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.- T : "Abstr:act AN e L - "
#fhis bapgr q§séribe§ a program for entry-level education students which helps ’

. them assess themselves and their cﬁmmittment, strengths, and qeeds-relafed to. &

~ . +

‘ teaching as a career. The self-assessmént program conté{ns several componaents
including an.observétion/participation experience, laecture input on the field
of education, discussion classes with’teacher educatibn:faculty{ basi¢ skill

and personality testing, énd.particjpation in a Career ‘Awareness and Self

_ '"Explocation (CASﬁ) gFﬁhpu.,Tﬁq_tﬁémes°of the CASE .Groups are high]ighted.

Resuits suggest that.aftQ? thg?prdgrqm some sgh&entg reject education and
. teaching as a career choice, ;theré change gﬂeir major or ‘focus, ﬁany intend to T
’ ' add tJ their areas’of competency, and mq;t contiﬁue with a renewed éommittmenéﬁ

to their career choice. The appendixes are dé?igned to provide a concise

“summary-of each program component giscu55ed in tha paper.
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. o Career.Awareneas, Self Exploration, and T
N ' Self-Assessment for Teachind

During the past decade interesting changes have occured in the area of

L] . 2

career choice and development.:.Nom—traditionalToccupatioga?'choices for* both

. men and women have grown. The "one-lifefone career” model of careér
q - , - )
development has been rejected. Pei*sonal development issues with values beyond

I - ’ * _ ¥

the paycheck have become prominent career concerns. LT - .

e

, ’ For educators, several questions arise in light of these trends. Have We

fully used available resources to assist our students in their exploration of - .

- .

. N career choiqp?_ Have we shfficiently encouraged them to interact within the

settings of, éheir career choices? Have.we provided adequate velicles for them

. to examine, both professionally and personally, those interactions? Have we - . .

. N ¢ 'Y
. . encouraged their personal growth as part of the educational and career

*

* gelection processes? .

At the heart of any educatiorfal model designed to explore personal issues = ’

+

as they relate to- career choice, ome would expect to find self-awareness ‘and -

-

sel f~assessment techniques efipioyed. The process of arriving at a career ~shoice .

is fundamentally based on individual seif- perceptions and on individual

-~
L3

éélfljudgmepts.of abilities, negds, and other construgts. Establishing career ’ o
choices on partial information,"espedially on partial sel%-information, carries .
potential for c;}eer dissatisfaction. Incdrporating seTf-awareness pnd T
“selflassasiment into a professional ‘Career preparation sequerice is one way-of - 3““"'““?“‘
prov%ding students with the tools needed to become more aware and to evaluate
better their c&reer choice. A self—assesgmedi sequence also p}ovides a

“ *

framework for identifying personal and professidnél §trengths. In addition, . e

. L _
such a preparatory program offers potential for early remediztion in areas of
- - l.
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According to a survey by Caplin {1981}, practicing teachers-have concerns
regarding the screeniﬁg and selection of potential teachers. Several

universities have instituted some form of pre-student teaching screening

programs {Amodeo & ﬁartin, 1982; Roweton, 1979). -Screening programs typically

require specifiﬁg levels of criterion performance, however, -and rarely consider

1

issues beyond such measures. A self-sgreening program can be designgd‘to'

incorporate a good deal more and in at least one reported program (‘Sears, 1980)

o

. iAvolved a counselor education program in its development. ,

. . The purpase of this articie is to describe arself-assessment program which

- N -

has been developed and instituted in the Coflege of Education at Arizona State

University. In this article we shall present a structural outline of the

~ -

. self-assessment sequence, highlighting the rationale for certain aspects of the "

1 L3 -

program. Ve will 2also discuss the methdds employed to foster personal and
professional growth and awareness., . Finally, we will address ancillary topics
which need tc be considered and then suggest several possible benefits of this

- ¢ ’ ITIOdel L] - ’ ~

Program Structure

-

-

'Uﬁdergraduates who_contemplq}e a major in elementary,'s;cgndary, or spgcial
education are‘required to énrol} in a one semesteﬁ, pass-fail, three credit;'
hour course entitled “Self=Assgssment." This course.as &escribed in the
Uﬁi«egsity catilog provides "instructional and field experiances to help
students-determine -whether-or-not they want to!gecune_teachers.“ The .. ,
experience is designed also to assist in the self-determination of the _ i
partiFular Teve! and the kinds of students the} hope to teach. As the first -

course in the students' professional undergraduate preparation, it meets the

admission, orientation, and retention needs of the‘College of Education, and
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_about early teaching experiences, teacher role, and professional development.
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provides an introductory common 1earning experience and foundation for students '
(see Bppendix A}. %he main emphasis is:on student self- and énvironmental-
exﬁioration includjﬁg;}océtional and career awareness. The course also
providés for early observation and éartécipation exﬁeriences in educational
settfngs. Btheen 750 and 800 stﬁ&ents per year enroll in either tpg day,
evening, or’ summer session sections of the course.
There are two basic aspects of this educat1on and assessment process. The
first component consists of the educational enviroqment in ?hich students are
exposed to the teaching role in practice. Thé opportuniiy to discus§ their

observation and participation with peers and College of Education faculty is

provided. The second  component consists of-an opportunity for sStudents to

examine their own values, attitudes, behavior, and personal characteristics

{see Appendix B). Following is a description of each'program element as it

addressgs these components.

Observation/Participation. The office of Professional Field kxperjeﬁce

Coordinates all placement of students in observatian and participation sites:

‘Each student is as$igned to a local elementary or secondary school and is

reqqirpd to observé gnd“participate in a professional manner with the‘
youngsters and with Lhe school personnel. This experience,‘which provides a
semester“minimum of forty hoJ}s of involvement, is designed to_ facilitate the
students' hnderstanding of ahd identification with the role of the,teacher.
Burden (1982) 1dent1fied the potent1al benefits of" nstabl1sh1ng contacts .

oetween_prese[y1ce and_gxper1anng teagpgq;. He suggested that interviéws W]th

experienced teachers provide teachers-in-training with valuable information

The self-assessment program {see Appendix C) provides not only For this type of

meeting and in{prmatihn sharing, but.also tncludes on-task observation of and

3,
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‘participation with experienced teachers. The undergraduates keep a journal as

a part of their observation/participation experience. This journal is used as
a tool to consclidate their involvement and¢learning.

Discussion Class. Students meet weekly with faculty from the undergraduate

prodrams in elementary, secondary, and spec1al education to d1scuss their
observatton/part1c1pat1on experiences. Studen{s are encouraded to interpret
experiences from a teacher's perspective. Uccasionally, students.are asked to’

roie:play critical incidents which have been identified. The ‘underlying ¥ntent -

of the discussion class is three-fold: to hxghllght the role of the teacher;

© to gain 1ns1ght into the rewards, pressures and style of ife of educators, and

to develop awareness of the goals, purposes, and problems in education. In
short, the discussion class is helpful in allowing students"to “make‘sense" out

of what they have observed in their school setting. . - v

- i

Lecture Input. Oidactic information for the seif-assessment experience
]

-

focuses on two main areas: the educational environment and the personal

1ife-space of the prospective teachers. A series of planned lectures provide

baslr 1nformat1on on the educat1onal environment including school

organ1zat1onal concerns, career optjons, classroom processes adn;n:strat1ve - o
and personnel issues, and pertinent educational trends. The intent of this

information is té provide a cognitive framework for student understanding of
4 -

the ‘education setting. SR M

Didactic 1nput is also provided on life-quce and interpersonal issues ’ 7

]

consldered 1mportant to the prospect1ve teacher Specific topic areas are

—— e —r—— e ———

offered each week and 1nclude such themes ‘as compet1tion/cooperat1on, anx1ety,
trust, self-esteem, percept1ons, and the lise These themes are viewed from

three perspectives: the teacher-1n-tra1n1ng, the experienced teacher, and the’

. youngsterwin the classroom. Students—are-thus exposed to' significant concepts
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which are importatit to teaching and which hightight aspects of their individual .

. personalities that relate to a caréér choice in education. Studénts are

aspecially encouraged to identiff‘qreas of pgrsonal‘strength as well as-

possible blocks as future educators. _

o
Tty

-

.Career Awareness and Self:Exploration (CASE} Groups. At the conclusion of

each interpersonal issues lecture, students disperse to attend small groﬁp ‘
sessions in which they discuss the theme highTigﬂted-iﬁ the.lecture {see
'Append%x D). Each éroup is composéd of 10. to 12 students anﬁ is tag%litatéd by
a trained, graduate-lgvel couﬁselinggstudent. These cgunseling studentglare in ,/’;//
turn .supervised by, doctoral students and facultg_members from Counselop ="
£dupation:‘°The‘intent of these small groups is not to provide "therapy," but
rather to develop a climate for honest ciscussion by the students of their
] - feelings, concerns, and personal responses regarding Lhe waekly kopic. Ex-
periential exercises are sometimes-ysed to assist the studéﬁts in apprdaching
v the Lopic. Bécause of their importance to the CASE Group process, a discusston

« of the individual themes is presented below fsee also Appendix E).

CASE Group Themes

 Self-disclosure. Self-disclosure apparently has great impact on the

self-disclosing person. Jourard {1968) has suggested that the ability to
self-disciose, to talk about oneself to another person,-is a sign of_good
adjustment and psychological health. He believes that openness to other peAplg
is necessary for.growth and sel f actualization. Hiding oneself from others

stunts one's growth. In addition to the importance of confronting this issue >

in their potential role as teachers, the importance of this issie for students T
in the CASE group process is obvious.
Trust. Trust is included also because of its importance in thg - !

team-building and initial phases of the CASE groups. Beyond that, however,

8
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trust is considered an important component of good interpersonal relationships '

including those between‘teachers and students. \ﬁﬁe-need,for‘trdst in society
» . ¥ L]

and especially in the classroom is presentad and common trust/distrust dilemmas

arsa discussed A brief review of educational and psycho]ogical research on the

toplc is included. “i - _ . .

Communication. Because of the importance of communication to the-teaching -

process, several sessioDs are devoted to a review of communication problems,

h the *identification of specific communication skills, and a summary of research -

on communicarion in teaching. Specific topics covered include istening,

nonverbal communication, and sending messages. Listening inciudes information

on Gordon s (1974) active Iistening, Ivey s.(1978) micro-counseling skills, and.

Carkhuff s (1969) core conditions‘ Nanverbal communication emphasizes.

increased awareness of the nonverbai messages'sent by teachers and highlights
'Sending

the nead for congruence between eerbal and non- verbal-messages.
) messages focuses on complete and single messages (McWhirter & McWhirter, 1982)
_ .

and jnvolves three separate components: perception, feelings, wants. These

components are also presented because of their inherent value:
(highlighting problems in inference and -relationships}, feelingsz (1ooking at

perception, .[ .
: :’
_ the teacher s need to recognize self and student affective states), and wants . ‘ i

and needs, (focusing on the teacher's need system).

Anxiety. This topic is?especiaily important for the potential teacher.

Almost three decades ago, Jersild (1955) identified anxiety as a central

——

/
.concern for the teacher. Recent research highiights the problems with anx1ety, I
j

stress, and burnout. Thére are alséd significant correiations between high ;

trait anxiety scores and self-abasement and hostility measures (Spielberger, .
Gorsuch, & Lushene, 1970). In addition to the theoretical and practical issués

identified in this area, students are provided wnth information about stress
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management, relaxation training, and biofeedback available through the A

~—

~ counseling department.

¥

. Self-esteem. This theme is a central issue in teacher performance. Since

¥

, the CASE groups were designed to build on partdcipant strengths, the .student's °

-

own self-esteem issues are nighlignted. Practical suggestions for increased

sel f-esteem are_prov1ded {McHWhirter, 1977).

L

Self-Fulfllling Prophecy Roseﬂthal and, Jacobson's (1968) work on the role

of the teacher S expectation on classroom performance is stresspd This theme

is related to the students own expectat1ons and exﬁectat1ons of others toward

e

th.em';“--‘.‘ "

Sma'l group Behavior. Using Schutz's (1966) formulations of wanting and

expressing inclusion, control, and affection, the students are encouraged to

study their own behavior and, their interaction w1th1n the CASE group.. They, are

- - -

also encouraged to study the 1nterrelat1onsh1ps of various personal1ty types’

(Myers 1962) and their personai1ty conflicts, group 1nvo1vnment, and group
5nteract1ons. . ' ‘

] * B -

3 CASE Group Leaders. It is clear that the group leaders play an important

role in the 1mplementation of this self-assessment process. fherefore‘ ‘

considerable attention 'is pald to thelr selection and supervision.. Most are - -

k]

‘enrolled in.the Master of Counseling program and receive three credits in group *
practicum for satisfactorily completing the group‘leadership-responsibi1itié§,__T_i

-

Approximately 85 students are involved each year. ) N

o+
o

Prior to each presentation, the faculty person in charge of ,the .
self-assessment lecture meets with the graduate student'groop leaders £o assist
them in preparing.tor the small group process for that day. Leaders are
providad appropriate handouts and suggestions for small-group'activities

related to the day's theme. ‘
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Group leaders encourage dialogue regarding student self-assessment and Y

.

. + ', + . 1
carzer choice. ﬁmudents are epcburaged to identify discuss, and build on

Y . ‘S" L] . .
personal strengths. Trai¥ts which may later be blocks to effective teaching are

[

also high lighted and possible sources of remediation are provided. For

’

i o students who desire more individual feedback, individua} counseling is offered

-

to each studént on an optional basis during the last six weeks of each

_scuester  To the degree that a trusting. genuine .and €arifg group is
» [ .

\ ' ) estavlished. the CASE group experience assists siudents to atﬁain deepéf levels . ° . ~
| . of introspection and awareness- ~‘ - ‘
Assessment testing. [n order to provi de studeqts.witﬁ-additional o _’
self-assessment idformation, a ﬁatteq’ of standardized instrumen%s.aFe . v CT
administered to each stiudent during the course of the semesr;er~ Sinca teacheé N o

cert1f1cat1on ta Arizona requires demonstrated competency in basic 6k1lls,

[

~students argﬁreqy1red to complete a s1m1laq test to prov1de_the students with

information and possible remedial direction. Students who appear<hot to

o , possess basic skiTl competencies are directed to readtgg and math clinics or
. . —
N ara advised of cour3es which may help 1n overcoming therdehmency~

0f. special interest are the personality assessment instriuments which are

\ » one component of the CASE experience. The instruﬁentshincludé mzasures of V.
cognitive style. trait-state anxiety small group bshavior manifest needs and
*other normal personality characteris;i€;~‘Efndivﬁﬂua% scores and feedback are

: ' provided to each student (see Appendix F}. ®nterpretation is provided through

L3 -~

. feedback within the context- of the CASE group or in individual sessions.
Tne.information_deriﬁed from the administration of this combination-of ~
measures is especially helpful as an aid in the students self-exploration In

addition to input from_teécheré, faculty, group leaders and fellow students,

"“tne individual students receive input from themselves. as it were via \
- ’ L}
/> 1 -
f i .

11
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standardized instruments. FOF many students this is‘the first opportunity to
Peceive such informatioh directly. It is precisely in the context of a -
self-assessment'sequence such as this that the {nformatiOn cén be used to best
advantage. Here the studént has thegopportunity.not‘dhlyaio 2eceive the
information derive he instrumé s, but also the opportunity to explore
its persdﬁal meanind.within a group~of concerned peers. 1n addition, the - ' _ !
student can take this new awareness into the Observation/Participation site and

examine relevant issues in the context of a professional setting.

) ' Issues to Consider

e

For & few student§fthb self-assessment s2quence, or parts.of the sequence,

E.

may present personal difficulties that_Préclude full participation in the
-program. Some 1htituae i;‘built into the sequ;nce'to achmmodate these
students. For éxamﬁle, a student may be resistant to participating in a small
group experien\ ;1which may }esult in Qestrqctive béhavﬁors in the*g:gyp{ If -
" resolution is ziifpossible within that setting, faculty consult with the .
student in an‘aftempt to ideng?fy opher options for produc;jve'seﬂf}aégéssment
;ctigitieq. H{thin feasonable limits the self—aséesément se&ﬁence is then
individually tailbred to accommodate'jhese students.
‘. As a resuit of thgjr participation in the self assessment sequence 2 number
of sfudents confront issues thaérpose some degree of personal.&iscomfort. For
some these issues Mmay revolve around the appropriateness of their caréef
Fhoice. For peﬁsoﬁal or professional, reasons some students decide to alter .
.Eﬂeir'cayéér choice or t0~éxtend their career exploration. For most ﬁhis
appears to be a reasonable decision and supports one of the main PUPPOSES of
the seq;;nce. Those who discover that teaching is not for them have savad

*

themselves and the college several years 0} misd1rgcted efforﬁs.

Students may also confront issues beyond career exploration. ¥2 some, the
a N
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self-assegsment sequence highlights personal concerns for which that student

may need to seek. further assistance. The network of University resources is

often tapped to accommodate th1s need and students are informed of the

Counselor Training Centeréhthe University Counseling Sepvice, the 0ff1ce of
Career Services, the Student- Hesth Serv1ce, and the University Testing

Service. Dccass10nally, students are referred to assertiveness training

e

workshops, stress management programS,‘End other appropriate experiences {see

Appendix G): . N .

\
BenEfits
Senents s
This sel f- assessment program cont1nues to be helpful in student

s 1

"decision-making. Data which have been collected from students who have been

involved .in the self-assessment sequence tndIcate the follow’ng: About nine

. . ™\ . 8 N
percent of the student. decide not to continue in teacher trgining; eight

"PEFCEﬂt shift tv a different teacher training program (elementary, secondary,
special education) thaduthat originally anticipated; fifteen percent decide on-

djfferent age or grade level; fifty percent anticipate preparation in an

+

.- : . ey _
addittronal subject area-beyond. that originally planngd. Clearly the program is

he!plng students eXpand their views of the teaching proFessIOn.

& ¢ Y

"A major benefit of this program is the encouragement which it offers to

maost students regarding their future careers as teachers. Students who di‘

o reaffirm their dec1s10n or who d1sc0ver that education is an appropr1ate career
a, At
ch01ce for them can-.enter the1r profess1onal train1ng with renewed dcmm1ttment.

-

. 2

*

Students who have-been reinforced in their strengths can proceed to batter

utilize those strengths. i ' T ; :

A11 participating students, whether or not they choose to stayxﬁn

: |
education, have the opportunity. to_engage in_the-growth enhancing process which

this sequence qffnrds. Students emerge more aware of themselves and more aware
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of the dynamics of productive decision-making especially regarding career

‘choice, : -

T "‘ﬁﬁothér benefﬁtTa1‘aspect’nf—thefse}f=assessment—seQUEnce is the wealth of
research opportunities that it presents. Each semester, the program at Arizona
State University involves well over two hundred undergraduate students, eight
to ten faculty members, twenty to thirty CASE groups and their leaders;,

standardized instrument scores on several personality measures and threg basic
skills tests, and the participation.of a number of schools for cobservation and

hparticipatioh:_ Retevant research issues include teacher personaltity char-

*acteristics decision-making strageties, small group iqteraction, éupervision
processes, and a host of other areas. Research can be accomplished witL few
modifications to the basic program. - - -

h This program is a collaborative venture involving fﬁe Departments of
tlementary, Secondéry, Sagcia1, and, Counselor Educéﬁion, an& eggaging a number
of local public. schools {n the greater Bhoenix-area. Beyond_éﬁe'bésic goal of
student self-assessment, several 2ducational advanpages accrﬁe in a-

collaboration of-this nature. -Faculty become more-aware-of -individual—and--

departmental needs and strengths. Students are exposed to a range of

educational issues and environments. Information-sharing across educational

specialty.lines occurs.” Rigid, departmental boundary tines are lessened.

Finally, a sense of membership in the professional commuynity beyond the univer-
sity is fostered. The student, the faculti, the college, and the.community

-
realize some benefit from this approach to career self-selection and to student

development (see Appendix H). )

* -

{onclusion

Establishing a self-assessment. sequence which involves meshing several

bureaucratic organizations as large as colleges and public school district is




Career Awareness

© , .14
far from a simple task. Howevér, a program such as that described‘here shows
considerabie proﬁise for improving educatibn._ Erospective teachers need
extensive information about the field and about themselves toﬂmake better

career decisions. Better career decisions lead te increased committmznt and

involvement. Committment and involvement result in improved schools.

As educators we have a respensibility to improve the quality of schools.
By providing self-assessment experiences we are carrying out our mission
“creatively and successfully. And, finally, we can be more assured that we are

nelping our students to respond to that old dictum: "“Teacher, know thyself.”
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.+, ‘Rationale -

This course represents a collaborative educational effort 1nvolv1ng_faculty
and draduate students from four-College of Education departments at Arizona .
State.University, Témpe Arizona. The Departments of Secondary, Elementary.,
Special fducation, and Counsglor Education in a collaborative vedture provide
instructional and field experiences to assist students to determine whether or
not they want 'to become.teachers. The educational experience also is designad
t0 assist in the determination of the particular level and kinds of students
with whon the prospective teacher would like to work. The <course i$ designed
to medt the admission, orientation. and retention needs of the college of
Education and to address the career and vocational exploration needs of the®
students. The course is required of all students seeking entrance into the -
Collage of Education, .

In order to meet the student’'s need for self and environmental exploration -
as these relate to education the following objectives are descriptive of the
rationale undergirding the course X

. “

To provide.for increased student %eLI-awareness.

v
To provide for increased educationil awareness.
kY \ -

To provide for 1ng:r‘eased career awareness as related to education.

To provide information rejative to the students basic skil}s and
compentencies as related to education.

Tﬁ provide an opporvunity'fo; students\td expiore attitude, value
interest, and personality dynamics as related to eduqation.

To provide an opportunity for students to participate in team building,
aroup and individual counseling as related to seif as educator.

To provide an opportunity for students to receive advisement and
information relative to service resources at the University. =~ —
To provide an opportunity for students to cbserve and participate in
classroom situations early in their program of studies.
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— Appendit B

Course Structure

Program Demg jraphics:

1. Between 75D and 800 students per year enroll’. in either’ the day, evening .
or summer session sections 9f the course. -

Ten faculty and.approximately 85 advanced master's ]evel COUﬂS&]iﬁg '

students work with the program during the academic year.

The Office of Prdfessipnal Field Experience coordinates a1l placement
of students in observation and participation sites. Ny

Students are requ1&ed to'spend‘4 hours per week or approx1maf§
_ fours during the semester in observat1on and participation Sett‘"QS

Advanced Master's candldates part1c1pate in the course for credit and
receive instruction in group. process and, dynam1cs from the Counselor
Education faculty members.. .

Class time approximates 5 hours per week divided among large group
didactic presentations, speakers, films, and assessment processing and - __
small group activities aimed at self-expioration.and discussion of
2ducational experiences and issues and concerns.

Course Structure: (Note: The following is a general outline of the course as
it aDDIIES to the day section. Evening and summer *
sess10n structure var1es due to time factors )

Tuesday (1:40-2:30) Total group 1nstruct10n in areas such as (1) self—
concept; (2) communication skiils; (3) trust’
v building; (4) competition/cooperation; (5) stress/
anxfety; {(6) values attitudes, and belief systems;
{7) decision making, etc.

Tuesday (2740-4:00) CASE group meetings aimed at facilitation of
: discussion and -integration of the ideas presented in
the large group.

Thursday (1:40-2:30) Total group instruction in areas dealing with
educational information such as {1) aspects of
secondary education; (2) aspects of elementary
education; (3) aspects of special education; (4).
mul ticul tural educatidn; and (5) other areas of
educational concern,

Thursday {2:30-4:00) Small group meetings aimed at facilitation of
: discussion and integration of the ideas presented in
the targe group. ’

4
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Self-Assessment Coﬁponent

The self-assessment component of.this course is designed to provide each
student with a structured approach at assessing not only his/her individual
dynamics as these rglated to the educational experience but also to .assess the _
caraer opportunities avaitable in the field of education. To accomplish tnese.
goals, the follow1ng experiences are utilized:

Students are divided.into smz11 (10 or 12) CASE groups for the purposes
of discussion. self-exploration, peer and leader feedback, and ﬂxgosuro
_to structured act1v1t1es which enhance self assessment.

Vamouc interest attitude. vocational and persona]zty instruments are
administered and interpreted to provide individuals with further
insight into self. .

Leadership within the group is provided by advanced Master's leve
students from the Counselor Education Department. These students
receive instruction in group process and group dynamics each week in a
spacial seminar conducted by the faculty from the Department of . .
Counse]or Education.

The CASE groups meet once per week for approximately 1 and 1/2 hotirs
during 12 weeks of the 16 week semester. -Each group meets id a
separate assigned room to facilitate the development of group
COh&SIV&ﬂ&SS and develop group®alitonomy.

The materlal dealt with in the group has its foundation in the’
.presentation made by faculty from the Department of Counselor_fducation
and "the_group is util1zed to aid in the personalizatlon and integration
of this mater1al

-— 3

A typical CASE group meet1ng“ﬁou1é entail a brief structured experience
directed at a specific subject area fo]]owed=by Jdndividual discussion
of its applicability to each person. Feedback for the-indivi dual 15
provided by peers and by the group fac1l1tator. B

Subject areas ut1llzed in the CASE group experience 1nclude but are not
limited to the followinmg: e
Self concept. Career exploration
Coimunication skills Competition/Cooperation
Pecision making - =~ Stress/anxiety

Trust development Self-as-educator

Values. attitudes . Educational issues/concerns

b
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_Bppendix D .. .

ChéE Groups

CASE Groups (Career Awareness and Sel f- Exploration Groups) are utitized in
the Self-Assessment process to provide each student with a setting in which
he/she can enter into a discussion of his/her feelings concerns, questions,’
and personal reactions regarding the topic under discu.sion fOr the week. The
foltowing are descriptive of the CASE Group structure:

A. Each group is composed of 10 to 12 students. random}y assigned to
provide for maximum interaction across such areas as sex, age academic
area, and preferred teaching level, T

Each grodp'is facilitated by 2 trained, graduate-level counseling
student who in turn is supervised by ‘doctoral students and faculty
members from the Counselor Education Department.

Each group facilitator is carefully selected and prior to each group
meeting, the faculty person in charge of the self-assessment lecture
meets with the group facilitators to assist them in preparing for that
day's small group process. Group faciltitators are provided appropriate
handouts and suggestions for small- gPOUD activities related to the

day s theme, .

.

Each group follows a somewhat similtar process in as much as the group
facilitator encourages each person to identify, discuss and build ‘on
.personal strengths. Traits which may later be blocks to effective
teaching are also high- 31ghted and p0551ble sources of remediation are
provided. :

Each group has as its intention the development of an open environment
characterized by trust, support, and caring. Group therapy is not the
intent of the groups and if students desife and/or need individual .
attention for specific¢ personal issues, covunseling is providad during
the last six weeks of tha semester at the Counselor Training Centor
jocated in the Counselor Education Department.
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_ Appendix E
Group Themes

The tnemes identified for total group presentation and for small group
discussion have been carefully selected to reflect both personal and
professional areas deemed to be important in. the human relations aspects of
teaching. The following themes—are currently beingutitized—inthecourser

¢ A. Self-Disclosure: Self-disclosure apparently has great impact on thz
. : self-disclasing person. -Jourard (1968) has suggested

: that the .ability to self-disclese to talk about
T e —~—---—gnesel {- to--another -person, -is a-sign- of good . e

' adjustment and psycholoegical health. In addition 'to

] the importance of confronting this i1ssue in their
- potential role as a teacher, the importance of this
, . issue for students in the CASE group process is
obvious. .

Communication: ° Because of the importance of communication to the -
teaching process, several sessions are devoted to a
. review 0f communication problems, the-identification
- of specific communication skills, and a summary of

' research on communication in feaching.

L=~

C. Trust: ’ Trust is included for two specific reasons. First,
it is included because of its importance in the
team-bui tding and initial phases df the CASE Groups.
Second, it is included because it is considered an

) important component of good interpersonal .- -
relationships. . B

D. Stress/Anxiety: This topic is especially important for the potential
teacher based upon recent research highlighting the
problems with anxiety, stress, and burnout. Students
are provided with information about stress
management. relaxation training, and biofeedback.

—tt

E. Self-Esteem: This theme is a ceatral issue in teacher performance.
Since the& CASE groups ware designed to build on
participant strengths, the student's own self-esteem
issues are highlighted.,

F. Self-Fulfilling
Prophecy: ~ Rosenthal and Jacobson's (1968) work on the role of
the teacher's expectation 2n classroom performance is
. stressed. This theme is related to the student's -
expectations and expectations of others toward them, . I

L4

G. Small Group

Behavior: Using Schutz's (1966) formulations of wanting and
expressing inclusion, control, and affection, the
students are encouraged tn study their own behavior ,
and their interactions within the CASE group.

" 4
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Appendix F

Assessment Instruments

In orler to pr0v1de students with additional self-assessment information, a
battery of standard1zed tnstruments are administered to each student during the
course of the semestqr ~ Since teacher certification in Arizona requires
demonstrated competency in basic skills, students are required to complete a

. s1mtlaﬁ_fésf‘fﬁ‘ﬁFUV1de the students with- information and possible pemedial
direction. Students who appear not to possess basic skibl competencies are
directed to reading and math clinics or are advised of courses which may help
in-overcoming the deficiency. Of special interest are the “porsona1t1y“
instruments which are:one component of the CASE Group experience. The.

*fo}lowlng 1nstruments$are currently‘belngﬁutlllzed

£

A. THE EDWARDS PERSONAL PREFERENCE SHCEDULE
B. THE MYERSnBRIG@S TYPE INOICATOR |

THE STAITnTRAIi ANXIETY INVENTORY

THE GROUb EMBE60E0 FIGURES TEST

THE HALL OCCUPATIONAL OUTLOOK INVENTORY
F. THETIRO-B 7
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'Append?x G

Resuﬁts
f r
" Based upon the student's part1c1pation in the course, the follow1ng results
have beeh identified : i .
A. Approximately nine percent of the students decide not to continue in
teacher training, .

8. Approximately eight percent shift to a different teacher training.
program {elementary, secondary, special educat1en) than that or1g1nal1y
anticipated. . . o

Appr0x1mately f1fteen percent decide on different age or grade levels °
than that originally p]anned % .
Approx1mate1y fifty percent anticipate preparat10n in subject area
beyond tnat originally planned.

E. Although we do not have approximate percentages, we knaw that the
~foitowing-are_results of students participation ln the course:

1. A nunber of students.confront issues that pose some degree of
personal discomfort and often revolve around the appropriateness of
their career choice.

hY
[

2. A number of thn students ut1llze the experience to 1nit1ate further
career exploration.

3. *A number of students identify personal concerns beyond career
choice which may impede their effectiveness as teachers and seek
further assistance in a myriad of programs pr0v1ded by the t
University. . r
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Appendix H

Benefits

For the, Students: . ",

1. Provides an orientation experience for all students interested in
T —entering the College.of Education. - LN v

m—

-

—

Provides a highly structured and individualized approach to the area of
self-assessment as this relates to the "individual as an educator”.
Provides the students with an opportunity to express his/her concerns,
ideas, questions, and hopes and fears related to "self as educator” in
a safe, non-evaluative environment.

Provides the student with information regarding a hyriad of aspects of
not only education but also of ‘self-understanding and an opportunity to }
1ntegrate the two.

Provides the student with career exploration eptifities aimed at
alowing him/her to » e an earlier determination of the "fit" of
education. :

Provides a broad exposure to the educational environment through the
mandatory observation/participation experience in a variety of
education settings and Tevels.

. .Provide$ the student. with an opportunity to. share hie/he} ideas with a
wide cross-section of academic disciplines and gain insight into the:
breadth of teaching dlsc1p11nes incorporated in a school 51tuat10n

Provides the beginning education students with a wide exposure to
faculty within the College of Education.

Provides the student with opportunities for not only academic
advisement but aiso opportunities to receive personal assistance wWwith
areas of concern not related to .academics. .,
Provides the students with the development of an on-going support
‘structure within the College of Education not only in terms of faculty
, but also peers.

i

For the College:

1. Provides a unified approach at 1ntr0duc1ng the concept of the
"professional teacher." . B

. Provides for the collaboration of faculty from four departments to
* share and benefit from the skills and expertise .of each member of the.
team.

Provides an excellent "field experience" for students in counseling to
try creative intervention techniques as applied to the droup process.
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Provides an effective "public relations" program between the College of
Education and its public in the school environment.

. te .
Provides an on-going\ student population which can be utilized in
various research projects throughout the Collage of Education.

Provides an avenue for the more effective utilization of “expertise"
within the faculty of the Collage of‘Education )
Provides an avenue through which the duplicat1on of afforts across
deparbments is lessened. .

Prov1des a vehicle for test1ng out 1nnovat1ve currlculum approaches
prior to university adoption and implementation.




