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" ABSTRACT
Quest:ons des:gned to assess children's reactions to
the ending of fraendshrps were asKed in structured interviews
involving 64 children (30 third graders.and 34 sixth graders)..
Subjects, divided almost equally by sex, were mostly white and
pr:mar:ly mxdg;e-class. Quest:ons were spec:i:cally des:gned to
elicit-information regard:ng (1) why and how fr:endsh:p termxnatxon
occuts; (2) the perceived frequency of termination in the chrld 5.
: .© 'peér group; and (3) the child's personal experiences with L
: < termination, including details on when the exent occurred and on the
child's affective” and behavioral reactions.:Results indicated that
the exper:ence~o£ fr:endsh:p tetimination is perceived as a mean:ngful
.. - event in a child's life. Only a few grade differences emergea .in the
reactions to termination, and sex differences- were inconsistent - .
across quest:cns. G:rls were more’ zuctant than boys ta. initiate . '
breakups, and girls in genera o~appeared to be somgwhat ‘less
casual than boys about/breakups. Though.they did_not differ from boys
— in their affective reactions to terminpation, g:rIs were more likely’
- to discuss the event with others, and they were also more likely to
- "-tell their partner explicitly that they had decided to terminate the
) relat:onsh:p A sample 1nterv1éw and a- coding. guide are appended,
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Children's Reactions to ths Termination of Friendehip

Introducktion

' -

Thers is an increasing racognition that the various affective, cognitive_
and benavioral experiences that occur within the cond of friendshiﬁ.may1be ne
significant in & child’s development as familial-e:tachments (Asher and | ) ;
Gottman, 1981; Dawmon, 1§TT; Fubin and Ross, 1982; Yduniss, 1986’&9/?rigndship
ie one important way in‘enich children learn the ruiee and norms by which
society functiona. Research has demonstrated that’haviné ﬁp}ends promotes
social skill deveIOpment (Corsaro, 1981) and facili®ates complex forms of play
(Gottman and Parkhurst, 1980). 'Priends also help children learn to manage
their aggressive incllng‘:ons‘and sexual fegiings (Fine, 1981; Hartup,

1978 ). Several theorists of children'e peer relations suggest that equity and

Justice motives, “the norm of reciprocity, \and the need for affilistion

" originate in the interactions of children #ithin the bonds of friendehip

(Pieget 1932; Sullivan, 1953). Thue, the stndy of children’s friendehip is

an excellent way to learn -more about both sogial development and human

* ~E

relationships in general.

”

The current body of research on ‘children’s fricndship generally focuses.

on two basic issues: (1) the nature of children’s conceptions of friendship,

. ¥

and (2) those factors which:affect integpﬂrsonal‘atéraction and subsequent

friéndehip fopiition (see Purman {1982) for a review). Many other Jepecte of

friendship”Temain unexplored st this time. For eiample, friendship in

-

childhood can be an emotionally intense relationahip, and date 1ndicate that

most children experience the deterioration and ending of friendehip several

timsq befora adolescence (Rubin, 1980) It hae also been suggested that the

4

ganner in which children deal Hith the-lose of friends may importantly affect

' Eheir feelinga of lonelinese in adulthood (Sha?er and Rubinetein, 1984) .
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3ouevar, little regearch haa been done on this- importantgaspect of children's . i

- -

"friandships.,: Some invaaig.ators have detailed childran's reasons for endin‘g;‘r

. friendships (e.g., Austit\& Thompson, 1948; Yountss, 1980), but 1itile

inﬂbrmatlon exiats regardiqg other facets of, the experienca, and Wany .
N -
quastione about the anding of a friendship remain u.nanswered. Por examp.&a,

L3

. what are children's varioue affective, behavioral and cognitive regctions to

thie event? What type of coping mechanisms do they use to deal with .the loss
of a friend? Are any aspects of “the termlnation process affected by age or

sex? ‘éince the termination of friendship is a me_aningful_and somewhat common

. $ . . ' .
experience in childhood,,these guesfiones must be empirically addressed.

Tt was decided that the ’best way to ‘answer some of tha abové queetions

3 ———— =t

wae to uee a.etructu d: inteBV1eg.. Questions designed to LELLE chilﬁren e

¥ ¢° ,,‘

reactions to tha ending g friendehlp were derived from a model of. the .

LI *
o 4 -

!:epination process proposed by the mves{:igator., The intalg'viaw technique for

studying termigftion was used because it has several advantagee.‘ First,
4 - - . o
interview -data yield a picture of the termination jprocess as it ie described
s [ *

by the children themselves. The subjective element in humsn relationships is

_ probably the most compelling part of reality,for the participanty (Levinger,
/ ‘1980). Also, children’s interpretations of the event and the feelings . .

associatad with it are useful to undaratanding the process of terminetion.

b
-

Finally, the uea of othar methods Yo investigate termination is impractical.

- The use of a quaei-exparimental tachniqua to atudy childran immadiately befora

El

© ' and after termination is an excellant regearch atrafegy but\ie extremely
difficult to implement. Having children writs eeeaye'about friendehip ending
-would produce informatién:that.ie donfounded by"ﬁifferencee in writing

.’ abjlity. Thus, for thia preliminary.lodk at thé termination process, the
f'f -; gtructured intarview.appeared to_be the .moat aﬁpropriate'research.etrafagy.
B - - ' "L “ ' LT
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The present atudy was aleo designed to determine if age differencee exiat

_in children 8 reactions t? termination. Research from the cognitive— ' .

~

develcpmental perbpeotive has shown that children's ccncepticns of friendehip

. \
change dramatically‘with age (Damqn, 1977 Selman, 1980; Youniss, 1980).

1

Ycunger children (6-@) generally define friends as those éhc share ccncrete
rescurcee, play with each cther or help each other. chever clder children
(10—13) are more likely to describe friends a9 articulated individaals with
epecial needa for intimacy, lcyalty, and, mutual support. It is not known
whet%3? thege different conceptions of friendship affect children 8 reactions

to termination. Thue it wag decided to cbmpare the reactions of ycunger and

oalder children. .

. "

% - []

Consistent sex différences have not been demonstrated in children's <
c:;:;pticne of friendship. chever, boys tend to make friends more easily |
than girls, and they also have a wider netwdrk of‘friende than girle!(Eder and,
Hallinan, 1978 ). Since these ractors'may influence children's reactions to .

the 1osa of a friend, it was decided to test for sex differemces as well.-

v He thod
L . | .

Subjects C T B . ' G L
' | The eaﬁfle ccneisted'cf 64 children. 30 ycunger children (third-graders,
16Rhales and 14 females) and 34 clder children (aixth—gradere, 15 males and 19 .
females). FiTty-six eubjecte were white, and B.Bubjecte were black.

The children were etudente in a public schOcl syetem in a amall. Southern
towm. The achool was integrabed and the atudenta were primarily middle- L .;
class. Permission %o participate in the study wae granted by . the children a
parente prior to the interview. The eanple wae'chcaen—frOm.third and sixth

grade classrooms where the childrenfwere,at leaEt of a?erage@%.q., performing
‘lﬁ‘ . . . L ’ ’. .1 i 1 ' = ‘.' % Lo

. L T ’ ' '4
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academically at their grade level, and not'huffering from phyhical handicaps,

emotional handiceps, or learning.diaabilities. Th? use of this sample was

-

. ‘expected 6o reduce eny problems due to inadequate comprehenaion of the

stimulus materiala or 1nability to verbalize friendship experlences.

L ' i ’ ] . . - B )
The Interview »

-

An eafly veraian of the En&eﬁfiiw was developed and pilot tested on 18

children. Revisions were made, end & final version was prepa}ed {see Appendix . e
A). The interview contained both open- and closed-ended questions. Questions
were designed to elicit information regardingz why and how termination . '

e occura, the perceived frequency of termination in the child’s peer group and

the child’s personal experiences with terminaﬁion, iniiuding when it happened
- and“the affective and behavioral reactions. One sec?ion of the interview
“(Section C) donsisted of'a hypothetical story spout E;o best friends whose
frienaehip ended due to e conflict. One member of the friemndship paf} T

initiated the ending. Questions based on this story were designed to elifit

. informetion about affeciive responses. All interviéew qu stions were worded
' s ' .

. naiﬁg'the term "beat friend” in order to control _qg’the intensity pf the

v ’ - - . T ) I/ i .
" relationship being investigated. . _ // : ST
Procedure Lol R ' - ¢ o -

Interviewa wege_conqnpted at the child®s school. After the intervie er

) ‘ ) %
*“‘1 was introduced to the child by his/her teacher,-the child was teken fo.a quiet
Tool. The,child‘waa then‘infofmed abou% Ehe‘éeneral nature_of the interview ‘

3 and'to&d-that he/she couId'ena the intérview at'any time and for eny. reason.

-&ermiseion vas sought from the child to use & tape-nacorder to record all

- -
B

v responses. All children agreed t6 this procedure. wThe child was Ehen R
é‘ _‘ LO e . e ) ' .. . .. ) 1

e ' x ) ‘ *
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instructed on the use of a sevén-point response eoale. The hypothetioal etory

el .
wap accompanied by a set of cartoon illustrations. During thie phase of the
interview, the investigator kept the cartoon illustrafions in full view of the
child f£o inaure undeﬂftanding. Cartoon characters matched each individual

-

child in race, sex,.amd age. - Also, each child ,wap given the opportuniby to
Jhave the etory repeated, if necessary. The infef:b"'fook approximately 20
minutes to 'complete. On completion of the dnter&iew, sach child was thanked
for hie/her partio}pation end asked not to diacuse the experience with othere.

o .o

The Coding Prooeee

Individual regponses ko each open-ended queetion were lheted and ',

—

.carefully reviewed by theoinveetigator in order to. develop a coding echeme.

The final version of the coding guide ie preeented in Appendix B. @®oding wase’
] * .
done by two independent raters, the inveetigator, and a regearch aeeietant who <3

. _ wae unfamiliar with the nature of’the project. A totai of tWelve queetione

iy

were involved in thise proceee. Interratér reliabilitiea were calculated using

-

‘Cohen'e Kappa,formula. Kappa values rangeQ f;om .2B‘to 94. Z scorea for .

these values ranged from 3.562 to 16.8% (all p's < .001). Following ﬁhe
completion of coding by the two raters, a discuseion was held to resolve any
R . . ~ ' ———— ’
‘dipagreements. : ) .
%" + . ‘ N

- - ‘e
- . r

. . . . N

- 3 k

Grade Level X Sex Analyeee ‘of Varianoe ware performed on all cloeed—ended

De ta Analyeie

: queetione: B2., C2., C4,, D2.; DT. Repeated—meaeures analyées of variance

Were aleo performed in certain casen . Finally, Pearsdn Prodnot~Moment »

. ‘cerrelatione were calculated on children’a reeponges to a11 oloeed—ended

s quee@ione.”

F . R
- . . -
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The chi-square statietic was Pﬁéd on several open-ended queationa{ B3.,

t = . L 2

. & .
B4., D10., and Di2. It was not appropriate for use on the remainihg non-

-
L] L]

.

*scaled data (see DePucchi, 1983). :fhergfiore, grade and sex level "effecte” on.

b -~ i"‘.:. h \' Fl N
these quedtions were deiermineg;bflgqrely inspecting relative frequency

data. These questions include: C{.t ¢3., 5., C6., C7., D4., D6., and I8.

oy ¥
- e L s
! . _
‘¢

. " Results

o . v
-

" " . 2 .
Before presenting the pesulte, several things should be mentioned.

: . - ‘ '
First, unlege otherwise atated, N = 64 for each question. Also, in computing

relative.frequénny data, miaaiﬂé data were not included in the calculation of

Y

the total number of responses. In"the diacussion of relative frequency data

in the text, percentages often do not add up to 100. Thie ie becauee

categories with emall numbers of respon;ea are sometimes not discussed in the

“text. . | o ’ S \\

®
L]

Termination ‘ ‘ N

£

éfade effecta. - Sufpri%ingly, there wae only one eigrificant méin‘effbct.
due to grade level on the closed-ended questions regarding termination. Sixth
gradera reported more intense affect followingfanpexapnal ezperience with

termination than third graders (Question DT., M = 5 37 va. ¥ =4, 26 X =57,

. 4 .
»0 »
£ <05, , -
Frequency data from the open~ended queations revealed several other
4 J—

differences between gr?de leveis. In reaponding to the hypothetical story

. about temination most third ‘gradete (705) claimed that the partrher felt sad

. when the friendahip euﬁgd, but only 29.4% of the sixth gradera diaimed aadnesa

aarthe responsa (Queation Ct.; = 64). Sixth gradera were aleo more likely

AT o . . '“‘w . . By

e

';»--ﬂ _.-“._ :,,_”___J.'-_ oy \.'. . I . u . . - - .~_.




. ' of upset after termination (36.6i vs. 18.554 N = 57). Regarding this sehe B

. i .‘ ..\ " ‘ ) ’.

N Cos . ' R
to claim that their Personal experiences with terminations were mutually ) <?

. ) 3 -
desired rather than one-sided (Question Dj(., 50% va. 30%,-N = 56). The ‘most

freqhenb reaponse following a personal experience with terminat‘ibn, as 3 .

,reported by siwth gradere on Question D6., was feeling upsdt or angry (36. 65),

but for third graders the most: common. feeling was sadness {44.4%). 1In »

addition, twice as many sixth graders as third ,graders repo%“feeling'ang‘ry <
. . T . [ !

L}

'question. more sixth graders expressed a greater var(ety of reactions to e

te&mination than did third graders. Almost half (44.4%) of the third grad'e.rs =

r'ported sadness after temination, as opposed to only 20% of the sixth c .
L") ]

graders. The remaining eixth grade responsea fell meinly into thhep other

Y

5 = ¢
categoriee:r angry or upset (36.6%), conflicting emotioms (16.6%), and glad -
: , )

(16 6%). Aftdr a personal erperience with terminatioa, twice as many sixth
grade,re as third graders .peported that they physically eeparated f'rom their ~
fornfer friends (Question IB., ~40% va. 22.2%, N = 57). 2 L

Sex effacta No ‘gignificant main effecte due to 8ex emerged or any of the

cloeed-ended questions regarding temination. _ However, responses on Queejsiony -

-
»

3'3 revealed that girle’fere more likely than boys to claim that they let-
" their partner know when they wanted to end a friendship txz '[:l, E= 5;] a \.
; 6.2, p < .025). Aleo-, on Question D10., girls were more likely than boye to
"say that they talked to eomeone, ueua%eir mothere, \Sollo;in;g a personal ';

experience with temination (x2 [1, n=5 = 2:81 P < .10). ' N - -

( Frequency dai:a from other open-ended cl\éntione indicated the exietence of .
sex differences in other areas. Responses toaQueetionr D5. revealed that 43.3%¢

of the girls claimed that Their partner initiated thelr last termination
:\_er.perie‘n-ce, but oniﬁr 19% of t_he boya’etated this. By co_nfraet, 34% of the -

L)
e M 4

“hoys claimed that they mfiated the last breakup, but only 16.6% of the girls
. . t ®




+ - i & .
responded in this way‘(N - 56) Folloiing a personal experience with

-
terpination (Question p3., 8 57) girls moat often stated that they

rhysically separated from their former friend (35 4%), but boys most often )
claimed that they ignored their former friend or just continued to go on with <-—

the-usual activities (0. 7%) . Also, 32 2% of the girls claimed 0 look for®
' - .
another friend following terminstion, but only 15.3% of the boys reported ’

.

*this. However, a large‘portion of the boys said that they physasically

-
- . -

. - o ¥
\\separated from their former friend followiﬁg a te;minatigg experience (26.9%).

5 ] :
Persgnal experience with' termination. Eighty-nine percent of the total

_sample reported that they had a’ peraonal experience with termination.. of

—ir

thege 89%, 27 were third graders (13 nmnﬂr—1ﬂ‘fengtea?“‘ﬁﬁesfrv“vj“cn ‘

54, was intended to measure the last time that thie suhsample had an

_ experience with friendship ternina}ion. Almost one-half (46.3%) claimed that;
it occurred more than one month but leas than one year ago. Renaining ’
categories were: less than a week (iG-Ti); more than one week bug less than
one month (14.8%); andy more than one year (22.2%). Th discussing’their‘
affective reactions to the termination experience, 14% indicated that they* -
felt glad or positive about th xperience while, 31.6% reported -feeling bad . -
and 78. 1% reported being angry or’upset (Question DG.,'N é?) This is an
interesting contrast to Questions d?‘di%d c3. which evoke descriptions of

affect” attributed:%o the characters~in the hypothetical story. On Question

C1., no child attributed a positive feeling to the partner (initiator of the

b akuo) in the atory, #hile only 3.1% attributed it to the other-person in

‘Question C3. On C1., 48.4% reported that thb partner (initiator of the

. breakup) f21t bad, while 12.5% said that the partner felt any or upset. On
Question C?., the percentaggs were 40.6 and 21.9, respactively. Also, whilgi

fighting ‘{8 most often cited as the reason why friendships in general break up |

2.
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v . -~ -
(43.4%, Queation Bia.)! children are more specific when describing their own

-

. - experiences with termination. Almost 40% described a'specific offensive .
s ’, " r A . “
behavior when detailing the cause of their friendship breakup, but only 20. Bﬂ.h i '

g merely listed ‘fighting (cauee of the conflict not described) as the reason for

-

}h .breakup (Question, D4., K - 53). . - )

hd s

‘- Differences between regponses. R repeated meaaurea analysis conparing ) .

gelected cloeed-ended reaponeee to {me terqination questions revealaed that

k3
L1

there wae no drfference between the émount of affect atgributed” to the .
' charactera in the hypothé?ical etory (Questione 02. and C4.). Chere wagfaiao
X no difference between the amount d} affect attributed to the- partqer in the
i experienced by ;he child after a terminatien
exkerienpe (Queatione 02. and 7.). In comparing the anount Zf affect, . ¢ -

o+

attributed to the peraon in the etory and the affect experienced'by the child

¢

. aftar a termination, there was a»main effect for grade acroas these queations,

+

. " with eixth graders reportin& more intense emotion (Queatione C4. and D?., X =

5-40 ve. _.= 4.50, KB 57 P < .02). Correlational a lyaee funther v

revealed that the intensity of aéfect attribufed to thq twc characterein the - -

Lo i hypoﬁhetical atory wase poaitively correlatéd Questions 2. 'and 04., r = .23, .
© D < .0 ; PR '
. . pX < 5) J ' ~

. . . .

\ ] ’ ‘ ‘ C - - . it

, ‘ Diecuaeion ) " ’
- , “‘ h'_ - o .. Z. " - "‘
» - / - ‘. - : ' M _— . .
P : Coy - v

. Preeent data indicete that the experience of friendehip termination ia

perceived as & meaningful event'in 8 chfﬁ e. life. Children reported

¥
i

definite fairly intenae affective reactiong to EHB loee and Wwere able to
: T R
R . deecribe clearly é variety of behavioral reactdone “to the event.
* o Some information given wae.retroepective (i.e., perdonal accountg of A
> N - A Ii" . . “r

.- . - < : A
"o




teguination experiences), and its accuracy may ,be queationed. _However,
i these retrospec%ive self-reports are useful because they provide an indication ‘f

of the variopa agpecta of te;minat1on that are more or less permanently . : -

incorporated int&’bhildren 3 general conceptual framework about peer s
. \ é‘ﬁ\“} . uﬁ‘ - . -
%riendships. . . , T, , ’ .o .

[ ‘x_‘ . -

In v1ew of the cognitive developmental reaearch demonatrating age . changes

in the meaning of friendship, it is quite aurpriaing that only a: few grade

-

‘differences emerged in the reactigna to termination. .There are aeveral

. . -
- . -

possibie reasons. for this. Most questions sought information regarding

Ty . ) [ ’ - . . . * r :;J
* affective or'hehavioral re3ponaea. iF is possible that(direct.linkages among |

cognitions, affect, andabehauion_do_not_e:ist+__mhua7—cognitive———— : S

,
repreaentationa of friendﬁhip nay change aeveral times during childhood but

- behavibr ahd affect may follow a different developmental courae. To date, few -

atudies have addressed thia issue in relation to chilaren 8 friendaﬁfﬁa, and

&

it is certaimly an area which neéda further exploration. It is alao,pggaiﬁle

5

. ~that children pexceive the practice of friendahip and the ending of friendahip

to be diatinctly different_processes, and, 8ach evokes a separate.way ‘of -~

Ll
-

thinking,.feeling; andvgkhaving. Because of this, th ways in:which children
oecome friends or practice friendship mey not be related to the ways in which -

they react'jo its ending. Thus age differences may exist in reference ko

defining and practioing friendahip, but not in reference to terminhtion,,

simply because each ﬁa a distinct process. ‘t o LT /{"

- - -

™~ Sex differences in reaction to termination were inconaiatent across

-

IQ . ‘- ‘k‘a ]
queationa. Girle in thia aample wareamore reluctent than boys to initiate

. breakupa.' This may be becauae girla have ‘a amaller network of friends than -

! . H ay

. boys and they also tend to make friends more slowly “fhan boys. A girlnwithout

N . ‘
v

a beat friend may have no one to play?uith but a‘toy in the sane aituation




could turn to other boya in hia friendahip network quqed fpw boys in this

.y

aample aaid they lboked -for. a new partner immediately after a breakup

»

+

friendshiﬁa. Girla, in general, ala%*appear to be aomqwhat lesa caaual than
’ boya aboiit” these breakupe. Though.they did not differ from boya_in,their
:affective rnactiona to the experience, they were more-iikely to diacnea‘the'
‘event with others,.and they were algo more likely to'tell their partner
explicitly that they had degided to terminate the relationship. Because of
their greater willingness to talk, this aample of girla denbnatrated a greater
degree of aelf-diacloaure ahout their frien&'hipa. In this, they resemble
adult women whosze friendahipa are more atrongly associated with intimacy
(Caldwell & Peplaw, 19823 Hill & Stull 1981). Men's friendahip'a are fore
likely to be aaaociated with a pool of common.intereata (Bel1, 1981).
The preaent study repreaenta only an initial effort to agsess children a

perceptions of and reactiona to friendahip termination. Théxdata aeem

aufficiently interesting to warraﬁ@ifurther and more extenaive study of this
iasue.‘_Future work would beneFit from focuaing on direct pbservation and

. further interviewing of thcae-cﬁildren who have recently;exberienced,
termination. This would provide an‘opportunity to géther fore preciae ﬁetails
which nay Beﬁlostwih-retrcapectifa accounta.

Presumably, theae boya’, companionahip needa could be met by other pre-existing_

%
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Hi. My name ie % . I'm tryiné to, leain eiaout ..
. o - . . - 5
what happens when 'kéD are friends with edch other, and I'm espacially _ :
%, ¥ .

_:.nte‘rested in learning about what happene when, sometimes,- kids stop being

friends. So, (I want to tall: $0 you today for a little” while about these
”

thinga. Is th:i.s 0.K.? Bafore we begin, I want you to remember one important

thing, which ie: there are no ri‘ght or wrong answers. I only care nbout vwhat

Y . .
¥

jou .think, and only you and I will. haar your answars. I won't tell anyone .
what we talk about in -here -- -no0t your i:eachere, .ot your parents, and not .

- -

" other children. _ I “iiiil tape record you‘r answe:ra s0 I won't forget tham,

because I talk to a lot of children. I¢ that 0.K.? Ie thare anything you

]

vant to, .ask me hefore we- begin? W - . :
) . t . - . '

i!ere ia a pictura of seven boxes that increase in sige. You can see that

- . ' L] { ) -
number one is.the small?eet and number saven is the largest. . Suppoae I asked

H -

' you how much you 1liked E. T., and T told you that ppinting to box number one
. meant you liked him hardly at al]., pointing to box number aa?en meant you I
liked him a whole lot, and pointing to box number four meant that Fou o

neither liked him a whole lot nor dialiked him. . Hhich box would you point

3

fo? 0. K.. That.means you liké him 'q S : -No'w,’

-

) '%he bo: that showe me how much yOu -1fke to teke awful tasting

-

:-,'I"f . “_p .
;‘medicina. Remember that ona means hardly at a11, eeven meane "a whole 10'& S

) -and four meAns.’ that you neither like it a whole lot nor- dialilce “it- 0 K.

’l‘ha‘d means yon like i{'. - '. - Boﬁon have any qneetione i

nbugt {'.hese boxes’? . « « 0.K. "Now'I'd like to start talk_ing with you about _ N
_fri‘end_ehipc SN - - - B o i
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e A. Warm Up Questions =~ . . ‘ .
S - ) . o > -

L . * . B .
. - ‘1. How do kids get to be best friends? <Can you tell me two things
N . that they do? . T )
T 2. MName two thiags ‘that you do special with'a best friend that you -
oo T * don't do-with other kids. : .
* ’ ' ’ —. N ’ ) £ .\ '
._ - - {" }
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General Quescions Regarding Temmination "

- ) +
iy

1.1;39ﬁetimés, kids who were best friends Just stop being. friends
- at all. -'Jhy does ‘:his happen? Give me two-reasons.

- -

! 2. You said that kids would. stop being best friends. betause

" (fill in-with previous response given byi hild);
tell me, how often would this have to happen beforej they
stopped being best friends? (Use scale) .

.. . 3. When a kid wants to stop being best friends with another kid,

‘does he/she usually let that person know this in some way?
(Yes or No) . )

]

4, If yes . . . in what way does he/she usually let that peféon

know this? P

S. Ifno . . . why doesn't he/she usually let the person know?
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Hypothetical Story About Friendshdip Termination *

"

-
Here ate seﬁe picetyres of two kids who are best friends.
Anne/Bill and this-is Sally/Dave.

‘This is

They spent a lot of time

togethar, they did their homework togefher and they also went'to

‘"special” places together (like the movies or the beach) All Lo
+ “this ended because Anne/Bill. -
. ) . N . P i
a. would not help Sally/Dave when she/he needed help, and B .
Sally/Dave decided not to be friends with Anne/Bill any- -
more (for younger childien). " .
b. wouldn t keep -secrets about Sally/Dave that shelhe promised -
‘ never to tell, and Sally/Dave decided not to be friends ‘
‘with Anne/Bill anymore (for older children). < LT,
.. ’ , . B _ \
.~ & *
Do you have any questions about this story?  (Pause) . ) .

I

I would like you to think about what happened between Anne/Bill
and $ally/Dave, and I will ask you a few questions about this

story. (Pause)

1. How do you think Anne/Bill felt when- Sallleave S
decided to end the friendshig? Remember AnnelBill g I
uould not help Sally/Dave. ' : N

c g
B 2. Did Anne/Bill feel thig hardly at all or a lot? . _ :
- " (Use scale) . . oo .
3. How do you think Sally/Dave felt when she/he 1

"ended- the friendship? (a) Remember Annelﬁiil '
i. would not help Sally/Dave; or, (b) Remember
Anne/Bill told secrets about Sallleave

RS 1111 ﬁqilvlhgne feel this h:ldl.
v " (Use’ scale) - _ -
You know Anne/Bill and Sally/Dave are in Ehe same
class at school,, How do'you suppose Anne/Bill felt
when she/he saw Sallleave in school?

At alt o~ o lot?

How do you suppose Sally/Dave felt when she/he

" saw Anne/Bill im school? ot

Supposé the. teacher told them.to wofk together‘:
. on a:'special praject, what do you think would R o
happen’ L. R R I . LT e
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1% W Quutim Ragarding Peraonal B:qmr:tence Hith Tem:l.nation
» I . . '

171, Have you and ‘anotheg’ ‘Person who‘\were best fr:l.ends ever A ':;.'7_
- . stopped beinf frieudd at all?- (Yes or ¥o) - . ... ) . oo

e, ‘iiy‘ N . - s

- '2. How often” ?aa this’ faort; of :hing happened to you? (Use . ‘
L seald) e ‘ ;
. ' (f?! f}‘ ; ' " o ) o ) . . .". - _.'
B B Hhen was the last t:].me this happend to you? R -
Pleaae, think about® :hia lase tiue because 'T want to ) e -
\ ask you a £ew questions about i’ (Pause) , : ) o .
4; Why did :his happen? ' ' y Ve
5. Who :wan:ed. fo stop be:lng friends. firstz- | .
, & your o :.. T | ...- '
‘b, the other person? =~ R ) B
c.’ "_both of 5you 2 ) d =,
. & How did you feel when :h:f.s happened'? - \
7 Did you feel :h:ls .a litt'le or a- lo:? !(Use scale)
8 wh%: m yod do rigb: -af~ter, :w.s happened? ' P
. ,I - - - - r._' . T .4 R -t T 5
N I;; ';': ,9'; Anythins glse‘? R ,_’:- -j--__.- '_ -_ ', T » .
_10 Did‘you t:alk tq anane abour. :his? (Yes OT: No) LT
' T If y":’ e :‘ N w&a? y f?‘ LT e e e
iz Did you lool;—for. & new fj:_:f.gnd lr:;g‘fu; away? ‘(Yézé‘ ar no) . - .
= N ’
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% “not youn parents, and not

L} ’

.

uhét weitalked about toda

Al

-some other time and it wo
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Y\ ’ ¢ End of Interview )
v A=
. . o . .. : C
) . Thank ‘you for talking with me today. As 1 mentioned befote, I

“ won't tell anyone what we talked gboﬁf in ‘here -- npot yoﬁr teachers,

[

otherlthildren. In return,

1 would’like

y- 1 will be talking with some of them at

uldr*t be good if you talked to them fifsets.

0.K.? Do you have any other questions? Good-bye and thanks again. .

you to do something for me. Please do not tell any of your classmates
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S APPENDIX 8 . L . R
h _ Coding Gu;de , D > o
T ~ ) ' . : ':‘-‘_ :‘:‘l: = ur-n r'}n,-:‘ - i 3 ~ N ;:
Cuastion flodes Category e L Tl "t .
P 2 ) & M I.l-*- n'-
. o - g‘ . L, o
. &la ; . -_ l Flght'ing i«!‘"\‘m L] !» ,“ b ’ l“ .. P I . Y - :. .
e - “ ' .
. 2 Mot pragticing Lhe "PuJE'“,a{ friengship.
’ (Extamples: not sharing or helping;. being
. "mean": teasing or hurting: welling secrets;
. % talking sbout the othed bakird ms/her back; @
o ignnrlnv the other, etc.)
3 Th;rd partg probiems S NS
{Examples: Tinding a new Frlend. not liking- )
. . someene one’'s Vriend likes; =tc. ) ’
i ) 4 Realization of need for changa '
) - {Examples: being bored or tired of the,
other; developing different interests or .
. different -personality traits. ) - . .
; 7 Miscellaneous . C T
123 Dan’t, kG, can'i ranembenr w i?”
: .9 Guestion not askad - - S
E1b. 1 Fighting = - )
A 2 Mot/ practicing whe “rules” of fraendship:

zampiles: nobt sherang or hel
"mean”; Leasing o lurting:

being
telling secrets;

Lplh;np ebc o1 b albler pehird hig/her sachs
AZ XTI S TR B e . ;
i o .. - ) 3
'ﬁgmrmw}gwﬁ%“%z L
(Exanples . Tihiing : onsw froendi not fiking
sgmﬁﬁﬁ%'ﬁhe'y;nﬁaewﬁ'L;aea; FLC. 9 '
- NP ] "o "

Redliration of ﬁEnd Fuw uhange i
{anmp1vsa TeLIg hared o tired of thi

SNy d#he*q AW jl%rnreﬂt Anterasis ar
1?’9n9nu pawﬁﬁhsixuq nraltﬁ Yoo T e e
Mmscellaneuus ” T S~
Dnn t ﬁnow;_han ; wgﬂomber -
L .~ - - -
Qpe tlUn nub ewwad -
- - - “'
s Do
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. calling or talking to. the- other. ) "
-

2 “ ] {§; ~{ e .. ¥ k]
) AR IR ‘
’ LMY , .
. . * " - ar
- e .‘. s ) ;
F " -t ey R
: oA - , .
.(scaled regponsed’. - T . ¢ ) ) e
! " Al
Don’t know, can”t remember - . ' Ty
- 1 .
Question not asked =~ -
¢ El

YEGS : ) - " . ’ . . ,

. - . N a .
NO . . . : s
_Don’t knowi can’t remember o~ o

Question not asked . ‘ o . .

Explzc;t message - C R
Telling the other dire:&lq in a ?ace to '
face confrontation ,
Implic;t message e .

Letting the other know ;ndzrectlg LR
(Examples:: ignoring the other; not plaging;

- +
+

‘Miscellanecus .

" s ) B -
2 . ) + '
’ F

" Don’t. know, can’t remember

Question not ‘asked X

To avoid hurting the nther's-?egl;ngsﬂ '

'To avoid iAteraction with other because of ..
respondent’s Peelzngs (anger: embarrassment, .
ete, ) ] R

Miscellaneaous : S
an't'Rndg%igan'ﬁ’rememben ! -
S _ : SN
Question rot asked , .-
- ;o )
e e ,
:S d - S ' .
-1 | l _
Glag- - L oo : ' S
A " . - - - - _..
. . .
. .
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ane exprgssaq.bg the child; e §.>7 sad but

;leo 9lad)
e

’
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o w - - =,
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Don t knnm./tan t remember

Misce;laQQQQéc

Questxon not asked ’ l{/

. -
2

(scaled data) = TN o S
"éoﬁ‘t‘knpw. can’t remember
Qéeéfiub noylaskéd- o 13

o . . .

Sad L . - . -

Glad/good °© v

Mad/upset .~ . \\ N

-

Regret

Conflftt (two or more cnnPlxctxng emotions
3re expressed by the ¢hild)

‘\Q L. ' .
M&scellaneous : ) .
‘. . w "“’
Bon’t gnowo ¢ahi’'t remember ’
" . ¢
‘estion not ‘asked - : {
, . N , ‘ - .
:‘ . . ~.. 'l . . i _,- -. -
{scaled data).’ . '
_anut knolt, can’t remcabzr ‘ I .
aueﬁi;un'noy AanneEa -
Sad e ' ‘
" . . - . : .
Mad/upset : .: ‘ ‘ L.
Ignored ather . I h ’
\Ashamed/embacraséedfle’t outflpnelg
. . - -Jé‘ N . . oo ""
) uants~recancxlxatxun o ‘_f' ) . -

4

qu_nﬁ mnre~Catagnr1es expressed

.M;scellandbus - o ’_ S
N bl )
* =- L - ”, .
- , - - f Py -
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. N A
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Don‘t knou; can’t remenper .
_Q_gﬁiégnﬂnab_asked________-— -
. ) Ce =
Sad . !
Mad/upset - N .‘ ' ) y 2
' L, ‘ L
Ignored other v
Ashamed/embarrassed/left outYlonely
Wants reconciliation . , ' .
= o ‘ ,
. Two or more categories expressed -
Miscellanebus - ..
i . o 3 ~
Don’t- know, ., ‘can’t remember
Quesiion not asked '
. -t »
N e Q .
Will Fight ’
- ~
Will reconcile .
Will ignore each other - -
Will refuse to work togepher
Q'
" Two or more of the above pnssibil;tles_
expressed i e
Miscellaneous ) .
- . o
Don’t kndw: . can't. remenber
‘ Questibn not asked S L
;‘-} N : _D%%.\ - - 1 - 'l' T YES "‘ - \ I. \ -
S0t T ‘No-ﬁ_, S e o
o o A DR : . e
‘ ~
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. 'Questlon nnt asked

*

Don’t onw,'can’t remember .

Question not asked %

. . _.-s*' A zb

Dme week_or less
Eight, days to one month .- . d

More than orie month to one year

More than one year

Don’'t know can*t remgmber
— “.~

Guestion not ashked <

-

o 5

Fighting - N

Not, practicing ths "rules* of friendship.’
(Examples not,, shar&ng or helping; being ™~
"mean“; teasing  or hurting: telling secrets:
talking about, the other behind his/her back;
. ignoring the other, etc.)
n

.Third party problems -
(Examples: finding a new friend:i not lik;ng
someone one’s friend likes; ete, ).

Real;zat;nn of need for changes
(Examples: being ‘bored or- tired of Uhs otheri
developing different. interests or different, .

personality traits. ), 7

¥- ¢ '

Miscellaneous - -

Don’'t know. can’t renenber
" L] g . ¥ *
duestion hot asked .

f . ) F
You | s .

ther peﬁson ' -

Both

-

Don t: know; can't rensmber

-

e . e Lo Jg .
- e, em FErLv T .
Ve e - . T . .




) . < LT
' Ve i N
2 Glid- -~ ——
3 Mad/upset.
— ! . e . 2 LR
4 Regret * N it ’
. . ] , ] :
5 Conflict {(two or more conflicting emcnt..l.nns
are expressad by the child) oo > “'
R 2 Miscellaneous ] - .
8 Don‘t Know ‘can‘t remember . " fan ) y
.9  *{ guestion not.asked ;
1-7 = (scaled®datd) . .
8 ¢ Don‘t Hnow.~ can‘t remember |
9 Question not asked ‘- o .
1. Physical- sepakation . o ' d
< - (AExamples: uwent homes went away: changed -~
oY seat.) . o o- .
o5
. 2 Looked Pcnm’f‘aund anather ‘Pl"‘.‘LEﬂd to play w.l.t.h
3 I‘Qnored other/forgat cnt.her-/d.:.d ncnt.h.mg
) —Sought/achieved _r'eccmf:.i.l:i.at.inn
. . . e
_ - 7 . - Miscellaneous S IR
: - S - . - ) .- P
. : 8 *Dogn‘t kngw, clan’t. remember ) e
. 7. Guestion not’asked o s 3
,“ : - : . ! - )
S 09 I} = 1 now ‘ ¢
s . U Cii.‘.:tfied . %respon ‘e r‘cu’;a nost, ‘
:" R f;' . ¢ . " ! .i
(%Y =y - o _ - -
D16 1 YES - | o -
;‘:_‘h\ . ) ‘ a- ' NO‘ " + | ) " .‘ . . .._ .
r; N 8 Dcm t. lmcuu. can’ t. r"emlamber'“ d o0,
?j-‘;;_;« = - Jer " - £ e
o . o +Q - Guast.icm not asked , o wa
' S __ af‘.'eeﬁ _ ) ':’J ' e L '
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Miscellaneous

8ibling
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n’t remamber
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Don’t Hnow
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Question not asked
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can’'t remember °

Il
1

F askhed

ioh no
L
e

’

Quest.

B

SR 8 pn e s
§TT TR
s ' LR
5 " B LT
' 3
v .
.
.
. .
. B
' 4 P
. , ¢
- D,
- .
ks . :
" . R
P f.u *
. vooroe o
: R
' El - _-
Ll + ~\
- ot
i .
' » .
. Tk
. .
. . .
. - L
- .
, . , . -
. PR ,
. -__ .
. . . "1
Ll T
,- ry
f 1Y
RN
’ N * .
.
' .
- - - " I
. . +' -w.
. H ot i
F . ; ; -k
; ;




