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cators and their shared problem-solving is the fundamental
dynamic in successful learning improvement programs, pro-
ducing gains in GPA and retention that cannot be delivered
by remedial/developmental personncl working alonc in remed-
ial settings. (Keimig, 1983, p. 6)

) Much of the literaturc in developmental cducation point the fact that
interdisciplinary approaches have a morc lasting cffect 6g/;i;:::;s. {Spann
1877, 11ill 1978, Palmer 1983, Keimig 1983, Morante, Faskow & Nomejko-Menditto
1984) Keimig writes about four diffcrent levels of devclopmental cducation in
their order of cffcctivcngss: 1) developmental courscs; 2} courses—and Teurn-—
ing center services; 3) mastery learning with compctcncy—bnsqd courses and
comprchensive support services; and 4y developmental programs that foster in-
volvement of stuff in all disciplines and at all levels. (Keimig 1983, p. 39)

Many programs are of Keimig's Level 3 varicty. Memphis Statc University
has diagnostic and counsecling services, English and math study labs and courscs
and tutorial services. (Boong, llampton and Jones 1975) In Illinois, the
Loop College's program includes courses, labs, cémputer—ussistcd instruction,
tutors, academic advising with a mid-semcstcf'warning system, counscling,
and summer oricntation programs. (Chausow and Bdrshis 1983) = North Carolina
_Polytechnic Univprsi;y has sct up a Sclf-Assessment Laboratory, the Life
Planning Cenpcr,:thé?turriculum Planhing Lab, the Human Decvclopment Curriculum,
the Inte;divisional Counseling Network and the Environment Asscssment

Laboratory. (Creamer and Clowes 1978) Miami-Dade Community College combines

placcmcnt_tcsting, Academic Alert Intervention, .and competency-based courscs.
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(McCabe and Skidmwore 1983)  Passaic County Community College in New Jerscey
pre-tests students and puts them into basic skills courses that integrate
thinking, analytical skills, writing, recading and wmathematics. (Mellander 1980)
The SUNY colleges in New York have a program that offers stipends, counseling,
turoring, courses, and summer schoo! called Project SEEK (Search for liducation,
LElevation and Knowledge,. (Podell and Iiesco 1978) Essex County Community
College requires attendance in their lear: - ccptcr, carcer counscling, and
course instruction. This came about when they found out in 1981 that over 90%
of their students needed remediation. (Yamba 1981) At lurleen B. Walluce
State Junior College in Alabama, developmental educators trained a number of
the faculty with counseling, sfudy skills'and librury skills as they related
to human development. Students were given instruction in these skills during
freshman orientation.” The retention rate with these students ﬁus 85% during the
sccond quarter as compared to 70% for the control group. (Beck 1980)

These Level 3 types of programs with comprchensive services, diagnostic
testing, competency-based education, and an eclectic approach to learning

that utilizes different modes have shown success in terms of retention.

(Hlechinger 1979; Herrscher 1980)

INTEGRATED AND INTERDISCIPLINARY DEVELOPMENTAL EDUCATION PROGRAMS AS "SUCCESS"

The trend is now to includé an interdisciplinary apprbach along with
comprchensive student-help services. Keimig calls these Level 4 progrﬁms,
where diagnosis and the cclectic approach is directly coupled with content
area courscs.
Examples of these prograﬁs at four-yecar institutions include the following:
1. Western Kentucky University pairs English , recading and history. |

Essays, study techniques, rescarch papers and tests rcvolve around a history
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themeo  An ontside task force Found gains of 90% on pre- and post-history
tests, improvcd writing abitity and a higher average prade than the repular
history class. (Wallace, ct al. 1980)

2. Northern Kentucky University uses puairing and blocking techniques with
reading, English and the content courses of psychology, hiology, sociology,
unthropolégy, political science, or history. The block teams consist of a
reading teacher, writing tcacher, content teacher and student tutor. Students
meet three hours cach week fpr 15 weeks and attend a reading/writing lab for
tutoring once a week. Testimonials and subjective evaluations point to
success.  (Smith 1980)

3. Porterville College in California initiated a Basic Skills Project
with English, specch and math plus a lab requirement. Students get 3 credits
towards a degrce. The insfructors have weekly mccting§ und a tcaching assistant
monitors the lab. After the first scmester, 81% were still in college.
”Prcliminary results indiéatc that an intensive comprohcpsivc and ;ntcgrutcd
course of basic skills is superior to separate non-integrated courses."

(Rank 1979, p. 7) |

4. Sacrumento City College believed that recading at the college level
was most cffective whén directly involved in the regular classroom. They
found that most of ‘the textbooks were above the 12th -grade rcading level
while only 49.74% of the étudcnts rcad above that level. So they started the
Higher Edgcation Lcafning Package program (HELDP) which used two tcams to
teach réadi;g, writing and study skills-with psychology or?sdciology. The

students received 12 semester hours of work. IELP students attempted more

units in subsequent scmesters, had better grade point averages and had better

retention rates than a control group. (Luvaas-Briggs 1983; Davis and Luvaas-

s

Briggs 1983)
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S. Florissant Valley College combined American Politics with a four-

week adjunct reading course to veinforce study skills and reading,  (Friedliander
[98.1)

6. The University of Missouri-kKansas City looked at high risk classes
such as biology, physics, chcmis£ry, history and cconomics and Fhﬂn included
an instructor in these classes to present study skills (textbook rcading,
underlining, notc~taking,'tcst-tnking, and writing essays). Results suggest
that this approach results in higher coursc completion rates and improves
student performance. tBlﬁnc, Debuhr, and Martin 1983; Friedlander 1984)

7. The Loop College's Individual Needs Program in Illinois has a
program dircctor, program advisor, tutors and content arca tecachers. Students
get six credits for recading and English and then add a content course
such as psychology, sacial sciencz, b;gincss ma£h, wusic or spcech to their
schedule. There was a retention rate of 91% and over 90% of the students
gtnycd off academic probation. (Barchis 1979) |

8. Ningara University in Buffalo has basic skills courses designed to
be feceders to English, math.und biology. Content syllabi are used in dcsigning
the developmental courses. They use content matcrial fov their study skills
instruction. (Crawford 1979)

9. The Univcréity of New Mexico has special scctions Bf social studics
and natural sciences along with recading and study skills. (Kecimig 1983)

10. Southern Illinois Univcréity's Accclcratjon Program in Science and
Technology includes counseling, tutoring and study skills instruction in .
it§ Level 4 program. (Keimig 1983)

At the community college level interdisciplinary programs are also showing

SUCCCSS:

1. At Tacoma Community College in Washington almost cvery division
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_arcas. (Diamond 1979j

ol fers some developmental coppae 0r Tearning assistance service, AL efforts
are coordinated through the hevelopmontal Studies Department amd ity advisory
committee, (Spangler and Sipopson 1O83)

2. Norwalk Community Coltege in Connecticut has reading, writing, and
study skills coupled with pgycpology.  They have spent a considevabic amount
of time developing intefirate gssignments and instructional techniques,

(Soton 1979) |

3. Lanc Community College in Oregon uscd the Construction Technology
Program with a speciadl S-cregit addition of Industrial Orientation and
busic skills classes. They get it up on a modutar basis with math and rcading
skillé cxercises interwoven yjth class lab projects. Tﬁc regular vocational
teacher did the instruction, All students cnrolled .n the first teim completed
classes and enrolled the néxt term or tran-ferred. (Rasor 1980)

4. At the Community Coliege of Al]cgthy cgﬁnty writjng assignments,
§tudy skills, and réhding weore intcgrntcd with history. Grudcs and rctention
were better than in the contypg] group. (Holmbérg 1979)

5. Miami-Dade Community (ollege has four teams with a rcading tcacher/
consultant paired with'English, sogial science, natural science, and psyu'iiloys.
The reading person conducts pini-sessions within the confines of the content.
classroom. (Brittain 1982)‘ |

The state of NcQ York hgas initiated a number of successful inter-
disciplinary programs:

1. Brooklyn College prgyjdes intensive developmental help with social
science, literature, and hiStory courscs. _Qné on one tutoring is also

available. They report that reading has imp: ved, students assimilate

more information, and study gkills are also® transferred to other content

2>



A Barvuch Coblopgo-SUNY has a pragram where rending, spooch, and writing
teachers meet nine hours a week with 165-20 students for 7 credits aftor two
somesters,  Tho students who ave in the hottam thiecd atfter testing po through
this program botfore enrolling into the regntlar Lnglish classroom, A counselor
meets with the team and helps conduct mid-semester conferences,  Retention for
the sccond semester in fall 1973 was 82% and 23% in fabl 1975 with a 2,33
grivde pqint average,  The control group had a 71% fall 1973 retention and
a 40% retention vate in 1975 with a 1,97 gride point avevage. (Williams 1975)
3. In 1976 approximately 51% of the students in New York City's colleges

needed remedial math and reading. Integrated vemediation included a college
media center, @ reading .ab, a tutor program, computcr-assisted instruction
and certain content areca sections staffed with adjunct study skills instructors.
(Schiavone 1973; 1976) , ' .
4. Project LINK was a block-programmed project sponsored hy ESEA Title ITI
and the Two-Year College Development Center. Reading, Qriting and math
were linked with pre-nursing courses. An oricntation scminar nndlcounscling
Qns part of the project. The program did little to reduce ,attrition,
'.incrcase grade point-avcrngc, writing or math skills. However, it did in-‘
crcase the reading ability of students. (Benenson 1974)
5. Two sections of* reading and study skills werc scheduled in cdnjunction.
with introductory courses in business at Queensborough Community College.
The rcading course was piggybacked with busincss_c&ursas. Business materials
were used to teach the course. 73.5% reccived a "C" or better in the business
coursés whereas only 55.9% reccived a "C" or»bctﬁéf in the regﬁlaf course.
(Hoscy ahd Rapaport 1976) |
6. laGuardia Community College's mission is to 'serve approprintbly

and cffectively the needs of each-segmént of a diverse population...."-

o
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(pavge 9 P this ond they have sot ap o teaining program for Facutty Lo
redntoreo voading, writing, oval skitts, and Tistening shillse Calted the
ntogratoel Skills Rointfovcemont Program, onoe toacher per departmont is
clbigible to take the training cach yoar.  The first scemestor they spond
working on a curvienlum and the sccond semester they teach, nsing the now

methods they have incovpornted.  The college found that attrition was

actually Tess that with students that need no remediation,  (Hoban 1983)

CCELYs PERSONALTZED APPROACH TO COLLEGE EDUGATITON

An Interdisciplinary Approach

The Community College of the Finger lLakes established a hcvelopmgntul
Studies Department in 1974 and initiated the Personalized Approach to Cellege
Education (PACE) program soon atterwards. The purpose was to provide basic
qcadcmic skills development in reuding, lnglish and math for students witﬁ
academic reccords in the bottom quurtilé of the entering freshman class. It
cmphasizcd student responsibility for learning and utilized team tcaching. A
counsclor was an intcgralkpart of the program to provide academic advising for
the students. All students were pre- and post-tested to asccrtain Ehe degree
of their achiévcmcnt; Faculty from the developmental studies, linglish and
math departments made up the tcam. Students attended class in.a two-hour
block, 5 days a week for é hours of credit. They usually took 3 to 6
additional credit hours in their chosen carcer arca. Teachers met twice a
WC;k to discuss student progress and.y:epare for the next lessons, integrating
them when possible. A mid-semester conference gave students a chance to talk
indiv;&ually with the:ingtructors as to'tﬁcir progrcss:

In 1976 second scmester results showed test scores increased in English
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A 08% 55 showed horter math scoposy 710% showod incronsod peading scoros,
The dropont pate was 32% for the yoar,  (Capter 197053 Champuigne TORTY A
study to replicate theso fipgures is prosent by boing conductod,  Also ineluded
will he the poveontage of students passing an oxit English ossay oxon

and geade point avorage compared to o control proup with matched pomding
pliacomoent. seores,

Some of the components that make oA suecessiul is adequate advising,
intermittant and frequent feedback, intepgrated activities, and the interfacing
of the program with other collepe services.

Fo ADVISING - Students who score hetween the (JOth to the 26th percentite
on a standardized reading test and who are bhorderbine as determined by o
holistically scoved writing sample, confer with an advisor about the PUALCLE,
program. The Admissions Office, general advisors, fnculfy advisors, E.00P,
advisors and developmental studies advisors all have a role in identitying
potential students who could benefit from the program. lLack of confidence
in English and math is a factor that is considered.

The counsclor-advisor for the P.A.C.LE. program'monitors student progress
throughout and assists students-in scheduling and setting futurc goals.

2. FEEDBACK - The P.A.C.LE. tcam mccté twice a week to plan and share
concerns. A unified decision as to how to approiach certain students results,
Mid-scmester and final-semester individual conferences are an integral jpart
of the program.

3. 'INTEGRATED ACTIVITIES - Journal-writing is an cxcellent mc .1t to

practice spelling, grammar and sentcnce structurc. Fach weeck a specific as-

pect of writing is in focus as it has related to the class instruction. The
journals are not graded so they .. non-punitive. Somet imes topics arc assigned

to learn more information about the students and how they are transferring



concepts From the class to thaiy acadomiv Tives,  Some of the tapics inclade
TAmalyzing Your Learning Style?, "Discussing Caroor Goals', "Opinion an
Worbd Prablom', "How | Hse Study SKkills to Got Bettey gendes, "How | Feoel
AbOut Tosts', o "The Most tmportant Person in My Lite',  These jonrnats are
reidd by diFforent tnstrnerors oach week and provide dnsight into the stipdent s
projgress,

Muth o ds inteprated with weiting when thoy gt bize the mivyocomputor o
compasing and for math practice,  stadents seo the applicability of tochnolopy
in their education,

]

The math instructor somebipes assigns cssavea, "low Statistics Can Lie"
was o paper assigned in oconjunetion with a unit on the roesecavch papor in
nplishe  Arthur Whimhey's book, Prohlem solving and Reading Comprehension is
the basis for activities inilnuic and problem-salving techniques that relate
to study skills and muthomntkcn.

4. UNMTLIZING COLLEGE SHRVICHS - Lkearning Center personnel, the Tutor

Program Coordinator, the E.0,P. advisor, Librarvy persomnel, the Carcer and

| <
Placement director, and Coun%c]ing stalt” all visit the class and participate
in activities. An example ig when one of the counselors came in and had

|
the students write a "Dear Ann Landers' letter, The letters were .exchunged
and answered.  Some students shired their papers. This writing, listening
and speaking activity led to Lomc of the students going to sce a counsclor
afterwards. They felt comfortable after meeting the counsclor in a supportive
atmosphére.

The R,A.C.ﬁ. program is dedicated to cvery student recaching his or her

full potential. The belicf is that an integrated approach using staff support

from all levels is the key.

10 ?
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Adevelapmental studica pragram which is intewvated data
the total corriculag of the institution and which assists jn
integrating its students into the mainstream ot its student
poprlation s an appropriate Tong teym response to pressyyes
engoidorad by the equal accoess/acadenic standavds G beama
{Clowes and (In‘t‘.,’1|]1‘al-" a7, p, 18)

Voromove infarmation on the DDA B progei, conbinct tretchen stavke,
lh'\.'ﬂ\n|\ll\mllil\ Hdios lh:pm*lmnn!, oy coltege ab the Finger Lalkes,

Canandaimuy, New York L,
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