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O SR I BUPES - S INTRODUCTION e
[ N . . bR P . . ‘ . AR ',\

The chbioe of a college program of study is a decision made by all*students
,”at eome point in‘bime. Some students decide while in ‘high school, and others
[ \l ‘l

-may be attepding a post—seoondary institution or college exploring the various
optione and opportunities available to them before making the decision.

What factors influence students to enter an agricultural education

“,curriculum? Are these factors different for agricultural education students
when. compared to students in other programs of study? When is the curriculum

. choice made by students? Reynolds (1977) asked these questions of agricultural ;-
educatioh students at. Illinois State University and the- University of Illinois |

. and found that the most influential factors for: potential agricultural education
N ~ -‘,. _,
'maJors were: the high school vocational agriculture instructor, vocational :
‘ ——— [ '
agricultune experience, knowledge of teaching opportunities, and college courses.

‘taken. He also found a maJority of agricultural education ma jors. tend to make '
_their career choice afterdtheir sophomore year of cdllege. This finding
suggesfs that the college academic advisor and’ instructors of introductory

T agricultun&I'education courses ‘may be important factors in students' decisions.

i

PO - - o 1 , o .
Statement of the Problem

To accurately advise potential college«students to help ‘them choose ﬁ K

e,

'.agricultural education as their maJor, faculty and staff members find it

"gff _necessary to seek out information related to planning and 1mprov1ng the f;

" ws

. nvcurriculum. Faculty memﬁ%@s can evaluate and update materials presented

' .however a- more complete evaluation of a curriculum includes input from other

'sources, specifically, vocational agriculture teachers, state supervisors,

T . [

students presently in the curriculum, and graduates of the program. Former

»

students of a program ‘can give insight on a curriculum that faculty and staff

.",members may be unable to provide,_ A follow-up of curriculum graduates can be a

e




reoo . Co ; ’ . -

’!’ '

'valuablo tool to help improve or ohange programs nt any eduoationql level.
wentling and Lewson (1975) in theirybook on evaluation indicate that veny

important information on the strengths and weaknesses of a program oan be s

» ,'1 I
“garnered from f@rmer students, whb they believe are in the best position to

Judge theae oharaoteristios. Also formor students are oapable of evaluating

il \ . . 4 ]

their preparation and are willing to suggest possible program imprOVements.

“‘They further stated.."" . "f'{ o | r{" I
P o D A

””“,”'?”... the follow-up ‘can confirm the’ neoessity ror maintaining R
“a partiocular course or/program. Likewise, direct feedbaok
‘regarding the ‘worth or worthlessness of oertain programs or
‘ © +  @ourdes can supporg their retention, revision or removal
.-45 (Wentling and Lawson, 1975, p*{26) ‘ -

R} £l

i

Oliver and Elson (1973, p 267) in a follow-up of former Virginia vocational
\ @ )
agriculture students, felt student follow-up studies were important to keep .

~—

programs~“... in tune with changing oonditions in the world of work." kfter

| completion of a follow-up or graduates of a two-year agricultural mechanics L‘
. y . e : '\‘, ‘.
program “in Illinois, Huber and Williams (1971) added.vi e , |
- - 'A follow-mp study of graduates ﬁs one source of data that | ‘
~* can be useful in evaluating a curriculum. It may not o ,
.- provide immediate answers. regarding the effectiveneSs of a T,
' ;program,'but it does yield information about ‘the educational _‘_3
_product that” is essential for continuous evaluation (Huber L T
" and williams, 1971, p.,19n) o : B

Some questions that possibly can be answered through a follow-up study of‘

Nt LS

'agricultural education graduates are = ;‘fﬁ' ; . /

'[1., Has the program kept pace with the tgchnologica& changes that have ~
' B Y S A ¢
noccurred since the’last follow-up? : "ﬁ'»" [ »
2.’,Is the program meeting the demands of employers, both in education and hy

! . Cob b
[me ; - - ‘e

siodn industry? ,-f ;Euﬁfw;ﬂf‘}‘, *"_ 7',',5, [ -J““ e

< e - '.}. .

3.1>Can improvements be made in the curriculum requirements for'graduates -

R - | B
S . v, . .

i . . B
. . . - '

to get’the courses that age needed? R I Y

. N s
-'< LN b ) 4

'_~u, ’Is the student teaching expenience yielding realistic ahd positive

Jviewpoints regarding the high school vocational agrioulture teaching

. 2 i ! :<"‘-. ’ o
S . g A Y - AR |

.
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The Icwa State Univeraity Agrioultural Dducation Department iau'an‘one' o

of ita missions to prepare peraons to teaoh vocatiOnal agrioulture in high &

schools. Administratora of the program realize there are numerous oareer

l\»

' alternatiVes for agrioultural edueation gruduatea. In faot, an Iowa State }.4fﬁ

+
'

UniverSity Agricultural Education brcchure explains thet there are more

fopportunities in the agrioultural education program other than teaching high
e school vooatiOnal agriculture.v The brochure states. .e"uﬁf’

¢ Gpraduates of this program have~ample opportunities for
. . employment - whether they decide to teach or to pursue a

: related agricultural career. Currently about 60 percent

of the Iowa State ‘graduates in Agricultural Education
- become teachers of agriculture.. Some graduates enter
. farming, extension, or government service. OtherSs go - A

. . into agribusinéss, particularly in the areas of ' P
R .t agricultural finance, sales-.and public relations o i
o " “(Agricultural Education, 1980 p. 1.

Numerous studies have been conducted on why vocational agriculture

teachers leave the teaching profession, why some agricultural education

:graduates aecide not - to teach, and why cthers elect to make teaching a

. PN
' ‘1ife-lcng professional career. All three groups were examined in this

follcw*up study. With thé\information received from the graduates the

C Agricultural Education Department can seek to maké curriculum changes_

'necessary to make the vocaticnal agriculture teaching profession more
. D B

fattractive to: high school and undergraduate college students.

1 ﬂ.' ‘

The Agricultural Education Department has conducted earlier studies cf

'-4;fits graduates, but the last follow-up study was completed in 1965, when T

BN

.*,fi,Hoerner studied the Janua y 1, QUQ to_dulyqu 196“ graduates. This study )
'f‘beganrwith the July 1 196” graduates and. continued through December 31

'r1$81. The decision was made to. end with December 1981 graduates because
g'f;_‘ u?: they had been in tHe work force over one/yéar and should be able to provide ,?',(

‘more valuable and pprtinent infbrmation than more recent graduates.




‘J"‘, - Purpooe of the Study '.j

The purpose of thiu study (Chizek. 1983) waa to follow-up tho alumni of

the Iowa State University Agricultural Education curriculum who graduated

during the period of July 1, 1964 through Deeember 31, 1981.v . : ‘}

(]

The

1.

2-

- and amount of coursework required in the Towa State University

LY

objeetives of the study were. ' ' o | ﬂ. . !

¢

To identify the present employment status of Iowa State University

1

| agricultural education graduates from 196“-81.

¥

teachers to enter and then leave the teaching profession.

graduates to decide not to teach.

v\4

' To identify the most influential factors for teachers of voeational'

\

agriculture £ enterjand remain in teaching. L g ﬁq

| -~

..To identify the graduates' perceptions of the adequacy of tnﬂiﬁ{fg :

.
¢.; v, ]
Agricultural Education durriculum.,, j‘ ‘

“ To identify the graduates' perceptions of the student teaching

program and related experiences in agricultural education.

t . e - ) . .o : b

' s . 1 .
Hypotheses to be Tested I S I

o

All graduates in the study were - grouped by their experience in, teaching

f
vocational agriculture those agricultural education raduates who decided

No significant difference exists among the three groups

A
é.
3.

~

. l’l H . B . / o o Lo i,
L LR - - . B . tr T
SO PSR IPS 4 . ! . PR Sl
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' 'not to teach those who - taught vocational agriculture and subsequently ieft

4

‘the teaéhing profession and those who entered teaching and were c??tinuing

»

1,_.

..n’
Agr ultUral background before entering college.”

- . . .

:To identify the most Anfluential factors for vocational agriculture'_g&

'To identify the most influential factors for agrioultural education

-

. to teach vocational agriculture. The following null hypotheses weﬁe tested'--

N

Al
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'EV(' RELATED LITERATURE

\

v 4 : .‘ . ' .-
ﬁ?; o is’i‘he Agricultural Education Department at Iowa State University has
7

) A

L o conducted a number of research studies using responses from graduates. The
. o s
3 earliest study was by Knox (1939) who' ‘looked . at the oocupational experiences
g ! ' t

O f of 325 men who qualifiediho teach vocaxional agriculture at Iowa State .

¥

College between 1923 and 1938 The reason this study. started with graduates .

*\4 2 ’ Lo

:i in 1923 was . because the Smith-Hughes Act of 1917 did not become effective
;' - .;: until 1918 m:a;ing there were no four-year graduates in'agricultural

| "Ti education who qualiried under,the SmithFHughes Act-until 1922. ‘Knox found..
;l 80 7 percent of the 325 graduates had previously taught vocational
:}_agriculture or wbre still teaching this subject in 1938. Ninety-five -

'.'}”' ' percent of the personstin the study were teaching vocational agriculture or,

i s

were employed in other occupations for which they apparently had been

prepared for by their college training ané experience as teachers._ Onf& -
R K; e T

AY
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. : rivo peraent wcra omploycd in ocoupntiona clnadlﬂied an othor than oduoation

, " or ngrioultuﬁgza In addlbion,'

taught vooati

] indicntodgphup only 16 porcent had nevor

+

' | ngrioultur ._;He alao(found that the'oocupational :

4,
4 diutribution grew widen. aa x'o longth oq time: uinoe Runlirying té toagh

. f
s , inoroased. or thd:% qualiryi from 1953 to 1927. 20.7 peroent were engpged

)
’ . 1in ténohing of the 1927 to 1931 grnduatoa, 38 6 porcont worq;t\qohing,ggr
" the qualiriers from 1931 to 1935, 58.7 p%roent were teaohing vooational

J agrioulturefnand of the 1935 to 1938 group, 86 8 pereent werg in the.‘

~

oooupﬁtion or teaching vooationnl agrioulturq in 1938. Ovor forty throo
. -

peroent of all graduates fro 1923 tq 1938 were still teanhing in 1938.
" %

Roinebaoh (1951) attempted to develop a formul for predioting

. permanenoy in teaohing for oollege 8tudents qualifyi gfto teach vooatiohal

agrioulture by using information about student's farm experienoe, college ‘ .

extraourrioular aotlvities" schol stio aptitude ‘and po emio aohievement.

[ 4 \ . } 2
He inol“ded 189'graduates at Iowa State College who qualified to teaoh

vooational agrioulture from "19%8 - through f9u7 . It was indioated that the
study was oonduoted beoause some students qualifying in this field found

AN -themselves without either the personal traits or the interest needed for . .
permanency in teaohing vooational agrioulture. The two oriteria used in the
. . Y

s inyes\igation were: (1)'years'spent‘in agricultural eduoation related work,-v‘
a/d/more specifioaldy (2) _years spent teachim?‘vooational agriculture,
.inoluding teaohing veterans in the on-farm training prOgram. Nong of the

.}5 " : variables tested yielded signifioant biserial oorrelations with either of' L

the oriteria.. The attempt to prediot permanency in‘teaohing for oollege
’ [

- students qualifying to teaoh vooational agrioulture was unsuocessful.
Bell (1950) conduoged a study of agricultural eduoation graduates for
:the years 1938 t% 19"9 from Iowa State College. The purpose of his stpdy

was to identiﬂy difﬂerent oharacteristics among graduates who had~entered

-~

, and remained in téaohing vdoational agriculture, and those who had not
e , -

[ - v 3 .




g \ . Ty R
ontored or had entered but had not remeincd in teaohing.iﬂfe round 92 o,

.‘ua’
porount or tho roa‘ondontu worb 1n oooupntiona]relutod to ngrioulturo Or

L

/
eduontxon. He,tu:’ﬂor found that ;ndividualu who haq more nonfarm work

\ + 4

onporionqe prior to graduation uoru more likely to utuy in teaohlng. No
aignifioant difreronoea were round when the atudent's deoiaion to entor
teaching wan\oomparad Mith yoaro of =l oxporionoo, high oohool voocational - ‘
.-t agrioulture.lgrlfathon ] oooupation. . , ‘ . b -d’/;7
ﬁell (1958)\3130 1dent1r1ed reasons that may have influenced vooational

agrioulture‘inatruotora~to ohahge from ono vooutionul agrioulturo toaohing
'\ 0

position to another\ Reaaons given in hia study inoluded. .
(/// (1) higher\salary in another school; (2) new looation >
. provided better opportunities for developing other

s interests; (3) departmént budget and equipment

inadequate; (4) dgsired a different type of farming
‘area; (5) expeoted to carry too many classes and other
school actiyvities; (6) could not devote full-time. to
. ' agriculture; (7)\ family influence, wife, ‘or .other; and
(8) 1iving in an uhdesirable community - too small
(Bell, 1950 P. 53

Rhea, (1953) studied present status®and opinions of ald graduates in
agricultural ourrioula at Iowa gtate College from 1932 to 1952. Included in .
. &
his population uere 551 azrioultural eduoation graduates. He found that 300

of the 459 agr tural educuation respondents became teaohers of vocational
’ I ) " \
agriculturepimmed ately after graduation. In 1952, houever, only 167 (30.3
. . 'Y ..‘ " . ) ‘ ‘ . .
percegnt) of all graduates»uere still teaohing vooational agriculture.

In 1965, Hoerner ,1965) studied the employment factons related to .

agricultural eduoation of 162 students graduating from Ioua State

- University‘from-Januar¥-1,|i 40 to July 1, 196“ He observed that 570

- graduates (55. 8.percent) eﬁtere_vteaching d;rectly after graduatioh from
’

ooilege. A total of 654 (64, 0 per nt) of the gra-uates had taught

vocational agriculture: Only 186 (18 ‘%2-19uo-6u graduates

s

’ uere,still teadhing in 196”. Thirty-six ercent of the graduates never




taught vcoatﬁenal agrioulture. Faotors Faving thé greatest influence on the

‘ graduate!e decieion to ontor thelb rirnt'employment area werex~ralt best

trained, working cloaely.with pcople. rrcedom .and: indepondence or the'Job,

end qalary. Also identiriod were the moat inrluentinl faotors on tha;g"

.
.

graduato 8 dooiaion to entor their V96U employmcnt aroa, theso faotors were:

folt basnt trained. rreedom and indcpondcnce of‘ the Job, aalary, working “

clzgg}y with "paople, opportunity ror advuncemcht. and security. - .
1 ‘ *

Froehlieh (1966), ina rollow-up,etudy of Hoerner's rcsearoh,‘lookcd at

factora rolutod to uhy Agripultural BducatiOn Progrnm arnduatca from Iown

.

~State University dccided not to teach or decided to enter and then leave the

vocational ngriculture téﬁching profesaion. His etudy 1noluded 823

gl-duates during the 1940-1964 period who had decided ‘not to enter teaching

or had entered and" lert vocational agriculture teaching. Froe?lich's study

rovealed inrggmation’that there was a slowly inoreasing percentage oﬂ\

Ty . o .
graduates who never entered the vooational agriculture teaching profession.

Only five percent,of the 1940 graduates did not enter the teaching

»> : - _
profession,. whereas, 47 percent of the 1964 graduates did not enter the -

teaching field. Yy '

A study conducted by Phelps (1969), involving all 240'Iowa vocational
A -y

agriculture -instructors, identified reasons.why vocational.agriculture

tea?hers ‘remain in the teaching field. Two of the major objectives of the

study were to determine the background and professional attitudes of the

‘vocational agriculture teachens. Hith this-information available,-it was

hoped that high school and college counselors would be more effective in
selection of future vocational agriculture teachers and local gnd state
4

administrators might be better able to plan, supe;yise, and administer the

vocational agriculture programs in the state of Iowa. He listed the

following procedures to;;mprove the'number of prospective teachers who enter

the profession and the tenure of employed teachers:'

A
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' : (1) provida oommuniontion matoriuiu noedcd to crcato
' additional -interest in voocational asrioultura teaching; e
: . ' (2) 'provide morng off-campus graduate oourses) (3) RN
oL , provid A,ecrotarlai sssistance to the vocational _
, agrioulture inatruotor; (4) provide inoreased T . ,
~ : . superviaion and counseling mervices espoocially for the
' " instruotora with ahort tenurej (5) provide inatructional
o materials and rouources for the teachers; and (6)
e, . provide instructors with technical speocialiata for '
asaiatance in.conduoting both the day and post high
school programu (Phelpy, 1969, p.62)..

L)

A revlou of iitornturu rSvoulud thgt no oomprohonoivo rollou-up of Iowa

/’Stato Univoraity agriculturnl aduoation graduaten had- been conducted ainoe

v ) o 196". To bring the follow~up of grnduatau up-to-dato. the deoision was made
| .o ‘to 3nther inrormation beginning with the Summer, 196“ grnduatou. ', ,
. ‘
, e | ‘ . s .
o | _ METHODOLOGY - .
o The primary purpose'or this atudy was to follow-up graduates of the » >

Agricultural Education'program Iown State Univeraity from July 1, 1964
. 3 ‘., ' )
‘through December 31, 1981, To accomplish this purpose the following methods

and procedures were employed.

R | 4.' Design‘ \ s :,
. S The design for this research project was a descriptive survey. Borg :

~‘(1981 p. 129) simply described descriptive research as "... aimed at
describing the characteristics of subJects of the scien0e. He further -

.stated that research in education and the related behavioral seciences is
much newer than the natural_sciences. This being the,case, much of the
early work in a new science is descriptive because it is necessary to knoui~ o

the characteristics of the\subjects before trying to study more complex

resgé%bh questiona. He concluded " 5.. descriptive research is important to

’ -

_ education" ( 'Borg, 1981,‘p. 129).
\ : .

-

:fﬁ ‘ * : .Population and SampfiJ, S o e

v .

. S | : o }I'l
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’

validity or the instrument, proressors from the Agricultural Edufation, .

‘l'he populntion and anmple ror this atudy inoluded t.he 680 Baohelor 'Ar
Soience‘ degroe graduatea from the Iowa 3Jtate Univeraity Agrioultural
Edunntlon program from Juiy 1, 1964 through Docombor 3, 1981, «

' The aample foi¥ the study inaluded the entire population (oenaua) of
Baohelor of 3oience degree sraduatea in Agrioulturnl Eduoation rrom Iowa
Stato Univerdity from July 1, 1964 through Deoember 31, 1901, All greduateb
ware sont a queationneire inokudlns those with foreign nddreeaou. It wna

"folt that 1f thia atudy was, to repreaent the entire population of araduatea. _
: N a4 / e
‘the whola'population'ahould"have'en"opportunity~to'reapond”to~the~~wm“~v~* it

queationnaira, howéver,xno responses‘ were reoeiveo rromﬁany.qrftne‘uoven,
grgduntea with foreign addroase§: It was found tﬁreo’araduatea in'the
ponulation worae deoocasod, thu:, the total number of graduntee aent )
quostiqnnnires was actually 677. e s

' For the purpose.of this atudy the Graduates were groupod‘aonordins to
their experience related_to the teaohing of vooationel agriculture: those

T .

graduatea who deoided not to teach, the 5raduatea uho tg t vodational

agrioulture and subsequently left the teaohins proteasion; and graduatee who

. >

ontered teaching and woere continuing to beaoh vooational ngrioulture.=

///—- iﬂ ‘|I
: RN ‘Instrumentation
The questionnaire was developed by the researcher; questions wpre o

selected and modified after rewiewing studies conducted by Hoernqrﬁﬁlgﬁsfi

- £ 4 - . i -
Knight and Bender (1978), and Peterson and'Rabideau (1981). To.igsure-the

Agrioultural Engineering, and Reeearoh and Bvaluation departments plus
graduate students in agricultural edication reviewed and provided uséful 4

! -
comments»to clarify the components of the questionna . Change; in the”

¢
questionnaire were -made based upon the suggestions received.

-

The final questionnaire consisted of seven sectiohs‘or information.



9 *I»fagriculturavb
"o«teaching.‘ Questionsiin section threejrequested information from graduates
. ) *on college experiences énd background while at Iowa State University.iiﬁ 5"
;'Section four was designed to collect information on how beneficialtthe
'ﬁﬁl student”teaching experience was 1n preparing the graduates for their.present _;;Eh
.'q,'occupation.: In section five graduates were asked to rate the effectiveness ;{i"i*-
‘of the academic advis}ng they received dn the agricultural educatlon ; i‘ii,o“rp};ﬁ
'bbundergraduate program at Iowa State Univer31ty.r Section six asked graduates .; f
ﬁitwo questions concerning thirteen skill areas which were considered relevant‘

-~

. ;to their educational training. :

he irst question in section six asked i;f_* .;5
vgraduates to indicate their perc ptio: of the adequacy of training received -

‘ .in the thirteen skill areas usingvf‘ ating scale where. 'iv poor, 2= fair,

v

3 average, u good or 5 L excellent., The second question asked the

V‘jgraduates to indicate ir they felt ‘the number of credit hours required in a

T [’given skill area should be decreased maintained or increased. The ,
,purposes of the questions in section seven were/to identify how the ’
'l

*?f,.'fv "graduates made contact with their first employer and to identify the h1ghest

e

i level of education achieved by the graduates.gﬂ-”'
i L : ‘ e

TN . B . ) e R -

. ) . : . . L) . ) P . Gt

Data Collection
co Names and addresses of the graduates were obtained from the Iowa State
_vUni sity Alumni Office.q A cover letter was developed to explain the

'ff"purpose and importance of the study. The questionnaire and cover letter IR B
Ce \ )

. were mailed with a stamped self-addressed outs1de cover sheet. Three weeks fj'




e after the initial mailing, 52 uu percent of the questionnaires had been

R Y - ) -

:,returned.; At that time a postcard reminder was mailed to the nonrespondents

.

s7non-respondents by telephone indicated the non-respondents were not

“fﬂfdi ferent from the respondents.'r

,,,,,,,,

B _, .

Analysis of Data

The data collected from the graduates were coded key pun&hed and »Jp'
V'ﬁ=_nalyzed at the Iowa State University Computation Center. The data were tf?FTu-'f
ana;yzed using the. Statistical Package for the Social Sciences (SPSS) (Nie

o o éﬁ) s ’/
": et al.; 1975) The following sub=programs were used-” FREQUENCIES,

- oo

SR cnossmss BREAKDOWN oNEwAY and PEARSON coan.

' The SPSS subprogram FREQUENCIES was used to obtain means and standard/x

V’

dev1at10ns for selected graduate characterisitics and perceptions. SPSS'

LN

ﬂl-subprogram CROSSTABS was employed to compute the frequency distribution

' among the three vocational agr1culture teaching experience groups.‘

selected factors among the fourteen employment areas in which Traduates are ,

:employed.‘,', ‘ .‘U'T o "'TI.’i-_ ’ _7'\."f‘ ‘“' L

g The graduates' perceptions of the adequacy of training rece1ved at Iowa S

A,

v»State Un1vers1ty and most influential factors in choosi7g their occupation

4

'ﬁwere compiled uslng the SPSS subprogram BREAKDOWN. The SPSS subprogram
V‘LTONEWAY was used to analyze the mean responses of the three vocational :

jdagriculture teaching experience groups in their perceptions of the adequacy.n
'?‘. Té¥of the1r training, benefit of the student teaching experlence and their |
N agr1cultural background before entering college.v The subprogram PEARSON




CORR was used to analyze the relationships between selected characterlstics _7

and the perceptions of graduates regarding the adequacy of training they

received.

The most influential pe_v)f‘°”

college were.' the graduate s father or guardian, graduates' ~OWNn | idea,

o mother*or guardian, and vocational agriculture 1nstructor.» The persons ‘;y;,‘pv~h,

making the greatest contribution to the graduates' decision to enroll 1n
‘ ﬁ,agricultural education were the vocational agriéulture instructor and the

J v graduates themselves.g Parents were very influent1al 1n the graduates' PR

[ . - [
- AT * : o o

.f ‘ decision to attend college but had little 1nfluence on the graduates'
de01sion to attend Iowa State University or to enroll in agricultural
education-_ The fact that the vocational agr1culture 1nstructor had the ';.Li1~e'
greatest 1nfluence on: the graduates' decision to enter agriculture education;'

may be expected because. (1) students in vocational agriculture and FFA

activities “work closely with the instructor, and (2) simiﬁar results were *f_".

0,
- .

S : vreported by Hoerner (1965) | _ R A ,
. The need for a college7degree in the gra}yates' desired occupation was-
the most influential factor on their decision to attend college. Additional'>‘
factors were.i expectations of others, closeness to college, and personal -Tv R
desire and expectations for further edueation._ These influential factors
MT _were related to the graduates' primary reasons for enrollment a@;Iowa State ‘,f
Un1versity which were. Iowa State University was the only agricultural’ |
t -
university in Iowa, and Iowa State Uni:ersity offered agricultural |

T education. It may be possible that while deciding ‘on which college to”

attend, graduates were also planning to enter an agricultural education

-

program which led them to enroll at Iowa State University.

Over 63 percent of the graduates had taken additional coursework since e




. ——

1“,tfreceiving their Bachmlor of Science degree including u 1 percent who had ST
. "' 0o ! ) ) ) \4.' :
- tvreceived theinkPh D. degree.- Possible‘reasons for the high percentagg of e

. c \ ® . L ".‘ e

'.State University and other post-secondary 1nst1tutions offering off-campus

: Kd o
,;. §.00

A large number, 331 graduates (61 4%), had entered vocational

R R

wagriculture teaching d1redtly }fter graduation. A total of 376 graduates

G : ;,4(69 8%)uhad taught vocatiopal agriculture at some point after graduation
o +!
_ 'from Iowa State University.; Those who entered the teaching profession~
. <. . . v ,_ !.
taught an average ofyu 1. years, wh11e those continuing to teach vocational

sty

bi - o ,agriculture had a mean tenure of 5 8 years. As would be\expected the
S o

earlier graduates had more tenure in teaching. In 1982, only 100 graduatesJ

~

= '(1816%) were teaching vocational agriculture, the profession for which they K

¢ s
N

”prepared.'“;;;{ o R Lo e \5
, These figures and percentages on tenure of graduates in vocational R

\

agriculture teaching are s1milar to the findings reported by Hoerner (1965)

. He found that 6u/percent of the graduates had taught vocational agriculture‘

:with a mean tenure of 5 4 years. He also found only 18 2 percent of the ‘Ll“
"graduates were teaching vocational agriculture w1th a mean: tenure of 7 0

: 'years at the time of his investigation. '.] . TUIf b_“ vav”:Af_;]‘“

Farming was- listed as the 'present occupational area' employing the ; \Vﬁ-‘l,

' R .
: highest percentage (ggxﬁl%/of the ‘raduates.g’The next four 'p;esent

,’4

- occupational areas' in descending order,rwere vocational agriculture '

teaching, gricultural sales, banking, and agribusiness management. A‘large"v-
. . . .
' decrease in numbers of vocational agriculture teachers was revealed. A




“iftotal of 331 pé%sons initially entered vocational agriculture teaching, and R
'-.5only 100 peﬁﬁbns remained in this area at the time of study. These rigures V

do not refute the belief that the agricultqral education program prepares _y;.; D

s

- stitions.f This number of job changes was not unexpected because many had _
L A KIS - »'.‘_._-.

vee initially taught vocational agriculture and leTt teaching to epter anothqr

»
Iy . - . ” B " pe

’ full time position. . SRR r:f‘ B '.;a"];r ﬁ: \. PR
: o e . R St

1 i K3 | o . . ) _.3

: Distance to the parental home from the 8 aduates' present»employdent
* f

\*",locatlon revealed that almost one third of t”é gradﬁates lived within ten‘,?
'7% ot u3_miles of their parents and over 16 pgrcent lived within ten mlles/of their

'1vspou3es' parents. Over 70 percent of those graduates farming lIved within
- b ,
. _ten miles of their parenta{ home, while only about 18 pereent of the

a e g A e

° .graduates teaching vocational agriculture 11ved within 10 miles of their _i'“

.\~‘

i 4;3 L parents. It appears that graduates may migrate to. the parental home if the’ -
a R H B
opportunity is availablp._ This phenomenon ay - be related to the opportunity RIS

Caes \.(‘ v Ty e

‘to return to the f‘armc ‘,ﬁ, | .
Graduates in all employment areas had a ‘mean numRer‘of months worked toﬂq

- ) P
Kl n‘_w‘ .

earn their salary greater tban 11 months, except for the other education o
N >

ocFupations with a mean,of 9 25 months.1 Seventy-nine percent of the o

{ . o

vocational agriculture instructors had a full 12-month contract, while 1"

',percent held an 11 month contract., - )

N\ " . ,-

Farmers and insurance agent///pent the greatest number of nights on job :

‘related duties, over 2q75 nights per week, while vocational agriculture
. instructors spent over 2 5 nights per week.i That these ocpupations would '

) . h ; . N,




. 'n.':"__ L ’ P - . U s ol R Lol oy B K : ' oo
9 AR ; s . I8 - ‘,Q : e . . .

-

require the most nights nights per week was not unexpected.. Farmers have
) - e B'ﬂ"

work in both crop and liVestock enterprises that needs to.be done, ands - '-r,'

o

>
1 ‘.ax t . /.

Ai‘, o insurance agents need to con%act persons at home, after the client's work S

.?;Mlnnesota. e y’.'.:i_ . S S L ' _; ;y‘. L ':ﬁf'-_: o - S
The mean number of hours spent on . the Job revealed that, as 3 group'

o

fﬂ across all fourteen employment areas, the average was 51 2 hours per week.

|" -

oy _
‘Farmers averaged 60 hours and vocational agriculture instructors avearaged

e 5

_L. almost 51 hours per week. It was~expected tha these two’obcppations would
: RS TR AN .

’anf »rate near the,top of the list mainly because of the nature of the;r work.

?-a 7"Graduates in these professions can not drop their tools at 5*00 p m. and o
o & O
- return the to gait for the next day's work., The hours worked per week were

) found to be similar to what Peterson and- R deau (1981) found in Minnesota

- and what Dillon (1939» observed with Nebracka vocatign?l agr1culture

'9,.
3

- 9 S o . SRR .
«instructors..m o v o R R 5 w/‘ )

. . ce . e R
, ‘u ] . . ,'v.‘
.“ e

The amount of gross inccﬁé by salary ranges ffr the foupteen employment
= - ’ - a

”.fif’{g?ki,p ﬁ graduates was‘obtained in the” study. Seventy-nine percéht of the

R ”wygraduates employed as vocatiénal agriculture instructors‘had net income

“ , .

o ;' levels 1n the range of $16 000 to 25 OOO.per year. Reported salary ranges |

L R

for all employment areas excegt, grad;g;;;stuggnts, insurance agents,_~._.f T

. 5
*

N f.nanagri ultural uanagemend and other: education occupations, were higher

than theﬁrange‘ﬂvgr vocati8nal agricuiture instructors. ‘This- finding was -
' not unexpected because even thoughnsalary ‘was- not listegqaé a major facta?&g
in the graduates' decisfbn to enter and/or leave vocational agricultﬁke\ ' ;t;f
teaching, 1€ is one factor which must be.cohsidered."Tea%h rs- :g vocational
agriculture are not staying in the teaching professign for the salary, as%
S eS|

.salary was ranked as number 21 i%‘the list of reasons they are continuingéto i
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A . ../\ . .,..”“ ) '/...' ./\ . . R ."

teach vocational agriculture by thOSe graduates who entered and remainpd in

..- -
\‘ . . s

~teaching. Hovgeveli,l vocatiéhal agriculture instructors are sometimes 1ured ey
e : - ) et .
to other occupati al opportunitie% wéere the salary is higher.f, \"T_-~’
A R R IR : - B . R
“in’ the%%r du tes' decision to- either npt;[v'f..

Ly

teaching vocational agriculture wpre°,‘inadequaf; :;"

/ : -
3}minadequate salary, never planned on qgaching and s
& attitudes. InfluentiaI‘factors on the graduates',dec on to enter and then 2

) Y o . O .d N > \ B
,leave teaching were long range goal was diff nt than teaching vocational
- e s

E

agriculture, inadequate :dvancement opportunities, dislﬁke of student

factors, 'neven;planne ‘on teaching'y 'and long range goal was difﬂerept
Yoo o - ""'.,; ? v N

than teaching vocational agribulture', suggests Sraduates are using\QEe_f',.*'lf

attitudes, and inadequggdjpchool administrative support \\ecipiogs: ev,:»m

N
«,

"lagricuitural education prognam and vocational agriculture teach¥5gk By

fexperience as‘ﬁtepping stones to other employment areas.a3 ’,',i% - ’? 'v,fﬁ

f The most influential:ﬁgctors in the graduates' decision to enten an

! .remain in teaching wocational riculture were: felt teachin% effectivene
= }idbreased after first year, enjpyed working with high school students, ‘V-' '°/
- ‘ < -
'.;'enJoyed work in the EFA, ablility to teach -areas that are enJoyable, and S \t\
a ¢

"',felt competent to teach students.- The factors having the least degree of"

inflhence WEre.- qpequate salary, social status associated with teachingé'

) v;compgiihility ofvspou;es' career with teaching, home ownership, -and spouse%i
. thappiness with teaching,;F:cl | - ~ff.-._ ' j:_ . ‘ . . .
CY o abomparisons ;ere made . of the threevv0cati%nal agriculture ‘teaching \w
_ ., . .
e e;perience grohps using one-way analysis of variance (ANOVA) to test for ..rs
_m T ,‘. [ ST -ff : o |
S ;n r “f"if,, ; = Y ;.-’, - ?,,~
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»

‘ferences in mean responses;_ N\/l hypothesis 1 stated.__no significant '"

a

l‘ference exists among the thee groups in agricultural backgroﬁnd before
.1‘

N g _ g
.ering collége. A.toﬁal of 50" (93 5%)u°f the graduates were {Aared on a- }?i

N

o

&

ﬁm, while 172

L d:g.cm,'

ﬁ al backgroupds befere entering college and the agricultural _'

-
"~

7y )« L .'
,‘“ i'nal agriculture and FFA backgrouna. Null hypothesis 2 stated. 'no,

v

_"ev‘ 7 -

gnificant difference-existswamongﬂthﬁ‘hhree groups 1n high%schqbl :;g‘

cational agriculture and FFA backgrounden It wa% revealed that.ﬂlu (76 %ﬁa
T ,\\-g .v"’u -~ 2 Soa

the graduates had taken an average of T. 3398emesters of vocational

riculture while in high schobl ‘Df ;né‘m1u'g Ehu'b

~ . ae

organiiation for an average

™ - G R

e

bl.
1

-

-

H AT years._ The ANOVA test revealed ihere wa% no“significant difﬁsrence o

ong Ehe groups in semesters of vocatio:al agrigultupe taken in high

hool but there was a- significant difference aé the..05 levEl for the

A

mber»pf years of FFA membership. Those grad%ates continuing to teach

N -4

cational agricultuge th a higher mean number of years of FFA membership ;
« o

an d1d the graduétes who decided«to ngt_e ter teaching or had taught and
.. bt . \"‘ \_'~
bsequently lefﬁmtgaching vocational agriculture. This difference iégFFA i

3.

mbership corresponded to one of“z%e most influentiaP factors in the

o

‘

'aduates' dec1s01 to enteg ahd remain in vocational agriculture teaching,.

work in: the FF'A' ' ohs ,this basis nun hypothesis ‘2 was

.0
‘uc ; .
Jeoted as there was a d1fference in the groups in reference to vocational

1qh was, 'enjoy

riculture and FFA background. .”/ ‘\Hht

e

“

Lte
K
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Null'hypothesis 3 ‘stated: no significant difference “exists among the -

N

three groups in charactepistics of present occupations asvdescribed by:
. & '
a. Months employed to earn Salary, e Y

PN 4 ’ . -

k¢

t.

Plf"- b. Average nights per weeg?spent on Job related duties, and
._._f _ T TR TP , e

- Ho3a and" H03c, herefore, the null hypotheses were.not reJecng. The number
of months employed to earn their salary and hours spei: on, the Job per week
.'were not’ signifieantly different among the three groups. However, a

significant difference was found between those graduates continuing to teach »

- A

E vocational agriculture'and those ‘graduates who had entered vocational

©

agriculture teaching and subsequently left. Those continuing to teach spent

a sign1ficantly higher number of nights pen.week on Job related duties. - %[,-
. ‘This difference maxgbe due to the number of after school and evening |
meetings a vocational agriculture instructor needs to attend for Job-related
activities and professional deVelopment. Those graduates whOvhad.taught and
| subsequently left teaching ranked . the two factors of long hours and too many
"meetings to attend,~a€;important reasons why they left teaching. The null
hypothesis as stated*’ no significant difference exists among the three |
groups in characterisitics of present occupations as measured by average B
nights per week spent on Jobtrelatqd duties,'was re jected. |
The number of professional organization memberships, number of
full time occupations and length of first employment were all found to be
significantly different among the three grcups. The graduates who were . -

X
ycontinuing.to‘teach Joined a greater number of-professional organizations

4

l“than did the other graduates. There are a variety of professional
S S e

organiaations avajlable to_teachers.of'vocationaliagriculture. Even though
»-membership in.professional organizations is,voluntary,'some-teachers feel
' e T e o o K . o
they are expected to join manygp; thesevorganizations. The number of L,




s, . 20
.:full;time occupations and-length of first employment were also significantlyj‘
different between those graduates continuing to teach vocational: agriculture -

<« -

and those graduates who decided | not to enter teaching or who had entered and

subsequently left teaching vocational agrrculture.. This finding may be ;-

. "expeoted because those: oontinuing to tea '"‘»"ave 'ad Juat one position and

b' employ: nt area, compared to those who 7._?f
had taught and left teaching VOOational agriculture for athher occupation._

Those graduates who had not entered vocational agriculture teaching may have'

'

‘had ‘more. full- time occupatibns and shorter tenure in their first position: .

because of promotions and/or required relocations to advance in the

"1‘- “

_:occupational‘area. o ’f,.: _ y‘v - o l’ B ’/,; ' v ‘lg
A comparison of distance from parents'or spouses' parents_by'graduates o
. vocational agriculture'teaching.experience:was conducted. Null hypothesis b -

stated: _no significant'difference exists among the three groups—regarding
‘ distance of present employment from parents' home or home: of spouses'
parents. A significant difference was found in the mean distance from the ‘

,'graduates' parental home between those graduates continuing to teﬁeﬁ/and the

ph . b

ﬁ other two groups. Voeational agriculture teachers lived closer to their

'parental home. - This may be explained by the opportunity for vocational
agriculture instructors to choose -an area of the state to live and work 1n
which they are familiar with and feel they would enjoy; A sizeable number,
18 percent, of the graduates teaching vocational agriculture lived within 10
miles of their parental home. Graduates in the other two groups may be
,employed with firms that place their employees in areas where they are

,

needed, without regard to-employees'ipersonal preference for location. The

h

._ANOVA‘test conducted onlthe‘mean distance ih miles from‘spouses' parental
“home. showed similarlresults, except that those graduates:who'decided not to
‘teach vocational agriculture had a significantly higher mean distance from

\ ]

their spouseSY.parental home than did those graduates continuing to teach.




* On this basis, null hypothesis Y4 was rejected.

isroup.'_d t

‘Ethose graduates continuing to teach vocational agriculture had a
fwork with young adults.- This was unexpected but possibly a positive resul
.the student teaching experience than did graduates who were teaching,q

?meaning they did possibly benefit by student teaching even though they were,

not teaching at the time of study. Null hypothesis 5 was rejected as there

»

. Null hypothesi 5 stated. nd significant difference\exists among the

N

I
three groups regarding their perceptions of -the student teaching pr gram and

related experiences. “ThHe only experiences or factors not significan. when

' tested were, to be a- community leader, the ability to speak in front ) a

tqwards them._:

s&gnifacantly lower mean for the experiences. for work with adults and fi r :*

l

'because those gradates in the other two groups felt stronger about parts of

was a difference in the means of the three groups based'on their perceptions
of the: value of student teaching and related experiences.
The graduates' perceptions of the academic advising they received was

examined. Null hypothesis 6 stated., no significant difference exists among
4

" the three groups in perceptions of the academic advising received at Iowa

State University. Over 56 percent of the graduates felt the academic ‘s

advising was quite helpful or of great value." Only 4. 3 percent of the

“graduates.felt the academic advising was not helpful at all. This finding

'suggests the academic advisors were meeting the felt needs of most graduates .

whether they were planning on teaching vocational agriculture or entering a

related agricultural'occupation. On this basis, the null hypothesis was not

. rejected.

A comparison was'made of the three groups . for their mean ratings of the

. Null hypothesis 7 stated: no significant differ¢nce exists among the three‘.

groups in perceptions of the effectiveness +£-fhe total-undergraduate

L
5



"., \ ‘1 . ’ ) 22
program as preparation for first and present employment. Approximately 70

percent of the graduates rated the effectiveness of the total program as

preparation for first employment as good or excellent. The aj7iysis of

variance test revealed a significantvdifference between those graduates who

- had entered and then left teachings ocational agriculture and those |

:’_ 3 ontinuingvt teach vo ationaliagr ulture.. Graduates Jhp had

'once taught had .a mean rating of the effectiveness of’ the program which was
.significantly higher than those who continued to teach. A possible
explanation may be that the graduates who had once taught felt they were
well prepared to enter teaching, yhile those graduates who were continuing
to teach feltmmore.could have been»done to prepare them. Also, those uho
were continuing to teach had no other occupation to comparestheir training
_ to, and may have felt they needed more‘preparation_to teach vocational
"_agriculture. When the same test was‘conductedito compare the'effectiveness,
of. the total‘program in preparation for present employment, no significance
uas‘found among the three groups. %his indicates those graduates who hgd,
not taught or who were former teachers, felt the program was as effective in
) preparing them for their present position as those who were teaching at the
time of study. This suggests the agricultural‘education program is doing.a
gooduJob of giving its graduatesfa well-rounded‘education for related .
occupations outside of teaching vocational agriculture but the graduates .
"cohtinuing to teach did not rate the program as highly. Null hypothesis 7
was rejected as differences were found.to exist among the groups in
graduates'.perceptions of the’effectiveness of'the undergraduate'program as
preparation for first and presenttemployment..' | ~
A comparison of the graduates' perceptions of the adequacy’of'training

.

received at Iowa State University was conducted. Null hypothesis 8, stated:

no significant difference exists among the three groups in perceptions of

the adequacy of training received iq~the agricultural education curriculum.

. | -"l;,‘ "/'," | —~




Significant mean ratings were found for agricultural economics between

f”signifioantly different{as perceived by the three groups of graduates.

‘nonateachers and former teachers with the means of non~teachers being

Q

th ir occupations and/or feel that economics were more beneficial to them

.

han former teachers.. The other 12 skill areae were not . found to be

: Since only one skill area of the 13 yielded a significant difference, null

" whether teaching or agribusiness, work’ with adults in some aspect of their

hypothesis 8 was not rejected.

- The graduates were asked their perceptions of the amount of coursework

‘D:

not to teach felt an increase in the amount. of coursework should be required

in the areas of adult work, agric:1fural economics, and communication.
Former teachers indicated an increase in coursework should be required in
agricultural economics, adult work, program development methods, and
communication. Graduates ‘who were continuing to teach'yocational
agriculture felt the amount of coursework‘shouldee»increased in the
following~skill:areas:,agricultural.economics, horticulture, adult work,
program deve10pment,.and methods. Because'so many of the agriculture
professions are surrounded by economics it is not - surprising to see a need
for an increase in agricultural economics for all groups. All three groups
also recommended an increase in adult. work, possibly because mtst graduates,

Co . ;o . , -
present position and wish to have more knowledge related to working with

adults. Graduates who Were teaching vocational agriculture indicated a

r n l
desire to have more new teaching ideas and techniques to make their work

more effective. 0n this basis, it is not surprising that graduates

indicated a desire for an increase in program development and methods. The

»

-graduates also recommended an increase in coursework in the area of

horticulture. This may indicate that teachers are beginning to.modify their

23

ignificantly higher.. The non-teacher group may work with econom$cs more in o

.required in the agricultural education program.: Those graduates who decided -



programs thCCommOdaCe high school students who may'desire more '

non-traditional non-production agricultural offerings.

T

As a total group, graduates felt the\amount of coursework ia the

>

thirteen skill areas should be maintained except in the areas of

agriculbural economica and adult uork, where increases were indicated as.

RECOMMENDATIONS

- Based upon the findings of this study, the followipg recommendations

° S

are made: _ ' o RS

‘iiiﬂ

1. 'The amount of cqursework required, especially in the areas of

agricultural economics and adult wony should be e;amined to

% pdssibly better meet the - needs a 'ricultural education graduates.
‘ N

~ 2. The agricultural education prog: 'Iowa.State University should

T consider,shifting»fromra predomingme .production agriculture ‘

. format to a more diversified format that also.addnesses

non-production areas of agriculture.“
L}

: :'3. . The stud;nt teaching program and' its related experiences should be
” evaluated to ensure that graduates ‘receive a realistic and ‘
’ fulfilling experience as a vocational agriculture instructor._
y, Rollow-up studies of the Iowa State University Agripultural
Education program should be conducted more often Fnhd at equal
intervals (such as. five years) so that comparisans may be made more

......

consistently among graduates.

-

5. A follow-up of this study using the year of graduationeand the
_unused collected data in the analysis should be completed.
6. The concern for. the number of graduates entering the teaching

.o -profession and -the retention of graduates in teaching may be o

over—emphasized, some students are entering the agricultural
. B . -
. m%’.*“.i‘%a‘




';.:*i‘;l_geducation program with no'intention or eVer teaching;vocational

'uVJagriculturekhhile cthers are uslng the program an) teaching

“:experience as stepping stones to meet other career goals. ‘As .

i

‘ zexp1ained in the Introduction, the Agricultural Education brochure

'-n¢{3~}-_5(1980) suggests  hat th'ﬂagricultural education curriculum preparesiﬁl

”'graduates not‘only for vocational agriculture teaching; but also‘~

. other'agriculturally related careers._ The results of this study

. : c
- support that statement.?ﬂw
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- Name.

_Addrsss R I .

g E R .

.‘ Preaent Occupation . “ R \:. e : . ‘- r

4

1f you are not self—employed, what is y0ur employer s name and address.

i

What agricultural experiences did y0u have while in high school? Please check
_all that apply and. complete blanks réquesting definite dsta. o -

raised on.a farm e N e
raised. in an family. sgribusiness . PR
‘work experiencejon a farm L yeara . ,
work experience in. an. agribusiness © .. years
FFA member: .- P

‘ Greenhand :

l I- !_ ~I-

o Chapter Farmer /
v.ﬂf“ - State Farmer. .
: American Farmer >

7 %W member:’ ‘years v“:'ie'z“'
- Vo-Ags o semesters e
Other. (specify) col

Were you eVer employed as a Vocational Agriculture Instructor?. ft

‘Yes
If ye yes, - how long were you employed? R years o i" - ‘months

kHow many different full-time occupations have you had since graduating from Iowa
State University? R . » - . EE -

N

"What ‘was the title of your first full-time job following college graduation?
_(i e., Vo-Ag Instructor, Salesman, Farmer Loan Officer, etc. )

Ca

What was the length of time in years of your first employment ‘or occupational ‘are
(Exclude change of school or change within same occupational area.)‘- .

= ;:.-.JIA
e

years (round to nearest 1 year)

e

what is your present gross income? If you are. self—employed, what was your net
income for 1981? ’ o c

under s1o 000 R TR -sgs;om - sz‘a.ooof W
. $10,001 - $13,000 . ., - 0o '$28,001 - $31' 000
- $13,001 -$16,000. . / et T 431,001 $34,000
$16,001 =.$19,000. -~ ' ... T $34,001 -.$37,000
~ $19,001 -:$22,000 .. i —__°$37,001 - $40,000 - .
szz 001 "szs 000 i _____ over sao ooo N

e er——
mrm—————
| e——




PETwe

N How,mnny'W°ﬁ?h!ﬁpsrd?¢ar34icn9§u,empidikﬁeto earn the above salary? = -
. - - .‘ ; . | . (Kt \‘ “ | o ‘ . . ( o .
: : ' ) ' : c @ \ ’ , : .
7. . 1 work an average of . - nights per week (other than normal day hours) on duties
‘ directly related to“mw Job either at honme, office ‘or attending meetings.
R I spend an average of - hours per week .on the job.
I}life within' _ miles of my parcnts. : ’
' ' milas of my spouse 8 parents (if applicable)
'“16:'"which three ersons most influenced your decision to ‘attend college? Rank as’ 1,2y
- 3, in order of 1nfluence with 1 most influential.,
" a. . 'Pather or ‘guardian S g. A friend in college ' ‘
b.______ Mother or guardian S ;h.a_‘_;;_ Relatives- other than parents
B PR Vo-Ag Instructor - - i. . i Own idea =
d. __  H.S. Supt. or principal o J. ____,Spouse/fiancee
e. . High school counselor : ke - Other (please specify)
f.,' ' County Extensionrnirector PSRN ’
‘Which three factors most influenced your decision to attend college? Rank as l 2

11.

PR SR

12.

3, in order of influence with 1 most influential.

a.* G.I. Bill ] IR . ,f .
‘b, _ High School - Career Day L o ' A
c.;-~ Need of college degree in desired occupation
d. Offered a college scholarship ' .

‘e. _____ Closeness to college

- . . [

£, Expectations of others
g, 0ther (please specify)

!

a full-time teaching position, answer question 12a. If you never taught, answer

: question 12b. If you are presently teaching vo-ag, answer question 12c.

12a.

If you have taught vo-ag and left a full-time ‘teaching position, indicate how each
of the following factors affected your decision -to leave. Circle the most appro-
priate level of influence for each factor.v o o ' T

| EXAMPLE: a. Dislike teaching . . . s . . . 4 4 . o1 2 @ 45

decisiqn to leave teaching ) S o Level of Influence::
SR S e
L : . = mow ==
a. Long range occupational goal was something differentv : L S
than teaching vocational" agriculture. e e v e e s e ;l‘ 2 3 4 5
‘b, Made inadequate salary . . .« .- . . i . . . . 1 2 3 4.5
c. Spouse was not happy with teaching profession. e 4 e o123 45
d. Disiiked student attitudes S T .51 2 3 4 5
e. Inadequate administrative support, backing on decisions‘f.;.l 2 3 4 5
f.  'Too much paperwork. . .. v .. . .0 .0 ... 1 2 3 &y S
g Inadequate preparation on how to teach e e e e e e 10020 3 L4 .5
~he " ‘Little or-: no opportunity to- Specialize e el e e el 2030 4 5
4. Long hours . v e e e e e e e e es e ee o1 2030 40050
j.'ustudents lacked interest..'a”*,--.j.@’:. el el e 1.2 30 & 50

(In this. example, the factor dislike
’ teaching had some influence upon the

s L
AROUN

srxﬁi\?ll_r ‘- J‘l”; f}éi?

‘You will complete only one section of this question.. If you taught vo-ag and left‘



30

TS o e e e S T e e b e
- e B 174 1
g7 2 n o f2%F
. a o = :
k. Had students in, claqs that should not have been there . . 1 2 3 &4 5.
1.- Inadequate advancement opportunities. 4 . o+ o . 12 3 4 5
- m. Too many required extra-curricular acti@ities. N ) 2 3 4 5. .
. n. Inadequate facilities, instructional aidb, and materinls T ' ‘
’ “available. . . . . . e . . . cl . . . . . 1 2 .3'. 4 . 5
o. Received iradequate assistance from teach@r education T - 3 "4 5 f
p.-”Inadequate téchnical preparation for the g;ofession. . 1.2, 3 4 5
q."Inadequate preparation for organizing and ohducting a o L
o vocational agriculture program. " . il.7 & p??@. SN .01 2 3 4 5-
“r, Disliked working with high" school Students. R et SR FEEEC Y RS R
8. Disliked area of state . . . .0 o . “ e ... 1 2 3 45
t. Disliked disciplining students. e e e .1 .2 3 4 5
u. .Too many meetings to attend as a vo-ag instru tor . 1 2 3 4 5
v. Unfavorable community attitudes toward vocati hal : .
agriculture : . . , .wg- e . o 12 3 4 -5
w. ~ Too much-time required for FFA activities .. ;g‘; - 1 2. '3 4 5
x. Other opportunity was made available out of tedching 1 2 .3 4 5-
'y. Trend toward less emphasis on vocational agricuﬁture . 1 2 3 4 5
z. Other (please. specify) k) 12 3 4 5
GO TO QUESTION #13 o .
e ‘ ' L

~12b.

o R - W

IF YOU NEVER TAUGHT AFTER COMPLETING THE AGRICULTURAL EDUCATION PROGRAM, indicate: how |

‘each of the following factors affected your decision n ; to- teach. Circle the ‘most

appropriate level of influence for each factor.., N TR T
EXAMPLE: a. Dislike teaching .?'; - P (:) 4
: (In this example, the factor dislike T o L <
) ' teaching had some influence upon the : T - SR
. S : ' decigion to never teach ) ) -'3_ R } '..*.3,;'- .Level of Influence
A ' 2 - :, '3;_ l B [} . : T ]
- S g% 2 g B
. L T : G 2 2 ﬁ?j ’8 é;'g 2
. Bad student teaching experiemce. . . . v . L . . SN ﬁ? 3 4 .5
Never plamned on teaching . . N + =+ . o + o« o+ L2374 .5
."Inadequate salary . . R S C 1.2 3 4 5
‘Disliked  student attitudes'i’ﬁ;--;\ A L y1. 223 4 5
Too much paperwork. .. . . ' C e e 51 254:3 45
Disliked teaching certain subjects in vo-ag e e 172 3 k5
Felt: inadequate to teach certain subjects e N 1 2533 4 .5
- Inadequate preparation onhow to teach . . .. . & . ,"lL}:2 3 .4 5.
Little or no opportunity to specialize . e .*j,a_;l W s-'lﬂj'Z, 3,4 5
* Students lacked-interest. ... . o e e he e . 1% 2 3 4.5
Inadequate advancement oPPortuﬂities SV e e e 12 304050
Inadequate technical preparation for the profession . w23 Z(\ 5
-m, . Insufficient preparation for organizing and conducting a LT T
~ - vocational agriculture program. .. Lo .1 3 4a 5
n. Inadequate preparation for advising an FFA chapter.. vo. 120 34 5
o. Disliked working with high school students IR 1792 —32,4 5
p. Disliked discipPining students. . . F R I 72"’"¥hk;54g_‘5;’
- q.- Other oppor”;‘ ty was made. available out of teaching a2 G‘E'é} 5
~r. . Long hours:. . .. 7. : G e e e 2N 5
-1 Inadequate preparation for teaching adults.;t.~ .j_.{';.-*‘ 1. 2 4 5.
Ce ; L L ¥A@%'ic I .
‘ ‘ : 1’__ : D
) ‘._-T‘ i ('
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IF YOU. ARE PRESENTLY TEACHING VOGAIIONAL AGRICULTURE, indicate how ‘each of the -
. following factors affected your decision to enter the. teaching' profession: and
Circle the most appropriate level of influence for each factor.

Zﬁﬁﬁg .4

remain in it.

EXAMPLEE a. Like working with .adult program .. .. . A |

'Disliked rigid school schedule. . ., . .

,Other (please specify)
co 0 Quss'rmu na

GO TO. QUESTION #13

Trend. toward’ lsss cmphasis on. vo~ag . e W e e AR"rK‘

1

Spouse would not have ‘been happy with tcaching profsssion. 1
Disliked image of the tescher in the community . . . . ul \

Teaching would not meet wanted social status .1,. e o+ o1

. 1

1

Disliked being in- constant public. view o e /'

(In this example,. the factor, like working
with adult program, had some influence upon

'*nahananahanaha‘Little_ ’

- e

-

Some -

. afa~a~e~a~e~a§ Much

g

L

CH

5

the decision to enter the teaching profession. ). ‘Level of Ihfluehée'

. :lii;;31f%' ;’?,ffa

.. 0
-
2 A
: s
Goal was to teach vocational agriculture e s e e s o« 12
" Able to share students successes .. . . . o o o o o 172
Adequate galary. . i v ¢ 4 s 4 s s 4. ee +o. 1 2
'Spouse is happy with teaching profession . . . . . . 1 2
Adequate administrative. support, backing on decisions_. « 1 2
Feel adequate to teach students . . . . .. . . . . 1 2
Able to get students to learn material . . . . . . . 17 2
- Adequate preparation on how to teach. =+ . . . . . . L 2
Feel teaching effectiveness increased after beginning
teaching .. . . . . & + . ¢ W e 4 .. .. 12
‘Able to teach areas. that.are comfortable . . . . . .. 1 2
Students interested invo-ag . .. . . .+ . v .. o 0 172
Sufficient facilities -and teaching materials e e ie e b2
‘Receive adequate assistance from teacher education . . ., 1 2
Sufficient technical ‘preparation for the profession..;.*’tle' "2
Adequate" preparation for organizing and conducting a ..
‘vocational agriculture program. .. . i . . .. . 172
. Enjoy working with. high school etudents. e e e e e e 12
 Like area of-state. . . . v WiCe e e o e e 12
Favorable community attitudes towards vocational o '
cagriculture . . . 0 . ete e e e e e e 0w 102
. Enjoy. working with other community agriculture leaders. . 1 2
~_Able to'direct and influence students . . . . . . . . 1 2
Teaching profession achieves social status desired .. ... 1 2
Security in teaching profession. e e e e e wte w12
. Enjoy work in the FFA, . . . . . . .+ . .+ .. . 102
Able ‘to work closely with student' s parents . . .. . . 1 2
I own my:-ownhome in this town. . ' ..+ .. w00 oo . 12
-Other (please specify) e b2

-

Somej
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19,

'List the ‘f4ive factors from thas‘ﬂ
Anflubnce upon your decision to 1eave, to never teach, -or Pemain teaching.

';'by letter thet had ‘the- greateat v

,v‘,

Lgtter . (a) greateet influence nnd (e) . 1east influence of the top . 5. .

. } Y

.1aﬂ
b.

~4took part in while attending I.S. U..

more than average : "
N ] : .
average . e . :
LG -less than average

!
a, . B 3 . v
I b. ) Q * "‘:'ig' . b
L — s e "
Co ) o . L ‘ H;
g ‘ o 2
' ) ' )’. . Y‘:‘ o e ' oo
14, . ‘What was the ‘one main reason for yo r enroIlment at 1.S. U. rather than one of the .
: otherucolleges or- universities in: Iowa ox the U.S. 1. 1 ,d e D f
A Proximity o T s uT WT“”flf”'”$l”“”“*“' Only agriculturel school “{n~Towa ™
bl Lower registration fees. S oo Other family member a graduate
Cu Offered Agricultural Educati i ke A friend was a grdduate
d. = A scholarship award” S A friend was enrolled or enrolling
. e. ~ 1.S.U. academic prominence, i m. . Career or Field Da;'activities .
£, " Father/guardiah a graduate /¥ - n. " Veishea visit - S
- Mother/guardian a graduate o o, Other (pleade specify)‘ i
h. Relatives other ithan Rgren R : '
L ~were graduates YN v .
~ Clme . T - o
15. What one Jerson made the. lar est con ;butipn‘toward influencing your‘enrollment,~
©odn Agricultural Education at. I,f .U. ?"Ia‘{" - : o _ :
a. ___Father or- gdardian g gfj' $h. . Contact with a ollege representativc
" b. Mother or guardian' . R ~Contact with Ag
" es - Vo-Ag Instructor = . w_ﬁ. N3 Friend was. a. gré ,
"d. . H.S. Supt. or Principal 3" k. ' Friend was pfesently enrolled
tes - County Extension Director i 1. . Own'idea :
R PN College Counselor ";Q"' / ; om. Other (please specify)
YT - R Relative other than parents s v
'lo; What was the one major source of fin{ . S\ i
'_possible? .(Check one) 9y b o L . v .
. a. . G.I. Bi11 . N g. Your personal findiices (other than
© b, Parents or guardi / o . ) _ part~time or summer employment)
oy, Ce Spouse. . . ﬁig,"; . . 'he__. Other family membiers:
S d. . Your part—time jo : . S o
.e. " Summer employment N AR Foo T ,
£ Earnings from Vo—Ag or. Q-H_l ,:‘ k. -
17, H
. ,(Circle one) o ‘
0" 1 2 °3 4 5o0r more'
18.»,How many years were you a member of ‘the #g, Ed}'Cluh while attendingfllng.?' |
?»(Circle one) _ S ) 4 : - S
0 1 2 3.. 4" 5 or more :
. B : ,
How would you- classify yourself as to the number of extracurrlcular activ1t1es you




.- 20, Numbor of porlonl dopondins on you !or tinanciol lupport (1nc1udo yo lolf) at-timo
of B s. sraduation !rom collogo? . as of December 1, 19827 _

. 21. Rolating back to your student touching oxperionco, ploauo road each of tho following
v statements carefully and indicate how beneficial you feel your student teaching
. experience was in preparing you for your present occupation. Uno the following scale
‘ in responding to each item:.

1 2 3 45 6 7 8 0. %
R B |1 | 1 |
No ‘ ) ~ Average - . Great Deal
. Benefi: - B ' f Benafit S ; ~.of Benefit

AmOunc of benofit e:pdent ceaching wna 1n preparigg you:'

1. to be a community leader.‘\

2, for work with adults.

3. for work with young adults.

4. to speak in fromt of a group.

5. to follow authority.

‘6. to organize your thoughts and ideas. :

7. to become more competent in technical agriculturé
8. to better utilize:time. , "

9, to set goals and strive towards them. N
10., cogaccepc and carry out responsibility.

22, In cerme.of your felc needs, how valuable was che help you received from your academic

advisor? (Cu%ck one) ' : o , Ve

¥ : PR Great value ‘

.b. - Quite helpful . . . , .

Co Some assistance ‘ ' . o e
d. - _ Little assistance - * - ' : -

e. ' Noc helpful at 811 ; oy

B

23. . How would you raCe the' effecciveness of your total undergraduaCe program as preparacion
¥or your firsg posicion afCer receiving your degree? S 7

a. = Poor ' . N Ly

b. Fair ' ;

C. " Average o

d. ___ Good o S _ . : . - C
© e, ' Excellenc : N R ’ Co S L

: 2&;? How - would .you rate the effecciveness of your COtal undergraduate program as’ preparacion

*. for your presenc occupation? . , L S

" a. " Poor
b. - Falr
" e¢. ___ Average. 3
. d. __ Good , o o . ' : A
e, Excellent N L i 5 : S




T e e T L T e
. 125, In'view of your college and post-college expsriences and present ooccupation, what - . 5
- changes would you recommend in the amount of work required in the Agricultural .
"~ Bducation program in ‘the following subject fielda? Check the amount you feel
" should be required, =~ S ,
How do you rate the adequacy of training received in these skill areasq at I.S8.U.
. - Alternative responses are (1) poor, (2) fair, (3) average; (4) good, or (5) excellent.

* Amt. of Work Req. - Adequacy of Training

R f 5 j? T ff
ot . - ‘ . y'. ,:7 _
Mg EE S|

2 k)

: R I/ | AN o AN = U I W s

Y N 1y ] 2 3 1 -

1. Communication Skills
(English, Speech, qua)

2, Natural Sciences | / 1 . 1.

' (Chemistry, Botany, etc.)

'3, Social Sciences . | r.
" (Economics, Government, etc. R '

‘4. Agricul:urq Courses: .

,af'AgriculturaINECOnomica~

b. Agricultural Mechanics

c. Agronomy | I L | B B

g

d. Animal Science

e. Horticulture

" 5. Agricultural Education:

: a._sdpetvised Ocqubational - T
Experience .. ... - C

b.'Fu;ufe_rarmers of )meriéa

a P

. d. Methods

€. Prdgram'DeVelopment '

26. 1In how'many:professionai organizations (requiting dues paymgnt) relating to your .
- occupational area are you presentlz\g.membe:? (Do not include honorary or social
organizations.) b ’ . : ‘ :

organizétions




‘27, How did you nnkn aontact vith your “#ivst dnplqur? (chqok onej R
‘“ Collogo«o! Agriculture Placement Service . . A

Teachey Placement Service : . L
College Counsalor . .
d. Answared an ad or lilting
e. Made inquiry requesting cmploymnnt y
f. ' Employer contnctcd‘you : : ' ' p
C B Friend or others informed you of the opportunity . .
h, State employment agency ,
L. Private employment agency = o»
K P _Other (spacify) . ’ .
ke Presently in military
. Presently in graduate school
My F;rat Qmploymgnt I vas. gal£~cmpleycd

28, What advanced degree or degto.a have Yyou received or have in pragtena as of
Dacémber 1, 19827 Check highest lavil of advancement or degree completion,

a. _____ Have not participated in a collegiate graduate program
* b, Partial requirement for M.S. or M.A. degree
- . quarter hours
) gemester hours

‘e, ' M,S..or.equivalent received °

d. ___ Partial requirement for Ph.D. or equivalent
. e, ____ Ph.D. or equivalent received

Specify thp area of study and university..

29. Rematkézf

128
¢

30. Check 1f youf&esiré alsummary,of the study.

Yes .
No" - - _ ‘Y : '
[ 4 —_— ' N ’ .
- \ ' .
[
N\ 4
‘l.v s . ‘ g ~’ . .
B LR %’ : ,
-"u\ oy, ' " h
,ﬁ.‘.‘} &,. o
LG ¢ .
N » &7 o
——K T X
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| N Y
L 3 . e




