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A SUMMARY OF THE EVALUATION
FOR PROJECT PARENTS
1982-1983

B

Project Parents was a three-year program designed to increase
parental participation in the educational process. Originally imple-
mented in two community school districts at four school sites, the
project focused on parents of Spanish-, French/Creole-, Greek- and
Italian-speaking students with limited English language skills in kinder-
garten through grade three. Parents participated in classes in English
as a second language and in high school equivalency test preparat1on.

In addition, program staff offered workshops designed to.increase parent
understanding of New York City school system operations and role-playing
workshops designed to increase parents' self-confidence in being advocates:
for thair children. "

Title VII funded the positions of the program director, assistant
director, two resource teachers, three paraprofessionals, and a bilingual
secretary. Staff evaluated and acquired commercially-prepared matarials
for program use in addition to translating and developing materials for
the smallzr lanquage. groups represented for which’'commercial items were
scarce, Staff development activities included participation in staff and
school meetings, conferences, workshops, and atteqdance at university
courses.,

Participating parents were assessed in high school equivalency

. (G.E.D. examination) and wttendance (program records)., Their children

were assessed in English and Spanish language ability (Language Assessment

Battery [LAB], English and Span1sh version§); English reading (California

Achievement Test [CAT]); and mathematics (Stanford Diagrostic Mathematics

Test LS.M.D.T.J). Quantitative analysis of parent and student achievement

indicates that:

-- The average raw score gains made by program students on the
listening/speaking and reading/writing subtests of the Language
Assessment Battery were stat1st1ca11y s1gnlf1cant and of large
effect size. ‘

-- On the Spanish LAB, students demonstrated no significant change in
listening/speaking scores due to their high pre-test performance. .
However, the reading/writing raw scores had a statistically sig-
nificant increase with a large effect size.

-- Fourth-grade students made signifiéantly large gains on the CAT; the
gains of third grade students were moderate.

-- Third-grade students made significantly large gains cn the S.D.M.T.;
fourth graders did not demonstrate growth since their pre-test
scores were at the national mean.”

3
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effectiveness of future programs serving similar populations:

"Nineteen participating parents passed the General Equ1va1ency D1p10ma
examination, t-

——

The fo]]ow1ng recommendat1ons are aimed at "improving the overall

Developing forma] criteria in selecting sites for parent education
programs, such as the availability of adequate space; :

‘Developing strategies to involve school administrators, classroom

~ personnel, and others to integrate the program into existing

structures,.z

Stating program objectives which are both measuirable and can be”
readily implemented with available resources;

Making special efforts to recruit parents of 5tudents in. greatest
need as program participants; <.

A

Completing curriculum should be considered as a pre-program activity;

Arranging sessions between parents and their children's teachers

to discuss each semester's coursework;

Taping workshops so that absentees can review material at their
convenience;

Maintaining complete and t1me]y records of all requ1red evaluation
data.-

<
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- PROJECT PARENTS: ANARENE§S, EDUCATION, AND INVOLVEMENT

New York City Public Schools
Qffice of Bilingual Education

s

Central Office: " Center for Staff Development

" Supportive and Instructional Services
131-Livingston Street

//Brooklyn, New York 11202

-

_'/“

Center Director: _Angela Rosario Bazley

P

//'

Project Directgnf“ . C]ara Lluberes Ostrowski
Partjéinetfng/Districts: . District 1 (Manhattan) |
’//// - District 24 (Queens)
/,naager of Sitesis Three (P.S. 1884; 140M, 14Q)
////;// Target Languages: .Spanish, Frenth/Creole, Greek, Italian
/// -Target Population: 150 |
- Year of Funding: 1982-1583, Third of a three-§ear cycle

I. OVERVIEW

Project Parents was deve]opeg as.a multi;site program of edncation
and invo]vement for New York City public school parents of students with
limited Engli§h language skills. Besed on the premise tnat when parents
are invo]vedi%n their children's education, there is an increase in
student achjevenent; the program attempted'tc build reinforcement of
'education in the home and to encourege tne taréet population to partici-
pate more fully in their children's schooling.

The three—year'project,.ynder-the direction of the Center for Staff

- Development, Supportive, and Instructional Sérvices of the New York City
. N

Office 6f%Bilingua1 Education, tas originally implemented in two community

(4
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school districts (C.S.D.) at four school sites. Program parents par-

ticipated in classes in English as a second:]anguage'(E.S.L.) and in high

school equivalency tést breparation (6.E.D.) classes. In additiocn, the

project offered special workshops designed not only.to'iqcraase parental .

understanding of New York City,school'system qperatibns, but also to

increase parents' self-conference in being advocates for their children,

—— -
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TI. CONTEXT

PARTICIPATING SITES

-

Project Parents was. centrally located at the Office of 8ilingual

Education of the New York City Public Schools. Frem this office, a

city-wide request for participation was issued to the school districts.

-,

. : s
The criteria for project participation included a high enrolliment of

students with limited English proficiency (LEP) and a 1imited amount of

Title'VﬁI.services within the district. Foﬁr com¢unity school distgicts
were selected: C.S.D. 1 and 3 in Manhattan;vC.S.D. 13 in Brooklyn; and ]
€.S.D. 24 in Quéens.. These distqicts, in turn, designated appropriate
school sites based on their~lingJistic hopulations. In the first year
of program operation only.C.S.D. 1 and 24 wére able to begin project
activities. Subsequently, fp.wag'decidéd that funding be continued only

'at those sites that had begun operations.-

.

Community School District-1

C.Sﬂp. 1 is on the lcwer east side of -Manhattan, a lowéinéome area. .
. The school district is ZS,percent Hispanic ?nd has héd,the 10Qest reading
achievement scores in the city. P.S.-185 and P.S. 142 were designated |
as the two participating sthooT sites in this district. | o
P.S. 188, an old bui]dingvsurrcunded by housing projects,.was able

to provide a spacious ground floor foom for the progect. P.S. 142,

a new Shiiaing 3urrounded'by o]d_tenements, 1acked.the>necessarycSpaée’
.and schooi support for program act{vities. Consequently, the project
“was relocated across the sfreet at P.S. 140. .The principal there pro-

vided a special room for the project, and with the school's support,
. : . \
\
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it flouriShed in its final year of gperation.

4

», Space requiremehts‘and at'the end of the second funding year; prdgram

" PROGRAM PARTICIPANTS

Community School District 24 o o o \ T
C.S. D 24 serves the E]mhurst and Corona sect1ons of Queens. ‘Since
1970 C.S.D. 24 has exper1enced the 1argest growth in student populat1on
of any school district within the c1ty. In addition, there has been a
recent influx of Spanish-speaking students from Centra] and South Amer1ca'

and the d1st;1ct s H1span1c populat1on has 1ncreased to 38 percent. The‘

neighborhoods w1th1n the d1 trict: cOns1st of working, Tower- m1ddle income -

a

"~ families. Compared with D1str1ct 1, far fewer of the LEP students were

.i¥rom low income, single-parent, or public assistance familigs.

Tnitially P,S. 19 and P.S. 192 werd& designated as program sites,

but due %0 overcrowded conditions, cou]r not allocate spéce to the - -

 program. - P.S, 14 and~P,S. 143 were chosen as replacements, P.S: l@,

~

surrounded by two-family homes and garden apartments,.was able to provﬁde
space throdghﬁut the entire project. ﬁoweVer, P.S. 143, a1§o in a

residential neighborhood, was unable to meet the project'gxgrow%ng

L4

2 R
activities were sucpended. D1str1ct 24, therefore, had only one s1te

)

part1c1pat1ng in the last project year. . ) ' ‘

~

. Parent part1c1pat1on in the program was vo]untar),“but to ensure

continuity over the three-year span, purents of LEP ch11dren in knnder-
. ) / N .

' ggrten through third grade were preferred. It was also assumed that

-~

younger students were more likely to have at least one nen-working

N

- parent who tould partici?ate. Parents who wanted to increase their

4

J
-4.



¥ I 2 £ ' K

-, involvenent in their chi'ldrén’s. education, to inérease their Eng]isp

N

Tanguage abi]ity, and/or to préphre for the high school equivalehcy

examination pértf&ipated in the program. In the 1982-83 school -year,:
“ 145 parénts participated in the pfogrém. . K e e
: » » . ' . P . ’/ -

Almost all of the parents.were immigrants. - Twenty-four percent

had been in New York City for less than five 'years. Approximately 40

percent had lived in tne city from.six to twelve years. Table 1 presents
the country of birth and thé nq&ive lanquages spoken by the project par-.

ticipants.  Educational background and skills levels varigd among.parent 4
B . ) \ -

participants. Fiftj-six ﬁeréén{’héd”attended school for'ohix eight years: °

or less. .Only thirteen percent Were high. school graduates, 'ﬁjl,”however, r

’

had English 1angUagq\skjlls'deficiencies. A1l but ten were feéqie.- The

-~ younger parents had ambivalent feelings toward school, while the older .
parents felt respectful. A{l.pqzsnt participants wanted to play a more
active role in their chi]drgnﬂs education, And, as could be expected, ; 'a'

“family proﬁ]ems énd ftnancial pressures caused'éttendancg to vary.'VYet,

" the program was able to accommodate the variety'of'life-situationé,repreQ o
. sented by its pqcpicipéhtg, P L : .._' )
0f the 126 parents who reported informétion on thair children, 71
' : g \ . .

) . ) - ) .
had one, 46 had two, and 9.had three children enrb]]ed in the three

par}icipafing schools. Tables Z dnd 3 present informatfon;provided by
.. f( ) . “\" S
the preject office on the stgdentS'particiﬁating injthe program.

. - M ,\‘ | ) 4::\ . . }./' . N [

<
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TABLE 1

Number” and Percent of Parents by Native

<

Language and Country of Birth

Native !

Language . | Country of Birth Number Percent
Spadisﬁ - Puerto Rico i 49 \ 35
. Dominican Republic 37 \\\ 26
\ Colombia 20 , 14
Ecuador 6 N !
Central and "
South America .
(country unspecified) 19 14
Italian Italy 2 1
Greek- Greece 1 1
Cantonese - Taiwan 2 1
Other - " Other 4 -3
© TOTAL - 140 100
A
o
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TABLE 2

Number of Student . 5y Country of Birth?

Country of Birth : ~Number

. Puerto Rico.
Dominican Republic
_ Guatemala C
E1 Salvador
Colombia
Ecvador -
Peru
Bolivia
.Argentina
Taiwan
United States

HeE RN WWWNND -

o

~3
w

TOTAL

4 nformation was missing for 93 students.,

_— . TABLE 3

Number and Percent of Project Students by.Grade

&
Grade ® ' Number i ' Percent

K 27 - ' 17

1 31 19

, 2 23 14
3 25 : : 16

4 26 .16

5 20 ; 13

6 _8 ' ' - _5

- TOTAL 160 100
Ef
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I1I. PROGRAM DECRIPTION

OBJECTIVES

The overall objectives of Project Parents was to increase the educa-
tiona} achievement of participants' children. The immediate objectives
were to:

--increase parent participants English language sk1115 through
classroom instrution 1n E.S.L.;

--increase parent part1c1pants academ1f attainment through
classroom preparation for the high schoo] equivalency-diploma
- examination; and

_--increase parent participants' involvement in their children's
schoo] re]aued activities.

~ The by-products_of program act1v1t1es were to 1nc1ude staff deve]opment
resource development, ‘an awareness of program need, and prcgram replica-

tion in other parts of the city.

PROGRAM STAFFING

2

Two teachers and three paraprofessionals instructed parents at the

participating sites. In addition to their administrative duties, the

"

centha1 staff also providea direcf services to barent participants.
Sthff turnover, howeveh, was extensive during the prdéram's three-year
cycle: many staff members left the project for career adVahcement. Al-
though this turnover did-not critica]iy'affect projectjoperations, it

did result in the continous tra*ning of new personne].. The f0110w1ng -

~table presents staff pos1t1ons and their areas of regpons1b111ty. -




TABLE 4

Title VII Program Staff: Main Responsibilities and Scheduling

Program Director (1)

Directed all program activities: super-
vised all perscnnel. Planned staff train-
ing and development.  Developed evalu-
ation strategy. Maintained liaison with
superintendents, supervisors, principals,
city zgencies, etc.

Resource Specialist/Asst. Director (1)
Coordinated 1mplementation of program ac-
tivities. Assisted in staff hiring, train-
ing, and development. Conducted workshops
for parents, Acquired and reviewed materi-
als for resource center. Was responsible
for budget isplementation and accounting.

Resource Teacrers (2)

Selected and obtained appropriate in-
structional materials.. Developed addi-
tional materials and testing instru-
ments as needed, Provided classroom
instruction for participants and evalu-
ated their progress. Planned and par-
ticipated in trips and other special
activities.

Paraprofessionals (3)

Two were assigned to the districts
where they assisted the teachers:
corrected homework, worked with par-
ent participants on an individual
basis, took attendance, participa-
ted in trips and special activities,

One was a neighborhood worker as-
signed to work with Haitian parents.

Bilingual Secretary (1)

Performed secretarial and clerical

functions including the production

of materials,. correspondencz, time-
sheets processing, telephone, etc.

At .central site:
3 days

In field: 2 days

At central site:
2 days

In field: 3 days

At central site:
1 day

In field: 4 days

(2 days at each site)

At central site: -
1 day

In field: 4'days '

T2 days at each site)

At céntral site:
5 days

-9-



" PROGRAM IMPLEMENTATION

The projeét experienced.many dé]ays in imp]eméntation. The late
receipt of funding, problems in identifying appropriate staff at:the
funded salary leveis, and the late release of teacher;jby the central
Board of Education initially hindered.its full functidning. In addi-
tion, space allocation problems arose at the district level. Once these-
problems were resolved, staff membars introduced the program to apprec-
priate school district perébnne].

Parent recruitment waé done by mail and by sending information home
wikh students. -All communications were bilingual. At registration,
demographit and educafional»information wés collected. Claéses began

~five months after fundingiwas received, in April, 1981, Apbendix A
présents an overview of-program implementation during the three funding
years.
| A Seve;a] changes in the program's design occurred during this five
month start:up period. Because of logistics problems within c;rtain
districts, the number'of program sites wasrreduced. The project's.focus
‘was narrowed to target parents of LEP students in‘kindergarten through
grade three. Enrollment goals were left open to reflect the changing

_.commitment of participants. And, realizing a city-wide approach was

inappropriate, a site-based approach was adopted. However; the overall.

objective of the project remained constant.

THE INSTRUCTIONAL PROGRAM

o

Project Parent's instructional program consisted of three components:

.education, awareness, and involvement.

-10-
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Education Component

A Tﬁe education compcnent aimed to increase the abiiity of participating
parents to speék, read, and write in English; and‘to prepare participants
to take the high>school equivéfency test. The projact pursued these
objectives through classroom instruction in English as avsecond 1énguage
and high school prepara}ion classes. Classes‘were.held-twice a wéek at
each site. Sipce there was a higher demand for E.S.L. glasses and a
praference for rornings, E.S.L. was taught in the morniﬁg and G.E.D,

\

was scheduled for the afternoon. i

E.S.L. classes did not follow a standard curriculum asd were ﬁot,
Qeared to normed tests. Each participant was assessed by diagnostic
tgsts which determined the.level of language éki]]s. Instruc@ion
stressed writing, as well as speaking and reading, in Englishs\ This was
especially important for younger parents who had fairly good oral

tanguage skills but had difficu]ty writiné in either English or in their

.native languages. Within the classroom, instruction was individualized

as much as possible. ‘The paraprofessionals hand]ed_smé]] groups within

" the classroom and worked with students on a one-to-one basis. Participants

were encouraged to speak only English in the E.S.E, class. 'Nhen they
used the native language, the teacher helped them find equivalents in
English to express themselves. ﬂ

Mathematics and English language content areas Were taught in

integrated fashion with the organizing focus always being parents' par-

oticipation'in their children's education and development. Mathematics .

"homework included a duplicate copy for the children's use, for example;

18



while the writing assignment might be to compose a note to a chi]d's-
teacher. An observed E.S.L. class uSed an urban survival sk111§ approach;
The family presehted in the ﬁéterials had tolmake a decision:about buying
new furniture;) thus mathematics skills were integrated with the lesson.
The class a1§o ingluded a discussion of the oros and cons of credit buying.
G.E.D. classes were structured around the material in Preparacion

Para el Examen de Equivalencia de la Escuela Supefior (Arco), and stressed

thellanguage and'mathematics components. Students worked alone of in
small groups according to their level beprogress. Again, as in the
E.S.L. classes, 1nstruct1qn was individualized as much as possibie. -
In the third program year, 13 participants from P.S. 14 (C.S.D. 24)
and six from P.S. 140 (C.S.D. 1) took the G.E.D. test. During the previous
year, 13 participanté af P.S. 188 (C,S.D. 1) took the test and ll‘passed.

In evaluation discussioﬁs, the .S, 14 participéﬁts generally fbund the

G.E.D easfer than expécted and thought that the math section was easier

than the.language section, The P,S. 140 participants thought, in genera],

that the test was difficult, particularly the math section. The fact

that the program:hag¢fdnctioned without 1ntefruption at P.S. 14 since

i

the first year of the program, while the P.S. 40”pafficipants began the

program in its 1ast*year‘might account for these reactions. Partici-

~ pants were encouraged to retake the test until they passeda. They ex-

. pressed their wi]]indhess to do so, A schedule for}a typi;al weak in

the instructional program is presented in Table 5.



N . o
' _ i
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Awareness Component

The awareness component objectives included:

--To increase participants' knowledge of different aspects of
the educational system; ) - _ .

--To assist participants in understanding how those aspects affect
their children's education; and

ot : . ’
--To develop the technical know-how to deal with those aspects so
as to benefit their children,

_These objectives were pursued through a morthly workshop program.
The one or two workshops conducted each month complemented the classroom
experience and focused on particular parent participation issues.

Parents were encouraged to suagest topics for workshops. Some suggested'

| topics were: following youn-child's progress in school; understanding

students' records; results of city-wide testing; what is bilingual

education?; bilingual education for special students; how to evaluate

-,

the local school; the Structure of a school district; and the.ways of -

participating in children's educati-. al process.

A workshop on parents' communi;étion with their children was observed.

It addressed participants' needs on several levels. When the subjedt

| d1scussed was communication about the body, 1t ‘became ev1dent that some

of the women in the group had only the most rud1mentary knowledge and

many had never d1scussed the topic in a public s1tuat1on. The lesson

;DPOV]Ged new vocabu]ary words, specific know]edge about cross cultura]

d1fferences in soc1a1 behavior relative to the topic, 1nformaf1on about
how to apply ‘this knowledge to improve commun1cat1on between parents and

the schools, and enhanced self-knowledge and self-respect.

-14-
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The workshops were conducted by thgf%roject directer and the aésistant
director. Having bérsonne] other thaﬁ/the c]asgroom.teachers emphasized
thé workshops as a‘sepérate program component. The workshop leaders made
bilingual presentations with written materia{s. The diséuésion that
fo]]owed was both in Eng1ish and the native 1an§uage of the audience.
Each'workshop participant was given printed agenda; even the need for an
agenda becéme a subject for discussion. At the end of -each workshop, .
participants completed an eva]uationifoﬁm fating the session on clarity, .
organization, usefulness of'informafion, presentation, and achievemént
of statéd oquqtives. They also offered sugges£1ons; Participating )
parents ‘had thé choice of attending classes only or workshobs only, but
no one took that option. Even parents who passed the G.E.D. continued
to participate in the workshoés.. Table 6 presents the number-and percent
of parents gttending the workshops and the rnumber of séssipns attended.,

| TABLE 6 |

vy

Number and Percent of Parents Attending Horkshops

!Number of " Number

Workshops . of . :
Attended : Parents Percent
0 18 T 15
i 17 14
2 13 : 11
3 15 1 12
4 20, - : 17
5 10 , 8
\ 6 - 18 o 15
\ 7 - 8 B 7
Y 8 1 ‘ © less than 1
| TOTAL | 120 100
-15-

******** - 23




Involvement Component ) ' N

The involvement component qttempted td provide specific opportunities
for meaningful involvement and to guide participants, through analysis«
of real participatory éxpgriences, to understand the~re1atiohship be-
tween pérenta]'invo]veme:f and ch{]dren'; achieveﬁenp in school. |

" The project pufsued these ijéétives tﬂrough a series of blanned

participatory experiences én which parents assqmed a vériety of ro]es.
'Project particfpants becamé concerped-parents whea they approached
feachers and school principals to dfstss their chi}dren's scores on
standardized tests. They also became educator§ then they went .on
project-sponsored trips with their_Children_(to!]ocqlv]1bfér1e§, the
floating hospital, and Sesame Place). TWEnty:seven'pqrents~repcrfed
acéompanying their child on at least one project trip; 17 parents wént
on twoitrips;]and three parénts went on a11 three(project-sponsofed
outings.

Parents also became school partners when they won seais on Parent
Igacher Associatioﬁs. -(Eiéhty-one parenté réportedjbelonging to at least
one parent organization; four wéré members of two groups.) They becéﬁe
cohmunfty activistsiWhen they took theﬁse]ves and their neighbors fo vote
in the 1983 school board elections. They became aQyisors whén they“joined
theACentral Board Advisory Commjttqg on Bilingual Educaticn where they
articu]ated»local needs.‘ They became advocates for bilingual education
when they joined other parents in petitiohing thelﬁew York City schoo]s
chanzellor for(adequate levels of b111ngua1 1nsfruction. Theyrbecéme

representatives whien they travelled to district, city, state, and even

national conferences of bi]ingua] parents and educators. (Twentthhneg-”‘

-16=

24



- questions about the education of their children.

L] L. ) . N

_parents reported attending at least one such conference; three parents

attended two.) ' They became Sharers of experience and information when
they jcined others in a ¢ity-wide Ps-ents' Network (now housed outside

. . 18
the school system at the Hispanic Women's Center in New York). And, they

bgcame their children's allies when they,finally began to ask eritica]

&

>

MATERIALS ACQUISITION AND DEVELOPMENT

Commercial Materials

-The project staff:sbenf considerable time during tne project's first
year acquiring, evaluating, and selecting materials for the target pop-

ulation. The staff considered it important that materials be current

and relevent to the urban experience, preferring materials that reflected ‘

the socio-economic range and environment of the community in which they .

were to be used. Thus the texts of No Hot~water Tonight and No Cold

a

Water Either were selected ror schoo]s on the Lower East Side of Manhattan

(an inner-city area) but were not used in Queens.‘ Another text, Repaso
Matematico, had an attract1ve s1de-by-sqde English and Spanish format.
‘Materials used included the following:

. --The English Notebook, Exercises for Mastering the Essential
Structures by Richard Yorkey, ’

-

--Asi Escr1b1mos and Ya Eacr1b1mos by Alice Ar]ene Mohrman;

--Everyday English (Books 1 and 2) by D. Krulik and B. Zaffren;

--Preparacion Para el Examen de Eguitalencia de Escuela
Superior (Arco); o )

--Structured Tasks for Adult Readers, Books 1 and 2, by
Maxine Sheaber and Arthur Newman

--No Hot Water Toniaht and No Cold Water Either by Jean
Bodman and Michael Lanzano;

-17-



--Repaso Matematico Bilingue by Edwin I. Stein; -

--CAT, Pract1ce Booklets in ESL by Random House,

a

-—Peop]e at Work, V1sua1 a1ds produced in cooperat1on with
Women's Action A111ance, Instructo Corporation,

Appropriate exercises from severa] other sourceS'were also used

~

in the classroom,

LY g v

Resource Centers Materials

E The project aiso selected re]evant theratureifrom a varietyaof
v resource centers, Some examples are:

ABC Para los Padres/ABC's for Parents .by.Unitéd Parents
Association of New York City, Incs Khandbook including
" school d1str1ct maps and glossary)

Lists of 1oca] school board members;o D

Copy of Pupil Cumulative Record form used by the New
York City Board of Educat1on, . :

IInformat1on about Hostos College (the C1ty Un1vers1ty L
“college for b111ngua1s),

Teaching Ideas for Parentq'to Use with their’ Ch11dren/a
Ideas que los Padres Pueden Usar para‘Ensenar]es a_sus
Hijos by Dr. Steve Moreno;

Desarrollo Infantil--Los Padres Comc Primeros Maestros ™
(from 0.B.E, Native Language Readipng Approach Program); -

Recetas .Para la Lectura en el Hogar (from the Native
Language Approach Program also funded by T1tle VII)

Informat1on on T1t1e VII B111ngua1 Educat1on Act Title
VII definition of Bilingual“Education, and b111ngua1
program models in the Un1ted States,

Infcrmation on the Federa] Fam11y Educatlonal R:ghts
and Privacy Act; . . . :

-News for B111ngua1 Parents,-a news]etter distributed by
-Impact Institutes. PrOJect P I.E. (Parent Invo]vement in N
‘Evaluation); . . ‘ . . TT

18-
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éQue es 1o que Aprenden Nuestros Nifos en la Escuela?, Ed.
Magal1 Carmenaty (distributed by the Regional Bilingual
Training Resource Center based at the New York City Board
of Educat1on)

Information about the B111ngua1 Educat1on Serv1te Center;

“ Manual de los Padres: Los Padres Tamb1en Pueden ser Maes-_

> Lat1no Educat1on,~Flor1da”Internat1ona] Un1vers1ty.
: // .

e T

!

Project-Produced Materials

Although c]assroom 1nstruct1ona1 needs were sufch1ent1y met by . — T

ann?
/,——4

commercial materials, -some mater1als'had to be trans]ated for the.
_/’/:/ CeoERe

o
_,,,,smalle”language groups: for which commerc1a1 items were scarce.. Most'-

trans]at1ons were into Greek’ The project staff adapted dlagnost1c
exams and produced short” s1mp1e versions for use in 1anguage sk111 “,-"

~(English and Spanish)“and mathematics. | ; _‘;~

Most of the program-developed materials were for use in the aware- -
_ .. .ness workshop program.. Since the curriculum-grew to ref]ect part1c1pants'“;““

-1nterests, the product1on of mater1als was ongo1ng.

L3

'In general, the package for each workshop included an agenda sheet,
an eva]uatlon form, and topic mater1als. Each workshop required a
spec1a1 handout for the top1c 1n nng]1sh and the nat1ve 1an§uage. ‘> ' '

Spet1al presentat1ons reqtlred add1t1ona1 preparat1on. For examplﬁ

the f1rst workshop for a new group of parents 1nc1uded a sl1de pre-

»
"

,sentatlon on the, ph1losophy of the program. When guests were invited

¢ (speaker from HfA.C.g.R. on the conduct of 'school boarduelections,
: speaker'from La Guard{a Community'Col]ege on how. to app]y for'co]]ege~
adm1ss1on) mater1als were prezﬁ;gq to ao w1th the guests' presentat1ons.

&

Some of the workshops were taped and used 1ater 1n the yea? as needed.
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STAFF DEVELOPMENT

- The main objective of the staff development component was to produce

a cadre of bilingual personnel cometent in the planning, management,

and 1mp{gmggggg1on of parent educat1on,and -involvement—programs. In

implementing the program, the staff:acqu1rec skills in demonstrating

the value of the program to school districts, in organizing parent

_;__ﬂ___._gEEEEEJ#jllllliﬂﬂiﬂg_wockshops”and~partic%patory‘actTVTTTEEjfEﬁE’?ﬁ“éEn-
ducting adult education. They also learned techniques to motivq}e and
sustain parent participation in program activities. The staff discussed
their experiences in ongoing professionai sessions at the centra] site,
They é]sd discussed emerging problems and developed countering strategies.

‘Staff development was also encouraged through a variety of professional

activities and continuing education. Thece included:

Workshops- .New York State Parent wOrkshop
J . » »New York Public Library Workshop o
g S . BJEWS.C.-E.S.L. Workshop. ... -
N\ District 4 Conference Workshop
Meetings- Weekly Parent-Staff meetings

P.A.C. meetings
0.B.E. staff meetings .

Conferences- = -S.A.B.E. conference -

. - N.A.B.E. conference '
U.P.A. conference -
Hispanic Parents conference on education
_Mini-conferences for Greek Haitian, and
Chinese parents

LI
Degree Programs-= Hofstra B.A. program in bilingual education
. (one paraprofessional left program during
f1rst year to fu1f111 degree requirements)

Brook]yn College B.A. program (one parapro-
fess1ona1 is 12:'credits short of degree)

Fordham University M.A, program (one-resource
teacher completing requirements) '

e
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City College M.A. program) one rescurce teacher
completing requirements for spec1a1ty in Bilingual
Community Educat1on)

s o T I “"and assistant dxrector comp]eted the six cred1t
, program requirements to qualify for a New York
City license in Special Education) = °

In the summer of 1981, Project Parents and the Fordham dn1vers1ty o

—————-—-Graduate School of Education sponsorea—;;_;;st1tufe on "Strateg1es for
Teaching Adults," focusing on cognitive development in the adult life
span. Another emphasis was the relation of aduit cognitive ]eve]s td'
complementary teacb1ng/1nstruct1ona1 methods, spec1f1ca11y those effect1ve :
in tra1n1ng 2nd academ1c workshops, in providing techn1ca1 ass1stance
to individuals and sma]] groups of parents, and in conductirng informal
1nformatidh sessions. The institute used selections from the works bf
Mé]co]m Knowles, Cyril Houle, and Paolo Freire as part of its curriculum.

In the summer of 1982, three stafi members participated in an inten-
sive reading institute at Fordham. The two-week, all-day program provided
the’equivalent of a sehester's work.

Professional growth was aiso evident in the changes made by staff
members during the project dpration's. One of the original resourée
teachers compleged,graduaﬁe study in adult education and was hired as
coordinator of aarent programs in a New Yoﬁk City school district.
A'schoo]-neighborhood worker,‘whb éerved ég 11aisoﬁ.to the Haitian

. parents in the program, was hired by a community agency as director of
Hai%ian Parents' P?ogra%s;’ Two of.thelgriginal paraprofe§siona1s;obtaineq
New York City teaching 11éenses. One took aJteaghﬁng;position éEiPﬁS.

141’District z4), one of the project schools. The Gther replaced the
A . S )

s
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project resource teacher,mentioned above whco had left to direct parent

prugrams in anothe' district. _Another paraprofessiona+—~current1y"*’”'

Tl finishing a B.A. degree, now intends to include adult education courses

S

on her\schedule. Finally, the project director was chosen as school

principal in a New York City district Skills in parent invo]vement

particularny with parents of 1imited English proficiency, figured heavily

in the selection criteria. -

AFFECTIVE DOMAIN

A hain source of satisfaction for project staff came from witnessing
,an\ihcrease in parental awareness and participationhin stheollrelated
activities. At P,S. 188 (C.S.D. 1) for example, projeet participEnfs.
were very passive during the program' s first year. As one staff member l~i
stated, "Nobody said anythlng for a whole year." In the second year,
participating parents were in the prinCipal s office asking (success-

\N\\ Cofully)” for a release’ of reading score™ records. They then”organized‘E“"“"?
. slate to ren for the Parent-Teachér Assoc1ation. in the third year,
parents rom Project Parents held all elected positions in the P.T.A,

At P.S. 14 in District 24, parent partic1pation had been.high. How-
ever, parents\w1t@ limited English 1an uage skills had not participated
fully and in Aﬁny cases, had not participated at all. 1In the third
projeet year, %yo~ﬁroject perents were part of the ten-member Parents
AssociatiLn boérd. The school brincipa] saw the program as a positive

means of invp]ving more Hispanic parents in the life of the school, He

said the lroject had brought in people whom otherwise "you would never see."




LY

Pafgjggjggjx,imppn;anr“Wasﬂthe—fact~that*pacentS”béﬁan'téfEEE“E?TE?EET'

questions with positive results. One parent's inquiry led to her child's

nv

P

placement in a special reading program. " In another case; parents decided

that a school staff member was not an adequate translator for parent

—_—

meetingsfand,rectuitedwthédr¢own:transﬂatﬁfj“TﬁEZEVEFETWiadizﬁmE“df—tﬁé‘_"‘”

programAwas that participants became involved %n problem solving rather

than assuming that there A

as little that they could do to change un-
wanted conditions. ) |
In observe tion ses§ions,'partfcipants were quick to express

their.fee]ings about the program. In general, they wanted to see if

.. continue and engnd. vThey felt the program was supportive in developing
the kind of sé]f&confidencé that helped make dea]iﬁg with'néwvéituétions
easier than expected. Many commented on their new feelings of self-
sﬁfficiency, and of new expe-iences and possibilities opening up to

__them. There was also a special sense of pride when participants spoke

about their new found ability to help their childrehﬂ' Appendix B con-
tains3sohe of the comments méde by program pérticipants. ‘ |
J Forty-nine parents submitted final éva]uation”que§t16nnaires list-
ing aspects of the program which they found he]pfui. Learning English
and increasing the abi]ity to help their children headednihe long list.
By the.end“of the school ygzr, 73 parents had left the progfam: 2 en-
tered a vocational or college p}ogfam; 2 moved to andpher*area; 3 left
the United States; 16 bbtained employment; 20'1e%t,due to illness o}
personal reésons; ahd 30 left- for "other" reasons. .
Children of parent; in the program were among fhose singled out by

the schools to receive end-of-year awards. The following were given for

————
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the 1982-83 year:

P.S. 140:. reading outstanding achievement (1), mathematics trophy
1), mathematics certificates (5), notebook certificate
1), story telling district winner (1), attendance (1),
service certificate (1), and certificate of me~ ‘1),

P.S. 183: music talent award (1), honor roll_pin for_Spanish—(1). —————
“reading certificate (2), and medal (1).

P.S. 14: reading award (4), attendance (1), gymnastics tfophy (1) ,
art certificate (2). :

PROGRAM IMPACT

P.S. 14 (C.S.D. 24) serves its Hispanic LEP population through
Aspira classes. There is a class at each grade level from kinder-
garten to grade five. Children of Greek descent study their native
1énguage and cﬁ]tufe at the neighborhood Greek school after regular
schooi hours. There is also an after-séhoo]AItaiian cd]fﬁre class at
P.S. 14. As a resuit of Projecf Parents activities,-fhe principal

added Italian culture and language classes for Italian children to the

regular school program on a three-times-a-week basis.

The brincipal at P.S. 140 (C.S.D. 1) stated that he was proud of

“the program and always showed it of f tb visitors. Parents, in turn,

fe]t.suppdrted by and very support{ve oV the principai. The school
administration and prbgrém parents became good press for each other,
According to a C.S.D. 1 representative, Project Parents was readily
accepted behéuse there was need for just such a program. Thg district .-
was pleased with the results, stating that at £he véry least, communica-
tion between school and parents improved. School personnel apprecfated
naving parehts more avai]abie and reported an increase in parent v01uhteers

in the school. Project participants assumed leadership roles using the

*
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1nfofhation learned in Project Parents to'helb other parents in the —\

school., The district is also cdnvinced that program pafents' participéT
tion in the voting process was a factor in the parent slate victory in ’

the 1983 local school board elections.

The district decided to adopt and exnand the program on its own
during the third yéa[Mgfwgggjggg_gperhtion. They secured a ten thousand
dollar private foundation grant and hired a téacheghand paraprofessioha!
in the second term of the 1982-83 year. Project Pa;éqt; undertook the. | =
training of the C.S.D. 1 staff and supplied classroom materials and -
workshop sequence. The staff worked in.two schools (P.S. 97 and_P.S.j
.61). The district is committed to maintaining the same 1evé1'of services'
in.1983-84 with tax-levy funds. A school board.member reported that at
- .the last board meeting for the:year?,a‘prpje;t participant from P.S.461
propgsed that the program there be expanded to five times a week. Tae

district is looking into the possibilities of program expansion in the

coming year.
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IV. FINDINGS: PARENT AND STUDENT ACHIEVEMENT

ASSESSMENT PROCEDURES AND INSTRUMENTS

The foilowing secticn presents the assessment procedures and instru-
ments used in eva]uat1ng the attainment of program ob3ect1ves. Although
. these objectives were not stated 1n measurab]e terms, the1r aim was to
propose significant gains in English and native language deve]opment,
and in English rgading‘and mathematics. In addition, the propoéed
eva]qatibn instruments were not administerediby program staff. Instead,
the}prdject provided data on student performance on examinations-d%ed
in the city-wide testing program. |

The foTiowing are the éreés assessed and the instruments used:

Student English language development -- Language-Assessment
attery (LAB) English,

levels 1 and 2;

Student native 1ahgua§é devalopment -- LanguagehAsSesgment

: Battery (LAB) - Spanish,
< v Teveis 1 and &

<o

‘Student reading Echievement -- California Achievement Test (CAT),
_ Tevels 12~to 14;

v

Student mathematics ach1evement -~- Stanford D1agnost1c Mathematics

lest (S.D.M. T;), Ievels 2, 3,
and 4;

Parent achievement -- New York State General Education Diploma
Examination.,

Program students were fested once each academic year, and a pre/post
cofre]ated'E;test was comguted using students' scores from the previous
year as the pre-test, and their-mosf recent scores as the post-test. This
statistical ana]ysisvdemonstrates whether Eng difference befween pre-

. and post-test mean scores (gain) is sfgnificahtly gréater than would pe
expected from chance variatfﬁh alone. waever, thisuénalysis does not

S 1
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represent an estimate of 50st;udehts would have performed in the abséhte\
of the program. , P e - |
The "effect size" (E.S.)f, which expresses the mean gain. divided by
the stardard deviation of the gains, was also éomputed.» Uniike the
t-test, the E.S. is not affected by sample size. It became desirable
to establish such'an estimate becagse substantial differences frequently
fail to reach statistical significance if the sample size is small.
Conversely, small differences can he statistically significant if the:
sample- size is large. .The E.S. indicates whether there is a me&ningful’
change.: If the E.S. is below 0.2, the standard deviation of the gains
is at least f1ve times greater than the mean ga1n., This implies fhat '
the mean gain may be due to the very 1arge ga1ns of a few students
comb1ned with small gains of .many. In th1s case, the average gain of .
the group is not very meaningful. If the E.S. is 0.8 or greater, the

mean gain and the standard dev1at1on of the qa1ns are about eaual

indicating that most students have made similar gains. In th1s case,”

the gain is meaningful.

Of the instruments used, the California Achievement Test and the

Stanford Diagnostic Math Test are described and critiqued in Buros'

Mental Measurement Yearbooks. The Language Assessment Battery is a

series of tests developed by the New York City’Public Schools to
identify students of 1imited English proficiency (LEP). 'The items for

the English subtests were se]eéted to provide sufficient ﬁfloonfffor

.*Jacob cohen/ Statistical Power Analysis for the.Behavioral Sciences
(Revised Edition). New York: Academic Press, 1977 Chapter 2.

_27-
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LEP students. The tests were normed on the New York City Public Schools'
population andiare divided into four levels:
|  Grades
Level 1 K-2
Level 2 3-5
Level ‘3 6-8
Level 4 9-12 0 ‘

The Spanish LAB has items similar to those on the English LAB and *
is divided into t;e_éame four levels. The attempt was to make tests
which are equivalent across languages. The Spanish lAB was norméd on
Hfspanic;surnamed students in New York City Public Schools. More in-
formation on‘psychometrjc properties may be obtained from the New York
City Public Schools, Office of Testing, 131 Livingston Street, Brooklyn,
New York 11201.




- ENGLISH LANGUAGE ACHIEVEMENT

’

Pre- and post-test datd for the Language»KSsessment Battery were ?

available for only 38 of the 166 studentS'participating in the program.
These data are presented in Tab]e A by subtest. - .

As can be seen, the average raw score gain of 7. 8 points on the

iis: wrg/speak1ng subtest-was statistically significant -and of wery

.large efrect size (1338). The average raw score gain of nine points

&

.on the r@naing/wnfﬁing subtests (administered to students in grade ..o

~ and above) was a]so 51gn1f1cant and of very large effect size (1,74},

e ——

This m1ght be due to the 1ow reading ab111ty of all students at the end

of the first grade.

Table 7 a]gam resents the means and standard deviations of ten

students (grades'two through four)'who were pre-tested on level 1 and
post-tested o?/1eve1 2. As only raw score information wzs provided for

these spudepfs, no analysis could be performed due to the differences

+

in test 1eCe1s.
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Pre-Test Post-Test .
. Standard Standard  Mean - Corr, T Level of Effect:—
Subtest N Mean Deviation Mean Deviation Difference Pre/post test” ~Significamce Size
Listening/ . | - .
Speaking 28 13,1 1.9 20,9 5.9 1.8 JO 125 01 1:3
(Grades | b o
k-2) NKA
" ‘%'i&
Reading/ A | -
Writing 5 13.6 337 22.6 46 9,0, Y 3,91 .02
" (Grade 2) .
Pre-Test Level 1  Post-Test Level 2
Standard Standard -
N Mean Deviation Mean Deviation
Listening/ ‘ ‘
~Speaking 10 19.0 7.8 23,1 1.5
* (Grades 2-4) e
| Reaﬁing/ | | _ ¥
. MWriting 10 124 51 21 1.5 7
: (Grade 2"4) : ' ! )
8.1

TABLE 7

English Language Achievenent

Significance of Mean Total Raw Score Differences Between Initial
and Final Test Scores of Students with Full Instructional
Treatment on the Language Assessment Battery, Level 1, by Subtest

w10 W06
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NATIVE LANGUAGE ACHIEVEMENT o
‘. Pre- and post -test data weie ava11able for only 20 students tested , \\\ ‘
with the Spanish LAB. ‘As can’ be seen 1n Bable 8, there was no s1gn1f1- o eS\Vt
N : N
'Cant change in listening and speak1ng scores due to high pre—test scores -;’gv‘\
(ceiliﬁg effects) and regrescion teﬂthe’mean. However, the reading/writingd‘”“f"’r
’ raw scores in the nat1ve 1anguage had a stat1st1cally significant 1ncrease
- “of 3 5 po1nts which had.a very 1arge effect size of 1. 82 " | ol
. Tatle 8 a]so presents the means and standard dev1at1ons of eight T
students who were pre- and post -tested w.th d1fferent levels of tne
Spamsh LAB | - i 3
R e e
" ) o °
| N
2
- 8 "
\:,f. , \“ - ..“_\'.\\ . C . “;‘: t
A-'{,Z ;::
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Significance of Mean Total Raw Score leferences gﬁwven Initial
~and Final Test Scores of Students wlthfFanLnstructf’onal
Treatment on the Lanquage Assessment Battery, Spamsﬁ Leve], 1,\by Subtest

; ¢
0 N ' "
N a . . ' BN , .
i N ' ! ' - ! ! .
e 4
; ‘ N

Pre-Test r Post;Test ™\ ‘, o ‘ '
- Standard .,  Standard - Mean| Corr,r T- Level’oF \Fffect
Subtest © . N Mean Deviation Mean Deviation D1fference Pre/post  test ‘S1qnuf1cance Sjze
tisteningl, | ST

Listening/. | L | el - N

Seking 120260 47 BF 54 a2 96 AN 6
N (Grades - ' SR .

- Reading - - L | L e cow '\ ‘
Seocleiting o 4 s1.30 61 20,8 4,9 3'.57 L9 3,06 05 1.8%,.
. (6rade 2) | - - Vo !

pre-Test Level 1 Post-Test Level 2 - o . '
o Standard ~ Standard | o
N - Mean Deviation Mean Deviation . | |
L | L‘itstening/- | | | - /
Speaking 8 - 22,1. 6,8 25,3 10,5 / |
(Grades 3,4) ' o / . :
~ Reading/ - | ‘/ |
- Writing 8 134 71263 10,5 /‘
+ (Grades 3,4) o
. Q”TAL 8 49,9 12,5 69,6 | 18,3 ’i ! . s | :
. ' ' M - o J‘ . R ] : ': B




ENGLISH READING AND. MATHEMATI”S

S1nce program studen*s were prex and post-tested with. d1fferent

1eve]s of the Ca]1forn1a Ach1evanent Tesc (CAT) and the Stanford D1agnost1c

Mathemat1c Test (S D M T.)" N.C E s were used to determ1ne student

ffﬁ_ach1evement rather ﬁhan us1ng raw scores. Results are ava11ab1e for

&

th1rd- and fourth-grade students only s1nce these exam1nat1ons are first
e "adm1n1stered to students 1n qrade two. -
“__ Fourth-grade students made 1arge s1gn1f1oant gains on the CAT (see‘
“Table: 9) . Students 1n grade three made moderate non-s1gn1f1cant ga1ns
“ desp1te the fact that fourth graders had a h1gher N. C E. pre-test score.-
Th1rd graders made 1arge s1gn1f1cant gains on the S D M. T. (see Table
IQ), wh11e fourth-grade students d1d not make any ga1ns. *The reason.no .
ga1n was made in’ grade four is understandab]e, as their pre-test sgores

i’

were‘at‘the nat1ona1 mean (N C. E. = 49.7) and staying closé to. that score

at post‘tgét_mgans that_they—garned one*grade 1ev_1'ﬁn“one'year. However;

..____,_,___.,——

the 1arge ga1n for the th1ro graders put them above the national” mean,

: denonatrat1ng that the ach1evement in third grade math was excnpt1oha1

~

. © PARENT PERFORMANCF

<

Enro]]ment data for General Equivalency Diploma c]asses were reported
for 98 of the 145 parents part1c1pat1ng in the program. N1neteen of the

28 parents who took the G.E.D.-exam1nat1on passed.

| ¢

*
Normal Curve Equivalents (N.C.E.s) are equal 1nterva1 nonna11zed standard
scores with a mean of 50 and a standard. deviation of 21.. Expressing scores
in terms of N.C.E.s allows for compar1an to the norming popu]at1on when
a nomn referenced test is used. 'N.C.E.s have the same mean and range as
percentiles, but unlike percentiles they are equal interval and therefore
can be man1pu1ated for analysis purpcses. —

3
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TABLE 9

| English Reading Achievenent
Significance of Mean Total N.C.E. Score Differences Between Initial

and Final Test Scores of: Students with Full Instructional
Treatment on the California Achievement Test, by Grade .

Pre-T‘lésf | Post-Test . o
o Standard - Standard  Mean Corre  T- Level of Effect
Grade N Mean Deviation ﬁe_aﬂ Neviation Difference Prefpost test Significance Size
R X R XN R R R N T T
SR (N L N B 2 S X R A 2| B 92
..|‘ ' .. ' :
W,
B
!
\‘
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Mathematics Achievement

L

Significance of Mean Total N.C.E, Score Differences Detween Initial
and Final Test Scores of Students with Full Instructional
Treatment on the Stanford Diagnostic Mathematics Test, by Grade

o PreTest postTest | - ‘ "
: . Standard Standard  Mean Corry - T- - Level of  Effect
brade N Mean Deviation Mean Deviation Differance Pre/post “test Significance Size
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V. CONCLUSIONS AND RECOMMENDATIONS S e

A 3

CONCLUSIONS

-

The overall goa?! of Project Parents was to enhance the educatlonal
achievement of students of 1imited prof1c1ency i Engllsh by mean1ngfully
engag1ng the1r parents in the educat1onal process. This concept was

embraced w1thoyt quest1on by part1c1pat1ng educators and'administrator<.

Al1 agreed that a genuine peed existed for a systematic program involving

- parents of LEP students in school-related activities in meaningfulwways

and that the need was not being met.

L

'lﬁ The proJect 1dent1f1ed barriers that non- Engl1sh speak1ng 1mm1qrants‘

trad1t1onally faced in dealing with schools "I don t know Engl1sh "i‘

s gy

"' donrt~have an'education.“ The project then formulated spec1f1c

3

objectiues geared to erase those barriers by upgrading both the English“'

language and academic skills of participants. Morning E.S;L._clasées_;_f'}

‘and afternoon G.E.D., classes were organized.

The project used the'parents' common interest' that of-helpihg‘

‘the1r ch1ldren succeed, as mot1vat1on for the awareness workshop com--’_'

ponent Once or tw1ce a month the proJect d1rector and aSSlStant d1;‘”
rector conducted sessions with parents at each site -which had d1rect
bear1ng on the ach1evement o; children in school As the’ program pro-_‘
gressed, parents became 1ncreas1n§lm aware of many factors that affect

schooling, and began to‘suggest additional topics for d1scu551on.

APart1c1pants evaluated each se551on and in general; evaluat1ons 1nd1cated

sat1sfact1on with the‘program. . L , _ | s
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The project used parents' new’awareness 1eve1 to promote a variety
of .cticipatory experiences which were highly successfu]. Perenté
participated in schcolibased, district-wide, city-wide, state-w{de,fand .
*oational activities Wwith a great'deal of ehthusiasm. :By self-report,
they were more confident ano more knowledgeable than when they'entered
the program. Resu]ts can also be seen in the number of parents par;
t1c1pat1ng in such act1v1t1es as the execut1ve committees of P.TcA.s
and the Central Board's Advisory Committee on Bilingual Education., !
After completing the program, parents';alked about fee]ing more at
ease using English in and out of school situetiOns.-'Moet”of the parenté
who took tiae high Schoo] equivalency examinefion passed the ﬁest. -Those~
who d1d not pass expressed a w1111ngness to try again. |
An add1t1ona1 objective of Project Parents was to develop a basic
'parent tra1n1ng model that'could be easily replicated in othervsett1ngs.
To achieve, this, the project planned to e%taolish parentfeaucation programs
1n each of four school d1str1cts present1ng a va,1ety of character1 tics .
(soc1o econom1c, nat1ve 1anguage, degrees of” part1c:pat1on, etc, )e The
proaect was not-successful in providing serv1ces to all tne des1red sites
w1th1n the prescriBed timee However, the two part1c1pat1ng d”“r1ct~
‘were var1ed enough to conc]ude that the program wou]d functTon 1n an-
inner- c1ty sett1ng as well as in a working class ne1ghborhood sett1ng.
Although most partic 1pants were fema]e, the program met the needs of the
men who part1c1pated. 1t appea]ed to d1fferentl1angoage groups, although
the program lost some participants who felt unéom;ortebie Qeihé "a . o
minority‘within a~p1nority." In add1t1on, 1t worked regard1ess of : ?\~\_;Q{/

- " changes in personnel.

: >




- Adequate program space and active support by the school admihfstra;
tion were essential for success, add1t1ona]1y,.a special quality. of
_idealism and dedication, hes1des profess1ona1 competence was also re-
quired. ~The project's former resource teacher who became coordinator’
of pareht programs in another school district began to adapt the Project
Parents model. She used the project's cTassroom materials and the
.worksﬁoo,scooe seouence., Her district maoe tax-levy and Module 5 funds
availab]e for the program. Ihe"project staff member who -became director
of Haitian parent programs also began to adapt the’ PrOJect Parents
'model, but in an out-of-school situation. C.S.D. 1 is cohducting its
own repiication experfment without Title VII funds.

RECOMMENDATIONS . . o )

>

Based on the three—year exper1ence of Project Parents, the following

recommendat1ons are aimed at 1mprov1ng the overall effectiveness of

o - A

future programs serv|ng similar popu]at1ons

Site Selection o/

-

Eormal criteria shou]d be developed'ih selecting sites,torloareht

| educat1on programs. One important criteriOn is the avai]abﬁ]ity,of
adequate space.- Strategies should also be developed to invo]ve;schooll
“administrators, c1assroom.personne1, and others in the program tp inte-
grate'the'program more~fu11y~with the~site's éiisting'structure. The

4'more the program is censidered an 1ntegra1-part of the school, the

. -
B

better its chances for success, . -



'Program Objectives and Evaluation Design

Program objectives should be clearly stated considering the indicators

that.can be used to assess the extent to which the objectives have been

met. _in'dealing with cause and effect objectives, long-tepm effects and

U

~ short-term results should be specified. For example:

Long Term - Parent 1nvolvement w111 1ead to greater student achieve-
S ment. :

Short Term - Parents will increase the amount of time they spend -
' " reading with their children.

Target Population S . _

. 1
Since the emphasis of this type of program is ultimately to impgove

- _ . ﬂ -
~academic performance of students, special efforts should be made.to select an
the parents of those ch11dren in greatest need as program part1c1pants.

The a1d of counse]ors and community agencies should be en11sted to make

f <

h ]

more school parents aware of the pragram’s ava1Jab111ty, part1cukar|yv .
the parents of children "at risk." o : ‘ -

N

N\,
Program ImpJementat1o"

™,
\

re- program\act1v1t1es should 1nc1ude comp]et1n curricu\;m which

ight include: pre test; skills development sequence; list o textbooks
resource mater1a1s, and post ~-test. Al] are avaglab]e from commerc1a1
sources for both E.S. L\\and G.E.D. The program,might consider deve]opﬁng'
a step-by-step manual to\oe used in the awareness andvparticipation
compon:nt thch coqu include techniques for such processes-as:
¥-eliciting groups'\points of common interest;

-—foster1ng selfmexpress1on, and |

---br1ng1ng together groups from varying ethn1c backgrounds.

Fe



El

c} . . - .
Id.ordef to maximize each éctivity‘é popentia1~for linking parents' g
" involvement td children's achievement, activities might difectly address
;xfhe main objectives. Sessibn§ might be arrangeddfbr example, petweeh
. parénts and children's teachers on the mathemétics skills to’be covered
that semester. - _ : ‘,  : |
o The extensfve use of.media, especiéllyrtabé récbrd¢f§, mightﬂbgk_bAv
particularly useful. A1l workéhops should be taped so thqt pdrticipanf; '

. : . G .
"~ who were unable to attend, or other family members, could 1isten to -

, , . T, g :
- the tapes on another occasion. Tapes could also be used for practice-
with conversation and pronunciation.
/

Program Documentation - - ' - . - o ___,4—'15

Complete and_tihé]y records of.all data to be collected sh@u]d'be,f

maintained. The program might also consider holding periodic evaluation

o

sessions for all staff.

—~
®
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. APPENDIX A - o I S
A o . ) R
ST o ) Lt
IMPLEMENTATION SCHEDULE |

Funding L .
Year - Date ' Y . Landmark

\
1 November 1980 Funding not1f1cat1on, adm1nlstrat1ve staff
. hired,: .
o " ; AT : .
1 February 1981 Teachers released by Board of Edudat1on;
¢ : , : : paraprofessional for C.S5.D. 1 hired.
, | | |
1 - April 1981 Classes : beg1n at P. s. 188 a’d P.S. 142 (C.S.D.
- 1).

1 > .May'1981 ' L ~ Classes beg1n at P. S 14 in C,S. D 24 s

2 Zeptember 1981 ° Paraprofess1ona1 for C.5.D. 24 h1red.
, I} 1:.1. ‘
January 1982 . Classes begin at P.S. 143 (C.S.D. 24). "
[ b ~ Paraprofessional in C.S.D. 24 leaves  *
e ‘ program to finish B,A. studies.: ‘ '

-2 - June 1982 - Replacement paraprofessional for C.S.D..

! : B . 24 hired. Resource-teacher in C.S.D. 1
leaves program for position in another
school district.

3. September 1982* Program.displaced at P. S. 143 (C. S D. 24) S
" '  Former paraprofessional “in C.S.D. -1 obtains o .
teaching license, beccmes resource. teacher

: for C.S.D. 1. :

October 21982 ’1-Program at_P. S. 142 ( S.D..l)'mOVes to "
oo . P.S. 140, K3 N

January ‘1983 ° - School ne1ghborhood worker in C.S.D. 24 > R
. - leaves program for position as director of - . = <
a Haitian Parents program. C.S.D. 1 hires - L

. - staff with non-Title VII funds to.expand
R S ' Project Parents program to-two additional o L
schools, PrOJect Parents begins tra1n1ng Lo T
district staff. N S "

L

’




=

February 1983

May 1983 -

Replacement para rofessional for £.S.D.

August 1983

24 hired. Progrgm at P.S. 143 (C.S.D.
24) closes down,\staff reassigned to P.S.
140 (C.S.D. 1). |

Proaectsd1rector ]eaves program to become
principal of a New York\C1ty public ele-
mentary school, Ass1stant director as-
sumes program d1rect1on. ) :
N \

Program ends.A

..




APPENDIX B . -

. *
Parents' Reactions to Prcgram

i

"My Edglish has

J
"I ran now go to the hosp1ta1 on my own and let them kncw what I feel;
I can fill out the forms."

“1 have a part ~time JOb this year...Being here gave me self-confidence.

I still don't speak English, but I understand enough to get along with
my boss and do the work," - -

"I had never voted. I‘ﬂearned_about it and did it through the program, "
. " / . . ) .
"I got a sense of community with other parents."

“My son call me from Arizona on Mother's Day. - Hello, Mom., -~ Hello,

--son, How are you? -,Is this my mother? (in proud voice) This was the

first t1me he heard me speak Eng11sh "

“I'm espec1a11y happy because my daughter in the tenth grade asks me

. for he]p -- and 1 can help her.

3

"The main thing is that, because I know English now, I don't have to
depend on ﬁy husband to read to the chi]dren. I can do it myself."

"1 had a gu11t prob]em in admitting that my ch11d needed special educa-
tion. The information from the workshop he]ped me’ understand the,
problem and| \my ortmns. . -

"I leave for. sehool together with my children. When they say,\'I don't
feel 11ke going to school,' I say, Neither do I, but we have to go
learn." N ’ ‘ i

“My son just started school; he is beg1nn1ng to speak Ehglish, I find
what I'm 1earniﬁg helpful in communicating with h1m.

1mpr0ved a 1ot. I help my ch11d and he he]ps me with
my homewprk.“ _ S e T B .‘\\

S a]ways'had th\Xfear that maybe I wou]dn t be able'to understand the

speeches in Eng @h but I was very happy to find that I understood
almost everyth1ngi and it made me very proud to th1nk of mjself as
b111ngua1 / - :

Lo ]
;




o

“1 don't. speak Eng]1sh very we]l WhaL I know I' owe to Project Parents,
and with what I am learning I involve myself...because this way I know
what goes on. I have learned more about my.. rights..as>a.pcerent, And- I
believe that my children benefit also, seeing me (do this) want to
imitate me...Now almost all the (words) they ask me I tell them well
and they fsay to one another: Mom understands."

-

The staff recorded aill part1c1pant comments on cassettes -
and transcribed all notes. Translations were made where
necessary. All records are available in project files.
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