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ABSTRACT: "Potentisl Communication Bducators: An Exploratory Study of Their
Views on Teaching as a Profession," by Hugh M. Culbertsen, Professor -
of Journalism, Ohio University. (Paper presented to mini-plenary
sessien on "Recrulting Women and Minorities to Teach in Universities
and Colleges," Associatien for Education in Journalism and Mass
Communication, Gaiiiesville, Florida, August 198L.)

In late 1983 and early 198L, members of the Public Helations Divisien
of AEJMC weye asked to nominate alurmnl who were not full-time educators but
who seemed like excellent prospects for scademic careers. 1In all, 2L educators
nominated 31 persons after two mailings of a nominatien form. The nominators

then collected data from 27 of these people, most of them white female graduate
students or M practitiorers,

Respondents rated 10 factors as to whether each seemed to constitute
an advantage when applied to PR educatien, a disadvantage, or neither, Factor
anal ysis revealed three underlying areas of concern -- advancement (graduate
study and gaining advancement within academic work), creative experience and
variety (avoiding routines, serving society meaningfully and being creative),

and classroom variety (having pecple of different racial and ethnic backgrounds,
us well as sexes, in class).

Overall, the data suggested a rather favorable view of FR teaching as a
job experience. However, most respendents believed salaries to be low and
advancement opportunities limited considering the job experience and training
required for academic work., Some other specific findings:

1. Those with substantial graduate education tended more than others te

rate academic careers favorably as to opportunities for creativity and genuine
service, : : ' ‘

2, The more PR work experience one-had, the greater the likeliheed that -
she or he would see little opportunity for advancement in an academic careere
PR veterans, prcsumably, would perceive grad school and then "rookie® status
in a new profession as requiring great personal sacrifice. ‘ :

3. Flexidility 6f the academic schedule was seen by many as a plus in
teaching, as was the opportunity to learn from varied sources. However, there
was a corresponding concern that academic types must cope with lots of

unproductivy, archaic politics and with publish-or-perish pressures which
limit flexibility,

L. Almest no respondents expressed concern about direct or "de facto®
discriminatien against woman or minorities in gcademe., It sppeared that
general impressions were faverabls in this area, tut that few pecple -- even
among those who'd given serious thought to a teaching career ~- had much -
awarenes® o” rathezr subtle types of 4iscrimination noted in the literature on
higher education, _ : o

5, Several people expressed interest in adjunct-faculty poeitions,
which they felt required limited commitment, without appearing to recognize
the rather restri.ted role and lack of security attached to such johe,
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Women and mihority persons have begun training for and practicing
public relations‘in large rrnnbers recently. Howavér, their fole as educators
in the field appears to have expaﬂaed less rapidly, This study sought to begin
explaining the latter fact and to provide suggestions for recruitment of PR
educators. |
In 1968, women accqunfed for one-tenth of all Public Relations Society of
' ‘America professional membora.l. This number increased to one of every sevén by
1975,2 one of four by 1980, and two of five by ea.rly_l98h.3
PR-stuhént numbers presumably help explain this growth and suggest it
will continue. Females accounted for 67% of all PR majors in 1979,h and
78% of all PRSSA members in early 198&.5“
While “there apgears to £e little firm data on minority membership,
anecdotal evidence suggests slow growth in this area, also,
At the same time, komen accounted for only abeout one-fourth of ihe
PR Division membership within AEJMC as recently as early 1983.0 It's
obviously very cormon for female as well as'minoriiy PR students io '
deal regularly witﬁ WASP‘male iﬁstructors and advisors, ,G
This survey was done in the winter and spring of 1983-L at the request
of a PR Division committes on recruitment of female and minority edﬁcators.
The author asgumed such recruitment was needed for at least three related
reasonss “
Firgt,-academic training of practitioners may help shape the nature and
focus of a profession or vocation. Sampson7 and Mengus and Exuma have
suggested that v man and minority faculty can add a unique perspoctive to

higher education.




These authors contend the dominant social-science paradigm nas focused
on discovery of universal laws or law~like statements supporteduby‘"hard" data,
reflecting "male values, including individualism, achievement, mastery and
detachment." On the other hand, women and minority scholars allegedly lean
toward an alternative view seeking conclusions that are "historical, context-
bound, concrete and particularistlc."

Second, participation in such shapiné may increase the stature and change
the role of the shapers, including women and minorities., Broom reports
evidence that female practitioners tend to play "communication technician"
roles, emphasizing writing, editing and message productiou.9 They appear
to have focused less than men on audience study, counseling -and manahement-

level decision-making -~ areas which Grunig and Hunt associate with

recent developments in the evolution and growth of the PR functiono10

Third, female and minority role’ mcdels in ‘the classroom nay inspire

female and minority students. 'As one responde’n‘u ivi the- current °tudy expressed

it, a woman of ten finds little to motivate her when dealing with even a

'competent, successful male instructor. After all, she has grown wp

expecting men'to succeed vocationally,
This study sought clues as to what promising prospective PR educators ... .

see as advantages and disadvantages of a teaching career, Also, opsn-ended

,questiOns probed specific beliefs and concerns which might underly the

pluses and minuses cited. Finally, the researcher looked for clusters of
beliefs, revealed in factor analysie, ‘which go together empirlcally and may

sugpest basic concepta or nesnings.

t i .v : . l .‘ \ . ‘ .
' t ' ’ e
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The analysis was largely nOn-t.heoreticaL However, two Hypotheses. stemmed
from work by Brooux,]'.L Acharya,12 and others on 1oles which practitioners play.
Drawing on counseling literaturo! the.sg researchers have found that some
practitioners serve largely as communication technicians, Others define and
solve PR problems, act as liaisons between ciien'cs and publics, and appl&
rational problem-solving processes to PR planning.

It seemed likely that a broad definiiion of PR -- one going beyond the
comm -technician role -- would lead people to regard PR teaching as providing
a genuine service to socie'cy. Lnly when playing such a broad role does the
practitioner find it essential to study in depth the needs of key publics -
and the ways in which a boss or client can help meet these needse

Hypothesis 1 specified that those who'd had considerable graduato
~education would t.en:;l more than others to ee PR education ag offerin; an
- opportunity for genuine, maa.ningrul service to society. Reasorxing here was ‘
two-fold: '

1. Graduate education in mass communication and public relations ‘emphasizes
behav:Loral qcience more 'chan message-production skills, 13 Such a focus -should

encourage respondents to take a broad, multi-faceted view of what PR is.

24 Education should be seen as essen'ci.l whan playing the "expert
prescriber," "liaison," ‘and "problem-solving process" roles in public relat.ions.
These activities draw heavily on behavioral science. It's often said, on the
other hand, that one can learn camnunicatim-tachnicim skilla and concepts.

out side uhe classroon.



Hypothesis 2 hglds that media-experience should correlate negatively
with perception of meaningful servize to society as an advantage of work in
PR education. The point here is that people with long media experience tend
to see PR (and hence, pephaps, PR education).primarily in terms of its
_cormunication-technician aspect. After all, the media veteran encounters
practitioners primarily when they are playing this role,
- Two other hypo;heses stermed fram common-sense thinking about the

probable impact of working for several years in PR.

i Hypothesis 3 predicts a negative association betwean years of experience
in PR and the degree to which one perceives career advancement as an advantage
of teaching. The reasoning here was simple. The_practitioner who has worked
(and presumably advanced to-a degree) within the field for several years is
apt to foresee a cut in status if she or he were to change careers and

became a rookie academic working among colleagues with doctoratess

Hypothesis L specifies a negative association between PR experience and

one's tendency to perceived creative‘oppoftunities as an advantage in @eaching.
" The idea here is tﬁaﬁ, v_when advancing in the field, one gains greater

autonomy and contrél.over projeéts,:opening avenues for creative endeavor. In

the PR "veteran's" eyes, then, creativity in teaching may suffer by comparison.

Several exploratory analyses cnntered on how much thought one claims to -

- have given to teaching as a personal career. Problem areas for recruitment
might exist where those who'd given a great deal of thought to teaching reported

less favorable views than did other respondonts.




We were also interested in the extent to which potential educators --
especially those who'o thoughtvabont teaching seriously -- showed awareness _
of amd concern with specific problems said to face women and minority educamors.
In a review of lmterature, Mengus and Eocum focused on thesa coricernss

" 1. The high cost of graduate study, especially hard for minority
students to cOpe‘ﬁith.

2. Discriminatien in promotion and'tenura oue to "old boy networks"
and alleged "structural transformation of higher education, creating a ‘quasi;
closed elite at the top and a permanent under-privileged stratum of
untouchables at the botton." After all, it's suggested, affirmative action
applies more clearly to biring than to tenure and promotion.
=+ 3., Saddling of younger faculty with heavy teaching loads and many |
committes assignments, neither of which leads clearly to quick professional
advancement. Sinoe they have_entereo teaching recently, many minority and
‘female profs allegedly bear disproportionate burdens in this area,

T ke oA tondency for young faculty (hence often women nndyminorities) te
receive joint appointments cutting across two or more acadomic unitq at‘n time
wher budgets in any one unit are tighte A doint nppointeebmay be seen as
marginal by each unit he or she works for. Further, each department or school
inwolved may eipect*fuli-time output from such an appointee 23 a basis for
temire ano promotion.

5. Lack of access to professional networks, research’ labs and

prestigious universitiessll
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~, Methodalogy
In mid-December 1983, a nomination form was sent with a PR Disision
(AEJMC) newslette£ to all division memb;rs. The form asked each member to
select a former femglévof m%nority student, if one came to mind, who was not
a full-time educatér but seeﬁedbto be an'especially}pfbmlsing teaching prospecte
" Members used their own selsction criteria, It was hoped this might lead to a
&ariety 6f nominations reflecting diverse views.as to what PR educution réally
involves. Data.?reseﬁted below s&égest considerable variety was achieved.
The noninétioﬁ foim wés sent again in_eafly February 198l to members whe
had not yet returned it. In all, 2} educators named 31 teaching progpects. h
Eieh néminatqp was asked to interview, by phone or in person if poasible,
th *ndividual he or she had named. This was done to reduce the non-response -
rate and to facilit#ta frank, complete aﬂsweré. Aftér all, respondents doﬁbtless
felt some need to é;iticize the interviewer'a:own nrofession, This might
prove awkwara with a”complgte-stranger COllectinE datae
. A'fiqal reminder letter went on May 1 to division members who had
nominated respondents but hadn't collected data. In all, 27 of the 31
nominess provided useabie data, giving a response rate of_8f%. It appeared
that all but about four respondentsng;anted.personal interviews, These .
four apparently filled out questionnaireg in their own handwriting.
Of course, the survey must be viewzz\:;\bxploratorx. Clearly it failed
N ﬁojéover*a_represqntﬁtive sgmplc of all potential PR edﬁcatora in the .
United States. The study did appear td'suggest some fairly widespread
beliefs ;bout teaching. However, further research is needed to learn which;“

a9

beliefs are most widely held and are seen as most salient,



Unfortunately,,' wiﬁ.te fem'aleé accounted for 21 of the 27 respondents.

The two black males, two black females and two Hispanic females permitted no.
meaningﬁxl conclusions about these S“bngPSQ‘ However, pe:‘imal of the
Anterview schedules showed no major differences in viewpoint between wh.n.to-

' mmale and mj.nority nmmees.

The 27 respondents were plgging' varied roles when iptér*}ieh'éd. Seven
were grad\iate-students » five part-time teachers, .ie a marketing researcher,
~and two newspaper reporter-editors. Within P.R, three p‘eople reported working
at the time for PR.agencias s three i‘or‘corpOrations, and fc;ur fo:; non-profit
and governmental ‘organizations. (including hospitals and the military)e Twe
persons did not ind’iéate c_urrem pursuitee. lWhi]le vocationgl sub-g'roups ﬁére,
too §r;xa11 to permit meaningful comparis"ong a lock at the data showedﬂ f;w
substantial differences among them as -tc:-"{_general thinking about PR education,

Other descripti‘\f'e data were as follows: | ‘ ‘

1. Twelve respondents had earned M. 5. or M. A, deg;'ees, with four
of these pé'c;)le 'ta}dné work beyond ‘the master's but not holding the Ph. D, '
Of 15 without the master's, all but one had earned bachelor's degrees.l Seven
had completed the bachelor's only, and seven had t&en same additicnal course
worke | :

2. On the avergge, .respmden_ts mpoiud 37 months of prnfe“ssimal‘. PR
experience, hulmoat one and one-half years (17.h months) of professional “(hon-campus)
mt.dia experience, and 11,6 months with students newspaperz: and other campus media.
Ebtima'oes in’ each categox'y were given to the nearest month, : .

3. Sixteen of the 27 reported having given s great deal of thou(,ht to
a career in R toaching.‘ or "che othars, seven hnd given some thought to such
a career, ’ﬁhilc rtwo reported giving little thought and twe "nc‘;."chou’ght" at ail.'

o

f .
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" while ngen had enrolled in other Journalism sequences, Ancther seven had

L. Ten réspondenté fepbrted having'iaeen undergi'aduate FR .majors,

graduated with non-journalism majors ranging from English and organizational
cawrmunication to management and marketing.
Cross~tabulations pi‘ﬁiing each of these variables apainst holding of varioms

beliefs about PR education revealad few clear-cut differences among subgroups,

-Dif%erences which did seem especially meaningful are diécusgaed belove

After providing the descriptive information just reported early in
the interview, respondents were given 10 pnrases (see table 1) which might
apply to PR teaching as a career. These statementa stermed from the author's

and Oth:»rs' (see ac}mowledgements at the beginning of the paper) belief ‘that

. they might tap advantages and disadvantages from a female or mincrity perspective.

In each case, the respondent was asked whether the or he defined tha .

~oppustunity (or need, as the case might be) denoted as an advantage for PR

_ teaching, s disadvantage, Or neither. Then the inté®viewer asked why she or

he felt that way, provided time for thoughtful answers, and took careful notes,

After answering the structured questions, resp'ondents' were asked to give

further comments on 'oeaching as é career. In'particular, gevaral discussed

~ the importance of having role models like oneself, satisfaction or dissatisfaction ‘

about the role models whom responde'nts. hedllqoked to while in vschool, and

" intensity of political back-biting and in-fighting in academe us compared with

PR practice.
Prior to receiving the 10 items, respondents listed appeals and

disadvantages which came to mind as t}{ey thought of PR t.eaf‘hing as a career.

11
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&lso, they guesstimated the highest salary, as’ well as the lowest, wnich
a PR academician might reasonably expect after five or 10 years in the field.
-Estipates were given to the nearcst $1,000, Bespondenta were asked to give
general impressicne, even if nol based on firm information. One person dioy
not estimate a highest salary, but all others provided both highest and .
lowesh figures,-
Data on advantages and disadvantages were subjected to factor ana.ysio
.iu an effort to identify item clusters. This effort a3 exploratory in,
light of the imprecise.xhree-pointscales assa iated with particular item§
and the small data base yielding:unstable correlations. However, rather-
pure lozdings of several 1tems on three factors ceemed to warrant

<

prnsentation of such date -= ami of related product-momenh ccrrelatlon

-

coefficients,

! ' Findings

Il

Table 1 reveals a generally favorable view of tcaching as a wark

experience. Eight of the 10 factors listed were seen by no more than '

four persons each (15% -of the oample) as clear disadvantages.

©

Put table 1 about here.,_'

. Also, on the average in open;ended respon;es{‘peopis came up with
2.6 appealing features of teaohing, 1.8 disadvantagess
However,"problens arose in the areas ofdsalaries and advancemente
_Sixteen saw salaries in PR teaching as a diaadﬁnnt;gg while only two
~ defined then as a clear pluss .Comparable figures for advanuement
opportunities were 13 (disadvanbage) and five (advantage) Each of these

results merits a closer lock,

¢
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TABLE 1
Frequency with which Respondents Defined Various Aspects

of Public Helations Teaching as Advantages, Disady;mtages, or Nelither

Iten Evaluated » Advantage | Disadvantage Neither

Zalaries in PR 2 16 _ | 6
“teaching :

Nerd {or opportunity) :

to corplete graduate 18 l s
study to gain and

advance in a teaching

Job

Opportunities {or lack
of them) for s~ivancesent

w

13 6

ieed (or opportunity) to teach
classes including students 18 0 7
of another race

Need {or opportunity) to teach
classes, including the 12 0 i
“opposite sex, as students ‘

Opportunity (or lack of it) to : ,
- serve soclely in a meaningful 22 , ‘ 0 '
way which really counts

Opportunities (or lack of them) 2 | 1 2
to be creative

Opportunity (or lack of it)

for variety (as opposed to: 2k 1 2
following rigid routines in .

one's work)

Opportunity (or lack of it)
to meet and work with 25 . 0 1

- interesting people

Opportunity (or lack of it)

‘to maintain professional . _ o
contacts and do consulting, 20 3 : 13
and to work in the fiold, ‘

during the surmer and during

breaks botwoon terms or

semestors’

t———

¢
e

Some rows do not num to n=27 bocmme don't know" and "no answor!' casus are dolnted. |
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Salaries. Salary estimates in table 2 are certainly low in light of
the fact that they apply, twpothetiéally, to highly “rained, experienced
people who have changed'égreer: and put in five or 10 years within a new
‘realn uf work. Overall, mspcpdents estimated that the PR academic could
expect, within five or ten years, to earn between $20,037 and $3L,8L6.

A 1983 survey suggested the lower figure here is roughly comparable
to what women with master's degrees were earning in Jdbs obt.ained right
15

after graduatien, And a 1982 report indicated senior PR executives

at Fortune 370 companies were then earning about $60,000 pei* year on the

average -- almost twice the highest-salary estimate provided here for

educator8.16

Furthermore, while small n's precluded statistic;l signiricance, the
16 people who'd given a great deal of thought to a teaching career were
more pessimistic | about salaries than weres others. In the same vein, amount,
of thought given to PR teaching as a c’ar_e.er"correlated‘ negatively with the
wadvantageousness" ascribed to educator salaries (r= -.L.9, p=.008),
Intoreétinzl,v, neither months of PR expsrience nor months of profaasia)al
media experience correluted with thought given to a teaching career or with
assessment and estimation of academic salaries. Apparently. then, thé hcareful
thinkerfa" din view of acédmic salaries was not due entirely to her or his
working long enough to earn a 1ot 80 academic salaries looked paltry by

couparism?

Put table 2 about here.

%131 L
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TABLE 2
Mean Estimates of iHighest and Lowest Salary Fijures
Which a Person Could Rcasonahly Pxj:ect After

8§ or 10 Years ian PR Teaching

Respondents Who l{ad Respondents Whe iHad

Given a QOreat Deal of Not Given a Great

Thought to PR Teaching Deal of Thoutht to ,

PR Teaching . All Re:spondents
Estimated lowes?t 819,250 521,182 _ $20,037
axpected salary ‘ n=16 n=ll n=27
s=11,160 8=5,000 - : s=)y,530

Estimated highest $33,600 B 36,5115 3,846
expected salary n=15 n=11 n~26

s=10,580 s=9,€640 5=10,100

t<tasts reveal no significance difference on either dependent variable between
those who have given a great deal of thought to teaching as a career and those

- who haven't, Each respondent gave salary estimates rounded off tu the nearest
$1,000 per yeare ‘ S R ,

5
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Advancement. In “his area, four ideas came up quite often when
respondenia indicated why they felt as they did. |

First, to gain advancement, (.e spparently must do lots of research :nd
committee work not relevant t° the central purpese of teaching. At least a
dozen people said in one way or another that tianching seemed like a marvelous

career area -- if they'd just let you teachs

_Second, in academe, there are simply few rungs on the ladder of success.
Hostf‘ re.épmdents perceived between threé and five rungs, though only one person
managed t0 name the four standard scademic ranks (instructor, assistant professor,
associate professor and professor), Several expressed u.certainty about the
rank structure -- a rather surprising finding since, pres\mé.bly, all respondents
had dealt for at least four years with faculty directories and university
bulletins which listed faculty members'’ ranks,

In an intriguing aside, only one respondent mentioned tehure as _t._hs key
advancenent decision involving a long-term commitment to a faculty inmber. This
person made a point of explaining that tenure would be‘unimportant to her ==
she'd teach, if she did so, to learn and not to seek jub sacurity. This
squared with other open-ended responses suggesting the 27 pecple studied needed
change emd stimulation more than security, Several implied they liked the idga ,
of te?whing as a learning pfocess and change of pac; -- not as a permanent niche,

Third, formal advancement oppox;tunitiéz; in academe do not appear to entail “
more creative, challenging duties. You tenéh, push pencils and attend qamit.tee.
meetihgs in the aaﬁe way 'iumther you are an instructor or a full professors

Your job does not seem to change as you advance, said the respondentse

16



Fourth, after a few years, one's only chance for advancement is to
become an academic administrator. However, respendents viewed this aa
getting on a new lgdder -- one many didn't like the sound of -- rather than
moving further up the true academic rank structure. Not a single person
appeared to look at an academic career largely as a potential source of status
or power. At least two péople felt scholars do not get the respect they really
deserve in America. At the same time, most implied they didn't particularly
value 'atatus or power -- and/or that they felt PR praqticg provided all they
needed in this area. | |

Discrimination. Encouragingly, perhaps, not & single respondent indicated

real concern about this area with re_ard to acadane or FR practice. 10 one
mentioned explicitly what she or he regarded as discriminatien against women
and/or minorities. - | :

There was concerd ﬁbout the sacrifice -- financial and otherwise -- involved
in graduate study as well as the emphasis on research and committee work at the
expense of teaching. Howevev, not a single person suggestecd: explicitly that such
factors may iead to "de factoe! 'discrimination because, as the litera'axre cited
earlier suggests, they apply especlally to‘ yaixﬁger faculty menbers, including
many women and mimrities.

of course , ths apparent absence of such concema may reflect, a lack of
thought about the matter rather than endoraement of universit_y af firmative~
action practic:es.. Problems may become apparent s a person actually enters
academe, However, wbrry about possible discr] tion did not seem to be a

major barrier to favorable preliminary evaluation of academic careorse

17
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In a ‘relat‘e‘_d \}ein, no one expressed discomfort with the idea of
having students of a different race or sex in a clazs she or he teaches.
of course, questions asked may not have gotten clearly and di.rectly at the
issue of intimidation by WASP or male students.

Howev r, open-ended comments made :Lt clear that, in respondents' eyes,
having varied students in class would enhance stilmiation and creativity --
and the ability to ﬁew PR problems from diverse perspectives. This appeared
to outweigh pessible intimidation by students unlike oneself. (After all, it
would seem, successful young practitioners such aé thess probably aren't tha »
- type to be intiridated easily. Of course, others groups of would-be ednca'cors,
‘chusen in other ways, might be. )

Some underl lving factors. Exploratcry factor a‘mlysis revealed-'fthrce

underlying concepts tapping perceived advantagea and disadvantages of

- teaching caneerss

2
/

Put table 3 about here, T /

1. Glassrocm variety -~ having students of different races and the

opposite sex in class, These itema tapped a clear advantage of teaching,

in most respmdents' eyes, as shown in table 1. /./

2. Creative e:g)erience and service - Those who aaw any one of three

viteme -~ to serve society maningfully, to be creative tive, and to vork at Varied
tasks not tied 'co routinea -- ag a plus in toaching ’tended als: to see the other

items as as advantages.. These notions s then, aeen:pd inter-relateﬁ?

18
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TABLE 3
Factor Analysis of Itens Related to Advantages and Disadvantages of
Careers in Public Relations Tcaching
Factor 1 - . Faczor 2 Factor 3

Classroom Variety Creative Exmerience  Advoncemsnt

Item _and_Service

- - — o —

Need (or opportunity) '

to teach classes <13 ‘ -.28 L6
including students of -

another race

Need. {or opportunity)
to teach classes . W17 .23 -.05
including students of ' ‘
the oprosite sex

Opportunity (or lack of it)

to serve society in a .Q3 o712 -.21
meaningful way which ' '

really counts

Opportunities (or lack of them) -.03 210 - o .08
to be creative :

Ooportunity (or lack of it) for L : : A
variety (as opposed to following .25 3 _ P AT AR I1 9 ) RS-
rigid routines in one's work

Opportunities (or laci of them) ~¢31 , .07 - W65
«for advancement

/

/ Need (or opportunity) to complete o ‘

/  graduate study to gain and . =05 A 15 § T 65
‘adVance in a teaching job .

Percentage of variance , - ' o ~
accounted for in these 2l 20% ' . 178
items plus items. .~  ° . L
on meeting interesting

. people, developing
prof essional contacts. ' .

(These items are deleted : .
from table because they did ,

not meet criteria for use in

defining a given factor.)

!

O s C BESTOGPY ALABLE
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P C‘Tl *'WH" Y”Q:f!

3. Advancenment -- Appnrently, while many saw advancemnnt as a problem S
 area in academe , thase who defined it as a neutral or positive point for |
*R educatinn tended to relish graduaté study. Implicit here was an assumption
that grad study is a key to academic advancement. At least two people noted that,
while @ 10-year or 30-year pro mght get into acsdeme, that persaa would |
eventually have tough sleddiné without the Ph. D. |
Interestingly, assessments of educatOr salaries did not correlate
substantially with these other advancement items. Several camments suggested
) A X

the respondents tended to look upon advmc’einent largely in terms of autonomy .

-and responsibility == not bucks. L K - S

Service. Hypotheses 1 and 2, stemming rather indirectly from the
role concepts advanced by Broom and colleag:+s, were supported. ,
Regarding hypothesis 1, the higher one's level of education, the greatar
“her” or his tendency to-see “the- opportunity for genu:me service —-as-a P1\18 fop e
academic.work (r+.37, p=.03). At least three poasible related explanations |
for this come to mind: 5 _ ‘ : « - AR —_.
1. As one proceeds in grad school and begins to study and do resexr ch,
she or he becomes imvolved in and aware of the more creative aspects of a.cadema.
2. As a person studies behavioral-sciencs content stressed in most

mass-cmnication programs at the master's or Ph. D. lcvel,l7

she or he comes
to see the PR function in broader terma extendin¢ beyond the "cqmmnicatiou
‘technician" role. Such a broad view, in turn, mw entail study of ways in
which practitioners and people whe train them serve societys
3. Such broadening of one's view about PR should lead to viewing of
education as a key to the field's deVe'.LOpment and growth. Co'nnunication techni.cians

probably tend to ses ccuirse work as one -=- but not the only -- way to hone skille

and disseminate convontiona.l wiadom. However, the otner Broan, et al. rolos
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Hypotheeis 2 ,( specifying that medie experience correlates negatively
with perceived creativity as a PR-teaching advantage, was also supported (re -.38,'
p=.03), Perhape media experience led pecvple to work with and think of '.
practitioners playing routinized comm.-technician rolss (and hence"to think of
educators as trainieg people to play such 'i'oles) | |

Hypotheses 3 and kL, fccusing on the impact of expenence in PR, also
'gained support. v ‘ : ' . V _E :

As stated in hypothesis 3, pxperience in PR correlated negatively with
one's t.endency 'co see advancement in academe as a plus (r= -.27, p=.lA., bet,ueee |
experience and perceifed advc:nt.ageausness of advancer:ient per se; r= -.56,_ =002,
beﬁceen eiperience and a.sumned index covering the advantageousheas of both -
advancement and graduate study), It eppeared t.hat,' .as one mcves up in
professional PR, acaderﬁe 'loses attract.ivenesus as a poter}tial source of
“career advancement. -

Also, as predicted in hypothesis L, experience in MR corre. ated negat:wely

with advantageousness: accorded 'co academe as a potential source of crea'cive :

- experience and service, This held whether thm dependent measm'e was perceived

kcreativity in teaching alone (r= -.h?, p'.007) or the smmned index covering
service, creatiﬂ.tv and variety (r- -.h2, p-.Ol).

- We con;]ectum that, as a person advances in PR, she or he gains more
' creat:we opport.unity and autonany Educaticn, as an alternative career t'ield,
may come to suffer by comparieon.

We now turn to themes mentioned by t.wo or more people as they pendared

vhy they regarded specific points as a@vantagee or disadvantages in teaching, ,
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Gfaduate studx, Here two idegs were offered:

l. At least tdO peOple suggested graduate study is largely irrelevant
to PR teachlng -- that it has little to offer which can't be gleaned fram ‘
practical.experience. One respondent said she really didn't know what qgght
to go into a Ph. D. in the field, "The business world is oriented tsuard
results,"‘she added,

2. The demand for graduate study is unf ortunate. partly because there
is pressure to scek : werminal degree at or near tne beginning .of one's \
academic career. Study for such a degree enforces specialization-without
allowing ﬁsople_to "try out the waters" iﬂ teaching and decide ghst they
really want to specialize in, "

Polltics, infighting, committees, deta11 work and pgncil pushigg. This
family of inter-reiated concerns showed up in at least eight interview schedules.
At lesst three sub-themas became apparent. . ...

First, the sheer variety and number of tasks facing college faculty creates

) a potential for early burnout., One respondent. put the matter as followsa:
The pressures placed on a eollege PR teacher seem enormous. It

appears that it's not enough for someone to just teach classes -- a

person must also write books, consult, do research, head studies, and

work on committees to advance in the field. ' '

‘Second, detail work assoclated with the bureaucratic aspects of ;

' academe seems very unappealing to some practitiOners, especially the fair
number of them who .see themselves as creativa entrepfenoﬁis and'dislike

buraaucracy. Interestingly, the person who expressed this view most clearly

headed her own ag#ncy.
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l'hird, uriversities have ‘an archaic system of managemen" and political

' process (one person associated it with the seventeenth centu.ry) vhich creates
both red tape and political in.fighting. One respondent, a university admissions
and recruitment officer, said she'd observed all'this at close range and found
it discouraging because she'd assumed university people would behave very

ratienally. Her commentss
. When I started working, I thought, " Boy, it's going to be really

terrific to work at a university because you are working with other

educated s intelligent people who have lofty goals, ideals and ambitions.

You aren't geing to have that infighting and political influsnce, and who

is hanging around with whom, etc." I really was quite dishliusioned

to discover it characterized a university community (at that point within

an administrative position). From my limited experience in non-academic

work settings, I don't think it's much worse here than anywhere else,

It Just surprired me to find~it here.

- Meaningful service to society. The researcher expected to find some
concerns expressed in this area: _ ‘
1. The teacher 8 or schola.r‘a impact on sOciety is indirect and long-t«-rm
- coming as it does through the eventual efforts of students rather than through
one's own personal output, . . |
2. It's difficult to evaluate success or failure as a teacher -- at
least, in the short run. A student simply can't assess a course u'xtil he
- or she has had some time to use its content and sld.lls, and to explore its
xelationships w:Lth other classes and a jobe . ,
3. Good, highly motivatod students will learn alnost irrespective of
what an instructor does. Also, the poor student often seems determined not
te learn regardless of professorial performance, o
- Surprisingly, no one really expressed thase concerne.wf";’erhnps thay
are matters vhich only the .veteran instr'uctor has occasion to note. In

any event, almost all respondents saw pessible service %o society' as a .

plus for career educntors.
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Creative experience and serrice. Open~end cormments in this area>

sometimes became'qui‘be eloquent and fervent -- particularly when focusing

on learning, expansion uf horizo:ns‘, and es'capé from éuperficial values and
expediency associated with the business world. At least three related points
emerged quite 6fteh. '

- First, PR work can became repetit ve and stifling if one’ holds the same
job for a long period, (The person who said this constitu'aed_a one-pergon
PR _staffv at .a small hospital.) It was suggested thaf., especially in
corporate PR, 6ne can feel locked in and stifled. Also,. a person can come
to feel alene and out of touch when she or he is the only pfoféssional
communicator in the office. Teaching was. sometimes seen as a way out of .
these problems. - r“\“\l ; |

Second, while education ofi‘ers variety and stimxlation, it does so
| only if a ;;.r‘of can teach other than large ’ entx'y-level “lecture cmxrses.‘ At )
least four people perceived _this can be a problem at some inatitutions.
Comented one person, "It might get kind of old ‘trying to teach principles

R for the eleventy-seventh time." However, Othé;'s beliewied ‘that, even in |

" such. courses, keeping students interested and praviding pertinent professional
contacts constituted a major challenge requirin; creat:.vity and a‘l.d:i_.ng a
.professor s personal and profeasional dsvelOpment. . V

'I'nird, a dozen people ‘8w the professor's schedule, with' summer. and
other breaks, as a blessing beoo.use it allows ample time for consulting,
establisiiing professional contacts ’ sglf s‘_budy,- etc. At tha same time,
at least three or four felt such ‘fle'xil')ility might be move apparent than

’real in light of heavy work loads, publish-or-perish p"re:murés s etce
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Role models. At least thiae respondents indicated mild.displeasuré

with the 'mxmbc'and ‘quality of female and minority role models they'd had
c1).11'1:!.1e in school, One person, a news-ed r;xajor, speculated that she might
have switched‘ to PR as a freshman or sophoxzi;)re if exposed to a good, caring
female instructecr in t.hel area. Sﬁe vent en to say: . ' |

It can be extremely significant to a waman, at least, to have a

female mentor. I've had much more opportunity to do this as a working
dult than I ever nad as an undergraduate student. There i3 an element
that says, "Gee whiz, if she can make it, I can make’it." I think I

had very fine instructors, was challenged and learned well. But I also
think that, if I'd had more than oné female instructor, it might have
had a different kind of influence. I had very little interaction as an
undergraduate student with females in either academic or administrative
role modeling. About as far as it went was that the RAs in the dorm
were womene -k ’

"The same rehspoxlident noted tixat role mOdelingv can be especiaily
important for yaun‘g‘womeh -- perhaps largely freshme_n and sophomores ~-
who lack assertiveness and clear ideas about career and personal -
directions, . . o :

r Summary and Conclusions:
In late 1983 and ear?.y 198l membe-ra. of the 'Pu'bli.c‘ Rt:lg‘pima Divisien

of AEJMC were asked t0 nominate altms who were not full-time educators but who e

. seemed like excailent prosmects for 303‘1;“‘13 woric,- In -all, 2l edjxcatore

Y,

nominated 'Bl‘pe'rsong; after two mailings of a nomination foru'.:
. 'menty—sever_i of thesoé.;pnminees ware interviewed, represonti}.ng‘,_a -

respense rate of 87%. Much of the interviewing bcentered on whetherl ’

respmdehts defined each of lO‘comepts aé advantageﬁq,yd.iudvantages or

®

' neither aé related tb careers in PR education, ' -
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Advantageousness ratings, subjected to factor analysis, tentatively
- revealed three underlying areas oi‘ concern -- advancement (gradt;.ate .study -

and gaining adv.amemnt within the i‘ield), creatiw)e @éri( txce and variety

(avoiding routines, serving society meaninginlly and beix\: creativa),

classrocm variety (h.wing people of different racial and ethnic backgromds,
as well as both sexe 3, in class). ) :
Overall \the ‘data paint a- rdther favorable view" of I’R teaching as a ,'j__
erience, but tempered with a concern that academic work offerq low salaries d

g

and few chances for genuine advancmcnt. o

1]

P

; Certainly, recruitment of PR educators poses problems.! Thc data suf-,geat s
‘that-one kay is to reach then early - the mere time bright young peop.i.e |
spend as prattitimers, the less attractive academe seems to them from the\ 1
standpomt of advansement and creative work opportunity. ‘ A “ . |

At lesst five respondents cemmented, without beinz asked oxp]icitly_,
that they'd need scvera.. yuars Of experience before thay'd fcel confidant
_er credible standing pefore a cJass. If one accepts that a8 a needed |
career pattern, the recrui‘er of educators must ask a 2k-year-old B. S. ox
B. A. recipient tos

l., Put in pcrhaps two to.five "ears- ;at least, asia bractitiéner'.

" 2. Return to school  for abmt four years, with minimal pay, te
earn a Phe Do~ . '

3. Bezin a new career as a "rookie" assistant proi ox instmctor -

* perhaps at lower pay than sha or he had prior te grai school.

All of this is a tall order amnd probahly helps explain uhw fow

women and minority practitimers have flecked into the teaching prefessiono



'mq present research does not establish to what extent the idvantagcs
and disadvantsges cited are real. Clearly, if pay is lew, one must raise it
and let prospective educators know about. the increass in order te remove pay
as a barrier to entering the field,

Tentative though they are, the data reported here surpart the following
suggestions for an appeal to prospective academicians:

1. Reach them early. The lemnger they work in the field, the more they
are likely te see an oducgiidml career as requ.iring great personal (as well as,
perhaps, proreasioml)'s:éﬂiﬁéo. Such.cemmitment may be necessary. But it
brobably requires sams long~run planniiug md thought which. seem unlikely if
& person reaches hge 35 or LO befere the possibility dawns oa her or him.

2. Buphasize that flexible achedwies and comsulting oppartunities are
often real -- pe:iaps by providing "case histories® ef great and widespread,
v‘nried achie#mnt. in these areas, Most raqundants were aware of such
oppért.unitd.er. However, sone saw them as nm spparent than real in light
of publish-or-perish pressures and other demands on a profesuor's time,

3. ‘Stress the importance of enrolling in a good, somewkat ressarch-
\'oriar}tod grad school as preparatien for an academic career., Given such a
backgreund, young schelars may ceme to see research as a privilege rathar
than an onerous duty, Most roa;madenu queried here phngd high value on
creative effert. This suggests they may e norob than happy te de research
A:\.t they ceme to soe it as Metinc persenal upirationa rather than aimply
buresucratioc rules and quotu. : '

L




L. Make the peint that salaries aren't all that bad if one remembars
they often requ‘l.re about nine months of rormal work each year -- with
additional earning cpportunities in tis "oﬂ.‘ seasons ™

5. Portray convincingly the nmotiers <¢ 1dealiam, héif:ing young
peopls as role models at a crucial time in their lives, rational inquiry o
as an alternative to shallowness and expediency, and :Lx;tggrativ:e learning,
These inter-related ideas came up repeatecly in opan-ended comments about
education as a career. Some practitioners nppamntly saw them as definite
pluses,

6. Note that advancement -- espodally in an acadmic setting --
involves samething more than gotting a new title and mwin; higher on m
orgmiutional chart. Haslew's notien of self-actunlintion xnight merit
attention here. Also, preaontatim t.o young would-be educato*z, uight
make a case thgt premotion does entail a jJob change far the better --
with more autenoxy, deoinion--mking irput, help by student assistants,
and fewer "pencil pushing" tasks. In academs, as elsewhere, one must .

"pay her or his duas"' early 11 a career. f

7. Make several points about the diatinction between. part-tise
adjnnctnfacult.y status and pu'snit of a full-time academic careers Many
respondents saw severa,l advantages to adjunct’ status vhich did not seem
applicnble to 1mg-tem work in academe. Among those plusss were flexibilit:
the chance to teach only when schedules and personal uclinatimu pobudt -~ and

a chance t0 aveld onerous research and committee worke

28



These views certainly have validity, and adjunct faculty will surely
continue to play a key role in PR education. However, from the would-be
educator's viewpoint, there is another, perhsps darker; side to the adjunct-
faculty coin -- a side which may npt be apparent in the short run.

For one thing, adjunct-faculty status, in and of itself, appears to
offer few advancement opportunities and little job security.

Second, lack of obligation to do research carries with it a lack of
ra3ources tn do it if one wiahe‘s; It's reasongble to suppocse that most
adjunct faculty receive few research grants and have few student and
other ggsistants at their disposal.

Third, non-participation in administration and committee work doubtless
carTies with it a lack of cpportunity to take part in proposing and evaluating
new courses --; and in making policy decisions which affect th: grmjth and
direction of PR education, The greater one's personal and psychologica;l
involvement in teaching, the more ha or she probably feels a nesd to shape
the nature »f that ectivity,

Many profs soon learn that it's frustrating to teach ~ne course which
really cught to be two -~ or to handle an advanced course without adaqmlnte
pPrerequisites being oﬂ‘éred. AB & kind of outsider, the ad3ﬁn°t professor
can sometimes do little but feel frustrateds B

A final point wurraptkg erphasis, No appeal should raise false
expectations about education as a career field. Such an approach wouid
ultimately lead to dibilluaionmont and despair,

’ 29 | .
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