
L DOCUMENT RESUME .,

kr, 246 505 CS 504 636

AUT1.1011 James, Anitar Smilowitzi )Michael
-nlITLE Organizational Communication Theory and Practice

Courses in the Undergraduate CurricultiM..
PUB DATE May 84

.

4

NOTE 25p. Paper presented at the Annual' Meeting of the
International, CoMmunitation Association (34th, San
Francisco, CA, May 24-28, 1984).

PUB TYPE Speeches/Conference Papers (150) -- Reports-
Descriptive (141)

EDRS,.PRICE MF01/PC01 Plus Postage.
DESCRIPTORS Career. Planning; ommuncdtion (Thought Transfer);

*Course Content; Course Descriptions; *Curriculum
Development; *Curriculum Enrichment; Education Work

, Relationship; Higher Edudation; *Organizational ,

Communication; Practicums; Speech Instruction;
*Teaching Methods

ABSTRACT
The philosophy, objectives, and assignments and

projects of-Ohio University's introductory course in organizational
communication and its practicum in organizational communication are
described in this paper. After presenting a brief overview of the
undergraduate curriculum at the university and its relation to
organizational commubications,*the paper discusses the philosophy and
four representative objectives of the introductory courser 1) to,
establish a firm understanding of theories useful for explaining
communication proceSses in the Organizational context; (2) to specify
the communication activities of. organizations and provide an
understanding of the expectations organizations may have for these
activities; (3) to develop the capacity to apply theoretical
explanations to organizational settings; and (4) to encourage
students to criticize theories fdr their inadequacies, then develop
their own alternative explanations. The remainder of the'paper
explains the philosophy and objectives of the senior practicum,- which
includes faMiliarizing.students with organizational processes in a
real organization, enabling students to assume organizational,roles
thatmirror actual experience, providing students with the means to
demonstrate the extent to which they understand organizational
concepts, helping them progress:in the application of the skills and
knowledge learned in other courses, and providing the capstone
experience in the oganizational communication major's career.
-(CREI)

***********************************************************************
Reproductions supplied by EDRS are the best that can be made

from the original document.
*******************************************A***************************



MB. DEPARTMENT OF EDUCATION

NATIONAL INSTITUTE OF EDUCATION

{DUCA FIONA!. IlL5011.11Cfli INFOI1MATIOW
CM 11;11 II1IIIC)

tiri" idocummil 111111 101101 1000111111:111i 101

01(.141V110 hon,t POI porton or ttittimiltition
t$

lfittistalinit it.
I Minot clitintit'm 10100 boon 'motto to ienproyo

reproduction quality.

y011101 of wow or opinlont 'Putrid in ihix (loch'-

(omit do not noichistorily roprosold of f

position 01 policy.

Cl

ORGANIZATIONAL COMMUNICATION THEORY AND PRACTICE

COURSES IN THE'UNDERGRADUATE CURRICULUM

Anita James

Michael Smilowitz

.School of Interpersonal Communication
Ohio University.

I

Presented to the

International CommunicatiOn Association
Convention, San Francisco,May,

"PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

Anita C. James

Ui TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."



ORGANIZATIONAL COMMUNICATION THEORY AND PRACTICE
COURSES IN THE UNDERGRADUATE CURRICULUM

INTRODUCTION

The inclusion of a poster session at the 1984 ICA con:,

ventioq is just one indication of the growth of Organization-

al Communication as an area Of acadeMic study and profes

sional application. The. program at Ohio University. strives

constantly in developing its courses to meld the academic

needs of the student with the'opportUnity to:apply ,the theo-

ries and skill's learned in the classroom in an organivtionai

setting.'

The handbooks on 'course development present a very ra-.

tional and 'ordered process for designing courses. Instruc-
, *

'tors are urged to first develop some general statement of

the philOsophy which i.s to guide the development of the

dourse...From thit,Ohilosophy should cone a set of specific

coritive and behavioral objectives.. Within. the framework

of philosophy and objectives, texts are selected lectures,

assignments' and projects are developed, all to aid students

in, reaching the.objectrives. jiowever. reasonable this model

appeart, 'chances are that few courses are,developed in such

an orderly process/ Fortunately; course, development is often

a much more haphazard affair, in which each component of.

,the model is inter-productive with. all the others.- An

instructor gets an idea for an appealing new prOtject which

in turn helps refine some vague feeling about the philosophy

,of' the course. A colleague 'shares a syllabus, and some



;objective statement stands out And subgestS new alternatiVes

for- the rectures. A new text is found and the ihstrOctor

begins to re-think the goals for tfie coursed Ws probably

the bumbling and constant refihement which makes' the stuff'

necessary for good ,teaching. t

The rational model for course development, s not without

its utility. Although not to be taken for its deVelopmental

connotations, the laying out of philosophy, 'Objectives, an

assignments provides instructors with two direct benefits.

First, it provides the opportunity for instructors to con.-

tinuall4 re-examine the fit Of the various components of

the course. If instructors, are not able to find some logic

whjCh accounts for the various elements of the course, how

can we expect. tudents to see. how the pieces come together?

Seconiii, the rationalmodel provides a convenient set of terms

\by which colleagues can discuss, their courses in the con=

4tinuing, attempt to: refine their classroom perfOrmance. By

sharing ideas, examining new altvrnatives, and articulat-

ing those's- things which are too often taken fOr granted, in-

structors. have the opportunity to critically evaluate their

instructional proCesses through interaction with.other'in-
,

structors. With both of these purposes in mind, this paper

will proceed to describe the philosophy, objectives, and

Assignments/projects, of Ohio University's .Introduction, to

Organizational Communication, and Practicum in,Organiational

Communication.
4
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a brief noncri$tion,
I'

Deforb discussingAhe two courses,

---"'-')of the undergraduate cUrriculum'is in orb-der.' At Ohio Uni-9,
`,......_. k ,1/4.

- .

,

.

vernity, the undergraduatemajor in Organeiafirinal Communi-
, --7',AA

,

cation requires. a total of J65fquarter hours (17 courses)
c

1

I

in the School of Interpersonal
j
ommunication and al minimum

el

9of 28 quarter ho0rs in each'of'two ()aside areas for aAotal
.

of 121,quarfer ,,hours:. A total of 192 quarter hdurs is re*

qui i-ed , fbr ,graduation. The ,Organizational Communication

major leads,to a' Pachelor of Science in Oemmunicatien" degree
. . .9.

that is Conferred upon approximatelV 1'25'student$ annUally.
,

Mithi,h thee requirement of 65 quarter hours are several

courses ay the groundwork,for the intrOduct'or* theOry
9c.,-

course and then, the senior ievel,,courses, The uridei-gradm-,
'. '

..

. . er

ate's familiarity with the coMmunication disciRline commences. .

, ':1

th classesttin 'public.speOl.ng, introduction to spgech come
,, .

a

,munication,'and verbal language benaviOr,. From this point,
.

the student Moves.tg specific courses thattarovide- more incir-

-.'

mftion about the basic
..;_

'areas of .,study in the disciPline.
. 9

Classes are ,offered in the techniques of small groups, inter--
. , /i

CA
,

.

personal_ 'behavior, and communication theory. TheSe three
L
, .- .. 1, .

-

coUrses'prOvide the foundation from which the. student builds

air' understanding of the role of organizational communic ion '

..,
. , r

within theSpeech communication-context. It is only after.
,... . ,

the -.succesSf61 'completion of these curses that the student.

may venrol l inthe introductory organizational' communication,.

theory'coursel:'



1NTFibDUCTION TO,
ORGANIZAfIONAL COMMUNICATION,

The two major elements )which comprise the phijoiophy

underpinning the IntrOduCtion to 04 izational Communication

Course are: (1) students bonef4frop learningthe role

0,f theory in explaining behavior; (2) Students need to be

encouragechto think critically.

4
The position taken in the course is that organization's

are.a useful context in which to' study communication beha-
'\

virs.) The purpose is not to 'introdtke coMMunication

7skilps" which can be exercised, stored, and called when

udents leave the classroOm. Instead, students aice encou-
,.

raged to see how various theoretical perspectives can be

used to the communication activities of organiza-.

,tions. Little emphasis in put on the "how to do" 'Communica-

t ipn .in organizations in fayor of illustrating ways o1 "how

) to think about" the communication activities of organiza7-

. tions. Orbanizations are assummed to be a complex arena

in which many communication behaviors occur. To make sense:

out of the complexity students are likely better able to

make good judgments regarding their own. behaviors. if they

are able :to segment the complexities and identify the types

of behaviors instead of 1-elying upon' "sure-fire techniqUes"

,--') -
and ".quick -fix recipes" ;for organizational performante.

As there are Clearly no good answers for ensUring organiza-

tional' success, understanding how 'theory can,be used to



A

explain hohavioons is seen,as a podutAiVo means fort,. 'giving

r

students, the. capacity, lo ask 'boOd'qUouLionS.

Vut ,as the perfunctory,loarning yf ohjeLtion-
.

so is the' rote-raoquisition , of , the.or'y inadequate for
`

understanding the tfet-i of, organizations. Theori es

arc_ only abstractio14. ,Dy themselvo, they are- able to' ex-

plain nothing. And as an 'absttl.actiron, a theoy's domain
y

is much neater than the frequehtly00 100ping relationships

. '.;,:iV -V\A
a theory attempts to ,explain: .Fo , is reason, students,

., , . .

thee theories they
.

are:encouraged to think ci-itically about

are introduCed to 4is theorieLiare.:i.ntrOdkej, the student

is expected to i:dentity,, the -inadqOacieq4..- of, the., theory.. 1 ; , '14

..,

With some careful 'proddind, stude6t.s.r" ftscover the,aSsuMptionS

-"on which thp theories ar,irjiliased, .an decide Whether they
rt . ,,'.7

,
'

are willing to make the same assumptiabs. :J,1-1 dii:scusSion,

for "ofiehaviorH,implied5students consider
.3

the piT.escriptions

by the theories,a9a,think about the pOssibl
. ,

such- behaviohay haye' on then organiza n...'

assignment's require Atild n

ramif-aations

The ,writing

to to compae.theOries.to "prac-

tice" apdIspecify Hip wayt ,by'which theory may( be improved.

.1)
In a ,shor't,time; AtUentkjearn that.theorfes,are only ways

.,-.,

to think about ,things. A few students 4cf" so far as develr' 'J , , 1 / qJ

.".
.

V' yv,ing their own theor xplaining..organiz ion a'1 coMmuni-
-

ci , 'fi

o

catioh.

for
ThlueS'inberent in this TOKilosoptiy,be ome the .qoalS

Introdu41 to Orga''n?zational Commti4ication course'.
'1

B.



Prof.i.ently, thWfollowing foie- obiatives represent the philo-

snphy behind the course.

01

IoAlstablish a firm understanding of thINirips useful

for explling communication proCesses in the organi-

,zational context.

In Particular, students !T-.41 exposed ,to the severalAheu-
v

retical perspectives, which can'' be used to explain the.commu--

nication processes which comprise organiZational

The course begins by illustrating the differeHt types of

el,,:plienations which result from applying mechanistic, interac-
,Q

Live.0 or transactional models of communication to orianiza-
1.

tional contexts: Then, 'considerable attention is given to

classical, human relationS, and systems' theories of organi-

zational behaviors. Although 'these theories are drawn from

management, and administrative science, the course focuses
\ , .,

/ .

on the relevance these theories have for understanding the

communication processes of organizatigns. For example, clas-
/

sicai theOry is examined for its piicatiOns cin the types

of messages and the flow of messages through the organiza-

tion. 'Human relations theory is considered for its. assum-
W-

ptions about how people' respond to messages. _System theory

is examined for it emphasis on the inter-relationship of

the components of an organization, and the communication

activities of an- organization

enVironment.. Finally,

as it interfaces With the

intrOdUced to thestudents



"organization iv\ culture" model to ilrustrate. illy sytiOolic

ur Inuit z lima' member t make ,..efise t hot r

Oar t 1 r.1 pat 11)1'1 III . ' , 1 t 1 nns.

F snecityrthe communication activities of nrganiza

Lion and provide an understanding of the expecta-

tinns nrganizatinos may hays.t Inv their cnmmunliatinn

activities.

f
Asking .0 new claS "Whal -is it that 'organizational coin

of"

munication studies?" always produces responses thatyare never

less "'than amaziIig, Th most articulate response has been

"to study how communication makes organizatinns run bettor."

That answer isn't surprising since the popular literature,

and much of our academic, research, has been in the: pursuit

of describing'thb communication practices which promote orga-

nizational functioning. Much of the course is devoted to

discussing, the cbmmunication activities which are assummed

to make a difference. in the functioning of an organization.
I

The activities are categorized into thrTa (1). Infor-

,mation management. In this sec ion, students are exposed

to --'i'ssues regarding the types of information exchanged in

organizations: information flow, and how organizations deter-
\--

mine information adequacy. (2) Behavior regulation. In

this section, persuasion theory, motivation theory, ,,,And

leadership theory are examined. Consideration is also given

to the constraints organizational settings impose on indivi-
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II

(foal how power clef i nod 111 organ t z at intit, awl' the i n't or

.t is whit It t t ttr t. tot mact.ttj t I'r I em -tot vt nu.

Iwo 1 ()plc- comer 1 te t ton. . the I it t.t 1t cle.!c

m:AkIng In vrgacti/ationt.. I ler I 1 gr tag.) I hew y i expanded

ipeci f y the clot 1 !..:11/11 M:11< t ncl pi.ecet.swi of the more complex

t,ettine of an organization.' The

mangemen,

second topic t4 conf1,1c.t

'.1 ar e t Itt r (OM t 1 It., ',lawa

oreacit:atiow.i tele symho1 -. th manage cOnflict.

S. To develop the capacity to apply theoretical expla-

nations to organizational settings.

too often, titedents'leave theory tour lit''. convinced that

theory is "this .e.fi found in books, but which doesn't apply

to anything." Without the opportunity to compare theory

to practice, students can be expected to have little regard

for theory. Although instructors cane show how the applica-

Cions are possible, hearing it from the "front line--.seem?'-,

to be far more convincing. To get students to the "front

line" and encourage them to evaluatm the explanatory power

of theory, students are asked to interview an organizational

manager. The assignment requires the student to select a

theory discussed in the course, and det9rmine how well the

theory explains the cogmunication activities of the manager

and the manager's organization. Two "realizations" usually
.1k

charact- rize,theit papers. The first is tIat although many

manag 't know they're doing it, they seem to follow

10



A '1

sofa, vet ..,,1 tin of "1 ex t book " t how .1 et. when they 4:np 1 .4 th their

own i 1,1111111 i 1 i 1 ( ',AI tim pr at 1 it 1-t.. !.4..!( (milt, ..-.-4( titleill t..; III I r..1 i I isttl..
!

.
, .I h.* I tvoit 1.111/Will 111411oltwr ..,, have t 1/44.41, t ty_. , ititItit 'rti.lii., 4 t4..,r ' .... I urri

Ar I i vi I i c_,t..... .-.4r e III I t.`11 4 1 4111 r 1,11 i lit' en' y with I In. in c.
.11 lint

..,r'lf/1 11/11'4 (It t 111.1r own t 111.(ir 1 !it III 1 1,11 1h t Ilt. pr )1, kern

rtirl/111 1 1 1110 the pr escr 11)11 1111., ,wt th behav A or

'of I 1.11 111111111) 111-1r 111411 t 11111i/11*S; L.1111 111111111 y 1111/111-.1 t .11

Ifw,how it is managers say .one thing and do something lc.o.

/1. In encourage t uden Is lu cri t I rt z( t boor i es 4 ()r

the). r inadequatcles, and than Lc) [levelrift t he r own

.11 I w 11,tt t vi; u; ;141 .triat 1 klls.

I hr utt911 tho f 1rst week --7" of June, ethical or stand

up at commencement exorcises to remind their audiences that
1

they have "now learned to think for themselves." Too often.

however, the educational experience doesn't actively encou-

rage students to really think for themselves. The fourth

objective of the introductory course in organizational commu-

nication is a reminder that students heed and deserve the

opportAmlityLoPvaltrate what they have beenThearnin6, idC?nti-v

fy the inadequacies, and develop their own solutions. Suc-
t.J

CPtLiS in organizations must, in some way, be related to creati-
V

vity, and the ability t9 communicate persuasively ones' ori-
'

ginal ideas. To provide an experience which encourages origi-;

nal and creative thinking, the last assignment of the course

asks the students to select some area of organizational
,

11



I (Hit ,ii hilt *-41i1 I II 11-1011t... i t t. 1 hoor I ot, i rnpr caved. tict± +.-hit

tic -tit t ittatalty r ot tlt cant about hot no t it t-L11 , IIIIa aaattlil
ntont tit-1111p pr ttiot I tat t hot tamno 4 or nt of t ht "r 1 tiky

Alt I I wi I I lie t eer . Ilia 1 sir a " I tin" I Ian.
1...t11t .11 I on I II will t It ,t Ito or ono .11 t 4.111p t u t crnvtnt it± 1 Ito

1.1.... t Ilsit t lity hav a hot m1i1 alio t t on, to ;at1t11 t t tmt,

lilt i a.1 Ltd t to wr i t a ,1.!...tra ho! or I y" paper whi t It

t Itty pr ttatt I r ti .end .111a I y-.1, whi t h (Jett emit. t het r

Mtp.t of 1 ht. t t tirottl. end tip "r t invent Liar
wht.t.1. If t t v oh ttt t v 1 t. to pr odnu t kit def i ni t i ve

I henr tr 'tat or [Joni z t iuna1 tummutlicat1on,. . than

t ht tivIty 1., not qui t It ht wit t tiwtil tint t the?
k ) 1 t 1.ir11 linw ideas are developed, presented,

and defended, r4. inventing wheels is a ti...eful exercise.

Iho positioning of' the Iptroduction to Organizational

!trmmtunication course in the undergraduaCe curriculum 'serves tl

a useful function. In that it occurs aftlr the ritudent has

already had several skill and theory courses, it allows an

opportunity for the student to consider how the skills and

theories may he applied in the context of organizations.

As a prerequisite for the Senior Practicum in Organizational

communication. the course provides the theoretical foundation

necessary for the supervised practical application of pre-.

viously learned material.

12
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SENIOR PRACTLCUM!
IN

_ORGANIZATIONAL COMMUNICATION

r. '.The final course in the Organizational

major is the Senior Practicum in Organizational Communica-
,1,

...Lion. Typically taken during the last quarter of the senior.

11

'CommunicatiOn

year, the practicum offers the student a.setting in Which'

to applyc what has been learned in theory, Courses in the major

or minor areas. The following ditcustiOn Will examine the

.philosophy underpinning the course, objectives', 'relationship'

f the, project to the objectives, and the fdnction of the

course-in the.program of study.

A paper presented by,James at last year's -ICA coAven-

-tion :detailed the internal structure and operation of ,the

practicum course so that material is not repeated here; how7.

ever, a brief summary is Airoyide&-for clarity, Studentt

in the practicum class become-active members of a. realto-
.

life organization, The Institute for.COmMunicatiOn Improve- .

ment (I,C,I,Y. As I.C.I. employees, the students are requir-

ed to perform internal, organizational roles and external,
,

client- centered roles. I.C.I. has a complete reporting.

hierarchy .ranging ,from the Board of Directors through the

Vice- President for Operations to the staff members in each

department. Students assume, s'.15eginning with the DiVi-

sional Directors.'w

17l

o report-to the V.P. for Operations.
. .

The practicum course was developed in response -to stu-



ee

)

dent percept

students to "pull

Z4

12

that there should be an opportunity for

it all together" before g aduation. Li ke-

wise
,

-'facult
aimembers

were interested in providing:a forum

t:!1.:! .for the studenWtO apply their skills while also providing--
',::t

services to the university

be)unaffordable.

The movementoAoward creating the Senior Practicum

community which would otherwise

in

Organizational Communication was the amalgam of the requests

o-0:the students in the major and the concerns of the faculty/

teaching in the Organizational Communication program. The

concern of the students was a very practical one they

wanted the chantre to see if they could really do to thingS

they were being taught to do. The problem was that the teach-
,-

ing was primarily in a classroom setting` which did not permit
. ,

the application of the skills and theories to rearflife situa-

tions: At the same time, it was important not to push the

students too soon into situations they mightbe ill-equipped

to handle.

Since the majority of Organizational Communication under-

graduates at Ohio University are intending to enter the job

market and not immediately pursue graduate degrees, the'facul

ty were interested in helping the students become as market-

able as possible when graduating from an academic program.

It was important thattne students had a strong theoretical

foundation from which to draw their skills. This foundation

should include an understanding of general communication

14



theories.

13

and' models., .small. groups, dyadicoMmuiliCationl
f.

persuasion, conference leadership, campaign behavidrs, inter-,.

/r

viewing,, and statistics.

The philoSophy of the practicum cours qtto provide
//

students with the opportunity to utilize all their knowledge

and skills while undertaking.a project for an organization.

The second consideration in this dispussion of the prac-

ticum course is that of the course objeCtives. Five objec-
fp

tives were designed for the course,( The objectives are an

attempt to operationalize the philos'Ophy.- behind the course

in such a way that the students/have a clear understanding

of what they should be able to /do upon completion of the

class function successfully] in an organization.

1. To familiarize students with organizational
/

processes in a,real-to-life organization.

The uncertainty involved in moving from the closed en-
/

vironment of the academic community into the unknowns of

the first postgr duation job can be minimized if students
0

understand some the expectations accompanying such a

move. The practicum class is organized so that students

complete a job application,,,resume and an interview for their

position I.C.I. The employee position the student as-

sumes is also structured so each student has input into the

duties and responsibilities of that position. It is inten-
o

tional that there is ambiguity and uncertainty in the initial

15
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stages of -the class Sp that the students are reqUired to

cope from the beginning.

2. To enable students to assume organizational

roles that mirror actual experiences in or-

ganizations.

Individuals in organizations seldom assume. single

invariable organizational role at the outset of their-em-

ployment. For this reason, students in the practicum class'

assume multiple Toles. These roles are generally divided

between the internal roles, which are essentially organiza-

.,

tional maintenance roles, and the external, client-oriented

task roles. It is quite often very instruct for stu-

dents to be expected to nperate in dual capaci es wh6n they

are conditioned to "be" one thing or another in most of their

university courses. Since that "being is often passive,

learning to be proactive is another step toward greater ca-

reer success.

3. To Provide students'with the means to demonstrate

the extent to which they understand organizational

concepts.

Many university classes set-up the "organizational cul-

ture" on the syllabus by stating that "such and such will

happen a particular time and everyone will be prepared."

In contrast, the culture of,the practicum cl'ass and is

16
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created by the students as they engage in their organization-
,

al roles it never intentionally created by the instruc-'

tors. Too 'often speech communiCation graduates are able

to prepare speethes or engage in interesting group distu-

sions, but they do not understand the processes operating,

in group cohesion or disunity, etc, In the practicum course

the students have the opportunity to observe specific beha-

viors6and reason through why 7they happened and how they can

beencouraged or discouraged in the future.

4.- To facilitate students in the applicati n of

the skills and knowledge lear:ned in q her courses.-

This objective is a logical extension of.the,previous

statement. As students demonstrate an ability' to observe

and reason through why behaviors or actions are occurring,

they must also be able to do something constructive about

those behaviors. It is insufficient to complain that their

subordinates won't work, they must know how to persuade and

motivate those subordinates to work for the attainment of

the organizational goals. In the external, client-oriented

relationships, the students must be able to analyze situa-

tionsMefore communicating -- what are the needs of the lis-

tener, etc.

17



5. .To provide the "capstone" experience in the

Organizational.CommuniCation majpr's college

career.,

g.
To ."pull it all together" is the primary, rationale for

16

',this objective.

going to be

If Organizati9nal

successful in their

Communication majors are

job searches, they must be

able to articulate what their major prepares them to do.

Unless they know what they can-and'cannot do,the-process

will not be completed to the satisfaction of potential ,em-'
. ,

ployers. The practi'cum course i,'s-intended to provide the

A )'
students with that artitulation. 41

The relationship of the course project' to the objectives

is self-evident. The quarterly, project usually involves_

students in assessingothe needs of a ,client, developing a

prbgram to meet thOse needs, and evaluating the success of

the program. In the' five .years the practicum: course has

existed, the projects have ranged from communication audits

of social service agencies to the design and implementation

of a peer. counseling program in the School" of Interpersonal

Communication.

Students'engaged in the project demonstrate their abili-

ty to use resources, think creatively, solve unique problems,

carry out long-term planningm and devise assessment. and

evaluation processes. They must interact with the clients

on a professional basis and handle problefis immediately.

The project enables them to apply the theories and concepts

1.

18
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.of',¢ four years of classroom education,to- a speCific series

of requeAs from ar:51ient. sum, thelrojeCt is the stu-

dents' testing ground.

.The function served by t e-practicum co4rse is a criqN

cal one. The Organizational CommuniCation students' know

that )before, they complete their major they wil*be required

to demonstrate their proficiency in variety areas.

It can be asserted that students in management and business'

. programs. learn about the structure of 'organizations. Stuff

dents in `Organizational Communication programs learn how

human beings function within those structures and the, means

for modifyingmodifying them as needed. To operate within.thoseorga-.

itZational structures the students must4understand the impact
_

structure on function and vice versa. The Senior Practi=

cum in Organizational Communication provides the opportunity,

for the students to gain that knowledge before they are in

their first job and the risks are significantly higher(

Ten sections of the practicum course have been offered'

,during the lest five years. Each section has, been different
A

Loth 4 n its student comrlsition and its project; however,
9

there have been similarities. Students

,thdsiastic about the opportunitie'pr-esented

gtr4eral ly en-

the course.

7
The faculty are wally satisfied that the students have

-,,le'arrad something t at will stand them ida better ,poaition

-"upon,graduation.
--?

6

19



t!,

The :two courses distussedn,this,paper do more than:

.40mplement each 'other:-.: -Their relationship' is not simply':

FONCLUSION:

18

brie Of

. . .

providing ,theory fOr practical'application-
*

3.

Both m
courses are committed to the position that students are be

flted far more,,:by developing he ability to make thei
.

good Judgments than by learning either3 .theories ,:Or,

,

,
.

it,ttkt and colleges no 1.onger:)fta.N(

°O-F'.remaining aloof from the: mundane aCti:vi47
'>

,, , ....:

support' them.' The clamor of, the eightieS'd Stadents
-,, .,.

trained to 'participate titively mo*i-171g wOrld

in which infbrmation IlasbeCbme a CoMmodity. " ,.temptation'

is

: p

n turn our classrooms into' i'rade sch4OtS. disseminate

as much information .as potsible, an prodUCe stUdents for

jobs, rather than tiVes. The consequenEe '.!-of such shallow'

thinking is evident as we witness the growing concern for

the lack of excellence in organizational endeavors.

The alternative is to provide students with educational

experiences which prbmote their capacity. to thfh-k. In commu-,

nication studieg,the emphasis shou4d be on providing tools

by which students can critically Oxamine behaviors which
--411

are otherwise taken for granted. gua--.&There are
A

ranteed formUlas for any communication activity. There are

guidelines which can be turned to, and successfully applied

to the particular context, if the student is able to reason

20 f
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P
f 9

i
s,phrough the situation. 1t.? Jt

hope-that the twp courses

described in this .'paper 4'provide.the type of experience in
0

which student's Irearn what tools are useful, what new tools

must be learned, and how the tools inform rather than .con-

train their behaviors.

ti
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Ohio University
School of Interpe sonal
Communication
Spring,. 1984

0 INC° 245
Introduction to
Organizational
CoMmunication'

Michael Smilowitz
Office: RTV097A

Course Overview:1.

Office :hone:
Dept. Phone:

594-6959
594-5440

Popular1 wisdom says that organizational problems are
the result of poor cdmmunication. Whether the organi-
zation is a business firm, a civil service agency,'
or a volunteer service group, members of organizations,
often attribute their failures (but surpr'isingly,
not very often their successes) to problems with com-

munication.
\\.

Although the importance of one i organina-
tions is a widespread belief, organizationvg\J typically
treat _communication only as a secondary' concern.
That is,' organT"kations don't worry about their commu-

nication until there is a.problem. In' this course,
'communication in the organization is not seen as' some-
thing which is looked at only when there are pro-

blems. are not simply "things" which

use communication. Rather, as this course will at-

tempt to show, it is the, p17,,ocess of communication
which jorms, maintains, and changes every facet of
organizational activity.
5

Popular wisdom also says that "Communication solves

problems." This course, again, takes a different
position: Communsicgition cannot, does not, and will

not solve all problems of the organization. The ob-
jective of this course is not to provide simple reci-

pes for improving organizational communication and
yperformance. Instead, the objective of this course
is to reveal) how complex communication really is.
Instead of "answers" this course is intended to pro-

vide understandings which will allow you, as members
of organizations, to ask the "good questions" neces-
sary to formulating your own good answers.

This is an introductary course, designed to provide
the opportunity to study communication within the

22



Syllabus
-Inc° 245

tontext of organizational settings. Most of our
attention will be devoted to becomingl.familiar with
some of the theories used in explaining organiza-
tions. For the most part, we will focus 'on the tradi-
tional approaches. Towards the'end of the quarter,
we will explore, some alternativ4 approaches to the

k, study of organizational communication. Your responsi-
bility through out the. quarter will be to critically
examine all of the theories you will be introduced
to, so that you will be 'able to formulate your own
explanat,ions.

In particular, these are the four objectives I hope
you accomplish by the end of the quarter:

1. - A firm understanding of the theories discussed
. in lectures and'-the texts and the .ability to describe
the implications these theories have for organization-
al communication.

2. The ability to genera-7 te key questions about each
of the theories, and the capacity to 'apply these queS-
tions to organizational activities. a

4r

-,.
,

3. The ability to specify the communication activi-
ties of the organization, and have a good idea of
what organizations expect of you when you perforM
those activioties.

4. The capacity to.criticize the theories presented
in class and the ability to develop your own alterna-
tye explanations which make up for the inadequaties
in theory.

c*,

Readings:

Koehler, J.W., Anatol, K.W.E. & Applbaum, R.L. Organi-
zational Communication: Behavioral Perspectives,
2nd. ed. New YOrk: Holt, Rinehart,,and Winston,
1981.

Frost, P.J., Mitchell, V.F. & W.R., eds. Orga-
nizational Reality: Reports,. from the Firing
Line, 2nd. ed. Glenville', Ill: Scott, Foresman,
and Co., 1982.
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Ohio University
School of Interpersonal
Communication
Spring,- 1984

,INCO 445
Practicum in .

Organizational
Communication

Anita James
Office: kTV70978

Course Overview:

Office Phone: 594-5319
Ipt. Phone: 594-5440

AFL'

A practicum allowsiTsrdi- the supervised practical application
of previously studied theor This course has been designed
to provide you with a capstone experience, in which you will
apply the theoretical materials you have learned to an actual
setting. Your .abilities in applying theory to practice,
your skills in communicating, and your capability for being
creative and/showing initiative will all be exercised in
the situations provided by this,course.

As front the training sessioni and required assignments,
the s ructure for this course depends on you It is`the
the in ent of this course to allow yoU maximum opportunity
to exercise your own creative, skills and judgments. At

first, there will be much ambiguity and tension. As the
class begins to mature as a work group and the class members.

orient themselves to the task, and to each other as working
professionals, at least some of the ambiguity will,be replac-

ed by self-directed structure. Many times there will be
frustration, always there will be a challenge, but at the

enda you should have had the opportunity to apply what you
know in a setting .not too unlike the settings awaiting you.

In particular, there are five objectives for this course:

1. To familiarize students with organizational pro-
cesws in a real to life situation.

4'c>7

2. To enable students to assume-organizational roles
that mirror actual experiences in organizations.

3. To provide students with the means to deomonstrate
the extent to which they understand organizational
concepts.

4. To facilitate students in the application of the
skills and knowledge learned in other courses.

5. To provide the "capstone" expereince in the organi-
zational communication major's college career.
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The following learning, activities are meant to help.y-dru
achiev9 the above objectives.

1% Readings: There is no as.5iigned text for this
course. I# is expectedrihat you have developed
your skills in using the library.,.. Students who
wish to attempt a course grade of a B Or better,
will appropriately support the claims made in their
papers with adequate citations to the relevant
literature.

Organizational Training Sessions: These sessions
are designed to provide you with content material
relevant to your performance as orgapizational mem-
bers and to provide you the experience of attending
a training program.

3. Informational Seminars: These sessions are designed
to provide you with information that is not appro-
priate for a training session.

4. Written Projects: Written assignm9nts include a
resume and cover letter, a statement of your objes.r
tives for your performance in I.C.I., a self-evalua-
tion of your own performance, an individually writ-.
ten'analysis of the organizational communication
practices of I.C.I., and a technical report prepared
by your department and division.

CJ.

Grading:

Participation in I.C.I.: All class members are
expected to fully participate in all task activities
of the Institute for Communication Improvement.

Final course grades are based on your percentage of the pos=
sible points. There are 450 poss.ible points:

1. Resume and cover letter 10 points
2. Statement of objectives 10 points
3. Written self-appraisal 30 points
4. Analysis of the organizational 100 points

communication practices of

5. Technical Report 150 points
6. Internal Work Assignment 100 points(

Evaluation
7. Peer evaluation 50 points

o

90% of e total points is necessary for an A, 80% for a
70% or a C, 60% for a D, and students below 59% will

fail,t e course. Plus or minus grades will by assigned based
on the increments within each category.
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