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FOREWARD

Improving instruction in Michigan schools is
the State Board of Education. The Michigan E

ational Assessme

Program (MEAP), since January, 1970, ha§ provided informeiign '

which contributes to the identification of educational needs. A major
task of the state assessment and instructional specialist staffs 5 to
assist and encourage local educators to use the information proyided
to improve instruction. However, local educators hold the Key to

achieving the goal of improving 1nstructlon by addressmg' the needs :

identified by the assessment : | -

In prevmus‘years, the Department staff has worked c00peratlvely h

with local educators in using the MEAP results to meet student needs.

As a result, the Department has developed activities to: 1) use MEAP |

results in schools ari< 2) report MEAP results to a variety of audiences.
These activities were designed to emphasize district/school use and
- sharing the MEAP test .results. Building upon these efforts, the
assessment program staff will continue to train local and intermediate
~ district educators in'the use aad reporting of MEAP results. The
~instructional specialist staff will continue to train educators-in the use
of effective instructional strategies and in currlculum review and

- revision processes. .

The MEAP Handbook presents ways to use the MEAP test results -

Because thege activities are based on methods that werked:in schools
and because the techmques acknowledge the-resource constraints of
local schools, theycan be used in schools ahd districts of various sxzes 31\,nd
types. Whethe1 they are applied is the choice of local staff

' Learnmg the basm skills is essent1al but not suffzclent Educators '

must increase efforts to provide a well rounded curriculum, adjusted

to speclflc needs. of their community. Challenging the high achieving

students is equaily as important as'motivating the lower achieving

- students. Basie skills instruction should-not take the place of-other

effectwe school pl ograms, but rat'ler. should serve as a cornerstone

Phillip E. Runkel ~ . ¢ . .
Supermtendefnt of Publzc Instructzon BN 6 o

spiority goal of °

a?




; : TABLE OF CONTENTS “ .
D | Page - | | Page
SECTION | L y B 'MEAP TEST CONTENT .....iv..... . SYTTON oo 28

I ANOVERVIEW....... i, PR L+ TFourth Grade L
Background ..., PR w1 - Objectives and Ex..nple Items ' |
Test Description.......ccoovvvnnn. TR TIPS © Redding, ... B
MEAP: The Skill Areas Assessed ..... e 3 " Mathematics ... ......... S o 20
S ~ Seventh Grade ! .
il USING MEAP TEST RESULTS ......ovvvoevo 4 . Objectives and Example Items
“ District Level Use...vvvvvvvnnan. v b . Reading........... e SO%: I
Sehool Level Use o.vvvunn, ST SOTPPTPT T 3 , Mathematics ......... RRTIERRREY XEXPRIRPRPRTY 35,
Individual Student Use..; ..... ST T 10 - Tenth Grade B D |
‘ co ', . Objectives anfl Example Items
L DOYOUUSE MEAPTESTRESULTS ﬁ;ﬁ;’;ﬁ;ﬁ-c;;;;;;;-----------;-;;;;- """""" .
APPROPRIATELY" e TR T Lo !
A T C LIST OF ITEMS MEASURING EAbH .
APPENDIX | L o COBJECTIVE. .ot 13
A. THE EDUCATIONAL ASSESSMENT\' © 0 PourthGrade ..ol 43
REPORT FORMS............ e o 18 ~ Seventh Grade ..., o dd
 Reading the REOFLS .. vvveriererrsrsersenn, 6 Tenth'Grade----‘....................:...:..':...*:.45
Individual Student Report ........ccoeevviiinnn, 6
Classroom Llstmg Report .......... L ivvnnes 18 ‘ D VARIABLES THAT MAKE A DIFFERENCE ..... 46 |
“School and District Summary .......... e 18- |
Proportions Report ........ S e L2 .- k. UNDERSTANDING AND USING THE
Staius Definition .......ccoovviiiiiviinin, ‘2 : INDlVIDUAL STUDENT REPORT- b 48
Change Definition .......cveovvvrevvirinnes o 23 IR
Feeder School.and Research Code Reports ......... 23 F. SPECIALNOTES FORADULT EDUCATORS ..... 50
TestItemAnaly31s...................‘.; ........... 24
A Pamphlet for Parénts........ e e 26 G LISTING OF RESOURCEMATERIALS i B8
. : ‘ L : ( ' l
7 ﬂ 8




'The MEAP Handbook was developed to assist educators in -

analyzing, using, and reporting Michigan Educational Assessment,
Program test results. |

Tn 1973-74 the Assessment Program began using an objective- .

referericed test system keyed-to Michigan minimal performance

objectives. In 1980-81, revised objectives and tests were introduced

to build on the éxperience of previous Years. The, annual
educational screening provided by MEAP continues to allow local
educators tgidentify which students have acquired basic skillsand
. agsess the é{ren’g‘hs and weakneséesof their basic skils programs

The Handbook includes  brief overview of the proﬁ‘rém and

deseription of the MEAP tests (Section I), suggested methods,
techniques, and strategies for using the results (Section II), and a

discussion of the appropriate uses of MEAP test results (Section
“ID), | ‘ "

Also ‘provided is an illustrated explanation of how to read

each of the report forms, and explanation of the Proportions Report -

{Appenidix A). The objectives tested, with example test items and
a list of item numbers measuring’each objective, can ke found in
~ Appendix B and Appendix C. - O

» ¢ . o " : -‘h q
- As in the past, not all of the minimal perfo’?mance objectives?

for reading or mathematies are tested. Appendix B contains only _

T the objectives‘which are included in the every-pupil portion of the

)

¥

INTRODUCTION . ¢ -

[

MEAP tests; All the minimal performance objectives for grades *
on through nine may be found in MINIMAL PERFORMANCE
OBJECTIVES .FOR COMMUNICATION SKILLS and
MINIMAL PERFORMANCE OBJECTIVES FOR -
MATHEMATICS. R
ro o : . o
Appendix D shows a brochure which has been prepared to
describe to a variety of audiences various principles which are.

. highly related to student achievement. ‘As local educators use

assessment results to plan program improvement, they will want

o keep these-variables irmind.

A flyer, entitled “Understanding and Using the Individual
Student Report” is provided in Appendix E. This flyer can'be *
used.to help explain the test results to individual students and
parents. ’ L
-+ “Special Notes for Adult Educators” are provided'in
Appendix F. These notes highlight the specific sections of the
Handbotk which will help adult educators read and se their -

- MEAP test results .‘ |

‘Finally, a large number of resources have been developed to
help local educators use and report MEAP %esult,s. A list of these
resources and instructions for ordering them can be found in
Appéndix G. o L8

b
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AN OVERVIEW

The Michigan Educational Assessment Program (MEAP) is |

a statewide testing program in reading and mathematics (with

“other subject areas tested on 2 sampling basis). MEAP was

initiated by the State Board of Education, supported by the
Governor and funded ty the. Leglslature

! .

The MEAP tests are admlnrstered every fall to all fourth,

seventh, and tenth graders. They provide informatjon on what our |
students are learning and doing compared with what we want

them to know and do. - *

Background . . _.

The first four years of the assessment program (1969-1973)

used standardized norm-referenced .tests designed to rank
students from highest to lowest in each of four subject areas
(vocabulary, reading comprehension, Ehglish usage, and arith-

metic): The information provided by these tests did not ade-

quately serve the purpose of MEAP to provide informatiou: on the
status and progress of Mrchrgan basic skills education::An alter-
natrve method of assessing stuoent achievement was needed

v

. In the fall of 1971, referent groups were formed to develop

specific, performance objectives in the basic skills areas. The -
“groups were composed of local, state, and hrgher education

curriculum specialists and teachers from. throughout Michigan.
Groups subinitted draft objectives for statewide review by grade

" level coffmissions and the Elémentary and Segondary Education

" Council. The final objectives were approved and adopted by the

 State Board of Education. Objective-referenced tests were

developed by Michigan educators to measure specified basic skills
“attainment. - ‘ t

. When the minimal performance objectives were developed in
1972, no empirical evidence.on the objectives was available and

Q

°
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e’

Department staff agreed that a pariodic review and revigion
© would, be needed. Revision of-the objectives was undertaken in
1976 with the assistance of the Michigan Couneil of Teachers of -
Mathematics (MCTM) and the Michigan Reading Association
(MRA)® As the sets of skills were reviewed, it became apparent

. that certain new areas of emphasis for examr’e, metric measure-

m2nt) needed to be added and other areas (for example, the
difference betwaen inferential and literal comprenension) nesded- 3
to be clarified. The revised objectives were adopted by the State
Board of Education in 1980, The revised sefs of ok jectives represent,

, an extensior of the original setbased ori the experience of using .

* them in the Michigan Educational Assegsment Program. The
need for revised tests was the direct resulf of the adoptlon of the
revrsed objectives. 6
* Test Description .
The current assessment tests are objective-referenced sets of
items measuring selected minimum performance objectives* in
. the subject areas of reading and mathematics. Each objective
(Appendlx B)is measured by & set of three items, Objective attain-
 ment is angwering correctly at least two of the three items mens-
uring each objective. The untimed tests allow students to work at

their- own pace

. The tests were written by Michigan educators and field tested‘
twice on a statew:de sample of students. Following each tryout, :
the tests were reviewed and refined. The revised tests were

*Because of beStlnh time limitations, not all of the minimal performance objec-

*tives for readiny or mathematics are included in the apnual educational assess:

ment, All of the minimal performance objectives for grades one through nine
may be found in the Minimal Performance Objectives for Communicatior. Skill

' and Minimal Performance Ohjectwes for Mathematics.

T
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anproved by the State Board of qucatron and admmrstered oma
Ca each level are shown below: * B

statewide basis In 1980 81

 Both MCTM and MRA helped supervrse the test development'

| process and partrcrpated in the test review and revision processes,
inclyding a review of the 1980-8! statewide tests and-results. The

/ 1980-81 test resilts provided'a new baseline to which the 1981 82

and future results can be compared

Results, asin the past e reported both in termsof percentage -
of students attaining each objective and | in terms of percent:of

| students falling in each category of achrevement

{
4

Shown below are the number of obJectrves and fest 1tems used :

in the reading tests

.

Positive Responses to ﬁeadlng , Related
(Skill Area VI) - Activities

Cognitive Skills
(Skill Areas |-V) -

~ Number of - Number of \ Numbarof Numberof Number of
Grade Objeclives Testltems ~ Objectives Test iems Test Items
oy T i N 3
o M X 69 4§ . 12 3
10 uo 7 N

i-
The positive response test rtems are used to determine the
extent to which students read on therr own, talk about what they

~read, or request additional readmg materials, " The relatéed -
" istics of the tests, Table I shows the kill areas tested in each of the

~ mathematics and reading tests.

activities do not measure‘any specrfrc objectives but are used o

determine the amount of time students spend doing homework,

« watching television, and reading just for'fun. Because these items
are-affective in nature, they are listed separately'here and are'not

included in the proportions data. Objective attaininent rates for.

the positive response items are-calculated and reportnd on the
q D1str1ct and School Summary. = |

The number of mathematics obj ectwes and test items tested,'

: Cnre Test

. - Cortelated Tesls
.4 Numberof  Number of

Number of  Number of

Grade'  Objectives  Test ltems "Objectives  Test items
IR I 1 A
7 B M 7 2

wooo® % T

 The mathematics tests are comprised of a core test of 28 ob'ec"f
" tives and a correlated test. Each grade level contains seven

correlated objectives,

" Individfal student classroom echool, and distriet results are
" ealeulated for each objective in the core test and in the correlated
test: This provides distrits. with information on additional

mathematics objectives and- grves thera more data with which to ;
examine their rnstructronal programs. - Proportions data are
caleulated using the core objectives only; correlatcd objectives are

ot included, Statewide rbsults are calculated { for each ob ectivein®

the core test and in the correlated tiss.

The Technical Report provides more' detad on the character-

"z!
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MEAP: THE SKILL AREAS ASSESSED ‘

~ TABLE

GRADE FOUR 'GRADE SEVEN .. GRADE TEN.
= — ) : ry
0 SKILL NO. OF SKILL NO, OF . SKILL NO. OF
E AREA OBJECTIVES AREA . OBJECTIVES AREA OBJECTIVES
V] Vocabulary. Meaning 6 » ; Vocabulary Meaning 5 Vocabulary g\ 5
Y 4 Litera! Comprehensicn § " Literal Comprehension 5 Literal Comprahension 5
, - Inferential Comgrehension 9 Inferential Comprehension 7 Inferantial Comprehension 8
s Critical Reading Skilis 1 ~ Criticat Reading Skilis 2 Critical Reading. Skills . 3
& Related Study Skills 4 Relaled Study Skills ~ 4 Related Study Skills 3
c * Sub-Tow 2 sl - B Sub-Totl T
" Positive Responss/ﬁeading' 4 Positive Response/Reading’ 4 Positive Respor{selﬁegding‘ | 4
o Numeration g Numeration w2 Whole Numbers 2
Wholg Numbers 12 Whole Numbars 8 " Decimals . §
Fractions e Decimals 3 Fractions 8
Metric Measurement 2 " Fractions 6 Ratio, Propurtions & Percent !
m Non-Metric Measurement 1 Metric Measuremen! 4 Mtric Measurement '
Bl ‘Geomelry 2 Non-Metric Measurement 2 Non-Metric Measuremant ‘ 3
0|0 ‘ ' < Geometry ? Geomelry 1
wiQ Sub-Total R Probability & Statistics " Probability & Statistics ra
[ : . Equations, Expressions &
1w Sub-Total Pl Graphs 2
0 " subTol »
F ,
. < s : , ‘ . .
b 0 Numeration - 1 ., Numeration ! Whole Numbers 1
W E Whole Numbers 5 ' Whole Numbers 2 | Decimais 3
T | Geometry f " Decimals 2 Proportions 2
= g ‘ ~ Fractions - - } Melric Measurement 1
s | W b-Total 9 Metric Measurement S
< g s-foel v | SubeTotal 7
e e " Sub-Total , 7 :
- 8 o
*Atainments on the Reading Positive Response objectives and the Mathematcs correlaled objectivas 876 notincluded in the
Proportions Report. S S
1 n,
I . . i
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SECTION IT "

USING MEAPTESTRESULTS, B
~* Inthis section, a number of suggestions will begivenconcern- - ¥ The importance of interpretation cannot be over-
ing the uses of MEAP results. For the sake of convenience, these emphasized. The educational assessment pfogram pro-
uses have been grouped at the district, school, and individual vides a large amount of ixformatiom-Teachers, principals, -
* student Jevels. This arbitrary means of subdividing a coordinated “and other district persontiel Shuuld reach anunderstanding,
school district and building' effort to use the tests results. was of what the assessiment dath medns to them, In the absence
adopted to point out the different responsibilities of district-level, of an . “official" Interpre tion, newspaper reporters,
+school-level, and classroom personnel, Several monogrphs have o . citizes, parents, or students will provide their own mean-
been developed to assist local educatdrs. The first monograph ' ings of the data. If these interpretations are improper.o? -
deseribes the relationship between the use and the reporting of ~~ based on limited information, they may be difficult for.
* MEAP test restlts and provides an overviey of the topics covered " school personnel to correct: SR
by the remaining monographs. The next two monographs provide . ” : - -
- processes for using MEAP esults with individual students and for | o The manner in which MEAP test results are shared hy
~+ curriculum review. The last three monographs give models for - "district officials will have a significant impact on the over-

 reporting MEAP rezalts to parents, local school boards, and the  all usefulness of the results. Act, don't react, -
public through use of the media, -~ ... - T T
o AL How Is Leadership And Direction Provided To faff? - -
DISTRICT LEVEL USE . : o IR
L | SRR o Distribute school level assessment results to school staff-
What Should Be Done? | o . promptly. A - -
District officials should S .o Hold one or more briefings for ‘central office staff and
- . school staff to present -and discuss results in detail
o Provide leadership and direetion to the staff, - Emphasize what has beén accomplished and what should
" i . be addressed. T
o Interpret MEAP test results as they relate to tie total S N S
district program; and . ' - -+ In Jarger districts, it may be useful to hold schogl-by-
o - o - ~school briefings for entire proféssional staff during
o Communicate results in this contexttothe schoolboard ~ . which district and the specific’school results are dis-
and the community at large. . . , cussed, What the district plans to do with the results
S S - | and expects the school to do should also be communi-
' \i’l}‘.y‘.’ S | | S cated. ‘ .
o The interest of district-level administrators and curricu- ¢ Encourage schiool staff to use school level MEAP results
“Jum specialists will encourage building-level adminis- and to distribute the Pamphlet for Parents. o

trators and teachers to use assessment results.




- How Can Resuls Be Related To Total Program” .

. o Examine district MEAP resultstodetermine how students |

performed.,..

¢ Examine and compare the resulfs of other district- level
‘measures of achievement.

- @ Prepare a writt"en report which includes the’ com
~ assessment results. Highlight ot thestrengthsan

~ nesses. The report should also include interpfetatidns,
~ implications, and the vlan of action. Make the report avgil-
able to anyone who wants to understand or the
MEAP results in depth.

#

N K Prepareapresentation which gives the tot'al-p'icture ofthe

district’s instructional and evaluation programs showing

MEAP within the context of other testcng «done in the. |

district.

How Should Meap Test Results Be Commumcated To Various

Audrences"

’

0 Determme the audiences to whom the mformatron should |

" be communicated and what they would be most interested
in knowing. These audiences will probably include admin-

istration and schoo! staffs, parents, metia representatwes |

‘and the community at large

0 Adjust the emphasrs, length, and contefit of the presenta

tion to make it meaningful and clearto theaudience being

| addressed
o Forthe school,l)oard:

- °* The board will want to be shown the strengths and
" ‘weaknesses in overall student performance. The district
can present the objective by objective results contained
 in the District Summary, ai lrghtrng strengths and
weaknesses : . ‘ .

]

- ment over a perrod of time,

v As areas for 1mprovement are 1dent1f1ed prehmmary o

plans for correcting deficlencies should be presented,

The board can then identify priority areas and consider
possrble reallocatlons of district resources X

¥ Plan and adapt your board presentatron accordmgly

X For the community at large

’ Capltahze on public interest—past experience has,
~ shown that the pubhc reporting of MEAP test results
generates ‘a.lot of interest, Take advantage of this
excellent opportunltytoimprove public relations. o

* Act, don't rcect-—release MEAP test results promptly

and in the context of your otal school program. Report
early, report honestly; report fully, and provide infor-
mation about what the district/school is doing to make -

achievement even better. This should reduce occasions
when reaction to negative néwspaper reports are .

 necessary. Let the publie know how you are doing on .
* the assessment tests and more uuportantly, What youfjv._ -
-~ are doing in your schools to give students Y qu ty 2
‘educatron | S
* Prepare 4 brief, clear release whrch can be used by the";"s{-i‘?f
news media, Photographs of students actively engaged
in learning 12 excellent ways to show the posrtrve
- aspects of schoals. -, S

| y Imtrate an ongomg draloguc y with the media to lreep =

them informed of what is going onin the drstrrctdurmg: o
- the course of the entrre year 8

* Respond t all mqurrres ina posrtrve, honest manhet
Evenif the results are lessthan ‘glowing”, acknowledge

needs openly and indicate the plans for improvement or-

 steps that are already underway fo correct defrcrencres
Be sure to menticn areas which have shown 1mprove




* Use the MEAP presentatron 28 an opportunity to

- generate parents inferest in their children’s educa-

tional progress. Awareness of the larger school environ-

ment and the context in which testing is done helps to
enhst school support,

‘What Resour ces Are Avarlable For The Commumcatron hffort" s

t

o Materials have been developed t0 help report MEAP test

results. They are easy to use and can be adapted for use
| ‘with different types of audiences.

.* Monograph #5 describes a process for reporting results
to the local sehool board, Monograph #6 deseribes pro-
cedures for reporting results to the general public
through the news media: The proeesses and procedures
‘in these ‘monographs are being used successfully by - -

Jocal sehuol districts in Michigan. g

~ THINGS T0 KEEP IN MIl\lD ;WHEN-INTERPRETINGl MEAP rusrnusULrs 3 |

| 1 Inthe ObJectrves the word “wrl"’ is either used or: 1mphed
This does not mean that the state is mandating that the student
."will do something or must, by Department edict, learn a particu-
lar bit of information. The use of the term “will" simply meansthat
s a demonstration of objective attarnment studentwrll beableto
do what is stated in the objective. .

9 The performance obJectwes assessed by the tdst items are

‘minimal objectives. Therefore, these-objectives do not cover the |
* -apindication thataschoolorclessroomrsmefhcrentorunmrprrmg -

-entire range of skills that educators would consider important for
. many students to know in mathematics and readizg at the begin-
ning of fourth; seventh and tenth grade. I addition, local school
districts may have other 1mportant obJectrves whrch are uniqueto
| the local dlstrrct :

H
~\

~3. Only selected ob ectives from the total ‘set of mrmmal
performance ob] ectives in mathematics and reading are tested.\

Therefore, educators should not assume that students have -

-' | attained all mmrmal ohJectrves even if thepr attained all obj ectives
tested this year. -

\ -~
e, )

4, The mrmmal performance objectives are a gurde to expec-
tations for student performance. Some youngsters may not attain

/‘/‘

| Indrvrdual student characterrstrcs should be kept in mmd when

mterpretmg test results to.patents,

5. The crrterron for obrectrve attomment was set by the Stete | "‘
Board of Education. Local educators may feel that for some |

 gbjectives, or somé students, the criterion is too hrghor too low |

This should be consrdered when mterpr\'etmg results T,
¢, Lowscoresontie assessment test should notberegnrdedas. o

tostudents. Low scores are an indieation thatthere areeducational |
needs present However, low soores do not 8. ry what ceused these .

* needs.

7 Test results and performance obrectrves should be releted
to the instructional materials-and curticulum being used in the | -

" school the student is attending, Parents should be made awsre of |

the context in which the testing has been done. Awareness of the | -
larger school environment should help understandrng of student :
performance by the parent - s

8 Explarn t0 perents the role they can play in therr chrld’ &

- education. The minimal performance objectives and MEAP ’.?_"

et results are being explained to ten for the benefrt oftei
childs edneatron T DU

| some of the objectives until later than may be the usual case.

?

'.l‘\‘.! .




SCHOOL LEVEL USE &,

Much is known ahout the use of test results o improve student
‘achievement; Appendix D, for example, lists several major
principles that research has shown are related to improved school
- achievement. Because achievement occurs at lhe classroom and -
| school burldrng levels, though, the building principal and all class-
- room teachers determine theextent to whichtest restilts are sed to

help students. Models for using and reporting MEAP and other test
" vesults havé been deeloped. These méthods were developed in

“schools and are based on realistic resoire constraints. Schools .-+

“have used these models in the past and each is described in this
- section. Attending tospecific curriculum and instructional needs is

- the job of all teachers, not just the four*h seventh and tenth grade

‘ teachers

| Why Use MEAP?

)\, ¢ MEAP fest results provide valuabls, information on the
- status of basic skills education in schools.

A\

o MEAP is a reliable vehicle for improving the educational - |
quality of each Michigan public school and benefits all -

studerits, both individually and collectively.

’ MEAPhelpsde ecttrendsandpatternsrntheperforma'\ce !

" of students. . AN

o MEAP helps match skill needs’ wrth currrculum and i\

structronal programs

o MEAP Helps teachers focus directly upon the mrnrmum
~ skill needs of students, l

¢ MEAP helps teachers plan group and mdrvrdual rnstruc
tion,

Al

‘Who Should Be Inuolvedl- o h |

¢ The School Prrncrpal should provrde the leadershlp and |

direction in this team effort,

¢ School-personnzi should use MEAP tet results tohelp

address the followmg areas of eoncernr

[

* Tdentify the skl ieeds of sudetsbsted, ©
* Review the Currrculum and instructional programs.

* Establish instructional priorities for the school year.
- * Tnvolve parents in the educatronal pr&ess

Parents can use the MéAP restlts to determrne the chrld § |

progress in acqumng basic math and reading skrlls

How Should The Prrncrpal Provrde Leadershrp And
Direction? -

o The ppincipal’ major responsibilitiesfare to:
A Hand out test results to staff promptly.

‘Team,
* Show enthusiasm and concern ) for the rmprovement
of student achievement.

/" * Give assistance and supporttothestaffrntherrefforts

programs.
* Repost school test results and a proposed plan of
action to parents

¢

{ * Organize and drrect the MEAP: School Utliztion L

td enhance the school currrculum and 1nstructronal '-3 f




" How Should The _School‘ Team Use 'MEAPegesults?' - What Resources Are 'Availabte For The Staff Effort?

. '_The school team’s major ‘responsibilities are to'; | . o Materials have been developed to help school staffs use

¥ Explore st o] expectatlons of the students.
% Exanine test results to identify problems and needs.

-+ Conduet a curriculvm and instructional programre- .
v1ewtodetermmerurrentstrategles used tofeachthe

“skills that are tesied. V
* Make decisions, set goals and dev1seaplan of acttonto

 address needs (based upon findings). '

o The MEAP School Utilization Team should includsat least
one representative from each grade level and/or curricu-
lum area, as well as each area of support services.

**In small schools, fullstaff participation is feasible. .
* Inlarge schools, grade-level teams (K-3, 46, 7-9)may -

be a better alternative.

The emphasns of the team should be on peaple pullmg b -

“gether ir an agr?d upan direction to detetmine neds.

A positive approach i needed o assure tliat changes
agreed upon are implemented with care and concern for
xmprovement

Instructional changes can be made most easily when the
school staff is mvolved in the change,

Two-way commumeatlon i 1mportantand everyoneshould

~ be aware of what everyone else is domg, in terms of what,

where and when skills are taught, what needs each per-
ceives, and finally, how each canhelp the other.
Ny :

MEAP test results. Theyare easy touseand can be adapted
for use'in different types of sehools. %

* Monograph #3 tells how to use MEAP tes resuls for.
curriculum and program review, Persons. Wwho should
be involved in the team-oriented review process are
identified. Then the major steps in the review process

~gre given, For each step, the resources which araavail

- able for use are deserihed and the procedures for iniple- -
menting the step, are explained: (). determine staff
expectations, (2) examine student performance (%) set
criteria at the school level, (4) examine the current’

w delivery system, (5) make decisions ghd set goals, and.
(6) develop a plan of action. Examples of many of the
resources are included in the appendlces of thls mono- -
graph

' Monopraph #4 provides 1deas about ways to report
"MEAP test results to parents. A discussion of why"
MEAP wst results should be shared with parents is
provided. Persons who skiould be invclved in the prep-
aration for reporting and in the actual reporting are
identified. There are two levels for sharing test recults

* with parents. First, is the personal level, sharing the.
test’s results of individual students with their parent(s).
Second, is the school level, sharing the tests’ results of
the school, as a whole, with'all the parents of the sehool-

-~ population and the community at large. Four models

.~ for parent reporting are described:

— Model A, Individual Pirent/Teacher Confer--
- ences, i3 recommended. [t personalizés the results,
for two-way communication, and gets parents ;:
mvolved ;

B




- Model B, to mail or send vthe Pamphlet for Parents
home with the student is the least desirable method

of reporting. -However, something is better than

nothmg when commumcatmg with 1 paren

_ Model C Group PTA Meetmgs, has the advantage

of putting MEAP into the larger contextof the total ,

school program,

— Model D, to provide school level MEAP test results |

to the school community at large, is an important
compongnt of a total reporting program. One method
of gaining community support for schools is to keep

the community informed about.important things

that are happenmg in the schools. Because of the
general irderest in test performance, reporting

* MEAP results within a total school context provides

 an excellent oppartunity to repart, mot only the telt
results, but also the activities which will be done
*+ "based on conclusions drawn from the test results.

' ¢

2

1, UsmgtheSchooiSummaryRepon exammeobjectwe%

2 «Usmg the Feeder Sehool Report examme the obJec

3, ,Estabhsh a1 acceptable

| 5 ’Llstm pnontyordera]lobjectwes(fromboththeSchool

8, Inmate ; plan of acnon

9 Set up an evaluatlon mechamsm _' RN

STEPS THE SCHOOL TEAM MAY WANT TO
CONSIDER WHEN USING MEAP TEST RESULTS

o ‘attamment levels

* tive aftainment levels 'of students who are no longer m
- the bmldmg '

exfterion:lovel of attainment |
for the school

B Summary Report andtheFeederSchoolReport)fall

/_ Share the plan mth the fﬁl] staff
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| INDIVIDUALSTUDENT USE . What Resources Are Available F‘or Helpmg Individual
| Students Tested" ,
* How can MEAP st Rsals Be Used To i ndvidu A |
Students Tested? B o o \\
o The responsibility of using MEAP test results o focus“ ¢ Monograph #2 tells how MEAP test results can be used to

attention on the specific minimal skill needs of Individual

students falls on different staff members in different

school situations (grade level teachers, content area

- teachers, counselors, ete.). |

% Inelementary schools this responsthility is most fre-
quently that of the fourth grade teachers,
o ,

% Tnsecondary schools this responstbility is often not
assumed by, nor assigned to, anyone. If, however,
individual students are to receive needed help, the

responsibility must be,assigned ahd carried out,

9 Before using MEAP test results to heip an individual |

student, the following questions should he answered:

% Whatare the MEAPob ectives! (readmgand mathe-

matics, grades four, sevencydnd fen,)
o
* Are the objectives tested part of the currrculum in
earlier or later grades’ -
|
* Where are the obJectrves mtroduced taught re-
‘viewed! |

“* Which objectives are most imbortant, at this point
in time, for this student? !

* What is the best approach to ihstruction"

¢ When using the ifdividual and classroom data, the results

must be examined and needs identified (using the Class-

-, room Listing Report and the Indrvrdual Student Report),
/ criterion levels determined, currrculum reviewed, and
| goals set, ete. :

‘é

{dentify and address individual student weaknesses on the -
skills tested, The major steps in the process are provided |
along with identification of resources to assist in imple-
menting each step. Six steps are- identified: (1) become
familiar with the MEAP tests, (2) review a student’s per:
formance and 1dentrfy needs, (3) set goals and preparedraft

- plans for remedying student weaknesses, (4) share the

results and the draft plan with the students (5) implerent
the plans, and (6) evaluate the effectiveness of the plans. -

“ The flyer entitled “Understehdmg and Us'mg‘ the Indi-

vidual Student Repgot” explains why.the test was given, -
what the report means, and how the results can be used to
identify skill weaknesses. It can be used by teachers in

" conferences with students and parents. It zan also b used

by students examining their Individual Student Report

. independently. The flyer can- e removed from the

handbook and duplicated (see Avpendix E)

The instructional support materials can be used s a too
to inservice local personnel ur as a resource by individual -

. teachers.

* MATHEMATICS: Five areas of instruction (Frac- -
tions, Decimals, Ratio and Proportions, Percent and
Whole Namber Computation) have been addressed
in two sets of mathematics matetials. These materials.
were prepared to assist teachers whose students are
havmg dlfflcultres in one or more of these aress,

.[Kc‘- '- R I




¥ READING: For guades4 ind 7the suppont'nnaterials-

contain information about areas of reading which

- caused problems for students on the MEAP tests. A
supplement to these materials provides instructional
ideas for the current reading objectives.

The secondary level support materials identify a

process for disseminating MEAP reading results to

" various departments in a high school, These materials
include examples of reading objectives and instruc-

* tional procedures and strategies within content areas.

* Other; Materials have also been developed in otheu
subject areas and specifically for secondary schools
(see Appendix G).

1

| L Students want to. know their test results a8 soon B

3 Individual student charectenstxcs should be kept mfvfp'

g pnonttes
5. The amount of mstructlon tnme ns hmtted (remedlenon - |
6. ndividual students W1th thesemeneeds csn begroupedf iy
- for mstrucuon SR o =
N Some types i remedlstwn een be mtegrated mto o E
8 A plun of eetnontoeddress needs must bedevelopedund,f |

~ \commumcatedtostudents and parents i i

9 Tt results end performance objectives should'be re-
 lated to'the’ mstructxonel metensls end*‘”

THINGS 10 KEEP N MIND WHEN HELPIIJG |
INDIVIDUAL STUDENTS |

possible,

.‘ y :

2, Students upprecxate explauatlens and mterpretatxons
of their results and usually respond posltwelytoconcern
and encouragement. -

"H .

mmd when 1nterpretmg test results

4, Indmdum student needs may very from schoel‘ |-

T U;'—
"-‘ b Ty

Versus teuchmg new skllls)

“ gomg ectlvmes

| nculum i

E bemg used m the school




SECTION I1I

10 YOU USE MEAP TEST RESULTS APPROPRIATELY" o B |

(THE FOLLOWING SECTION IS THE OFFICIAL POﬁlTlON QTATl MENT ADOPTED BY THE STATE BOARD OF EDUCATION IN APRIL, 1977)

~ The PURPOSE OF THE MICHIGAN EDUCATIONAL ASSESS
+ MENT PROGRAM (MEAP). is to provide informatica on the
status and progressof Michigan basic skills education to the
State Board of Education, the Executive Office, the Legisla-
ture, local educators, teachers, students, and parents

Introduction .

A

tant, but limited, number of ..l kil objectives in reading and
mathematics, Educators ca, s MEAP test results to help them -
decide what to include in their currieula and what instructional

Thaterials might be useful to meet student needs. Teachers and |

administrators determine curricula and instructional materlals

. MEAP ob]ectwes do not'

Tests have been a ma]0r mstructlohal tool ol tedichers for-

. years. Bducators use norm-referenced tests, objective-ref ferenced " -

tests, teacher observations and assignments as ways of gathering
information about student performance. Allof this1 mlormatlon can

be used to help make educationai decisions in & more systematic -

way. Tests provide for standard measurement of all papils and help
. control personal bias and arbitrary judgments by educational deci-

sionmakers. Though judgment still must be used, the more objec-
tive information educators have on which to base their judgments,

the better thelr decisions are likely t0 be.

 The state, through the lvEAP supplies educators with addi-

tional mlormatlon which can be used at all levels in the decision- - -

. making process. MEAP test results as well as results from any test
may be misused, This booklet is intended to provide information

.~ which will helppeople use test results appropriately. While it is.

l speaﬁc\ally feeused on' MEAP, most points aré true of any test.

e Are the objectives‘tested by MEAP supposed to be
used t:(germine curricula and instructional materials?

o .

AP objectivesare not to be used as the sole determiners’
‘of curricula and instructional materials. MEAP assesses an impor-

12

¢ Can the(state use MEAP test results to examxne curri-

“cula developments"

Yes The Mlchlgan Department of Educatlon WBes the MEAP
test results when meeting with statewide curriculum goups to

- discuss Michigan education, The MEAP testresults are part of the -

information consideréd when curricula decisions are being made by

" curriculum spec1ahsts both at the state and local levels <

¢ Do the ob)ectlves indicate all the skills gﬁd lmowledge «
that are important for students to acqulre" | .

, No. he eb]ectlves on which MEAP is based are mm1mal

. performance objectives in reading and math. Students should ac--
* quire $hills and knowledge inmany other- areds during the course ol

their educatlon

¢ Can MEAP test results be used t determn. ; hlg‘t needs
in readmg and/or mathematics? |

Yes Usmg MEAP testresultsto identify hlgh needs schools i

‘readmg and/or mathematics is one of the major uses. the state

makes of MEAP test results, The determination of inequities i m
school basic skills attainment levelsenables the state to nitiate con-:
tacts with local school districts and offer to helpthemn addressmg
the achievement problems there, [n thizway the State Boaed of -
Education carries out its constitutional respor Sll)llltleS for general

v : } ,.4 '

Lol
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supervision of educatron and local dlstrlcts contmue to operate
mstructronal programs, ‘

1

o Should the ML AP test results be used to evaluate |

teachers"

No. The skills and knowledge tested by MEAP are acquired by

students over time, Student performance on MEAP tests is not the -

responsibility of only one teacher at one point in time, For.example,

the assessment tests administered in September to fourth graders -

assess what they have acquired in grades kindergartén through

three from many teachers. MEAP tests were not designied to be used '

a5 a tool for individual teacher evaluation! It was resolved by the
State Board of Education on March 1, 1977, that ‘the (MEAP) data

are not to be used for the formal evaluation of ndrvrduar school |

- district personngl”

« ¢ Should the MEAP test results he used to evaluate edu-

. catlonal programs"
t!

Using MEAT test results to evaluate programs is appropriate

R 4

' Should educators use MEAP test results o 'analyz"e e
student. progress in the basic skills tested in reading and
mathematlcs?

Yes Educators can use tle M EAP test results f0 help 1dent1fy

 student strengths and weaknesses in the basic skills arcas tested.

Identification of general student basic skills needs will enable the K
* teacher to devise instructional programs best suited to meet indi-
vrdual students needs :

o Should srudents be grouped on the basis of MEAP toss-
alone! | o

-~

In general, no. When making the decision on how to group -

 students, educators'should use a variety of information to plan . -

if the obJectwestosted (ie., reading and mathematics) arerelevant

to the ‘Program. MEAP test results reflect student needs in the
areas of reading and mathematlcs and can be used to spot weak-
nesses in reading and mathematics programs, or in other areas
where students are tested. -

¢ Are the MEAP test results adequate to use 4s a sole
" indicator-' of what students know? !

No MEAP tests only indicate what s"udents know about the
selected objectives tested in reading and mathematics. To deter-

mine the status of student knowledge in other areas, other assess- -

ments must be made. Educafors should use MEAP test results in

conjunction with other information about students (ie., teacher -

- . . ] . .
observations,‘ete.) before decisions are made.

{') :.
)
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instruction. MEAP test results might be part, but not all of the -, 3
* information ateacherneedstoplan grouporindividualinstruction,
MEAP results should not be usedtotrack or otherwrse segregate .

studenis! -
i

¢ Should MEAP test results be used to compare or rank
sehools or distriets? .

MEAP testsresults can be used ) 1dent1fy schools and drstrrcts

with needs in reading and mathematics. When making compari- "

sons of schools within a district or districts within the statéfor the...
- purpose of identifying needs, judgments should not be made P

garding the overall quality of education students receive. To
 evaluate educational programs inatotal sense, thereare numerous

r other factors whrch must also be consroered

Schools or districts in general should not be ranked on the
* basis of MEAP test results. Such ranking may result in persons
drawing conclusions that are inappropriate to the data on which the
rankings are based. School districts and the people they serve are -~ -
qurte drverse, 50 1f MEAP results are not. carefully mterpreted |

%
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uninformed persous may draw ertoneous conclusi&s from rankings -
" ‘hased on MEAP results alone. '

» Should MEAP scores from the different subject areas
be compared? .o |
o |
The temptation exists to compare the performance of students
on the reading and mathematics portions of the assessment tests.

However, for several reasons the reading and mathematics results: E

are not directly comparable. Consideration must be given tc the

difficulty level of the two tests, the nature of the objectives on which -

" the tests are based, and the nature of the two subject areas them-

selves, The purpose of the assessment tests is to determine student
needs in reading or mathematics. The tests v.ere ot designed to
evaluate reading attainment levels relative to mathematics attain-

- ment levels or vice versa,

o Do MEAP tests provide the same kinds of information
as norm-referenced tests? -

. MEAP tests do not, proﬁde the same kinds'of information as

norm-referenced tests, Norm-referenced test infOrma_tién is usually
used to determine how a student is doing relative to the perfor-

" mance of other students on the same test. MEAP tests provide

information on whether or not astudent has attained a specific skill

3 ' Vg
. B performance objective.

{

MEAP tests are not a replacement for norm-ceferenced tests;

" both kinds of information are useful to educationi decisionmakers

Because MEAP tests are referenced to a selected number of min-

- planning?

* Yes, it is considered appropriate for the state to use MEAP test
results as part of the process for allocating state funds. The MEAP
tests yield the only uniform achievement data available for the -
state 3 & whole, This data can be-used as an indicatorof need 0 -
determine eligibility and priorivy for state compensatory education

“funds. The state uses the MEAP test results to help determine the

highest incidences of pugils with reading and mathematics skills -
deficiencies and the eligibilty of schools for funds to provide assis-
tance in these two curricular areas. -,
o Can any one irdividual, i, teacher, principal, super. .
intendent, or school board member, assume sole credit for
student performance on MEAP tests? o

No. Just 2s no one individual should be held solely responsible
for student performance on MEAP tests, o should no one individual
t ssume s credit for student performance. Student perfor-.

* tmiice s the result of years in-the educational system, Parents and
*-educators al contribute to the educational process which is assessed
by the MEAP tests, | SRR

« Can educalors use MEAP test results in currieulum.
. I * |

* YesfMEAD test results provide teachers and/or princinals with

~ additional in‘ormation to be used in curriculum planning, Schoal -

* imal performance objectives in reading and.math, educziors also

~ good decisions.

o Should MEAP test results be used by the siate to help

~ inthe allocation of state funds?

" peed information on other aress of student performance to make

14

an] klassroom abjectives can be related to the MEAP objectives

tested. Once an objective “match” is made the MEAP test results’
" can be used as one indicator of how well the present curriculum is
doing in helping students tc attain these objectives. Student weak.*

ness &i; Firticular areae might necessitate some curriculum revi:.
sion. | | i

o Cap MEAP or any testing progrsm benefit students 1f
the results are not used for instructional and program planf.

ning?



No.If educatbrs do not use test results, then a testing program - ¢ Should MEAP test results he shared with students,

i

will be of berefit tono one. Care must be taken to use test res'ults in parents and citizens?
appropriate 'Wways, but non-use of test results is not appropriate. : ; |
Because the test results ean be used in ways beneficia! to individual Yes. MEAP test results form a partial base for reporting to

students, efforts must-be made to make appropriate uses of test  students, parents and citizens on the “health” of minimal basic

recults

skills education in the schools. However, in making such reports
care must be taken to present the information clearly and accu-

+ Can newspaper reporters or real estate agents, f01' rately in a way that is easily understood by the audience being
“example, use MEAP test results alone to provide a complete - addressed. The test data should not be used to make over-simplified

and accurate picture of a schgol‘or district?

* No. Because both of these groups of pei)ple have influence on

to ¢ What should be done when MEAP data is-misused"' .
“accurately interpret the information given them. One set of scores |

‘the decisions citizens make, they must be  particulerly careful

statements or sweeping generalizations about education on a
school, district or sfatelevel! |

cannot adequately describe a school or school system, especially u The staff of MEAP i most anious to correct misuses of MEAP

when the test scores only reflect student performance en a test

way,

of data. In order to assist staff in their efforts, please notxfy the .
basic skills, Test data must not be presented in an overly simplistic ~~ Supervisor of MEAP reaarding any such prohlems of which you are

aware, Staft will investigate, make recommendations fo appro-
priate district staff, and inform the person who ralsed the complaint .

Reporters and realtors shou'd make sure that they presenta ~ as to what action was taken.
balanced account of the many factors which contribute to 3 suc-

-cessful school, Rather than depict a building or district just through MEAP staﬂ is also interested in hearmg about posmve and o

test scores, both newspaper reporters and realtors chould seek

important, one-set of data. cannot possibly angwer all of their Call (517) 373.8393 .o wrlte MEAP P 0 Box 30003 ;
concerns. Citizens need to consider such things as.the commitment Lansmg, Michigan 48909, '
of the school staff, the breadth uf the course offerings; the atfitudes -

of the students to Schoot and learning, and the commitment of other LT ’

‘ t - innovative uses of MEAP data. Such uses can then be shared with
help their audiences understand the complexity of the local scheal . other local district personnel,

systems. Sincujzizens~ feel different aspects of local schools are.

parents and taxpayers to education, and so forth, Realtors and

reporters need to-present these types of information also in order

*
-

. . ,' . , . ) to . . \ X
help citizens reach a more complete understanding of their schoolx\/‘mT

o | N
; ] W



| APPENDIXA :
THE EDUCATIONAL ASSESSMENT REPORT FORMS

Local educators will receive varlous reports from the

Michigan Educational ‘Assessment Program. These reports are

" returned to superintendents, o principals in School folders, and

to teachers in Classroom folders, The following reports (exceptions
noted) are provided for grades four, seven, and ten;

Individual Stadent:Report
Clagsroom Listing Report -

School Summary Report (includes Proportions data)
District Summary-Report (includes Proportions data)
Test Item Analysis — Classroom, School, District
Parent Pamphlet -

Feeder School Report (optional) — grade §euen and gradeten -

Research Code Report (optional)

Reading the Reports-

The following iflustrations of the report forms are»designed <

to b“elp individuals interpret the assessment data. The major
~ sections of the illustrated forms are coded with capital letters
* which match specific -explanations in the nartative, However,
reading the report forms is only the first step in using the assess-
~ ment data A detailed discussion of how to use the assessment
results can be found in the body of this Handbook.

 sehool name, student age, school year, and research and feeder

school codes (if used).

3,

Section B gives the objective code which matches the objec-
tives to'the Michigan Department of Education set of Mrnrmar -'
Performance Objectives for Mathematics. - G -

Section C gives the brief description of the mathematics chjec:
tives grouped by the: mathematics skill area to which they belong. -

Section D indicates the test item numbers that measure each .
mathematics objective and whether the student's response was -
correct or incorrect for each item, A correct response is indicated

. byaplus (+) sign. An incorrect résponse is shown by  letter (A-D)

which indicates the student’s incorrect answer choice, The letter,
“M" means that the student has marked more than one answer -
choice. An asterisk (*) is used to indicate that the student did not -

 respond to an item, and a blank space indicates the student did

not reach that item in the test.

- Section E shows the number of tems answered correctly for

, each mathematics objective. .

Section F gives objective attainment. “Y" 1ndrcates attarn o

~ ment, “N” indicates non-attainment, and “0” indicates that the
~ student did not progress far enough through the mathematrcs test “

¢. Individual StudentReport. ’“heIndividual'StudentReport |

oresents 2 student’s performance on edch test item for all the
, mathematics and reading objectives tésted and indicates attain-
. ment or non-attainment of each objective. A student must

correctly answer at least 2 of 3test questions to attain an objective. -

yTwo coples of this report are provided for each studeft who
participated in the assessment, These reports are available from

 the buildiag.principal. Frgure 1ill ustrates a Grade 4 Indrv dual__..

- Student Report form. -

Qectron A at the top of the report contarns identification
" information — aame of report, grade, student 1 name and numbey
(optional), teacher name and class section number district name,

Q

for objective attainment to be reported, Students have to answer

ot least two'of three items correctly to attain an ob ective.-

Section G shows the total number of obj ectives tsted and tbe‘ |
total number of objectives attained, along with the student’s Cate-
gory of Achieveinient (1,2, 3, or 4). This is based on the number of -
objectives attained and is further explained in the drscussron of }

the Proport/fs Report.

~The information described in SectronsAG is then repeated ,‘:;f
for the reading objectives tested. The Related Activities/ Reading -
items do not measure specific objectives. Although the student’s -

. response to each of these items is given, the “No, Corr.” andr_.}f
- "0}, At columns wil be blank. h o

B

,




S | FIGURE1

‘ _ - j | ]
. JINDIVIDUARL STUDENT REPORT . . II\DIVIDUHL TUDENT REPORT
GRADE 4 MATHEMATICS e GRADE 4 EFIDINB
Student;  KRIGHT EONARD Li—ﬂ—b Student No; . " Student:  WRIGHY EOHARD L ludent Noz 7 o
Teacher, ROSSE BETSY Section .. 'SPECIAL CODES | Teacher ROSSE BETSY Section: SPECIAL COOES :
District;  MICHVILLE . Age! (9-06 District:  MICHVILLE Age: 09-06 N N T —— -
School: MID-CITY ELEMENTARY . School Year. 198%-8X  RESEARCH: 0_1% Schook: MIO-CITY ELEMENTARY . School Year: 198X-8X  RESEARCH: 01 ‘
ot ¥ lom Numbars . [0 [0ty [ on - ‘ llem Numbars No.| Oty
Code . Skill Arcas and Obijectives L, and Responses _[cann Code » ‘Skilh Areas and 0b|ecl|vas 1 and Responses Cortat)
WRERKTTON ———
10°5  LORDER SETS: FENER . .+ [NZ133 4| 136 +| 136 ZY\E I\ PREFIVES VYR RYRE SYIPIT
10-7 ROER SETS: FENEST 169 %[ 170 #| 171 | Of N 18 SUFFIVES ) WM A% 224 1IN
162 PLACE VALUE: Hmnnso CHART 97 +| 98 ¢ 99+ 3|Y 1 MILTIPLE MEANINGS - 52| 83 4) S 4] 3|y
164 PAND 2-DIGIT NME 150 ¢ 182 ¢ 1253 ¢ 3ty 10 SYNONYMS GA] B¢l 64| 21Y
167 EXPAND 3-DIGIT mm H/mnos 121 s[122 ¢} 223 ¢ 3]Y 1€ . ANTONYMS 797 8| 390 20Y
16-8 EXPAND 3-DIGIT MUMERAL C163 [ 164 B2 ¢ 21Y| IF CONTEXT : JG6 4] 6T A 68| LN
16-9 ABC > CBA OR ABC < (BA mofuzofnen| ofN| F - :
16-10  ORDER SET OF NMERALS 09 +/210#| 111DF LIN LITERAL COMPREMENSION
17-1 NEXT MIFBER IN SEQUENCE 124 A1 12501126 0] OfN| I 118 MAIN I0EA ' 74| 26N 484) 21y
R : ‘ I MAIN IDEA DETAILS Cleel 424l 634] 3|V
NHOLE MMBERS L IIE SEQUENE  © .- W] 30+ a6u] 2]y
21 AB + C, NO REGROUPING 15¢ ¢ 155 4| 156 +] 3] IIF CAUSE/EFFECT 104] 32¢] BBap 3|V
U3 AB ¢ €D, NO PEGROUPING 150/ 136 0| 117 A} OIN| E I LIKENESS/DIFFEREHCE 94 ¢l 504 3]Y
%=1 AB ¢ C, NITH REGROUPING U A[ 119 ¢ 120 +| 2] Y r , .
-3 " . AB + D) WITH RESROUPING 160 ¢ 161 o] 262 +f 3] INFERENTIAL COMPREHENSION
-2 SUBTRACTION: -NUMBER SENTENCE 100 ¢ 100 ¢| 202 ¢] 3]Y HIA  MAIN IOEA 134 4L,AL 62¢] 21Y
30-1 - AB - €, NO REGROUPING 166 ¢} 2676|168 | 2§¥| ¢ 1118 CAUSE/EFFECT 17¢] 20¢) 454 3fY| " ,
30-2 AB - €0y NO REGROUPING 1 M 149 #1280 ¢| 2|V I1IC PROBABLE OUTCOME . Q| Be| 54 3y N
314 AB « C, WITH REGROUPING 145 +| 166 +] 267 ¢ 3|Y] D I MAIN IDEA DETAILS B4} 2TH| 9] 21y
35-3 A4 A+ Ay 3AXD 4 o {131+ 132 4f 3]Y 11IE SEQUENCE : 11 ¢f 33 ¢ 59B] 2{V] .
356 AxB=Avdea, . 157 +| 158 +{ 159 | 3]y} P 1IF LIKENESS/DIFFERENCE 1547 30| 644 2}y
36-1 Axlaz? . 1390|260 +{ 161 +] 2]Y] 116 CONCLUSIONS 124) 3¢ 604 34Y :
36~3 AxBjABSE " ' 162 +{ 103 A| 248 o] 2|Y] Y 1§00 ANALOGIES 694 T0¢) Thof 3}y
‘ _ nn CHARACTERS d64| G4+ 65 4f 3|Y|
FRACTIONS - : ‘
9-4/6 mmm CONGRUENT PARTS 136 ¢| 137 ¢| 138 0| 3lv CAITIOAL mm smu ‘ ;
« 7913 SHADED REGIONS:. 172,173, 16 106 +| 307 +{ 208 %] 3] IVA AUTHOR'S PURPOSE 614] T2u] T44] 3)Y
X \ . .
NETRIC HEASURB(M ; AELAYED STUDY SKILLS :
107-8 LENGTH:  NEAREST CH N0l 4| 92 B¢ 3lv VA REFERENCES, AMARENESS | 28] WAl LN
193-2-  TEMPERATURE ‘ 103 ¢| 104 +) 105 +] 31Y Y8 . REFERENCES, USE I6A] 36+ BLe| 2y
. : VD . SUMHARIZING 9N 31 ¢) 074 27Y
I (Y2 THE: mssr’?‘wnmm NEKSURBAENT | 954 9 ¢] 3] " APBETIZDS Bl sap sl 2y
- T A % +| 954 + Y ‘ . ‘
- POSITIVE RESPONSE/READDNG
. GEDMETRY ‘ VIA READ IN FREE TIN 74| 7T 4] TN 31y
156-1 SHAPES e 127 +| 128 4 1290| zlv V1B YISIT READING PLACES 19+ 80+ 814| 31Y
163<1:  PROPERTIES OF FIGURES oA eI e 1T 4] 31Y vIC REQUEST EXTRA READING 82+( 83¢+] B4 4| 3]Y
i - . . VID © TALK ABOUT READING 8 +| 86 ¢] B7+] 3|Y
— CORRELATED OBJECTIVES ‘ «  RELATED READING ACTIVITIES Dl 48| %] -
173 MMERATION: 00D OR EVEN 154|176 4 1IT M| 21 Y : ‘ '
-3 WHOLE.MMDERS: SUBTRACTION 290 (191 192 0 ¢
294 MHOLE MMDERS: A - B3 AB <19 18144182 +| 183 ¢| 3(Y
3= RHOLE MMBERS: AB=CO - - 1784|179 +| 180 +| 3|V
2 35+4 NHOLE MMBERS: 2xA=z? 187 ¢ 188 +] 189 +| 3V , i
36=2 NHOLE MMBERS! A x 0 =7 ~ 193 1% 195 .0
156=3 . GEOMETRY: SHAPES . 184 41105 ¢| 186 +] 3[Y . , : : .
Y Summary of Student Performance oo Summary of Student Performance
_ COMRELATED o : ! CORE POSITIVE AESPONSE/REACD
Total Objectives: 8 T . Toul Oblocllm , & - 4
Objectives Attained: -~ - 23 . ] C N Objectives Allained: 44 P 4 :
© \___ Calegory of Achlevemenl: 4 : : J Category of Achlevement: [} i : y,
A4 ﬁ . . ‘.. t
. R
n 7 Y
H
’ (]




Reéognizing the typical organizationa! differenﬁes betweeh -

elementary and secondary schools, two different formats of the

 Individual Student Report are provided. Both copies of the dth -
. grade report and-one copy of the Tth and 10th grade reports for

single student. Reports in this format can be placed in the students’
permanent record file, The reports for all students are provided,
in alphabetical order, for.each school separately. |

a ' .

‘The second copy of the Tth and 10th grade reports for each -

student uses a different format. In this format the test résults for
two students are given on a single form for a single subject,

" right). The reports are grouped by teacher and class section for

)

each subject. Within each class section, the student results are
-presented alphabetically, two per report. This separation of student

" results by subject into alphabetically ordered class section groups |

for each teacher should make the test results easier to use with

" individual students and their parents.

0 Cla’ssroomHListing Report. The Classroom Listing Report
summarizes, for an entire classroom, the information contained
on the Individual Student Reports. One report is prepared for

 each classroom grouping of students. A copy of this report is re-

turned in both the Classroom folder and the School folder.

The Glassroom Listing Report can be used to spot areas of

- apparent weakness that are present in individugls or groups of
students. Objectives which have not been attained can be included
a3 part of the instructional program. Use of these reports will also

. help determine if one or more'of the teachers in the building ned

" Sgecial-resources to help their students attain objeetves.

o An eﬁcample of the Classroom LiSting Report for grade{i‘
mathematics is shown in Figure 2. A similar report is provided
o, for reading. S ‘ |

‘\)

L

mathematics or reading (student A onthe left and student Bonthe

" each stident.use the exact format of Figure L. On this formal, —
 both the reading and mathematies results are given fora particular

test for objective attainment to be determined. B

L
'

Section A of the report provides necessary identification

* information — name of report, subject, grade, district, school;:

teacher and class section.

Section B gives the objective codes. Short déscriptions of the -
objectives land skill areas appear on the back of the report. = -
Section.C isanalphabetical listing of eachétudentin‘thé group.
Section D shows, for each student, whether or notan objecti\f‘e‘.‘7
was attained. An “N" means the-student did not attain the ob--
jective. A blank space indicates attainment. An ‘0" for “Omit"
indicates that a student did not progress far enough through the-

}

K¢

. .
h

 Section B gives the percentage of piupis attaining each:

objective.. If all students attained an objective “A” will appear.

L]

Section Fshows the numberof obje'Ctives‘attairied byeach

-+ student, The number given here includes only .thosé objectives

involved in the calculation of the proportions data. .~ -

Section G shows the total number of pOsit'Ne response to;

- reading objectives attained by each student, On the mathematics-

classtoom listing report, the number of correlated- objectives,

. aftained by each student is shown in this seetion.

s School and District Summaries. The Sehoo Summaty

‘and the District Summary are used to report the assessment data:

or each school and district. The School Summary gives an overall

~ ment tests. A copy of the School Sumimizy.is returned to each
~ principal and a copy i included in the Classroom. folder. The

B

superintendent receives a copy of each School Summary for all the
" sehools in the district. Lo

picture of how students in ech school performed on the assess:

[
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The District Summary reportisa summary of the test results -

for all students in the distriét. The District Summary is returned
to the superintendent. '

~ school(s) or: district can be igentified:

percentage of students are cl se to or far from reaching the school

or disttict critetfon levels.” Objectives are grouped accordlng to

- common headings called Skill Areas, such as “Literal Compre-

henSion" or “Fractions”. The skill area attainment is the average
- of the attainment of all the objectives included in the area. .

. With these reports obye%tzves ot attad edby students in the

The Schoo} Summary, and the- District Summary look the
same and: are read the same. An illustration of the District
Summary does not appear here. Figure 8 shows an example of the
Schaa) Summary report, As with the previous illustrations,
Frgure 3is marked with various lettersfor purposes of explanatron

 Section A, at thie top of the form grves the school identification
rnformatron (District rdentlfrcatron is given on a Drstrrct
Summary) |

Seclion B, thef objective code matches the obyectrves to the
Michigan Departnfent of Education’s set of Mrmmal Performance
Obyectrves for Mathematrcs

»

th skill area tp which each mathematrcs obJectrve belongs.
P
Sectron D indicates the percentage of students attarnrng each
thematics objective anc. the average percentage of objeéctive

atfainment for each skill erea.
B

| math atrcs objective.

| The formation descrrbed in-Seetions B Eis then repeated
- for the read ng ehyectrves tested, .

’

Sectron

- district. Category 4 (highest) contains the perszntage of students

Q

can also be noted what

| +he Proportrons Report, presents the percentage of
~pupils in each of four categories of achievement for the schookor ; -

who attarned approximately ‘-1/4 or more of the obyectrves Cate-

 gory 3 contains the percentage of students who attained roughly

1/2 to 3/4 of the objectives; Category 2 contains the percentageof
students who attained about 1/4 to 1/2 of the objectives; while
Category 1 (lowest) ontarnsﬁfhhe percentage of students who
attairied approximately 1/4 or less of the objectives, Frgure4shows
the -range of objectives in each category—of—achrevement—%ﬂhe-m
Proportions Report is descrrbeu in greater detail (followrng Section

G) below | : \

Sectlon G shows the status and change categories for sehool
summarres This section will be blank for district summaries,
since the definitions of status and change apply only to 1ndrvrdual

+ sehoo! building results.

tion \ gives the:shoft objec tive descrrptrons grouped by - |

Sectron E gives the‘number of stud }ts scored on each o

ow

' Sectron i shous the tote! number of students included inthe
school or district summary. This number includes students with -
results on only one test as well as those with results for bath tasts. -

~ RANGE OF OBJECTIVE ATTAINMENT IN EACH

CATEGORY OF ACHIEVEMENT -
~ Number of Objectives
Reading Math
"Grade 4 Grade 7 Grade 10 Grades 4, ".7,‘&10
SE4] 19:% -8 8- ‘2-28
2E3 Bt 16 -7 5o
882 7-n 6.1 6-m -1
q .
Od1| 06 0-5 0-5 0-7
Fewed _\_
Pr0portrons Report

The categorres of achrevement are reported for reading and

 mathematies in grades four, seven, and ten. This information (if -

available) s given for the three most recent years and for 1980-81 -
as the basehne year. |

Thrs year puprls are rncluded in the proportrons report”;?i;

- according to the following criterion. A pupil musf answer-al least”




t -~ - FIGURE3 N o
! ) - - - _ﬂﬁ' e o
L _ /- _ ' o
“m;cﬁigon Educohonol Riesment Pro'\(om 198X 198)( . o . Ch
:  BCHOOL BUTRRY «— —fl—, """ U
| M 2 R+ T Mml.l ml ‘
; I =
T . 3 D e . ‘ CO0ES! DIST,- 99-969 SCHL.~ 9206 |
l 1 . ) o X , ‘ . l ‘L, ’ ' . . . . . . ' ;
] ‘h{ o ' \ ) NUMBER REAT D '-—m—-—-—_-:;__m___ R
j © WATHEMATICS |4 Puplh 08 © READING e TUMGER =~ PROPORTIONS REPORT v
W » (0DE SKILL AREAS AND OBJECTIVES . Attuined | OF PUPILS,’ CODE SKILL AREAS AND OBJECTIVES 1"‘““"“‘;“) T SO wfa-F—P -T -4 é
4 . . s - - e e %
s el o o , I
\ 'mm : %l : | VOGADYLARY 1, % NATHEMATICS
, ja-l PLACE VALUE! FOR DIGITS . o | 81 26 PREFINES ol oas A
o 190 JRITE FOR-DIGIT NAERAL o 2 MULTIPLE MEANINGS | 85| e e
« : — 1wl SYNONYIS , o %g 193 | 1o | 181l 10 [ |
263 A +B+C: ADDEND < 7 DIGITS 92| 2650 TF [CONTEXT ‘ % .26 | L
26-3  [ESTIMATE Slll= 3-DICIT ADDENDS pl 26 ' ep ol BB B B54 BB )
32-1  (ABC - DE (NO 0'S); REGROUPING 80 ."216-. me mmmsml 8% Y - .
322 m-nmm-uzr 8 i WAIN I0EA e 26 TH ‘ L .
] 391 aexCa? S 8 NAIN TOEK OETAILS el - eTEl gl 6] B4 BT W7 o
| is BxQrr . 79 m SE | 26 :GE o | .
1| G prvisiow Cowurkow 8 CASE/EFFECT R 1 ‘ .
(| 451 [DIVISION: HORD PROBLEM 60 B it rrece Coml aeRBE g e B2 Lyl BS |
\) A . R ) ) - £ . _ ! .
' DECDMALS ) TNFERENTIAL COMPREHENSTON l 8. T ‘
g2 IPLACE VALUE W MAIN 0EA . 1R TRI LI B I BT XTI X'
605 14 OR~ ! COMPUTATION 81 CAUSE/EFFECT T T | .
. 691 . |+ A0 >+ NORD PROBLEN N PROBABLE OUTCOME e
T v el Nk I0EA ETALS , gg;;;;mp‘wu. ol w
fo-2 [SHDED RECID 10 R LEss 8, 2616 |CONCLUSTONS 8 v 285 STaTUSCHAN L? = | :
3 ig‘g‘,,},&ﬁfm IE DENOS, 0 CATITH |LCEIES | % momnwmis CATEGORY S -
8 " ' ‘ alus; ‘ |
30-3  INHOLE MMBER MINJS FRACTION 46| CRITICAL AEADDW SKILLS . - 82 . STABLE ' =
a7 WOLE NABER TIRES ACTIO 5 AUTHOR'S PURPOSE 7 g —_— ,
%3 M X O/ B0 <10 7 ATHOR'S VIENPOINT . | 89 usmm o
. - » , ’
: KETRIC NEASURBNENT #0 RELATED $TUDY SKILLS P9 : ‘ _
109-2/3 |CONVERSIONIMETERS, CENTIMETERS | 46 = A |REFERENCES, ANIRENESS % |
118-2  |AREAT COUNT SQUARE UNITS 5 ‘S VB |REFERENCES, USE S % 1983 | sy | 81| 10 | [,
127-1  |VOLUME: COUNT CUBIC UNITS 53 o SUURIZING S % B :
164-1 | TEMPERATURE 7] SV [AeuBETIZG % sl ol el 13 :
. ~'; . ‘ ' , ' . . ) )
g NON-NETRIC NEASURENENT IS 5 PISITIVE AESPONSE/READD 3 ol C o
C148-3  TIMES KEAREST FIVE IMUTES - 80|  216% VIA |READ IN FREE TINE B e
‘15-2  MONEY: ADD OR SUBTRACT 66 A% V1B |VISIT READING PLACES - | 18| 3| 16 By R N
‘ | BEGUST EXTRS READING 19 - e
, o TALK ABUT: READING 29 ’ :
11671 | QUADRTLATERALS 81 RELATED A0 ACTIVITIES - 60| 54| 62 16|
| 26012 [LINES: RELATIONSHIPS 8 SEE TEST ITEM-ANALYSIS R
PRODARI.Y n S 0.0 44/ 58 15
102 (BARGRAH S’ B | , a
SOl |eomibure oneeTves 8 n Tusl e | w7
' e Tt oot | % ' l
\ = £ ) 4
R A aEEE fﬁ&i‘&“‘"““““‘”‘*
e | h SR ,
1 1094 IETRIC MEASRERENT: CHTOK | T ' : - TOTAL NAGER OF
e S | % (Lot TN THES SRy
: —— 1




\

one questror. on the mathematrcs test to be mcluded in the
mathematics proportions report, Likewise, a pupil must answer

at least one question on the reading test to be included in the -
reading proportions report. Thus, the number of pupils countedin

the mathematics and reading proportions reports may differ.

At grade 7, the aural mathematrcs items are excluded when‘“

applying the above criterion.:

. achievement. Many of the prmctplés can beimplemented'by local :

 school staff and should be used to improve the schooling process.

NCTE: ThePosrtrve ResponsetoReadmg Objectives, the Related -

 Reading’ Activities, and the Mathematics Correlated

ObJectrves are not included in the inforfhation presented .

~ inthe Proportions Report, - v

* The Proportions Report may be used to examire the percent
age of students in each indicated category of achievement in the
school or district, The categories of achievement provide infor-
“mation in a readily accessible form on the level of overall studéyt
performance on the entire set of performance objectives testéd.
This Is in. contrast to the other reports provided by the Michigan

Educational Assessr“ert Program, which show student perfor--
manee on an objective-by-objective basis. Because of the minimal -
 nature of the performance objectives, it is expected that most be-

- ginning fourth, seventh, and tenth graders will be in Category4
of each subjees area.

The particulyr objective_s which need further work can be
 determined by yeferring to the body of the School Summary

reports. [t may/esof value to examine selected characteristics of
the student populaﬁu in schools with varying degreesof obJectrve

-~ attainment, Such characteristics may be related to the percent of

~ students in each ¢ tegory of ‘achievement within schools. The

overview provided bythe Proportions Report can be useful when

making decisions regapding the allocation of resources and the
" implementation of remedz programs on & building level

Status Defmrtron

The “Status” of each school can help determine the extent to

~ which large numbers of students with educational needs are

present. Recent research on the characteristics of effective schools

" has 1dentrfred someprmcrples whrch are hrghly related tostudent |

Q

53

o

Appendrx D provrdes information about eight research-based
principles. The overview provided by the Proportions Report can
be' useful when making decisions regarding the allocation of -
resources and the implementation of remedral prograrn_smon_a,-
burldm'r level.

* A school’s “Status” is given for both reading and math, A”
sehool must meet an estahlished criterion for two out of three years
(the current year and the tio preceding years)in order tofitintoa ..

given status classification. The following -criteria-are useq to

determine the status for Mrchrgan schools:

Hrgh Needs Schools
fewer than 50% of the students in Category 4.

Moderate Needs Schools
o . |
50:74% of the students in Category 4.
/ - Low Needs Schools
75% or more of-the stu_dents in Category 4.
v Status Undetermmed

. The schoot does not fit any one cr 1terron for two
,out of the three years.

Insufficient Data

Not enough data available 1o determine status. |




Change Definition

' Tha “Change (* mprovmg/Dechnmg) classification was

Ceveloped to assist educators in following achievement trends in -

hrichigan schools. The purpose of identifying “improving’schools
is fo recognize the fine efforts local educators are making to im-
rove Instruction in the ba51c skills Identlflcatlon of schools in

problems, The “Improving/Declining” demgnattou is based on
the examination of three years of Michigan assessment results:
the current year and the two preceding years. Each school s
classified in reaomg and math separately. -~ - -

/

Improvmg Schools

A school is classified as Imprormg” if it meets ALL of the
following criteria:

. (a)
of students in Category 4 (vear 110 3),

there has been a 5% decrease in the number of students
in Category 1 (vear 1to 3),

year than in the preceding year, and

in Category 1 attainment was no higher in the mlddle
year than in the precedmg year.,

Declmmg Schools

A school is classified a8 “Declmmg” Jf it meets ALL of the
following criteria; -

(a) there has been a decrease of 5% or more in the number
of students in Category 4 (year 1t0 3),
~there has been a 5% or more increase in the number of
students in Category 1 (year 1 to.3) '

in Category 4zattainment was no higher in the mlddle
year than in the preceding year, and

in Category 1 aftainment was no lower in the mtddle
year than in the preceding. year

It the percentage of students in Catauory 1 has been below 3% since the first of the three years, an
iraproving school is identified by the increase of 5% or more in the percentage of students in Category 4.

Q

-4

- ' 1 )
thére-has been an inerease of 5% of more in the number -

in Category 4 attainment was no lower i in the middie

S

e ? g o O

~ Stable Schools:

AllscliGols with 3 consecutive years of data not classified as- -
“Improving” or “Declining” are classified as “Stable”.

Insufficient Data =~ ]

. Not enough data available to determine change

* Feeder School Report Drstrlcts may choose to have the1r
seventh or tenth grade assessent results summarized by feeder
school. A feeder school is considered to he any lower grade school

that “feeds” students into the school where students aré being

tested. This option must be selected and the proper coding per- -
~ formed hefore testing oceurs. The Feeder School Code gridded by -
the student appears on his/her Individual Student Report. All

Feeder School Reports are returned to superintendents. They are
“provided at no cost to the district, The Feeder School Reports are
printed on the same form as- the District and School Summary )
reports o |

t

" The Feeder' School Reports are intended for use by the ele-
" mentary school(s) which fed students into the junior high or by

* the junior high(s) which fed students into the High Sthool. Bacause

the Feeder School Report shows how all of the students in the_
district who attended a particular elementary or junior high -
school performed on the assessment tests, the feeder school canuse -
this information,to analyze the strengths and weaknesses of 1ts

1nstructlonal programs. . |

’ Feeder Sehaol Reports should not be used for teacher evalug-

| tion since the results reflect an accumulation of skills attained by

studeuts over several years with dlfferent teachers

. Research Code Reports Use of the re°earch code optron '
-~ was designed to produce summary reports for as many as 20 .
different groups'of students, depending on the district’s selection
of categories. Read and interpret the Research Code Report in the.
 same manner as the School or District report. The Research Code
gridded by the studeut eppears on his/her Ind1v1dual Student |
Report. - . | o
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o Test Item Analysis. The Test Item AnalySis is‘adisplay of -

the percentage of students selecting each possible answer for each
test question, The Test Ttem Analysis has been prepared at the
classroom, school, and district levels. There is one report for
' reading and one for mathematics. -

The Test Item Analysis can be used to identify specific prob-
lems students have in a given area. Large percentuges of students

- choosing the same ineorrect answer may indicate an area of learn- -

ing where special attention is needed. Figure.5 shows an example

of the Reading Test [tem Analysis at the classroom level. Identifi-
cation information for the classroom, school, or districtis printed at
the top of the form, in Section A,

Section B gives the objective code which matches the ob e

”,trves to the comp]ete sef | fthe Mrchrgan Department of Educa

tion's minimal performance objectives in erther communrcatron
skrlls or mathematrcs Tre obj ectrves are grouped by skill area.

Section C shows a percentage drstrrbutron of students who
answered 0, 1, 2, or 3 items correctly, -For each obJectrve the’
matching test, items are listed in Section D, from left to rrght

across the page in the shaded columns

Section E shows the percentage of stddents selecting each
answer choice. An asterisk (*) indicates the correct answer.

Section F gives the percentage of students omrttrng h(
question. . _ 4 '

Section G shows the ‘item numbers measuring the Related
Reading Activities. Fhere are no correct respornse desrgnatrons 3

for those 1tems C

o
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> o A Pamphlet.for Parents. The explanatory information . Sectron C, opposite each skill area desrgnatlon gives the |
provided in the Pamphlet for Parents is for use with students and -~ number of skills tested and the number passed by the student
parénts. A pamphlet for each student tested is returned to the

principal. The 1nformat10n in the pamphlet will help the parent(s) "~ Section D gives the total number of mathematics skdls tested
~ and/or studentunderstand the assessment test results, -+ ,' and the total number passed by, the student. R
Thepamphlet gives a brief gverview of the developmentof ~, Section Epresents the “Percentef Mathematics Skills Passed”

the Common.Goals of Michigan Education, minimal performance This i 5, (Total # of Skills Passed/# Tested) x 100.
objectives and the Michigan Educational Assessment Program.
Tt presents samiple mathematics and reading objectives and test '
questions from each grade level and then answers questions about

+ the Michigan Bducatonel Assessment Program. Bu, more im- Arabicand Spanish translations of the Pamphlet for Parents

portantly, the ‘pamphlet provides the individual student results,
by skill area, for mathematics and reading. Figre 6 dlustrates . argg;adabeby requestfrlom MEAP, BOX3OOUS Lansrng, MI

thrs section of the pampnlet

Sectxons B-E are repeated for readrng }er\ a1, the readlng
skill areas tested are the same at all three graue (gvels,

- Although the Pamphlet for Parents can be sent home by ,

~ Section A gives the name of the school, the student and hts/her

gra & ‘mail, a meeting with the teacher or a counselor to discuss the results

1s still strongly recommended,

Section B lists each skill area tested for mathematics Onny ‘ -
the skill areas appropriate to the student's grade level will be :
. printed. (In mathematics there are nine skill areas for grade 10, | (
elght for grade 7 or six for grade 4.)

+

L :.'\
i
Y

e




" FIGURF 6

I1 a child has passed more than 75% of the skills, the

OBJECTIVES ( YOUR CHILD'S TESTRESULTS
Educational specialists throughout thestate develaped . - '
and refined the minimum objectives with [:f\e‘ 198X-8X
eooperation of parents and local board members, At . \
the end of this process, the Sfate Board of Education  Jir Sﬁ:?nocl m-CIT'Y‘.!IIGI - Grade: ;:“
~ recei el and approved minimum bjectives in Art, n" CE W EDS e
Communication Skills, Foreign language, Health, MATHEMATICS &
1 Mathematies, Music, Physical Education, Pre- ' ' Number of Skills -
" Primary; Seience, and Social Studies: Theseobjectives — || - Skill-Area Tested . Teswd Passed:
have been sent to all Michigan school districts so ‘ T
that they may be a resource for local program Mholo Nabers T 0
development. Dacimels b ¢
, ‘ Practions .8 1
Ratio, Proportion § Peroent H t
MINIMUM wuu Messursmnt ? t
= - ‘ Non-fetric Meseursmmant H }
Of course, the performance objectives do not repre- Gaometry L 1 1.
sent & complete curriculum. They represent some Probability & Statistice + %2 t
minimum basic skills which children need to learn as l”fh“’ bpression, h"“;m t: . ,:

they progress from kindergarten through Sth grade.
Local school people must also design their own
objective Hased ot the needs and abilities of the local

X MATH SKILLS PASSED: . 63/

9

chldren, ' e READING

o : ' S g ‘ Numbet of Skills .

' » ‘ kill Area Tosted Tested: Passed:
WHAT IS IN THE TEST? o y -

o , : Yooshulary Mesning [
The reading and mathematics tests measure mini- Literel Comprehension’ 5 5
mum skills which a student should have learned by Inferantial Comprehenaion [] !
the time the tests arc given. Each skill is tested witha Critionl Reading SKills 3 5
selof 3 questions. 1 the student misses no more than_ Related Study Skills L :: !:
one question in lhu‘set.l @ skill has been at{uined. ¥ RLADDY® SKILLS PASSED: 92 :

WHY DOES MY CHILD NEED TO '

TAKE THE TEST" ‘
\ - /}

The test helps y vou, the teachers, and your child s see -
the minimum mathematics and reading skills which b

learn the skills whidh ‘were not attained. Below is a
fist of some practical things you can do to help your
child learn the basic skills in math and reading.

have or have not been Jearned. Children in Michigan
are tested in the dth, 7th, and 10thgrades. The testsact
as 1 yearly educational health check-up on Michigan+

education fn reading and mathematics. -
« Show insolvement and interestin the experiences

yout child has in school; such interest helps to
show the importance of school.

"HOW CAN 1 TELL IF MY CHILD DID-
WELL ON THE TEST?

Lt 4
» Express interest in your child's assignments.

2 Designate a place and plan 4 Lime for study at

child has done “acceptably well”
' home,

'
h}

WHAT CANIDO TO HELP-'MY"CHILD | » Encoursge your child to attend school regularly.

WITH SKILLS HE/SHE DID NOT PASS? - , .
: . ¢ Encourage your child to do his/her best in schoal.

You should diseass your ¢hild's test results with the
classroom teacher or counselor. An individual pro
gram should then be developed to l;elp your child

. & Ask the teacher if there are aetvities'you could
do at home to strengthen skill development.

SAMPLE OBJECTIVES AND
- TEST ITEMS

’l‘mmmmmkm“dmmhnm» '

talng some objecsives thet are tasted d grede 4, mrme
at grade 7, and sorne ¢ grade 10 The fullewingshows
uWhohNumhnmﬂMulﬂhM
wch grade Jevel. (Remamber, mdﬂﬂlﬂlth
Lt fam, S the ooctivo Gameriptien)

Gnde { Whale Nnmbm Objective: Given addition -
problems involving & two-digit number plus a two-
digit number requiring no regrouping {carrying), the
learner will find the sums.

Test ltem:  Add: 54 + 3§ =

Answer Choices: A28 B30 €88 D38

Grade 7 Whole Numbers Objective; Given a three- "
digit number (without zeres), the learner will subtruct
a three-digit number with regroupmg (borrowing).

- Test ltem Subl.mcL 843 7

o=
Anlweermcu Ab62 Blli4 C572 D632

Grade 10 Whele Numbers Objective: Given 1

" division” exercise. with & two:, ihree, or four-digit
dividend and a two-digit divisor, with cr without

 remainder, uie learner will determise the quotient

Test Item: Fins the Answer: 2R[837
Answer Cholces:

ABRZ BI9RS C2RY DIBLRS

Thulmmm»lnhnﬂﬂnd
vmmhunmu.um
" Note that the conoept becomes tocreasingly difficalt -
unﬂmdiuhﬂllllﬂhwm :

Rendmg Objective (Grades 4, 7, and 10): The
student will be able to determin the meaning ofa
word in a sentence whase meaning has been alfected
by (common) prefixes.

Grade 4 Test Item:
Sommetimes we misread words. The best meaning
for the prefix mis- is _
Awell.  Bjust Cnever. D wrongly.
Grade 7 Tcst Item:
The- predawn fire blazed out of control The

prefix pre- means |

Anow. Bafter Cduring, D before.
b o
Grade 10 Test ftem: '
" International laws affect all nations. The preflx )
infer- means

A within, B behind. Cbesxde Dbetween -

ad
]




Objective
Code

v

/

. APPENDIXB
| MEAP TEST CONTENT*

: ‘ R
. OBJEC’f‘IVES AND EXAMPLE ITEMS FOR FOURTH GRADE READING

1A~ Determine the meaning of 2 word in
~ Sntente whose meaning has been affected by
L Profines, . :

Sometimes we misread V(ordl.

"~ The best r:2aning for the prefix mis- is
L

A well )
J

B just.

C never.

D wronily.

LR Determine the meaning of a word in a
sentence whose meaning has been affected by
suffixes,

1D Identify a word tha! has & similar meaning to
another word (identifying synonyras)

""" g famous movie star was on felevison sl

" night, -
In this sentence, famous mears
A smart | |
B pretty.
€ friendly.

D;, well-known.

1B Identifya\ford that has an opposite neaning
io another word (identifying antonyms).

The hardes! job was cleaning -
the garage. .

Hard plus est means
A least hard.
'B partly hard,
¢ most hard,

D not hard,

L]

Playlng with matches I a foollsh thingto do. -

The opposite of foolish s
A hat,

B stupid,
¢ wis

D simple.

Ny

IC- Determiis the meaning of a word that has
multiple meanings. depending on it use in a
sentence.

Tom wanly to be in the school pl_al.

N sentence, play means

A tomake mgbie. :
1]
4

B “to make-believe.

C totake part in a gams,

D astory that is acted out,

I Detormine the meaning of & word on the hasis
of the context of a sentence,

The boy whint the money to kee how ch he
hd. T -

[n this sentence, Whint means
AW

B found.

C tossed., -

D counted.

#The abjectives are provided in this handtook for the convenionce of theuser: hey do ot l?pelr in the tua) Stadent Axsessment booklets, The items shown are t actual itams from the Assessment Testa, In- -

stead, they are representative of the type of item used to measure a given objective. Re
referenced to & passage, table of contents,etc, only the items are given here. Example items are not ;ven for the Positive Responss 10 Readin
in this handbook have been photographically reduced t 63% of the ctual size of the items appearing in-the Stident Assessment Booklets

%\

0
{
B Identify the stated main iden within Iy UF  Identify stated cause and effect relationshipe
- selection. ' : “Within a selection, ‘
"~ "What 15 the main idea of this §ﬁr_y?'_f"w Beeause of the lightning bolt, the plane
A Teebergs are 500 fest high. A burstinto flames.
. . y
B lcebergs are Floating Giants. B lostits left wing,
=
C  Teebergs are seventy to eighty miles'long. | C  plunged into the water.
D leeberg: are not the same size. D crashed before reaching waler.
| . - A R
' i '
"o
1IC  Identify details that support the main idea of UG Identily stateg Tikenesses and differences- -
a section, o within a seleetion;
The story says thai John leebergs are like giants because they
A ’pla_vs tenis. A are huge
o=
B enjoys hiking. B arecruel. - a '
€ tlikes to paint. € move slowly.
{ _—
D writes storics. ‘ D appear in fairy tales.
, 4
1 '
0 ~
HE  dentily the sequence within & selection.
: TIIA  Infer the main ides of-a selection.
T build thetree house, thefirst thing the children ; ‘
did was to "1 What is the main idea of this story?
“ A climb the tree, A There are heavy rain storms in Alrica.
B bring wood over to the tree. B Being & good neighbor is important. ‘
€ carry wood up into the tree. € Menand boysin Nigeriaoften play together. . -
D draw a picture of & trea house, D Alrican houses are made of straw.
erence must be made Lo & Student Awessment Booklet for the test questions themselves, Where reading itéma are
7 Objectives, In the interest of economy, the test items displayed




B Infer the cause and effect relationships
within & selection,

e

FOURTH GRADE READING

IF- Infer likenesses and differences within a
selection, *

You'should wear warm clothes when you play
hockey because

A the ice is slippery,
B flying pucks can be dangerous.
. Cafall on the ice can happen fast,

D most hockey games are played in cold
weather, .

1IC  Predict the probable outcome of a selection.

What will probably happen".’
'Y‘A Marcieowill keep sketing. 5
B. Marcie will need.new ice gkams,
'C 'Marcie \jrill become a good skater,
0 Marcie will fall through the ice.

1D Infer details that support the main ides of &
selectin, :

e o

=

i

Mr. AUme's old house and new house weré both
A made of earth,

B two stories high.

C ruined in a stopm,

D painted white.

MG Draw cenclusions from given information,

. From the end of the stsry we can guess that

Tom and Tracy felt
A galm.
angry.
_brxive.

afraid.

In this story, some icebergs are said to be as large
88 -~

A ships,
. B waves,
“ € houses,

D, rgountains,

IE  Infer the sequence within a selection.

After CIff pulled the ring on his parachute,
A it did got open.
" he floated through the sky.

B
C  he leaped out of the plane,
D

it caught on the wing of the plane.

B
C s good avt; Sports,
D

" IIH  Identify relationships of words (snalogies)

. :
_Cra_wlistaswalkism

A rn
B child

<3

jog.

=

infant.

1L Make inferences about characters in & story.

From this story, we know-lh'at John
probably
A has few friends,

!

is shy and quiet,
Al

watehes a lot of TV,

»

IVA Determine the author's purpose for a
selectian, : '

This poem was written to
A -make you angry.

B make you smile

15 C t/eil you about drqgéns.

D tell you about laundromals. -

VA Identify the major useof dictionaries, tables

of contents, and glossaries.

Which of these would tell you how

. many chapters your science book

has? .

A atlas

B dictionary

C encyelopedia

D ‘ l.able of contents

VB I cate information within reference
malerials using dieliouarics, tables of contents and
glossaries, ‘

How many meanings does the ‘ord delay have
Al o

B 2‘

¢ 3

D ¢

YD Swamarize & selection.

Which sentence tells this story best?

A Sally and Ted invited their friends over to
play in 4 tree kouse, L

B Sally's mother fixed a delicious lunch for the
children after they finished the tree house.

¢ Sally and Ted spent all morning building a
tree house and all afternoon playing in it.

D Sﬁlly and Ted loved to play monsters;
monkeys, and other pretend games in the
tree house,

VP Alphabetize words correctly through the
second Jetter, -

boml '

'| Which wordcomes afte "boast 'in alphabetical o

(A-B-C) order?

A blow

B o .
C shout |

b oabin -

*VIA  Reading materials of her/his choice
during free time, both in school and at hore.

*VIB  Going frequently to places where reading
malerials are available, such s libraries, reading’
rooms, book sales, and book exchanges,

»V[C  Requesting reading malerials in sddition
to those assigned by the teacher, :

N

*VID- Responding to the opportunity to talk
about and/or diseuss'what he/she has read.

V1A, B, € and D are Bsive Resporie
Reading Objectives. o ‘




Objeetive "
Code

4
)

‘

OBJBCTIVES ANDEXAMPLE ITEMS FOR FOURTH GRADE MATHEMATICS
Core Objectives Test ) :

105 Given two sets, one set with one to three
smembers and the other with eight to len members,
the learner, using ouly visual inspection will indicate
the set with fewer members. 4

Which set has fewer members?

¢%e

A

g

s O O

T o o
| > o &

" 107 Tiven any three conscoutive sels of objects
consisting of one to five members, the Jearner wilt
indicate the set that has the fewest members,

—

S

oo .
~wWhich set has the fewest members?

ERAE A

A . B L

* 162 Given  hundred chart with the first twenty

mumbers and multiples of ten (illed in, the learner

* ill write in any portion of the chart 8 requcs

Which numbers belong in the shaded are.a?

‘

.

1]2]3|4({5]6{7{81910
19[12[13{14]15]16{17]18/19120
30

Ll
A 0, 8 679 8 9 108
B 911, 812, 919, 934,815, 16, 017, 918,919
CooL o % M % % O B 0
D 901, 902, 905, 304, 905, 30, 07, 208, 68

\)‘7“ . '

164 Given a wo-digit mumeral, the learncr wilt
write it in expanded notation in two ways: first by
using words and then by using numerals.

65 means

A Ghundreds+ 5 tens

B Ghundreds+5ones L

C Gtens+5ones

" D Stens+fones.

167 Given any three-digit numeral, the learner
will writo expanded notation by using place value
» words. .

‘146 means

A "lhundred + 4 tens + 6 ones

* . !
B lten +donesyt 6 hundreds -

C § hundreds + 4 tens_+ L one

D 4 hindreds + 1(en + 6 ones

i

'

[y i

168  Given any three-digit numeral the leafner
. will write 'expanded notation by using numerals,

. 1

o

892 means
A 8+9+2
B °J+90+20&
C 200+90+8
D 80 +90+2 Lo

169 Given 2 three-digit nimerals which have the
same digits but in different positions, the lesrner wil

determine which is greater and which is loss. *

1

Which s lese
Ay

B %

e

.

t

1610 Given a random list of two and thre&dlgl!
numerals, the learner will arranxe thetn in ascend:
ing order,

i

Which numbers are in order from smallest to
largest! '

L]

A 403,12, 9, 45
B 123,403, 4, %

T 4512, 9,403

D .45, %, 128408

1

171 Gien a counting sequence of two to four
numbers, the learner will indicate the next number

. in sequene. .

, Whigh number comes r_l-eﬁ? 30, 35,40, ...

Al |
Bs o
)
D 5

[

v

¢

21 Given sddition exercises involving 4 wo-

digit number plus a onMngn number requiring no

regrouping (carrying) written in either verlical or

horizontal form, the learner will find the sums. The *
. learner may use aids.

. AL
12 B 15
+5H
i -
i D 18
Yooy

-233 Given addition problems mvolvmx 3 two-
" digit number plus & two-gigit nutmber requiring no
regrouping (carrying), the learner will find the
sums. The learner may use aids.

o+ y=0 A B
t B 3
! O
. o bw
fo ‘ ,
C

241 Given addition exercises involving 8 two-
digit nurhber plus & onedigit number requiring
regrouping (carrying), the learner will find the
sums, The learner may use aids. !

A 23

17 B Uy
46

- C %

D 13

242 Given addition problems involving 2 twe- -
digit numbers requiring regrouping (carrying), the
Yosener will find the sums, The learner may usesids.

_A'm"L
8 B 154
gLE C 164
: D 164

209 Given & set of objects or pictures showing &

. subtraction relationship with combinations o
eighteen, the learner will write an appropriste
number sentence,

Which number sentence below tells about this
picture?

100000
00000
FRARS

A-5=10

B T+8=8
Cwsw
TS

'



<1z

-FOURTH GRADE MATHEMATICS

31 (.w 2 lw (luul nnmlwr the learner will
subtract & one<digit number with no regreuping
(borrawingl. Thi. learner may use aids.

356 Given & multiplication sentence, the learner
will represent it as a repeated addition sentence. (Do

, A sl
i B 5
- H
— .o
D m

02 The learner will subtraet two twwligi_l
numbers with no regrouping (borrowing). The
learner may use aids,

. A

8 ‘B 4
D)

—_— C 4

D #

ALY Givex 3 two-digit number, the learner will
sublract & one-digit number with regrouping
(borrowing). The learner may use aids.

)
¢

Al
o B 1T
¢ B
D ¥

434 Given a collection of equivalent sels (Jess
“than ten), the learner will wrile a multiplication

sentence to deseribe it,

U
v

| ‘Qy‘

Which number acntence tells about these
pictures’

vA 6xl
“Bo1x6
"9xy

[ap]

b+l

S =

nat include zerves or ones in repeated addition.)
.Which mean._s the same as 2 * 4 = 8
A 2+2=8 |
B 2r4=4
C d+2=8
D 4+4=8

361 The learner will name the preduet o any
number and one,

A s

Rl
4 ‘ B 4
X |- ‘
—_ C 46
D 4

368 Given two factors, bath of which are zere;

through five, the learner will give the product from”
emory, .

5us=0
A9
B 16
C %
D 2

3,

7946 Given several objcets, some divided into

three/four congrient parts, and some dividec intg

three/four noncongruent parts, the learner will

(a) determine which abjects have been divided into
the three/four congruent parls, and

(k) tell the fraction name for each part upon request.

. Which objeet is divided into three parts of the

" same size and shape! -
A C
B D

31

AW

,
D A°

7913 Given illustrations of one-half, onehird,
and one-fourth of the rogions shaded, the learner will
tell the correct fraction in"each case,

147-6 ~Given a clock face with the readmg of ——
a'lock, the learner will dentify the apprdpriate time

« Which per s shaded?

Al
B 1
C i
D 4

107-8  Given & measuring stick sealed in .
contimeters only and an object, the learner will
measure the longth of the abject to the nearesl,
centimeter,

How long 3 the trixck'.'

(.

—

A 3em
B 5cm',
C Tem _
D dem’

(= = T - - T

to the hout,

| . ALBN
B 8
C 0
D 1200

1561 Given'sn sssortment of cutout shapes

‘ |ncludmg squares, triangles, rectangles and circlés
of various sizes randomly arranged, the Jearner will
select & given shape as requested.

What is the name of this figure?
triangle "
Teclangle

square

gircle

1531
of simple geometric figures, the learner willidentiy
those which are the same size and shape.

Givena iimple geometric figure and  sel

(432 Given a Celsius thermometer sealed in two
legrec intervals, the learner will read and record the
temperature to within two degrees using the degree *
{°) symbols

w—

What is the temperature!

B 3
¥

Which picture is the same size and shape as

AV
..'72‘




+ GRADE FOUR CORRELATED OBQ.]_ECTIVES TEST

o
17-3 Given a'number of l!«‘( thin three digits, the 354 Given a set of objects. tire learner will make
—— Iearncr wilt ulcnufy the number rs even vr odd. .. another set that will have two times as many objects.
..
. B8 Which group below has two times as rhanye
< 4 members as this group" . -
A ."Even vvv . .
. g b
B 0Odd ' [, U U
~ - . ‘ - L
~ : R .
O & 000 ‘
: s o xes OO : L
) '
. » . \ N
283 .Gisen two sets with less than ten objects | A . . ‘B - ) N N : oL
o.u.h 6ne with moreobjectsthan theother, lhclcnrncr . St . st e <)

s “,lll state how many more members it has. - -} -

@ e e v am B N -
How many more bottle caps are in the larger |, O o O - DDDD "_ B -1
T the . C' . -

groitp than jn the -\m.tller group"

. D ) .
A4 LDEeEeee | ' ’ . e
B DD 62 LB - : : . N I
5 : 1
¢ 10 Prey =] . Tz The learner will name the product of ’m\ ) .
R ’ number and zero. . .
oD H . La=l = ) ,
o R A . S LA 8l
. 81 - - B 0 ;
. ’ . - . x 0
: ) .C 18 . ‘e

- e ;
D 810 ’

29.4  Given sublraelion exercises in horizontal
and vertical forms. using numbers to eighteen, the

learner.avill find the differenee. The learner may ifot oo "
use aids. .
‘, L - b -
A 12 156-3  Given pictures Gt real objects or various )
17 .shapes,” the learner will identify circles. triangles, - .
. B 13 squares and rectangles as requested. - R
C 1 <|  Which'is a rectangle? L . .
15 . '

31-2 The learner will subtract 2 two-digit
numbers. The learner may use aids.

w-2=0 - A
l B 17

) c 23 -

D 15 c D .

ERIC

Aruitoxt provided by Eic:



()hjpclivu B ,. Ca
’ Codf.‘.' ' .

— .
CodA I)t'lermmL the meaning of & word ina_ -

senteni whose: mvanmg hm been af!oued by
pn'flxc\ . .

e

“IF Determine lhc mmmng of 1 word on the
basis of the context of & sentence.

—r

Thwr.mihwlihausmsiwkmdﬂp_the_ i

The predawn fire blazed ‘out of conlrol

“mg'ht uf our piano,

TR

—— i the-story>

o

. Identify the sequence within a seloction

Which one of these shuws lhc order of thc ovents

A Mr. Cochran asked Jake if he had seen thc
~ children. %
Marty and Jenny arrived at the
mansion, .
Marty and Jenny asked Mr, Cooley may
. Questions,

Marty and Jenny raced down the hlll

B Marty and Jenny arrived at the

. mansion.

Marty and Jenny asked Mr. Cooley many
questions.

Marty and Jenny raced dowu the
hill, :

Mr. Cochran asked Jake if he had seen the
chlldren -~

C Marly and Jenny raced down the
Hill,
Mr. Cochran asked-Jake if he had seen the

" The prefiv pre- means i
A n'ow.l' B express
B after C cavein
€ dufing. D support ‘.
D before S
“ 1 Determine the meaning of a word that has !
- multiple meanings. depending on its use inasenténce,
— - ‘
Those dogs are big and rangé in color from i
gray and white to solid black. -
A vary '
B - Mo the statod ‘main idea within a
« B roam selection. ) : '
: C . o . -
- S The main topic of this passage is how -

D lineup.

i

;) [dentifyawordthalha.:asimilarmeaninglo
o another word (identifying.synonyms). 4

A}

’~ ' . " ’: .
‘ The nita slop on the trip was Detroil.’
4

R

'l

What word means almost the same as initial? .

A bet '

B, first

 seenic v
D, shortest I

\

16 ldentify aword that has ah opposite meaning
1o anqther word (identifying antonyms).

-

‘The Cdelicate flower bloomed for.one day,
The opposite of gighc_n_tg s -
A vl

’ B fragile.

,I C ‘wug}i.‘

I plastic.

'EC.,

' C“'I'Hvis e ‘adb

A .ri‘lbbits and deer live. . ¢

B deer escape from their enemis.

= o

mother animals teach their young  how to
* gurvive,

*
-
[

promctivg coloring aid¥'in animal survival.

IIC  Identify details that support the main idea
of a selection, -

, Why was Jake Cooley hard of hearing?

A Hewas getting old. .

B« He didn't lke loud) noises. > .
hurt ina fall.

D He had lived alone in the mansion,

K

. IF

children.

Marty and Jenny arrived at lhe
mansion,

Marly and Jenny asked Mr Cooley many,
questiohs.

D Marly and Jetny asked Mr, Cooley many

questions. - .
Marty and Jenny raced down the -
hill,
Marty and Jenny arrived,at the .-

mansion. . !
Mr. Cochran asked Jake if he ha.d seen the
. children

ol
ldenhfy stated cause and effect ro!auon
shnps within 8- selecnon

g 7
Van Helmont ﬂpt‘ck‘d the sml 10 “elgh less
because N ol

,

A " some had blown away.

B it had he‘en dried out,

G the willow weighed more.

UG identify stated likenesses and difforences
within o selection, ,

|__One difference between a helicopterand ~
- an airplane is that the helicopter -

A, has four engines,

B, has smaller wings.

C -must land on a runway.
T L]

D can stand stifl in the air,

A .

Infer the main idea of 4 selectivn,

The main topic of this passage is :
A sled dogs as pels. ' '
B training dog teams, " ¢
¢ Newfoundlands and huskiés,'

D characteristics of sted- dogs.

HIB  Infer the csuse and effoct relationships .
within a-selection,

The birds were sel free because they h_gd .
learned WA

! oty
A o find the ranch in the mountains.”

. B to hunt the tt)) rabbit with meat
altachcd :

C x much as the teainers lhnughl Lheg
needed. ‘

I} ‘as muchas the) knew when they came
tu the 200,

TIC  DPredict the jyobable outcomeof aselection, .-

What will most li.ke‘ly‘happcn oCurt! -
A Hell miss the game. -
B He'll bump into someone else

'C He,ll forget where th ienic 1s

D it had given up its food substances.
: 1. . Yoo :

D He If be askcd to leave the ewm




\

[ . .
I . .

\*

1D Infor details thal support the main iden of
a selection, 2

VA Determine the puthor's purposes for a
selection.

One difference between the fawn and the baby
rabbit is that the ) :

* A rabbit must be still to keep safe.

B fawn raust blend with s background for |

safety.

C  rabbit has white spots which fadeasit grows
up. |

D - fawnwill lose its profective coloring when it
2 grown.
L]

|l

~ ME  Infer the sequence within a selection.

After Van Helmont planted the branch, he
A added food substances.

B weighed thle.tub.

- C dried the soil.

D observed it for five years.

-

CIHG Draw conclusions from given informalion

*Because the soil weighed almost the same, Van'
Helmont probably decided

A to plant more willow branches in different
tubs.

B that the tub was heavier than it should have
been

C to.use a larger tub of sail for his next
experiment.

"D that the food substances came from oulside
the:soil. '

(M Identify relationships of words (analogies). i

" The author's main purpose in writing this
passage 810 o '

A make a hero of Adolph Sutro‘. .
g
C show the miserable conditions in the mines.

: D' gei you to donate money, fo.r the miners'

* widows.

Ve

Detettnine the authar's viewpaint from a
selection. '

How did the author feel about the silver
kings" o

A He pitiea them.
{" B He admired them.
€ He disliked them,

D 'He was afraid of them.

VA Identify the major uses of dictionarics,

telephone books, tables of contents, glassaries,
indexes, maps, graphs, charts, and tables, -

Where.should you look to find which crops are

' 1]
raised in Mexico!

M

A newspaper .
B dictionary
C world globe

' / D" encycloperia

\

materials using dictionaries, encyclopedias; atlases,
newspapers, magazines, telephane dooks, tables of
cantents, glossaries, indexes, maps, graphs, charts,
and tables,

VB Locate information -witz:; reflerence

-~

Feathers are to birds as seales arc to
LA weight, ‘
B fish.

¢ claws.

In which part of a newspaper would y&uf(ind an
article with the tile “Speaking of Inflatioy.. "

A wantads
B enlertnimﬁentpage'

C  advertisements

D edimrfal pake

ooty

xplain the work-of @ silve-miner-—————"|~-

encyclapedins, atlases, newspapers, magazines, _

. SEVENTH GRADE READING »

© VD Summarize g seloetion.

Which is the best summary of the story?

A ;.Sally burned al the toast she was
making. Ernie thought'it was all a
big joke..

—- B Ernie-and, Sally's old toaster shot thé_ 3

was annoyed and decided to gel a
new toaster.

€ Ernie was angry becatse the toaster
. was broken. Sally Tiked the old -
toaster because they could play
- space-{light with it.

..D Ernic and Sally had a fight about their
old toaster. Ernitagrced it yyas like
a launching pad, but he did nokwant
a ngw one.

| X -
Which set of words is in alphabetical drder?

A harsh a
harvest &
hardly
harpoon |

B harpoon
harsh .
harvest v
hardly

"oy oo j».“ '
C hardly A
harpoon, v

harsh

¢ harvest

D harvest RN
', harsh
hardly  *
harpoon * -

—

bread out like & rocketship, Ernie ™

v VF - Use alphabetizing skills to locate ifor- - ‘
mation in common reféfences, . : "

“VIA  Readu,
during free time, b

“m PR NP i
"VIB - Going frequently to places where readfng
materials are available, such as libraries, reading
rooms, book sales, and book exchanges,

00VIC™™ Regimting rexting materialsimaddition
those assigned by the-teacher. ' :
1 Lt

/

“VID Responding 1 the opparturity o tak
¥ about and/or discuss what he/she has read.

v

#VIA, B, C, and D are Positive Response to
ading Objeetives. €} .~ -
Reading Objectives., ’g o |




Dbjective ’
{ode
Niver © -t number not nch: "
s~ the dearner will gve the number that 1: o
100, ur 1000 more or less without using formal
addition or subtraction, {Regrouping may be
included.)

What number is 1_0_02 more than 23147
A 231 |

B 324

{ 33

D 34l

192 Given a number orally, the learner will
write the four-digit numeral,

A 200
B 200
¢ o
o

953 Given addition exercises involving two or
three addends with up to'six digits, with or without
regrouping, the learner will find the sum, using any
technique

PR

A 4716
u12.031’ B 508116
436572
+ 59513 C 507,126
| D 45826
963 Given an addition exercise involving three-

digit addends, the learner will estimate the answer
by rounding the addends 1y the closest muliple of
one hundred,

‘A 1200
C 2
4 B 1400
+80 C 160

D10

OBJ ECTIVES AND EXAMPLE ITEMS FOR SEVENTII UEADE MATHFMAT 1§

Y

1

"1 Given a threedigit number (without zeroes)
we lvarner will subtract a two-digit number with

regrouping (barrowing), o
: "*T - "
AT
816
' B 8l
o C 909 -
D819
®
:32:2.- Given- any-three-digit number- (including - -

numbers with one or two zeroes), the leatner will
subtract & twe- or three-digit number. The learner

" may use sids,
v CA 56
78
_‘._ﬂ B .686
- T
D 8%
391 Given & two-digit number to be multiplied

by & one-digit number, the learter will write the
product. The learner may use aids,

8x6=0

A g \
’

B 48 s | o

Ca

D 4l el

33 Given 2 twodigit numbers, the learner will
determine the product,

A,
” ,
<1 B 100

D 1057

]

7

%

* Core Objectives Test

47 Givenan exercise with a dividend of three-
ot four-digis, and 8 ane-digit divisor with or without

remainders, the learner will determine the quotient.

i

A 63 !

B 723

C 783 .
D 83

vodsl. Gwenanappruprmwword problem tead by

. the teacher involving the_division.:algorithm,. the .

“learnér will solve the problem.

Thereare 12 people who want to form car poolsto

g0 to work; 4 people can ride in each car, How
many ¢ars will they need? :

‘A
B 3

’Ca ‘u |'
D . '

839 " Given & decimal {raction of no more than

tjree places, the learnee will name the place valueof
each digit, without the use of a place value chart o,
aids,

Wl

L I

[

A9 tenths, 2 hundredihs, 3 thousandths .
‘B éhundreds,?tens Joes v

,,Q "9 ones, 2 tens, 3hundreds

D ¢ thousandths’ 2hundredths. 3 lenths

685
problem in horizantal or vertical form with whole
numbers, tenths, a8 hundredths, the learner will
find the sum or dilfetence, The Ienrner mny use aids
or models. -\

Given'a decimal addmon or subtraction '

8412900 \\A '1118

B 1108
- C M
. " \

D 46

691  Givenan BL”mpx jale verbal problem involv-
ing sddition and suutraction of decimal numbers
involving nly lenths, the learner will solve the
problem, ‘

Bob walkod 07 af " lometer te V'
| fronm here v oa

How many kilometers uid he walk!

s ind

elerto. .

A .
B s,
lew

b omo '.

t

809 Given a region or &trip divided'into ten or
fewer party, ssme of which are shaded, the learner
* will urite the approprinte fraction to deseribe the .
" shaded portion, '

‘o & W om

L e e

1
s

819 Given a fraction, the learner will write
equivalent fractions. The learner. may use sids.

A {

B¢
\,//

¥

LS

r

e

. e
0 "l D

pe

] ' e
85:3  Given two mixed numbers with like , .
denominators, the learner will write the sum, (No,
regrouping or reducing requlﬂ'd The learner may -
not yse alds) - 4 ¥

oy -0
A
B 5 |
T
D5y

) 8
) .




SEVENTH GRADE MATHEMATICS

905 Given u whale number b i ton, & mited

number or a Jraction, the Juarner will find the

difference.

y ‘ A .
' B 8
(i
b 9

942 Given number sentence in the form: “Unit
{raction of whole number = 7" using danominalorg
Tess than ton and the whale number a multiple of the
denpminator, less than forty. the learner will find the
answer without the use of aids.

A
B
¢ 3

95 Given two unit fractions with denominators
of ten or less, the learner will compute the product
without the use of aids, '

&

4. C 48

i

K
D

109213 Given any whole number of meters (one
through nine), the learner will tate the cquivalent
number of centimetors.

(iven any multiple of 100 centimeters (100 through
“9040), - learner will state the vquivalent number of
melers: :

.

00 c'éntimgters : 0 melters,
AT OOO |

B | 7000 .

(U

1152 Given a region located on square gyid, the
. learner will approximate the avea by counting the
number of square units. :

Y

T

A 11 square urits

B squareunits

C 13 square units

D 16 sguare units

121 Given a drawing of 8 rectangular slid .

divided into unit with lineardin_\ensions Jess than or
equal fo five units, the learner will name the number
of cubic units in the solid.

A
B 4

D 6

1441 Given a Celsius thermometer calibrated in
ane or two degree incre vents, the learner will read
and record femperatures Lo the nearcst degree.,

Celsius
- 50

© M85 Givena numbered clock face with hands on

of five minute intervals.

it, thelearner will write the time in time notation

What time does this clock show?

A 42
B 42
C a0
D 5

1522 Given two money values, the learner will
add of subtract using the doltar sign and decimal

notation, The learner may choose to use play money.

-$195

-t A 3
"B 68

C §567

D $10%

1571 Giver, a set of polygons including quadri-
Jaterals, the learner will identify and name 8
parallelogrom, a square and a rectangle,

Which figure mlS a parallelogram?
A B, C D

160-4/2  Given models of wo intersecting lines.
the leaer will indicate whether they aré
perpendiculr.

" Which pair of lines are perpendicular?

36

1702 Given & bar graph, the learner wilt inter-

pret it,

%

Who is ahout 149 cer_ltimet/ers tall?

A Tom T :,Efﬂ i
B Am FZ:A ‘ |
¢ Bl ;
D Alice oL




/

/

!

GRADE SEVEN CORRELATED OBJECTIVES TEST

2

18-2 Given any four-digit numhey, the learner
will write expunded notation, first by using place
value words and then by using numerals.

6131 Given a place value churt and a numeral of
no more than three decimal places, the learner will
indicate the value of each digit in the nunieral.

8. 143 =

- A ¥ thousands + 43 tens -
| OR 8,000 + 430

_B__ }i,,hundred‘s‘_‘a,A tens. _+ 3 ones.
OR 800 + 40 + 3 ’ B

. C 8thousands + 1 hundred + 4 ones + 3ones
OR 8000 + 100 + 4 + 3

D 3thousands + 1 hundred + 4 tens + 3ones
OR 8000 + 100 + 40 + 3

10-3 . Given two whale numbers. each less than
100G, the learner will estimate the product.

Which is the best estimate?

150.000

A
502 B 18.0060
x 312
= C 200000
D 400,000

- 432 Given a division sentence. the learner will
write a related multiplication sentence.

15 -+ 3 = 5 can be written as vhich multipli-
cation sentence below? ‘

A 5 x 3 =15
‘B 15 x 3 =45
C 157« 5 =75

"D 3 x 13 = 5

n

ERIC

Aruitoxt provided by Eic:

What is. the place value of 9 in 67.1397
A Hundredths
B Thousandths

B G VTIT) T
D Ones

T 643 Given a rodel of a fraction illustrating

| .. hundredths. the learner will identify, say and write” .

the Jecimal fraction and common fraction which is

illustrated.
- A 09
19
t C .90
1
. 91
903 Given a whole number less than ten, a mixed
number or a fraction, the learner will find the
difference. . -
g - 14 = 0O A 84
B 7%
C 8}
D g9}
)

109-4  Given any whole number of centimeters (1
through 1000), the learner will state the equivalent
number of meters.

A 002
B 02
c 2

D 20

200 centimeters is equal to how many meters? =

-os



o A ormed

“C prison

- The weary woman-sank heavily-Into her-chalr, | -

D reached

A
R

"D, Identify & word that has a similar mesning

Objective

. Code-

\
A

A Determinc the meaning of & word in a
sentence whose meaning, has been alfected by
common prefixed,

ntratonl o afect ol o,
The preﬁ;c inter- means

A within

B behind.

C_beside, -

D belweenL

IF Determine the mesning of a ward on the
basis of the context of  sentence.

. 1o
Jane's directions were vague, but | could do the
job because your explanation was loblat,

A confusing‘
B secure
C incomplete -

D thorough

~IC Determine the mexning of & word that has

multiple meanings, depcndmg on ils use in 8
sentence,

The players were touched by the huge erowd that
came to honor them.

B moved %
C weskened

[

o another ward (identifying synonyms). '

The Presndent dispussed amnesty for the
deserters

:.
L -
A, favor

B pardon .

t'l
D opportunity ’

b

_. A Boston. ‘\;; Cw

1B Identify nword that has an opppsite meaning "
" 1o another ward (identifying antonyrfs).

i

*he opposite of weary is
Aod L,

B happ)".

o tired,
D rested. e

UB  Identily the stated main idea vithin
selection, .

— s

The main idea of this selection is that
A Americans suffer from m'alnutrition.

B children's breakfast cereals contain o0
much sugar, o

i
C pre-sweetened cereal is more expensive than
ungweetened,
: h
D sugar provides us with empty calories.
1

|
|

: {

i
G [dentify details that suppon the main ides
of & selection,

—r
Franklm was impressed by the way citizens
were fighfing’ Ilres in_

B Philadeghia:
i
C Pennsylvania’ .

D The Union Fire Company:
\
.

(|

1IE dentif the sequence within & selection,
. N k

The second v 1sual event was that the Resolute
A was abandoned, &

B became locked in e for 21 das.

C salled 2000 miles by isel
D

was restored by the United States.

»

38
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QBJECTIVES AND EXAMPLE ITEMS FOR TENTH GRADE READING

0

IF Identily stated Sause“and effect relation-
ships within a seleEtion.

What is one cause of our losing battle agamst

ingects?

A Insects are too small o see.

B Insegts‘are too well organized.

C Insects are loo nur;lerous to fight.

D Insects have extremely short lives.

. i
——

\

- NG Identily stated likenesses and differences

within a selection.

The article stétes that wealthy Tamilies and poor

* {amilies

A have different eating habits,
B have different economic problems.

C  both suffer equnlly from malnutrition,

: D both eat the same amount of ceres! each

year.

A
i
Infer the main idea'of a selection,

1A

The main idea of this passage is that earthworms

« A can be raised on worm farms, .

BI are palatable and chewy.
c are tireless,
D

are used for fertilizer.

IC  Predict the probsble outeome of a selection,

What do you predict will probably happen? .

A" The hunters will go on a few more days.

B The elephants will return to  escape the
November rains. .

€ The hunters will return home as soon s
possible,

D The nptms will obmm the ivory while Mr,
Bowie stays in camp.

lIID Infer details that support the main ldex of
8 s¢leetion,

 This articfe suggests that ﬁeople smileﬁ‘) oeder to

A make other people happy. -

B hide their real f;elings,

¢ lshow that they are happy.

D show their intgres;t in other peaple.

lIIE Infer the sequence within & selection,

“When did the parents first begin to write letters |
to the newspapers?

A After they noticed thet children were
playing in the streets

B after two boys were killed while pla_vmg
baseball in the streetst

C  after several children playing in the streets
were badly injured,

D after the city ghvernment provided large
sums of money for pTaygrounds

lnfer the cause and effect relnnonshtps
within a selection.

JUF  Infer likenesses and differcm:s within &
‘selection. - :

:

A the tires will need:to be rcplaéed.

B the cost of repairs may be too high.

Buying  used bicycle may Le unwise because--

-

¢ ~rusty‘ paris.may make it dangerous to rides

D there is usually no guarantee against faulty -

parts.

" Tiow are modern fire departments different

from those of Franklin's day?

A They are regularly paid.

« B They are less e}ficient.

€ They are in small towns,

\

D They are mostly volunteer,



N

111G Draw conelusions fearn given imformaton,

According 1o this passage, we can conclude that

A angry citizens act hastily.

3 public epinion is dangerous.

—~
v

the truek driver did not see the children.

—

D strong publiv opinion can produce results.

-
7
~

I ldentify relationships of words (analogies).

Earth is to continent as galaxy is to

A star.
B moon.
(' world.

I} universe.

-

«IVA - Determine the author's major purposes for
a-selaction, '

The author's main purpose in writing this poem

is to

S

entertain us.
B explain arithmetic.

C defend arithmetic teachers,

convince us that arithmetic is useless.

p—
S

v Distinguish between fact and opinion. .

Which of the following is a statement of
fact? ’

-~

i . 1 ’ . ) .
~A M the girls continue to smoke, their

children will smoke, too.

2o B Girls smoke more in Newton when-

.
,

both parents smoked.

A greater percentage of parents
smoked in Newton because of their

.- jobs. . .

E

D In both cities, girls were more inclined
to adopt their "parents' smoking
. *habits than were buoys. '

Q .

RIC

TENTH GRADE READING .

IVC Determine the author’s viewpoint from-a
selegtion.

" The author believes thut Seoul

A is an attractive and interesting place.
B - should only be visited once.
C  should be rebuilt and made, more inviting.

D s a simple city, lacking cultural appeai.

VA Identify the major uses of dictionarics,
eneyelopadias, atlaszs, newspapers, magazines.
telephone books, thesauruses, slmanacs, card
catalogues, periodical guides, tables of contents.
“glossaries. indexes, maps, Rraphs, charts, tables.
- appendixes. footnotes and bibliographies,

To find a word that means the same as rieutral,
use the '

A atlas,
B almanac.
C ‘thesaurus.

D encyclopedia.

VB, Locate information within reference
materials using dictionaries, encyclopedias, atlases,
newspapers, magazines, telephone books, thesau-
ruses. almanacs, card catalogues, periodical guides,
tables of contents, glossaries, indexes, maps. charts,
graphs, tables, appendixes, foatnotes, and bibliogra-
phies. \ .

Which is another word that means part?
A complex -

alpha and orﬁega

B
"C contingent - -
D .

sum

'

39

VD Summarize & selection.

Which is the best summary, of this ‘pm;s_age?

A Abicycle has to it its rider. The best way to

- see if a bicycle fits is to ride it. Don't buy a
. bieyele if it isn't the right size.

B Storing a bicyele can be a problem. Some
bieycles have folding frames for casy
«  storage. These bikes are usually light-
weight and have several gears. ’

¢ Aused bicycle is cheaper than a new one, A
bicycle shop usually gives a used bike a_
guarantee of:some sort. A new.bicyclecan
cost up to $400. : )

D Before buying a bicycle you should consider
where you will use it, how much to spend.
what condition the bicycle is in, and -
whether it fits you. :

LU Reading materials of her/his choice
during free time, bath in school and at home.

VB Going frequently to places where reading
materials are available. such as libraries, reading
rooms, boak sales, and book exchanges.

*VIC  Requesting reading materials in addition . °
to those assigned by the teacher. , -
*VID Responding to the opportunity w0 talk

about and/or discuss what he/she has read.

*VIA, B. C;and D are Positive"pronse to .
Reading Objegtives.
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Ubjective
Code

W5 Griven a division exercise with  twe-, three.,
or four-digit dividend and a two-digit divisor, withvr
without remainders, the learner will determine he
jjuotient.

w[RT - A 8RB

B 1R

" ¢ ooRy
D 181 85

{32 Gwen an appropriate verbul problem in-
’ \<)l\|ng division of whale numbers, the learner will
solve the problem,

It Jack paid $3.162 for a car, and his payments

" are $93 per month, how many menths will it take

him to pay fr his cgr?

’

,'\ P

B M
{ xn
D

f82  Gwen o tommon fraction whose decimal
equivalent terminates in theee (3) places or less, the

learner will rename the commen fraction as a

decimal fruction. .

.
——e C B
DI

671 Given a set of decimal fractions of no more
than three {3) decimal places, the learner will write
the {ractions «n order from least to groalcst and/or
rentest to Jeast,

Which set of decimal fractions is in order from *

Icast to grealest”

L 035, 07, 05
B 035, 015, 06, 07

C 05, 0%, 06, 07
D 07

M

L 03, 06, 015

OBJECTIVES AND EXAMPLE ITEMS FOR TENTH GRADE MATIE'I‘EMATICS :
. Core Objectives Test
\

747 Given two numbers between 0 and 100 with
up o two decimal places, the learner will find the
prodyct.

833~ Given u mixed number with & denomiinator
of 2,3, 4,6, 8, or 10, the learnce will change it to its
fractional form without aids

n2x 108 = 0 A 234568
B 234138

C R
. \ D 2

753 Given an approprite verbnl problem the
Tearner will solve it

How much would 21.6 lters of gas cost at

: $.20 per liter? : N

A $ 280
B $ 2140
C § 43
D $10800

(=]
==

=
=2

:

826 Given two mixed numbsrs with unlike'de-
nominatars (2, 3, or 6; 2, 4, or 8 or 2,6, or 10), the
learner will find the difference. Regrouping is
PLCESSAY, " '

" 819 Given two Irictional numbers with wnlike

denominators 2, 4, or & 2,3, or 6; 0r 2, 5, or 10}, the
eacner will write the um a8 & fraction,

3% A 13
2t} B iy
C 2 |

v

712 Given a docimal fraction, four digits or less,

_divided by & whole number, the learner will find the
quotient, (No division carried to mare than three,
significant figures.)

A

s
o e :

=0

+ :
g
B3

|

than or aqual o ten, the learner will compute 1}~

produc, The product of the denominators i less thay -~

A 100
30[50.—3 ,
. B 101
€ -1l

D1

882  Given an appropriate verbal problem in-

volving addition of fractionsl and/or mixed numbers,
the learner will solve the problem, - -

713 -+ Given two decime! numbers (no mare than
four digits in the dividend-and twa in the divisor),
the lesrner will find the quotient. (No: division

K carried to more than three signilicant fipures)

Find‘the'nnswerz

A
D04 1404 B33l
T c %

)

B

o

' '

Louis spent 1 4 hours studying his history
- and 23 hours studying his math, How,

"many hours did he study ixl‘ali? ‘

’ ’ 'l‘.‘.“ ((
B 3l
C'.H‘- 'v
D3¢

924 Given twoTractions \mh unlike denomings

tore (2.3, or 6: 2»{@8 ol 5 orlO}, the lesrner wil
whtraet . ¢ ,

822 Given two fractional numbers with unlike
.denominators, the learner will tell which one is
greater (denominators <12} The learner mx\y use

aids. !

Al v

[]

B}

)
[y

At
i S B
S
it .

§i

or equal o fifty.
b Ak
B i
i C ok
. D

~n

M4 e two fractions with denominabors lew:

475 Given & whole number less than five anda™

mited number lesa than {ive, with 8 denominator loss

. than or equal o ten, the learner will compute the
" product,

MuHip}y and reduce: A 164 .
gxe0 By, o
S C."17§..-,

"t D 1j

1084 Givena partially completed table invelving
fractions with denemitiators of multiples of two and
five, decimals and percents, the learner will wom-
plete the table. (Denominetorsof2,4,8, 10, 20 26 50
-

l

~ Choose the number which horﬁﬁ,ieieé‘ihié table. -

A 0% —
. FRACTION |, DECIMAL | FERCENT |..
B (18 ) g
oL ns
L1 : ,
D 0126 ‘ T




[_ TENTH GRADE MATHEMATICS

i -

1061 Given an appropriste verbal problem in-
volving finding a percent of & numbtr. the learner
w:ll solve the problem,

A {amily spends 80% of its income for food. The
family’s monthly income is $600. How much is
spent for food each ‘month?

A $180.00 .
B %0000 |
C $300.00
D $420.00
1242 Given an appropriste, problem situation,

the learner will select an appropriale unit, measure
to the nearest whole unit, and find the area.
(Formulas for nonrectangular shapes to be given.)

Area‘ =
- 'A 8 cm?
B 16cm?
C 12 cm;
D

156 em?

130-1 * Given the volume Iormuin for a rectangulas
solid and simple word ‘problems with dimensions

stated in metric units,"the learner wlll sclve the -

problems.

How much space is in a room 6 meters long, 10
meters wide, and 12 meters high?

. A 28nm? )
B 60m ‘ o )
c 2m | '

D 7T20m
146-1  Given angles of measures 45°, %0° :h;i 180°,

“the lesrner will match the angle with the degree | -

measures, .
A
B 90°
C 180°
D 360°

- A dmmeter

* Given 8 situation in probability with all

name the center, radius, dumeter circumference,
and an are.

numbers and/or letters, and given pairs of eoordl
nates, the lenrner will lotate the points,

What is the duatnnce aroind the circle called?

[

B circumference

C radius

D carea - ,

88"

) Wher__e is Grand Rapids located?

A G6

B G§
C Hb .
D HE

y o

1491 Given npenodofhmﬂmeasurementmone S 172l
“unit, the learner will convert it to another unit as events equally likely, ‘}he learner will find: the .
* indicated below. probability of a designated simple event. -
0n|y whole number problems )
. " seconds minutes Twelve cards are labeled from 1 through
minutes .. hours 12 If a card is chosen at random, what is
hours ___ days the probability that the card labeled 9will
days weeks ’
days years be chosen?
weeks . years . +
months years A %
72 hours =.__ days B ilz .
A 2 1 N
C 3
B 3
!
C 4 D i
D 6 o
. 173-1  Given a set of up to 30 whole numbers, the
' Iw‘nel' will find the mean (the average).
"1 Find the aversge: 10, 30,75, 20, 8, 60, 40, 40
A 40
1542  Given $100 snd purchases totaling less B 46 . ¢
than $100, the learner will make change for the $100.
- ' C &
Steve bought a pair of jeans for $8.78, a - "D B
jacket for $23.85 and a shirt for $6.75, What . ‘<
will be his change from $100.007 '
A .$60.72 . b 1807  Given a commor: algebraic expression and '
: . i all necessary values; the lestner will;evaluate the
B. %6062 - _ K expression.,
t ' ' : .
c _540-28 === Evaluste V S whenB = 24and h =
, - . ‘h.
D $39.38 A v = _’_—34_‘, : i
B V=7 C
)
c v=2u
D V=24
1672 Biven a circle, the learner will identify and 1825  Given a coordinate system using whole

o



K, : GRADE TEN CORRELATED OBJECTIVES TEST

47-1  Given an appropriute -problem involving
. divigion, the learner will estimate the wolution.

~ 104-2  UGiven an appropriate verbal probleni, the

v

If Ms. Jones used 38 liters of gas to drive 613

kilometers, about how many kilometers dnd she
. drive per liter of gasoline?

A2

B 10

C 15
D 20 .
66-1  Given a numeral with no more than three

decimal places, the learner will round ta the nearest
whole number, tenth or hundredth as requested.

Roupd 72.588 1o the nearest tenth.

A 70
B 726 3 .
C 726 .
D 728 .
742 Given two decimal fractions between 1 and

- 100 with no more than two decimal {Races, the
, learner will estimate the producL

Which is the best estimate?

4162 = 307 = O
"A . 00
B 1000 0 .

C 1200
D 1,500

741 Given a decimal {raction of three places or -
Jess, the learner will multiply by 10, 100, 1000 upon
. request. ’
P « 1000 = [J

A 7000

B 700 , t_

, 70

D, A000

~

learner will write & proportion and solve the problem.

At a pancake-cating contést, Edward ate 7 pan-

_ cakes in 4 minutes. How many could he eat in 12

minutes?

104-3  Given a scale drawing and a scale express-
ed in metric units, the learter will determine the .
lengths of a given part of the actual object.

The dISLance between -Sault Ste, Marle and
Escanaba is about:’

A 40km

B 200 km' )
- C 400 km . ‘
D 540 km

124-1  Given an‘x'ipprop'rix(te word problem stated

in metric units involving arcas of rectangles (square
included), triangles or circles, and the formulas for
the triangle and eircle (also the value of = ), the
learner will solve the problem. ’

This triangle has a base of 7 units and a heightof ~

16 units. What is its area? (A = } 'bh)
A 112 sg. units | .
B 56 sq. units
C. 16 sq.units t
D7) sqounits
a O
LY .

Y,



APPENDIX C

- LIST OF ITEMS MEASURING EACH FOURTH GRADE OBJECTIVE

”~
MATHEMATICS
READING o - : ‘
' CORE CORRELATE
0bj. ' | Testllem | Obj : - |Test ttem | Obj, '
ook | Kl Ara & Ofcte Desrplin | B/ 1 o SHI Area & Ojecive Descplon | (L7 ije TestFom,SkH rea & Obl, Descriplon mm
VOCABULARY MEANING o NUMERATION , 174 NUMERATION: ODDOREVEN * - 176477
IA PREFIXES ' 1-3 105 ORDER SETS: FEWER © 183435 263 WHOLE NUMBERS: SUBTRACTION 190192
B SUFFIXES 2002 107 ORDER SETS: FEWEST 189171 204 WHOLE NUMBERS: A-8;AB <18 11183
IC  MULTIPLE MEANINGS 52-54 162 PLACE VALUE: HUNDRED CHART 97-99 312 WHOLE NUMBERS: AB - CD 1784180
D SYNONYMS 45 164 EXPAND 2-DIGIT NUMERAL 151153 34 WHOLE NUMBERS: 2XA=? 187-189
IE ANTONYMS 37.39 167 EXPAND3-DIGITNUMERAL WWORDS 121123 | 32 WHOLE NUMBERS: Ax0=1 \ 193195
"IF CONTEXT 8660 164 EXPAND 3-DIGIT NUMERAL 163165 | 156-3 GEOMETRY: SHARES 2 184-186
: 169 ABC > CBAOR ABC < CBA [V RTIN AT o .
, LITERAL COMPREHENSION 1610 ORDER SET OF NUMERALS 108111
B MAIN IGEA 76,48 171 NEXT NUMBER IN SEQUENCE . 124126
HC . MAIN IDEA DETAILS 144263 ,
IIE ‘SEQUENCE ° 183046 | - WHOLENUMBERS '
© IF CAUSE/EFFECT [ 103258 231 AB+C,NO REGROUPING 154-156
G "LIKENESS/DIFFERENCE aog50 | 23 AB+CD,NOREGROUPING 15117 ‘
; 241 AB +C, WITH REGROUPING 118120
- INFERENTIAL COMPREHENSION ~ 242 AB+CD, WITH REGROUPING 160-162
1A - MAINIDEA 13,41, 62 282 SUBTRACTION: NUMBER SENTENCE 100-102
1B CAUSE/EFFECT 17,2045 | 301, ,AB~C,NO REGROUPING 166-168
"I PROBABLE OUTCOME 0,737 | 302 AB-CD,NOREGROUPING 148150
D MAIN IDEA DETALS B2nd9 | 311 AB-C,WITHREGROUPING ULV A
ME SEQUENCE S35 | B3 ATA+A.=AXB 180-132 .
IIF LIKENESS/DIFFERENCE 58,64 | 36 AXB=A+A$A.. 157-159
G CONCLUSIONS 10,460 | 31 AX1=? : 138141
K ANALOGIES 69-71 363: AXBAB<6 14214
Il CHARACTERS 16, 44, 65 ' .
, FRACTIONS o
CRITICAL READING SKILLS 7946 IDENTIFY CONGRUENT PARTS 136-128
VA AUTHOR'S PURPOSE §1.72,74 | 7813 SHADEDREGIONS: 112,143, 14 - 106-108 - ‘
'RELATED STUDY SKILLS METRIC MEASUREMENT
VA REFERENCES, AWARENESS 2395 107-8 LENGTH: NEAREST CM’ 9193
VB REFERENCES, USE -35, 36..51 .143'2 TEMPERATURE 103105 )
VD SUMMARIZNG - 19,31, 47 »
CVF ALPHABETIZING ] 5557 NON-METRIC MEASUREMENT - ’
. > 76 TIME: NEARESTHOUR 949 - .
posmvr-: RESPONSE/READING : N
| VIA READIN FREE TIME 7618 GEGMETRY ,
. VB VISIT-READING PLACES , . 7981, | 156-1. SHAPES . 121129
VIC REQUEST EXTRA READING L 8284 1831 PROPERTIES OF FIGURES 172474 ,
VID  TALK ABOUT READING 8547 :
 RELATED ACTIVITIES 86-90
M L}
- 43 e
;":*8‘!.1 o i 9

L




© LIST OF ITEMS MEASURING EACH SEVENTH GRADE OBJECTIVE ~ -

c MATHEMATICS 8
READING & ‘ ' J:
I [ .
- CORE o CORRELATE /
Ob Skill Area&Ob]ectIlve Description Test ltem | Obj. SKill Avea & Objective Descripti ' Test Item Obj. Test Form. Skil : i | Test ltem
Code | Numbers | Code a &8 fiption | umbers |- Code est Form, Skill Area & Obj. Descriplion Numbers
VOCABULARY MEANING . . NUMERATION . - .| 182 NUMERATION: EXPAND ABCD AN
A PREFIXES 44 181 PLACE VALUE: FOURDIGITS 90 | 403 WHOLE NUMBERS: ESTIMATE PRODUCTS  178-180
IC MULTIPLE MEANINGS ™9 | 192 WRITE FOUR-DIGIT NUMERAL ‘13 | 432 WHOLE NUMBERS: RELATEX TO + 17547
D SYNONYMS - ‘ 2830 3 631 DECIMALS: PLACE VALUE 184188
IE ANTQNYMS ’ ' 5759 WHOLE NUMBERS : 643  DECIMALS: MEANING, 100THS 187-188
IF CONTEXT R 253 A+B+C: ADDEND <7 DIGITS 9163 800 FRACTIONS: SUBTRACTION 161183 .
| 263 ESTIMATE SUM: 3-DIGIT ADDENDS 118920 | 1094 METRIC MEASUREMENT: CMTO M 168171 |
. LITERAL COMPREHENSION ' 321 ABC - DE (NO 0'S), REGROUPING 163-165
IIB MAIN IDEA : 15,4560 | 322 ABC~DE OR ABC - DEF 154156 ‘
G MAIN IDEA DETAILS 2,23 | 31 ABXC=7 - ' 124126 |
IIE SEQUENCE %4371 | 989 ABxCD=? 5147
"I CAUSE/EFFECT © 3,48,67 | 447, DIVISION: COMPUTATION - T
G LIKENESS/DIFFERENCE 17,4180 . | 451 DIVISION: WORD PROBLEM : G150
© INFERENTIAL COMPREHENSION o DECINALS ' , o
- WA MANIDEA 186364 | 632 PLACEVALLE ‘ 139-141 : ; ’
B CAUSE/EFFECT ' u,4,7 | 685 +OR-: COMPUTATION 10132
I PROBABLE OUTCOME - ¢ anaar | 694 AND-: WORD PROBLEM 160162
iiID MAIN IDEA DETAILS - 16, 46, 61 v : ‘ :
E 'SEQUENCE: v - %, 49, 63 FRACTIONS ' , ' : |
NG sCONCLUSICNS 40, 50, 69 80-2 SHADED REGIONS, 10 ORLESS - §7-99 ,‘ ‘ o
I * ANALOGIES .+ 2325 819 EQUVALENCE SR ' >
o : 853 ADD MIXED NOS., LIKE DENOMS, 100-102 —
" CRITICAL READING SKILLS . 90-3 WHOLE NUMBER MINUSFRACTION . 103105 |
WA AUTHORS PURPOSE " g | 92 WHOLE NUMBER TIMES FRACTION 12748
IV AUTHOR'S VIEWPOINT 12,65 | %3 ABXCD;BD<10 ' 108-111
SR METRIC MEASUREMENT
RELATED STUDY SKILLS o | 10928 CONVERSION: METERS, CENTMETERS - 133135
VA  REFERENCES, AWARENESS 5153 . COUNT SQUARE :
|6 REFERENCES. USE e | 192 AREA COUN UNITS 136-138 ‘ ‘
0 SUMMARIZNG 0 g | Yo COUNT CUBIC UNITS 151159 | - |
VF ALPHABETIZING segp | M TEMR TURE o R | , ‘
- . NON-METRIC MEASUREMENT - ‘{’ RN
- POSITIVERESPONSEREADING 1483 TIME: NEAREST FIVE MINUTES 151153 ' P
* VIA READINFREETIME B9 i5p2 MONEY: ADD OR SUBTRACT 142-144
VIB  VISIT READING PLACES - 1618 ‘ , ,
'JIC  REQUEST EXTRA READING 7981 . - GEOMETAY ‘ . Do o
VID TALK ABOUT READING 82-84 1571 QUADRILATERALS . - 12114
RELATED ACTVITIES , 847|602 LNES: RELATIONSHPS . 166-168
D PROBABILITY & STATISTICS

T2 'BAR GRAPH BT




o

) LIST OF ITEMS MEASURING. EACH TENTH GRADE OBJECTIVE

) MATHEMATICS ‘?}\ o
R_EAD!NG - ‘ . : '
"f CORE - COARBELATE-
o, by 1- . tem | OB, st ares 8 0 y Testlem | Oi.| ~ Test I
I 1sKil Area 8- Objgctive Description {16t em | OBl JoiGy Areq & Objective Description 1| Test Fom, SkillArea&0b1 Descnplson st tem
Code N . Numbers | Code Numbers C. ¢ | Numbers
VOCABULARY MEANING ’ Y WHOLE NUMBERS 471 WHOLE NUMBER: DIVISION ESTIMAT_E TR
1A PREFIXES 343 465 DIVISION: GOMPUTATION 108111 §5-1 DECIMALS: ROUNDING , 178180
G MULTIPLE MEANINGS 3739 472 DIVISION: WQRD PROBLEMS 12414 | 732 DECIMALS: ESTIMATE PRODUCT 190-192
. N : 744~ DECIMAL X 10, 100} 1000 187189,
[E iL’i%’;mS 3:.26 DECIMALS . | ! 104-2 PROPORTION: WORD PROBLEM 175477
IF * CONTEXT 45 662 CONVERT FRAGTIONS TO DECIMALS 949 | 4043 PROFORTION: SCALE DRAWING 18163
, 671 ORDER SET OF DECIMALS 166168 | 1241 METRIC MEASUREMENT: AREA 184166
, 747 DECIMAL X DECIMAL 118120 -
1 umfgeiq“mﬁ”ﬁ"s“’" leass | 759 MUTPUCATION WORDPROBLENS 19112 Vo
1C WA DA BETALS . sige | TH DECIMAL:WHOLE NUMBER 14 :
\ A 773 DECIMAL + DECIMAL 12 |
IE SEQUENCE £ 19,2950 - :
NI CAUSE/EFFECT . 43, 56,63 FRACTIONS
G LIKENESS/OIFFERENCE 17,42, 57 82-)  FIND LARGER: A/RORC/D C5117
: , 83 CONVERT MIXED TO COMMON 154156
INFERENTIAL COMPREHENSION 873 AB+C/D,B#D _ 145-147 : A ~
HIA  MAIN IDEA 12,46,66 | 882 ADDITION: WORD PROBLEMS 998 [ ﬂ .
WB  CAUSE/EFFECT = . 18,20,49 | 94 AB-CID,B#D . 106-108 .
.| WG, PROBABLE OUTCOME 20,24, 27, | 926 SUBTRACTION: MIXED NUMBERS R . \
o| 1D MAIN IDEA DETAILS 15,41,55\ 972 ABXCID;BD<1) 121429 | . \
IIE. SEQUENCE =~ 44,59,61 \ 975  WHOLE NUMBER X MIXED NUMBER 150153 | \:
I LIKENESS/DIFFERENCE 14,48,68 L o ' ‘
G CONCLUSIONS 45,60, 82 RATIO, PROPORTION & PERCENT ‘
WH  ANALOGIES 79 %ﬁ CONVERT FRACTION, DECIMAL, % 88-90
,‘ : 1061 PERCENT: WORD PROBLEMS - MB-150 .
! CRITICAL READING SKILLS METRIC MEASURENENT. .
::Q :gg;‘g;& rg:Pose 1052255'454 | 142 MEASURE AND COMPUTE AREA 169171 -
NG UHORSVEWRONT 7 Cnms 1301 VOLUME: WORD PROBLEMS 67-99
: * NON-METRIC MEASUREMENT K
RELATED STUDY SKILLS | g1 ANGLE MEASUREMENT 160162 | . .
VA REFERENCES, AWARENESS 1072 | 1484 TIME CONVERSION 4 103-10 '
| VB REFERENCES,USE , 21,2269 | 1542 MONEY: WORD PROBLEMS 167159 °
VD  SUMMARIZING 20,30, 51 , c
; 8 GEOMETRY | '
POSITIVE RESPONSE/READING 1672 PARTS OF A CIRCLE 100-102
VM READ IN FREE TIME 7375 PROBABILITY & STATISHES
VIB VISIT READING PLACES KT8 | 0.1 PROBABILITY OF SIMPLE EVENT 139-141
VI REQUEST EXTRA READING T e MEAN OF A SETOF NUNBERS (24126
VID  TALK ABOUT READING 52-84 , e
RELATEDACTIVITIES ¢ 8547 EQUATIONS, EXPRESSIONS, GRAPHS )
\ 1807 EVALUATE COMMON ALGEBRAICEXPR.  136-138
1825 READ COORDINATE SYSTEM 91483
! . N
. | ?
. 45




APPENDIX D

r the past decade much vesearch has been focuSed on
ing the characteristics of schools, teachers, administrators
lents which lead to success in school. While some of this
h has identified factors outside the school as being
nt, there is an increasing amount of research which shows
s whigh educators can influence through their behavior.

tion briefly -discusses a series of principles which have-

ntified through research by the Michigan Department of

on or other researchers. These principles, or “variables
ke a difference” have been shown through careful study to _
ly related to student achievement. The principles can be -

ed by educators and should ‘be used to improve the

g process. -

'he more time spent on mstructlon the- greater the
'ment gain.

general the more time spent in school and the more time
1 instruction the greater the learning that takes place.

tions of this principle exténd to improved use of time,
1alized . instruction and curriculum content.

[‘he greater the amount of parental mvolvement the

- the acnievement. ‘ ,

rents influence their children in 2 number or ways;
| their expectations for the children, through their own

s toward learning, through involvement at school, and .

| direet instruction,

VARIABLES THAT MAKE A D'IF'FERENCE“ .

® High expectations on the part of the prmclpal are
assoclated w1th greater achlevement

Principals who are assertivé mstruct10nal leadets and have
high expectations for students tend to have successful schools.
They work with staff to set goals and to provide the support
needed to attain them. They evaluate instruction based on the
agreed upon goals.  ° - :

® High teacher expectatlons are assoclated with hlgh
achievement. .

Teachers who beheve that all of their students have the
ablhty to succeed also believe that they, as teachers make a -
difference. These factors seem to have a positive effect on student
learning. .

¢ Higher achiévement gains are more likeljr to occur in .
classrooms characterized by a high degree of structure, W1th
teachers who are supportiva, .

. Structure is manifested in a number of ways. Among these. -
are goal direction, classroom organization, and supervision. This.
does not imply that autocratic teachers are the most successful. A
warm supportive teacher who is able to provide a clear direction
toward the achievement of clearly stated goals and objectives and
supervxse or monitor student behavior is likely to note achleve-
ment gains among the students in the class.

o .

* Acknowledgements: The principles contained in ihis section are sirawn from the work of many educational researchers. The section is based onaliterature review a

I

/
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conducted for the Michigan Department of Education by the ESEA I Evaluation Technical Assistance “enter, Educational Testing S+rvices, Evarston. Ilinois.

[
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¢ The use of frositive feedbaclr reinforcement by teachers

i associated with greater achievement,

] f
Teachers who are successful in ra is'mg the achievement levels
of students tend to use a higher rate of praise and encouragement
and to use them more appropriately than teachers who are less
successful.
¢ g

o Thé use of tutoring is related to aehievement

Research has shown that tutoring can be an effectrve way to
bring about bettér achievement. This may be related to the first
- principle:in this section, that is, the amount and qualrry of time
spent on mstructron

Vv é W

~7™e Recitaticn promotes greater achievement,gains.

L )

an effectrve means of promoting both the acquisition and retention
of knowledge' - . 4

This section has presented in summary form erght prmcrples
associated with improved student achievement. Many of the.
principles may seem obvious and based on common snse,
However, what may appear-obvious is not always supported by

research, Many of the principles are related to one another and

they may lead to achieverhent mcrements 1f employed in

» combmatlon

| _ Recitation (generaliy defined e{s response by 4 student) can be "

Teachers principals; superintendents. and all others involved *
in the education of Michigan's Children and Youth are
encouraged to study these principles to see how they apply in their . -
schodls. Where ever appropriate, educators and parents are
encouraged to implement strategies and programs based, at least
in psrt, on theSe principles.

For more information regarding these ‘variables that makea
difference” contact David L. Donovan, Assistant Superintendent,
Technical-Assistance and Evaluation: P.0. Box 30008, Lansmg,

, Mrchrgan 48909

\».
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UNDERSTANDING AND USING THlo INDIVIDUAL STUDENT REPORT
Ty Mrchrgan Educatronal Assessment Program o

What is the Michigan Educational Assessment.Proiram a

(MEAP)‘?

MEAP is a statewide testmg program, If checks to see f you Know.

some important skills in reading and mathematics, All fourth,

seventh. and tenth grade students take the assessment tests, The -
* MEAP test results are used by teachers, counselors, adminis- .

~tratots, and the public.to determine how well the school or district
i dorng to teach students 1mportant hasic skllls

o The skills you are expected to know are called Performance

R

How cari [ usethe MEAP results? .

- Objectives. There are separate performance objectives for-

reading and mathematics. Objectives that are ahke are put into
-groups called Skrll Areas, \

Every ob] ectrve i measured by three test questrons You must "

answer twoor three of the questions correctly topassan objective.

And, if you pass more than 75% of the objectrves youare consrdered .
- How do | read the report"

‘tobe dorng acceptably well,

Whatdo'es my ‘Individual Student Report tell me? |

: et "com‘pares what you should know with what you do know.

o Tt tells which objectives you have learned and whrch you have -

1ot learned,

0 It tells if you are at an acceptable Ievel in readmg and

mathematrcs

[ 48 ) :

- 'teacher or counselor for help.

o Write down the objectives whrch you did not pass

o Talk with your teachers, parents and counselor about your
problems with thess objectives. - -

i Ask your tgaches, parents; and counselor for help to Iearn

,. theserobjectives.
o Ask for books r worksheets whrch will help you

o Necide how you will work to learn the objectives you need -
to know. ~

o Work on the obJectrves by yourself or maybe, you ca take a_‘\t
speclaI course that will help you. |

B 1
. © o o )

. The example given here'shows hov ‘o read your report Lorge.-_{

capital letters are used to help you find the important parts
(sections) If you have any questrons about your report, ask your

.9 Section A gives 1dentrfrcatron mformatron your name, smdent
number, teacher, lass section, district, school, and age, . =

{ Sectrons B¢ C give.the number and a brief descrrptron of
" each of the mathematrcs objectives, tested




[ 'S;ction.D gives the question numbers and tells w

+ means you answereq correctly. ‘

hat you did.

A B, C, or D shows that you gave a wrong anSWera lbe‘l

~which answer you did glve.
" * means, you sklpped the questlon

s

A blank space means you stopped answermg questlons

- before you got to this question.

# Section E shows that number ‘of questions yoﬁ answered -

correctly for each obj ectwe
 Section F tells if you passed each objective: “Y”

means yes

“N” means no, and “0" means you dxdnt answer_enough

¢
<

]

0 Section G tells the total number of objectives you passed and -
*also gives a sumimary of your test results. Test results are

+ reported t four levels called Categories of Achievement,
Category 4 is the highest and means your test results are.
acceptable, In order to be- in Category 4 for reading and
mathematics, you must pass more than 75% of the objectives.

" Anything below Category 4 means you ' need some help. If you
want 0 know more about the categorleé of achievement,

- please 4sk your teacher or counselor.

fo |
The information given in Section AG for the mathematics

.

questlons o tell. objectives is then repeated for the reading objectives.
. - . ' b ) ' ¢
’ . n' ' o )
I } R . )
' ' . N . earm ' } .
. INDIVIDUAL STUDENT REPORT INDIVIOUAL STUDENT REPORT
_ GRAQE 4 MATHEMATICS ., ~ GRADE 4 RERDING
* | Student: MRIGHT  EONARD Lq--n—b Student No: O Student: WRIGNT .  EOWARD L Studant No:
: Teacher, RUSSE BETSY . Section: SPECIAL CODES Teacher: ROSSE BETSY Section: SPECIAL CODES
- Digtrct;  MICKVILLE ©o Ager 9-D District: NICHVILLE : Age: 09-06
School:  MIO-CITY ELMNTARY School Year, 194X-8X  RESEARCH: 01g School: AXD-CTTY ELENENTARY © Schooi Year, 198X-8X  RESEARCH: 0)
. ” il b : . N O]
. C%Z'e Skill Aress and Objecfives Y al:f;n Rb;:;%?fs:;s g;,m C%dle Skill Areas and Objectives ‘ l":d’“m;'p";?’:. g:” Mg
: 7 NE - .
10-5 ° ORDER SETS: FENE 1354113 +[ 158 2 vE IA mrms RV EI ORIME
.10-7  OROER SETS: FENE 5 Drm 120817 af olN} I8 SUFFDE - M| nal atef 1[N
16-2,  PLACE mus HUNDRED CHART $7¢] 94 9+f 3]Y . mmm mmm , 5ot B3 e BAe| 3|V
164 EXPAND 2-DIGIT MMERAL 151 ¢| 152 ¢ 13 o 3]V 10 YNNG : NI TN
15,7 EXPAND 3-DIGIT mmmns 121 ¢| 122 ¢ 123 o[ 3|Y IE  ANTONYS S NENE TR
16-8  EXPAND 3-DIGIT MMERAL 163 ¢ 164 B 166 ¢ 2|V IF CONTEXT b6 e] GTAL WAL 2IN
16-9 > CBA OR ASC ¢ C meoflsofyenf ofnl F : ,
16-10,  ORDER SET OF NAERALS 109 ¢ 10 #1010} 1IN| [ LITENAL CONPRERDRSION —— :
17-17  NEXT MMBER IN SEQENCE 124 A11250{ 224 0| O|N| I I8 MAIN I0EA IR LI NEIM
' — vl L it ‘#&'ﬁ:{%‘“‘"’“ HEHEHH NS
s ‘ ¢ ¢ ] .
21 " ) IIF CAUSE/EFFE 10¢ 3te] Bo| 3
gg 18+ &, REG {7\_\\\1\ mmssmrrmm:, Ly;u
- | 177 M) 2] YT . -
| 4 R 1o b ko ¢ 19 103 0| 18 0| 188 o| | | e CSTN |
- B} ) 0 L2 -
/}/ WHOLE MIGERS! B - 50 178'¢ [ 179 +| 180 ¢| 3|y |
~—T" 35-6  NHOLE MOBERS: 2x A1 ? 1074188 ¢| 109 ¢f 31Y
36-2 - NHOLE MMDERS: Ax 01 193 1% 195 0
153 GEONETAY: SMAPES 104 ¢ 185 +| 106 [ 3].Y
' . B P [ ol
\‘ Summary of Student Performance Summary of Student Poﬂormanu L
‘ O mtum . m mmn MWM
N Tolal Qbjectives; ] . Tola Gbjectives; ‘
+ Qbjectives Atiained: .+ 23 s - Objectives Atained: zt ‘ 4. ,
L cmnoruunhlmmnnt [ ' ! J . Category of Achievament: 9 J
[ - " n‘ ' ‘ ' . - . . e N :[ mm




, Introﬂuction

. 'In June 1982 the Michigan Department of Education con-

| - ducted a survey of local Adult Education (AE) programs to deter-
mine interest in piloting the Michigan Educational Assessment

Program (MEAP) tests with AE students. Approximately one- -

fourth of the AE programs in the state volunteered to participate.

. The purpose of this pilot projéct was to determine if the MEAP

tests, and training following the testing would be useful to-adult

educators. ¢

 The1982 pile: project was a success and the MEAP tests were
-~ again offered in 1983 to state A programs on a viluntary basis.

1983 and Febtuary, 1984 ‘

The tests were administered dzring three week spans in October, -

In the 1982 pilot testing, the seventh grade level testwasused

to test adult education students on fourth through eighth grade
skills in mathematics and/or reading. To broaden the scope of
skills tested. three levels of MEAP tests were offered in 1983,

- Level Lcontained the Pourth Grade Mathematics Test only. Level

I1 contained the Seventh Grade Mathematics Test, and a modified
~ version of the Seventh Grade Reading Test. The modified reading
test measured the same objectives as the basic seventh grade test,
however, some reading passages were changed to appeal to more
mature students. Level [[lecontained the same modified reading

test a5 Level IT, and-the Tenth-Grade Mathematics Test. -

This handbock contains the interpretive materials pref)ared "

by MEAP staff to help local educators read and use their MEAP
test results. The narrative refers to fourth, seventh, and tenth

ey

grade results of students because it was produced specifically for '

K-12.educators who receive fourth, seventh, 2:d tenth grade
N resx'lllts. However, most of the information s also.appropriate for

50

¢

EY

APPENDIX F
" SPECIAL NOTES FOR ADULT ED'UCATORS'

~ your use with the adult’ educétigin test results and students
" because the AE mathematics tests are exactly the same as the

|

tests taken by fourth, seventh, and tenth graders. The reading
AE 1est measures most of the same objectives tested at the seventh
grade with'modified reading passages. The test results can be

“used 4o help adult educators (1), determine individual student
* needs; and (2)
instruction. «

review curricula to heip improve the delivery'of

(

, Spetial Notes

~ The following highlights the specific sections of the handbook
which you should read. If"you have questions, or would like
further explanations, call a MEAP staff member at (517) 373:

Section I (pages 1-8) Most informhtioﬁ is applicable to the Adult

Education assessment project.
. I |

o " L.
Section 1T (pages’ 4-11) Most information in this section is
applicable, with apropriate adjustments for Adult Education
students. ‘ | .

Section [T (pages 12-15) T.his information is applicable for all
MEAP tests. ) ‘

Appendiz A (pages 16-27) Adult educators participating in the use
of the MEAP tests will receive the following reports: - ’

Individual Student Report (page 16)

School Summary Report (page 18).

District Summary Report (page 18) .

Test Item Analysis - School, District (page 24)
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 Appendiz B -Tnformation from Appendiz B which is applicabletn LI.STTOF ITENS MEASURING
the Adult Education assessment project is given on pages 30-32, EACH ADULT EDUCATION OBJECTIVE
- 3337, and 4042. ' - . - I

- S - . o 'LEVEL | - MATHEMATICS
Appendix € is not used for Adult Edueation.*A List of Items = ——
Measuring Each Adult Education Objective is provided in this . - ook SKil Avea  Objctie Desripto e
appendix (F). ¢ [ NuWERATON | )
o o o _ .| 105 ORDERSETS: FEWER 145
Appendiees D, E, and G All information in these appendices is o & gﬁ:’ggfi&‘:gﬁg& oot
applicable to the Adult Education assessment project.  + © \ 164 EXPAND 2DIGIT NUMERAL C we
‘ | - - 167 EXPAND 3-DIGIT NUMERAL WWORDS ™ 3133
. » " 164 EXPAND 3DIGIT NUMERAL ‘B
L 169 ABC> CBA OR ABC < CBA 004
L . 1610 JADER SET OF NUMERALS 1921
YRR Py ' - 17 NEXT NUMBER IN §SQUENCE 3%
This handbook also deseribes reports which are NOT part of the S . s ‘
Adult Edueation assessment project: Classroom Listing Report, WHOLE NUMBEDS ., , | .
4 Do ] . : 21 A8+, NO REGROUPING 6466
a . '
Parent Pamphlet, Feeder Schoal Report, Research Code Report. | m erconomoNe &
| . 24 AB+C, WITH REGRCUPING | )
242 A8 +CD, WITH REGROUPING 7072
282" "BUBTRACTION: ‘NUMBER SENTENCE 10-12 .
| %1 a8 -C,NOREARDUPING R (2 I
: C 302* AB - D, NO REGROUPING 5660
- \ : : 311 AB -, WITH REGROUPING 851 |.
' %3 A+A+A,..=AXB e | \
' . : . ‘ %8 AXB=A+A+A... 616
" ‘ o : Sl axp=roo 4251
‘ . v ‘ 3-3 AXBAB<6 o | 5.54
A ‘ . i, ; B )
e : R o FRACTIONS ‘
- C L - . 794/6  IDENTIFY CONGRUENT PARTS 4648
¢ - B3 SHADEDREGIONS: V2184 - 1618
C | | o NETRICMEASUREMENT .
' - ;' | 1074 LENGTH: NEARESTCM B o
v « | W32 TEMPERATURE ' S 1
} \ NON-METRIC MEASUREMENT T
1476 TIME: NEARESTHOUR * 4
d o - : . GEOMEWRY '
: 1851 SHAPES ' L ay
1631 PROPERTIES OF FIGURES - . B
{ . S
: L - ., CORRELATE . :
. a ' - s | 113 NUMERATION: ODD OR EVEN - 8547
- 23 'WHOLENUMBERS: SUBTRACTION ~ 100-102
. . . | 24 WHOLENUMBERS: A-B;AB<18 9183
) - ; ‘ . 312, WHOLE NUMBE'S: AB-CD 8890
, ' ' o o | %4 WHOLENUMBERS: 2xA=7 e
| 32 WHOLE NUMBERS: AXx0=1 103105
1563 GEOMETRY: SHAPES e




LIST OF ITEMS MEASURING EACH ADULT EDUCATION OBJECTIVE o

. LEVELS 1l & Il - READING LEVEL 1l - ATHEMATICS LEVEL Il - MATHEMATICS .

Obi. e \ Test ltem | Obj. ; U (1 J o o h b Ohiantive Dogerintion - TES! HEm
) c}e Skill Area & Objective Descrlpﬂpn Numbers Coc}e Skl Area & Qbjective Description Numbers | 'Co ée Skill Area & Objective Description Numbers
- ' .  NUMERATION . WHOLE NUMBERS '

A !g:;\lzlEJSLARYMEAN‘lNG 1 181 PLACE VALUE: FOUR DIGITS 82-84 465 DIVISION; COMPUTATION * 103105
lC' MULTIPLE MEANINGS 46 WHOLE NUMBERS | , 472 DIVISION: WORD,PRO.BLEMS 106-108

I0° SYNONYMS ;. 22 %3 A+B4C ADDEND<TDIGTS  , 8547 . DECIMALS o
IE ANTONYMS 4042 263 ESTIMATE SUM: 3-DIGIT ADDENDS 112414 | 66-2 CONVERTFRACTIONS TO DECIMALS . 8540
" *32-1 ABC - DE (NG 0’5}, REGROUPING 157159 | 6™ ORDERSETOF DECIMALS ~ 160-162°
LITER,.LCOMPREHENSXON . 322 ABC - DE OF ABC - DEF 14815 | 747 DECIMALXDECIMAL- , 11241
B  MAIN IDEA L 9, 31,45 391 ABXC=? 118120 75-3  MULTIPLICATION: WORD PROBLEMS 12¢-126
lC MAIN IDEA DETAILS U g | %9 ABXCD=? , 1ae141 | 772 DECIMAL + WHOLE NUMBER 136138
IE SEQUENCE 18, 30, 65 447 DIVISION: COMPUTATION 86-90 773 DECIMAL + DECIMAL 115117
I CAUSE/EFFECT o361 1 454 DIVISION WORDPROBLEM 142-144  ERACTIONS ' ‘ a
G LIKENESS/DIFFERENCE , 11,345 DECIMALS | 822 FINDLARGER: A/B ORC/D 109-111
INFERENTIAL COMPREHENSION v| 632 PLACEVALUE 1% 233 Z%Nfi% rgl);&g o conex 133’5?
A MAIN IDEA 14,4649 | 65 +OR-: COMPUTATION 12126 |~ goot ADDITION: WORD PROBLENS 57159
B CAUSE/EFFECT 17,28, 64 §9-1 + AND -: WORD PROBLEM 154-156 94 AB-C/D,B#D 100102
IIC  PROBABLE OUTCOME BAU% |- | ' ” 926 SUBTRACTION; MIXED NUMBERS 127129
11D MAIN IDEA DETAILS nRu ';Er:\gEg::dous oonss. o ‘S92 ABXCD:BD<I0 - 121183
I SEQUENCE 2, 3, 62 ¢ SHAUED-REGIONS, } 5 : '
N eEAEnCE s 0o EQUVALENCGE jsy7 | 975 WHOLE NUMBER X MIXED NUMBER 145147
G CONCLUSIONS 296 | 859 ADDMIXEDNOS, LIKE DENOMS. . 9496 RATIO, PROPORTION & PERCENT
VA AUTHOR'S PURPOSE 755 | %9 ABXCDBD<10 - 103405 S - ‘
IVC, AUTHOR'S VIEWPOINT v | , ' METRIC MEASUREMENT
- ‘ METRIC MEASUREMENT 1242 MEASURE AND COMPUTE AREA 163165
RELATED STUDY SKILLS , 10920 CONVERSION METERS, CENTIMETERS 127129 | 130 *‘VOLUME: WORD PROBLEMS 9183
, 1192 “AREA: COUNT'SOUARE UNITS 30132 -
VA REFERENCES, AWARENESS 991 51 VOLUME: COUNT CUBIC UNITS 151433 NORNETH HEASURENENT ‘
VB  REFERENCES, USE 323 "4 TEMPERATURE 001 | 1461, ANGLE MEASUREMENT 15415
VD SUMMARIZING 18066 0 = 1431 TIME CONVERSION ( E
VF ALPHABETIZING | 5648 NON-METRIC MEASUREMENT 1542 MONEY: WORD PROBLEMS . 11152
S051TVE RESPONSEREADING 148-3 *TIME: NEARESTFIVE MINUTES 145-147 GEOMETRY . : e
2 MONEY: 26-138- o
VA READINFREE TIME . 6749 1522 MONEY ADDQRSUBTRACT 136-138 1672 PARTSOFA‘CI_RCLE 9496
VIB  VISIT READING PLACES 072 GEOMETRY * PRDBABILITY & $TATISTICS _ '
VIC  REQUEST EXTRA READING 775 1571 QUADRILATERALS ei0s | 1721 PROBABILITYOF SMPLEEVENT 133435
VID TALK‘ABOUT"READING. 76-78 160-1/2  LINES: RELATIONSHIPS " 160-162° 1731 MEAN OFASETO‘FNUMBERS‘ , 118120
FEATEDACTVITIES i PROBABILITY & STATISTICS EQUATIONS, EXPRESSIONS, GRAPHS
. o2 BRGRAH j0s41 | 1807  EVALUATE COMMON ALGEBRAIC EXPR” 130132 -
. _ ' 1825 * AEAD COORDINATE SYSTEM 8547
; ~ * CORRELATE ' . CORRELATE .
, “8-2 NUMERATION: EXPAND ABCD 66168 | 471 WHOLE NUMBER: DlVlSIONESTIMATE - 166-168
K 403 WHOLENUMBERS: ESTIMATE PRODUCTS 172174 | 651 DECIMALS: ROUNDING 172474
432 WHOLE NUMBERS: RELATEX TO = 169-171 732 DECIMALS: ESTIMATE PRODUCT 184186
631 DECIMALS: PLACE VALUE . 178180 | 741 DECIMALX 10, 100, 1000 18118
: o 643 DECIMALS: MEANING, 100THS 181189 | 1042 PROPORTION: WORD PROBLEM A6
> < 90-3~ FRACTIONS: SUETRACTION 175177, | 104-3 ° PROPORTION: SCALE DRAWING ERtah
) , 1094 METRIC MEASUREMENT: CMTOM 163165 | 1241 . METRIC MEASUREMENT: AREA 178180

o n
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v APPENDIXG o
LISTING OF RESOURCE MATERIALS 098

IM.EAP | . ; - t'Reading

. E\{pldndtmv S AN, Mynimal Performance Oljectives for Commwncatzon
A. Questions wnd Ansie J)sAhou h(’MwluqazE(u(\zfmnal . Skill in Michigan (1980) ’
Assessment Program IR o O MEHP Support Materia Is for Readmg '? :

B Monograph £1: An Quervien ,, o  P. MEAP Secondary Support Materials for Reading - |
¢ Using MEAP Results. | s " OtherEssent%alSlfillAre'as(Infomm{)ima.forotheressen.iial‘ '
C. Monograph #2: 1 mmﬁﬂ"(} and Addressing Sident . shill areas is also avatlable. Such thformation typically
- Needs - 3  ineludes pc;fonn aitce objectives, testing materials, state-

, g : . wide results, nter netwemms and, if developed, sup-
D. Monograph £3: Identifying and Addressmg Currieulum p

© Needs , | onc)tman;ml[ 5.) .
! L ,- . Career Development
¢ Reporting MEAP-Results PIER.

R Helth .
" S, Life Role Competencies
T Listening

E. Monograph #}: Reporting Test Resulfs to Paveits

B R for wse with parents; “Buildifg Betier Busies” —
arder diveetly from your Loual Ryional Educationel

Mdia Center (REMC) - . U- Plysieal Edhentio
\G. Monograph #5: Reporting Test Results to the Sehool Bourd | -V Seenee
H 7())1()()'(1 h #6: Reporting Test Results to t heP blic R W"{t_""g
¢ Instructional Support Materials ‘ A e . . ;
+ Mathematies - ,, IL; Related Materials o L
I Minina memmanceOueczreefm Mathematies (1980)

. Y. A Guide fo Test Taking, As Eosyas. .. 1-2-8
J.. Vu hematies Education Interprelive Report: Grades - Z. How to Pick a Good Sehool -
b1-100 198 0-&

K. MEAP S“ 1t Materials for Mathematies e _ Materfals available upon request from MEAP, P.0. Box 30008, Lansnng Ml \
. Whole Nunibr: Conputation i “48909. Quantities limited to one copy per-item. A

M. Teachee_Resguree Guide for Metrie Education
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