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ABSTRACT

A questionnaire on attitudes toward discipline
problems and classroom management strategies was submitted to 71
secondary school teachers. Thirty-eight of the respondents taught in
s large inner-city jumior high schocl composed of equal percentages
of White, Black, and Hispanic students. The remaining 33 respondents
taught in a small, suburban schocl in an atfluent district with a
predominantly white student populatict . The first section of the
questionnaire dealt with classroom management techniques
characteristics of students viewed as discipliné problems, and
corrective measures employed in the schools, The second section asked
for rank ordering in importance of the major causes of discipline
problems, the most frequently occurring problems, and ways to improve
discipline. Results showed that a majority of the teachers agreed
with over half of the stutements presented in the first section, and
that they were in soiid agreement that discipline problems were
greater in the inner-city school. When teachers ranked in’ order of
importance the major causes of discipline problems, pret.)em '
frequency, and ways to improve discipline, few rankings were found
statistically different. Analysis of responses indicated that .
teachers recognize the need for cnmpetence in classroom management,
feel a need for administratire support in handling problems, and are
receptive *o more training in classroom management. Several suggested
guidelines for inservice planning are discussed. (JD)
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Attitudinagl data on classvoun sanagement and discipline wure collected
from 71 teachers in two demographically contrasted sccondary schools.
feacherst perceptions of the causes of discipline problems, the types and
froguency of discipline probleis and intervention strategies are described.

Sralysis indicr .ed that teachers yecoynize the need for competence in
cTassroom managewent and are receptive to meve training-in this area.
Cygniticant differences in attitudes were feund when the sample of teachers
was parcitioned by geoyraphfc location of the wchool, teacher's sex, and
years of teaching experience. These differences in attitudes should influence
t1ie desian of inservice staff development programs on classroom manayenent.
“ovieal suggess §oguidelines for inservice planning are ‘discussed.
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TEACHERS! PERCEPTIONS OF SCHOOL DISCIPLINE:
TH TR IMPACT ON STAVF f)h\’kl,()PhIFT§1‘ DELIVERY
J :‘:ii‘u':\" l.evin, Paulette Haervey, and Naney Hof fimun

The: Pvnusy]vanin State University

, .
In funrtww; of its fifteen years, the Gallup bollkofipub]ic
u{/ti}lxdcws townrd cducation has idanltgffi(ml discipline as filé
Cpoest problem facing the public S(tpz)ol S.. Althdugh lack of
coipline in thé home was the moSt {ruqu;nfly éited cnuse‘zYZ%),
' 1w noto the Bnly perceived cause of school diséipline
N - ' a
Ceohtloms Those zwﬁgpﬂnéling to the 1983 poll also identified
. . ; . . —
Cctors reiatod to toachers' eiffectiveness and school policices
G oeontribiutors i(i the problem. Of these f:u;i?rs, the. three

st frequently clited weve (1) "Some teachersixre not properly
Crained 1o deal with discipline problems" (12%); (2) "Students

Sl e constant {roublemakers otften cannot be removead from

I

, ‘ ' . . ,
Cohoolt (a4 and (3y "The courts have mede school administrators

4 caulicouns that they do not deeal severly with studwptmishbhavior“
. ?

(110) . ‘While the public recounizes that the H(th()cYTs are not

: [ o Y
the major cause of school discipline problems, they do not
cicw the scehools as ceesprt cently handling problems which oex ist.
. . )
« hirty-nine percent of respondents to the 1983 QQ]] rated the
' I . .
¥
local schiools at a "D" oor g level.oin Uthe way discipline 1s
i
handled” and 41% gave their jocal schools a "D" or "pr for B
“the behavior of students” (Gallup, 1083, .p. 35-37).
[ 4
This concern for discipline is not limited to outsiders--
\ teachers also list discipline problems as a major concoern. The -
23 L [
(4 . .
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Y (YN TTY e v ted Lh:a(, GO ol rosponding teachers viowed
. ° .

aonne g siaident L havior s the main problem faecd in teaching.

.

Uany teirchiers feol they are unnhile to even cope with, much

Less ryesolve, the discipline g)iji)l oms they face each day
, S .
(Kindasvettoer, 1078). »When teachers leave teacdhing, the mnost

-

frequently cited reason for leaving the profession 1s
‘H:u:iplinek(Gallup, 1982) .

. The dizscipline protlems which drive tdachers from the’

prufnssfmn and undermine public cunfidcnée in educatfon are
not isolatda in 1argér cities or less affluent urcuS: The
Scvnate Subcommittee to Investigate Juveni]e Delinﬂn@ﬂcy (Bayh,
’ 1978). reported that csecalating viotlence, véndalism, and |
disciplinal problems were found in any city, suburb, or town,
irrespective of geg;rabhic 1ocation or per capita income"

(p. 300). - The literature suggests that dise¢ipline problems.are
universal. What are ‘the implications of teachers' attitudes

“Toward discipline problens and classroom managecment strategies

for p]anning and delivering staff dev lopmentkprpgramSé This
study énu]yzcs the attitudes of a limi{gd gample of teachers

~ and suggests [ﬁiinciples\td guide the delivvry()f coherent and
ecffeetive sﬁaff devé]opment programs. J

Tcachers' Perceptl ons of Discipline Problens \

g BDEQLTLSS1‘09‘*‘._.M.*‘?ﬁ'l%i‘.‘ﬁifl@-,N.S,}_'{‘A%E_(‘Vi?.c’i g

.

. H . ,
v Gulded by discipline issues found ‘in the literature (sae
for example: NASSP Bulletin,-1979;lphi Delta Kappan, 1978; and

Wolfgang & Glickman, 1980) a 26 ilem questionnhire was doeveloped
(< ‘ . : : | :
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to determine simitarit ies and differcerces in attitudes tewvard
discipline problems and classroom manmgenent st rategices.  The

- ( e . ' . . ’ oy . .

first scction of the guestionnalre 23 items) dealt with three
fa=ues: (1) classroom magnaygement techpiques, (Z)vﬂhuruumvristics
of students viewed as disciplinal probloems, and (3) corvective

S

measures employed in cehools.  Those 10oms 1 guired roplies of

Ve (X}

AT 1t ir g
wrreag,

"disagree, or "undecided. " The sccond section of

the questionnaire (3 items) asked respondents to rank in ovrder

of importance: (1) the major causes of discipline problems, (2)
‘ i

the most frequently ocoeurr ing problems, and (3) ways to improve

diccipline in schools.

.

Respondents 10 the qnmstionndire included seventy-one.
trachers in two public schools in a latge castern metropolitan
arta. Thirty-eight of the rospondénts-taught in a l_ROO_pupil,
inner-city, junior high schogl'with a pobulatién gomposed of
equal percentages of white, black, and hispanic students. The”

remaining 33 respondents taught Ln a smaller, suburban, middle

school located in an affluent district just outside the €ity’s

boundary. The student population numbered approximately 700

and 90% of the students were white. In the tetal sample, there
N ‘- ‘ ‘ R K

wore 36 - male teachers and 33 female teacher:, (Som respondents

. . o ‘ .

failed to record their scx on the questionnaire.) Fordgy-eight

of the teachers had ten years or jess teaching experience and

23 teachers had taught more than ten years, (Sce Table 1.)
. . ‘ (] . .
. Responses to the first section of the queStionnaire were

initially analyzed to determine similarities in the, regsponses

FRIC - g
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L3 N .. L . )
of urban and snuburban teachers. (Similarities are detined as
Y H0% of the tonchers responding "acree’” to oan item. ) A
wujdrity of the teachers acreed on 13 of the 23 items addressipg
olassroom- techniques, characteristics of students viewed as
disciplinal problems, and corrective measures cmployed 1n
i .
i \ / . ‘ . . 3 . L .
‘ sehools., The thirteen 1ltems are 1isted below in the order 1n
which they appear in the questionnaire:
AN (1) Good tcachers must be competent in curbing
disruptive behavior (89%); .
(2) Stress related to classroom managemnent 1s
- > , " ) L3
influential in faijure among novice teachers (62%);
: ¢
. . .)‘. . :
. , (3) The public's view that discipline is the most
important preolem facing the schools is warranted
~ (60%);
" (4) Discipline problems are more frequent in city
“ ’ : ‘ N
schogls (68%);
o (5) Teachers need morc¢ skill and training in classroom
“ L5
managcment (90%);
(6) Discipline nroblems do not have racial or ethnic
B » + .
; '
overtones (638%); o
. , ‘
- ’ (7) Those concerned with discipline all have different
concepts of the problem (82%) e
- . . . ‘ ' .
. (8) Additional fdministrative procedures could improve _
N “~ . ' 14 r""“\,.
discipline (59%); .
“ ‘ . -
(9) The back-to-basics movemnent impl s tougher and
™ | . . R »
stricter discipline (68%);
]
v .
Q o . .
H;;ﬁﬁ | 7' : .
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(10) Siunden assaults on cachers should be handled :

N

Ly the courts (73%); . e

! . (11) ‘Parents should be lecally responsible for their

v

‘child's vandalism of school pfopertx (91%);

>
(12, Students should have input into classroom
' v
!

rules (H9%): - s

a

> (13) Most students witn chronic disciplinal problems

are poor students apaduml a]ly (65%) .

Responses were then partitioned into subsamples by the

N '

Joeat ion of “the school (urban/suburbuna, years of teaching
_experience (Sio years/ 210 years), and sex (ma]e/fcmnle).

=(Chi Sguare Analysis for homogencenus samples- was used to
< .-
determine SLatisLically significant differences within and

among. the three partitionings. Three by two contingency

tablas were constructed and Chi Squares were calculated cmploying

vates correction factor for small cell frequencies (Ferguson,

1971). (A1l Significant differences ate reported in Table 2.)

L

' ' When roes pohsos [rom urban and suburban toachers were
A}
compnrcd, four statlst1<q11y significant dlfferences resulted.
) o ®
Although bum of both urban, arnd suburban teachers qgr(cd that
a characteristic. of chronic disiciplwnal students was poor

achievement, there were gignifiéqnt differences between urban

and suburban teachers’ perceptlons of student 1nvolvcmvnt in

. extracurricular activities (p<.01). HMore suburban teachers

ot (27%) characterized chronic disciplinal students as students

RIC .8 g
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who wore also inactive in other cchool activities. Wnile
noth croups of teachers agreed that discipline problems were

more f{requent in urban schools, more-suburban (58%) than urban

- ~

teachers (24%) reported receiving training in classroom
. - .

managment (pw< Ob) Urhan towchers were more agreccable to

modifying pompulxory education as a LOlleLthO med%ure for

dealing with discipline problems Ap'(aOl). More than half

-~

of the urban ~eachers (55%) compared to.barely one fourth of
’ the suburban icachers (24%) azreed that youths who r»xhibited

chronic discipline probleme should be ‘allowed to .leave school

4 . .

o At an carlicr «ge. Agncement with this radical approach for
R ‘ "& . N . B
ccorrecting chronic discipline .in schools may stem from .the
7 .

/s

s1"n1f1uqnt dlffurenc s . boetween p(rcoptlons of their contirol

-, \

.

over d19c1p11ne p1ob1(m U)< 01) Whlle only 33% of ‘the

suburben teachers viewed causes of d;bc1p11ne pxob]oms as

3

beyond the school'slcontrol,'GS% qf urban toachcrq held this

viewpoint.. ) : . :
) . S .
, Two significant differences were found when Iv%pon\vs were
N\
nqrt1t10n cd 1nto male female %ubsqmples. Male tgachers (68%)

o

were more likely than female toéchers 142 ) ,to cite discipiine
. problems as be ;yond the school's control (p< . 10) However,;
a greater percentage of fe.ale teachers (77b) thdn malo toachérs
(45%) reported that discipline had w0r‘oned evidehucd by more
students involved ;;d the séverity of the»discipline‘proh]ems
_ (p<.103. | ' .
. e )
. ‘ L

Ric . - . 9 + - _
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One significant difference was found when teachoers'
' S reoponses vere partitioned aceording ta vears of teaching
4 A
oxperience (ps.09). Seventy-four pereent of the {eachers with
. ’ . . . " 4 .‘ V
more. than ten years of tesching experience compared to 42%
- : . ) -
of teachers with ten Or fewer years teachilng felt that
¢ lussroom behavior had worscned since they began their teaching

carecrs. . -

L £

1 . 4 . ) 3 - 3
lvachers' responses 10 the se(ond section of the que. fiofnalre

showed more commonality-thun‘differenees. When teachers -anked
N : ) @ i . .

in order oL 1mportance the major causes of discipline problems,
. , - - o

the most [ equently ocecurring probloms and ways to improve

ot

d1301p11ne in vahools few rankings were found to "be statistically

different. A permissive society was ranked as the greatest

2

cause of discipline problems while'violenCe in the media was

considerédd to have the lecast impact. (See Table 3.) Disrespect
R . . F

. v . vy
. .

for other students was considered the most frequently occurring

problem in the ~lassroom; fighting was the ‘1e¢ast frequent.

f

+ s

(Sce Table 4.) Teachers chose more effective and efficient

administrative procedures as the method most likely to improve

“discipline. Better counseling and guidance strategies were

v1cwed as the least 11ke1y method for improvement (See Table 5.)

. . “ Tmpllcatlons for Staff Development

‘This modest study supports two W)dely held beliefs that

teachers recognize the need for competence in classroom

¢ management'and are receptive to more training in this area.
"It also verifies that those whd agree that discipline is a
O

ERIC S - Cog ,
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Cproblem facing schools do not necessarily shuxw3ﬁ§imilulr

"
v

concepts, of the problem. The range of differences found in
. [}

the nresent study, both within and betlween schools, SUgQﬁHLS
¢ o -
that thoughtful and systoematic attention be given to the

necds of the particular sotting and the audience of that

sotting. These nceeds evolve from a varietwv of factors unique

. -
1o the sltuqtlon Whet are some of these facrtors?

The 1nvest1ﬂ1t10n rCV'aled both tsimilavities and difference

in sample Sub—group p@TCCptlﬁhS of discipline problems and
xll“ﬁloom managc cment st1dt(g1(% These include: (1) teachers'

pelcwptlons that administra 1015 need to he more involved in
%, -
preventing and resolving d15<]p11ne pxoblcms, (2) variations:

i
R

in the concepts of discjpline problcems and correéctive measures
« » " . - .
A

among teaéhers, admlnlstrators parcnfs and students; (3)

S

types of students involved in dlSClpllne problems; ¢4) teachers'

perceptions of the most [rogquently occurring discipliine problems;

.
\

(5) tcachers' scnsc of helplesSsness or control in dealing

w1th dlsc1p11ne probl ems; (6) differences between cxperienced

and n0v1ce teachers; and (7) teachers preparatimn for deéaling

‘ L4

»

.w1th classroom management.

Because thé variables listed above are major concerns for
both edwcators and those ou}51de the cducational mainstream,
- - .
o . S ‘ : .
successful management of discipline problems seems a logical

focus for?school improvement programs. School improvement,

implying changes and not necessarily remediation of deficiencies,

has been successfully achieved through Staff development. \(See

u .



for cxample: Courter £ Ward, 1983; Mohlmarn Sparks, 1983}

and Yood, Thompson, & Pussell, 1981.) Wwhile it cannot be

! A
suggested that ihe results of this investigation are

cepcralizeabs s, (heode variables need attentioa before staff

development can be planned and deliverad. How caa these

variables bo transtated into guidelines for staff dev.iopment?

The rirst variable addressed 1s teachers' perceptionsithat
A f

°

* i
!

administrators be more involved in preventing and resolving

o .
discaplinn pronlems. Although/tcachers are typically viewed
i . ' ks

3

45 the ceniral figures in any schoo. mmprovement efforts,
commitment and involvement of other school personnel -are

neeessary requisities for SUCCCSS. For staff development to
g cffoctively respond’ to changes neaeded in school diseipnline,

I3

any school persons who have an investment in secing those

changes oceur are 1ikely.participants for staff development

progromrs., The vnriublé pointing to variations 1in fﬁe concepts a
of discipling problems and corrective measures amohg'toachers;
admini@trapérs, parents, and students cndorses stalf dqvelopment
proJrams extending beyond’teaéher pagticibqtﬁoﬁ. There{ore, a
guide]inosffn“staff development focused on disciéline préblems
and classroom management strategies are aimed at three levels

a .

of participation: digtrict, school, and the classroom teaclhier .

Clarity of goals begins at the district level. During

. the first phase of staff development, commitment: to shared ’
norms on discipli.e ngeds to occur. Wivh input from building
;' <
4] “/’“' . ' ,
ERIC - S |
' 12 o : e ‘ ‘
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cent o,oand IS S LR T E 35 M SR el oot : il

PR SN dee by ) itad o AR D AN o bestrret 1o 0l Do
vt e Phis polioy coatabloon v cors Tor e b ¢
clioo ! Goconslraet diseiph tue pres s whioh are aybroprintd

P o ooch st p Ll and 1t et Plrieen s,
[ovoleenent of o ntral offiec from the caitet o of statt
Loy eae oot o ne-cesoary for cocantoeeingg sapport in

Phie oy of o tamie, ey, matorials, and expert guidance and
G i tance anee b paining in cpecific ckiltls and strategies
v This support commenees with nscrvice progrians to
fmiliarice all o distriet atatf with maltiple porspectives
Gf e lno oo manasetient, Avarencss of thoeso perspectives
provden (e Bnowledoe base for later decisions mude at the
Sohool Tovel.,

Pach individual school then dovelops staff developrmont
ohjcecives that are copgruent with district yoals bur are
Lpecific to the neds of the setting,  Two variables determined
{hrconrh the prosent investipation specity variations in the
--«\'(-rﬁ'l}; and types of discipline problems cneountered in
Soehnols and doescoriptions of sthwdents who are disciplinal
prob loms, Carcful analysis of the Lchool's discipline history
L5 necensary 1o formulate clear and Cpecific object Tves
appropriate for the setting and audicnce. At this stage,

aehool staff need also Lo anree 1pon discipline code that

will be actively cmployed and enforeed. Involvement and

x 1
%
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cry ot ot e, e nt e Gl e ani bty resoptoes conll inue

P b ey i Los Tor e il umderoranding and puplesentuation

P Yeibmer epnis b o Gl trainimg in o basesroom oy uanent
hills recompany the propu-al ol a soetiool di:-;(-ip.linu code .
Shtle o at the ddisuriet Teevel, =chool staff were introdeced to
o toroad ennge of fheorctical perspestives, options now snould
Yo fenenaed Lo pros dae con-tutoney of o lussroom !fil'ln‘itg',"II:i')lL

Coteosies uned. In wddition to being f“a!nil‘i;u' with theorcetical
g v LIves on clas-room managenent, porticipants need to
b eve demonstrat ions by peraons who huve expertise in
St meansgtement Gtraterics and also noced proctice time
Ll feemdback related to their poerformance level as they
froenselves try ont those stratepries (Joyce & Showers, 1u82) .

Vocompany ing "the replication of technically correct strategices

.,

ivs reflection and anialy=sis on u‘ht-lf and which strategices should
be implemented in the clas.iroom.

As the process of transfoerring these strategies to the
¢lamsroom begins, the toeacher boecomes the central fijgure of
staff development efforts. \ﬂ}d:”’us-; and skills acquired through
ctaff development sessions at dth(' district and school levels
need now to be appliced to classroom practides. Three of the
soven variables cited above address teachers' perceptions of
discipline and classroom management that irhply different levels

of readiness and professional competence. For exanple, while

El{fC‘ | 14
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ot ! Vo e ‘ nrrolo A AR I LN
Tt el din e ! , T h AECEEE SRR [ TITRRIY S FERE IR ;
(SR it ""Iitﬁi cooondbE e by S v e \‘;“H ! oy

At el e Prugeent o d et cary both peroeingy v e

ath doaieiptine crobioms ditforently froan novioe oneiies

Paec fearss trainingg inoe oo SIS THRCICER VAR © S ot e nee
fooelines of competanae and e diness forodmpbement g c i iroom
oo enent strategioes, Brocone o theae bt forenees on it stadf
ai"\'l,‘l().}‘f!'i(’llt_. At the eluasroom Tovel oo s prdividnatised and
cobodded in the context of the teacher s ol oo,

A jobecambedded approach toostud £ deve Toepment o baplies
foon=sed attention to the needs o cgeh teacher as heoor <hi
trics out newly aequil rod mannconents strateyies in his or her
clussroom.  However, the Lealization of improved clanoroot
manaenent 18 unlikely if the teacher uterpLs the implpmvntation.
Lithout receiving feedback on the performance.  The vresence

'1
of another person in the classroom is necded to provide
feedback on the witnessed performance and to help the toacher
n-¥;>](>1w' conscequences and altcrnatives related to the poerformance.
This additional porson also provides necded support ili the
initinl awkward nrtapes o f trying out new strateg fes to
improve clic.sroom discipline.  (Sce Jovee & Showers, 1983 ,- for
their discenssion on ! coaching’ from whicn the above ideas
wire developed.)

Job-cmb rdded staff development implies long-toerm commitment

El{fC‘ 15
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coot and school dioeiplane polieies woowelloan Stadent
o Who shou bl pron P cnpport ad foorabinek thr nh
Pieoae cbocervations ond confoerenoes? The boitding principal’s
et 1 one way toonmnure b achers of hix or her
ot inned support oamd ansiatance in meeting staff o developaent

b jectives. Tennms of teachers have also been s tented for

fulfillin

s this role (Jovee x Showers, 19830 wood, ;Fhu:nps‘.un,
& Ruuv=ell, AAl‘JRl). e pmportant than the title ot t.h«;;s'pm'snn
u‘l"wa,-l'\'il)/{ and coniorving about the t‘(";u‘-hu:r;‘s use of management
:4tx':xt_(,>ryf/‘ius, mutual support and the sense of common purpose
to achioeve \':duvd/;;\)ﬂ]s necd to be cmphasized. !
Fnaciment of district and school discipline policics and
: .
fhe classroom teacher’™s ‘mplomentation of managment strategies
hias now beon set o inomet ion. H(,)\\(‘,‘VUF, these cannot be assumed
4w permanent procedures., The district and school ~taffs, as
well as parents and community resources, must n-ma_in committed
Lo the staff development coals with constant monitoring to
determine if they are being met and how effoctive they are
in improving cehool discipline.
Conclusions
LOnRG 1O )
This rescarch explored toachers' attitudes toward discipline
proi lems and classroom management strategies und,suggcstod a

design for staff developnent programs in the area of c¢lassroom
management., While examination of this attitudinal data
O

HY 16
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Tabie o

V .
. MAKEUD OF TEACHERS RESPONDING TO SURVEY
. - : d
otal Experience Sex
‘# >
: | _ |
(0N , */‘\ P i P~ —~
b 4 ! y N n i N N
e w . /L . 11 “ L
D ] ) M i | m
ol o)) . ’ ; v, W i v W
5 c 2 2 | 2 2
O) U H lﬁ . SN . \ . N
. lis} - Q. S () . o o
(V] i 1y X s} b g i » N
" ) ‘ w w W w ‘ v W
> - > > | . v .
N ¢ | o ¢ o i | w . ;g .
[ Q ; — a (sl 0] i Lang w tz G
3 > i > > i o] > v >
% v ; vi 0w N © ; E L Y- ™
| |
Total no9.9 48 5.7 23 8.6 | 36 9.1 33 105
| | -
Urban % 61 29 60 9 11 2 1.3 6 8.4
Suburban _ 319 | 1953 19 { 16 1.4 07 124

a) sum of maies and femaies may not equal total responding due to some
teachers failing to indicate sex
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Table 2

) i
: ' Survey Responses (Section (ne) ‘
| Goud Leachers must be compelent In curbing disruptive benavior 4, ¢ would enrol! in graduate level or inservice courses pertalning 0
in the classroom. ! classroom managemer® techniques,
agree disagree undecided .. . yes no undecided
Schog! . o S¢hoo!
supurban 9 I i, - suburben 5 15 3
urpan ) 5 5 B ‘ ’ urhan h2 3] -
Experience ' o Experience
M yrs. 86 b § ‘ C< 10 yrs, 52 2 1
1 yrs. % 0 0 i > 10 yrs. 3% 2 39
Sex - : Sex .
mle 9 ] g o male 4 L 28
fenile it 6 3 ' . fenble 4 0 a
1. Srreys related to classroon management fs the most influential 5. 0id you receive any training in classroon management 7
factor in failure among novice teachers. )
. - , ok yes _no .
v ree dlsagree unéecided °
" Sehool ' School
syourban 56 2 2k suburban - 58 i
uroon 68 16 1 urban 2 -7
Experience i Experience
<10 yrs. 63 " IS 2 * ‘IO yrs. 38 62
- ‘ 10 yrs, h3 5
1 yrs. 6l % 3 > Y
sex ‘- g W 56
male Y 2 17 nale “
fonale ‘) ¥ iy female 1 bl
3, Teachers need more skill and training In how to deal with dis- §. The public's view that discipl{ne is the most important problem
cuptive classroom behavior. facing the schools today, is warranted,
agree disagree twu:«.decided ' agree disagree undecided
Sehool School '
. suburban g1 3 b suburban 58 1] 15
2 Z urhan 90 5 5 urban 63 32 5
Experience ’ Experience :
L0, il 6 6 <10 yrs, 60 ) 13
> 1 yrs, 96 0 b ! ' > 10 yrs, - b1 '} '
Sex . \ Sex ‘
smale A8 b b ; male : 58 3 B
female ' 9 ] b female . bl o 4
\
% Significant at the .l Tevel., ‘kkk Significant at the .01 level,
?
#t Significant at the .03 level, ' y,////
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Tatle 2 Continued

e e

i

o sererat classroue sehpvivr s aortened since you first began: 10, Many'discip!inary Droblems l\e totally beyond the school’s
teaching.
! not applicable, control.
agree Geagree  taught less tan 3 47 ‘ agree disagree undeclded
' ‘ ' ’ Schoo) ¥A¥
Schoo! ! »
suburban 5] S ¢ suburban 33 b 18
, | A urban 68 2 §
Sradn 1‘) 1.5 |C, b
Faser fence "k : Experience .
t yrs, by 5 3 < 1 yrs. 56 1 I
0oyrss T4 2 0 > 10 yrs, dil 35 -]
y X ' ' - ‘ Sex %
ex
nale 5 b 1 male 38 1 C)
female 2 1 g female QZ 10 14
. . N i
§ouf wade‘inh question ] then the worsening discipline problems I1. Many of the disciplinary problems in a school have raclal or
are vvigenced by: 4 sthnic overtones. '
greater nos. of  more severe both more sludents ol agree disagree un%eslded
" stugant involyed  instances [ mare severe instances Y s
Senow! ‘ suburban 18 10 9
£ 15 ¢ 5 urban % b 5
, ; ‘ Exparience : !
urban 3 b 7
Exper ence , ! < 10 yrs. 5 - 6! b
by W n ' 6 S > 10 yrs. g ! 3!
> 10, yrs, 3 ¢ 1 ex
Sex ’ ! male 28 67 ' 5
male 37 1 ¥ female 15 70 9
famale v 0 0 ' N '

17, Teachers, adminlstrators, parents, and students all have dif:

S, Disciplinary problems are nore frequent fn city schools than in suour- " ferent concepts of what constitutes a disclplinary problen and

. pan or rural schools. the appropriate correctlve measures to be taken.

-aqgree disagree undecided agree disagree . undecided
School :
S¢hool
] , 8{ R
¢ suburban 76 15 g z:g:;ban 7; lg % |
urban b g g Experience
{ Experience j
. . l b
A 1 1 T U
s 10 yrs, M 3 9 ’ Sex Y x
Sex ‘ .
, imale 9 5 }
nale b3 ! 1 : fenale 70 1§ 9
female 70 3 b
% Sipnificant at cthe 10 level, akk Simificant at the .01 level, \ 1
*k Sign@ficant at the ,05 level, . '
q w
Y ¢ L
\




RN SEMNIOW

T R AU Rt B A1 R T N S SV L I Coeat, ibagat ey el ey ob prodagr g deqirable
ey N i ST srdent Lehdy
‘ ‘ Byt Agyrve el ey
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’ [ L
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Ty u n
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r' i .
o : : Co ‘ . Pt s auils o LEdeipTs Cheygid pe randted hy (R Courts.
C T e L0 By iy rovenent i TR SN RS TR I TN
agree disagree B e aree Covasee undeciged
Yt (;L')\H'):
, . ‘ |
i hdh “'1 1! | iy lan )b b Iy
BRI s o b 9 i
By ptpngt
VoS bl i b 1 "J 1
LTy ] " th 1 N
M3 i
‘ \ . ' !
A 70 By 5 e 5! : H
teoale 6] ) 1% Furigin il h I

o Cuepelsory education should de mudified so the! yuuths that gre W prents shouty be tegally rosponsible for there chile’s vandalism

e discp onary problems cou'd feave senon! al gnoear ieeodge of sohool aroperty,

Kkk o 18R disggree undeg ded aree disagree unidec ded
ATARTaL Gehuni
G rarht 2 b2 v S fhan 9 b ]
BTl LY 4 L SN i i !

Eagerinnee

2 A ba,efonee
t’ LT bl 3 " o yrs. 48 0 .
0 oyrs. 3 10 M ERETER i) 9 1'

Sen Sex 27
pale ) 1 ] male G b 0
iy le 1) 17 4 tama'e 4l 0 b

& Synificant at the (10 level, G Signifleant at the 0l peynl,

w Slpnificant at the ,03 level,
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Tihle 2 Cont thued

By shetd tegane marg fespens Bl for B parn Trainig of Most otudents classified as cnrotie aisciptinary prih ey are
e aleq ont studenly acaten Catly,
aree dlhdores RN grer g Sagre s el ided
N Cennn!
) ht, i : Ll Dan 55 i Wl
e R i H YN T } 5]
e eier Experirnce
Coy s, 1 ha ] < ?3 irs. hS l i}
S, i o u RURTES 6 0 3
Sex Sex
Al 36 L g male bl 0 19
ooty It W s fenale &) } 13
-
By bty o of stueents' rights has Timiteg the schoat's contro! 13, Most studerts crassified a5 chronie disciplinary problems are
S ceddine, also inact.ve in after school activities.
agree disagree undeci ded agree divagree undecided
Seao! Schog] ¥4 v
g-nrban W 18 Suburban ) 6 b
LA no 2 X urban n 0 2
Expe ence Exner ence
1y, 3 g 3 <y 5 \ a0
My, ¥ i 1 S0y, 39 G 5;
Sex Sex
nd e 50 1) 17 riale 3 } b
famale 4y 2] 4 fema'le 49 3 T
Ny Stud»nzs'ﬁhqyld have input Into the maxing of classroom be
’

Favior rules.

agree disagree unde¢ided
Schoot
sulturidn 6! 2“ 85
urhan 58 ]9 3

Experience

< by, 54 18 §
2y r

v 10 yrs. 10 4
Sex

male 5 3] 9

fome e bl 10 9

k Significant at the 1V level, kb Slgnificant at the .01 level,

s Sipnlficant at the (U3 level.
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TABLE 3

) £ Niep ‘
alor Causes 0f Disclplinary Problens

Type of School Sex Experience
Total Urban - Suburban fale el s 210
v= Tl Cogem lwemo e [ieE N W=D
; | | | |
permisslve Soctery 13 y w1 oW @l om 1ol
! : ? ! !
; r g .
Broken Families 2 48 | SR EE A VR 150 1 A, 150 2
L | ; i !
— : ". |
i i ‘ ‘ |
Faults within Schools 3 3 ! 3423 3 I TE IR 33 3wl 3 2
- | .
1
+ i {
Decrzase in Tradi- | | ‘
tional classroons Lo I L ok nop o4 45 1
- | 1 | l —
! | | |
Drags/ALcobol sou s bl oo nls o u '\ 510 6 1
. i ! L .
— T —
Violence in the % ; . 1 i
Media ¢ 1 1 6 361 f 36 9 6 245 U
f
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TABLE 4

. ™
Most Frequently Occurridg Problems
PR

/ s~ 1‘; i
i
Type of School Sex Experience
otal Uthan  Suburban fale ~ Fenale s 2l
e Rag 4| Bame B Rk} © ane b |Mank A | Baok b Rank A
| | | | |
Distespect for ‘ | l l‘ ‘
Fellow Students 1o 2 oslo1 s L5l o4 55 ] L 60‘ e 52
‘., i | | |
| | ]
dielnerest fn Sehool 2 %L 83 bl o sei )3 61 | 1 %8| 3k R
i i ! |
. | ! :
- | | i
Excessive Talking LY/ i Lo L 6 1 5039 1 67 4y 4l 170
1r | 1
3 . !
s aetton b3 s NIRRT 168
. % |
Disrespect for Teacher 3 13 | b 181 5003 ML W k] b s 31| 61 13
| | | ,
] | ] T
ateness/Poor Attendance 6 21 M 570879 .I ¢ ol s w6 w5 W
| 1 . | AN
7 ( | | . i
{ i ‘ !
Vandalisn 70 3 B 8'i 6 18 n{ 7/8 11\ 6 1 7 1361 13
— | 1. s ,
Fighting \ 57 '\ 7 183 ‘ e 1l 8 3\, poo§) 8 4
| | |
A
o ‘
P g0l | 33

32



Table S

Ways to Improve Discipline In the Schools

]
Type of School Sex Experience
| Total Urban Suburban Male Fenale 10 > 10
Method Rank | Rank % |Rank A  Tank 4 | Rank 4 | Rank % |Rank X
Method lank % e Bhmkoh fpnk .3‘\ Rank & | Ramk B jRamk A
Administratve | | ‘ ; o
Procedures 1 62 | R N S ;s 76 1‘ 1 65 1 3]
1 ' ‘ l ;
| -
Stricrer/Consis- o ‘ | l 1 ,
tent Disclpline (Y A R VR A | AR i R
: i | 1 ,
e . _’[ ! | ] |
| | | | 1 \
ol Rom 3 B W0y R nt oy oaloe R
‘ % | i | |
— — | —
School/Community | j ‘l | ;l \
Comnunication ‘ | ‘5 N
Improvenient Loo23. e 9 ) 15 ]\ g5 b 18 ) 19 ) )
| | | |
— x
Better Teacher Prepat 1 “ | L | l
ation Lo Classroom } ,‘ o . |
Managenent 5 20 ! g 1, 4 18 ‘ %] 31‘»l x5/6 9 3 3] % 13
| ‘. i
| i | |
IR A
Coungeling/Guldance 6 ] 6 3 | 6 9 | 6 6 \ 5/6 9 b
i | —
x D¢ .10 , | | _
35




