Jhe needs of people .
who mlght be” deterred by & conventional academfc approach Thus, Open

T

Universuty community educatlon courses tend to be short “easily ass:mi- ‘
Iated, and of practical’ relevance to, peopIe at alI stages of. Ilfe, ]ncludtng_
. parents expecting their first baby or those brmglng up a -toddler or

' preschodf-age child (Wolf'son . 1982)
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. Ramd growth of mother and toddler clubs:

, for mothers with very young chlldren at’ home also became W|dely recog-

playgroup

o flex|b|l|ty of approach and preference for locaI solutions to IocaI needs'

‘there are no off|c1al flgures to lndlcate the:extent of growth.

‘rather than in the mposntuon@f; a natnonal blueprlnt

nized as a yltal tink in the network of family support, fllllng the gap

“ar

¥
between postnatal care and the chlId s |ntroduction to nursery sch.ool of

-

Such clubs are started and suppor:ted by mothers themselves,

by communlty wgrkers, health vusutors, or v:cars, as well as by playgroup
Ieaders (Hanton, 1977). Each club is |ndependent and is not oblzg_ed to

register wnth the locat authomty social servm:es department ConseQﬁently,

! -
Neverthe~
less, in a survey of over ,1,090 ciubs carried out in 1977, 56% had been

started since January of 1975 (Pre-School Playgroups Association Working

Party, 19?8), and g_rowth appears to continue unabated (Pre-School Play-

groups Association ‘Research and Information Committee, 1983):

The "typical" club meets in a community or church hall for up to
two hours one afterpoon a week, except school holidays. -
Mothers sit and chat iF the same ‘room-as the children and play
with the_children at actW|t|es which probably include some kind
of "messy‘l play. There is probably no..regular. piayleader, tho'
_there is an organizer who may include this among her voles.
Fees are supplemented by fund-raising. Some, if not all, the
mothers take some -share-in—organizing—the-greup—and running
tls;e8 sess|o1r; (Pre=School Playgioups Assoc%n Working Party, )
1978, . p - .

T
i

Summary

Dur:ng the 19?05, clubs :

L it ]

-

T

z

' The foregoing discussion indicates the- broad de\_/elopments of early_/_ .

childhood education’ in the Unlted r!'{lngdom

LY

. e

- e

RESEQRCH AND DEVELOPMENT

It is dwersnty of experlence and our lack of knowledge about how to’

promote competence and: skllls in afl preschool chlldren that” have formed

16

Overall, emphasis lies in -
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. the %asellne for recent research and development Fellewing the 19?2 '
T

'Educatlen 1Whlte Paper, when ma]er expansten in preschoel ‘care was ant:c:-

_;pated, much research was cemmlssloned by ~the Department ef Educatlon

+

and. Science, the Scottish Educatlen Department, ‘the Department, of Health v

+
-

and SeciaI-Setu;rity; the Social Science Research Council , and the Schools

.Council (Department of Educatien- and Science, -1981:-b) - " Research

L) - L

into the processes of early chlldhood educatio;_} has been pursued in both institution-

* al and home- based Settlngs Observat;onai technzques were- frequently

setting i all that 'is required. Ideally, the teacher will be. aware of. the :

' -;\' Even theugh bel:ef has waned that hlgh!y structured cempensatery

s

‘eccupatlens, preleng concentratien, and fester Ianguage sklll (Parry &

e[npleyed, for the 19?05 W|tnessed a turning away frem exper:mental

k-l

design.
t

The Institutional Setting - " '

Play in nursery school, playgroup, and day-nurse ry. One commen A

aim ef all prescheellng is to provide an enviconment that will stlmulate and
satisfy the. child's developing rieeds. Yet doubts have been veiced as to
hew far all children in the prescheel pIay to their best advantage (Bruner,,

1980), given that there is l*ttle difference among types of provision in the .

way children spend thelr time (CIe&vet Jowett, & Bate, 1982; Ferrl et al., .

1981; "Hutt, 19?9). Advecates of the -traditional _ph_llese_phy of nursery

schools maintain that free play in a planned, prepared, and organized .

child's actzbltles and will respend |n such a way as to encourage neglected

L)

Archer, 1975; webb, 1978). - T - L

pregrams can Be successfuILy mtegrated mte the Engltsh ‘nursery scheel -

curriculum (see I:terature revuewed by W.oodhead . 19876), £ veraI recent




4 t|ons that do not demand :magmatwe or complex play (T|zard Philips,- 3&
' 'Ple\ws, 1975) About 109 of 3- and 4-year~olds spend their time l'cruxs- .
mg" and drlftirlg about almlessly (Cleave et al., 1982; Ferrl et al., 1981) '
One |nference is that, when fosternng' skllls involving thought rather than-
feeting or movement, a more structured approach is needed. The basls for
‘this argument js that children, beneflt |ntellectually from activ.Ities-when
" "they choose their own‘ goals; they know how fartheir efforts are success~

L]

ful because there is feedback and a consequent sense of achnevement “In.

.y

comparlson, pretend games (such as play W|th doIIs and cars) entail no x
commitment to a goal these games are even used.for "cover or just plam_-:f_‘l_'?
rest" (Sylva, Roy, & Paln’eer, 1980, p. 621)' tfe-t children undoubtedly’--' "
beneflt irv other ways from rela)hng activities that encourage talk among‘;‘ .
B themselves or from physlcal exertlon 1ndulged for the sheer pleasure of it.
Indeed |t has been suggested that a sense of reiaxat|on and ease is- the:';*
necessary precond|tion for fantasy “play (Hutt 1979) ’But such occupa-

_ ‘tlons do not tt is . argued mvolve goals or planmng--or consequently
complex, elabonated play (Sylva et al. W1980) AP S
o Jn‘the study coz‘tducted by Sylva et al; (1980), observatlons of 120

chlfdren for a, total of 4 800 rmnutes were. carr|ed out, focusmg on the

- extent to whlch a chﬂd ;s enabled to concentrate and to elaborate play A_ .

'_?slg?'?)J was used Attentlon was dlvlded between boys and glrzls ages 3’2
' ‘io‘:-4€é '-an % to 5‘@ enrolled zn three kinds of part-tlme preschool’ nursery .
scho ';_. nursery cfass, and playgroup ' | k

"‘Act'iwtles were then examlned to decide how "challeng:ng" they were

and how far they were Ilkely to l'stretch‘l a chlld In -ramk order, hlgh-- | S
:\v .-t N e . - - -

T s,




o structlon, and ac;zv:ty with structured materials. Moder te*yt

-

. - bound games, and gross motor play.  Least cha!lénging of all were so; I

[Y

pIay, "hors|ng around," and glggllng " Two othér indications of richnegs
in play identified by the |nvest|gators were Ionger span | of concentratlo
+ and ‘the degree of absorptlon - These were manifest pram?rlly in play Wi

structured materials, pretend, smal}- scale construction and art, and adult-

led groups “such as s;ngtng or storytelllng Least abs"orbing‘activities Q

were informal games and adult- d|rected art _. ' . ‘ N

-

) 1When a distinction was draw between 5centres that, required chlldren

e | \L ' LY 1 N
' to take part in at least two com[pulsory eclulcatlonal acth|tles each sesslon

and those iwith no Such patternrng, |t transpIred that chlldren in the

structured - programs had three t|mes as mucb pla W|th structured mate—

rials as those |n entirely unstructured enw_ronr_'nents. lmport_antly, much

of this was in free play séssions, a situation indicating that children chosé

to pesist with such activities. - T SR

An ecolo_glcal gerspectw’e Another focus of research interest has

*

beer the effect of enwronmental factors on chlldren s play and behavior.

Such _ factors |nc!ude, for example, g'roup 5|ze, noise- IeveI51 playroom N

— '--\,-‘

“ de5|gn ' and- the way staff utlllze r;Burces

P o _" In the study jUst descrjbed “(sylva et al. z 1980), advantage Iay w;th
smal! groups (most usuaily playgroups), whlch manlfested greater contact
, between chllclrer] and aduIts, a h|gher Ievel of |ntellectual play, and more

w ' pretencl play. Mor‘e physlcal play was | characterlstxc of larger)' centres,_ .

i
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- while® small, sec uded’ areas ilke the "horne -cO ner" encouraged rich dla-r

Ioguez'- Furt?‘\er ewdence that smal’er ar‘ea\s a(‘e assoC|ated W|th more

"' educationally . vxtf:b,le act|V|t|es accrue\’from a correlatlonal study of staff

and children’ hree tvpes of preschool bu Idlng converslons of old )

LT

"

:’
buildings “with faxr!y smali . r-ooms, open, airy tu;ldln‘gs with high celllngs

i

and rectangular': playrooms, and open-~plan desng-rs with low ceilings and an-’

. 1rregular shaped rooi'n Flndtngs suggest that more open settlngs ar.e.' ‘

1 those ch“ldren who tend to waﬁder almlessiy about are aIQ those Iea{-

- ’ o R - T - H

assoc1ated w}th hlgher‘ _noise .leve}s, which interfere with :activities of!
. . . - \ . . .

potentlally th -educatiopal yield (like staff-i:hlld‘ dialogue). In addition,

-

ilkefy to attract staff attentlon .in open-plan unlts, Whlle n@w chlldren

._-Y‘_

spend more time alone dumng the setﬂtng in period (Nelll, 1982).
Experlmentaliy based studies Iargely 'sup sort this "smail is beautiful®

thesls For examp!e, Smlth\‘and Connolly (1 0.) set up a pIaygroUp ln a,

church Hall in a north count\/ tndustrlaf‘ city and emp“f’kyed three experl-

| enced staff to run it: Two mdependedE gropps of soCIoeconomlcalIy mixed.

'.chtldren attended two mornings a W'Eek The env&rom’pent was then manip-

1
- : ' : |

ulated by v r to 60 sessions

and- observindi and récording individual. children's b havior. Classes of .

10, 20, and 30 ‘children were varled in such a way that the same children

4

=% compared rn a large or small cIass On balaoce, here too the

advantage Iay with smaller classes, though for reasons dtfferent from those

} in the pr‘ewous ‘studies C|ted preuflcally, in smal! groups children were

-'I_Shy,‘ withdrawngcltii_idren were "fou_an to be,partiouiarl

: UL e - S

.

more likely to make friends and to(becbme invélved in (J sociodramatic play.

vuinefable in large

groups. . - \%

-2 .
= ¥ ' T P




As the ratlo of staff to- chlldren was imcreased’ from 144 to 1 14, so
'i

talk between‘c-hlldren |ncreased and that between 'adults and chlldren' 7
- became more 'pro_hibitive and _one-suded in character.- Fur_ther, the more i

\ outgoing, competent chi.ldren tended to 'monopo'lize co’n\'/ersation with staff J,"r
~ . to the detriment of those who were shyer and more withdrawn (Smith & ’;"

Connolly, 1980). Slmllahl;L,__;hleren with 'special needs pIaced in ordlnaryb ;

s¢hools, as recommended by the 1Warnock Report, also tend to tbe those °

who stand |gnor§g on the s|de||nes (Cha2an, Lalng, Shack‘lefoﬁn Baliey, &

Jones, 1980; Clark, Roblnson, & Brownlng:. f984) .,

The adult role in Ianguage developmerit . Many  studies. (notably

Tizard, 1979) have reported dlsappolntlngly fow levels of conversatlon
between adults and chlldren in the preschool setting. Evudence from
.ﬁ . tapescrlpts of adult-child |nteract|on take us a stage further “In their
. own classrooms or playgroups, a total of 24 nursery teaohers and play-
fl Jgntfup Ieaders each made %-hour recordlngs designed to catch typical but
\ o J\/ar d segments of the day. Ana!y5|s of ‘approximately 1, 500 munutes of
) . !talk a|me¢l to dlsco\(er the effects.:of_.dlfferent: l‘teat_:hlng sty.,fes" (Wood , s
McMahon, & Cranstoun, 1980). : - l N
\L‘; In general,“styles thai; involved sha‘red experlence and play W|th ' E ‘
chlldren--actlwtles that |n more structured programs encouraged elaborategl

\’_ . \:

play--we}'e ‘those least, |n ewdence ~Yet it was the adult’ whb, to a great = »

' - -~

extent, had control over the ease and fIUency of ch|Idren s conversation. i
Two character:stlcs of chlldren s talk W|th adults emerged as major obsta-

T

jump into a convef‘satlon wnthout preamble\\ and they tended to plck up‘ ,

0

\les in the development of sustained conver atlon Chlldren were [ncllned <

! 1 TR -k

; L a word from an s;mgorng conversatlon and- go off at 3 tangent o -_ -




g Adults tended to react in one of three ways. Sakr’ne acknowledged and
réspohded to every open;ng gamblt or lnterjectlon (a style that manlfestly
. ,dicl not pro!ong _conversation). Others used a° strategy that |gnored the

cblld ancl perslsted W|th thelr own !lne of questlonlng To the surprlse of

o =

teachers parthlpatlng in thedé'ﬂ{dy, this Iatter style of conversation was -
& thelr most freque’nt type of response A third type &f response was also 1
Lz noted teachers “asked a,questlon a;med ‘at stimulating the child to reply,

L/ then showed |nterest |n a. nondlrectlve, relaxed ‘Way so as. to Iea\;e room ‘

for the chlld to eiaborate along, I1nes of his or her own choosing. Tape-

scrlpt e\ndence suggested that; for the adult to then respond with another

! ! \.
-t questzon was often to constraln the flow of conversatlon A more con«

—— structlve strategy was to reca t what the Chlld had been saying or make a
noncommlttal response In «p

b:n further the questlon of contro! of ~
conversatloh, analysis.. suggested that.' hose,_children talking W|th adults |
* with the Ie‘ast llcontrolllngll style asked more questlons, contrlbuted more
oft/en, and t*(ent on ‘to elaborate the sub;ect In contrast, aduits who
v exerted\"most contro! appe.ared to lnhlblt prolonged and complex conver-
. sations. ' s . e

s - \ " ‘l — . I “

" $uch concluslons have much in »comrrmn wch studies that emphaslze '
Y

the potential of adult-chlld dza!ogue in fosterlng tanguage development

(Ciar‘k et al - 1984 donaldson, (1978 Tou 19?? Turner,. 19??) Sen-
sitivity in the aduIt is cruclai Tough (19?7) ar‘gues the need for the
teacher to work lh an - -informal 51tuat|on, bultd ng on the individual child's -

)

|nnate cur|os|ty ar’1d assumlng that, if the’ chli

is helped to uS\!anguage

. .wuth meanlng“heﬂor she erI progress natura Iy from the s:mple to the

LY

comp!ex Tou‘gh's}plc}leerlng studles focused

n d|sadvantaged chlldren, ©oT

i

hoWever, and were, recorded gnder quasreX'
o y iy

I - . - . -
. ] - N . -
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rimental c-ondltlons, she
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'assumed that dlfferences among children in the ways they_us‘ed Language

were a reerctlon of dlfferlng klr;g.s of talk they experienced \’mth " théir

» - . .o* .
parents. . : . ) et

—r

Other chaIIenQﬁng evidence ,has shown that even disadvantaged chil-

';:,.9~.'

dren have rich conversations with the|r mothers at home (leat;g,; 1979).
Few language d;;ferences were found o emerge between mlddle and work- J
ing class children in a direct obser_vation,al study of 16‘5‘ children at yome‘
(Davie, Hutt, Vincent, & b‘iason,‘ 1984).  Further, Wells-(1981)'_e><amined' *
talk in the context of school and home in a broag-based.arid carefull‘y
controlled two-stage ‘study of 128 children ‘assessed between 15" and 42
months . and agaln betweeh 39 and’ 66 months. Each child was observed %0'

P

times at 3-month ;ntervals. In the home, this was -achieved by a radio

. 2. . .o )
microphone on, a Iightweights,harness under the child's top garment; the
mlcrophone transmltted cont|nuously and did f"lot hlnder the chiid’s move-

ment This "fly on thé waL" technlque revealed scant evu:ience of mis-

- match between home and school in the patterns of asking and’ answerlng

. questions. What differences there were "concerned grammatlc}t structures

_ and speaking rights that, Wells argues,' stem from difféfent social rela-

tionships and different ratios of adults to children‘ Here again, it~.wés
\ggested that it is the strateoles that. aduits use to develop ang extend
AEP

chlidren s- language that co.unt

-

EY

L5

Impact of organlzatlon and structure on _the q_allty of care.

’ Sédveral

studles have shown that, in a(}uallty, the amount of adult-chlld contact is

_d|sappointingly low in most care settlngs (Cleave et aI ' 1982 Ferri et al.,

. 1981).

in -oartlcular, staff in day nurseries tend to be less |nvkoed |n
chtldrens act|v:t|es than those in nursery schools and playgroups Yet~.

contact W|th adult,s (even as pas5|ve presences) has been assocjated W|th

e
t

'
¥




U / -
d‘\ilciren‘_s sp ndin'g longer periods in cohcentrated play (Garland & White,
1980; Sylva et al., 1980; Tyler, Foy, & Hutt, 1979).

. One guestion ra_i_sed by tr}‘ls observation..is_how far ortjam'zation and
struct't;re ofithe preschool affect the style of adult-child interaction and_

3

‘hence the cpuallty of care (Bruner, 1980). These twin aspects-—-care‘

’
n"\b }‘ ° .
f:f.‘.&f- .

2]

‘provuded for children and organuzat?gnal paherns--were the focus of &

study of nine day nurserles in London, three of which were recommended

white, 1980),.,»Each day nursery Wwas dlstlnctlve in its organization and .
- ’ - .

ethos. Programs ranged from ,2 specialist nursery staffed _by tr;ained
* teathers, who lay particular stl‘egs“ on language training for efhnic- minor= -

4

ity chlldren, to an ali-day playgroup in unprepossessung premlses but wn:h

a frlendly relaxmg atmosphere, from & state day nursery designed and
- built for «hat" ptllujpose ,w}}mh ' “encouraged and achieved-a high degree of
g B'arent participafipn to avnur'fsery based in a suburban hospital specifically

* ' .
for the “children of nurses who worked there. The researchers ' were

*

"-\Jhoping.; to determine aspects of organizatipn or structure that would pro-

| and a necessary basis\on which cognitive skills could develop.-

L ‘T‘Ihe range of-ca

. ] _ , t .
\  related patterns I”w'e_re discernible.  These ' patterns owed much toﬂ the
! objectives of the organization and to the philosophy of ‘the person or group
(both internal and external to the institution) reponsiBle for policy and

day-to-day ..decisions. Cl arly, nurseries with roots embedded in child-"

’ -

!

\ centered proéressive educa‘{ion will differ funda;nentally from those in the

“careglwng” tradltlon, which historically tends towards conéiescen'ding and

autﬁorrtarlan attitudes. Th e)ustence of such differences underllnes the

¢ . L]

) for good practlce by Iocal aGthorlty soc1al services departments (Garland & *

mote a secure envir}:{nment. They took emotional security to be paramount '

and org‘aniz’ation_ observed was wi:‘:ie, .yet certain -

x4
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|mportance of an eXpllc% contract betWeen staff anq, pg“f‘ents 40 make clear

N what both ‘have-in mind.. The study fUrther suggests that a coIIaboratlve

‘chtldren enhanges - the guality of . chlltirens play and conversatlonal ex-

,relatlonshlp among staff members wnthln the unlt and among adults ands )

changeés (Garl‘arﬁﬁ& White,” 1980):' ] 5 —
‘ Fl ‘1 - - *

Transition and continui_y in early'childhood etucation. A ‘somewhat'

'd’ifferent orientation to quallty of care and to. the effect.of different styles

-

- of control and .deployment of resources concern$ transition from one type

of settlng to another.  Starting $chool 'OI‘ moving from- one sett|ng to
another is an |mportar«‘qtr event in the chlld‘s life. it can be a traumatic
experlence for-pa‘rents and .children.as they“adjust‘to the emotional, social,
and<'.intellectual derqands of ; strange envfronment. © s

1

“Two recent studies pinpoint problems of transition from home to

. ,Preschool (Blatchford, Battle, & Mays, 19Rand from preschool to pri-
o

-

mary school (Cleave et'al., J982). The first focused on’ one geographical

* ,area and involved 1nterV|ews W|thﬁ parents and \mth staff in nursery
A \
schools and playgroups, with the addition of an lntTnswe study of & small

sample of children from a few 'months before thely started schooI' until-

o —

%

" " about 11 year into the nursery' Major sources of drscontlnu:ty' were found

by Blatchfofd et al. (1982) to be the wude range of settlngs, dlfferent

ages "of entry, ‘and dtfftrent Ievels of currlculum pIannlng, together with

",t _ parents'. lack of ‘knowledge regard A gentle, stag-

2

avaijlable services.

“gered introduction jn‘to'preschool,‘with mothers p.resentg eased the child's

" .
P

.t

gent.

, ‘ Mothers expertenced greater stress when the|r children started school

. than 'had - been antlclpated but ad3 apted over .a, per|od of about 10 weeks

L
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Most chlldren, howevgr, d|d DOt shew slgns of stre s and rsettlecl |n Wlth-ln {_ ' S’

R £ weeks Much of the first 4 ‘weeks tvas spent in sﬁltary play, from thef E‘
. ‘ ' ' ~third to nlnth week,rpresghoolers engaged in contaﬂing other chlldrrgn —. _.’
There was reIatlver mfrequent contact between.—- adults and chlldren . _-‘;; .‘_,_’
Wr_lmrﬂ_ﬁ_Popular ‘activities - |ncluded o.ut5|de* play w1th sand and water, play WIth L _f -
_ constructional toys,. and dramatlc play, although Jn terms of tlme spent "*__-_ ‘,
- "Just waiting and watchlng predominated. - Lo ,' ' - L ‘
., The second study (Cleave et al., 1982) followed the - progress of 36 ‘f’

\.. children’, in’ flve diffefent LEA/areas through the transltlonﬁerlod frorri | -

- Preschool to prlmary school by means of direct* observation and..face-tor‘x ’%

face interviews with parents and teachers The study wds both Iongutudu-« >

, | (where ch|[dren were concerned) and Cross- sectional’ (across sn( types _

o .
of provision). . - . . "
. " . ~ . . B _ ‘ . .
) ' Discont\inuities were most [nar-l-:ed for children cow*g to the i,nfant,“t;
x " - school stralght from homé or from a chlldmlnder or small*'*group ‘Such
) .t.'cﬁlldren had 't‘o ad]ust to a Ionger day, to larger numbers of "adults and
\ o
T children, and 0 a very dlfferent curriculum’ WIth nnfamlllar activ&tles in.a
s\ ' LR Y
\ school settlng that could bé confusing in both deslgn and layout. Phy5|cal
| ﬂ'— .

educatlon was identified .as a partlcular' source of “anx1ety,f thls acthty

called for- very sensitive handling. As Ferr: et al (198’!) reported in."

'. g

relation to experimental centres that combmed nurs*ery educatlon and day

c"are, large number_s of staff ang chlldr_en and ‘many comlngs land golngs-

tended to inhibit the development of confiden'ce, 'independence,_and, ;soci-:,

- . . A

a’bilit{/ in new entrants. . : . ‘ .. } :;’5
: ) Practicai recommendations ma&e by Cleave et al. (19&2) to ease glfh .
problems |nclude a wery gradual zntroductlon to the ne\gﬁsettifl@;sand é% '

":

- . ”‘;"-‘u‘ uc\ t‘
- _ periences (for example, postponement of school d|nnens foﬁ a vg or
R é‘t‘.

ti‘
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-and imaginative preparatjon for introductory visits to the infant scHool, in

* which familiar p!aythlngs llke sand and water are made available. Finally,
- the 1mportance of encouraglng parental su.pport is glven partlcular promi-
nence. M K

-

Parental |nvolvement- ‘The lnfluence parents can have in th'e achieve-

ment of their. children. is well documentedr (see reviews in Smith, 1980;
\ Tizard, Mortlmor, & Burchall, 1981), and: exhortatlons to fostér s"parental

mvolvementll to this end are co’{‘nmonplace The value of such involvement:

r

to parents as opposed to children is léss _wldely_acknoy‘ﬁle'dged-. Despite all

- ' e

that has been writter, consideralole ¢0nfusion and lack of consensus per-
sist. A ma]or task for research has been that of cIarlfylng the |ssues and - s |

f ' teasmg oUtnadeas uﬁder!yrng use of the term (Ferrl & Niblett, 1977; Smlth,
= .

'1980* van der Eyken, -1979). - | . ;
St g i 7]
The development of community nurserles iA the 19?05 |Ilustrates one . |
' |nterpretatlon in wh{ch parental gontro! i the crucial var.iable These ‘ '
nurseries (of whlch there are now, about 20, mainly ln ‘the London area) i
£ r” B

_are set up by  groups of parents or Iocal peopIe to serve the needs of ‘

their ne:ghborhood ) They étm to provide flexlble, integrated serv|ces

f' Lt , R -
‘\ whereby parents assert thelr rlght to have a say |n their qbtld}'en,s educa- . y
LY . . tion (Hughes et al., 1980; “evangder Eyken, 19?9) L, c C "’

Anothen wewpomt commonly heId in playgroups etnpha5|zes shared

i responslb"lity Playgroup p__Lgsophy holds that the "deepest |nvolvement o

and shared responsﬂ:)lllty oft“{n occur When all parents want to be |nvoIved ’
- |n tha, decislon-makmg process" (Pre School Piaygroups Assoclation Work-
DY . ’ |ng Party, 1980, p 41) Most %rgcent ev|dence suggests, however, that |t

% Is in parent-mUn playgrogps where" mo‘thers help a’nd a’re Welcome at p!ay-

group sessions, as compared with tﬁose where partlclpatlon is soIer at the

T {’*«,
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0 Do . s
management Ieve{ that mothers. who worT"y about how they are bringing up
' the|r chlldren appear to galn confldence in themselves (Gray & McMahon,
1982). . - L
A further aspect of-experiential thinking within the pIaygroup;move- )
ment is the belief thatbinyolv'ement is essentiaIIy a Iearning process for
parents and carr|es wuth |t a core eIement of active responslblllty at every _
stage (Pre- School Playgroups Assoclat:on Working Party, 1980). * Indeed,
‘parents may -derlve beneéfit from mvolvernent, ga|n|ng in confld_ence and.
5 self-esteem as parents‘ (Smith 1980), as”vvell as developing sKills in deal-,
‘ ing with adults (Henderson, 19?8) In contrast "the rationale for parental
part|c|pat|on in the nJrsery “school is based bn beneflts derived by the
*_Chlld. ’Thls approach tends to be chlld-centered and to expec,t a more

___ passive role from’ the _parents (Hughes et al:, 1980)

Thss d|st1nct:on between parent-centered and chlld-centered settlngs

-

emerged clearly in -an observatlonal study concerned with the process of
. znvolvement in 15 Oxfordshlre groups Thrf.e nursery schootls, four nur-
sery cIasses, and elght pIaygroups were sIected to prov1de & mix of rural‘ ‘ o

‘and c|ty based proV|5|on,-_ in whleh it was known that two-<thirds had

. ; _ ._parents helplng (Smithy 1980) - - ﬁ«f,‘ . a
N = Flve categor:es of parent partzclpatlon were |dent.|f|ed. . (1) worklng“# B
&‘ .‘ with ch|Idren on educatlonal actlwtles, w1th Ilttle apparent dlfference Jn .; Xi

I‘-“the roIe betwegn the professlonal teacher and the parent- as'a teacher, (2) : - -r
- " 'worklng w1th groups but dolng chores, (3) serwclng a group, but. not. _ -
always’ working anng&d? chlldcen (e g., fund ra|s|ng), (4) performlng
' mbscellaneoUs functlons‘to do w1th' the openness and "welcomlngness" of the ’

Y

i, ' group and shared experlpnce (e g ', v:slttng before a chlld starts schooI,.

v TR y

staying to sett[e the chlld in, dropp|ng in casual[y), and (5) involvement




it management. In. the groups studie’d,' participation in nursery schools
"was more likély to fall fn’to categories 2, 3, or 4, whereas involvement in -
playgroups tncluded categorles 1 .and 5 There’was',. of course; some
overlap ' _

Two mai-n patterns of parental involvement emerge _from_ Smith*s (1980) -

group-or‘i'ented analysis: an open/professional model and an open/partner-’

shi'g model-. _In bdth cases,. the atmosphere is open, welcoming, and warm,

but in the first instance professionals involve -parents simply to provide
LY . . B )
-— continuity-—and .information- about home background, remaining somewhat

directive and aloof themselves. By contrast, the second pattern is. based

on shared experiences and a partnership between parents and professionals

involved in a col]aboratlve process of educating children.
QWe do not yet know whlch model is more effectwe (Smith, 1980)‘ But
- even where,. tn principle, there is acceptance and exploratlon' of the part-
| nershlp modei ‘dlfflCUltleS abound Some parents do not wish to be in-

v volved but are happy and confldent in-.keeping their. chzldren at home
N (Shlnmaq, 1981; Smlth 1980) Others are allenated from soclety and .-

*authority”; characterlzed by negative attltudes,. they keep to themselvels_

(Shinman, "1981). A major - mhlbltlng factor is parentsl lack of —conf:dence ‘ .
(Haystead et al., 1980; Sandow % Clarke,. 1978) Sofie parents also feel -
' , they lack power in -the. school” settlng.. In. addltlon, “mothers workih'g‘

Tl tlme and non- English speaklng parents present obvnous probiems ln

-

_ commumcatlon (leard et.al., 1981) . Coe e o ‘

\,What teachers expect from parents is not. a]ways the same as what

; n:a:" -
parents expect from teachers,. good communlcathn between staff and par-

) ents is often 1Irack|ng (leard et’al 1981) ﬁevertheless,. there |s general

’ consensus that a substantlal ma;orlty of parents Whose chlldren attend» a
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preschool--lncludlng ‘those from munoruty and’ d|sadvantaged groups--want
to be involved (€lark & Cheyne, 19?9 Haystead et aI . 1980 Shinman,
1981, Smith, 1980; Tizard’ et al:, 1981; van der Eyken, 1978; watt, 1977),
Reported changes in .parental behavior"are not” ali that dramatic,
ho'wever. A é-year study of fnvolvement in seven. nursery schools sug-
gested that passivity previously associated with v!orking-cla_ss' parents is ¢
) _ giving way t?\moreﬂ active and lasting concern for_ children's education
(Tizard et al., 1981). Parents in this study were also more Iikefy to aliow
"messy" play at. home and to buy toys they had seen in the nursery. * "+ - 7
Supporting evidence (Haystead et al., 1980) suggested that parents became
crltlcal of ch|Idrens actlwtles in nursery units and playgroups .on the
grounds of lack of structure and direct teaching. ""
~An approach through before-and-after experlmental destgn (Clark &
Cheyne, 1979), designed to-stest the efficacy of.; a 4-month program in.
ﬁ.'hich schools'involved‘ rnothers o:f 3- and dfyear;old children, res%ted in‘ s
ma‘rked-changes in--behavi-or:"notabiy in the amount of .time mothers s"p'ent.:'\ -
read|ng to theirr ch|Idren In general, however, even'\;.fh'ere~consider‘able
- effort has gone .into 1ntens|ve programs anvolvang parents m school - based
o ] 'act|V|t|es, results have d|Sappotnted those who wanted to lncr‘ease parenta[
apprectatzon of whd( nursery schooling was about Apparent increase in
personal trust between‘parent,s and‘teachers, ‘by ltself,- was not !udged’
likely. to achieve the'aim"__of'parent"‘involvernent ‘programs (Tizard et al., ) -'

1981). T L

i Undoubtedly, some of the most: encouraglng resuits have occurred m'h
ﬂ

"programs in whlch both strong motlvatlon and step by step Fearnmg were' .

comblned Outstanding examp]es concern the parents of hand|capped

chlldren w‘ho have been |nvoived with profes5|onals in workshops and
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taught to help their children (Collins & Collins, -16?25;‘ Cunningham &
Jeffree, 1975; Pugh &:_'Russell, 1977). Nonetheless, a dispiriting aspect is

- that, 'si‘nce provision is inadeguate to meet demand, many children who‘s'e'

parents would apprec:ate the opportunity of a. workshop, nursery school,
'\playgroup, or day nursery do -not have that experlence F-urt_hermore,

" thef€ is a subsIantlaI minority of .young, iselated, and depressed parentss-
often wuth large families--who are not. only at a dlsadvantage in soclety, - )
but also unllkely to seek -or sustaln the use,of ex:stlng preschool facilities
even when they are available (Shlnman, 1981) In such subgroups (for
example, families wuth handzcapped ‘children off|c|ally deslgnated "|n need_
of help"), as many a‘s 680 out of 150 (40%) parents have been found unw1ll-
lng to partlclpate in a school-based program deslgned to meet their needs

(Jeffree & McConkey, 1976). _ o~

® Home-based Services and Support )
' The 1970s saw- ‘a. dramatrc expansion in famlly serwces and support.

outside the formal |nst|tut1onal settlng Speclflcally, such efforts |nclude

'3

those in wh|ch the ch!ld is cared for in someone else’s home, in wh|ch a
service or support s proVLded in the ch|Id's home, and- in which sUpport

is COmmunlty-lﬁased . L, ’ ' h o -

Chlldmlndlng, 1n‘ the earLy 1970s,§£ﬁeW* people e‘Ven’\ in the fleld of.

ear]y ch:ldhood educafiomwere aware of. the exlstence of. chtldmlndsng, -or :

e il »

home day care. A’ttenttorr was 'focused on this issue- by an alarmlng ac- . '“~=

lcount of chzldren of worklng mothers, who were kept |n Dsckenslan condl- .

-n-. _ -

tions |n some; northern towns (Jackson, 1973) Thcs revelatlon CO[[‘ICIded .. ‘
: w:th generally rncreas:ng need for day care followed by £utbacks in educa-; ' -
o tlon and soetal serv;ces !:!ome- day care became a -polltlcally cI'rarged' N

issu_e. Chilcfmtnders 1were seen by some as ot'fer:ng Iow cost day care, to

- - s H
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- be en'couraged‘ others saw chlldmlndlng as provision on the cheap and
- consequently a second'rclass service - (Department of Health and Soclal
‘ Security & Department of Educatlon W, 1976) )
. ‘ _GIVBI’I_InSl.IffICI.Bnt day nursery‘places to meet demand,_. as outl‘ined
_ : previously,- many. methers are obliged fo fall back 'on childmin‘ders "A total ' s '
~of. 57% of ch|Idren under S and 40-5 of ch|Idren under 2 ln d\ay care are’ T
) with ch|Idm1nders (Bone, 1977) Avazlable eV|dence (C;mmunlty Relatlons
'_ﬁ Commlsslon, 1975; Jackson & Jackson, 1979, -Gibson, Nandy';- &_Rgssell-,
. 1977; National Educatlonal Research.and Development Trust,
.Chlldmlndlng Research and Developmen‘t Unlt, 1974, 1975) suggests that in
splte of statutory.overSIght, _conslderab,!e var:atlon exists in the-quallty of
care offered by chi'ldminders, as well as marked differences between local |
- authorities 'as__ to —the_ .amounf_of supervis'io_n and support';i“'tl';ey'proVide.-
- Against. this beckground, two influential studiés were carried out. * _ Y

. f . ) } ® T
T _ . One was. London-b; sed and concerned "an g:ﬂusually favored sample of 39 :

*-r-u.

- o ;. dally minders from four London Boroughs" ayall & Petrle, 197?, P. 63)
' The second (Bryant, Harris,. & Newton, 1980) conslsted of a survey |n

s o
Oxfordshlre, }a comparatlvely rural county, of 66. active - mlnders, 13 lnac-

IR

tive mlnders, /and 26 ex- m|nders,. together with a sample of 63 mothers of

B

chlldren in ﬁelr care Both |nvest|gatlons were concerned With the qual-
offered and aimed 1o analyze the strengths and weaknesses of i

ity. of care

- ¥
relatlonshlp, as compared w|th the ﬁb@other-chlld relatlonshlp, since one of

"\ the  service: Both were also part|cuIar|y 1nterested in: the}__gunder ch|Id ) "

S the aIIeged advantages of chlldmlnding was- that the mlnder was a mother

substitute Tt e ;_'""-"_‘;i?j::’-j . '. . S

L

Flndlngs were remarkably congruent in splte of the fact _that samples

.l w

were drawn from urban and ruraI areas, respectlvely Concern focused on ‘




T S

. 'r’
the flndmgs that- (1) lack of communication “existed between parents and

minder, (2) two-thirds bf ch|ldren tended to be wtthdrawn and passwe at
s % - -the minders', (3) the mlrider child relatlonsth d|ffered markedly from the’
‘ mother-chlld refationship, and (4) minders “care" rather than "educate or
stlmulate"--ln other words, they lack a sense of professtonf A followup
study carrled out in 1977 (Mayall & Petrxe, 1983) of 66 minded ch|ldrenl
under 2 found a very high turnover of ch|ldren, also revealing that over a
third of minders were reluctant to take ethnic minority children and ‘babies o

N wh|le 70% were unwllllng to take handlcapped These finclgngs prompted

the conclusnon that chlldmlndlng could not be recommended--even that "the_ ‘

present practice of chlldmlndlng will |ncrease malad]ustment in the genera-

tion exposed to it!" (Bruner, 1980, p. 127). I

~ ' This research raised' wo fundamental questions' Is 'the assumptiof:l
| justified that children cared for B’\‘/ ch|ldm|nders sare d|sadvantaged in thelr

language and so_c{al skills by\ virtue of that care7 and, Is an |mprovement —

- in the skllls of chlldmlnder possible? A verdlct of- |nsuff}c|ent aéallable , N
evidence on the 'first cou_nt _(\Raven & Robb, 1980) followed comparison of

"two.. groups of 'c'hildren: who. diffefed onl'{r in" that one ‘group Had been -.

©* minded and the other had n As in Mayall ~and Petrie -(1983), each

. -\group' was given stan‘dardize"d sts of - !anguage and soc|al abll:ty There o o

_'was no abpreciable':-dl_fference etween the two groups, "but the perfor-

A
Lnance of both was below the no'

As_ to change, evaluatlon of, a |:lro]ect in whlch 10 blac'k wonTen in a )

predomlnantly West Indlan d|str|ct\ of. Inner London were pald to attend a-
. crash course on chlldmlndlng, cl‘nld car’e, t—ind playleadershlp was not

encouraglng (Jackson, 19?6) 'Alt w0men found the e>(per|ence hlghly v

"enjoyable, but when reassessed aftler 6 months,. changes in physlcal con- .
ka' .. ?f-:—'“‘“' : _‘l . S e .




of stlmulatlng play for tl]e chlldren

'months revealed strlking change and development

-, - . oL ’ - e A i

ditions and in quality of care at the minders were all of "hear nil." In

"discussing findings, Brian Jackson, the principal investigator, drew atten-

tion to mistakes of trying to do too mach in a short time; of using infor-

Y

- mal, heuristic methods with women who had always seen ear'ning in

authoritarian terms; a'nd of the lack of an adequate support system for

minders -

With these comments in mind, flndlngs from an in= depth stu y “of all
i .

?0 reglstered and active childminders in tw separate prlorlty reas of

Inner London- are relevant (Shlnman, 1981), They dfford a comprehensive -

PRy e

picture. of legitimate home day care on offer and, more importantly, de-
scribe how it developed and improved over an 18-month period of increased

support, informal training, and encouragement of self-help.

sive assessmeht schedules incorporated measures used in the Jackson study .

(1976) - with an Indéx of Maternal Allenatlon (IMA), which . reflects degree.

of isolation and ahenatlon in a mother or ch|ldm|nder together with differ-

ences in attitude and .l:lehavior towards the child and his or her _perce_l((ed,,,_.

needs. This :lndex had previously proved predictive of hard-to-reach

~ families whog make use of services irreguiarly "or not/at all (Shinman,

1 1978).

Initially, there were clear llndications of problems reported in previous

_studles, of dlfflCLtltleS in communlcatlon, and of cultural barrlers and lack?

preponderance of . pa.sswe chlldren . Reassessment of minders after 18

43“;-

placung Ghlldren W|th suntable mxnders dramatncally reduCed movement from.

one mlnder to another and substantlally scaled down dlff:cultles that

§

stemmed from d|verse cultur‘es and Ianguages ' Other changes related to

.yt

e

Comprehen- -

However, findings fa:led to conflrm a.

- Care and “counsel ‘in




p _ ) chlldren i Staffordshire (Davze, in preparatlon)

.\I B
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'tolera ce and entouragement of \"messy glay," to choice sof toys, to how

mmderi talked "and listeried to children both in the home and at drop in

]

centres,\ and to the way m|nders coped,_m_ﬂ'/problems |nherent |r~5,look|ng'

]

toward th jb-. Analysis also showed that, reported mstablhty among.

inders, .a \s‘.ource of dlsqmet, was due on one hand to an.influx of new

d well-sereened minders and ph the other to }he remova,l’\f/the least

sa |sfactory minders (20% of the sample) Ihe residue of more responsible

! mlnders rergfalned remarkably st\ebie Overa‘il,‘given supportr and supervi-

‘\.* ‘
1

{ sion| for minders, there was a more hopeful .prog?osls for chtldmlndmg than.

"prevrous studles had _ suggested. . A smﬂa?l/concluslon emerged from. a
{

study of a random sample of 69 actlve minders and pqrents of minded

In thIS study, children

¥

were not charactertzed as belng wrt[ldrawn and passl;e/’/mlnder&manlfested
o

a professlonal attltude toward the job, and the major cause for concern .

(, R _‘Was the attltude and behawor of some arents

The studies dlscussed were small and Iocali%ed, and, as with earl|\r_
studies. (Mayall & Petrle, 1983 Bryant et al., 1980), one cannot generallze
from them However, the' likelihood that they reflect a genume and wide-
spread’trend finds sUpport in subsequent developments The//Klatlona!

Chlldmmdlng Assouatlon was started by a group of chlldmtnders, parents,

and other |nterested people in 1977; durlng the flrst showmg of a Br|t|sh

series for chlldmlnders
—
Peoples Chstdren" (see Jackson, *Moseley, & Wheeler, 19? )

- of 1982

Broadcastlng Corpo ratlon televrsm

members constltute a small proportlon of the totale number of regtstered.'

aftegtﬁr/people S chlldren Conslderable antagonlsm gave way to will- ,

mgness to\ follow training courses and to a distinctly professlonal attltude .

ntitled "cher T
By October_

there were oVer;)OOO members |n '208 Iocal /groups Although i
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hildminders (approximately 9%), their existénce as an organized group is - -
. a deLeIopment thas’iesé han a ‘decade age was unthinkable. Other posi- y
- . _ «
tive effects of 'the televi‘ |on series and its supportsng materlal, evident . -

from a natlonaIIy spread| sample of 100 chlldmlnders, included improved

phy5|cal surroundlngs for chlldren and more time spent by minders pIayn)ng

and listening - to them (epartmen\t of Education and Scuence, 1981-¢c).

These effects were stilt’ ap arent after 1 year
One of the National C |Idm|nd|ng Assoc:atio’n's aims is to advance the

®aducation and tralhjng of‘ |nders "1t s revealrng that in 1978 it was not -

even thought appropriate in an association survey to ask whether a minder
had attended any tralning or preparatlon course. ~ Answers to that ques-

.tlon, by 1981 constdered to the point (Goddard &(‘Sr/mth, 1981), showed‘ )

I (‘ - that 341, had attended a course Of the remalnder, 63% said they woud
Iike to:. Subsequently, reglonal ameetlngs held natlonmde tlurlng 1981_ .
\ tes\tlfy to the abillty and enthu5|asm of 8. .solid core of - minders toward . “ J
\ pursumg a vigorous train!ng pollcy (Beckwith) 1982) ~ L L *3?/ ‘

Dlverse support schemes have mushroomed these include an experi-
:ment in saIarled chlldmlnding in whlch mlnders work together -as a team*-'
and a paraprofessuonal staff. attachad to a,day nursery (Wllimott & Challsls,‘
e 19?7)', as Jwell r'as‘ d.rop-in centres; 'training séhemes, phone-ins, and televi- (
. sspn a d ra io - programs (Jackson & Jackson& 1979; London Councﬂ of" '
Social Serwc S, 197?, :Shinma/\, 1979) Thus the decade has witnessed ‘ 1:1
consu:ierable c ange and developi ent |n thts stlll controverslat form of day

h 3
¢ ‘\1 ‘ ‘
care. Many is§lies" stlli give gro nds for concern —-The crucnal questlon, .-

! - . L i i +

, unansweredi Ain ‘esearch térms ln the absence of 8 Iongltudlnai study, is.
" \ o wnether-ﬁ_lw i

t fr‘om such deve]opments
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One consequence of raising standards of childminding and creating an.
ey, ., . -

r

accoyntable and acceptable _ser‘vice is that unsatisfactory mind'er.is, who are
' - usually mothers with young children of their ow‘n, are dissuadEd ‘or pre-
'vented from minding. The_reby, they- often forego any form of oversjght :'} -
or sopport since they a're not always’ known to social workers or health
vis}térs. They drop belovq\’r the horizon of the‘ statutory bocly uniess arid
untll they becdme crisis cases (~Shinman, 1981), joining the ranks of those
vzhom other forms ofrrhome-!aased day caie may reach, : B

Tk

Educational- home visiting. 'Accepta_nce of the overriding importanceho‘f

- -— - -- - the_mother -and. home in éagly childhood education, commitment to the need -

for early intervention, A structured approach in fostering cognitive devel-

opment, and desire to reach the "hard-to-reach" family all feature in

educational home V|s|t|ng |n the UnZed 'I:he number of these
19?05,though there aré no official

1982-b). -

schemes has grown rapldiy durlng th
figurey” of the numbers of mothers |r;Iolved (Blrcha .

- Ear/ly projects stressed the need to raise the moralé f t e mother and -

her ablllty to cope as well as the des|rab|I|ty of foste n the child's

|f

socn,al, I;;\guustlc, and emotional deveIOpment (Poulton & \\J'a es, 1975).

Jnitially, visitors. were trained teachers who operated fro ursery or
. \ . T

l’nfant schooIs Typically, within a-school‘ catchment .area; eac ‘week for,
! about an hour they visited mothers with chltdren‘i‘between 18 months and™4
/ \ '

years of age Some schemes mvolved aIl parents W|th|n the area‘to avoid .

i -
posslble stlgma attachlng to lthe few parents that |ntervent|ons were most ‘

hoped to reach Workers ln these programs took approprlate books, toys,

-
and games and worked w:th the mother to deveIop speclfic skllls

Subsequently, schemes have developed that aim to reach multlproblem

famllles who often do not partlcapate |n' parent mvolvement schemes




T

tres.

o . - 12.‘-‘
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Diversity .is a key feature of home-based programs; these have mostly

growh up to meet local needs and provide local solutions. The philosophy

behind such schemes ranges from. a concept i'n ‘which people work.together

oy

to solve therr own problems to professional intervention with spec|f|c goals
in mind. (Aplul & Pugh, 1983).
The Portage-°/Scheme is 'aﬁ*partjcularlyfsuccessful Thome-based model

designed to help parents with handicapped ‘éhildren. Imported from the

United States fo Britain in 1976, its core components are direct teaching‘.

and a posltlve monltorlng system A peripatetic behaworal checkllst helps

parents identify. a chlld's exlstlng skills and pinpoint those they would like

him or her to acqulre Portage ‘cards provide speclf‘ ic teachlng sugges-
tions for each of approXImately 700 teachlng ob]ectlves on the checkhst,
activity charts conta|n cIear dlrectlons to enable parents (or other d1rect

contact people) to teach the - hand|capped ch|Id new/skills and to record the

results of their teaching &fforts. There isra reported 80 to 955 SUCCRss

rate (Cameron, 1982). T e model has been extended intg settings other

than « the home; it now op rates in hospitals, children's homes, schools,

pedlatrlc unlts, opportunl"' ‘groups, playgroups, and adult training cen-

TR

'Only 'a'small propor ion of early homﬂe&vis\lting 'project's have been

evaluated. In general, ¢ |idren have showri only short term gains and the

tendency to settle better at school than the|r counterparts not invoived m\

such pro;ects (Jayne, . 976) Main effects have been on parental- att:-

tudes. Parents of 20 hlldren who tpok part’ 1n the first Educatlonal

Prlorlty Area “action re; earch pro;ect--the Red House e><per|ment in the

West -Riding -area- of Yorksh:re--were found, 5 years later, to have far'

: - . "

! R : WLTF . e.;qg»,-,_.‘ Fal 5, mf
. . . R

A4 %)

~ more posltlve attltudes toward educatlon than drd a comparablmgroup no\t}%
. ”’P‘MA'




taking part'_“in the project (Armstrongy& :-érown, 1879). In the— South’ !East
London Educational Home Visiting Schem‘ again athe most marked diffe‘R-
-, ence between participants and nonparticipants was that mot.hers who had
_taken part saw the|r role as "extremely"gﬁ‘ "very" important (Anders &"
Costerton, 19?9), whereas before they had rateq thelr’ role as beifg—of
!esser |mportance - . R \ |
. Clearjxﬂ, quantiti\'/e evaluation of .Sl:lch schemes is fnaught wuth dlffl- )

culty ‘and ‘is often even considered inappropriate (Rugh, 1981) Concen- -

tration on progyam*as.pects that can be measured may resuit in neglect of

’7

—— . most |mportant but slusive..features: the developmel‘-;t of a child's .confi-
dence and the zmprovement of a family's quality of ‘life (Raven, 1979).
Resgurces  and/or \resear.ch‘ instrumen'ts to probe_such areas are often .

lacking. Thus the accounts that follow serve merely to ‘highlight stages in

—

3 -

exp?\ce and thinking;. they are not definitive, but rather raise funda- -
¥ . . .
|.-Questions. : ' : ‘

meni\t‘
The Ebst» Lothian Home V_isitin,g Scheme is‘ an ex_amole of a program .
thatk uses mainly teachers or other professionals The purpclse of thg LT
project evaluatlon, conducted by Raven (1980), was to assess whether
educatlonal home * visiting should be routlne!y avallable in’‘the reglon ,
*Attention focused on slx(tralnec'i teachers, five of whom were appointed to
) ‘_th:e staffs of five schools judged to-‘be in areas. of disaci_\iantage;°tpe sixth .
- worked with handicapped -children. All teachers we¥e! selecte_d‘ for their

© +  capacity to use: professional skills'without. undermining mothers' confidence.'

Thelr brief was to work with 2- and '3 year-olds in, their parentslL presence
for about 1 hour a week over a pkrlod of about 8 months, so as to encour‘} )

age the mothe‘r to play a more actlve.part in her child's de\{elopment.

LA -t . "
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The usual practice was to take in some object to prdwdera Tosus f r %

_ persuade mothers that they cquld utilize ordlnarv household mé‘terials to
.heIp their children learn. Vlsltors were given consnderab!e Iatttude as *-t'du:h R

4how they might tackle ‘the job. In practice, some pulr‘sued a sklﬂs-tralnh'lg v F e

LI

‘favorably disposed to their doing schoolwork. As a resu!t of the scheme, >

N g o Tl e TheT _‘Q—‘f *“K"A*‘a‘@ &“».{:1"@5
[0 o - - - LY . LN . 3

% SSERNYT
activities (sand, water, colored paper), but an . underiymg\ aTrQ was to R

'\ =3 .

technlque, othens developed enabling or befrlendlng styies (McCall, 1981) Y ,-11“
A total of 41 h me- VIslted familles, 200 . fam|I|es from the same. d|SadVari;- T - X

taged area, and 80 famllles from a more well-to-do area were |ncluded ’fn C e \

1

the sampl% P t|c|pants were selected on the grounds that they were
Ilkely to beneflt from the scheme D!sturbed families werke eX‘cluded

oy

On the credlt sude, statistical e\/aluatlon showed that educatlona! home

i

visits had substantlal impact on ch|Idren s adjustment %o sﬁool spec|f|e.

‘

cally, children learned to adapt to a teache,r-.style, and mothers Were more e L

' T e

' L

ail jj flve schooIs in” the 'study established community. act|V|t1es mvﬁ\wng\- o

groups of parents, Parents also felt able and justifled to. comp!aln tO tﬁe \ -
S :

school when they wereu not satisfied. On balance, yowever, the scheme

could not be recommended, its "long-term soclat implicatiohs gaVe grounds o
g p‘ L]

“for unease“ (Raven 1980, p. 80) - _ : . ‘ * -

Followmg ob‘serVatlon and |nterV|ews, what emerged most clearly on L )
the “debit- side was that educ.atxonal home ‘visiting had a major |mpact an ‘w-{. P «.3
what parents thought, but not, in the way that was haped, on what they . ’ . ‘
did.. ‘Parenfs attached greater importance to |ntei|ectua| and academlc O

abllltles like thlnklng for oneself and readlng, but books were seen ‘as

opportun:tles to "test" ﬁather than to stlmulate |nterest and’ enjoymentﬁ ’

Instead of helpmg parents to thlnk of themseives as fac|I|tators of deveI

" opmeént, V|5|ts\_led _them to#:prodpce_a chmate unlikely to encourage,mteresl% o r

..‘,-. S
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and Jolnt Mﬂlld“-}altlated ac:ti'vi‘tl’es' The message that the: mother was’ the |
1 . .
chlld's most lmportarﬁ*gﬁ cator appeared to have} been utterly undermlned

Stnkingly, better-off famllles were preoccupled W|th |nteIIectuaI activities

and W|t ?isteqng |ndependence in their child,ren. These families taught
e o -
by example, whereas ”dlsadvantaged" familles “valued deference, obedlence,

and dependence. For them, o.teachmg meant telling, and there was no
X RS 5 . W

ne . n -
T
-

edeence of change due to interventlon C N

k] + s

R%Ivﬁ (‘1980) appralsal looked beyond bald results to speculate on
the posi
2 <

" less canfident in the;r own Elb.||ltles and - to ghterta!n the idea that the

motherlng and teachmg roIes (that is, a fac‘?htatzve versus' a d|rectt.ve

stance) were |ncompat|ble What was undetermlned was whetheg the acttve

a -

element”in any success, wasmt;,,efmendmg a niother and helping her establlsh

¢ soual‘%ﬁntacts or whethemthe mother and Qome wsntor (|ﬁ“ an extra-

Jn-vo e Jemr

professlonal roIe) worked together to solve the mother»l groble :?— :

{ %’ e 2 -
= other relevant factor mlght be Ihe freque ' -of wssts and the, assoczated,

. s
sTtyie of lnteract:on between ws’:tor and parent%(s %ow & Clarke, 1%;8)

I Fem .
'5- fSae g S - _’\

“In a program of ho“me-based |ntervent|on with two groups of severel

s S
subnormal preschool”-?chndren and thelr parentg N was foun%@that«dzf e

ty that home ~vjs|tors, as experts, couId Iead parents to feeI ﬁ

Commumtwbased support and pl"epar‘anon for _pare nthoo d 'A '4-y'ear-'



Thts scheme began m 1973 in Lelcestershlre to
.77 under 5
LS

wils loW ’hcomes tn “poor and overcrowded condltlons. Mothers _aire‘
T Mj’ ':‘ ~ often: of. Iow intelllgence, in, poor health Ionely,t and |soIated, atl
| - g members of the famlly may suffer emotuonal or pl-s:lyslcal batterlng
B ) Children Iack stil‘null and new. experlences. )
4,

affords s'ome Il—'!slghts into the type of scheme ‘that depends on vorlﬁnteers o
(van der Eyken, 1982). o

, . AR
. ’ offer support, frlendshlp, and practlcal"heip for famllles W|th children ,

fundamenta!

On the basjs of a one-to-one relationship, it encourages parental
strengths and emotional well-beingsin the belief that these gualities are
b o

to childrén's development

In work:ng towards increased
. S \ .
confidence and |ndependence of. the fa"mi%y unit, ‘volunteers who have

undergone a_special . course of preparatlon encourage families to W|den their

Several

‘o

network of reIatlthlps and to use communlty support and.services effec-
tively (Morehen, 1982).

features disting'uis

é-Start, and,,a..ntmbhgr -of . similar —
schemes from: purely l!.edl.rcatlonal" home visitin"g schemes, though distince

creas:ngly blurred as msigh’es are pooled

include the followmg po|nts.
o

tions betv}?een the two types of interventlon are in practlce becomlng
_ Speclﬁcally, these. f f‘ferences
v

1.

The scheme Is based on: “the use of"‘volun?.eers who are "ordlnary
-~ _ N 2

ezt

mo1:hers,.'l no&h paraprofesslonats or teachers
-« 2. Attentlon

sy z
)
- e

|s focused tUWard parents as -~ people in- thelr own
. rlghts.

Parents are not seen as agents o'}' change,.ll nor* is the
31

mother percelved as, bemg the chlld's first teacher.

1 -

Famllles are typlcally under stress, with many members I|V|ng on

s

-

A self-selected volunteer |s carefully prepared and matched toa

& i
famlly! whom she llbefrlenc!s." °Thls is a contractual relatlonshlp
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) based on trust recuprocal in that both volunteer' and famliy o
members. stand to benefit from"#i'le experlence . ‘ ;,

5. Volunteer‘s- maintaln linés of communlca‘tlon W|th dlfferent Ievels‘

of support wzthln the communaty, with playgreu'ps and toy li- *

brarles, and with the statutory services of health visiting, social

< -

work and education--all within Home-Start's own multldlsc:lplin-

B
- H

ary support network. : L,
School-based eduoational home Visiting schemes have not been very

successful with "hard-to- r'each" arid dlsadvantaged famllaes (Raven, 1980)

"In terms- of chlld“ren at risk not actually being taken into care, and accord-

"in d)to assessment by indep'ehndent professional in.?orkers, ‘the Honi%-Start
typ

of lnterventmn, however, has had a marked benef1cnal effect on a
iy - ’ -

significant proportlon of famihes refe'r'red to it, particularly those sufferlng

from envzr‘onmental str:ess (van_ der’ Eyken . 1_982-) Key €lements brought

.;' .
i

|ng
. 1. _Voiunteers are persoi}%uented they have tlme and ar§ com-__; -
S m:tted 10" befrlendmg tl'_le famtly, _ u‘-h comp'arlson. wlth soc:al-_‘i-';'"'

‘W°"ke"5: who are: prioblem-orlented malnta:n pr‘ofesslonal dist'

_'tance and ar'e often seen as authorltles. o "_' : 4}

= '-o

2 1,gs\/olumeet:'s and soC|aI workers, po‘ssesslng dafferent attmbutes,

: stages of growfh, hawng much ln comp

ez

:ﬁg.h stages in Reallty

'iandEm, com_plementlng each other"s Skl"Sm

_'-"3'.__'_-.Mother'|r(g IS tﬁe cf‘ _‘Cla! offerlng madeﬁ by volunteers.: 'Fhree- b

¢ _'Therapy (Glasser, 1955r van der Eyken, 1982) are ldenttfled

S the formatlcm of.,a trustlng reIatlonshap betweem volunteer and'.-‘o'




'Education'.centre in Coventry (Aplin =& Pugh,

the|r

lprovn:les creches, toy Ilbrary facmt' ies, and a famlly centre that offers

“ _at pr|mary and secondary levels

famlly, is re]ectecf and actlve teachlng of better ways ’to f;.llfill
H

-',f . . 5

fam:,ly needs. « s

descriptign of famliles under stress from the environment and that Home-_‘
Start aimed to help a famaly gain coritrol to the point where it could,
perhaps for the flrst time, functlon as aﬁwchlldrearlng.envuronment.

_The nurturln,g of.a,.sense of contr e descriptive of many recent

schemes- des|gned to support parents in the communlty lnterest in pre-

paratlon for parenthbod has only .recently |ntens|f’ ed (Pugh,.1980). There
%

has ‘been’ only one study of fathering (Jackson, 1984). Schemes and -

services are embryonic and still thinly and une\fenly spreadf across the
coun'try; the' various approaches -tend to be piecemeal and uncoordinated,
and there is - conslderable, confusion in aims and methodology (Pugh, 1982)

Projects ﬁange from |nformal mother-toddler groups and formal classes |n_
hospltals to post- eXperlence courses promoted by the 0pen‘ Umversuty " for
parents ‘at every ,age and stage of tife- (Wolfson, 1982) 'l,‘here are also a
few expandlng, documented parent preparatlon s’chemes‘llke the Communlty
19835 }md SCOPE . in

Southampton (Hevey, 1981, Poulton, 1982) The specif’ c'é{im of this latter

_program- is to help parents galn a greater sens’e of power and control over .

Ilves. To this end, SCOPE promotes nelghborhood groups where‘:
chlldren and thelr parents--mothers and fathers W|th chlld rqanagement

problems, marital ten5|ons, or handscapped ch|ldren--can get together lt

-
-

‘ free short recuperatwe resndentlal breaks for famlhes under stress, as well

- =

as'home v15|ts and trammg courses etnphaslzmg practlcal work wrth schoois

.-%'E

".'\

——
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Van der Eyken (1982) has- argued that "loss of control" is a.key point in /

"J-;.."
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econom;c ccnstramt-,—m&a_o&ea&ahbasaﬁeﬂo—conuey-@h

- play and in general‘to'improve‘ the qua"iity of ca're'

parental involvement and_ in -clarifying issues.

42

[}

-—

Agalnst the background of a decade of changln

characterlzes early’ chitdhood educatlon in“the United Klngdom . It has also

been the intention to highlight® trends--in particular the increasing impor-

-

family and community, and the growing and unmet need fox; day care. The

disctission has indicated the breadth and .ran'g‘e'of research and highlighted

some particular exaniples of interest. These studies have reflected two

major themes--the need to intfpduce a more structured approach into the

preschool environment-and the ne

. B |
professionals.

-

.The,; argument for structuring the preschool environment, -in the

context of research reported here, rests on the efficacy of structure -in

tance of the wvoluntary sector, the shift in focus from the child to the

for partnership between parents and

promoting cognitive  development.  Observatio

institutional organization_has clearly demonstrated) how much more could be

done to encotirage childr"en!_‘s ‘concentration t ough complex, elaborated - -

"Partnership! betwéen:

parents and professmnals is 3 far more complex matter ‘than’ the catchword

“suggests. Some headway has been made in. deflntng what |s meant by

relate to Iocf.ls of ‘c'ontrol dlfferlng va{ues :and cyltural backgrounds of

“a

pract!tloners and pareg_ts ' and confu5|on oVer the n‘ature “and requ:rements

of teachlng and' pagenttng Such d_uff‘ culttes extend beyond formal inst|tu-

tlona! Settlngs to home ﬁay care and to- communtty-tfased schemes

Beginmng tn emerge 1s.~\fhe need tcr recogmze and bulld ‘on - the’ ,dls-"‘

..‘\-

posltlon of |nd|thuaI parents vto begm where they are '

'IThls. is partlcue

of children,” adults, and_

Espectatly dlfflcult problems )




larly important" with those who are’ alienated and under stress from the. .- -

= A

renwronment ~Such parents may not have en]oyed good motherlng them--

_selves and may need - to egperlence somethlng comparable:-a comrnxtted

’

J——

“children. S R _

"relatlonshlp w]th _a concerned worker--ln order to rear:h a stage where .

they are able or want to, begln to change and respond posutNer to other .‘;

approaches. . DR A T _"5.".
% .oy -

Finally,. |t is now widely acknowledged that parentlng sklfls are not

always naturally acqu|red, parents benefit. from professupnal gurdance and

.,.-,.....

suppdrt, prov;ded it does not undermine their confldence ln thelr: own

abilities. Schemes that have sprung up to meet IocaI and spec|f1c needs ,:_"'-'

T » .
Implications for Educators N

-dally routine of free cho|ce With prescrlbed educatlonal tasks (4) Pla’n

»

helped by the wealth of practlcai advuce implicit in much of t‘e research.

-Varlously, the research sugges’ts that teachers may: benmif they mcor--

| porate the followlng suggestldns (1) Create satuatlons in whlch ch:ldren ’ 1

play in pairs. This not only helps in the acqulsrtlon of soelal skills but

,-fosters children's- language -and powers of - concentratson (2) Make the A

most of materlals and activ’tles that have a clear goal. strgcture (e g, "
constf‘uctlve ﬂtoys.r draw:ng, puzzles) These are effectlve means whereby

chlldren progress to more elabor‘ate self d:rected play (3) Balance the

use of phySlCal resources :n such a way as to mlnlmeze nolse levels and

e fac;l:tate play in small groups (S) Cultmate a generally relaxed and

o coilaboratwe style, and afm for feWer but Ionger chats wlth |ndIV|duaI' -' N

Practlcal suggestlons 'Tho"s'e“ﬂn‘é\ed with young chrldren W|Il_"__.'~__i'”..‘:~_: :

1
. :_,.’
i
e
dng
-_f‘:

AT
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* . ) n

childreri. (One way to free staff and make th:s poss|bIe |s by |nV|t|ng

€ -

' parentS’m to help y o oS ‘_ e .- . '”‘i“\’i‘

o b
”

ln addltion, the |dent|flcatron of underlymg difficulties that inhibit:

- : _-—— nane&talr_lnvolvement and over wh|ch teacher‘s ﬁave control |mpI|es both the

- posslblltty ot" change and indicates pararr\uleters for action. The question is.

il Fa

onef of creat!ng opportunltes for pqrent% and teachers to meet and talk

: about jo{nt goals of belng Wllllng to tak tlme and listen. Equally |mpor- .

o

tant IS the fostering of . mutugl res\pect ahd the development of” new atti-

tudes among ’ptofessiorpls '|n wh:ch pé;::gntal skllls are recognlzed and

valued As has already been |nd|cated, é-a committed reIat|onsh|p akin to

LA

mother;ng is necessary to brlng some pa?‘ents tq the potnt ‘'where they can

kY

g accept and benefxt from formal teachlng, f' |‘r ctive stance is counter-

~productive W|th some of the parents llt is mos lhopedl'to influence, then
recogn|t|on' of the ‘complementary roIesl'olfl teachlng and motherlng is. V|tal
:"The" clearer un rstanl:lmg of respectl\lgé skills that emerges from much
i actlon research may reassuﬁg_%professlonais and volunteers that both roles

" are vaIuable in early chlldhood educatson and may encourage the settlng up

of new I|nes of commun|cat|on. - _’ , ce L ' >

#
¥ e

_The |mportance of tramlng Thes

w‘ﬂa
ien j:\g,.;*"

&

o and collaboratlon between professtonals and volunteers represent very

s, ¢ . '{'\ " ¥

e
dlfferent underlylng att|tudes from those prevalent when many practlclng

l‘\ teachers were tralned Consequently, it- Is of fundamental |mportance that

_ the form‘, content and ethos of |nlt|al anf.l [nservlce tralnlng courses talge
. .»- . '-I\ (,J N s

deas about parent mvolvemen‘ll

‘&.. -

N Pa— . . == Ly RS - . N A, ¥
B 3'>..~.,".>"t<_-\'.‘ B . et .

’ account of sucﬁ developments There lS a need -not. always met, to ma'k%

e, 0T “a

exper:ence .WIth famllles an |ntegral \part of tralmng in order to develop
. _. . &_-\l - .

'sens|t|ve awareness of and communlcallion skills w1th aduIts of very dtffer'-

e

ent persu%ons,_an_d backgrounds ' as opposed to solely prepargng indfvld---

F

b




The tools for self-j““a'nd. for—hild ob’s'ervation developed and modifed
- by sever;.al researchers, notably Hoimes and ‘McMahon (1977) and.Clark. et
. A

al. (1984) have consgderable practical relevance Educators can .,benefit as

-' 7 never before from being able to assess the|r teaching styles and achigVe-

¥ ment more'ob]ectlvely; this may be of particular help in drawing attention

t

to shy, "withdrawn _children, who it seems tend to be neglected, albeit

.

unintentionally. S . ' J

‘There Iis a more fundamenﬂtal .point, however: redonsideration of the

’training and ‘preparation of all who work with young children is an“issue
A of crucial and |mmed|ate |mportance Difficulties enc‘ountered in bringing
~ together "the two separate strands of "educatlon‘l and "care" that character-
ize preschoollng in the United Klngdom have largely occurred becausie of
divisive phllosOphles , career structur[es arﬁ conditions of work entrenched'
in training, courses ,and assoc1ated thh respectlve types of |nstztut|ons,-

Two e jor/ concerns e‘xis-t' (1) the reed for a comprehens:ve and un|fy|ng

foundatlon course andé |nserv1ce trainipg to ensure a contlnulng supply of

sultabiy prepared workers, and (2 the need to redress the present xm-

St
gl 7,

balance whééby there are too few experlenced and quallfled people work-

ing w1th young ch|Idren. Thls problem is made partlcularly acute with the

expari5|on of nursery pIaces in ‘the form of early entry lnto prlmary school .
T

receptlon classes, where ne|ther phyS|caI arrangements nor ‘teacher train-

chlldren

Coordlnatlon and cooperatlon Clearly, no sﬁ‘wce can meet all - the

1

needs of famlhes wuth young chlldren.

.rv. -7

tructu re and c0ord1n ation

iy \ - 1

A multldlsc1pllnary approach needs

Consequently '

'ing are - necessar:ly geared to’ the de\felopmental needs of very young

b

a network of !nformatlon |s’

" needed between Iocal author:ty admlntstratlon and other organlzatlons and

S TN LY
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indi_viduais working’ in the field. A national survey of coordination proce- »
dures (Bradley, 1982) revealed the emstence of only g partial network. -
Here personaI attitudes are crucial; the network has been found to be at

. its most successful where attitudes support variety and fléxibility in meet-
ing ch ging needs.,, But policies  that encourage variety and flexibility
can, “without wgllance, lead tq |mpalance and to inequitable proVIslon 3

Balance and ijectlwty ’ Equlllbrlum is V|taI All recommendat|ons .

have to be tested against experlence and seen in the wider context Thus

emphaSIs on strategies that develop children's cognitive abliltles must not

*  diminish ‘attention to social and emotional factors--chlldrens happlness,

H . L]

their sense of security, or”'what may be simply a need to "stand,and

i

© stare." The new tools' and techniques being developéd to help workers

,, " e

assess themselves and- the children’ in their care offer: fresh but. only /
partfal- insights into precept and practice. ';rhere is_therefore a need to

extend, refine, and broaden the scope of such techniques to take,account R
of other.essentials of the preschoof curriculum. Research has an obvious i
part to piay. The need to develop more precise‘~means‘for‘observing, S

rzc.ordlng, and evaluatlng d|fferent approaches lr&' reIatlon to |nd|V|duaI

families is emphaslzed by the fact’ that open access to, among other th|ngs, .,\1"5;#;
schools and shared experlence between teachers and, parents does not ) ;
always bring about” desired |mprovements. T . . T

_In. sum, the last decade ‘has seen conslderable progress in under-

stand ng the needs of famllles. W|th young ch|Idren and the ways to
res ond effect:veISf to-ﬂthem It has w|tnessed grow:ng awareness of fhe -
part piayed by: organlzatlon and structure |n preschooI serV|ces and the
gaps that eX|st |n the present proV|s|on Implementatzon of pohcles that
.. make use of w‘hat we know demand sybstantlal resources it remains to be |

seen where prlorltles for‘;nvestment in our future wnl lle. .




1

or Dlstrlct Councif. An LEA is responsible

/
ity -~ for example, a Coun /

for the pr‘owswn of educat(on (|n schoois, colleges and polytechnicsd but -

not- unj erS|t1es) in a given geographlcal area of the United ngdom. The
- - ]] \..,. .
' -LEAs operate W|th cthldera le autonomy (throg h thelr educatlon com~ .

~ " mittée, education offleers, ad isers L etc. ) but are !ways \open to PF?SSUf‘e

from central government . THe nearest equwalentl,, in the United"States"

£

would be a local school ‘b‘oard-, or board of education (Rowntree;: 1981).
e : - e .
Responsibility for preschool services other -than nursery schools and:

classes -rests with ‘the 'sociai services department of each Iocal eutho’rity. .

2The "home corner" features in most preschool settlngs in the United

—

K-mgdom and prowdes an opportunlty fqp rich and varled play. One .~  *

. section is arranged as a "lengroom" ahd _may be lelded from the "bed--
room" by arcurtain or - screen.’ . ‘ ‘ . s . -
i o [ .'[_ t “;' . - Tt r.
. / / -
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Day Care for Children under 5: Places Available, 1980
. - of full-day care places Total number of sessional care places :
TPwiﬂ%%’-‘-ﬁ%édﬂvmng‘ : in1880 =471 thousand .
With chiidminders n roups , K
Y e v o
. i - i ’ kg ' 1 :‘\:
With child f; Lo : 2
3 . . :
Fl - ¥ ‘I_ . ::
. nurseries . 4
1% . - A
-.l‘n'&‘wo;inlr “x P . | » ’ - 2‘
- purseries : e o : C 3
24% - - ' - ) L. . v N
. - . N - '.‘:_:_:
: . ’ : Doy ol Securnty: Socisf Wogk - 1 o
Via S_I::ﬂ;r:’d ot :rlflclron cased fos by childmindats. ars counted Source: Dtpmm:;::f ;:agh mﬁ?ﬂh oj,‘;‘&‘f Welsh orfﬁ: SN - "
.83 {ull-day care, - ‘ X o
) . s ' : - . 3 - . + ,E_' ‘v}:_’;':
L ) - AN ] . .o .t "}:
Note. From Social Trends, 12°(p. 229) by Central Statistical Office, 1982, . .
London: Her "Majesty's Stationery Office. Copyright .1982 by HMSO. '/
Reprinted by -permission. o C ‘ .
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