- DOCUMENT RESUME®@ '

L

. -

oo
1

ED 246 947 3 Jc 840 419 -

£ITLE R 'y;viéw§lE:6m the Field on;C§mmunity Collegé Transfer: o

- .. . .. Testimony to-the Ad Hoc Committge on Community o
. 'College Transfer ‘of the California Postsecondary . -~

W . . Education Commissioh. Supplement. - . '~ o
~ INSTITUTION - California State Postsecondary ‘Education Commission,
o 0 - sacramento. = . i I
S PUB DATE . [B41 - .. o) =
'NOTE'~ = - '29p.; For the original report, see ED 244 669, .
'PUB TYPE. - - Reports - Descriptive (141) --jViewpoints (120) = ' .
- EDRS PRICE - ! MF01/PC02 Plus Postage. .+ - , L .
DESCRIPTORS . = *Articulation (Education); College Role; *College %;
' s . Transfer ‘Students; *Community Colleges; Data X
N %, Collection; Hbnors Curriculim; Humanities "/
“". % 1Instruction;{Liberal Arts; Program Effectiveness; '
R . Research Problemsy *Transfer.Policy; *Transfer /
c.° ... Programsj Two Ye4dr Colleges; Two: Year Collége . ./ '
i D E  'A Sfu entsf.r 3 = :: 1 ‘Av . - L - ‘/‘:” ,
- IDENTIFIERS . - *Californid; *Maricopa County Community College ; '
S & - .pistrict AZ . . . 7 S ‘ o
STABSTRACT . . e o
s ST This *Supplementary report presents testimony on the .

_ comminity :college transfer ‘function given to the California

.-Postsecondary Education:Cbmmission's,AduHoc'Committeeoon.Community‘“

—College Transfar. First, Paul Elsnerrdiscusses_developments/related_
to transfer and articulation with four—year institutions within the
Maricopa Community College District.(MCCD). Following background
information .on the district, Elsner discusses MCCD involvement in
national prejects -conducted to develop transfer programs;/and improve
humanities instruction; describes transfer developments /in Arizona; .
and examines the district's course equivalency system, honors

- programs, and a transfer -opportunity program at South Mountain

_ Community College. He then responds-to the Committee'# uestions 1

_regarding ‘tuition, remedial programs, counseling, adul education, - -

~ trends in student interest and course openings, and Hispanic /¢ &

. ‘enrollments. Next, Arthur Cohen begins his testimony by underscoring

_"the importance of the transfer function in light "of the' fact that =

.community colleges serve as the first point.of enyfy to higher . S
education for many who would not otherwise be able.to attend college. -
‘He then considers problems in assessing the effectiveness of the X

transfer function, distinguishes transfer;Progréms from liberal arts

‘programs, discusses ways in Which/the transfer /function can be i

" enhanced, and suggests ways the Ad Hoc Committee could serve its

purposes. Finally, minutes of the June 11, 1984, meeting of the .
Committee are presented. (HB) ' - 7 =
s ’ / . - . / . . . ' -
R . /.' \ ¢ . ’:‘_,/ , . . -

****************************#************4*************;******i********
*  Reproductions supplied by EDRS are ;the best that can be made *

L o - from the original‘document. - *
kl‘**************************************fﬁ************ﬂ******************

';-‘ ' 4 T l““ !

L

/
7




, : , \ '3 . U.S. DEPARTMENT OF EDUCATION
. [ , : ; : \ fabstd _ ; 3 NATIONAL INSTITUTE OF EDUCATION X
“PERMISSION TO REPRODUCE THIS | ] : 1 i - EDUCATIONAL RESOURCES INKORMATION |

NTED BY. ) ' : 2 ENTERHERIE}————]
MATERIAL HAS BEEN GF{A §D . n Y ) ! This document has been reproduted(as

T ° e X " . . L
. : : ; 3 received from the person ‘or organization

originating it, ¢
» % . Minor changes have been made to improve:
s ) . T i ; . reproduction quality. :

¥ " - .
:} ® Points of view or opinions stated'in this dbcu-

N URCES - X : ; e ‘ment do not necessarily represent official NIE
TO THE EDUCATIONAL RESO ; e oot e e ME

INFORMATION CENTER (ERIC)." : :

.




& - R . . . ‘ , e e p e _ e f’ ‘ i

. o R 1 . |
\ ~ The California Postsecondary Education Comm'is;‘io‘n, was. -
« ' ' creatéd by the Legislature ard the Governor in 1974 as the ; -
. .- successor ' to the Ca’lifoyu'a poordMating Council for Higher
" Education in grder’to coordiniate and plan for education in '
) Califorr;iafbe‘jbnd-hiéh‘schqql; ~As a state_agency. the
. Commission is responsible for assyring that' the State's -
" resources for postsecondary. education are utilized effectively
.+ 1 and efficiently;’ for promoting diversity, innovation, and
. .. responsiveness to, the needs of students and society; and for
7 advising-the Legislature_and_the Governor on statewide
7 ed 1l policy and funding. * JE T
'.v’ Ty Tf“""i“"::"'v’ - ', e e ' ) .l: K ' 4 o '
" The Comgmission consists of 15 members.: Nine represent the ~—
‘general pyblic, with three each appointed by the Speaker of the o
Assembly, the Senate Rules Committee, and the Governor. The ~ °

,other six represent the major educal{ibnal systents of the State:

' " The Commission holds regular public'meetings throughout the
"' year at which i} takes action a@ staff studies and adopts’
. " positions on legislative proposals affecting ppostsecondary
- education.  Further information about the Commission, its’
« " meetings, its staff, and its other publications may fe obtained .
o y-from the Commission 'officeswom_) Twelfth Street,
. " Sacfamento, California 95814: telephone (916)445-7933.
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K .. .. TEATINONY OF PAUL RLSNEK - ~

Chancallor, Maricopo counly qmnmunuy Collogo Dlatrlct Artzona
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Mr.»Chairmén and membera of the ﬁommittee, it is a pLouaure "for-me 'to be . ;gﬁq
herei I do not vegard myself as an expert in the area of transfer and [
articulatdgn, but the Colleges T preside ovar: “have had some successfwith , -~
‘transfer.programs. * The Maricopa County community College Diatrict hus seven
‘community colleges and covers, 9,100 square miles of Arizona. The seven :

" institutions are Scottadale Gommunity Collefe,’ Mesa Community Céllege, .
Phoenix College,;Maricopq Technical Community College, Glend College,

- South Mountain Community College.’and Rio Salado Community College)\which is

", our nontradition&l ‘college, We ‘have about 800 full- time faculty\ ' Our -

operatipg budget!is about §120 ‘million. By the year 2000, our populhtion is -

expected to. double.’ In the next ten years, 850, q 00 people are likely to

pettle ‘in our val&ey, which presents some. problems. ' The District is currently
b'“fdeveloplng a $160=million capital deVelopment plan, and we have-a §75-million -

‘b ,eleetion scheduled for. September 25. We wilil open three new campuses
ffthat bon?i issue passes.
Historically, Aiizona has not had-a multlpartite system/ot higher educatlon -
©onor.a thre. tler system *There are -only really two. ystems, other: than one ', .
© pr1vate I'ibe 1 &rts ‘gollege -~ Grand Canyon College =-- and Qome proprletary '

-iw“mnstltutlons “The Community Colleges represem%/{n a m#jor way a feeder ‘to ,

g&the Unlver31ty of Arizona.and ‘Arizona’ State VUfiversity. That ig probably AR
Y

NI N ) rl o . . . [
1/1{‘\ : R . ' ‘

i

Yhy wé enJoy a. bit’ morg success than some other states -in our “transfer o
eral.colleges that would further e

v N} B
) ('I .
R We enrole66 000 credlt students/ ud another 55, 000 to 58 000 non< credxt fr N

. students’. giur «¢é rollment is.-about 7.4 percent Hlspanlc whlle the popula-

~ tioh in t 5Phoeh1x-area~1s about ‘14 percent Hispagic.* Our area has a véry ,
smal pe cennage ‘of Black residents -- between 3.8 to 4.2 percent -- and our |

mént: ekceeds. that, at 4.5 percent. Our Natlve American residents
yenf" fairly 1arge proportion .of ‘our county' s populatlon; but not a A
,pdr entage of ovr institutions' students -- only .about 2.5 percent. g 0
?;s5me reason ori another we generate in our. Hlspanlc enrollments about’ - . . o

f of'What is represented bq‘the Hlspanlo cross- sectlon of the popylationt = =

functlon, 51nce we 'do not have four-year g
) ’i y

;Our d1str1ct is part of a stateW1de system, but it is essent1a11y locally :

‘ d and locally. controlled About 22 percent of our money comes from  --

'fe, which is’ the opposlte, I understand, of Califorttia. ~About 67 . -

: ‘comes -from the logal property tax, and ‘tuition comstitutes about 10 ’

<'ent -of our income. Tultlon is $14.00:.per credit hour. We have the
Jof ‘financial aid; we try not “to deny any student because of cost, -

» special prov151ons for students ‘to waive" tu1t10n if we need to. ¢ °

v ooE TN e o - o o Ceovl
R ey \» . ECE .
B - g, - , T = : . AT
; Note: Th&s testlmony was presented at the June 11 1984 meetlng of the Ad <7

. g Committee on -Community College Transfer of the California Post~ "o =4
"ndary Educat1on CommlsS1on held in Sacraménto. < :
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% Among several auiona;fiﬁitiativéu‘inéwhichnwh ara invelvad, we ware the :

~only . conmynity’ college ‘district that® participatad in gefining-the Iacca- *

.+ laureate Jdégree tor thé Assouiation of American-Collages, along with Eoug~ "

‘year collegea and universities like Grinnell College, Hampshire.College, and-
/ Carnegie~Mellon Undversity. Thus 'q&‘ represanted \she only inatitutions
devoted to the "lower diviasion" curriculum: the natidn's junior and community .
" calleges, . *That-‘participationt has moved us to rgexamine and' vedefine our
associate §f arts degree raqiirements, owr core requirements, and 'the common . .
- legrning in our istitutions. a . 'y ’ S (N '
It R

.- We have one of, the 24 community colleges working with the ataff of the Ford
* Foundation to come up with'model tranafer programs -- in our case,-South. - #
Mountain Community ' College, which :@is an ins itution;;hapwdervesvprﬁghrily‘»., g
blue-collae white, Hispanic, and Black studefits.” We are working to e ourage «- -
. stiidents thrbugh that program to transferto Arizopa §tate Pnivebsity. yThe
¥ program, which I will describe at-greater length in a .few minutes, focuses
K primarily, on orientation, faculty. mentoring,” and a special, University~'
. connected program where University faculty members_ trade courses on our
. .Campuses, ‘ R 5 ‘ o B

LY
L }

. ., - Throfgh a grant from the' federal Fund for the ImproveTfnt.of Postsecondary
~ * Edugation, (FIPSE), we have .participated in the FIPSE-Mototola Project, in.
¢ » . which we helped move 100°wbmen from .the assembly line and into supervisory
: positions in the semiconductor industry. These women had strong engineering
. technology backgrounds, but we gave them everything from college chemistry
®  to advanced mathematics and some physics. We had 100 percent retention, and
. many of the participants are continuing their studjies. in’ the engineeri ‘
school of Arizona State Unigyersity. = resulting in the program being a model » -

for trapsferability.. . §-/ o L -
N S ey AP
: . With, four other large community,college districts, we have participated in a
Lt - Carnegie-Mellon Grant program designed to strengthen humanitiés instruction.
'+ . ,We have.just finished the largest grant ever given to a community college to
.« develop interdisciplinary. studies through our Southwest Studigs program.- We
" are cugrently involved with thesLeague for Innovation and community colleges
in Miami, ‘Dallas, St. Louis, and Cleveland, as well as the College Board,
the American College Testing Program, the Educational Testing Servile, the '
. - Western Interstate Commission. for Higher Education, and other agendies in
~ trying to develop a national model student tracking program so thatfwe will:
know more about where our students go, both in terms ¢¥ transfer a reverse
_ transfer to’'and from universities as well’as<into jobs-and careers. © ‘

~
»

P N
v

TRANSFER IN ARIZGNA rg e X, o
¥ t Iﬂ Arizoné,_che,transfer 6f'Community.eollege'studehfs‘to_Arizona State -
. University appears alive anﬁ.well._'We,h@ve'beeq'Xgned_nationally'as a model

‘ . N - “ .. ,-‘ . - E . c . . ..
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hy Richaed Hichavdaan and Donald Doucette in the Community and Junior College
Jougndl For the suecess of our- tranafer studéntd In- spacific uppev=divisian  *
programs, at Arfizona acha Uniyersity. Arizona Btate-is not a saleetive~ o~
“adnisgions undversity in the sapse thit the Univeraity of California is. IF
only recently adidressed the wpgkading of its admigsion standards, and so the
Plow of atudenta. from our engmunity college ayatem Lo it is chavacteristically
ditfarent .thap Ffrom Califoknia Community Colleges to the University' of
Galifornia, ‘Avizona State is comparatively far less salective than any of
your inatitutions.' Fopty~four parcent of its full=time junioys come from
" the Maricopa Coupty Community Co'lleghe, as do 50 pewvcent of Lta upper clasamen
. in the college of business admiiistration, nearly 70 to 75 percent in buainess
depactments Like ‘finance and marketing, and 90 percent fnod ey~ department of
technology "and college. of englnearing.\ Ten percent. of the uppar-diviaion
“atudents’ at the University! of Avizonacome From the Mavicopa Community’
Collegan, but oar.numbers, will prohably wever be as large theve because it
La. 127 wiles away from~ua, | g y | — :

\

- The Marid}{g Community'Qoilege'Diatrict {s\working to improve tké movementye
of;ﬂtudgnt&fbﬂtweeﬁjgtﬁ;eqmmunity,collageéxand»univnraitiua, primavily ~
- through the: Academic Progrum Articulation Stgering Committee, appoint dhy
“ytHe joint committee of the Arizona Board ‘of Regents and the State Boand of
' Directors for the Community Colleges of Arizona. We are fortunate that we
" are a small-enough. state that'we cap pick-up the phone or walk across the-
street to confer with people in the universities, whereas Californfa is .a
. very large and complex state to try to coordinate. o s S

Articulatien between the Maricopa Aemmunity Coliﬁges'and Arizona State
University is a multi-fageted program, Our Office o Educational, Development
 and the University's Office of Academia Affairs are hé§8ed by a vice chancellor’
.- and a vice president, respectively, who meet once a mgnth to discuss matters -
of mutual concern onh articulation policy. We have a course-to~tourse ‘artic- . :
- ulation process. The results are published in our Arizona course equivalency
guide, which for a long 'time has shown courses taught\by each conmunity ‘
‘college and their équivalent courses at each university) The problem with '
this guide is that it does not always,include the ‘most regent and sometimes
unilateral department changes that take place from semeste;\tb semester and.

[

thus needs constant review and updating., .- | AN

v
!

: : N
One of the goals of the Maricopa. District and the state is to\ develop a pure
academic transfer degree which we.do not yet have and Which-wdgldﬁguatantee g

- that students earning it could transfer as juniors to the-University without

"~ having to take additional lower-division courses.. Upiversities\have diffi-
culty, -as we sometimes do among our seven colleges, gaining agreeément across
‘their various departments and their colleges of such a plan, but we have had

" strong exXpressions of suppqrt from the University administratidn. ..

A
A\l

~ Even without this degree, the University's transfer enrollment’looks’like an

- inverted pyramidj in that many of its junior+- and senior-year courses are .
quite -large because we are a major feeder to them. The Universityhas '

\j discovered tkrat we are a:very important market for them, and it makes sure

- that articulation agreements work very well between our institutions.\\We
find the discussions and dialogue bftween ‘the institutions are very positive

and very problgm.solving*ig;&gne. -
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. DEVELOPMENT Of COURSE EQUIVALENGY WITHIN
THE DISTRICT AND WITH THE UNIVERSITY
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livary couvse that is developed in the Mavicopa Community {olleges s reviewed
»and approved by one of A4 instructional councila that app faculty diseiplin=,
avy comnittees representing all seven eollegesi There ave geveral -inatype=
" tional councile, for example, a phydaics couneil, a history council, and_an
Fnglish instructional counell for all seven vollegesa, TRvevy new courde has
to go through this taculty review proeess, - =
' Phose instructional counells ave also charged with the vesponwibility of
 managlng o great feal of our articulation and curriculum velatiouships witll
¢« the unlvarsities, Wa also have comminity college’ vepresentatives on tha
ewerieulum committees at the Univaralty and a Unlversity vepresentativa qn
“our district eurrviculum comnittea, . L

) .
¢ i

We hope by the Fall-of 1985 to have a common numbering- systen for all our
couvaan that-will include a commoy, prefix number and title. -« In two oy Lhres
mote years, we hope to add thuee worae common’ elementd. for thena courses ==
descriptions, credits, and prorequisites., Another aren under sevious con=
“wideration is what we call our "two~plus-two'" articulation program, in which
the University builds two additional gyears on our two-year occupational -

- programs. While the first intent of our occupational programs is Lo prepare ' '
. _students for immediate entry into the labor market, we have found -that many"

of our graduates want to continue their education. Fifty-two of our programs
" have been selected for articulation into the industrial supervision bacca-
A laureate of science degree program at Arizona State University. The next
step will be to design a format for expressing electronically the relation-
‘ship of these programs to the industrial supervision pfogram in order to
update the program information instantly when mouifigefions are made, We
~ have on-line registration at our campuses and are digtussing with University
administrators the possibility of electronic transcripts so that when our
transfer students enroll there, their’ transcripts are built.into a Univer-
sity transcript file. o t -

HONORS PROGRAM.

Next, I'would like to review very quicklyour honors program. The Maricopa
County Community College District operat€s a district-wide honors. program
for all seveg colleges, coordinated by a district-wide faculty committee.
. The governing board puts in a quarter of a million dollars a year for honors
and has just implemented a $50,000 resident scholar program. We are now
nto our -third year of the honors program, which operates with a different
“theme each year. ‘The first year the theme.was "The Impact of Technology on
the. Individual," "and we brought in as resident scholars for .that program
~ professors from the University of Minnesota, Princeton, and Yale, and a
‘captain in the Navy. We have found that community college students do not
have the ad3§ntage of rqzidential students in meeting people from high -
and in other infOrpa%Téﬁttings. It is our hope

e

e places in the dining hal
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that we can provide that kipd of nppur}u:ity‘nu‘a conEinging hasis, Lhraugh
each year's theme, T~ o o |

This year's thems was "The Human Bxpression == A Celebvakion," Thiy allownd
us to heing into the Maricopa Colleges arvchitects, arpists, writers, amnd
ather creative people and we ashaved them with the comyunity at large. Next
.- ywac's theme will be "Living With the Informatian Age." The faculty and the
= sbidents participate in the Wglection of Fhose themes ay well as the vesident
ach%}arﬁ, anil £he program has been veary successful, v
Ab part of the honors program, we have Degun velationshins for transfer to q
puiber of _inaGitutions across the vountey. We ave covveatly in negotl-
ations, fov example, with Geovgetpwn Univeraity, an thab: three ot our gtwdents
will ba able te tranafer -thare each yearion Mavicopa's vecommemlation, We
alveady have similar, ralationships with “Grand Canyon Collega aml Wy igham
Young Univarsity: 16t one hapa to have 50 sueh velationships establiahi
and vunning voubinely for honors students in our colleges who want to tvans-

 fey &Q'chnr'pLacqazbgagdaa,Arigaua,ﬁtat@_Univgcaity.,ﬁ‘ , . )
PORD LOUNDATION,PROGRMM ‘

v . .
Turning briefly to dur Ford Foundation urban community colloge Leauator
___opportunity program at Houth Mountain Community College\ we have broken this
program {nto three partsi (1) a college orientatlon phogran Cov wtudents =
“whoarve' Ldentified as potential tranafar wtudenta and who ave matched very
clogely with wsupport personncl frvom-the college; (2) a mentors program,
where thege students are adopted by faculty membera, with no more than five.
. students for each faculty member; aud (3): a university orientation program,

- * where. faculty from Arizons State University teach courses in our colleges to
‘establish a bridging or lénking relationship with these gtuderits. The
program appeacs to be working very effectively. - We don't Have 100 percent
retention, bWt we are close to it and it looks llke our students ave doing
weLlliﬁ_theirfinitial work at the University. o IR ’

..
A o oo

R S
CONCLUSION . S | !
In summary, we are proud of such pgojécts as ‘these, butI do not want to
imply that we at the Maricopa Colleges should take major credit for them. .
The governance arrangements in our °state are simple compared to those of a
very complex state like California, and I think that much of our inigjative
"has to do with the historital patterns of Arizona, in which higher education

J -

is,basically,not'a mylti-tiered, tripartite system but rather one in which -,
we operate as a ﬁeeq_bjg/the University: o ; :
e : -
.
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X CQUESTIONS AND ANGWERE o "
o . : ¥
v . 1 ) . '(. 4 ,
" Commissioner Gamlara:  Has Mavicopa’s cuirent thibian palicy braditionally
. een your policy? : - , ‘ R
' # . . ; i .
Chanvellar Blsaeri WNo. | Fecommended 4 twitiau palicy s the gwverning '/
haard about six years age, and we have woved sfeadily from o Fuition to 3la
a-credit hanr,

- . i3 ' 1 3 - i
Commigstonar Gamlarai  Have you seen any vhanges i the enrnllnent of youwy
Lowap=ipeoma populadion ay a redult? S |

\ ; ’ N : . . . ; ;
Chancelloe Blanert No.  Oue angollment has baen increasing abant 1.5 Lo 4
parcent (i Ehe aggregate For the diateivt aach year, |
Q commigs ioner- Qandarar I8 your aid sufficient to cover 4ll student need that
., YO are aware ot} . . |
o ‘ \ -
- Chanvellov Klaner: Ves, [ helieve d0. , '
' 3 )
v . A | .

Commissloney Leonardi Do you aparate’ many remedial convdes,’ and ave thay

o ovedit ov potimeradit? o ' SN
b ) Yo ‘

 Claneellor Eluner: Only 5 pprcsnt of our couvaes can be clagaifiod as

“vemadial, ands many of “them ave uon~vradit.  We are eurrently developing & -
cova poquivement undér which wany of our remadial coursed will he completely
knockad out for eredit, T don't want to aay that vemediation fa not tranas

., . lovable begause the unlversities ave teaching a ot of vemedfal conrsen,

. Chalcﬁérunn;PétnitL: [ gather from your comments about your on=line adminatons,”
encollmedt, and mateiculation program that yow aim for the ability to follow
those students who either drop out or transfar to one of the four-year

o ingtitutions, = * T
' Chancellor Elanav: That iy correct. i."i 1 . S

P . ; . R " N ) )

~ Chafrperson Q@tttlt}' [s.that texribly expensive? .

CbunceblnrlElbner: Tt is very complex, even with just one university in the .

game community. - - ' :

Commissioner Gandara: What percentage of your entering students are in
transfer kinds of programs == in other words, in academic courges? o . -

Chancellor, Elsner: If we can rely on the informatign that s;udentS'providé

us with during advisement, ‘it is exactly 50 percent. In other words,, about

half of our students are in technical and vocational programs. This percentage

.has not changed much over the last eight to ten years.’ o

Commissioner Gandara: Of the 50 percent of the students who claim that they %
intend to transfer or intend to earn a four-year degre€¢, what percentage

‘' ‘actually transfer? ' ’ : ' : o "
\,/ ) . ~ . e - _ ‘ o ‘. : ' K _.? .
| | ’ e <6~ - _ o




-

4 o, . . ; . ! . \
A T : o o STy S

. \\. ‘ c. R . X . . ) "\v o . N SRR . . E »
qj} -t N . . = - : . . . ,Y

I

stidefits every year. We really dop't have very good data:on where our i

.- students are gqQing, when they are dropping out, and when they are coming

back. I believe.that we are probably in worse shape than California in this-

‘réspecg, in that you have your Committee and Commission to look at these }
data systematically, while our data are very poor on-tracking students from -

system to system,. e a0

Commissiohe: Farber: Could you comment on the role and number of counselors

in your transfer syStem? - . - B
- - \ v v

Chancellor Elsner: I don't know how many counselors we have on each campus,

and we have various practices on advisement in our system. For example, one .

college requires faculty to advise, and another college allows faculty to

volunteer for advisement. Our advisement system is basically a faculty-driven

- “gystem, and counseling in our district is not.an elaborate system in terms
_of a counseling complex. In fact there is a great deal of randomness in our

system about student choice -- where they go, how they get there, what they -
“do, and what decisions they make." K Coa o,

7] P‘x

Qommissioner Laval: Do_you;ﬂhigh’schdois still have coiunselors to do what
counselors are supposed to do? . : o

-

Chancellor Eléﬂer:"Yeé, the‘éounseling apparatds‘in the high>sphodl is

' . basically college oriepted, and we have been working with the high schools -

to try to raise the consciousness on the part of high school ‘principals and;‘
counselors about community college opportunities. Iedon't know how that -

compares to .California, but we feel it is pretty high. We think some of the
reason is general marketing, in that we spend ell over $1 million'each year

on marketing and advertising, much of which is directed to high school

students. R

'mChancellorfﬁlsngr: It is 29, -but there are some very young students and .
“also very mature and older students. At our nontraditional college, the

average age is 37, which is pragtically 10 years older fthan the average
student, and ye don't know why. ' . S

Commissioner Laval: Do your K-12 school districts offer adult education? :
Chancellor Elsner: ‘Theyldb; but it is very limited. . We carry much of the
adult education in,our community, and the full cost is passed on to the
public in Arizona, which I think is really a very striking contrast to

California. If a student is from out-of-state, heor’ she must,pay the

" ‘dctual cost; which is $2,900 at Maricopa. ' Thus students” in non-credit -

‘courses pay a great deal of money. If they take courses for credit, they

pay $14 per credit hour.

gommissionér Gandara: With.respecf to counseling, you saj that your program
is essentially faculty driven. Are the faculty given paid time to -provide

counseling? ey , S
,!gan

-71- 13
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*

,C_hncellof Elsner: It 1s'pfqba51y highérﬂthantﬁé{bhink,'beéadse ofbthi?}
.intermittent enrollment ofe our students. We'have;al,,wpereent'turndver{df

e

‘Commissioner Laval: What is the average age of the students on your campuses?-



. ‘. - .. . . .‘ : . . 0

- Chancellor Elsner: It varies ffom camphs'to campus, with some of it on a

°

M voluntary basis, while.others are under certain kinds of contracts to do it.
We do.not have a uniform bargaining agreement for the district, such as you
“might have’in California. ] ' Ry
TRENDS IN STUDENT INTEREST ANDLCOURSE OFFERINGS - | \

Commissioner Leonard:. With respect to courses, is there a trend inuchanging
g ‘4 N . * : 4 - 3 *
 courses == for example, to more technical fields dnd away from the humanities.
"~ or liberal arts? - -

Chancellor Elnser: . I think that the liberal arts are on a steady decline in
ourzsystem,_although the tpanSﬁeg'objectivegseemS'tO'be holding its own ,’
pretty well, perhaps because of our "two-plus-two' arrangments. Many tech-
nology programs more selectively choose student$ for admission-than liberal
- arts programs. In the medical records technology program at Phoenix College,
the waiting list is -routinely 150 students.’ Those applicants have good math'
scores and fairly good science scores so the faculty can select the best
students. We have qualifications for admission to many of these programs. . .

“Even though the liberal arts are sufferipg in all of higher education, I
think that community colléges are particularly vulnerable.if we don't make
'special provisions for them as an incentive,for our students. The efforts
that we have made have largely been episoJ%E and. isolated to individual

. campuses. To give an- example, at Phoenix College, we've required common

- reading lists for liberal: arts students and vocational students, including
nursing, medical records technology, and electronics students. They may all

& be reading Madame Bovary or some other book from a common list in the college.
This h35~bee€;an incredibly'successful'prog;am -< but an extraordinarily
difficult oné*to coordinate. In one of the discussion groups, students from
the nursing division were arguing that Madame Bovary was a victim of entrap-

- ment. Another group of students from another division took a moralistic
point of view, saying that one is responsible for his or her decisions and.

arguing that Madame Bovary was a victim of romanticism and of reading romantic .
gothic novels and that she had no Eea; sense of the reality of life. Voca--
tional/technical students arg quite capable of critical thinking and are no
. less intellectually oriented when given such opportunities as the Phoenix
Coliege interdisciplinary studies program. Often vocational/technical
students are quite 'sophisticated because of their maturity and varied life
experiences. :
I think we need to ‘be mindful that when we create community colleges of
20,000, 30,000 or 40,000 students, it is-ﬁ%ry difficult.to create an inter-
disciplinary environment or a collegiate setting where any kind. of critical
_ thinking or problem solving can be taught. That is one argument for keeping
community colleges small, and we have some small ones.

Commissioner Leonard: Do you feel that your "human expression'" theme in the
- honors program had any impact in that area? '

N
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their consequences throughout all of life. Some liberal arts students were ™
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program andatrylng to.see how it can better underglrd campus programs such

.Comm1s51oner Kapign Do your maJor subgects cover such fialds as computer

i

. 11teracy?f R . -

8

£ : . ‘ . N . .
Cgancellor Elsner: “Yes, Maricopa has made incredible commitments to computer
chnology and literacy. The general education requirements just promulgated
by a commlttee of over 200 faculty and reviewed by .the, governing board and
now on the&r way to adoption have a computer literacy requirement in them.

"We have. a’very rich computing environment in our d1str1ct We have close to

S S é

2,000 micro-processors in our campus. ‘environment alone. In the last four
years, our governing boarll. Has put over $6 million into computing: Yacilities
in our district, and our current capital development program calls for $30
mlll}on worth of telecommunications and computing equipment. So we feel
that this area, of éll of the areas that I have talked about, ‘is one of the
most innovative at Maricopa. . . .
v . o . :
] -2

HISPANIC ENROLLMENTS ,

o ) L '

Director Callan. One of the concerns that California and Arizona share is
about ethnic minority enrollments and the success of 'minority students --
espec1ally Hispanic students in the higher educatiod system.: Would you talk
specifically about whether you have had to devise Any Spec1al strategles to
deal w1th this get of congerns in regard to transfer?

Chancellor Elsner: The South Mountaln College Ford Foundation proJect is a

"model that we believe works well because one special feature of it involves

having a university orientation program taught by university staff at ‘the.
College. We have very solid evidence that if a student tranafers after ogly

VChancellor Elsner. Yes, it has. We are ook1n£ at our. d1str1ct-w1de honors o

k]

one *year with us, his or her chances of success in a university are signifi- -

cantly less than if he or she stays with us for two years. However, univer-
sities are ‘vigorous in recruiting minorities out of community . colleges, and
we haven't been able to work out-a solution.

Another reason for the'success of the South'Mountain program is its support
system. ‘An average of 250 academic surv1val calls are made each week to

students to check on where they are,land ‘if there is a crisis in the famlly,
and if someone has to talk to the probation officer, and so forth. Basically,

the average socioeconomically dlsadvantaged community college student, has

the economic systey(collaps1ng under him or her almost all of the time: .He
or she may be trylng to carry a minimum-wage job in one pagt of the county,
and the car won't start; and so to complete the program reffjires overcoming
one crisis afte another® Thus I think that in every case where we have had-
success there{ﬁas been an elaborate suppart system to help ‘

»
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Commissioner Gandara: ‘I am interested,in what you are djng to bring your .
Hispanic enrollment up to parity With ybur Hispanic population. - ' - .~
Chancellor Elsner: Overall, as I mentioned, our Hispanic population enrolls
at only -aboit half the:rate of all our population, but at South Mountain
Community College, we have reached the ‘Hispanic population 'in that part of
the county in excess of its share of the population. In fact, when South #
Mountain was recently raided by immigration authérities, we were embarrassed
to find that out of the 80 illegal aliens in the State who were getting
student financial aid, 40 of them were at South Mountain. o -

. ~ . oo .~ . .

~

Hispanic underrepreséntation is a wvery complex probkem, and I d&g't knowW how
we can overcome it entirely. --But I think we have been successful where we
have support systems,rwperéfwe'have3had-recruitment,"and.where we have
identification with‘the”prqblem'and pursued it on some kind of systematic
" basis. , For example, I feel that we -have had -success’ .where we have' had -
‘significant numbe:é'of faculty of Hispanic background on the -campus.. This .
is certainly the case at South Mountain, where 70 percent of the faculty are
Hispanic. We have an advisory group to the chancellor that: werks with .
‘identifiying areas of the problem. We are planning to have an advisory
group. for the marketing and the public relations staff on~Hispanic' needs.
We have devoted part of our staff de?elqpment'piégramh%&ong'bOth managers
and professional staff’ to the topic.qf_diversityiand~qua1ity,?sb that faculty .,
and staff can work with diversity and‘underspahd'thegdiffepgnce§'between
~ students on.a more Systematic basis. We are also fortunate, in having two
outstanding national Hispanic leaders serving as top madagement in our
. district -~ Vice Chancellor Alfredo de los Santos and President Raul Cardenas.
We also haye an active faculty recruitment.prograﬁﬁﬂb"bring more Hispanic
leaders i gur professional ranks. Some strides that we have made in this
area have 'MEB® largely due to outstanding role models who have been 'thoughtful -
about moving lnitiatives in our system. - ST e B

Chairperson Pettitt: Dr. Elsdér, we are very grateful to you for sharing:
with us your g§uccesses andf§our problems. What you have talkeéd about
during the last half hour tells us that we do have a lot of common problems.
Thank you very much. ' o ' : - T
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R IRET TESTIMONY OF ARTHUR . COHEN -
o Pre51dent Center for the Study of - ommumty Colleges ' .
S Professor, of ‘ngher Edueation, University of California, ‘
S Los Angeles “and Director, ERIC Cldarmghouse e !
AT T -~ * for Junibr Colleges ’
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* : . .

I am pleased that “the Comm1s51on has organlzed a commitfee on community -
ge transfer., The issue of transfer has atta;ned promlnenCe recently*/
eople look to’ ghe Commission 2ir.some information on it. ,This agtivity .

1s\ggé of the most 1 portant that the Commlsslon will perform th1s year

<. W . DY o,
o 'My own. knowledge of transfer stems from :my actléitles ﬂn a number of projects:
«_ﬂstudylng the issue. These proJects began in '1974 and have contlnued £p¥ the
.. past ten years under grants 'from the*National Endowment for the Hhman1t1es,
the ‘National Sc1ence Foundation, ‘the’ Ford Foun t1on, and .the Andrew W. = .
‘Mellon Foundation. My col ues- and have d data on transfer ?dw'
.~ education in’ community’ co¥leges- nationwide, 1ncl%nt enrollment '
' - patterns, faculty attitudes, curriculum presented an stratlve concerns.
. .We also have, 1nformat10n aboyt . the connections betweem community colleges fg'
. and - the ,sending and receiving . 1nst1tut1ons -~ the se?Lndary schools -and
universities =~/in their immediate area. .And, as director of - the "ERIC .
Clearlnghouse for Junior Colleges, I have.ready acc to the 'numerous-
" reports flow;ng into that docuinent base, many of the coming from the. Com-
mission's ‘own  files. Yourostaff, partlcularly Dorothy- Knoell, have been- a
‘.genébous 1n\sQaring their reports with us; and 1ndeed ‘with the nat10n cal

a . A A

. . N .' . -. > . . .‘ - o ! -' ; ,2 ., . _' ,R . '
L o ' . ) oy '. v, “.ﬁ . . . / s . ) . [
IMPORTANCE OF THE TRANSFER FUNGTION ) O/
N o . . “ o - - / L . . -

I should beg1n with the premise that I-am an advocate‘for transfer educat1on
in community  colleges. The function is important. because the codmunlty ‘
colleges serve :as the point of f1rst entry, to&hlgher educatlon fo} many
-people who.. .would ngthgtherW1se be "able to attend college *More than one-
third of the people beginning college in America begin in a communlty ‘college,
and the figures are much higher’ ‘for members of minority groups. - The community
colleges: attract low-income studenps as well. The institutions are an

. essential component of a democratic systefi of hlgher educatlon == one that
seeks to acculturate the citizenry and to make opportunlty for further v
‘education available to all. 1In this the community college has'its roots in
the idea of the common school'-- otie that would be attended by nearly everyone
in the community so that they would develop the shared understandmngs SO
necessary for the maintenance of social cohesloﬁf :

,Note:' This testimony was /resepted at the June ll 1984 meet1ng of tﬁe Ad
' Hoc Committee on Cofuynity College Transfer of the Callforn1a Post-
,secondary,Education'\ nn1s51on, held 1n Sacramento :

/-
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The -issue of transfer has come to the fore only Lecently Flve ygars ago,_' o
-.the rhetoric: emanatlng from the community:- colleges centered.on they theme of'- _
e ‘accesgs:  access for all pgoﬂi&ﬁof any age, and for any: purpose. Morg r Cently, '; -
‘outcomes have become:.a matter of concern, as educatofs at ‘all. 1 qﬂ& have'_;
' realized that attracting people to their 1nst1tutlon is only the f1rst part.
of the task; the peOpleamust bijproV1ded ‘With .an educatlon that reVeals
itself in their having gained knowledge useful to them as thlnklng individuals,
. producﬁlve c1tlzens, and members of the1r communlty . éﬁ —y
. i ' o Y . " -
» X . - . v_’ “ _‘ o - . ) ‘ ‘?, o . . .
| ' K L S e I :
QUESTIONS ABOUT THE TRANSFER FUNCTION ) . '

L

' One of ;he questlons SW1r11ng around transfer .as a general theme is on the -
_community  colleges s' effect on d1fferent .segments’ of. the populatiok, The-
median age of - community college students is 21% years; the population,is :
. ‘heavily skewed toward people just out of: h1gh schoolvwho are beglnnlng heir ;7 .
college career, Have these matriculants .jeopardized the1r chance to gain -
the baccalaureate ﬁ& beg1nn1ng the1r career in a commuﬁlty college’ The § ™
> iata are 1ncomp1ete and scanty e T L - .

' ;
i

Ny _ . et : -. 0 _ o
he flf’t pfuhlem 1s that no one knows exactly how many students begin in af
~  .compiunity college" and. _eventually transfer. ~The pattern is -cénfounded by

ransfer after one semj;ter' people who ‘begin. at thq university,

people {:20

v return the\ community: college fol. .a time, and . then transfer ‘tof the univer-

R s1ty once ‘againj P ople who - take (courses at a local communxty coilege and /
un1vers1ty bgan oncurrently, those who start at a communlty college and. 1\\~$
stop out for"a, couple of years before enter1ng the university, and sy on.
NatlonW1de, probably fewer than five percent of the studentg who beglq%at a. !

. community college Complete two years, there and t n'transfer to a university.
‘ Probably another 7 or 8 percent begin- at unltg college and transfer
without completingy two years. -But thoge flgures are merely educated’guesses
based on incomplete data from varlousis ates. This Committee would do a

. great service if it recommended ways EHat the Commission coulg: 1mprove the
collectlon.pf data regard1ng communlty college trand;ers in, CaYifornia.
Reliable data sets can be*establlshed but the communlty colleges theméelves
cannot do so; "they are not equi ed to colIect such 1nformat10n. A few years
ago thé‘E“llfornla Statewide Log 1tud1nal Study, offered an ‘example. of ‘the

, way- “such data could be aggregatejF but that stydy required extramural funding

to complete.‘ All three sectors of hlgher edueation must cooperate-in organ=
izing a’ system@to collgct transfer-information. The California State Unrver- '
sity has begun 'siich a data collection system that -could be encouraggd It
provmdes the communlty colleges with at leagt an est1mate f_phelr studgnts/
transfefring to one or another ‘State - Uniy blty campus. 1f7ver, it does

not include the.University, of Callfbrnla.. p pr1vate univkrsities, and it ‘
has other weaknesses -- for example, a st v-nt ‘may have attended:a communlty o

- college for a° year, taken one course.at another. .college, put that  latter

}college down as the "college last attended" and thus confounded  the -data

: set. ‘Because of California's liberal adm1sslons and transfer policies, it

' " is difficult to organize a, syStem that'provides “ellable data on a statewide
. 'basis. In order to organize such a system, decisions ‘will have to be made

'_'about the relatlve 1mportance of re11ab1e, compa;able stateW1de data’ and

»
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"ldvanced in the1r data collectlon efforts Washington
“and Maryland aggregate fqta across ‘their higher.- education systems. The ~
*Flor1da un1vers1ty system\.nd the Florida State Department ‘of Commerce. '
prepare a tape each year .h1ch4conta1ns the social security numbers - ‘of
istudents who ‘have’ entered o state university or who have obtained’ employment.;
,The\tape is made avadlabie to community colleges so that ‘they can run it
against their own ' reco:-s and at!least get . an estlmate of the number of

_thelf students who haye transferred ‘or ¥ho have gone to work. The tape is’ &
‘incomplete* 3$cause ity does not " 1nclude students who have transferred to .
‘private universities, githin the state, dr to any. un1vers1t1es out of state, <y
but-it offers a step. n'the r1ght d1rectlon R e R

,Some states are further

ff97§8 3 groups have questloned whethe: the effect of'the communlty co lege on a m]?
studenth chances. to gaird a baccalaureate :is d1fferent forum1n ity and |
majority group student3¢ Allegat1ons of d1ffqrenttal tr tment or at least
- .differential: effects, on minority students have beenrm but here aga1n the
xfdata are scanty Many »f the reports assume a bla (: since more m1nor1ty-. S
) students enter commun1ty colleges than,un1vers1t1e y and since, fewer commupity. )
.ujﬁcollege matr1culants eventually receive’ baccalau eate degrees as | mpared
'W1th students who begin "their career as ftesﬁmen irr a un1vers1ty, ;Een the -
community college must be. doing someth1ng éhat .militates against minority. -

.77+ . group student transfer. . No one has documehted exactly wiat that something -
,ﬁ;1° tmlght be. -Most who have -tried have contirasted community/college and univer=y
/} ' env1ronments.- However, the researcher study1ng the question of community. -
lege effect .should ¢ompare d1fferent1al7treatment across commun1ty colleges,
: not between -community, colleges and universities. -The. reason is that for -
j_ most «of ‘the people who begin the1r higher education career in a commudity '
college, the un1vers1ty freshman class is not; pn option; hence'to say that -
the. commynity’college theats its studepts differently from- the university - ,
- makes”’ ok interesting but iseless comparisons. - Furthermore, it is no '_w
. ﬂgoss1bl to-duplicate the university environment in a community" college N )
" Community college has a' library-with a million or more volymes, a faculty
. comprised of.dottoral- level people engaged in scholarly inquiry, a- select1ve o
adm1ss10n§xpollc§ that ensures ‘a studentjPeer .group of high academic achieves
ment. .In sum; say tha the university environment 'is -different and that
th1s d1fference mayuaccoun for the higher proportlon of. un1vers1ty freshmen
te makés no sense at all. 4 v N
Another question relates to thée community colleges‘ success'{n\assistingn
people to achieve their goals. How many students enter’ ‘the community college
W1th the intention of obtaining a baccalaureate’ degree? Surveys ask1ng that
. g .question reveal 1ncred1bly h1gh numbers, as high -as 80 percent:. Further
' . examination of the‘data revea I' that students.whé are obviously taking only a -
few ‘courses .preparing them’ to ﬁbtaln immediate employment still say that
, they intend getting highet degree Few want to admit that they have closed
off life's options. Accord1ngly, relatlng degree attalnment to declared
1nten§aon is precar10us o '_wﬂ ,
g . .
W, ‘A d1ff1¥ent kLnd of ~questioh fega%d1ng transfer educatlon can_ be ra1sed
‘regardiflg college procedures: What' is the, “transfer program°" To qualify

for the definition . "program," a set of act1v1t1es should have coherence,-
] .
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e d1rec€{on,'support serv1ces, 1nterna1 mon1tor1ng procedures,'and so on.
‘This "form:of: organlzatlon applles most d1rect1y tothe occupat1qnal programs
43 in communlty colleges but not to the actrsltles deslgned to lead studenﬁs&to
: transfer. Occupatlonal programs have ‘s egted entry, sequenced currlculum, '
L ’/’enforced prerequisities,. gspec1ally de§ atéd}staff coordinated student
-~ Job-placement ‘funcétions, and usually some fo;m of student followup The L
: _ transfer-related activities are by . no.: meansiso oxganlzed ‘This may account ‘
/- for, the fiact that . .since 1975 .commijnity colleges have awarded more associate
) ;' degrees o graduates of occup tlo programs tha to graduates of so-called P
: transfer programs L _ _ S 2
y " .,‘ . > . : : ,\ :
SN ~ﬂpi, k{ R ';-
DISTINGUISHING TRANSE E,
E‘ROM LIBERAL ARTS PR

u‘\ T e } o L«

-

Sy T L S .
11 i's 1mportant ‘to separate transfer educatLon
"$&ew "of ‘thé community college. The llberal
alz’g jences, humanltles,‘mathematlcsh 4nd fine
vﬁ /communlty colleges -and, . of course an‘even ¥
tm«utlons SiXty years ago, 75 percent, ‘of the’ L
our i énte ¢d on the liberal larts. Currently Just‘
/T4 qfm “ érenrollment Aare in liberal arts courses.
ie51gnated as meet1ng general requ1rem}nts@for€

,_?,i Lt

stial

[ college

nt’may eventually transfer' ¢The courses- are s1m11ar to ',

he lower djvision of: un1vers1t1es, and their, content

;'media’ are ofte Imodeled on those presented ‘in the senior

, A though many mmunnty colleges have modified cdurse require~ "
;},f’ ments to*flta”helr own students. Many of ‘the courses are- presented at a

o - remedial, levé -in six of the Largest communlty gollege districts in’ the

e natlon,féo pe cent of the mathematlcs taug t js consldered remed1al, and 35 _
T percent of the Engllsh 1s s1m11ar1y belpw c llege level o ot {‘/"

e ,;,n

2 : .v‘ .
W

. e;gntually to transfer, by students 1n»occupatlonal proggams fulf1
. gfaduation or program requirements; - and by adults séeking ,such cour es for
.- their personal interest. The ,coursés may carry academi transfer c.e le
but - this points',up why the liberal ‘arts and transfer.students ‘must be¥’
ceptuallzed segarately ‘In the six’ large -districts- that we.are studyyn
b percent of the 'studeiits say that - their pr1mary purpose for attendlngL€ lege
. 1is "preparatlon for transfer," and 52 percent ‘of the. enrollmedgf‘ave in . .,
v, 11beral arts: courses. Thus just. over half- the studenﬁs are taking 11beral N
. arts classes. But those two groups arxe not the same; just as.half’ the
¥ " gtudents’ are nob preparlng for transfer, at least half that group letaklng~
T .transfer'courses - And at; least ‘half the studengn who are taking transfer
) ’ _ courses are not 1ntend1ng‘to transfer Thus to und stand ‘the liberal ‘arts
) 1n the- community colleges, one must look:to the con en and preéentatlon of
) © courses in. the transfe; -program,. -the occupat1 1 programs, and in the
communlty education or don-credit areas. To indgystand the transfer function,

N

.\5" one :must’ look to the ‘students 1ntend1ng to tr nsfer ‘and - actually ‘trans- -
« - ferring -- not just to {he liberal arts course enrollments ’ B ‘
> l - .‘ & - r_: A.
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" OQur studies of’the

) ransfer functlon natlonw1de have yielded other flndlngé
J We have learned - thj

t art1cu1atlon of . curr1culum and transfer 1nfo tlon

-d1str1ct ‘Some - community colleges have clearcutfartlculatlon agreements
‘with senior. 1nst1tut10ns and articulation committees compr1sed of staff
'kmembers from both levels who meet regularly to work out curriculum and
trapsfer information agreements. y,But in others there is’ total silgnce and
J:. . lack of agreement on what is transferable and what s not. "_Furthermore the
P art1culatlon of ’curriculum Between ‘community colleges and high schools in-
each region s typ1cally muchﬂworse than between colleges and the universities;
) we found no regularly functlonlng comm1ttee work1ng on currlculum artlcula— e
“o . tiom and transfer between hlgh school and communlty college. o LT '
\\n » . . o , . - .
. In some states;'comﬁon ‘course numberlng systems have been adopte "as' a way'f
of enhancing the progess of students transferrlng from one ins itution .to
another.” Naturallyx)a common course numbering. system helps, but|as long as
“the staff in any academic department at a senior institution has the right
S of acceptance or: refusal of courses for graduatlon credit in that ep gtment
. common course numbering i$ by no means ‘enough” As an example; stu entg who -
: ’transfer from Richland College 1in-the Dallas Community College Dlstrl t to
'v.the Unlver51ty of Texas-at Arllngton may have their courses accepted at} full
value,: whereas transfer rom Mountaln View College in the same districf may

l" ' nOt. ;‘ . \ R . N ) . ) ) . P .

- L e e _~' o ' . ‘
» For students to stay for two years at a comminity college and th . transfer
. 7 to a university, a full.array. of second year, sophomore-levej ourses must -

‘be -offered. In mOst community colleges, however, those courses are severely
attenuated,because of the shortfall in enrollment at the s0phomore level.

As long as students ‘may transfer without obta1n1ng an assoc1ate of atts or
sciences degree, as long- as they may. transfer after haying only taken intro-

'L7_ ductory. courses at the comunity college, the two-year 1nst1tut10ns will 3,/"

have: difficulty in attract1ng enough sophomore-level students o fill their -
.courses. - Accordingly they offer fewer sophomore-level courses’-and . fewer
' students stay for the "second. year. A downward spiral takes effect.- Th1s
' shows up in exam1n1ng currlcdlum data.
]
In the Los Angeles Communlty College Dlstrlct enrollment in courses ‘for
which there is‘'a prerequisite. in the same d1sc1p11ne accounts for 14 percent
. of enyellments in the human1t1es, 14 percent in the social sciences; .17 -
percent in the sciences, .11 percent in mathematics, and 7. percent in Engllsh
" . Nearly all the enrollment in those areas ;s in. 1ntroductory and" remed1al
classes.‘k_ﬁ_ - . S , '
Ve have learned also thqt any reV1ewaof faculty character1st1cs or of in-
structlonal expend1tures in community colleges sheds little light on issues
pertaining to transfer.. Faculty tenure -policies, the ratio of full-time to
part-time instructors, and the presence or absence of collective barga1n1ng ,
“agreements show no- relatlonshlp to patterns of student transfer. Slmllarly
faculty salar1es -~ the-prime component in the. cost of instruction =~ are .
not related. ‘There is a relatlonshlp between class S1ze and traﬁsfer rates,
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bt thxs seems to result from the fact that sophomore-level courses are
v almost always smaller than 1ntroduc€ory classes.., - Lol

’
N

The most effectlve act1v1t1es enhanc1ng transfqr seem to be’ those in which a’
single communlty college works out, transfer agreements with the senior -
institutions ‘in its immediate area. Instead of statewide ‘articulation
agreements, which almost always fall short, of enhancing transfer, transfer
‘has been made more feasible,in areas where pairs of institutionms work out
arrangements at the department or program level. An. etample of these t§pes”
of agreements is afforded by reviewing the process operating in Phoenix
between Arizona State University and the Maricopa Community College'District.
There, committees comprlsed of members of both institutions me;;ggrogram-
by-program to design currlculum and student - 1nformat1qp systems "enhance -
. the: flow from ‘one institution .to another. Their. success is suggested by the

f‘fact ‘that. 40 percent .of A:lzona State. Unavers1ty s junior class is compr1sed
. of transfers from the. Maricopa - D1str1ct ‘The University limits the number
. of freshmen it will take, .and. because the alternative for students living in
‘Phoenix -and envirohs  is to go to-one of the seven colleges in ‘the Maricopa = .
District, those colleges enroll a high proportlon of fréshmen. and sophomores .
who wlll ‘transfer. Furthermore, the University ant1c1pates rece1V1ng those
transfers and makes special- proV1s1ons for them. Curriculum in some of the
paired programs is designed so'that the Unlver91ty does not: ‘even’ offer the
freshyan courses in those programs but insists that students transfer to it
. ., after having already had- such introductory courses in the community colleges'
_ In sum, articulation- agreements work best when they are arranged at the
. program level between pairs of institutions in the same ne1ghborhood - This

. suggests that transfer would be enhanced in California to the extent that "

" Pierce College works with California State University, Northridge; Chabot
', College with California State University, Hayward, and so on. Santa Barbara
City College and the University of California at Santa Barbara are well
‘ along w1th such agreements and Jolntly conce1ved programs. . » :

-«
’

Other efforts to enhance transfer can be made. Structural changes in community
colleges to enhance student flow are part1cularly effective. Miami-Dade
Community College has received much publicity for its rate of student retention
and transfer.: Since 1975 it has had*a distinct commitment to enhance its
y :transfer numbers- and to hold students for the full two years or as long as
; it takes to-prepare them ‘for transfer. This past year, Miami-Dade awarded -
' .associate degrees to around one-fourth of its student population -- a ratio
. considerably higher than that in any other large public community college.
It was also able to boast that it provided one~sixth of all the transfers inm
the state,of Florida == a nimber made all the more notable by the fact that
* Florida's major state universities are between 250 and 500 miles from Miami..
‘A comparable figure for California would be revealed if the Los Angeles
Community ‘College District ‘provided one-sixth of the transfers, entering the
University of California campuses at Berkeley, Davis, and Santa Cruz and the
Callfornla State University campuses at Hayward San Luis Obispo, and Fresno.
How d1d Miami-Dade do it? Curriculum reformatlon is part of the story. The
’college built an honors program to attract the. better students from the
‘Miami high" schools and offered full ‘tuition’ scholarships to students .from
the ‘top 10. 'percent of their graduating classes.  Miami-Dade enrolls nearly
40 pércent of that top student. group. But the college also built a support
system that ‘has had even greater effect. By deS1gn1ng a full complement of

-




lrem dial courses and by test1ng students at entry, it was able to place-
‘students in courses where .they - had a: chance for success. It, ‘imposed a limity 7
Jon drop-in’ students" who, after hav1ng enrolled in four: courses, are precluded:f‘“"

,requlrements 1n any program.

from enrolllng in the fifth- until they shave taken a. placement test in. English -

. and*mathematics and enter a program leading to a degree or certificate. It

invoked standards of academic progress and enforced probatlon and suspension
on students who were not.maklng ‘satisfactory progress toward completing a
degree. It des1gned a computer-generated response system with variable

“prescription that informs students each semester of their progress toward:

completlng the program in which they are enrolled. "It built an academic
graduation infoxmation. system that shows students exactly what courses are

required for transfer to each branch of the state university and each depart- "~
" ment wgithin that branch. This latter system is readily accessible so that a

student may walk into a counsellng office, have his or her record placed on
a- screen, and see exactly which courses are needed to complete the tﬁansfer

»
.
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' WORK OF THE AD Hon&bNﬂmwsa

L

| To return to Callfornla and the work' of ‘the Ad Hoc Commlttee, the Commlttee
-may have asked too much too soon. The Committee's interifn: ‘report of June 11

shows a plethora of .concerns, few of 'which can be addressed\adequately
becauseé of the limited data base. 'As an example, con81der1ngﬂa student; a
transfe based on the student's own statement of the collége last attended
is too unreliable a def1n1t10n. Might. the definition better involve the
‘college where the student earned the majority of his or her lower-diyision
units? What is the minimum number of units a student may earn at a community
college and still be called a transfer student when he or she enters the

,‘un1vers1ty?

4

‘One thing that -might help in obtaining better data is for the Committee to

recommend a common entry. form so that students applying for admission to any
Community College University, or State University campus state their name, -
age, social security number,. ethnicity, pr1mary reason for attending college,

--career asp1rat10n, program. ch01ce, and ‘'so on. The form could have a dozen or
_ ‘so ‘common data elements which could be accommodated on a half page or on one .
card.  That card could then be forwarded to a- central receiving station
~ where a data tape could be generated and sent ‘back to the colleges. Any
__college w1sh1ng additional information on its students: could rEquest that.

its stydents fill out separate forms.

The Commlttee might also recommend stud1es of bachelor's degree recipients
at various, University and State University campuses. Here the transcripts

' of the students receiving degrees could. be analyzed to see how many units

were earned at which of. the State s institutions. One such study done as a

‘doctoral dissertation at UCLA - in 1980 showed a high proportion of UCLA's

bachelor's degree recipients with units earned at varidus community colleges
Such studies ‘would assist in gatherlng answers to questions such as the
programs successfully completed by communlty college transfers, the length
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.df.time that transfers take from'bdllege‘éhtry to receiving the baccalaureate

degree, and vtﬁe_v pattern of dropping in and out of .various of the State's *
publicly supported institutions of higher education that cannot be answered

" with the information currently available. ., , _ S
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| o MINUTES
MD HoC COMMITTEE ON COMMUNITY COLLEGE TRANSFER

M ’

\

Meeting of June 11, 1984\
’ , 'Fresno'Room : \
gﬁ ~Capitol Plaza Holiday Room
Sacramento, California \\

Kl

‘Committee Members Pr‘esent R : BEe

' ‘Roger C. Pett1tt Chalrperson _ Co T
Darlene M. Laval, Vice Chalrperson Coh R
Seymout M. Farber o L : oo o
Patricia Gandara T T . '_f'.; PR -

- Claudia H. Hampton o ‘

- Ralph J. Kaplan S

Co’,mmT"'ttee Members Absent - = .-

Sheldon W. Andelson | R o
Seth P. Brunner N i ' '
Mario Camara -

— -

Chalrperson Pett1tt called the meet1ng to order at l 30 p.m. (The minutes of
the meetlng of June ll 1984 were approved by unanimous voice.vote.

q:’V‘? EXPERT =~ - L Chalrperson Pett1tt 1ntroduced two experts onxcommunlty
o IESTIMONY " college education that ‘Mr.”Callan had invited to speak-
: .to _the Commlttee about transfer matters: Paul Elsner,

MChancellor of the Maricopa County Communlty Colleges in Arizona, and Arthur S

"iCohen, President of the Center for  the Study of Community Collsges in Los
Angeles (The1r testimony is attached

| N
» - Paul Elsner B : .
Mr, }Elsner began by descr1b1ng the colleges in the Maricopa County Community
College District, including the nature of the’ ‘'students enrolled, . ‘student. -
»  charges, program emphas1s,§and specqﬂily funded projects. He then discussed
’ ;'_relatlonshlps between community colleges .and the public universities in.
.’Arizona, contrasting them with relationships 12§?§;§orn1a‘ He commented on
" articulation.issues related: to. the process of Tishing course-to-= course
) equivalencies, particularly unilateral currlcul changes made by the univer=-.
.+ sity _to which most- Marlcopa students transfer. ,He noted the large, complex
77 ‘committee structure that is utilized to’ achieve new . course equ1valenc1es,

~with communlty college ‘and un;verslty faculty members serv1ng on: the same
'“*c0mmittees . o :
Qo . . ’ C ’ -




-7 Mr. Elsner characterlzed the Marlcopa County Communlty Colleges as fa1rly
- traditional, with an academically oriented faculty.' He 'said that, the faculty
“ has “been excellent stewards of the public’ trust, but that a certain amount
of r1g1d1ty characterizes” the system as well. “He described the modes in
which the colleges offer occupational ‘education and called attentlon to a
. .two-plus-two program ‘for, graduates- of- such programs who want to continue
5 their education through*the baccalaureate degree. He also described at some
.length a district-wide honors program which will facilitate the transfer of
a small number of students to top-level prlvate 1nst1tutlons across the
country. : _ L .. _ N

k)
» .

Cont1nu1ng to discuss transfer matters, Mr. ‘Elsner descr1bed the speC1a1
" urban transfer opportunity program that the Ford Foundatlon has- funded this
_year at one of . the Maricopa County Communlty Colleges and 23 other pub11c
e communxty colleges -across the ' country. He concluded his: presentatlon by
© " commenting on’ differences between Arlzona and -California in the size-and
. . complexity" of their systems of higher educatlon, and: suggested that the
.- -'succésses of the Mari%opa Colleges in the transfer function .are due to:_
h1stor1ca1 state patterns as much as ‘to: 1n1t1at1ves taken by the Colleges
.Respondlng to questlons from Conmlttee members, Mr Elsner said that the
Maricopa Colleges now offer both cred1t and non-credit remed1a1 .coursés ;
that the universities are also teach1ng a good deal of remedial coursew
He estimated that about ha1f of the’Marxcopa students are in acade
transfer-orlented _programs and half in vocat10na1/techn1ca1 program
was unable to cite’ stat1st1cs on persistence after transfer but ‘no
. transfer students who persist earn grade-polnt averages that are. comp
~to those of native students after an 1n1t1a1 drop ‘in-: berformance
. transfer., He acknowledged that the student tracklng system now in plac
inadequate with-respect to. ‘finding out what happens to students, part1cu1ar1y
those who are enrolled intermittently and part- tlme, but sa1d that ‘the
d;strlct is V1gorously seeklng a better system.'

~w  Asked to comment on counsellng for potentlal t;ansfer students Mr Elsner,
 said that there 1s a good deal of variation among the seven. campuses “in the
f’Marlcopa d1str1ct and that in ‘essence. there. is a faculty-drlven advisement:
system in p1ace, rather than an -elaborat counsellngwprogram ‘Asked about
high school counseling about college Mr.ﬂilsner reported that 44" percent of
She local hlgh school graduates -enroll in the Maricopa County ‘Community
Colleges, at least in part as the resylt of a'well-financed market1ng program:
Still he noted that efforts are: being- made  to raise-the consciousness of
high schodl’ pr1nc1pa1s and - counselars ‘about Marlcopa Communlty College
opportun1t1es for their graduates.. * :
- On another subJect Mr. Elsner ‘observed that the liberal arts’ appeaf to be
in a steady decllne, a1though the transfer function is holding its own. He
-pointed out that students in many technology programs are more highly selected
than those in liberal arts programs , part1cu1ar1y with respect to mathemat1cs
and science preparatlon, and are potentzal transfer students in two-plus two
’programs. He' mentioned efforts at the Maricopa Colleges to. reconst1 ze<-the
y'humanltles, common learnings, and. 1nterd1sC1p11nary stud1es -~ for example,
.~ to require. common read1ng lists for both liberal arts and. vocatlonal students.
~He a1so mentioned an about-t o-be-1nst1tuted general education: requ1rement,1n
‘computer 11teracy, notlng that the d1str1ct has a. very r1ch computlng tech-'~
- nology env1ronment. CoL e e A . . .
R - . 5 . "
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__Askqdfabout.charaneriétiggg0£-bhe~Maricopa'studénts, Mr. Elsner said that :
*  the average age is 29 but that thgﬁ%gevdistribution is essentially- bimodal,
'that is, with large numbers of both young students and those who are rela?
tively old and mature.. He-also said that about 7.4 percent” of Maricopa
* students are Hispanic, ‘compared with about 14 percent-of the population in
~ the Phoenix area; the comparable percentages for-Black students and popula- - -
" “+«  tiod are 4.5 and 4.0. In this connection he described the transfer oppor-
' tunity project:at South Mountain Community College in' some detajl and noted
_the,intensity of . the support systems which are needed to ihsure the academic-
success of students who.have historically had poor preparation for college.
He suggested that there has been too much randomness-in the community college
. system, -in 'that peopie have -been’ expected to proceed.through .the system
“without support services, but' under these conditions many students and . ~
"especially disadvantaged students do not do-well. He said. that the success’
“of ‘Hispanic. students is-also linked, to having significant numbers of His-
'~ panics on the faculty and administrative staff, as is true at South Mountain. -
, He also called attention'to'staffﬂdevelbpmentiactiyities*in’the Maricopa
" Colleges dealing with ‘quality and diversity to help faculty and other pro- .
" fessionals deal with diversity effectively. .. T S

‘ ChaffperéoﬁgPéétitf ﬁﬁéhkeq Mr.. Elsner fdr'éharing}with'the Committee his

‘experiences with both successes and problems. . -

T r .
Arthur M. Cohen =~ = - S S
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. Chairperson Pettitt introduced Arthur M. Cohen, Ptesidehg of the Center for ',
the Study of Community Colleges, Professor of Higher Education at the Univer- - ..
sity. of California, Los Angeles, and Director of the ERIC Clearinghouse for . .
Junior Colleges. : S - R Lo

 After describing the work of the ERIC Clearinghouse and the Center for the ..

e Study of Community Colleges, Mr: Cohen asserted that community colleges must
" playa role. in maintaining transfer opportunities for the students they

'&,ﬂ;‘vservéigincéfthéyiare the major point of entry into postsecondary educatiod-

. for half of tliose going to college after high: school graduation across the

“ country.. He said that they must also stay involved with the liberal arts in’
order to perpetuate shared values and understandings among Americans and to
hold the culture together. o o : IR " '

acl o T s 1 !

" Mr. Cohen pointed to growth in interest in the transfer function during the.
past five .years, before which e hasis ‘was on access for all, that is, -
;... getting‘everyone ;in." He noted, some residual thinking from the .access era
S --fbr~examp1e,v§ohfu8ion about thefage'disqfibu;ion of communify college -
. students. He confirmed Mr. Elsner's statistics.regarding the. proportiofis of «
- ‘students’in libaral arts and occupational programs, and the ‘phenomenon of .
stﬁQents:_»tr'an'sferr_:ing‘ from both ‘types,of programs. .He said that trangf“eru
gducation"must7be3conqeptuali;ed‘Separately,from*liberal arts education, G
. since students trapnsfer from-all kinds of curricula and some liberal arts
" students have "terminil" objectives, that is, do not intend to go beyond an -
. .associate degree. . >~ ' S - S AR
2, IS p B

" Commissioner Gandara asked.aboﬁtgkeasdas for shifts in student goéls_ffom“

" occupationallto’ttansfer, Mr. Cohen replied that’ these reasons are gumerous. - |
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. Hé'sﬁggestqdfthat;inraddition~qO their‘inte:est'in getting a job, students
prefer occupational programs at-the outset because they are much more struc-
‘tured than liberal arts programs, have entrance ‘and exit standards, and’
sequences of courses and learning experiences. He said that such programs
are ‘likely to be successful.in holding their students, especially with

strong support systems. - He characterized, the liberal arts 'in community

" «colleges as drop-in experiences, without connections between courses and-

ulty, in contrast with occupational courses that have prerequisites and

ing and-ending points, and ‘are in a sense linear in nature. He attrib-

\eood deal’ of the: success- of community colleges in recent years 'to

"~ . their ability to respond quickly to the market demand for people with addi=

tional years of education, particularly in occupational programs.

Mr..-Cohen called attention to the poor quality of State and national data-
_rglétiqgltp’C&&muni;y céllege transfer including problems of definition. He . .
'suggeSted'thét:theﬂcdmmittEegmigh;.well.recomméndystrengthenedJStatekdata.;*'%@

collection, especially fox tracking students from the California Commdnity. -

. Colleges. He also called attention to weak. 'connections between ‘high schools
.. and community colleges, noting that the "latter have tended to look up to the
- universities in their a:tiéulatiqn efforts, not down to the high schools.

* o

. On still another.topic, Mr,. Cohen suggésted 'ttfg{@cpmmb'é, course numbering
.. systems may be useful but,aYre not:a panacea: He.'spoke about the experience,
of Texas colleges and universities.with uch a 'sygtem, and its limitations '
Qwith‘respectfto'dingrencgswamong.Cbllggéﬁ'evéﬁ'in"the,same district. He
“,syggested that_CQmpusrté-gdﬁpdsFag;gements a;e-needed since system~ and
s;ate-Wide\arrangementsd?fefdifficwlt to .work eut Mr. Cohen said that
sstudies haveashown that®differing’ patterns of faculty. 6rganization--and
- °  management dovnot_seem"iofthe‘any affgctgpn'nransfer;' On’ the pther_haqg,‘
- he said that he had found some ~effective Jstructural changes in community
colleges to increase student; flow to founpyear institutions and cited the
¢ Miami-Dade Community College experience.- He praised campus - leadership ahd
Tocal initiations in.bringing:about’change in-the qgmmun1ty‘collegegiinrthé'.
¢ “transfer fhpgction,.while no;ingﬁ;hatgigiﬁfﬁﬁot°che.ongyffunétidn_df these .
institutiomd. =~ 7 EIRE SO S A S .
’ . [ - Y- ¢ v v

s - After. questions and answers ébquﬁwéghgral'qgﬁcapfuh requirements in dif- -
ferent types of community collegé curricula, Me. Tohen returned to the,
problem-of inadequate data bases, espécially student information’ systems for
tracking students through degree and transfer, programs. . He_suggested again .

that the Committee might well recommend strengthiening such data bases. He
called attention to a study of recipients of baccalaureate degrees awarded
by the University of ‘California at Los-Angeles over a threezyear‘period to -

" find out how .many originated in Community Colleges. He observed that this °

‘ kind of retrospective study is more feasible than longitudinal odes’ that ..
follow students from the time of their entry into postsecopaary educat;oﬁ to- i
completion of their objectives. - ) L e e
- ) O S o . ' :

: » L L T L ol
Mr.'Cohenuadvised.the'Cpgmittee;to-decide whether it is more interested in .
statewide than in campus “information, and suggested that.a data system for

~ the State as -a whole- may be more useful -than one designed té fit_the heeaé :
of individual campuses. He cautioned that the latter would require greatgr ‘-
° upiformity .in the application prqoéss in .order to get comparable data. He

also doted that campus people are not interested in State or national statistics’
B . ) . . . . ? ) o . . .
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'Asked ‘what the most serious problem in articulatiou and trausfer is, Mr.
_Cohen said that the most serious problem seems to have“been overcome -- the —
' _ tendency of community colleges to focus almost exclusively on access, to the.
exclusion of transfer, As.a result, he stated, the University of California
and, to a ‘lesser extent, the - Californla State University tend not to 1ook

- upon the Callforula Commuulty Colleges as feeder 1ust1tut10us

%

VADJOURNMENT Chalrpersou Pettitt thanked the two’ speakers and adJourned
R ' themeet1ngat3 40 p.m.

A}

: - W l\.
o % . ‘1 = .
’ ’ 'l§ )
-~ N
' . " T
P o
% N\ o
* " v v
¥ g /
. ¥ - .
& |
. - -@Q‘? CLEARINGHOUSE FOR-
| | o < . JUNIOR COLLEGES
o ‘ - o ~ UNIVERSlTY OF CALIFORNIA

AUG311984

8118 Math-Sciences Building
Las Angeles, California 90024

‘ ‘723§3 .‘ ‘



