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ABSTRACT . ‘ : D

The ph1loSophy, ob3ect1ves, and ass1gnments and
proJects of .Ohio Un1vers1ty s 1ntroductory course in organ1zat1ona1
____communication and its pract1cum in organ1zat1ona1 communication are

described in this paper. After present1ng a brief overview of the
undergraduate curriculum at the university and its re1at1on to
organizational commun1cat1ons, the paper discusses the p losophy and
four representative objectives of the 1ntroductory course? ) to,
establish a firm understand1ng of theories useful for explaining
communication- processes in ‘the organ1zat1ona1 context; (2) to specify
the communication activities of, organ1zat1oms and provide an
-understanding of the expectat1ons organ1zat1ons may have for these .
activities; (3) to develop the capacity to apply theoretical
explanations to organizational settings; and (4) té encourage

- students to criticize theories fdr their inadequacies, then develop
their own alternative explanations. The remainder of the'paper
explains the ph1losophy and objectives of the senior. pract1cum, wh1ch
includes familiarizing- students with organizational processes in a
real organ1zat1on, enab11ng students to assume organizational:roles
that mirror actual experience, providing students with the means to

. demonstrfte the extent to which they understand- organizational

# concepts), helping them progress:in the application of the skills and

' knowledge learned in other courses, and. proV1d1ng the capstone
exper1ence 1n the organ1zat1ona1 co?munlcat1on major's career.
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1 L. - S

ORGANIZATIONAL COMMUNICATION THEORY AND PRACTICE
COURSES IN THE UNDERGRADUATE CURRICULUM

INTRODUCTION

3 The inclusion' pf a postef Sessioﬁ at the 1984 ICA Eon7

.
]

vention is just one indication of the growth of Organization-

al Communication as ‘an arga o+ academic study and profes-.

- sional applfcapiuh. The program at Uhig, University strives
.conStéﬁtiy ’in“.developing.'its courses to meld théﬁ;cademic
vneeds D; thé‘stUAEnt with the'oppoftﬁaity t&lapplylthe theb—
ries anq Skill%-learneﬁ in‘the ciass?odm in aq|éréahi$ationa1
SetéiﬁgJ.
" The héndbooks on ctourse déveiopment»presént‘a véfy ra-
\fﬁibnal and 'Dfdéfgd procésslfon‘éesignina cou;ses; Instruc—

‘tors are urgéa to first devel op some ‘general statement of
the'. philésophy which' is to guide the development of the
‘douréé..,Fﬁom7thi5,philosophy’Should come a set of specific

cog?ihive and behavioral objectives. Within the framework

of philosobhy'éﬁd DEjEctiyes,?texts are Selected,( lecturgs,

) . . r
l_‘ assignments' and projects are developed, all to aid students

LS -

in,r@achiné_thE'DbjecE&vés;v,HoweVer- reasonable this model

éppears, “chances are that few cdurses are developed in such’
) . . : N
- ’ f . : \’ .
‘an orderly process/ Fortunately, course‘deyelopéent is often

é much more haphazard affair, = in which each component of.

,the model is inter—productive with.-'all the others: An
‘ ‘ o
.iﬁstruttpﬁ,’gets an idea for an appealing new prdject which

in turn'helps refine some vague feeling about the philbséphy
, %! » ‘ y

-

-of the course. - A colleague ‘shares a syllabﬁs-and-same

. . X . . . .
. . . PN
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t objective statement stands out and subgésts:new' alternatives

)
\

. e g t

begins to re-think the goals for tﬁ% coursm;EQ It*s probably .

, . [ *
\ .

\ ' , ) A -," ‘. . K .
the bumbling A and -constart refinement which makes the stuf f

necessary for good.teaching. IR -

The rat10na1 model for course development\(s not W1thout
its utility. Although not to be taken for its developmental
connotations, the laying out of ph1losophy,-'prect1ves,' an%
‘éssignmengs phoyides ihstquctors with two direst‘behefihs.

First, it provides the opportunity for instru;fbfs to con-

tinually he—eyamine the fit ‘of +the various sompunents of

the course. If;instruttors;are'not able to find% some lodic'

whigh accounts for the various elements of thé‘tqurse; how

can we expect.students to see how the pieces cbme together“

Secomﬁ, the rat1onal model prov1des a conven1ent set of terms
¢ ' ' :

.&by which co{leagues can d1scusslthe1r courses in the . con*>’

4£fﬁuingn attempt to" re{ihe their classroom performance. By

'sharing ideas,‘eﬁamining new altErnatives, and articulat~

ing thoseﬂ-th1ngs which are too often taken for granted in-—

.structors have the opporzun1ty to cr1t1ca11y evaldate- their

. L TP
1nstruct10na1 processes through interactlon w1th-other'3n~
structors. With both of these purposes in mind, £h153 ﬁaﬁer

A

will proceed Eb, describe the philosophy,_oqucf&vqs,-énd'

éssigqmehtszprdjetts, of Ohio luniversity’s \Introducfiqn,.to

Organizational Communication, and Practicum in'Drganikstiqnal

N
Communication.

, . . ' ' Y ,.: ‘

4 T A
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N

for the -lectures. A new text is found, and {ha instructor
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y) Befor® discussing.the tyo courses, a brief des erptxun
- ' : o T Lo
l‘ L7 . . * . [N y : « Lt q‘, ' ‘
""" of the undergraduate curriculum’is 1n‘DFder. At Ohio Uni- -
\ . N . . ‘,\ W . b. ,.
versity, the underqraduatewma1nr in Drganx atxbnal Communi -~
. . Ty ’ e

cation requires a- total DW‘JAS?quarter hours (ﬂZ courses) ’

- ‘ . ‘ . ."
“

in, the School ot Interpersonal ommun1cat1on and.‘a? minimum
' . N RN /

s 0f 28 quarter hours in each of two out51de areas for a total

n
v P ' '

- of 121 .quarter  hours.. A total of 192 quarter hdurs | is re®
‘ A : ' o N ‘ o,
quiked ffb? graduation. . The Drgan1zat1ona1 Communication

5
.“> L A . N . “g

major leads to a Bachelor Df Sc1ence in Commun1cat10n _ degree
that is ;anerred upon approximately 125'student$ annually.
,Wfthina.thé'_requiﬁEmEnt of 65 duafter houfs;are several oo

’ courses“that.lay.the groundnorkgfdr the intfbductorﬂp thédry.,'
o S 5 g e e
"y Course andf theé' the senior ievel cDursesi»'ThE uﬁdergradu~'

. -
i‘ o

" ate’s fam111ar1ty w1th the sommunxcatlon d1sc1nl1ne commences

¥ ~ " oa

v ') R 8 o v ) d
T, o p
fnth classea11n pub11c speak)ng, intrbductiqn tD spgech com:-
. : h2
.muhicatidn;“andeerbal language hehavidf. From " this 'point,

\.‘ \_',_. L. P,

F vy the Student moves tq spec1f1c cDurses that Provide  more 1nfor—

- m?t1on about thE -bas1c areas Df study 1n ¢ d1sc1pl1né.

.',‘ . \

?

Classes are foered in the techn1qu9s of small groups,»xnter‘”
‘ 2o ' hu [‘ . .7 . . '
. Con perspnadﬁ behav1or. and commun1cat1on theory. These three

o B - 4 .
' L »__,, . },rr . Yore . -

courses provide the foundat1on from which the, student pj%:ds

\.f v ’_‘ ) o .. . . . " .
- am mnderstanding of_the role Df‘prgan1zat1onal commynyc ion -

X . ) R ~ ‘. "’ ) v . LDAH W C oy -.‘.‘ -
‘within the speech communication,context_i It is  only aftEr‘

) c o

the ,success?ul complet1on of these gpurses that the student ,
‘may“enroll 1n the 1ntroductory Drgan1zat1bnal _Commun1cat10n\;

~ L

theory'coursé{; ’ ' o -

- . R . WS . 'y L .
s v : e Cite : .3 S A
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B ~ INTRODUCTION TO- oy
R . ORGANIZATIONAL COMMUNICATION. ,
AV ‘

i . ’ ) ’ ' ‘ N , '
- L R \ . : ' -MW“ |

The two major elements jwhich comprise the phildﬁophy-

;'underp'nning the Introduction to DrQﬁ%izational Communicition{
L . T o . R 1 . e o
éourée. are: (1) ' students benefxf#frnw learning the role

o N . : :
. uf theory in explaining behavior; (2) studentw need to be

., 1 encouraged:to think critically. . < ! .
N . . . : ! P

The position taken in the_course is that organizations

~,'are.a useful context in which to study communication beha-

. : N
vi?rs.)¢“”The purpose is not to 'introdd%e CpM&unicatiDn

fﬁkiels" which can be exercised, stored,’aﬁd c;lled up  wHén

thétdents leave the ciassrodm.'_lpstead, students are gncon:

P?_ raged to see héw various theoretical perspe’ctivesl can"bg
. . , ) v ‘ *
used to explaf% the communication activfties of organiza-’

. tions. LitELe emphasis in put on the "how to do" 'CDmmUniééf
tipn in organizations in favor of illustrating ways of "how
to téihk about" the communication activities of organizar
. - t .. * . 4

Y _ ‘ : S |

tions. Oryganizations are assummed . to be a complex arena .

' K . . ° ' " : oy
w 1n which many communication behaviors occur. To make sense.

2 -
.

4

out of the complexity;’ students are_l@keiy bqtter able Eoi

.. make good judgments hég@rding their own: behaviors: if theyﬁ

[ .

are éble_ﬁtp segment-fhe coﬁplexities and idenfi%Y the types

ol

of behaviors(inétead of relying upon’ "sure-fire .xethnties"

"+ .and "quick-fix recipes", 6 for organizational performance.
P = , . ot . . . . - . - . M . t‘l‘« .
- As there are clearly no good answers for enslQiring oOrganiza-

hed

tional' success, understanding how ' theory can be used to
. / T . . . N .
N ' . C

.
A
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“With Some careful proddlﬁg,.studeﬁté’

"‘on wh1ch the tlfleor1e=:. are g‘based -'an_ '

1ng their own theori

" " '
. . N
. .
‘ ~
. ;
. ' . ¢
oo SRS |
' W - )
: . ‘ .

[ L
) . . iy ' - ' ! 'y . R )
explain bebaviors is seen as a productive means  for, giving
« . R 4 ‘ . e . A -
students the capacity, to ask good' questions. I
o i L .
) » ; ,

v

Put ﬂﬁ? the'parfuoctory,ledrning of Bkjllﬁ fﬁ objection-
. b ; . .

hhle S0 15 the‘rotn anquimftion Cof thepﬂy anddequalv for
understand1ng/’thL‘féomplex1tier of organxzatxons’ Th‘orner

[y
-

are only abstraLtloﬂF By themaelveb, they are able to " esx-

'plaxn nothing. And hs.dan ubstfactnon, a theory ' “domain

t

is much neater than the Frequemtly Bthabplng relat1onshxpr
- , ’i/’\

* i Lo \ ore \'f
a theory attempts to explé1ﬁ;
are'encqpraged to think crxtically about the' theorles they

-

Mare xntroduced to. ﬁﬁs theorleﬁ L are’ 1ntrod&ce3 the student

A

Y

is expected tp: 1dent1fy the- 1nad&qﬂ%cie7’ of the : theory.
. Wy ‘e .

[ & f& Y
scover the,assumptions

BFEERY ? N

decide 'whether they

g 77
are w1111ng to ‘make’ the same assumptidhé. In dgscu551on,

* 1

s ‘ w‘h

.

students'co%sider “tﬁev prescriptioné for Vbehavior 1mpl;ed

5

‘by the theorles, aqd thlnk about the posstiéf ramlfﬂ&at&ons

ar

such behav1og§*bay haye on fthe.. organ1zzfaoni{ The ,writing

assignments - requ1reg étud n 5 to compare theories to "prac-

. . ke ‘ :
tice” and|specify thg yS by Nthh theory mgy( be improved

. o @ ;
In a Short,tlme, %tupentsskearn that theorxes are only ways

]

to than about thxmgs. A few Students éd SD far>as; deVelé;)

\

s A
b [N . :
'xpla1n1mgtorganxg/ ional communi-
ar Y bl -
_ - T L PR : "
catioh; o R T
5 . [CEY 4

Thévy%lues 1nherent in th1s_pé1losophy be_ome the goals

’\

far ;h Introduﬁﬁpon to Drganfzat1onal Commuﬁ&catlon course. -
) '.?," ‘ Al ) <

' 52\, &ﬂ i L S » 2
. B ! 'y c

L

Fo L*h}e reason, Jtudente,
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s

-of messages and the flow of message% through the organiza-

4
o \
Fredoently, the' followihg fetir objn?tivul represent the philo-
) | ) . . :
acophy behind the course. ' )
© “

/

1.\) Torestablish a firm understanding of teories useful

for explaﬁning communication processes in the organi-

zational context. ' ¢ A

In particular, students are exposed to the several thao-
v , .
. AP ! i N . y . L
retical perspectives which can' be used to explain the.commu--
- a : , ! . ‘. , P
nication processes which comprise organizational activity.

Ihé ~cour se begins by illustrating the differert types of

BN

explanations which result from applying mechanistic, interac-

N

Live,& er “transactional models of chmunication to Drdanizn—
, P .

- ' : ; w7 .

tional contexts: Then, 'considerable attention is given to
~ ]

classical, human relationé, and systems’ theories of organi-

\

-

zational behavio?s. Al'though these theories are drawn from

. . R ‘ ‘ L4
management. and administrativ J science, the course focuses
\ i - -3 -

on the relevance thésa theoriés havé; for understanding the

.+ communication processes of quanizatiéns. For example, clas-
- . (. X : ’

sicaf'theory is examined for its jmplications on the

type%

tion.. "Human relations theory is considered for its assum-

. R R

ptions about how people respond to messages. _System theory

is sxamined for it%.emphasis on . the inter-relationship of
the componehts of an organization, and tHe communication

activities of an-~ organization as it interfaces  with the

environment. , Finally, students age intrédﬁced to the

@
-

o ' . . i . %
! , .

(i

Ao



' > : |
. o

.

Morgantzation ad culture model to il lTuastrate o bthe symbolic

. .
processes  organtzatronal  member soose Loomabker nense of Lhetr

_ . Do . r 4
partrcipatron an organteations,.
" . '-\\. ’ .
S ' S ~ '
Lo To npucxty((hu communication actlivition of organiza

. . .
tions and provide an understanding of the expecta-

Liony organizations may have tor thorre commurao ation

-

activitien, . a
A S 4 S
Aslkking ¢ new class "What s at that organizatiomal com-

. L]

munication studies?" always produces responses that -are never

. "

less than amazing' Tn# most articulate responsae has been
N . - .

-

“to study how communication makes organizations run botter.,
N A ]

*

That answer isn’t surprising since {he popular literature,
L .
’ .

and much of our academic.resecarch, has been 1in the. pursuit

of describing th® communication practices which promote orga-

-

N

nizational functioning. Much of the course is devoted to

. . ) ) . . C .
discussing, the communication activities which are assummed
. . s . v .

to make a difference in the functioning of an organization.

' ! 1 : . ]

The activities are categorized into thr?e dreas: (1) Infor—

- mation management. In this 5%7kion, students are éxposed
‘ . 4 .

- 'to<r%55ue5 regarding the types of information exchangeg in

.

, organizations, information flow, and how organizations deter-
N '
mine 1information adequacy. . (2) Behavior regulation. In

-

this section, peréuasion theory, motivation theory.,/gnd
. [4

-

leadership theory are examined. Consideration is also given

to the constraints organizational settings impose on indivi-

ERIC | - s

»
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, .
. . '
duala,  houw power 1o detined 1o organtzat dons, and the 1nter-

-

e Lpon o whiteh occurs i managing. (.%) Problem ol viog.

Two  topres campr e thia sgction. L The frrat 1a dect s on

. 4
making o prganisat ion.. Herse smad Logroup theary is expandesd
\ ,

to  wpecity the decision m.‘l}< tng procesaes of the more comples
: . n,,
setting of an ofganization.’ The second  topic 1s conflict
N ,
management tn Whaeh atudemte,  are L tote odo e "b’ ther wayy

i
urgantsationg ute symbolys to manage chntlict.
1

K -

L. To develop the capacity to apply theoretical expla-

- o

nations to organizational settings.

lnu' often, students ' leave tﬁuury cour e convinced that
’ L4 .
theory 14 “this stuff found in books, but which doesn’t apply

N

to anythaing." Without the opportunity to compare theory
to practice, students can bé expected to have 1little regard
tor  theory. 'Althbugh instructors can' show h0w1the applica-
tions are posuible, hearing 1t from the "front line! seem§
to be far more ‘convincing. To get students to the "f;bnt
line" and éncqurage theﬁ to eialuaﬁa the exelanatory power

of theory, students are asked to interview an organizational

manager . The assignment requires the student to select a

«w

theory discussed in the Eourse, and detgrmine how well the
-

.

theory explains the communication activities of the manager
. & -
and "the manager’s organization. Two "realizations" usually
Iy . .
prize their papers. The first is tlvat although many

t

charact

on’t  know they're doing it, tﬁey seem to follow

10.

’,

-~

/
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Lot ver o GE "testtbook” theor tes whisn thiey explatn thear
+ * ’ - . '

Ownr T ommuante at 1on pragct i es, tierc O, wthadent v ey u\tl'..\
| ’ o

. " s 3 , . .
that even Lhorgh managesr s haave H/'taﬁu Les,  mot ‘Mmanagesr 2o 0 am

. : U . - . -
snde at ion At ivil iens art ol ten contranli vtory wilth the Jhre

’
|

seraaptions of thear own thesor 1o, Stuck cwith  the prablean
. o

ot reconcaling the prescraptions with bahav or L, studdnts -

DEten develap their  own comples cantingency modele g e lain
\

how U manager s say cone thing and o something ml e,

1]
a. fo  encourage tudents to craticroe thoor ter. §or
N\

therr 1nadequacies, and then to dovelop  therr QWi

altirnat v explanat 1one.

Thr ough out. the first  weeks of June, edacator s, stand

up ot commencement exercraes to roemind thear audrencer,.  that
: 1
they  have "now learned to think tor themselves.”  Too ouften.,

»
.

however, the educational experaience doean’ L actively  oncouo-

rage  students to really  think for themoelves., The fourth

\

. obyective of the introductory course in organizational commu-

’

nitcation 1S a reminder that students need and deserve the

\
oppor tunity to evaluate what they have been™learning, 1dont -

fy the 1nadequacies, and develop their oﬁn soDlutions. Suc-

;

cess an organizations must, 1n some way, be related to vreata -

vity, and the ability to communicate persuasively ones' ori-

~

ginal ideas. To provide an experience which encourages origi -

N

nal and creative thinking, the last assignment of the course

:

asks the students to select  some  area of organtzational

-

H

M



j o

tommiaitcat son whic b needu. ity theor 1es tmpr oved., Hince sl

)

denit oo e nually rel tant abunat berng critical, this assign

ment e g geronp projsa bt oao that somer farm o the “risaky
shitt" Wil oo, lhe  assigoment’ asts (o a “tan' o ass .
. »
. " o
peavaentat ton oo whto b, thes qroup

attempte  to convinge the

Vs, that they  have o better explanal ton,
2 )

the grodp i asbked to write  a facholariy®  paper i which

fn addition,

) thiey  preciont the  rovwearch and analysis which defonds their

provar taon, Mast of the time, the groupe. ond up "re anventing®

thvee whits}, 1t t s

Obhtectivee 10 to produce the definitive

theoroti1cal treatioe on argantzat ronal communication,. . then

thee  actavity 1+ oot gqoing to be wor thwhi Y. But wince thyg

i

obgjeclivie 149 ta learn how  1deas  are devel oped, presented,

’

and defonded, roe o anventing wheels 1y, g usetul exercirse.

The  positroning  of the I_nt;"mh.ugt.lon to Urganizational

) Hommunicat1on course 1n the under graduatey curriculum  ‘serves
N unefal function.. In that 1t occurs é(tn the atudent has
/ "y
already had several skill 3ﬁd theory courses, 1 t ailown an
s {3 .

opportunity for the student to considug how thb‘skxlls and

‘ theortes may he applied 1n the context of orgamzations.
. As  a prerequisite for the Seniér Pfact£cum in Organizational

s i

Commumication, the course provides the theoretical foundation

necessary  for  the supervised practical application of pre-

Y

viously learned materaial.

ERIC -
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L e o IN [
! T e . i .. ORGANIZATIONAL CDMMUNICQ}IDN S
o B . e ' : o
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: R A : S i 20 s ° : :
o * Jg;‘%&g‘final course 1in the  Organizationa ‘Communication
4 E‘ . 4B ,.‘ ) e N S . o, i \ .
. - ‘ ) . L E) R . . ] P . .
. ﬁl major is theé Senior Practicum in Drganizational;Communica—
_‘9 f “ L {: B 1 ‘ X . N .
1 -tion. Typically taken during the last quarter of the senior -
’ ! : . ) - . a ' . . : o P . P .
. 'year, the practicum offers the student a setting in which-

to apply what has been learned in theoryltourses in the -major

or minor . areas. The following digﬁussion_wilL examine the

.philaosophy underpinhing the course, objectives, fFeiatiDnshid
. : ' . ,\ ) . .
" of the. project to . the objectives, and the function of the

course’in the program Df.gtudy.
A papér bfesented'by\James at last yearBs_"ICA“ coﬁvgn—

tion ;detafiéd the intérnal structure and operation of. the

N d

pfacticum course~so that mgterial is not repeated here;"hpwf 
_ ever; a brief summary is Jﬁrovigéa§4or clafity. Students

in the practicum class become active members of a real-to-

.life organization, The Institute for Communication Improve- .

R . - . . 3y

. . ¢ : ‘
ment (I.C.I.Y. As I.C.I. employees,‘the students are requir-
. ed to’ ﬁerform internél, Drganizatfonal roles and éxiernal,

<

kY

client—-centered roles. I.C.I.  has_ a :tomplete reporting
o S .

hiérarchy .réngihg .from the Board of Directors fthrough the

\

Vice-President for Operations tD the.étaff member s in .each

department.  Students assume, rolé& beginning with the Divi-

°

sional Directors‘w(o repprt-tbﬂthé'V.P. fbr-Dperations." .

-
.

- The practicum course was developed in response .to stu-

A
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dent pencept%ﬂﬂs, that' there should be an opportunity for N

‘ ‘'students tp’"ﬁu;f i? all together“'befofe gﬁaﬁuat;on. Like—

oo

wise" ?aculgyé{ﬁembérs were interested in pfdvidingga_fofum-'
for the Studéng “t@'apply their skills while‘ also providing - .
. B . e . o v . .

services to .the  university community which would otherwise

P

be»unaw“for‘dabl'e. S | 6‘ - .

N\

The movement,toward creating the Sepior Practicum  in |
: S . S . PR
" Organizational Communication was the amalgam of the requestsf
' 6#;thé students in thé‘hajor'and‘fhb concerns of the faculty/

7
v

. teacﬁihg in the nganizational Communication program. Thé
cqncérn'of the ;tudents was a Qery préctical one < —— the;
. . . #

wéhtéd thg chante to see if they qould.Feally do the thing%
they'wéré being taught to do; The pFDblem &as tﬁat-éhé teac%—

. : r !

ing was primarily in a classroom Sétting”which did not permii

the application of the skills and theories to realflife situa-

tionse At the ‘Sahe'time, it waélimpqrtant nof to pﬁsh'tﬁe_.
Studgnts too soon into situations they might\ﬁe_'ill—equipp%d
to handle. | " R
Since thevmajori;y Af'Urganizafional Communication hndef—”
gradqé;es at OhHio University are intending to entér the jo6
markef:and not immedigtely pursue graduate degrees, the*¥acu1L
‘ty’wefe interestéd in hélpiné the students become as market-
able as possible when Qraduatiné ftom'an academic‘progfam.
It was important that tHe students had a strong theoréticgl
. foundation from which to draw their skills. .This foundation

should include an understanQing .Df general communication
. .

e ‘ o ‘ . o 'l

e
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theories, and mode}s; .small, groups, dyadic}commqpitationg
. . . ) 3

a4

persuasion, conference leadership, campaign behaviors, inter-

C/

viewing, and statistics. i /

The philosophy of the practicum course’is to provide

students with the Dpportunity to utilize all‘their knowl edge

and skills while undertaking a project for/eh organization.
Thevsecend consfderation in this dieﬁtss}on of the prac-—
ticum course'istthat-of the course ubje;éives. Five Dbjec—
. ’ ’ :
tives were designed for the counse/’ The objectives are an

attempt to Dperat1ona112e the ph113§0phy beh1nd 'the ‘course

i

in such a way that the students/have a clear understand1ng

/
/

of what they should be able to Jﬂo upon completion of the

,,/"

class —— function Sucqessfully“in an organization.
. r.
. i / .

<

/f

1. To femiliariie Stddents with Drganizetional

pEDcesses in a,eeai—to—1i¥e-D;ganizatiom.

The uncefteinty;minvotved im moving from tHe closed'em—
"virenment Df:tﬁe aceéemic community into the unknowns  of -
- the .firsg bostg;é;uation job can be minimized if students
understand Some//ef the expectations accompanying such a
move. The p/acticum class is’ Drganfzed Sorthat Students;
complete a Jab app11cat1om 4esume and an interview for the1r
pos1t1on 1?/ I. C‘I. The employee' p051tioﬁ//the etudent-as—
'Sumes is’ alSD Structured so each student has 1nput into ‘the

duties 'and responsibilities of that position. It is inten-

tional,thet therg is ambiguity and uncertainty in the initial

15
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stages of “the ¢lass so that the students are required to

cope from the. beginning. 7
o

2. To enable students to assume organizational

roles that mirror actual experiences in or-

[y
. -~
- Lo i

ganizations.

~ o &

Individuals 'in organizations seldom assume. * a - single

3

invafiable organizational role at the outset of their'em;

ployment. Fdr'this reason, students in the practicum class‘A

assume multiple rToles. These roles are generally divided

between the internal roles, which aré essentially organiza-

) ; . ,
tional maintenance roles, and thg external, client—-oriented

task roles. It is quite often very instruct""‘ 5]
dents ‘to be e;peéted tD Dperate in dual cépacl es whén.they
arevconditionéd to "be" one thing or aﬁDther in most of their
univérsity courses. vﬁSincei that l"bl‘a'in'g isdoféen paésiVE,
learniﬁg to be proactive is another step towéfd greater ca-

reer success. - : >4
. . p

3. To provide students‘with the‘means to demonstrate

the extent. to whiéh they Qnderstand 6rganizétiona1

concepts. o -

Many university classes set-up the "Drganizétional cul -
ture" on the syllabus by statihg that "such and such will
_habpen at a parti;ular time and everyone will be prepared."

In contrast, the culture of, the practicum class and I.C.]. is

i

3

N T
N

Com.
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created by the students as they engage in iheir Drjahizatidn—

al roles —— it 'i's never ingentionally created by thé'iﬁgtruc—f
tors. Tob'coften speech 4;pmmuqid%tinn graduétes are ab1e1<
By, to prepare %peeches or engage in 4interésting group " discus—

sions, but they do not understand the processes operating

icum course
* . .

v

in group cohesion or disunity,,etc,” In the pract

tpe "students have the‘bpportunity to observe specific beha-
viorsaénd'reasoh through why ‘they happened and how xfhey can

be‘encouraged or discoqraged:in the future.
{ , P ~-4 o
4. To facilitate students in the applicatibn of

' °

the skills and knowledge learned in her courses. -

This objective is a logical extgpgibn of_tﬁe\brév}ou;
statement. As Students aemoﬁ;traté 4an 'ability\ to‘lobéérve
and reason .through ~why behaviors or actions are occurring,
they must also be able to do something 'constructive; about
those ' behaviors. It is insufficient £D comblain that their
gaéordinates wop’tnwork, they must knéw how to pe}suade 4ana

¥

motivate those 'subordinates to work for the attainment of

. ) N . ° . -
the organizational goals. -In the external, client-oriented
relationships, the students  must be able *D analyze situa-

tions_before communicating —-— what are the needs of the lis-

tené?; etc.

j’ __4 l:—" . . e i 4 ! \\
B 4 - %‘ . _
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5. . To provide the "capstone® experience in the 4
Organizational Communication maipr’s college

. ’ career..-
. . \
R . . §o ’
To pull it all together" is the primary rationale for

Ay -

“this objective. If Drganizéfignal'Communication. major% are

going /go be 'successful in their job searches, they must be

~

able tg articulate Qhatqthefr major prepafeé» fheé to»'do.

. /}
% 7

Unless they know what™ they ' can. and’ cannot douthe~procéés

will not be completed ‘to thé satisfaction of potential .em~
. \ s . .Yy

é % 4
pldyers. -The practftum coprse 'is-intehded td'prdVidé the
students with that artifulation. . | - .

The relationship of the course project’ to the objectives E

[ 4

is Self—evidentr' The  -quarterly, project wusually invdlyes,

. » .

students in assessihgythe ﬁeeds of a_‘client, 'dévelopiqg a

-

'prbgfam to meeti those needs, and évaluating the success of

the prog%am. In the five Vyears the practicum. course has
existed, -the\.projects have ranged from communication audits

of social service agencies to the design  and implementation
of a peer. counseling program in the School' of Interpersonal
A

- . J'
\

Students’ engaged in the project demonstrate the%r~abi1i—

Communication.

ty to use resources, think creatively, solve unique problems,

carry out long—-term planning, and devise IQSSgssment, and

evaluation procesées. They must interact with the clients
- . e _ ‘ ~ ! - .

on a professional basis and handle problems immediately.

The ,project' enables them to apply the théories and concepts

<

3 . . v v b ~
B

]
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.of § four years - of élassroom education .to a Spé&ifiC‘SEFiES
i ) }n ; .. &‘~1 " ) ) . .
of requests from algllent;' In sum, the_groject is the stu-

dEnts’gtesting'ground; LT o \ e S L

‘.

* . .
cal one. The Organizational Communication students’ kpow

LU ~ m

that before, they cohplete their majorlfhey wil%be'required.'

4

"to demonstrate their proficiency . in  a variety of ,afeés.

1
v -

It can be aésertedjthat students in management and.businéss

. The  fdh¢tidn served by tﬁéjpfacticum coﬁrse is a’criﬁfv'

¢

. programs_learn about the structure of organizations. Stuwes

dents in (Drganizatiohal_ Communication programs learn how
human beings function within those-structuresland, the. means

. ' v - R i . SN
for modifying them as needed. To operate within those’orga-

!

T o . . . * R
Tﬂéational structures the students must,understand the impact
. . ! - . < B .

"of structure on function and vice versa. - The Senior Practi-

cum in Drganizatioﬁal Communication provides thé opportunity

e

for the students to gain that knowledge before they are in-

their first job and the risks are signiffcantly higher(ﬂ

- "Ten sections of the practichm course have =been foered

. . during the last five yéars. Each section hasﬁbéen different

'.Q“

>
<y Iy ¢

/a'_ ) . v I
_éﬁth-ih’its student com;%sition‘ and its prbjeqt; however,

there have been similarities. » Students uqh'g£§era11y en-

_,ﬁhdsiéstic about thelopportunifieé;pkesentedﬂf the course.

”

The faculty are \g?ually satis#ie9~'that the studehts_have
“learnéd something tHat will stand them i a better podition
“upon . graduation. o 7 '

B ' B
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F.__ -7 The %twe courses d1stussed gﬁn th1s‘paper do more than: '.

N PR \

”pleméﬁt éach'otherL: their relationship’ 'i's -not Vsimply#

\

. ,fDﬁ?{_df' prDv1d1ng theory. for practicallapnlicatﬁon. Both
s A L, + .

"

f?r mDre by develop1ng

\: . N .
‘and colleges no -

30% rema1n1ng aloof from the ‘mundane act1v1tﬁém>q (

.o shbport' them.‘* The clamor Df the e1ght1es115'

Y ’ . N

tra1ned tD part1c1pate comp t1t1ve1y in’a fast
in wh1ch 1nfDrmat1Dn nasvbecome a Conmod11y.fgf :
i Lo S 5\"’ ; o)
is tm.turn our classrqems into’ trade' schépIQV' dissémrnate:g :f
;{as mncﬁn'fnfohmatédnhfas"posslble, an9 proddee students for
‘jnbs, rather théhﬂi;ves;'UThe tonsequenéE fof; such. shallow

’
. . . £ ,

. N ,ﬁ'.
thinking is ,ev1dent as’ we witness the groqing concern for
o ) £
the lack Df excellence in Drgan1zat1ona1 endeavors.

- ~

%

' " The a1ternat1ve is to prDv1de students - w1th educatlonal
! v N4 . e

experiences which prbmote their capacity.to thfﬁk. In cdmmdq

i

nication stud1es, the emphas1s shouad be” on prDviding tools

AY

by which studentsy can c51t1ca11y éxamlne behav1ors which !
-are Dtherwlse taken for granted. There are Clearl na?® gua—D
- =~ 4 .
wo ranteed formuias for any commun1cat1on act1v1ty. There are
-~ . ’ . . 1“

gu1de11nes wh1ch can be turned tD, and 'successfully applied

tq ‘the particular context, if the student is able to reason

~ . . . . . . e
L]

ERIC

Aruitoxt provided by Eic:



“ « A"
. - » s ~\-} . "
- - - . . L&
o ' ' . 4er 19
v} N N Y 0:,}&'7 .

/- N = # " :
sffhrough the situation. It $§}D%F hope. that the two courses

pdescribed in this - paper .provide the type of experience in

- inEE‘studeﬁfs Learn‘ﬁhét fpols_are’qse?ul, what " new tools

.

must be 'léarned, and how the tools inform rather£ihan.con—

//’*Efrain their behaviors.
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Ohio University l B o INCO 245 g
School of Interpeftsonal ’ Introduction to
Communication Organizational
Spring,. 1984 ' , Communication’

LY I et e e o o _.__.___’_. e e e e et e o s i o o o —— e - —

. Bt ﬁ RN '
Michael Smilowitz Office Rhone: 594-6959
Office: RTVO97A ' . Dept.. Phone: 594-5440

j// ‘ .w S _ .

Course Overview:
£
'Popular wlsdom says that organ12at10na1 problems are
the result of poor cammunication. Whether the organi-
zation is a business firm, a civil service agency,
or a volunteer service group, members of organizations,
often attribute  their failures (but surprisingly,
- "'not very often their successes) to problems with com-

. munication. '

‘ . o | \ i
Although the importamce of communicatio\\in organiza-
tions is a widespread belief, Drganlzatlon iypically
treat . communication only as  a  secondary’ concern.
That isy organi%ations don’t worry about their commu-
nication wuntil there is a problem. In this cour9e,
rommunication in the organlzat1on is not seen as some-

‘ thing which is looked at only when there are pro-

"blems. Organizations are not simply "things" which
use communication. Rather, -as this course will at-
tempt to show, it is- the process of communication
which . forms, maintains, and changes every facet of

organizational activity.

' .
Popular wisdom also says' that "Communication solves
problems}% This course, again, takes a different
position: Communicagktion cannot, does not, and will
not solve all problems of the organization. The ob-
jective of this course is not to provide simple reci-
pes for.. improving organizatjonal communication and

: performance. Instead, the objective of this course
is to reveal: how complex communlcatlon really is.
Instead of "answers" this course is intended to pro—
vide understandings whitch w111 allow you, as members
of organizations, to ask the "good questions” neces-
sary to formu{atlng your own good answers.

This is an introductgry course, designed to provide
the opportunity to study communication within the

v RS

«
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tontext of organizational settings. Hqst_ of our
attention will be devoted to becoming',familiar with
some of the theories used in" explaining organiza-

y tions. For the most part, we will focus on the tradi-

tional approaches. Towards the end of the quarter,
 we will explore some alternativk approaches to the
N study of organizational communication. Your responsi-

v ‘bility through out the quarter will be to critically
examine all of the theories vyou will be introduced
to., =Y} that vou will be "able to formulate your own
explanations. '

.
-

In par?icular, these are the four objectives I hope
you accomplish by the end of the quarter:

. ' /
i. .. A firm understanding of the theories discussed
in lectures and-the texts/ and the ability to describe
the implications these theories have for organizakion-
al communication.

2. The ability to generété key questions about each
of the theories, and the capacity to apply these ques-
tions to organizational activities.

(: .
»

3. The ability to specify the communication activi-

ties of the organization, and have a good idea of

what organizations expect of you when you perform
- those activigies.

2

4. The capacity to criticize the theories presented
in class and the ability to develop your own alterna-—
tive explanations which make up for the inadequaties
in theory. ' .

(&

/ - Readings:

Koehler, J.W., Anatol, K.W.E. & Applbaum, R.L. Organi —
zational Communication: Behavioral Perspectives,
2nd. ed. New York: Holt, Rinehart, .and Winston,

1981. . , ! -

Frost, P.J., Mitchell, V.F. & Nord, W.R., gds. Orga-—
nizational Reality: Reports. {from _.the Firing
Line, 2nd. ed. Glenville, Ill: Scott, Foresman

and Co., 1982.
J
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School of Interpersonal . ' ~ Practicum in .
Communication ¢ ; Organizational
Spring,- 1984 § , . Communication
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Anita James \ | Office Phone: S594-5319
Office: RTV-097B \ Qept. Phone: 594-5440
| , , ¥

Course Overview: :

A practicum allows for the supervised practical application
of previously studied theor% This course has been designed
to provide you with a capstone experience, in which you will
apply the theoretical materials you have learned to an actual
setting. Your abilities 1n applying theory to pract1ce,
your skills in communicating, and your capability for being
creative and ., showing #nitiative will all be exercised in
the-situation%‘provided by this,course.

the structure for this Course depends on you. It is*the

',:Ashdéﬂérom the training session and required assignments,

‘the intent of this course to allow you maximum opportunity

to exercise your own creative skills and judgmean. At

first, there will be much ambiguity and tension. As the

class begins to mature as a work group and the class members:
orient themselves to the task and to each other as working
professionals, at least some of the ambiguity will .be replac-
ed by self-directed structure. Many times there will be
frustration, always there will be a challenge, but at the
ends you should have had the opportunity to ply what you
know in a setting not too unlike the sett1ngs awaiting you.

In particular, there are five DBjectives for this course:

1. To familiarize students with organizational pro-
cesges in a real to life situation.
hd)

2. To enable students to assume organizational roles
that mirror actual experiences in organizations.

N

3. To prov1de students with the means to deomonstrate
the extent to which they understand organizational
concepts.

4. To facilitate students in the application of the
skills and knowledge learned in other courses.

5. To provide the "capstone" expere1nce in the organi-
zat1ona1 communication major’s college career.

24
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The following learning activities are meant to help ydh

achieveg the above objectives.

1> Readings: There is no assigned text for, this
course. 1§ is expectedrzhat vyou have developed
vyour skills in using the library.. Students who .
wish to attempt a course grade of a B or better,
will appropriately support the claims made i1n their:
papers with adequate c1tat10ns to the relevant

literature. A .
, ' - \
2. Organizational Training Sessions: These sessions
- are designed to provide you with content material

relevant to your performance as orgapizational mem-—

bers and to provide you the experience of attending
a training program.

3. Informational Seminars: These sessions are designed
to provide you with information that is not appro~
priate for a training session.

4. Written Projects: Written assignments include a
resume and cover letter, a statement of your objec;,
tives for your performance in !.C.I., a self-evalua-
tion of your own performance, an individually writ-—
ten analysis of the organizational communication
practices of I.C.I., and a technical report prepared
by your department and division. .

3. Participation in I.C.I.: All class members are
expected to fully participate in all task activities
of the Institute for Communication Improvement.

Grading: o o\

‘Final course grades are based on yvyour percentage of the pos-
sible points. There are 450 possjble points: '

1. Resume and cover letter : - 10 points
2. Statement of objectives 10 points
3. Written self-appraisal 30 points
. 4.  Analysis of the organizational 100 points
communication practices of -
I.C. 1. |
9. Technical Report 150 poxnts ,
4. Internal Work Assignment 100 poxntw”
Evaluation -
7. Peer evaluation o 50 points

[} o {

. 0% of e total points is necessary for an A, 80Z for a AR

i B, 7QZH?2r a C, 40%Z for a D, and students below 597 will

2 fail .the course. Plus or minus grades will be assigned based
on the increments within each category.

29
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