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I. Introduction TO THE EDUCATIONAL RESGURGES
INFORMATION CENTER (ERIC)."

Mo doubt there are many ways to enter into a discussion about the Aurn
of the next century. I find the forecast assignment a troublirg one
mainly because it seems to me that one can only forecast future events
Ar phenomena in the light of what one already knows.
At the last turn of the century it would have made sense to forecast
that by 1950 every American family would have tvwo horse-drawn
carriages in its” stable, and that the number of miles travelled by
train by the average American: would be in the tens of thousands! The
problem here 'is that one can only make forecasts in terms of what one

. already knows; -and it is very likely that significant developments in
- the ‘aspects of 1life that our professional agenda should address will

be affected a great deal by what we do not yet know, (as well as by
some that we do know). . . :

I will readily admit that when Rich Weinberyg reminded me that the vear

2000 is no further from us that  the year 1968 it helped put ‘the
assignment into perspective. But - could we or would‘yg have predicted
in 1968 that 3 United States President would within a half-a-dozen
‘years be compelled by events to resign from the presidency. of this
great nation? So much for predicting the socio-political climate of

.. the future!

II. Looking at Trends

Perhaps what one most needs in exercises of this kind is the knowledge
of history and the concepts.ofghistorians. That is to say, we may be.
.best able to talk about the Ffuture in terms of continuing trends
detected in @ the distant past, detectable at present and therefore
highly likely to conginuerin'thc future. -

l. Increasing Similarity of the Sexes.

One . such trend of interest that I would guess is. likely to continue is

-~ the increasing similarity of the two sexes. That is. to say that -it is

most likely historicqlly the case - that males and females have been
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vecoming more - and more -alike, let us say over the last 1500 yYears at
least. This no doubt varies: as a function of both complexity and
modernity of a given society. ‘ ' :

Certainly in the area of child rearing functions and responsibilities,
males * and females are increasing&ysalike,.with a@?acceleration in this
direction of the 1last ten or;f;fteen Years. It seems reasonable to
assume that this trend will continue around the world. Should we be
alarmed or pleased by this trend? What are its implications for the
outcome of childrens' development? One implication that I often worry
apbout  1is that as education and. training for women increases, child
rearing - and child care . (as a job) will become even more
under-stimulating thun it nov is. Perhaps this potential danger will
be -mitigated by the ‘increasing participation of fathers in child
rearing.  But _what can  be done to help child care workers to wvant to
continue in that cccupation? ' ' P

another trend vwhich impinges - on child rearing and its increasing.
stressfulness (versus satisfaction) is the decreasing number of
children makes the Ffear of failure somehow more acute. "If one have
seven or eight children, a few failures or 'ne're-do-goods', a few .
nornals, and one ' or two outstanding .Successes can. be : achieved
relatively : easily. 'But with only .one or two children parents are
putting all of their eggs into very few baskets; the weight may be too
much for the offspring to bear, and the fear of failure may be
excessive for the rarents, : ' b '

along these 1lines another trend lixely ' tO continue is that ‘as the
family continues to be potentially the source of the greatest good =

in the form of nurturance, protection, encourdgement, socialization in

general, etc., so in the sane proportion, when it fails in its mission

it “is potentially the source of the greatest damage. All of which

suggests that sérvices aimed at supporting and helping parents will

continue to be needed, even though it isnot yet very clear how the

services and ‘supports are best .offered. : '

2. Sovhistication of children.

ancther trend, which we can really only guess at, seens to e the
increasing amount and variety of stimulation to which young children
are exposed,’leading to the increasing "worldiness" (versus innocence)
of children. It is not clear howvever whether childrens! capacities to
deal with this greater variety and rate -of stinulation has also
-developed. . WVhat psycho-educational needs stem from this particular -
aspect of the child's present and future environment? It seems clear
~that. the child's environment is &n increasigly complex one which is
more '’ and more difficult to understand. Education's traditional role
in helping the vyoung understand as well as function in the world
around. them. will simply be a bigger, more complex and more urgent and
prokably more frustrating one. : o -
There 1is a 1lot of talk,ébout,the_extent_to.which theradult world of
those who' are now 'the very young will be an ultra hi-tech one. The
~‘case - can- be made that = the more liely it is that adulthocd %ill ke
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dominated by hi-tech, the more important it is to get a lot. of rich -
experience with 1low-tech in the early years. Parenthetically, I find
it interesting that the salespersons of early hi-tech rationalize the
great value of computers for young children on the basis of -the fact
that. (a) computers are .interactive, (b) the children can work together
in small groups . and help each other with debugging, etc., and (c)
the children have ‘control' over their own learning! 1Is- this
rationale the beginning of a general movement to resurrect John Devey?
tivs 1s it that the importance of these three. elements of pedagogy were.

widely scoffed at - before microcomputers wvere being so0ld??

It is also often said that children are. simply more intelligent
(earlier in 1life) than they used to be. Thus one item on our agenda
must be to modify our educational institutions to take this gradual
change in the characteristics of its pupils into account.

It . has been said that‘every generation‘speaké of the next one as being
careless, lacking .in discipline, softer (self-indulgent) than their

elders, and so forth. Rerhaps this has alwavs in fact been the case.

"Pernaps’ 1t 1s indeed true that each generation tolerates or accepts a
wider range of behavior than the last one. If so, what will be the
acceptable or tolerable range of behavior in 20007 '

lie were asked to comment generally on the impact of the environment in-
the year 2000. While prediction is difficult, it is probably a good
idea to remember that the ‘important thing in determining the course of -
development. is not the environment or -phenomena around the child per-

se or even her actual experiences, but the meanings that child puts
on them. If we just consider father-absence ( paternal deprivation)

a4s an example, the meanings children put on this phenomenon vary. If
the child thinks her father is absent because he is off fighting
bravely' in' the war to end all wars, etc. then his absence may be a
source of reflécted glory. If she believes his absence is' because he
does not . like being with her, or because he is in jail for a serious
crime, etgzgia different developrental outcome can he expected, even
thouZé\\th' ‘henomenon of absence is exactly the same in all cases. The
problemy then, is to determine what meanings children give to rrlevant
expériences, and to help them to assign more appropriate, accurate and
‘healthy' meanings, as necessary.

3. The criteria of the ‘'good life'.

The proyrammatic efforts known under the deneral rubric ofi'equglq
opportunity' really . refer to equal opportunity for the 'good life'.
One of the trends notable over human history is that the criteria by
wideh  we  decdide what consitutes a 'good life' are constantly being -
revised upwards. Using Jlerton's concept of relative deprivation, wve
cin-- ee  that | the level of satisfaction or dissatisfaction with one's
log i3 a Zfunction of the standards Oor criteria with which we comgare

) - . s . . =
_‘—rtﬁ Inasmuch as these standards are always belng railsed, .the amount of-

dissatisfaction is 1likely to remain fairly constant.
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Another approach to discussing the year 2000 is to try to forrulate
answers to the following questions:

What is conceivable?

tthat is possible?

What 1s feasible? .
What is practical? ¥hat is actual?
What ‘is desirable?

We can look at each one in turn and see where it takes us.

"hat is conceivable?

Ansvers to this qguestion have no limiﬁs other that those of our mental
capacities to deal with whatever informatiod~is at hand. Let us begin
"with "an nfttempt to " conceive of what the environment - in all its

aspects— —would—belike4F vhatever 76 mean by education were totally

ERI

A FuiToxt provided by ERl

‘

sucCesg2dl+—What—would be true—that 1S FGE true nov? Instead of having
a pamphlet entitled. "A Nation At Risk", 'what would we title the
description of success? TIt- not so easy to sketch out fully what our
daily 1lives would 1look like, what we would be doing, thinking,.
feeling, etc, if all our educational-efforts were successful. - '

AS soon  as ohe tries to ‘conceive' of such a state as would-
(theoretically) be created oy the total success of vhatever we agree
to include in thegterm education, .the products seem somewhat absurd.
Would all our citizens be either doctors, lawyers, engineers, or
computer sScientists? (tiould ‘everyone be above average?!!) How could
any citizen in such a case end Up as a bus driver? Although' it is
difficult to conceive of it, such jobs may not exist in . 2000! How
would someone -end up as an attendant in a home for the care of the
aged (the latter by then constituting a much larger proportion of the
U. S. population than they do now)? Would not such a-lowly job be
taken only by those vwhom the educational establishment has failed?
What indeed are our criteria of educational effectiveness? Perhaps
the  search for answers to this and related questions concerning what -
education (at every level). is really all about should be on our
professional agenda very soon, ‘ ‘ ' -
Let us  suppose that one of the areas of great advancement in the nex
decade  will be in. neurobiology/neuropsychophysiology,’ and that our
advancement talkes us to where, we can be ‘certain - say 999 that
children  will learn what we teach.them! ilow the oroblems of education
become very serious. We would have virtually solved the pedagogical
and  methodological problems, but now would have to take very seriouslv
the guestion of what should be learned, and who decides the answers
and how are differences in those answers to be reconciled? The

_responsibility would beconme avWsone.

2. Yhat is possible?.
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Forrulating answers to this guestion is no easiersthan to the previous
one. Ay main point is raising this-one is to suggest that if we put
tlans on our professional agenda that are too far outside of the realn

,0f possiblity (e. g. all children should: be excellent!), we are

likely to increase the sense of failure above and beyond the level we
already have it. In other words, one parameter' to keep in mind in the
developrient of the agenda for the year 2000 is its achievability.

3. What is feasible?
In order to address this question we need some reliable information
about what resources are likely to be required as well as available,

vie also need to know vwhat sources of resistance to the. agenda are
lixely to appear.

4. Yhat is practical?

“Answers to- this question must be derived from a question not listed

Tere, T TEmely —ihat—is actual?-Since we do not Khow what 1s actual in

Q

ERIC. -
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. Satsifying and -interesting.

Theyear 20007, it —is— AIfficult—to KAow WAAE Will be practical.
Plausible answers to the question of what is practical, in the year
2000 may be quite different from those we. would forrulate concerning
what is practical today. : .

. WVhat is desirable?

(9]

At first glance -this 1looks 1like ~the easiest ©of the questions to
ansver. After all, it is unlikely that what will be desirable at the
tura of the century would ke very different from what seems desirable
to us today. The major problem with this question is that it cannot ‘be"
answered by data, research or~theory; 'its answvers lie in the realfm of
values, morals and ethics - all areas in. vhich there are (in

~democracies 1like ours .at least) no experts. Iiovever, each of us is

frece”  to enter her own version of vhat is desirable into the
competition for a hearing, and in this scnse the question can be
addressed. : =

IV Some agenda Items for the Next Decade

©

1. The Duality of Life as a Focal ¥ariable "

First it is useful to remenier  that all lives have quality - some

ilgh,  some low and  some presumacly inbetween. Dut onc of the projects

that I would like to see on our agenda' is the search for agreement on
what 1s the optinmun ¢uality of life for our children. At present I
think that wuseful indices include (a) health status ( and basic
medical  caere availakle  for all U. s. children free by 2000);  (b)

feeling  connected,”  attached, - cared about,  having a stake in the
i

welfare of " others, etc.,; (c) eeling that life is worth living,

Thriving.

of
6

2. Assessment of Children in o

a rleasure
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e Inprove puklic understandinag of cnild development and education

vhen we  look at the practice of early childhood education, we are
ofiten dismayed by the distance hetween it and the lnowledge base that
isy now availakle. I think ve can account of this distance as follows:
lc&_ us put into one circle everything we know about how children.
develop | (some” of +hat Xnowledge "will turn out to ke wrong),. and in
another circle we put what it is that parents understand and or accept
concerning what snould be done for their early education and
development, and in a third circle we put what it is that tecachers are
willing and/or about to do in @arly childhood programs, we may

something resembling the figure below. >
- child
- _ S . © . development
— - Knowledge
e
vhat parents’ - - What teachers are
understand and/ " . willing and/or
or accept akcle to do

v major ‘item on the present and future agenda is to increase the area
of overlap. o

O
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