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INTRODUCTION

-

-

. Programs for _ young chiidren nake'provisions_for learning in_

cognitive, affective, ' psychomotor, social .and creative

' areasl’},These programs_take:time,.patience; understanding,
planning and cefining. This paper will focus’on the staff-
development activities wh1ch evo]ved over a- three jear'

period for the Kindergarten staff 1n one e]ementary school
The paper $w111 . describe the process_ “the teachers went

through as théy tfansferred knowledge fram the staff devel--

opment activiz.es to actual implementatibn within. their
individual classrooms. ' _ > o7 ‘

F”

The process. recogn1z\e’d) the 1eadersh1p and gu1dance of the

teachers as [the éssential 1ngoed1ents needed to make the1r'_
programs -meaningful to- children. The .importance ‘of staff St

development: which adds to and strengthens ‘1 knowledge, of

the teacher was* recognized, Accord’ g to Gordon Klopf, "The

u]t1mate purpose of staff deve]opment programs in schoo]s 15

. to'improve educat1on for children and youth. An underlying

theme of all- staff deve]opment programs is that ‘the  adult

‘must see learning and the acqu1s1tion of new competenc1es as
a life-long process." - (K1opf 1979).

- ' : '\ & -
. . . .

A _ ) .
Dur1ng the three year period, the staff development - process
for these teachers included: - . participation in workshops,

o assjstance~ of a staff deve]oper, observations of ch11dren

.changes were on~going. Initially, meef1ngs wWith' teachers
provided -a- direction for staff - deve1opment activ1ties.
Later *observations of *hlldren and program and continugus

d1a1ogue het teachers ‘and the < ‘aff '”“«EQper4

-

and classrooms, d1scussions ang™ feedback Learn1ng and~_ '




r

' - provided.the information” nacessary to formulate a list of
' topics -important-to pianring a program for young chiidfen. v -

.A-program far staff‘dévelopmentlshoufd recognize ;:e'be1ief
that individuals grow and’change as new 1earn1ngs are en-
" countered. Essential to the _success of the staff -devel- -
opment . program was' the part1c1pat1on of the staff , Various
techniques were emp]oyed to . gain their part1c1pat1in 'Theh
planners of ‘the ftaff deve}opment program wefe receptive to
deve]op1ng a process--a cont1nu1ng development of change.
They were alsa sensitive to s1tuat’ons which - enrouraged
growth patterns in individual staff menbers. An emerginq -
charaqter1st1c of the staff deve]opment{ program was the ) o
‘trust re]atqonsh1p of. 1nd1v1dua1s as the program continued
" Respect and conf1dent1a11ty -for staff contr1buted to the
* formation of the trust relat1onsh1p. . s
Y framework for staff development act1vit1es was dev1sed so
that -max1mum part1c1pat1on by~ teachérs couid be achieved.
_ In the eg1nn1ng, teachers vere -asked - about concerns and
o needs for their c1assrooms. Later, workshops wer° planned"

) so that information was presented 'and discussed. - Brain- - ?i E
o - storm1ng activities . and - actua] hands-on =experiences were ' ' A
' _ \ strateg1es used at these workshops to 1nvolve teachers.\ In B A
| add1t1on ‘to this careful preparat1on of staff activities, » .
- another step often. m1551ng from staff deve]opment programs \ ER

was added. A staff deVeloper was assigned to the schaol.
Respons1b111t1es of the staff deve]oper 1nc1uded ass1st1ng
and supporting staff as they imptemented strateg1es '
presented to ‘them, and serv1ng as an advocate of - ~good- '
_teaching. < Evaluation of - the: staff members . was not a
rasponsibility of the staff developer:; Subsequent develop-

"»mehts  also played ' a very important - role in® the ‘“

. : N , :
. . . . _ _ Lo
. . . . . R
. , ..
{ : - . ¥ : .
. : _ .
A . : ‘
: g . . . 4
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framework of the program. ‘These” deveTopmencs inclus.d fre-
quent meet ngs with the teachers to d1scu<s Qoncerns and obz
seran;pns by the staff deve1oper for 1mprovement of cJass--
room teach1ng. Teachers were afforded numerous cppor-

tunities to talk about the ch11dreg With whom they ‘worked

and also about the orgaﬁizac1on and management of the class-

room. ) ’ i : T

- / © ° | ) o 4 -
In, the plan’ deve]oped and descr1bed briefly abo andfin
more detail. ear11er in the paper, changes occurred The
rate of change’ var1ed w1th each situation, and each indivi-

dual. The changes were ‘slow and not dramat1c. Sequenres of

observations, discussiens, workshops and meétings clar.f1ed '

events and, became part of the foundation for future thinking
of jndividuals. The receptive attitude - toward - change 'was
different for each teacher. The. attitudes can be dep1cted
as . express1ng sufficient know1edge, recogn1t1on of need for

new know1edge or a change without ass1stance; awareness- and“

acceptance of ass1stance in ga1n1ng new know1edge or
changing, transfer of knowledge to 1mp1ementation phase with

assisiance, and zef1nement“_of what Was 1mp1emented wifhz-

assistance..' Individuals began to experience - changes_ in
their attitudes. As this happened, the individuils agsumed
more responsibility for the recognition of need to add new
know1edge or need to change; transfer of know1edge to 1mp1e-

mentat1on phase' and refinement of whatever was 1mp1emented. -

Observat1on of teachers fo11owed by conferences with the
staff developer enab1ad teachers to be more reflective about
their own toechtng  practices, Teachers**became more

' concerned with wies:. worked, why something worked and how to

make it Wor« as 492E;q§,appropr1ate answers to questions of

) Lo . -~ L. ”
. »

»
&

iwhen,_where i wn“ ro do someth1ng. - An 1mportant factor.f
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that facilitated change in attitUdes was the recognition

~ that new learnings were‘to buiiq upon__preyious know1edge.‘

- -

, The intricacies of educating. children pose a thallenge for

those involved. ~ Individuals are often confronted with many
exper1ences =that, evoke‘var1ous reactions such .as pos1t1ve

,express1ons of enJoyment, satlsfact1on, surprise, exc1tement

and concern. Other express1ons exist s1mu1taneous1y--

despair, frustrat1on, 1one11ness, and impatience. A hdr-"

'monlous re]at1onsh1p needs. to exist and can exist with the -

establishment of a staff deve]opment program that Loncerns
itself with understand1ng educational situations and the
needs of those involved. The staff deve]opment program that

evolved did concern 1tse1f with understand1ng educat1onaT
'situations and the needs of(Eart1c1pants.” The entire pro-
_.gram was' supported by a study of child development which

took into cons1der5t10n the influences and. factors affect1ng
curr1cu1um and methods and depended on- the part1c1pat10n of
staff. Individuals were supported w1th‘techn1ques yhlch en-
codraged them to analyze.'the classroom and teaching
practices., The procesc. deVeldped for the individual-

_teachers that encouraged dda]ities of questfoning; testing,

analy;ing, synthesizind and 1mp1ement1ng chariged- many pat-
terns and at¢  les ov.. the three year period. The concept
of program for ‘young children "became “a p1cture of change
over time. Together ch11dren and teachers were ]earn1ng--'
learning‘in a way which wy?] cont1nue throughout life. °

-

, . , - - ,
The tapics se1vcted for staff deve]opment ‘were chosen be-

cause of their 1mﬁortance in deve]oplng a program for earuy
411dhood Some of the topics were addressed on a con-’
tinuous basis w1th the staff’ developer through techniques

“1nvo]v1ng observat1ons, d1scussions, read1ng, bra1nstorm1ng,

and 1mp1ement1ng.
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s ‘ These topics are divided” into three major categories, as
o ) - - follows: : : ' ' .. 4
ot ' Teaching Management ) : _
child Study and’Observation ) ‘ 4
. Room Arrangement - ,
- | Scheduling - -
Planning . T -

" Selecting and Using Materials '  '4 S
Teacher-Made Materials ] L - - S,

¢ Parent Involvement ' '

. - Teaching Strategies

’ "~ Learning Centers _ _ ‘
Group Meetings L T
Flannel Boards o | ' -
Blockbuilding ~  ° }

SubJect Areas W - . : e
Develop1ng Responsﬁb11ity ‘ o
Language Experience e '

Mathematics c " o o e —
Prary '

Art.,*® ’

Movement 4

Science - . - \

H
‘ o

\

what fol]ows is a discussion of each top1c;\staff opportun- :
ities, handouts, and support1ng mater1als. A resource b1b-\ ' ' -
11o§¥aphy is al$o ﬁrov1ded " . .\ o
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. | " CHILD STUDY AND-GBSERVATION = -

7 : . ~ H }
b . . . { . \

. . . .
’ J - . -

N .

i

The s1gn1f1cance of obfervxng chﬂdren 'is developed over &
perwd of trme with’ teacners. The ideas deve]oped with
» teachers are. not new many educators of the past have used-
= child ‘study. R Y - ‘ .

-

For o4r purposes, two books were se]ected to be used- as
background read1ng for chﬂd study sess1ons._§ The books'
| _were: " OBSERVING AND RECORDING THE. BEHAVIOR OF YOUNG
CHILDREN Dorothy H. Cohen and Virginia Stern, and WAYS 08\
STUDYING £HILDREN M1]‘1e A]my. - Both boo(ks were 1nva1 uable .
todls to the teichers’ as the1r ability to observe chﬂdren. .

_ v was. strengthenad. Lo ] . )
8 - . ' B Ty N ’ ’ - ’ . . .
. - ¢ . ) . . ) “‘ . . C. .:‘ .. - » .
-After background reading was started, two or.three children = -

_in each room were selected so that _teag_:hers'-;rcou]_d focus
. their -attentions on‘a _few. Sa,mples' of ‘work were collected
and ob(ser'v'ations fnoted.. The times for récording observa-
‘.- A' .tions - were . many ~and not conﬁned tota]]y to special’ time
‘ b]o*ks during the day. These observat1ons occurred when the’
- . chﬂdren were mvo]ved w1th materia’s, e¢ngaged. in act1v1- )
t1es, 1nteract1ng with peers and adults during retess, at -
¢ ]unch during ‘dramatic - p]ay and discussion groups., Under .
- the d\rectwn and ]eadersmp of an advisor from Bank Street,
T the ch ldren were observed per1od1ca11y. Meetings were heéld
v with Bk
‘ A the strengths of tne_,ch‘ﬂdren. _Activities and suggestions
. . were mdac_ie relative to p]annjng ‘for these chi]dren’,

nk Street staff to discuss.the findipgs and focus .on

. . : .
- s
. © ) . . .

R N ; ° Lo ; |
) Numerws suggeatwns 'for observ1ng ch'udren and record1ng
L _ ob"arvatlons wera- exp]ored by teachers and the' staff deve]- ‘
PN o Ope" ' _ ' B } : ‘ . o o <




Keep notes son index cards in an index box or in the
child's_ folder . LT

_ ° Map the room where children are working'
e T . ° Keep dated records of the behavior of children ‘
RS ° Do -sociograms , A T
° Use an interest inventory
. ' © Keep notebooks at each center with a record for “each
< child ) B . AR
‘ - ° Use a calendar .j.ge fon each child and write notes

about the ‘child in-daily block -

Keep all records in a spis ral notebook . _

° Make graphs of: Things We Like To Do How we Get To R ;
Schoolh Favorite Colors, Favorite Foods, or cther ap-" : '

, Lo

propriate sob;ects_ o .
o ® Make About Me books - o A -
. ° Take, photographs '.Ax - e ' L=
° Do sketches of blockbuﬁlding DU - -
‘o Tape recording of < children® in play - situation or
learning to read - . - |
° Have each chxld keep a record of da1ly act1v1t1os .

-

Develop the ability to use‘_child stydy' as a .profassional R
. . skill. According to Almy, “Effective teacher§'not‘only“havef B
10 appraise'eachbchild's behaVior, thinking and feelings,
but also set up, s1tuations 1n which. children wilid, want to
.1earn and" are’ likely to learn effect1vely . . . child study“
can prov1de the teacher withe many clues - regarding such C.
matters, - but teaching involves knowledge and profess1onals'r '
skills that are outside the realm of child study. {Almy,

1979) - o S RGN
' R ' P
A 2As one tries to solve problems related to teaching,.Almy o e
’ . . W// . . -
. e suggests that the scientif1c method be applied to‘teachlng.
' - l . -
! oL . : - T AN

.
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* . | i » -
., = i_Step 1. Identﬁ§;f;he probiem ‘

Step 2. Deyelop hunches about its cause and how it can
+ - be sclved. o ' - '
- . Step 3. Test one or more hunches . - . | _— -

-

L ‘ - a) Collect data . T | ' -
| " b) Try hypothesis - SR ST
c) Sze what happens - T '
d} Eva]uate or genera]1ze on bas1s ofaev1denre

. {A]my, 1979)

The “scientific procécé can app]y in chi]d‘study.;‘Cdnsider b
this- examp!e,' the grob]an is a child who -uses “the block
- .Y corner. over'end oveo'aga1n not participating in ‘pther activ-
o7 -ities. " Perhaps with a few ‘suggestions the child might be
. motivated to try another area.  After nbserving and

co]]ectlng 1nformation; the teacher genera]1zes that the -

N ( - "ch1]d ]1kes to bu1]d ~highways for cars to travel. -In

- * -planning, the teacher can include books about cars for the -
- ]1brary center and a co]]age about cars for the art.center.,

. PR
-
.

T Teachers may ga1n 1ns1ght 1nto the1r ch11dren by co]]ect1ng

PR : samp]es of the1r _work; us1ng a- tape recordeg/to record~i2;;::” T
v guage, wr1t1ng down chi]dren s/langhage’//ed during p]ay, or -

) i by tak1ng 3napshots or‘EEKJng sketches of their children’s. _ '

. work. Teacher e£fect1veness is 1increased because as ’

‘c/teachers get— to know chxldren, they discover selections of' AV
methods and mater1a]s to be an easier task. ) oo

"

- : } . .- 1

_/M,»f’ - Parent conferenceQ\can be enjoyab]e for the barent when they
- : \ ,‘:beg1n on a posit1ve note w1th the teacher sharing objective
' 1nformation about the ch11d o ' ) _ , . - \
T g » . o S
" //;44—”f
- A} . ’ / - »
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There are tiites ‘that the information collected “should b3
* treatad with confidentiality. It is true that some stories - .
. mdy be funny and would bring a good laugh, but children are
also enfit]ed to the right of privacy. . ° . . E
v i “ N - :‘ \ o . . o
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" ROOM ARRANGEMENT

S

9

Room arrangement qan'have'an impatct on’the curriculum devel=-

L.
oped in-a classroom and on the behavior of ch1]dren. - The

pos1t1on1ng of various centers around the room w111 depend
on: permanent fixtures, no1se.]eve] of each center-typerac-

. J t1v1ty and amount of space. Before. moving furniture around,_

one _ shou1d think through the plan and'actually draw it. An

additional aid ‘would be to make sma11 moveab]e ‘pieces of - .

furn1ture that can be manlpu1atedoas the room arrangement is

LS
’ . 4 Ld

9 planned. ) S o . oo

. " ROOM ARRANGEMENT AS A TEACHING STRATEGY‘ a filmstrip by.

Diane Trister Dodge, 1s .a, useful resource. the f11mstr1p
j stresses the 1mportance of d1sp1ay1ng and stor1ng mater1a1s

as we11 as the arrangement of the room. The_iilmstrqpﬁjshlz
d1v1ded 1nto two- parts.* The fo11ow1ng points are made in

pact one,‘ “The Effect of Roon| Arrangement and D1sp1ay of

Mater1a1s on Children' s,Behav1or .
& - ° Kefp mater1a1s for varioys centers separate-—pa1nt1ng
) /’ belongs with art »not mixed: w1th beads at the’ math

center. .
. ' o ’ b .
° A m1xture of mater1a1s can be con|u°‘ng and ch11dren

\ may misuse them. -
\ .

% ° Low shelves ‘may be osed, to ~treatev,c1ear1y defined
i " areas for art and quiet table toys and books.

: . o ' ' N
c ’ \ . i ~ Lo ‘
.. . - . ) . . . - . :

./{_



. T S ) x )
e A we]] organized classroom ass'ists a ch11d to’ develop ,_‘ -
soc1a11y, fosters 1ndepencengeﬁ apd promotes cre- . '
;at1v1t3y_./’_\\ ' , - % '_ . \' ) )

. ' e - o / » 7 - /' N
"Children. com1ng into a strange//ew/env1ronment need to feel ¥ B
they belong there. They have to learn to trust this ‘new k';”V'

- world’ befdre they fee1 ‘secure enough “to 1nteract with other -

people and mater1a1s. (Dodge 1978)

. ° Things you Ean'dO' / ;
. Provide a locker w1th{name. e ' R
\ _g : Provide a special place to display work. ) o o
' ‘D1sp1ay materials simply- and in same place da11y. ‘ \"_‘jb g TQJA .
“ Label she]ves w1th p1ctures. N o B o
Develop a rout1ne. ; . ﬁiﬂ ;w, o P

Have a space 1arge enough to meet w1th the group. S QU

T °“ways to he]ﬁ curta11 aggress1ve behaV1or are

- " .Provide two of each of - the more popu]ar éoys. : S
Avoid unnecessary open . space in rcom arrangement. Nf_‘» e
Use ‘a timer to he]p ch11dren wait their- turn. "

. -
o i

“When ch11dren are hav1ng d1ff1cu1ty mak1ng choices, “the ~
“'room can be str1pped of all matenia]s and ‘decorations not

. S .d1rect1y used. by the. ch11dren or created by them.-. « « The ;z’;.
purpose of - s1mp11fy1ng the env1ronment is to e11m1nate con-« .
. fusion and unnecessary visual d1stnact1onst _ (Bnge, 1978) R

" . B - . i P s.——rl
R = o

e : LT g Ny
° Minimize the number of choices in an area.
. o N
|

LY

° Keep teacher's supp]ies stoLed separate1y.

. | | R h" 2

- ° Keep bictqres at children's eye level. -




ey

. . . , .
. : .o _

. ° Enclosed center areas are better 'for children'who get

‘gasily distracted. . ' .
o ° Clean-up is 1mportant put th1ngs away the way they . S
: were stored. : : .
[ ] .
\ ° Teachers need to cons1der clean up 1mportant and con-
- sider it a 1earnfng t1me. ' . R
°'LabeljShelves'wjth:pictures. ) )
The fo]loW1ng po1nts were made 1n part two, "How the Phys-
ical Env1ronment .Can Be 0rgan12ed to Emphas1zé Certa1n_ %*_
Sk111s and Concepts.“,‘ ~,‘-,- - .
. ! ° - ' . '
m T o At the beg1nn1ng of. school year, ch11dren 1earn to N _
' - ' .dent1fy obJects in room. T '
L S .
. ° Limit types and quantities of meteqialg early in . 7 .-
/ year. e o |
- ° If possihle, putfout.thp of each item-in the house; R
- . keeping "area; s Lo ) (-
ZI”~;”11‘,,- e 0ut11ne blocks' on the shelf and prov1de separate con-"”
o ‘_ta1ners for_b]ock play mater1als, vExample. ‘a d1sh L
pan for zoé)animﬁLéfand"a dish pan for farm animals. =~ _*
\ ) : . cet. . : .4t
e Mater1als in ‘the: dramat1c ?ﬁnter are grouped by rooms
in the house. . o -
) ( . ) Y T
J ~5'1 ’ el
. 5 16 L




e _ . .
. . . K ‘
° In the kitchén, utensils can be grouped by color -
- coding. Example: " cooking (red), cledning (yellow),
eating” {blue). Color coded outlines of each can.be
placed-on the wall. | - - . LA

‘ L//f{ Sequence can - be shown - through p1ctures of any daily ‘ ,Swﬁi‘

AN

-
routine activity. Examp]e c]ean1ng paint brushes
by 1ining up buckets--soapy water, rinse water, ’
,;bUCket to;c]ean'hands, paper towé]s and'trash can.,

°A d1sp1ay tab]e shou]d be rov1ded -and- the disp]ays
changed freqd@ht]y. . - a

This f11mstr1p was used w1th our teachers to demonstrate the . ;

effect of room arrangement when work1ng with ch11dre The‘e
teachers requested to see. it aga1n -at the beg1nn1ng of the e
\ next school.. year to ass1st theém with the1r p]anning. L
’ . v,“‘:
LT

A
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L i ' SCHEDULING /‘ '

. ’(SJ
+ The way the day's activites are organized 1nto a schedu]e is
_ important for planning by the teacher. This schedu]e _
- becomes' routine for chi]dren and - he]ps them feel secure in- ™
" %he 1earn1ng environment" A six hour kindergarten offers
the teacher more time to inc]ude a variety of activities_ .
that provide for the cognitiye,' socia] affective vand .
'psychomotor devéiopment of children.
The. foi]owing schedu1e utiiizes time we]] during“‘a six hour
day. It.also provides | blocks of time devoted to “the spe~ﬂ~ ' .
-ciaiized 'goals of an early childhood. program. ‘_A g ~§%&7
vv.arr-.‘:“.— . , : . . . . . . 1'";'. . ~. A .' N
‘Suggested_ schedule .for a six hour Eindergartenf; “
’ | o - . : ’ ‘ ' \
© 8:30 - Arrival s
8:35 to 10:15 - Indoor ]earning centers;;individual
. and small group activities - - -
¢ 8:48 vy 10:15 StaggeredISnackk,
:0:3% ©10:20° Clean-up co
| s 10:20 to 10:35 Groqp" activities;, stories, mnsic,'-' -
' . finger plays,_etc.,' B '
;o IO:BS to 11:15 ~5‘0utdoon learning centers--" _
ERSENEEEE individua] and smaﬁi group’ activi-:
. tdes - e
T\,\‘ ' : o . -
. " 18




! , . :
“ o 11:15 to 11:25 = Clean-up i
- 11:2§'to'11:45 " Group ‘activities--music, stories,
. . : : ! P .
planning -
T Preparation for lunch .~ B ‘
- .,./‘ - ’ e - . ' ) -
’ - g -* .
11:45 to 12:15  Lunch’ .
. o - | .
12:15,to 12:39"°.Preparatfoﬁs for. rest: ' ‘tooth
\ . . L) N . ] . .
: . oL brushing, toileting * B
' :_12:303to 1:30. Rest. . Individual: needs vary. .
J AN - Children who ére‘npt asleep after 0
e - 20 minﬂ%es may . engage in'aquiet*'v ' e
sel f-directed activities. ‘Childrénﬂ S A{_
. " who need. to may rest .until 2:00 - _‘
. “pem.. -
‘ 1:30 to "2:00 Spack--aVai]able _ on  §°.staggered.
' paéis indoors ;ahd/or‘~ outdoors.
L . _Children who $leep longer may have “
y . .snack when they wake ‘up. D e
. .ff‘ T 1:30 to 2:10 Ohtdbor o~ indoor‘]earning;centers,
2:10, to 2:20 ~ Cleam=up " . i e

2:20 to 2:30 Quiet time. Preparation»fqr going
' . home. g0

Sy .t (Althouse, 1981) -t ('“J‘?.J

h Students ‘enfer’»and begin};thev day .by wériina in- centers .
*~/ ' _around ‘the room. The teacher then has time to perform daily
'- ‘
e g : .
: S o g
‘ : o= e > g
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L_dut1es of attendance, money and other housexeaping respon-
‘ﬂiib111ties and a1so1to work with students in centers. Bui]t
51nbo the schedule are periods for c]ean -up to help*students

assume respons1b111ty for their work. A 1ong outdoor period
i's prov1ded where chi]dren also engage ‘in outdoor learning

. centers--suchu as balance beam, water. table, sand, . wood-
:work1ng, paint1ng, playground apparatus, tr1cyc1es and so

forth under the gu1dance of the teacher. o There are twom '

‘ t1mes for group activities. Lunch is about 30—m1nuf€§ﬂahd a

' c]ean -up period before slee//gg 1s’T§'m1nutesj '

A block of 60 minutes i's devoted to rest.. As"fhe'year'proJ,"
gresses and the children grow oider, "the - amount of- sleep

needed will decrease.’ Teachers will find that they have to;:
f‘p]an for twenty to th1rty m1nutes of napt1me. The . rema1nder'
..of time 1s 1ncorporated into theuinsxruct1ona1 ‘plan for the

day. - ' : - .

e 4 ) ‘ e N -
Snacks’ aregproviaed on a staggered schedu]e “in. both morn1ng
and afternoon .as ch11dren work. ~ Worktime occurs aga1n 1n
the afternoon through gse of centers, either indoors or out.

By foP]ow1ng the abo\e schedu]e a meacher can maxim1ze thé

amount of - t1me ch11dren _devote to the1r work and a]so
1nc]ude a w1de vér1ety of act1v1ties that deve]op atl areas

-~ of the child. .
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o PLANNING

Many present day approaches to the deve]opment of an early
ch11dhood. program emphas1ze planning based on broad goals

and developmental obJect1ves. Systemat1c ‘and co t1nuous

p1ann1ng can d1rect1y affect the goa]s of the  program.
. Therefore, qh 1mpo{tant character1st1c of the teacher 1s the
ability to plan. Rosemary A1thouse in her book THE YOUNG
CHILD, stateS'- "Good teachers are\planners. Teachers who

&

p1an, prepare for the future. o )

¢

H11debrand prov1des a dally plan’ that ca?1s to teachers'

-attent1on the act1v1t1es they plan in "a. 1ogica1 fasion.

The plan suggested .by H11debrand 1nc1udes'-vart‘projects,

sciance projects, dramat1c play, 1iterature 1anguage area,”

?Gup time, outdoor activity and snack ‘time.  Using thfs-

plan, teachers can- organjze the day's act1v1t1es ‘for them-
selves as well as°the children. - The & author also devel-

oped a planning device for a resource unit. When examining

fhe topics; one notices that- there are"a'Variety ofzactivi-
't1es de51gned to deve]op the tota1 child. The resource page

_includes the fol]ow1ng. concepts to: be 1earned, vocabulary,‘

science activities,.art act1v1t1es,, dramatlc play themess, .

stories,' songs, flngerplays, records, outdoor activfties,ﬁ' : _
fie]dtrips'and»ptctures. (H11debrand 1976) L "‘g,v o

v .
3

f Programs in ear]y ch11dhood are very. t1me consuming .for the
teacher to plan. because there are no textbooks to fbl]ow.

='The makeup of the c1ass and the special needs -of 1nd1v1dua1_

students w111 gu1de teachers in formuiat1ng their program.

(on
e
&
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. Many books are ava11ab1e to ass1st teachers as they develop
"the activities.' The _use of. plan- sheets, as illustrated by «
H11debrand, will help’ the teacher to view the total program

in terms of: shont and 1ong range obJect1ves._

V ! .
| P1anning can befyjewed‘jn four steps)és’f01lows:

[

1) .goa1'setting , .
2) objectives and.activities N
~'3) direct app11cat1on '
" 4) evéﬁuat1on by quest1on1ng and observing

A

Exanp]es of - goals for an early ch11dhood program and p1an-~-

. ning sheets fo]1ow. ' '

> E The general direct1on that a c]assroom w111 take depends on
the. framework The fo]low1ng are broad genera] goa]s for -
"the year and may be he]pfu] in sett1ng up‘an early childhood
program.}-

':COGNITIVE DOMAIN. A Child:
A ;1 Develops sensory and perceptual acuity - 7
-2 Develops new" concepts and mod1f1es and expands ex-
_ isting concepts i _ ' ’ '
fg. 3. Develops communicative ski]]sa
4. Develops problem-solving ability
5. ‘Develops creat1ve thinking ab111ty

6. Deve]ops h1s .or her potent1a1.for good hea]th and
establishes good hea1th hab1ts ' J

22
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SOCIAL DOMAIN. A Child: C

1. Develops a positwve self-concept , .
2. Progresses from egocent.1c ways to more sensit1ve \
feeiings for others ' '

'

3. Develops self-cdntroi | b

4, Learns responsibility . . '
L » AFFECTIVE DOMA}K. A Child:, . "/ . o
."’ . ey ' , : L . ‘.‘. { ' :
1. En1arges aes%hetic apprec1ation of the environment
< ° . - 2.[Shows an interest in 1earn1ng : o o ' (
' 3. Shows +an openness tc néw ideas 1_'V L Lo
PSYCHOMOTOR DOMAIN. A Child: . oL
S 1. Deve]ops body coond1nation and is able to use the
_body effectively '-_ S .
2. Deve1ops eye-hand coord1nation o [ ’
3. Develops eye-foot c\ord1nat16n 3 _ N 3
« (A thouse, 19@1)_ _
Other goa]s may then be deve1oped for. specific curricu1um -
areas. Objectives: may then be written so that the child's '“i',“
performance ‘of” the activity 1nd1qates 1f the ch11d is
learning® - R o R N
. . | . . : .
‘ ' : g -
. : Y M ,
,‘ , . 'MJb )
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Schedule for: a Six-Hour Kindergarten

e - . (8:30 a.m» to 2:30 p.m.)
’ ) Y
et ( . o ) “
8:30 - .. *Arrival. S -
, 8:35 to 10:15 Indaor learnirg centers--ipdividual .
: L ~and smalligroup activities
CEN L. ' . ) *\' '3 . “
o x L _ . _ .
) ; &x\&v/f 9:45 to?ﬁozls "~ Staggered snack '.\\iﬁ
| : _ . ~ o o - _
\TU:IS'to 10;20‘ Clean=-up_ ; — . e
. \ . 10:20 to 10:35 - Group activities, stories, music, »
\ ‘ o ~finger plays, etc. =~ = . - Lia_f;:
-10:35 to-11:15  Outdoor learning centers=- o
' 4 individual and small" group actiVi- )
“ties S "
g 11:15 to 11:25 - Clean-up
' 11:25.to 11:45  Group activities--music, stories,
L plamning _* " C B
- e Preparation for lunch h
R . ) _b .‘ o
11:45°t6 12:15 _ Lunch -
1215 to 12:30°  Preparations, for rest:  todth
' ' brushing, toileting - .
; - é‘ . . * .
e :
e L
‘ 24
- 2 -




- N
" 12:30 to 1:30  Rest. = Individual  needs .vary:
T Children who ire not asleep after - ;' '

/;5 ' 20 minutes may engage,.in quiet -
' self-directed activities. Children & o
who need to may. rest until 2:00 cm, . % -

. - . R \e:"rm
» ’ . ;. .p-m. v ) - .
‘. - * ' N , . : .
A ‘ . 1:30 to 2:10 - Outdoor or indoor learning centers 4
2:10 to 2:20 'C1ean:up _ _ ' . L e
. 2:20 to -2:30; 'gbuigt‘time. 'Prepaﬁatidn foh gojngM
'l »  home. P '
.. ’ " d . - ,. : T e .
: I ' ' (Althouse, 1981)
s . " .
. - 0..
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. 8:00 <8: 10

8 10 - 8: 30

8:30 - 9:00

" @¥ecIAL cLASSES:

0

. . .
y P
~ & . v,

Tgpghep,Da%1y Plan Sheét

1

: | . DATE
Library — = .
PE.. — =
Mysic ——m————

Rol1 Call

HeTperQ (Monday)
Calendar -

~ Weather

Story or fi mstr1p '

Exp1a1n centers and'act1v1t1es

- Group Lesso

11

o

9:00 - 10:00

Y-

.Puppets -
“"Water

~ Flannel Board
“Math - .
“: Listening 3

_Science

Centers (Choice Time)‘f
Art:

wr1t1ng"*-, _ -

Lang. Master
Books . g

Home

Fasel . - -

Letter of the Week

Manipulatives

Lang. Arts

Blocks

Sand _ \\‘f\ _

e

.93




Teacher Daily Plan Sheet
Page two

- 10:00 - 10:15 Ciean up

10:15 - 10:20 Group timé, evaluation (What centers did you go
' ' tet What did you do?) -
16:20 - 10:55 - Wash up and lunch

' ) 1 °
11:00 ’ - " Morning children go home

©11:05 - 11:30 °  Story or filmstrip

o

. -Ailz30 - 12:00 Music (sonéé; instruments, fingerplays)
. ; Jma11 group work
12:00 ~ 12:15 Group time (story, d1scuss1on)
. 12:15 - 1:15 Bathroom and.nap
P . - Work w1th individuals or smai1 groups L
“1:20 - 1:45 :Outdoors or indoor 1earn1ng center time °  _
1:50  Bus children leave |

Preparé for dismissal

2:00 Dismissal .
e
~ ,Q
\\\ \ ‘
o .\\




‘PROGRAM PLANNING AND EVALUATING
Daily Plan of Activities

Date

Acfivity Who Is"ResponsibTé?

Things to,remember: 
Art.brojects:
Science'ﬁrojects:
.Dramatic play: .
»Litgratureeiéqguage'a;ea:-
Music areqé

) Group.time:'

Outdoor activity:

Transition:
- Snack menu: |
~ Diary:

(Hildebrand, 1976) ., = . R
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pPROGRAMvPLANNING AND EVALUATING -
Resource File Cover Page

Subje9f 
1. Statement of concepts to be learned:

2. ngabulary to develop:

— P ¢

7

3. Science activities:

- . " ) : ) . ’ -

T -4, Art activities:

- 5, Dramatic play themes:

a . t
- -~

- 6. Stories, poems, finger p1ays:'

¢
i

7. Songs, rhythms, regﬁrds:

/

8. Qutdoor éctivﬁtieé: v

9. Field trips and éagsigl visitors:

‘ lb; - Pictures:
- .

\

" (Hildebrand, 1976)
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T~ d1scuss1on of recordkeep1ng w1th parquetry and beads may be

:’/f RN

SELECTING AND USING MATERIALS

-

SN L

The importance‘of selectfng apprnpriate materials was con-
tinuously emphasized. Small -group meetings weréd held with

teachers to d1scuss materials and how they wou]d fit within

the classroom. Durab111ty, qua11ty, need and rat1ona1e were
important factors in dec1d1ng wh1ch ‘materials to purchase
and use. )

ol he- teachers part1c1pated in workshgps that discussed the
 reasons for hav1ng certain kinds  of materials 1n tha-= c1ass-

room and a1so exper1enced worﬂ1ng with the mater1als before'

they were introduced into the classroom. - Hands-on experi-
ences were provided for teachers. on. how to use parquetry,
beads, cuisenaire rods and un1t b]ocks. .Several methdds of
recordkeep1ng wé?@\presented and the teachers were encour-
"aged to select one that " wauld fit the1r c1assroan needs. A

4

“found beginning on page 29. . . : s
’_' '._"; C : f;'..‘ ) .
D1sp1ay§*of materTaﬂ;‘Were\also arranged Equﬁpment“ﬁas‘
\\

made available so that teachers could Nﬁsé\\the equipgent
before deciding on what to purchase. One piece of eqU1pment
that was new to the teachers was the 1anguage master, so a

prev1ew ‘was arranged After purchas1ng the equ1pment, ;:
teachers part1c1pated in staff. act1v1t1es on how to use - the

1anguage master in the c1assr09m and how to make 1anguage
master, cards. IR _ .



A .sample of some of the materials purchased for "the prognam
to enhance children's cogn1t1ve,‘ social, “.affective, phys- B
ical, and creatlvn deve]opment 1nc1udes the folTowing: - '

_Building'Sets . - Other . L

. ' unit blocks _ water table N C-
v Lego brick sets butterfly kit g,t
- Tinker Toys : h dish ‘pans g“,
giant Tinker Toys easel :
_Ring-a-Majig - 1 - all purpose - photo’11h{ary
Piumbers Friend , bonk and tape packets
block accesories : Simon
¥ “Music . Movement LT
o . maracas - ' airplanes, trucks
' ’,9- . cymbals o trikes, scooters
dv - triangle = - . ‘ . Stepping. Stones
k4 tom-toms . o -° 7. balls o
. tone block and mallet : ba]ance beam
Dramat1c P]axﬁ : = Records
play screen with a puppet Cearn lhrough Bas1q Sk111s I,
front . . - I o
kitchen furn1tu¥e . ' S1mp11f1ed Fo]k
h1gh chair. , - <~ Getting to Know Myself
dolls Folksong Carnival y
driving bench - * " Home Made Band
puppets - . Creative Movement’
' : Rhythm1c Record Parachute P]ay
Manipulatives Equi ment s o LT
pegs, pegboards, patterns hot plates - R
quiet counters and other Language Master and Cards - |
“ counters - . o "listening centers- headphones '
. puzzles--assorted. , .° =« projector . ~
lacing cards--assorted . " record player . ‘ .
i parquetry and cards _ - tape recorder-tapes ’
¢ -Bingo, (color, number,:n _ . , -

- alphabet’, rhym1ng)
.sequence cards - -
felt letters, numera]s
. _ wooden, calendar '
Ut Cuisenaire Rods’ and Idea ‘Book ‘ : C
‘ stencils for tracing CoL o . v }
colored. cubes oL X o SR

P e
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RECORD .KEEPING WITH PARQUETRY AND BEADS

.

<

. Bead activities .develop many basic skigls in bojs and
. . girls. By using the beads with bead car in a sequential
~ manner, the following skills are deve]oped S

color, shape, and size discrimination
perception of space -
directionality-{left to r1ght)
. eye-hand coordination .
. . finger dexterity
.spatial relationships
one to one correspondence
. matching
’ classification "
- aud1tory and visual memory
- _ S ‘sequencing :
- . . organization
prob]em s01v1ng

L d

- o r' work1ng with . parquetry p1eces can develop the fol]ow1ng
v sk111s - :

~co1or and shape discrimination
'sorting and matching
‘parts to whole relationship -
.eye-hand. coordination
_spat1a1 re]ationsh1ps .
- By keeping track of the cards a child. works on, you can~more;
L _readily see- growth patterns- of individual ch11dren “and-the- -
v BN class as a whole. The record can also be used in parent and
- . student conferences to 1ndicate what the ch11d is working
on. : -

_4.4 L.
MBS
%

oo ... The record may be kept. up to date by the ch11d under*f]ose
e . supervision by the steacher. Careful attention must be given
y " to orient the children to their respons1b111ties and also to

) i . check the work. - Another form of record may be kept by the.
et TR v‘teacher or another adult working in the room. v .
. . . }' j“ “ e ,._v, [ o ‘
£ ,1,“@|,A11 of thec fo]]owing systems of - mangement depend upon a
. fco1or and number. code and also storage of materials and
“'record keep1ng devices. L I
5. g° ( '\\\ R
"l ", - ’ \\
. “ __\“ ‘ o . . . . : \\\
.;‘i:‘" ) o o - - \\\" R
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Examgle #1 - 1\73““«\H B

The format of“th1s system 1nc1udes up to twenty circles a

- sheet for beads and up to twenty-two “for parquetry. A sma11

o= numbe beside the circles 1nd1cate the level ‘of d1ff1cu1ty.
- There are fourteen stages for beads. There would be four .
sheets to keep. Each one is labeled beads or parquetry with :
a_picture in the upper right hand corner. A co]or.wond'in
that corner indicates divisions of dlff1cu1ty. Blue being
+ the easiest w1th twenty circles, progresslng to red, with
‘e1ghteen C1rc1es, then green - with .s1xteen circles and

ye]]ow, the most difficult with fourteen c1rc1es. - AR

As/a child accurately works a card, s/he then co1ors in a .

_c1rc1e. For.bead cards. a ch11d may not need to do all cards:

for "each of the eleven levels. You may set - the number at

three or require that s/he do them all.
. . . .(

‘ To adapt for parquetry the fo]]ow1ng number of "circles is
used per’ page. B]ue would have nineteen c1rc1es, ‘red would
have”twenty;two, green would have thirteen and yellow would

_ have e]even;‘ The same procedures as used for beads would: — e
. apply. L | fl L ;

 Example #2

- O
; ©

: Numbers are arranged around the edge in 'the same number
sequence as presented for exampTe one. A'sma11‘11ne under_
the numbers and fourteen sma11 numbeTs be]ow the line 1nd1-< i .
cate the 1eve1 of difficu]ty. As a chi]d comp]etes a card |

" the number is hole punched. ‘ | . _ o ST



Example #3

lTh1s is an adaptat1on -of #2. A master is divided %nto four
identical rectang]gs. Around the edges are twenty numbers.
A place for name, date started and completed, the word beads
or parque*ry with a picture and a“circle on each rectangle.
.The circle is colored to indicate level of difficulty. Each

child has a rectangle.. As s/he progresses from one .color -

level to the next, s/he receives a new rectangle. The num-

~ ber " is hole punched as the ch11d comp]etes the task cor- .

rectly. ' : o d .

ExamE]é #4 -

I

This is a class record sheet’ Use a men111e folder. Each’

side would have glued to it.a shcet with th&\E;::S of the

children ‘going _down_ the left hand side and numbers going )

across the top. . There would be boxes under each number and

beside eachﬁehfﬁd's name. A blank in the upper night-hand'
corner for the word beads or .parquetry end célory level. As.

a child completes a skill card, an X is placed in the box.
under that number. ’

LR %

Atong wdth this form of record keeping, the skill cérds‘wi]l
need to be divided into color groups--hlue, red, green. and
ye]]ow. Each co]or wou]d have cards with ‘tabs to separate

the skill cards. For examp]e, for beads the blue. section

would have twenty d1v1ders w1th tabs w1th numbers one to
‘twenty on them. o . R

-

»,



The class record sheet is kept by the teacher or aide. The
other record keeping devices may be colored or hole punched
by the student. The teacher could keep them as well, but
they are intended for the étudenq,to use to foster self dis-
‘cip1ine:

- A policy chould be established wtih students so that .they
show the teacher or. aide comp]eted'wofk.so thét they may
| learn if they are right. .They'éo on to the next card when.
they have correctly comp]eféd'the one they are worKing on.
In checking the child's work,-~vocabu1ary concepts can . be
étrengthened. For example: i@ét color is beside the blue

bead? Show me a square.

w

32,
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TEACHER-MADE MATERIALS

o . As the teachers worked with the children, they.realized the.
| necessity of having additional materials tc help teach
reading, math, and other subjects. They realized that while
commercial materials were available, they could design ma-
- terials and actually custom tailor them to their particular
classes. In making the materials the teachers considered
- .... the particular interests "of the chilren, appropriate vocab-
' Llary, and skills the children need to learn as well as the
T skills they already know. There‘are many resource materials
available to teachers who prefer to develop their program
with act1v1ties that are teacher prepared.

Time can hecome so valuable that many teachers often feel
they ;ust don't have’ time to prepare materials. Parents are
often very. willing and eager to. help. The teacher selects
-‘the activities and sends the materials home for the parent
7 to make. Sometimes a teacher may invite several parents “to

' school to work on activities. '

-

A system CQ\\EG developed to record the materials which have

been made. Index cards can.be used to write .the name and

description of the activity. One teacher who developed nu-

merous activities also developed a listing of materials ‘and

placed them in numerical order. The materials ‘were class1-.

- -4~ fied - *by content: math " language,. reading, l1stening and

' ’ science. Under: each category the teacher-made materials ‘are

listed with an identificatibn number.  The iden ification.
number was then’ placed on the index- card where more detailed

_ information about the particular activity mas recorded. -

.
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Several books are 1is:Zd in the Bibliography which can be
useful to teachers as they make materials. A few t%tles:
_OPEN LEARNING - Barbara Day )
WORKJOBS II--and other WorkJub’s book - Mar_y Barata
Lorton ’ T
AN ACTIVITIES HANDBOOK FOR YOUNG CHILDREN - D. Craft
and R. Hess

GROU? zAMES N EARLY CHILDHOOD - R. DeVries & C. Kamii
B . \

. Examine tﬁe activity described below forﬁpossible skill de-

ST

velopment in dbServing; lTistening, -and predicting.

IT'S IN THE BAG! . ™~ o

_Make a, drawstring bag and fill it with objects. Be very
dramat1c as you explain, “"Everyone will take turns reaching
1nto the bag and pull1ng out an object." Then ask quest1ons

s

to get started

-

“"What can you do with it?"

. "Where was it yesterday?" - : i by
~ L} ’ Y ] . :i
= 'Could you play with it? S . C

“Can you -feed 1t te the cat?" : f

As' children catch on--some will tell. you what the obJect is
used for; some will make up tales about the object and
others may be very pract1cal

o Bag Ttems: &+ ¥ - -rf
watch ‘ walnut -~ : g
A coupon CLot Yoy o . -
' Cpi ng RS “C] othespin .
leaf S 'measuringksup

- fork. . o - v Yeathér—
Lo S letter- ‘




Change the items every now and then%_for example:

-

a. Mystery bag--Child closes eyes and reaches into the
bag. By feeling and senses other than sight, 'the
cnild tries to quess what the object is.

b. Child chooses an ObJECt and tells the others about
it. They have eyes closed and try to guess she ob-
ject as the child describes it. . o \

. - r .

Other kinds of activities may ‘be made so that the children
can practice skills such as classifying, matching, alphabet
skills, recogn1t1on, alpbabet and sound matching, counting
and one to one matching. The children can work the ac§1v1tyf‘
under the supervision of an aide or volunteer, or -indepeh-
dently.

L4 .
= . ~ . -

Teachers are given numerous opportunities to;becbﬁe involved
in making their own games and- dctivities. A1l necessary ma-
terials were provided at the workshops. ‘

. A 1ot of materials that are usually thrown away around the
house can be put to good use at school. . These materials can
be scavenged and used to supplement science and math as we]]
as in the preparation. of teacher-made materials. . On the
- next page, in a letter to parents, is' a- scavenger 1ist that
can be used to involve parents in collecting: {tems fpr the
‘ ;1assroom teacher. .
Please note'that the principal or sﬁbervisor should be ‘aware
that you plan to distribute such a letter. -Also, the tear- _
of f portion shou]d be d1scussed with the prlncipa] since the_”

idea of asking parents to donate some purchased items may be’

object10nab1e. :




Dear Parent,
‘We are busy waking p]ans for the year. Many things that'are'usually'thrown/

away at home could-be used by our c]ass this year Please send to Sohoolrwith

your child any of the, 1tems ment1oned which you may have. . . ,—\‘;s
;vbottletoaps ' > ,faéfe\" | empty spools L
" camera cbntainers f | oo o ‘ﬁbuttons' . - ’
z/f’~baby food Jars and 1ids _:' ) . .i" | popsi£1e'sttchs |
p]ast]c margar1ne tubs and 1ids o . | }bubb]egum machine'sjze toysr
:.- c]othesp1n; o s o o magnets”‘ |
) :ehoeboxes B ' o L = haa.\magaz1nes
‘SmalThboxes for»games' _ | | f T empty to11et t1ssue rolls
newspapers’ ”. 5y g - ': o paper toWe] ro}ls | '

“small carpet squares - ;
Perhaps, there are other items that Yy are aware of that ‘may be of 1nterest

‘to our class.- Just send a‘note or ca]] and—we can talk about them. o ;o

In add1t1on to the above named 1tems, 1f you wou1d be 1nterested~1n donat1ng

any of the fo]]ow1ng items, p1ace a check by it and send th1s ‘portion” back to schoo1

with your child. ~ - -
lunoh bags ; S waxed poper' | -5 . ,'f-'drﬁedlbeans

. straws s *1;;:}‘ J Spqngés : __aluminum foil == -
paper plates ¥ " e . '

Parent's Name . _ . S~ | - ‘
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‘ The directions for aﬁother tea;;Er-méde game éppears*below.
" The game can be used by the child and\\gacher together, the

child 1ndependent1y, or by the teacher for. assessment. The

'game may be adapted. depend1ng the’ ége‘and sk1lls_of chil-

dren. .
Y

Ravreg

.Materials needed:"enVe1ope, cards,'ben!

On . the: front of _the ehgg]ope,' ru]é off three%gmisgbqg\

. s
- columns., ‘Label each with a picture or word categoxy Stu-

dents pull picture or word cards from the enye}ope and sort

them into the correct catégoriesL " Combine all tynﬂs of
words for older children to make. an 1nteresting act1v1ty.

3 fmd‘ $ lvc
it '.F“ﬁuﬁé ‘ !q$ :c |
| quhaba-rlmJ
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PARENT INVOLVEMENT

Recogn121ng the 1mportance of the role of the parents 1n thet
child's education led to several workshops to ‘enhance parent-

effectwenessk Topics for wo.kshops were: Language Exper1- ,“

ence, Junk Art, Cooklng, How to Help: Your Child Learn to’
Read, SuMmer Activities, Bookmaking, Specia] Needs and Prob-
lems, and He1p1ng Your Child Develop Responsibility. On
some occas1ons, teachers led “the workshops and -at. other
't1mes it was . qmore important for teachers. and parents to
soc1a11ze ahd get to kuow one’ another.

Another form of parent involvement was throUgh the~voTunteer
program. This required staff training on how to use volun-

teers. _ Volunteers part1c1pated in or1entat1on andrmf-‘-

training. « The- Nztional School Vo]unteer Program (NSVP) ‘was
a source for 1nformat1on and tra1n1ng act1v1t1es. - Also,

p1ease see the B1b11ography for add1t1ona1 resources on this .;.:

subJect)_

vy
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_ TEACHING STRATEGIES

- - Learniing Centers | R
y ‘ o : ‘4'-_(\S‘roup 'Mé'etings ' : |
" | 'E\T’anne1 Boar‘ds. T '

Blockbuilding . - T
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Dramatic play,. woodwork1ng,.water and sand block art, and . .

--'the ch1ldren so that .the teachers could observe the process.m
: The Cho1ce Board was recommended as ‘a means to manage all .of.

’wh1ch can: be used for plann1ng and record keep1ng., P1ctures¢.

)% LEARNING CENTERS

-

The role of the teacher in developing learn1ng centers and

~using them with children provided a theme. for staff act1v14

ties. The 1dea of work areas or learn1ng centers in the
classroom was not new. In the past) the add1t1on of some
center areas to "the’ k1ndergarten had created a new: ,,)ok.ﬁ
Centers for science, language arts, wr1tino, math, and 1n-13
door movement were added *o tﬂe already exist1ng l1brary.

mus ic centers were also added. SR <L }.7; BRI

-

ot

-Reading materials on learning centersHWere developed for thef,l

teachers by the. staff developer.” Hand outs ‘were often g1ven o
to teachers and the material was discussed 0ccas1onally,
the staff developer demonstrated the. use of new centers with

"

the center act1v1t1es.‘ A Cho1ce Board 1s a management tool~* ‘

of centers -are.. represented on a pegboard with hooks belowr

each p1cture. Each picture is numbered As a child makes ad_

select1on her/his name tag is plgced by the p1cture of the.._
center. - The use. of the : -Choice Board- w1th “the ch1ldren was -
1ntroduced by the staff developer and 1n1t1ated in large'
group meet1ngs S0 the students could learn the process..

-~
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WHAT ARE LEARNINGnCENTERS? .

A 1earning center is an area within a c1assroom that con- :
tains a col]ection of activ1ties that have been p1anned -and
-_;'organized to teach new skii‘s or concepts, review - oq enrich\
. skills and’ concepts. Activ1ties ‘at” a center should be
"ivaried to provide options for various 1ndividuai learning
. ‘sty]es. Two or more centers may be combined a‘t times to .
. prov1de multi-media approaches for a. specific sk111 to be
- tauaht. An examp1e would be the pairing of a 1istening cen- - _gp
ter w1th .vowel records’ and activities with the ‘reading R
center to teach the sk111 vowels or a. filmstrip proaector :
‘added either to the 1istening or reading center to show a
fi]mstrip about the skill vowels._; A specific 1earning
,center can also offer variations in degree of compiexity of .
the "skill at, the center. ' A 1earn1ng center such as a:
reading center may offer activ1ties re1ated to many - read1ng T e
-skiils. o -~ : ) ' i

The terms station, {ateiest center;"iearning center and. en- .
_ richment center are often used 1nterchangeab1y.b Those terms v
‘iiﬂ - may have siightly d1fferent meanings, but share common f"
. | ‘features. These - features inc]ude. .k )

[+]

Y v ~

L)

- a non-traditiona] classroom organization pattern
° lvaried muiti-media act1v1t1es , B v -
° opportunities for ch11dren who 1earn 1n different;

. - ways. and at different rates R -
S time for childrem to 1nteract with each other

e children Seasume responS1b111ty for 1earn1ng w.thv3~

R S _teacher guidance~ ' A
practice in fo]]owing d1rections, pract1ce in ba51c'f
skills - T -

e e ,deveiopment of creative th1nk1ng Sk111$.

a - .y
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The word "station] has been used here to des1gnate 1nd1v1d-

ual act1v1t1es within a center. At the" reading center on
vowe]s, there are six different stat1ons (act1v1t1es) a stu-
dent - may. do. "Not all stations. are. required of all
students. Learn1ng centers offer a mode of instruction that

§s skill.oriented.or content or1ented organized and p1anned

a]]ow1ng a student to assume respons1b111ty for 1earn1ng.

'An‘interest tenter isvdesigned to highTight'material that‘is
- not necessar11y part of the regular  classroom curr1cu1um.'
‘It focuses on the student's interests. Interest centers -

prov1de a teacher with a means of persona]izing instruction. '
X - ' - :

- '

'(‘En;1chment centers’ prov1de a1ternat1ves to students engaged
‘in a unit study. They are used on1y after introduction of‘a .
_unit of study. They help extend, enrich and deve]op further
‘a student s knowledge about the top1c of instruction.

" WHY ‘USE LEARNING CENTERS?.

'Learn1ng centers are on1y one_of severaT approaches tQ_1nd1-*

' instruction, let's look at so

v1dua11ze 1nstruct1on and learning for. the 'student. They

~offer an .alternat1ve to seat work s Teachers can prov1de :
students with 1nformat1on about 1earn1ng in_a variety of f‘

ways. Students can act1ve1y Cengage in ‘their learning by

- part1c1pat1ng in var1ous act1v1t1es. ‘In order to support

mov ing into a center auproach ¥ a means of individualizing
m¢ beliefs about children and
implications for using centers. ' ' ' '

a4 °




. BELIEFS ABOUT STUDENTS

lMPLlCATlONS FOR CENTERS

Students are curious and will explore without adult
djrections. s

4otivation and inierest are increased when students
shareé " in planning goals, contenht, and processes.

fictIve participation and exploration in a classroaq
environment filled-with alternatives facilitates a
student's growth .

Students -are capable of making significsnt decistons
abuutuwhat and how they learn, ’

Student learning {s enhanced by opportunities to apply
information to new situations.

Students develop at their own rates and in’ their own stylesu

Cognitive development proceeds from concrete experiences
to abstractions based upon those experiences.

Excessive direction by adults leads to ‘student conformity;
apathy. and genuine disinterest.’

'Students who lack success in. school have negative views .
about most experiences schools have to offer.

Stu”rnts Jearn to a<cept responsibility by making decisions
,and by accepting responsibility for those decisions.

18
Students. are capab;e of monitoring and evaluating tueir
’own progress ’ ‘

i

~

- abilities to be self~directive.g .

Develop centers for exploration.of interests, subject
matter, topics. and skills.

Have students participate in- planning. “implementing,
and evaluating centers, and have specific centers for-
interest development and sharing :

" Alternative centers are desirable: skill development .

centers, interest and fun centersy exploration-centers,
interdisciplinary centers, reading centers. listening
centers, construction centers

Center purposes and designs should contain a variety of
learning alternatives and media to capitalize -upon °
student abilities and desires for choice

Learning alternatives An centers should help students
gain and apply new knowledge and skills

Centers should offer a wide variety of learning
alternatives (including media and materials); students
will hoose those alternatives most conS|stent with )
their own learning styles .
Centers can be places where manipulativés and other |
learning materials for concrete experiences are easily
accessible. ' B .
Centers should maximize opportunities for student self-
management and self-direction based upon student

Centers should have a range of learning alternatives :
to accommod te varying abili'ies

Students should help in designing centers and have
choices within and among cenlers.

Teachers. and students develop,techniques for sludents

to manage: their. own Yearning progress. .Teachers help

" students understand the: importance of : choices ‘and’

their consequences for learning.

fThe beliefs about. students and - implications for cewters are copied from Blackburn ) Powell One’ at a Time, A]l at Uncc

;\?aclflc Palisades, Callfornla. Goodyear Publishing Co., 1977), p. 54

O

ERIC

Aruitoxt provided by Eic:
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~
MANAGEMENT OF CENTERS -
o N

Centers can be managed by using one of many sty]es of plan--
'n1ng systems. These p1ann1ng systems 1nc1ude the fo]10w1ng
‘ rational schedu? 1ng . N
ass1gnment e e N . -Cf‘
choice
contract1ng L L

.gaining exper1ence with centers, teachers may deve]op :
manage ent plans that dincorporate more than one planning

”

system.
Ina'rotational scheduling students - are rotated . through
learning. act1v1t1es. .They do not decide the t1me they are
“gt centers, but/what they will do .- there. This system works '
well with a basal reading program..'» |
_— S .
In ass1gnment p1ann1ng students are seht to centers based on.
d1agnosed:needs. They may dec1de when.. to go and what to . do

- there.

~

' o Students se]ect the act1v1t1es, and 1t is the teacher s re-,

' spons1b111ty to observe and plan new act1v1t1es -for- the stu-
‘dent to select. Th1s is a choice system. '
Contracts are written . agreements between the teacher and
student. In a contract s1tuat.on the student assumes re-“

‘~'suonsib111ty for' do1ng ‘assignments. - In se]f programm1ng,

3

S students set their -own course for 1earn1ng based on avail--
ab1]1ty of” act1v1t1es and resources -in the room., "This type-
s part1cu1ar1y usefu1 to.'use with students who wdrgfwelLs

' _}1ndependent1y and usei1n1t1at1ve 1n work1ng. ' ' :

g . 46 49 | /\ L




Once a system has been decided upon, it should be introduced
to the students and used consistently.. On the ?o]]owing
pages is a d scription of one system that can be used to
‘manage.'cenﬁ7z2i More . complete ,managemEnt 'systems can be
read about 'in ONE AT A TIME, ALL AT ONCE by Blackburn &

Powell.
° ‘ 14 e
. .
‘ . .
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* B " . APLAN FOR WORKING WITH THREE GROUPé, : ' -
Time: ‘Appmﬂlm&inly one hour . R
. and fcwty-ﬂve minutes e
The first 15 mlnutes the teacher works wlth to!al gr‘oup ina language-relate’ actlvlty and glves
directions to all groups for thalr independent act(vttles. These dlrect(ons are ldeally wrltten on -
. lhe chalk board or on a chart, and p]aced in the centar, o S I
. Group A . “Group B GroupC Lo ThL
M @0 intrutes) " (30 minutes) (ao mlmtes) e

"Teacher works with this
group now; ’

" This group works in .

learning centers at thl:l

Thls greup woi i“" lndepende Wy
on enrlchment act. vitios at

time, thls time. . ' y
{ ".4'—‘;;.«» H '
. '6'3: ( o v A
“(30 minutes) @0 minutes) (OB EINIT ) ) .

e\ This group works

Independontly on enrich-
ment activities nt this
time. -

)

k .

Teacher works with - this o
gQreup now,

"*This giroup works {n learning
centers at this time. -

(30 mirutes)

Thls group works In learnlng

centers at this time,

ERIC

Aruitoxt provided by Eic:

(30 mirutes)

" This group works Inde~
- pendently on anrichment’
-activitles at

his time.

5 l ~

(30mlmtes) :

-Teacher works wlth thls
. group now )

Reproduced from !moge}le Forte and Joy Hac'(enzle, Kid's Stuff Reading and Language Experiences PLimry_Lml
(Nashvﬂle" Incentive Pub'lications. Inc, 1969). p. 293
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" A PLAN FOR DEVELOPING A LEARNING CENTER - I

I Objectives--What do you want‘totteaeh?
A, Centra] purpose for the /center
B. Specific, purposes for each 1eve1, act1v1ty or

. //f S content area B ’ b
_ i II. Tools & Mater1als--W1th’what W111 ‘You teach it?
BT I .Operationa1 Procedures--How will you go about |
' B teaching it? o -~b.. . o

A. Introduct1on of cénter
- B Direct1ons for use
! - C. Well- defined procedures for act1v1ty
_ Iv.: Provision for Eva]uat1on--How w111 you know what you .

’ have taqght? (qu be. bu11t_1n;as parg pf operat1one1j~%
- ‘procedures.) ' S . o
‘Imogene Forte and\Joy MacKenzie Nooks Crann1es and Corners
Learn1ng Centers for Creat1Ve ‘Classrooms , (Nashv111e, ' ’
. _ Tenpessee: Incent1{e Publications, Inc.,_1972).p. 135.

N
3
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CTWO CENTERS oy . ST A

A ) v - .
. [

{

_ \E'-
tla

'Together ne;talked about setting up additfona]'centers in

the. room. These additional centers should be based on ob-

jectives hnd activities changed és needed. welbrainstonmed

-
e - s - . .

. Writing Center

ideas forfa,wri;ing center using materia]s.already‘avai14

(materials readily available)
laminated tracing cards -~  clay and pan ‘
laminated glphabet sand tray . . .
laminated names . ‘ “tracking cards
laminated numerals =~ - magic marker
wipe off cards - paper :
finishing -shapes ~ crayons E
blocks with pattern cards. - pictionary
chalkboard, chalk: magazines
tracing shapes : " flannel letters w/ phonetic

stencils ‘ ©"  pictures

. upper if possible) -

We talked ab&ut keep1ng the necessary mater1a1s at’ each-cen-
ter. For example, paper, penci]s, aygns;cbuld be a part
pf.the art .ce nter, but - shou]d also be’ a art’of the writing
center. A centra] storage of - mater1dls

tion. span, reduce unnecessary |novement ma1ntain ch1]d s

.1nterest 1onger and ass1st ch1]d in conp]et1ng task.
o . ' -'5-\:'.“” '
- . o

We addresseq ;the question of what can I do to fﬁaﬁe the

-rubber - stamp set (lower and

s

~~~~~

_nou]d be - ava11ab1e,__
but necessary mater1a1s at- every center w111 increase atten-

tibrary more interesting? The fo]10wing'were suggestions -

for that center.




) | Librarz-

chjracters to go with books change books frequent]y
stuffed. animals v few. books :
~resting mat y ' " throw pillow o
bean bag ’ - puppets - e
flannel stories . * individual books =i
class books ‘ sponge storybook charac\.ers

(at writing or art center)

| SUGGESTIONS FOR SCHEDULING CENTERS

’ " 1 B
.

Schedule centers each day during reading 'instruction.

’ \-\DuLng this time block one group will be ass'igned to :

g seatwork, and the third group will be work1ng 1ndepen-
dent]y at centers. Rotate the groups.

'S

2. Choose a 1arge block of t1me such’as a Wednesday or Fri-

day afternoon. A1l Students work at centers. Th1sm

“allows the teacher to "float" so that s/he may supervise
‘and eva1uate. " ‘

w, " v ) )

3. Use a smaHer b]ock of time such as 30 60 minutes.‘ Ha've

all students at centers each day of the week dur'ing this

‘time. Increase the center time 'if and -when you ' feel
‘more comfortable with it. _ ;

&

4. Let about one. fifth of your students’ work at centers dn

small group and others are do1ng 'independent seat work

On Tuesday a different group works in centers and so - on.'
1 _ S

\

A I
"

51

Monday for about an hour whﬂe _you 're work1ng w1th x -




5. Choose one content area. Make plans "to use centers for
' just the time that will be spent each week in that? cne
» sudnject area. '

-

Interest seminar Manual, (The Education Center, 1411 Mill
St., Greensboro, N.C., 1979), p. 5.

18
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 EVALUATION OF CENTERS BY THE TEACHER

This should be done frequently to make certain that the
needs of tﬁe children are being met. It should be a contin-
uous, daily procedure of~stervat1on of students and 1nter—
action with studens.

Ask youfself the following questions:

Are there centers for growth in skills; is it time to
change some of the skills?

Are var1ous curr1cu1um areas represented? .

Are the 1nterests of the - students. included; aré they
maintaining the interests of the children? : :

Have they beén used by. everyone; do the{/jzgd to be .up-
dated? | :

Do they provide for individual d1fferences7
Should I add add1t10na1 centers?

Are the students experiencing difficulties? If so how
and what can [ do to help? .

Did I provide directions--are they clear?
Are there places to put comp]eted or incompleted work?

‘Are there procedures .for the students to Check and eval-
uate or record their own activities?

Are they ba]anced so that successes 1n many areas can be
experienced? .

AP



EVALUATION DEVICE FOR THE STUDENT

Evaluation becomes a process in which both student and
teacher engage. Below are some evaluation devices that can
be modified and used effectively with learning centers.

anecdotal records

drawin '
manipylative bulletin boards

open ended questions

‘games or quizzes
Jdogs, diaries

graphs

tests--students and teacher made

3
-l
[}

‘charts and posters
- dramatizations

art projects

tape recordings
suggestion boxes

scrapbooks
- dioramas .-
- building and. constructing

creative writing

experiments S N (\
« records of observation

interviews, discussions, debates o ‘

57

. o
& . 54




Ao

GETTING -STARTED

Move s]ow]y'in the'begiﬁning. Initially,\one center or two
centers will be enough to acquaint ;stud::gg to a center-

style approach. As you proceed, you will move through vari-
ous transitional phases. The children will probably adapt
very easily to centere, but the.teacher must alsoc be com-

fortable w

the process to implement centers. It involves
the natural 'ﬁpcess of .problem solving and,depending ubon
individual téeghing styTes, all or only some phases will =
happen. U -
N
V3 _ . ” . .

A good center with which to begin is listening. Start. the
center.as a means to replace seatwork for a group of stu-

dents.r Give’clear -and. concise directions about'center use.

Stories for p]eaSure as well as ski]]s tapes can be used.

After a short time period of possibly two weeks, add anot er
\center and allow a spec1f1ed time for use of centers- (30-60
minutes).  The teacher s role during that time is to observe
and keep notes.

Fihe students are learning to use the .centers, the
teacher role is to emphasize the procedures the children are
to follow. Explain directions carefu]]y, provr&e neq\fsary_
materials, p1aces to put comp]eted work and what rules are
necessary. Students are actua]]y taught the skills needed}
to work independent]y at the centers. Gu1dance is.a part of
the classroom, - whether it is applied 1ndirect1y or
directly. Planning and observation become key ingredients
that insure the-success'df your centers’. |

[P T
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Ac soon as the students and teacher nave experienced a
couple of centers and dstablished procedures, other centers

_may be imp]emehted by: ..

/

/

1. 'AddingKHDre time to centef time "and creating-addi-

tional centers. Then teaching will take place
directly in the centers. ’

2.. Use a center approach in a curriculum area--for
example, language arts center--and then add other

areas such as science, meth, etc. As you add cen-.

ters, the amount of time increases.

3. Team with other teachers to set up centers for ohe
or several ‘areas of curr1cu1um--shar1ng the respon-
sihilities. o w '

USING A CHOLCE BOARD : A

n

becide_ which centers will be required to participate in
weekly and those that a child may choose daily. Make

" certain that both typeshare understood. One.method is to
employ the use of a Choice Board (a piece of pegboa?d) AN
available centers are named and pictured on the pegboards..

Pegboard hooks determ1ne the number of children who c;n be

.at a center at a é?VEn~t1me. 'On the same board 1s a space

for hooks s6 that. each child may han§ a name tag on the peg-

board. When children go- to work in a center they place
_ their names under their center choice. ,When ‘the work at one

-
r
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center has been completed, the student may make another se-
Tection on the Choice Board. Gpen1ngs at centers will. be
indicated by empty hooks . After se]ectjng, the child adds
her/his name tag to the new center~and goes tnere to work. .
At the end of the designated- time for centers; name tags
should be ‘placed on the side of the Choice Board alloted for
name. tags. | ‘

On a bu11etin board located -near the Choice Board, the
teacher lists requﬁred centers. Students are responsible -
for choosing them sometime during the week. A record-
keeping device should be posted so students can check off
when they - have been to the requ1red centers. .

Instead of using a bullet1n board, some teachers. prefer to~='

‘usb an. add1t1ona1 pegboard entitled, "Required Centers for

the Week." = Under the pictures of the centers, the, teacher

places the names of-students who should use the centers each

week or daiTy. Language arts and math are centers- that

-~ should be required.. .- Tndividual ?ss1gnments can be made.

Some students may- have two math times- and four 1angqage"
arts. - -
Materxa]s needed:

2 pegboards--24 in. x 48 in. ‘each
pegboard hooks

{1 key tags

pictures and 1abels for centers (use old equ1pment and
lsupplv cata]ogs) I ‘ , _ -




CHOICE BOARDS . =
- _
Help a Child T6’Learn To:
make decisions v _
assume responsiblity for owd iearning
;i work independently '
o - work with other children
:comb1ete a task |
- share materials and take turns
put away materia1s
b - . o :
Help Teéchpf To: - T
observe ;hi1&reh, espeéia11y in their choice
‘organize ]eafning centers
' prevent.évercrowding- _
A~ eva1hate yseJQf cent rs aqduchange as n?eged
;:> ' Learning Centers Children Alive -(The South Carolina State
' Department of Educaticn, Columbia, Sguth Carolina).
1973, pp. 16,17, :
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GROUP MEETINGS

Some activities naturally lend themselves to meet1ngs f the
These_
content
into the classroom. A meeting can povide opportfnities -to
discuss How things are going within the classporm and "to

whole class or groups- of twelve or more children.
meetings can be used to introduce or discuss ne

gain ‘input from the children. -Directions and glans for the
day s work should be 1nc1uded in group meetings. Discus-
sions of current events, newspaper articles or pictures can

also. be held dur1ng a “group meeting. "Musical- activities,
puppetry, dramatizationé; sharing, and fiﬁgerp]aysiare good
‘for meeting time.  Reading to children on a daily ;Esis can

. -
be a group time activity. . _ : '

Afqu1T-day program schedule can accommodate two or more
large meetings vach day. Group meetings, like any.other ac-
tivity, should be planned. The group time activities should
tie in with the topics current]y being studied by the chil-
dren. ’

The staff devéfoper assisted the -teachers vith large group

L]

meetings by: . L .

° deﬁbnstrat1ng how to introduee new content in various
. centers to a large. group and- 4 : S
sharing her ' observat1ons. of teacher-led class

o ‘meetings, and ~encouraging teachers. to use group
meetings to solve class prob]ems. " '

bR
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FLAKNEL BOARDS

Ch1]dren s interest in literature is he1ghfened and language
skills can be developed through the use of a ‘flannelboard.
The colorful figures are attractive-to ‘children and serve to
focus ©.2ir attention. Skills such as recept1ve 11sten1ng,
auditony memory, attgntion to detai]s, sequenciné, charac-
terization and extending vacabularys can.be taughtusing the
lannelboard. ’ '

-

The flannelboard captures the children's attention and i3 an 2

ideal instructional tool becadse it can be used over and

over again. Ch11dren will enJoy helping you put. the charac-.

ters on the board or play1ng with them in the library center
after thes story--recreatﬂng, the story or making up a new
‘one, * : o |

Scre stories adapt to the'fianne]board better than others.
The stories should be simple and have few characters and de-
tails. Fast paced stories could be ‘better dramatized.

Flannelboards may be ’purchased commercially or made. Ob-

jetts'fdr the flannelboard may be made of colored felt, pel.-
lon colored Wiuh markers or paper backed with str ips of
felt.

T A techn1que for\mak1ng f]anne]~stor1es which ut1lizes the
illustrator' s drawings of the selected book was developed.

The text was typed and each picture of scenery or characters
‘to be used is'carefuily traced. A handout to be shared With

teachers™ at  workshops ~ is . made “of ' the = text and‘

“i]]dstratiohé.,' This technique makes developing flannel
stories. much easier and faster.' Teaéhers will then be able
to. use more snories with their c]asses.



(jn addition to the flannelbuard, children enjoy fingerplay.
Fingerplay can be used to teach concepts, sequence,. 1is-
ten1ng 'skills, motor : development relaxation, increase
attention span and add to the vocabulary of the child. Some
fingerplays can also be used with the flannelboard. -

. : \ |
Fingerplays should be coordinated with teaching and selected
to helpateach concepts-4size, shape, number and direction.
Starting a file box of f1n§trplays is suggested so that a
var1ety can be used during \group time. The f1ngerp1ays
written on index cards can serve as reminders of the rhyme.
However, it is best to memor1ze them.,

When introducing fingerplays td the class, remember the fol-

lowing points:

° Demonstrate éctions when saying or singing words to
the group. ' t ,

° Do repeat the f1ngerp]ay encourag1ng children to do
the action. - :

° ‘Do "again putting action with words. '

° Keep slow enough for children to learn.

° Do variations.

° . Be enthusiastic.

° Repeat old favorites.

° Send words of fingerpldy home for parent to enjoy

~ with children. ' ' ‘

e ‘Make 1arge cop1es of f1ngerp1ays to plaee~on wall for .

/

other adults in the room. = (Flemming and Hamilton,
1977, p. 45)

Teachers participated.in'f1ahne1board and fihgerp}ay work-
shops several times. The workshbps were very popular ‘with E
teachers and were- requested over and over again. " New
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stories were prepared for each workshcp along with o]d fa-

vorites. Teachers were provided with the necessary materi-
als to make the stories. Since they are time consuming to
make, sharing of flannelboard stories  facilitates the
teacher's 'p]aﬁning and - increases utilization of the
stories. A flannelboard'story fq]]ows. |

‘}"
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EVERYBODY cATS
by Mary McBurney Green

Red rooster,vred rooster, with your red cockscomb,
tell me what you like to eat when yoytseratch the ground for food.

| Corn and grain, and little bugs, too.
That's dinner for a rooster. :
Cock-a-doodle-doo!

Little pig, little pig, will you tell me what you're eating =~
vhen you oink, oink, oink? .
Little pig is eating table scraps, corn and sour milk.
That's dinner for a pig. 0ink, oink, oinkf

Big horse, big horse, standing by the barn,
tell me what you eat when it's dinner time for you?

Grass from the pasture, hay and oats from the barné

- That is what the-horse eats when'dinner {jme is here.

Bugs and berrieé, worms aﬁd seeds. '
That's dinner for a little bird. Peck. Peck. Peck.

Little kitty, are you hungry when you mew, mew, mew?
What kind of dinaer is a dinner for you?

‘Warm, sweet milk to lap from a Lowl.

That's dinner for a kitty. Mew. Mew. Mew.
Big-c0w is-chewing all day long. .

What are you chewing, big cow, big cow?

Grass f}om the pasture, hay from the barn, and choppad-up corn
stalks, too. o ‘
That's dinner for a cow to chew. Moo. Moo. oo.

Hop-toad, hop-toad, with your bumpy brown back,
what food do you find when you hop, hop-toad?

‘Beetles and mosquitoes and little flying bugs.
AW That's dinner for a hop-toad. . Hop. Hop. Hop.

titile 1amb; little 1amb, with youf curly wool- coat, _
tell me what you're eating for your dinner, little lamb. B




~. - Dats and corn together with molasses mixed in, and hay from the .

.

N barn,
\\\All of this is dinner for a hungry little lamb.
™~ ' :

Big~dog, big dog, with your wagging tail, will you tell me what
you Tike to eat whzn dinner time is here? -

'

Good red meat and a big bone to chew.
That's dinner feor a big dog. Bow-wow-wow.

And you?
When dinner time is here and you are hungry too,
will you tell me what you 11ke to eat the very best of all?

Is it hay like the horse or buéﬁ like the b1rd?
Is it bones like the dog or sour m1]k Tike a p1g?

Or is it potatoes and meat, carrots and peas,
applesauce and cookies, and a big glass of milk? .

That's the very best dinner or you,

 EVERYBODY EATS /ﬁ/{‘: |
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BLOCKBUILDING

ey

. Techniques of 'bTockbuilding are simulated for teachers

through part1c1pat1on in a hands-on workshop. Staff from

Bank Street Col]ege in New York C1ty conducted the 1nserv1ce
sess1ons.: A s]1de presentation -about. the beginning of Qak
~Ridge’ became the stimu]us for bu11d1ng. After v1ew1ng the
‘s11des," teachers recreated parts of 0Qak R1dge--the f1rsﬁy
bridge that ‘no longer ex1sts, the only tall- bu11d1ng in town
(eight stories) and some of the original homes. .Art mater-
1a1sksuch'as paste, construction paper, crayons and card-

board were available to add to the constructions. ‘Another

group of teachers barticipated'in a‘similar,workshop and
.afterwards"built“a7schoo]~of their dreams and a mansion of
their dreams., ..The concept o<\work1ng togetner was ev1dent ,

-as they ‘planned what wou]d be ‘in the bu11d1ngs..

. L e -
- e - = -
/

Much Jearning ‘can take p1ace 1n the b]ock area: ' soctal-
‘studies--the world around the ch11d math concepts--numbers,
”1ength measurement , ba]ance, symmetry,'categor1zing, 1ang-
uage--bit, - 1ittle, up, down, etc.; 1earn1ng to work - to-
_gethen.' ' o '

Ch11dren can be- encouraged to wr1te 1abe1s or stor1es about
. the1r construct1ons. "Books - and p1ctures ‘can 1nsp1re chil-
dren to build in the bTock" area._ Other objects can be com-
‘bined with the block area to add fine details tgzige con-
structiOns. These objects include: = small to signs,

cars, trucks, people or th1ngs made w1th paper and crayons.

. 69"



Some books about blockbui]ding which are helpful are:
THE BLOCK BOOK by Hirsch .

Day

Teachers - should involve themselves in the block area e1ther
“directly or by observing. If children's interests are no-

ticed, capita]ize on it--for exmample, if.a child is inter-‘<i

ested in cars. Help foster creativity through books, art
and science concepts, a study about wheels, for exampie. At

‘the end of worktime in - the b&:ck area, the teacher should

initiate a responsibie clean
_‘in their clean up by diagrams cut from ‘contact paper and
piaced on the shelf where. the biocks belong. :

The staff developer often introduced the biock area to,'he

" children. After doing so, the teacher would. receive a copy-"

of notes that -the staff developer made while working 1n the

block area.“ Patterns were. placed on- shelves. to he1p with‘ o

~clean up and c]ean up- emphdsized.

|/ SOME NOTES ON BLOCKBUILDING - - e

" The role of the teacher is one, of preventive safety;”

When working in the b]ock‘area w1th ch11dren the foiiowing

rules should be stressed:

~ @
L4 ‘

" ° Do not*ﬁalk on- blocks.

o: Blocks should never be thrown.

?. Buiidings or other constructions should be far enough o

from shelf to be able to get more biocks.,
°.  Building height--no higher than ch11d s eyes.

e

OPEN LEARNING IN EARLY CHILDHOOD Chapter 2 by Barbara ‘

.. Chiidren can be assisted;

é




° Bu11d1ngs shou1d be respected (not knocked, pushed
kicked) , . o

° Genera]]y three or four children--more than that is
too many (not enough b]ocks ‘or room to bu11d) '

ACTIVITIES--Examp]es of teacher’ 1nvo]vement

1. Place 2 double un1ts at right ang]es 1n a conspicuous

"spot on' the f1oor. , _ S

" 2. Be accessible to the students when b]ocks need to be
.-handled. :

3. guggest a fgood.p]ace" to bui]d.
4, Mﬁi@]’ suggestions of what.to build.

5. Usefstories‘to'stimu1ate_1ntereSt.
? . 6, Use pictures to stimulate interest.

7. Discuss what students did over the ho]1day, weekend
or day before to serve as a st1mu1us. _

8. On some occas1ons leave the. construct1on up for the'
’ da_Y. X . - . “

NOTES--The teacher works in the b]ock corner .
Two patterns need to be comp]eted for. the she]f.
Clean up was good. Lo

. _..bRotat1oq'of sma11 groups does not a1low for- choice in
- b1ockS' some days ch11dren may ‘want to work in. b]ocks.

"Today serves as an 1ntroduct1on. This takes qu1te a bit
of time--other activities for children should be fairly -
independent when introduciyyg blocks to.be able to manage
the group at one time, ' B

Set as1de a time to look at the . ch11dren--as far as
soc1a112at1on, language, other sk1115 and p1ann1ng.

© e -
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- SUBJECT AREAS

Developing Responsibility

Language Experience - -
Mathematics
Drama
. Art
' Movements'
Science

-o
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invites the child to- keep things there.
‘dren S work around the room indicates the value of the work

7 the chiid.

. DEVELOPING RESPONSIBILITY

Young chi]dren feel' secure in an environment in which they
help take care of things. Placing a.name in a locker pro-
vides a special place for the child to keep“belongings and
Dispiaying chil-

and a1so that the room is there for the cH to use. Chil-

dren can assist the teacher in collections’ of money and -

_slips by haVing'a special place to keep their money.

-C]eanc up time s “-an.. exce11ent ' way .~to' develop

responsibility. The teacher sets an example by guiding the.
children through clean up. and conveying the message that

='care of .materials is important., Chi]dren can help the
‘teacher keep the room clean and organized on a dai]y basis.
;A]though expecting the chiidren to assist with clean up is.
'more time consuming in the beginning, because of the quid-

ance, chi]dren need when 1earn1ng, the benefits will be great

as .‘the child understands the .reasons for participation.,'i
.Labeis and pictures may indic-te where things go. A chart

showing who is responsible for cleaning up certain areas of
the room is he]pfu]. When things® get- spilled or crayons ;

"mess up tab]es, show children how - to clean up.

! R

When - ch11dren arrive in *he morning, ,they can he]p the
teacher by tjrning their names over: on.an. atteridance chart.

Through the use of a Choice Board for managing centers, the

child can -\seﬂect where to work.': A record of the day's

activities cam be kept first bv the teacher and . later -0N b,
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Other suggestions for fostering responsjbi]ity include:
° having pets in the classroom and allowing children to

be responsible for feeding and caring for them

growing a garden or having plants inside the class-

- room _ , N .
° displaying a visual re;ord of things the children
" learn to do - o '

i
i

Examples of -charts which can be helpful 1h the‘c]assroom'
follow. - | S

|
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—— ATTENDANCE: CHART

Materials needed:
-1 sheet of posterboard - ) : : g
1ibrary pockets (number determined by ¢lass size)
"3 x 5 blank index cards
glue ’

Directions: ~
Glue pockets to poster board. '

Write children's name on index cards. One name per
card. (Actual photographs of ch11dren can be added or
drawings by the children.)

Place a name card per pocket.\ N
The children turn their names over when they arrive. Only
the children"s names who are absent will show. The others

w111 have been turned over SO the names would not show.

}j:w:.; 1‘j d Fj_l___l)
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I CAN CHART

Materials Needed:
1 sheet of posterboard
pockets. (one for each child)
37x 5 sheets of paper (many for each chi]d)
glue

.

_Directions:

Glue pockets to posteroard{

Write obJect1ves for youg—program. Record on 3 X -5,
sheets. ssess the c;}Téi;ﬁ during the week. If they

know the sk111 recofd on the 3 x 5 sheet and date.
Then the ch11dren place in the I Can Chart.

'At the end of each month, send the stapled. 3 x5 notes

home.
_ ' (Oxley)
. - r :
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JOB CHART

Materia1sNe!§edL ' S / '
1 sheet of posterboard " .
11brary pockets (number determined by number of j35;;—~._
3 x 5 blank cards ‘

. pictures of ‘areas to be c]eaned or jobs (actua] photo~ ;-
‘graphs. may be used) .

glue oy - | : . ot

L

Directions: ‘
‘Glue pockets tu post rboard.

Write children's n
card.

es on index cards. One rame per

Put pictires of job responsibilities gp,peckets., <‘
Select children to perform the job for a week.
Keep a record -of the areas children work.
’ LA
‘Watch the children to see if they do their job.. Also' how
well the job is completed and if the chi]d enJoys doing the
job.

“a,

"Ou\’ ,Jo‘\be'

Feed Check Check Check
Fhe Ulrany | | Sodves | | Dlock
Pets i‘-‘zﬁ‘& . Atea

T Quene
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chek | ,Chuk Line | | Shek
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LANGUAGE EXPERTENCE

kThe idea . of'}a 1anguage experience approach to teaching
reading is not new. It has been with-us-since the turn of

the century. While some“téiEhEgs use this approach exten-

siVely, others use it to a lesser degree and some do not use
it at al]. Rather than discussing reasons ror this varying
degree of language experience - -usage, "this paper will present

a renewal of the. idea$--and- techniques -for--motivating- -and

teaching chi]d:en;usiné’;his approach

Themes, such as ]iving,things,which are‘interdependent with

the environment, are central to the idea of language experi-

ence. Peve]oping an environmenta] theme and drawing on the
chi]d s experiences, the teacher can heip the child see the
relationships in their surroundings.

Exper1ences of the child might be w1th1n .or beyond the wa]]s-

,of the classroom: on the school ground, near the schoo], at

home or on excursions. -Children need to communicate what
their-. senses are relaying to them. :Children- need certain '
skills to help them. lparn to. communicate both verbally and

in writing. They rned direction in scrutinizing objects

closely so that their observations Will Tead to better de-
scriping, ‘organizing, 1nterpret1ng, synthesizing, hypothe-

sizing,'inferring and analyzing.-
The environment ¢an-be the source of uany experiences uhich
‘can be invaluable in “helping children -learn .logical

thinkirig. Children can draw on_their experiences and app]yi:
_their knowiedge to new 51tuations easier if they have been
guided jn vacabulary deyeiopment,,criticai th1nk1ng skiiis,_

techniques of questioning and observation skills,

-



Teachers and parents can as st chi]dren in their 1earn1ng
. by helping them develop ski]ls in- the following: obserVing,
recall, comparing/contrasting, cause/effec verba!izing/
communicating, 1istening, 1ocating information, classiﬁying{
ordering/sequencing.

"_Parents ‘can a1so help their chi1dren by introducing them to
concepts such as shape, co]or, size, texture. time, numbe r
and . design. . - ' ‘ . ’

°

Teachers participatd in severai workshops that suﬂported the
idea of language experience, Topics were: finger,]ays and
f]anne]board stories, science, b]ock building and a special-
workshop on 1anguage experience techniques and bookmaking.
There is ~'me discussion of those workshops in other sec-
tions of this paper. -

Using 4 1anguage experience approach for begjnning reading
1nstruction involves three major goals

7 -

. 1. to help the beginning reader understand-that,hritten
' language, 1ike oral }Janguage, is a'form.of comMUnicad
tion ’ .
é; to prov1de ear1y reading materia]s that are neaning-
ful to the child and easy to understand
3. to develop .the. skill of independent reading.
(Endreweit, n.d.) ‘



EXperiences fhat actively involve people énhance ‘under-
standing. This knowledge provided the stimulus for aiwork-
shop in which teachers planned a kindergarten class tfip to
the principa]‘s'dfficg.' Their plans included: |

‘talking with the children about the proposed trip

_ S v : i
° Hhaving the group develep a letter to the principal .
asking permission to visit the office y B
i - .
c s
° reading the letter
° reading (he written response from . the principal
saying that it wou]d be fine for them to’ visit and
when to come L : -
° making a list of questions to ask
' . N ' N ’ ‘ -
. N

°  talking about. the: trip and, perHaps, drawing Or-'. k;Jf% 2
_paintihg about it upon their return to the classroom

} o °-inagin§ a. group ‘book of the drawings .and the chil-.
dren's digtated commentS to the teacher gbout the
trip . ) o ’ )

. ° or making a giwg chart. ' L I

The séggnd part of the wo' shop 1nvo1ved making books w1thr
ch1¥dren--how to get ‘started and tep1cs to include. Books
‘about a var1ety of top1cs can be wq1tten by the ch11dren.-l
. bome sample titjes for the:e books. are~ . ;

AL About Me ot 0 Lo
. When I Grow Up... LA T




L4

”iwhen they cut pictures: from magazines.

Things 'You Can ‘Do in Our Town

Tnings You Can See in Our Town

My Family .

Things I Like to Do

Food I Eat - ' .

-Poems I Like o
Things I Saw at the Eagfm
A11 About Fall (S #hg, Summer sr Winter)

fShape books can be made us1ng the shape of an obJect. Ideas

for shape books are 1nnumberab]e alphabet letter, animal,
truck, ho]1day shapes, etc. '

In making a shape book,:the child is prompted by the shape

- to dictate- a: sentence to the“ teacher. The child then

ilTustrates the page. At another time, the chi]d may do the
next pade_ Thisbpr0cess gont1nues until the book 1s com-
p]etéd, a prucess which may take'seyeral days. The skills
of dictating, writing, i]iustrating, ]isteningland reading
are strengthened over time. The child is able to see-sppken
words become printed m2iier  and deve]op the concept of"

written commﬁaacat1on.. (End451e1t, n.d.)

Pictures cut from ~magazines can a]so be used to make books.:
P1ctures can be pasted on pages to‘ form the sequence of a
//pay. A]ohabet books are easy for young ch1}dren “to make

Class charts and class bocks zan be made about any group -ex-

perience. They are more difficult w1th 2 large group, be-i o

cause it is difficult ‘or everyone to contr1bute and agree
on what shoild be written. . Some 1deas-for ‘charts 1nclude.
Tastes' I Like, Tastes 1'Don't Like, The Firz Drill, Our
CaterpiTTar, Our Trip t0 the Princfpa]'S‘Cff1ce,’The Cafe-
teriay Our Phayground Thirgs We Do at ‘School . and Seeds and

Seed Lover1ngs. « o f_-.r . N



~;;\§ddition to making books and charts, music, drama, poetry
"and art also combine to develop language .for the child. A -
painting by a child can easily have a story written to go
with it. By writing on a separate piece of paper, the 2 -
teacher can recprd the story and also' save the beauty of the ’?gfé?:LHN*\

art work.




MATHEMATICS

An emphasis upon concrete objects for teaching mathematics

to young children was Aevident in our manipulative

workshops. - Teachers were’ presented information about

Piaget' S deve]opmental stages and their characteristics.

Inc]uded in %he booklet for ‘teéachers were activities that

could be used for teaching math ‘concepts. Teachers shared

= manipulatives with each other that work for them in their
classrooom. Cuisenaire rods were presented to the teachers

and - they ekperimented with them in much the same way that

the ch11dren wou1d . This sty]e of workshop encouraged

S : teachers to order and use cu1sena1re rods in qﬁé c]assroom.l
< A math center can be set.up in thextlassroom. Materials

that are usefu].in the center are: objects for counting,
buttons or. beans for c1assjfyin§,~ scales for Qeighing,
paper, pencils, cuisenaire rods, teacher-made games, beads,
parquetry, puzz]es, number lines, felt numbers and obJects,

.\\
N

pegs and. oegboards, geoboacds, dominoes, yarn, bott1e caps,
- : o macaron1, sdranf, cataTogs, newspaper ads and books for
reference. Children working in the. block ' center are ailso
working with math conceots as thef®build. ’ : -

1

E;,. Indiv1dua1 notebooks can be kept in,the center for keeping f;
notes and records about ird‘y1dua. ch11dren. Children can .
work in- the center. 1ndependent1y and: observed by. the
teacher. . The teacher may, at t1mes, choose to pu]] a smali .
_ -group together in the center to, teach a new ski]] or re1n-
- “m;! . | ”oncn a conseot ai"eady 1earn¢d U ufme -

: i

. .
7 b

Musical selections. DoetPV and fincar plavs are additicmal .. %




This léarning center is sometimes known as the vhousekeepir_.g

* center or the doll cecrner. 'By changi'hg the name to cramatic
certer, the area is open to many other ideas. The childresn
can use the center to portray family living.

As their world expands and'theyiea:rn abéut the world in_
which they live, the imaginétiqn of the children can trans--
form this ‘center into whatever they wish. It can become

1.

2.

7.

- \

dentist's) complete with a typewr_iter, chalkboar‘d,
secretary and principal.

A office (the pricipal's office, .t'he ddctor'fs or

g
A restaurant with menu and goods to cook and people

“to eat- the food, as well as serve the food,

‘A grocery store with grocery bags, .canned goods,

storekeeper, shoppers and cash.register.

A children's museum T )

~A department .store which includes pretend items. o
~ sell and a cash register.‘ - '

A toy store - .

A circus or zoo

8. (A post ofﬁg:e o



9. A gas station LS
10. An airplane cockpit

11, The children's'section'of a boOkstore

The content that a teacher pbovides in the;class}oom through

the materials used, the books read and the trips taken can:

support the imagination of the children. A few props can be

. added to get th~ children going. Together the sta” " and

children developed several of the ideas mentioned above in

the dramatic center. The princ1pal 5 office W33 4 success
ds the children acted out fheir impres>1ons of tne new dis- -

c1pline system implemented at the school.

¢



ART

.

'Ideas for the art area were;often a result of classroom ob-
servations. Discussions were held about 'hat should be in-
cluded at an‘art center. Big pieces of equipment incluged:
an art easel, a work tab1e and storage for materia1§.' Ma-
terials _inc1uded various assorted colors and - textures of
paper, scissors, paste, magazines,'junk materiais, seeds,
magic markers, baint§, crayons, pencils, fabric; fingerpaint
and playdough. » |

Teachers' were encouraged to inc1ude'many opportunities for
the children to draw either whatever they wished or about
specif1c top1cs. By pl:nning for ‘the art center, the
teacher could prov1de a variety of art activities and sup~‘
poit other content areas. For example, in the art area
children could be cutting anL ~asting fooda and painting at
the =asel. ‘ '

There are many books a\ai1a/-\ to- ‘assist the teacher as aw
- art cenfer is deve1op°d !%w ,hops were prov1ded by Banx\
" -'Street uo11ege on Tray Pasnx1ng and C1ay. ‘The ‘workshops- \
were . hands-ﬂn--the teachers made . obJects with c]ay ‘and
painted using newspaper furnjture.casters, tiays,,mater,and
brushes. SR I L



MOVEMENT

A space in the room may be used as a movement center. If
space does not permit this inside the room, then this area
~can be ,outside the classroom in the hall or on a hard
surface.

Some activities in movement can be introduced to a child in'

a smal}l qrbup. Activities which: occur in a movement center .-
“should be planned to meet broad goals and . objectives in
movement. Many ski]ls to be learned do not requ1re specia]
~ecuipment, A good time to do these activities would be
during free chu'ce or center time. Many aétivitfes may be
done" 1ndependent1y. The young - child wi]] benefit from
practicing the skills aga1n and again. ‘

Materials for a movement center include:

-

balance beam : cardboard blocks
wagons rﬂcord piayeﬂ/records
“tricycles | o © kalls '
' water‘tablé o - boxes. .
. hula hoops ' jump ropes .
. teacher made materials: ' '
bean bags -
paper balls
rope ‘
! -
‘ Rosemary A]thousn gives 3 desgrirtion of movement sk1l1c for
the - year ‘in-. her ook  THE- VOUNG CHIL! . More complete

" iaformation ca this bnax is. availab!e in “the bib..Jgraphv. L
'Ac11vities ‘or teacn1ng movemen* fculow. o

\



‘ Nylén'(Stocking) Racquets

Ski]ls:‘ Eye-hand cocrdination, visual tracking,
v balance, whole body coordination,
spatial judgment,ffigure-éround
discriminaiion

Aée: ’ Any age

Materials: Nylon racquets. A balleon for each two
children, strihg or tape for center
line, rubber band

Jo make racquet--pull the coat hanger into a diamond
shépe, and stretch the nylon stocking over the coat,
hanger.' Fasten the stocking at the neck of Eoét-hanger
with a wire “ie or rubber band. Bend the hook of the
coat hanger into a closed loop. You may draﬁ‘a face
“onto the racquet with a magic marker. -

Directigns: Children tap baloon across line. They
should not step over line and should go behind other
‘player to get bailoon out of that court. '

JA
\

~. %



_Ddg and Squirrel

Skills: ¥isual steering of the hand toward a
< precise target (aim). Rapid processing
of visuai information: ‘space-distance
¢ judgments. Percéptual awareness
“(fﬁgure-ground ard form cénstan@é
discrimination.) Integration of
kinesthetic and visual inf&nmétion

Age: ANl ages

Materials: Chalkboard and chalk
Directions: One peréon is %%e dog and thefother is a
squirrei. The dog chaseé the.squirre1; Each jump by ‘the
squi “rel is'rép?esented by a dot or small circle. The
dog foliows with a straight line. Each time the
squirrel makes a dot, the dog follows with a straight
liné. This continues until the dog runs-ub the tree.
Children may stop or change places.: At thé end of each
game, the children should. stand away from the board and . |
study Ehgir work. At this time the child may see’ shapes|
such as triangles dn the bo@fd:' A new game can be

- played, "Find the Triangles." A child may outline the

triangles with colored chalk.

] k(Wirph, Marian Jepks)




Clay Tray

Skills: Strength of the muscles needed for
printing and handwriting, eye-hand
coordination, shape recognition, small
space awarenessS. '

~

Age: "Young children

Materials: Four sticks of clay in Aﬁcookie tray
spread 3/8" deep evenly over the tray.
An old pencil for writing.

Directions: Chi]d»draws.in the clay, traces stencils,
makes lines, simple designs, {hapes and letters.
(Reguires a 1ot of bushing and' pulling.) When the clay
gets choppy,. have the ¢hild help you smooth it aut .or
warm -in oven. o :

To store: Cover with plastic,




" Toss-dJump--Pick
. _

Skills: Coordinating eyes, hands, body and

feet, space judging ‘

v . \

Age: Al éges

Materials: GBean bagffor each child using the
) center.

Directions: The teacher wi11 need to demonstrate and
_chi]drew shou1d practice separate1y or with only one or
L+ 2 individuals depending -on space. With chilgren
standing on the starting line, toss the bean qu in
front of you onto the floor, aef,distance that you can ~
jump over, Next, jump over the bean bag so that all
parts of the foot are ahead of the bag. - If you didn't
quite jump over it, t"= bean bag must be picked up and
you return to &our‘original throwing place for another
try. Assume you did jump over the bean bag. Now you
turn your bady and without moving'your feet, bend over,
pick up the bean bag and toss it ahead of you again.
Repeat the toss, the jump and the pick up unt il you are
back at the starting line.




Punch Out

pr g

\

Skills: Manual dexterity--form recognition
\ i - .

.~ Age: | " Primary

Materials: A small rectangle of carpet o
(i2" x 15"), paper, old bali point pen,
styrofoam trays.

. . Direct@ons: The teacher draws geometfic.designs on a
sheet of paper. Place the paper on toh of the carpeg.f
The child'punches-ho1e§ iijhe papér. -The child mey
tthen tear along the punched- holes. Afterwards, s/he maj
fit the pieces back like a simple puzzle. |

q V17 Variation: The child may copy from a- picture model 6r{
make his/her own.




Hoop-Hop
Skilis: Counting while jumping. Strength,
o agility, bal:ace and coordination. -
Matching visuei, auditory and
. kinesthetic information to an

_.
LY

intellectual symbolic concept.
Age: Primary gradef. Younger children wi(l'
benefit from practice of a-simplified
- version. '
:M-.eridls: Hula-hoops or rope or chalk circles
placed in a row. Always start on tne
- Veft; move to right. This ‘gare could

s

ba one section of .an ob;tac]e course.

PN

Directions: Demonstrate the jumps and counts. Discuss
how hard it is to keep the jumps and counts together.

The child walks into the-second hodpland jumps twice_ |

"one, two." Then s/he walks into tHe third hoop, jumps.
tHree times, etc. , o
Comments: It sounds SO easy and is--from an adult .

“point of view, The teacher should supervise the jumps |

closely at first, giving help as ne -“>d and Sett]ing
for an imperfe@t match of jumps and ceunts from some
children. t " ‘

. >

. . ~ .

o



Stencils

Skills: Shape recognition--eye-hand
coordination. Arm-hand-finger strength
g - (the haﬁdwriting muscles). Small sche
and distance discrimination and _
judgment . i )
Age: A11'ages

Materials: Cha]kboard and chalk; large stencils
4 .in the five basic shapes: circle.
square, ‘triangle, rectang]e, diamond

Y

£, made of posterboard. oo

Directions:. Brace the stencil and trace on the inside
| a éet number of -times. %“szmove the stencil and try to
draw shape.' Piace your stencil on top of your drawing
to see how close you were. Repeat going thg:opposite
way. Try your other handi- : ‘ .
Variations: Decorate the drawings. Make a face,
house, car. Use several stencils; make a picture or
design. Find basic shapes /in the room (door, window,
clock). Draw a shape with dot-to-dot guides instead .
of rstencil. Make a puzzle by-drawing'sﬁapes on toﬁ of
shapes. Use the stencils (or smaller ones) with naper
and~penci1}' Identify stenci]s by feel, with eyes
c]osed. ’

~



Improvised Cbstacle Course

Skills: Space judament. Balance and
coordination. (espcially eye-foot .
qoordinatioh.)' Agility. . Response to
visual signals, ' Comparative body
awareness in various space situations.’
Ages: A1l ages '
' Materﬁa1s: Readily available objects from the
' classroom: chairs, tables, ropes or:
string, chaik, ﬁasking tape, large
blocks, yardsticks,'etc.
Directions: Arrange obstacles around the edge of'rqom
or in as 1argé a circ]e as space permits.¢

1. Chairs placed about one foqt apart for children
to walk between without touching.

2. Chairs placed like ski flags to zig-zag around. -

B. Chalk marks to jump over, across, or to use as -
footprints. -

‘4. String or ropes arranged as straight, curved or
zig-zag lines to walk bes1de or .as circ]es to jump
into.

"5, Masking tape hop marks; masking tapes to jump
in. ' , ‘
6. Large blocks to étep over without touching, or
to step on like stepping stones. . N

7. Yardsticks to walk heel ~to-toe or placed across’
. chairs to crawl under, and/or step over.

8- Table as a tunnel. _
Start chiidren at variocus points on the course. In a

large c]éss, children could move in pairs or three's.

Remind children that they shuuld keep a safe distance

between themselves and the. children they follow.

Optionalﬁ children may move to\next station only on
tom-tom signal. - {Wirth, Marian Jenks)

E 9598
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n _ T
Suspendable &:i* . B
Skills: Near and far focus uf the eves, ¥

tracking rhythmic cgoriinstion of boty,
hands together, or szparitziy, numbers

5

-‘and counting.

14 _ . s
Age: Adantable to all zges
Materié]s: A wiffle ball, psigie, =lown face or é
target by doorwav j(*i
) O

Directions: Secure the ball to the corway. The ch*?ilé
bats the ball. Later, s/he may try to i.it the target. j
For a change, the ball may be raised nish se¢ that tLh
¢hild must jump to hit the ball with open hand or

paddie. - ' _ |

99

96 - v
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Foot andMHand Prints

s . Skilis: " Rignt and left awareness, nam1ng, space

Judglng, body awareness.

-

- - -Age: All ages’

Materials: Fifteenl;} more poster board soles, .
preferabTy in two colors {15 red rights
' and 15 green lefts). A set of eight
pairs of hand prints all in one color.

o

o o . _ If your classroom size permits, you can
make them of felt and they will cling
to the carpeﬁ. '

Directions: Discuss how our hands and .soles match the

curves of the cut-out model. Arrange footprints in an-

easily-walked pattern across.the: floor, all red prints
for the right foot, greén prints on the left. (Masking

- tape may be used to hold the prints down.) _Explain

that. the right foot must step .nly on red and left foot -
on green. Never mind if young chlidren do not. fully
sunderstand which is right and which is left. In doing
this and other right-left” games, they will become
slowly, increasinaly aware of their two sides. The

‘teacher!shou]d give as much help as needed while »

children are gnving through tha course, perhaps having'
only one child go through at a time for a while. . The
teacher may want to mark the r1ght toe w1th‘i rubber

- band, a ribbon around the ankle or with an old large

sock pulled over the shoe. As the chldren become adept
at the game, a few hand prints.may—be—added~to'thé
right and left sides of the walking codrsé. As the
children spot'a'haﬁd-print,bthey should touch down a
hand =« - ' hand-print.'

L - - : —
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Skills:

Age:

Sponges -

aStrengthening, coordinating and
lcosening the arm, hand, wrist and
shoulder musculature that is (or will

be). used in writing. -

_Al1 ages

Materials: Chalkboard, plastic cup for water, and

Directions:

cut-up squares.pf synghetic household
. sponge, about 1 " x 1 " x 3/4",

Place a couple of teaspoons of water in a

cup to dampen sponges. ' Child makes large circles with

sponges.. Cther writing strokes and drawings -may be made
on the board. The.young child may not obtain smooth

and rhythmi

c¢ motions with chalk or sponges, and should

be encouraged to use the sponges in the best way that

s/he can.

-

- ' v
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14.
15.
16.

17.

~18.

»
(3

Baiance Beam Exercises . d

- - 'd

Walk _forward. on beam, arms held sideward. _
_Walk backward on beam, arms held sideward.

; With arms he?d.sidewa?d,~waik te the middle, turn around

and walk backward.
3

. Walk forward to the middie of the beam, then turn and

walk the remaining distance s1deward 1eff with weight on
the balls of the fest.

Walk £o center of beam, then turn and cont1nue sideward
right.

Walk forward with left foot always in front of right.
Walk forward with right foot always in front of left.

Walk backwardeith 1eft foot always in front of right. -

Walk béckward with Eight foot always in front of left.

Walk forward with hands on hips.:
Walk backward with hands on hips.

Walk forward and pick up a. b]a'kboard eraser from middle |
of beam.

Wa]k forward to center, knee| on one knee, rise and
continue to end.

Walk forward with eraser balanced on top of the head.
Walk backward with eraser balanced on top of the head.

Place eraser at center of beam. Walk to center, place
eraser on top of head, continue to end of beam. .

Have partnais hnld a wand 12 inches above the center of
beam, Wa?: twrward on beam and step over the wand.

Walk backwar and step over the 'wand.

T ;

%3
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18.

20.
21,

22.

23,

~
24,

Hold wand at he“ght of 3 feet.' Walk forward and pass
under the bar. :

Walk backward and pass'under the bar.

Walk the balance beam backward with hands clasped behind
the body.

Walk the beam forward, arms held sideward, palms down,
with an eraser on the back of each hand.

Walk the beam backward, arms held sideward, plams up,
with an eraser.on the top of each hand.

Walk the beam backward, arms he1d sidewacd, pa!mq down,

“ with an eraser on thé back of each hand.

25.

26.
27,

28.°

29.

30.

31.

33.

34,

35.

Walk the beam forward, arms held sideward, paims up,
with an eraser on the uop of each hard.

Walk the beam sideward, right we1ght on ba]]s of feet.
Walk the beam sideward, 1eft weight on balls of feet.

Walk forward to middle of beam, knéei on ohe' knee,
straighten right leg forward urntil hee. is on the beam
and knee is stra1ght.

‘Walk forward to middle of beam, kneel on one ‘knee,
straighten left leg forward unt11 heel is on the beam
and knee is straight. Rise and walk to the end of ‘the
beam.,

Walk backward to middle of beam. Kneel on one knee,
straic’  righ. ieg forward until heel is on the beam
and knee is straight. Rise and walk. to end of beam.
Walk backward to middle of beam, kneel on ¢ne knee,
stra1ghten left leg forward until heel is on the beam
and knee is straight. Rise and walk to end of heam.

: 4 _ . .
Hop =n left foot the fu11 length >f beam.

Hop .n right foot the fu]] 1ength of beam, turn anbund

and hop back.

Hop. on left foot the full length of beam, turn around
and hop back. . :

-

iv\
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40.

a1,
a2,
43.

44,

- 45,

46.

_wajk.sideward right, stepping over wand

Walk to middle of beam, balance on onc faot, turn around
on this- foot and walk backwards to the end of the bean.

walk to the middle of the beam 1eft sideward, turn
around and walk to end of(r1ght sideward. < .

.r : . "!
With arms c]asped about body in rear, walk the beam
forward. i

With arms clasped about body. in rear, walk .forward to
middle, turn. around once, walk backward the remaining
distance. -

Place eraser at middle of beam, walk out on it, kneel on
one knee, place eraser on top cf head, rise, turn around
and wulk backward the rema1n:rg d1stance. .

Walk the beam backwa rd with an eraser ba]anced on baCk
of each hand.

wa]k to middle of beam, do a right side* rt3 rise

-and walk to end.

Walk to middle of beam, ‘do"a left side support, rise and
wa]k to end.

P]ace eraser on middle -of beam. Walk out to it, kneel
on one knee, pick up eraser and place it on the beam
behind pupi’, rise and'cgntinue.to end.

e N

Walk to-middle of beam, do a balance stand on one t.ot,
arms’ held si-~ward with trunk . 'and free leg held
~fzontally, . .

Place eraser at middle of beam, walk beam sidew277, Jick
up eraser, place it on rignt side of team, turn around
and walk ~ight sideward to end of beai.

7. knid wand 15 inches above beam. Balance eraser on head,\

waik backward stepping over wand. - .

Hold wand 15 inches above beam. Balance eraser on head,
wa]k forward stepping over wand.

Ho]d,wand 15- inches . above beam. Balance eraser on head,

f

" Hold wand 15 1néhes above beam, Ealance eraser on head,
walk sideward 1eft, stepp'ng over wand, ‘

~
~.

~
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51,
52.

53.

54,

55.

56.

57.

Hold wand 3 feet” high. Walk forward, hands on hips,
pass under bar. .

Hold wand 3 feet high. Walk backward, hznds -on—hips,”

pass under bar,

Hold pi?i;/gﬁ/aaper/ét right angle so it will stand on

‘beam at _tie middle. Walk to -paper, kneel, pick it up

with teeth, rise and walk to end of beam.

Place paper as in 53, walk out to it, to a left side
suppcrt, pick up paper with teeth, and walk to ena of
beam. . -

Place paper -as in 53, walk out to it, to a right side

support, pick up paper with teeth and walk to end of the
beam.

Hop to middle of beam-on left foot, turn around on the -
_same foot and hop backward to end. N

Y

-

Hop to middle of beam on right foot. TJurn around on

. same foot and hop backward to end, S

58.
59.
60.
61.

.62.

63.
64.

65.
66.

67'.

Walk beam forward, eyes closed.

Waik beam sjdéward, eyes closed.

MHalk beam backward, éyes closed.’

Stand on b6aﬂ, feet side "y side, eyes closed and record

.number of seconds balance is ma1nta1ned.

Stand on beam, one foot is advanced of. the other, eyes
closed and vrecord number of seconds balance is
maintained. ‘ . . _

Stand on right foot eyes closeu and record number o‘

seconds balance  is maintained.

Stand on left foot, eyes closed and record number of,

seconds balance. iy aaintained.

Malk beam sideward Teft, eyes closed.

Partners stort at oppos1te ends 7~ walk to m1dd1e, pass
each other and ;Ont1nue to end.

Place hands ' beam, “have" ‘%artner hold legs (as in .

wheelbarrow race) and walk to end.

. o
- . Pt

<
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68. Same as 67, but partner walks with feet on beam, 1nstred
of the ground, stradd]1ng—the bean. b

69. “Cat walk” on beam, walk on "a]] fours", hands and fe=st
on beam,

Note: Standard beam size: 2 x 4 x 10 inches. _Supporﬁs
-1 x 4 x 10 inches. .
. * LS
As pupils improve in balancing skills make another beam with
the top tapered, down to one inch in width; another with
a half inch top. :

Issued by:
Health & Physical Education Department -

- 0ffice of Superintendent of Public Instruction
Springfield, Il1. : !
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SCIENCE

Science for young. children involves understanding and ex-
ploring the world around them. Often science concepts are
taught in isolation, yet many science concepts and skills
are compatibie with those of language arts. Ciassifying,
observing, - describing, yerbalizing, predictiﬁg, listenﬁhg
and recording are a few of the common skills. Ma;y experi-
- ences that happen on a dai]y basis\prOQide a framework for
the =xtension of ianguage. ' ‘, '

. : T
Examine the iearning in the following activity.

Take a walk around the school 4drea and observe_everything in
sight that is.one color. Make collections of objects if
possible. Green is a good color for startihg; The cecllec-
tions 'will show’a rénge in colors from dark to light.

Lists may be printed on the board or paper'after retufning
from the walk. ' Colcored chalk or magié marker can'bé-uséd to-
print the coior word of the p{cture beside the word.

L 4

-

green hoitse 7| green bottle

_mnn' ,

green—grass ‘ .+ green cer

.~ . S b B . M ndl Py

" green roof { . } 4 4“?" o \:jff

i A

i



e . ’
Tnis 2ctiyity can be extended to learn the specific hues of
colors. Color charts are helpful with this:

dvocado - car emerald - bottle ’
moss - house ~ jade - 'grass
' Ny (Allen and Allen, 1959)

N
Cooking with young children can -teach nutrition, science,
math and languagce. -Children can read by using recipes.
Individual cooking can be done using the bock CUP COOKING by
Barbara Johnson .und Bettv PIemons. Children read individual
pictures which exp1a1n in a series of steps what ts cook.
By working together on recipes, teachers can miake the indi-
~yidual recjpe cards . and exchange them. They may then be
bound in;o:é book- for future reference. Books of interest
‘as- one prepares the science curriculum for the year are:

<

_LANGUAGE EXPERIENCES IN EARLY CHILDHOOD - by CIaryce and
Roacr Van AITen -0

SCIENCE.-EXPERIENQES‘i FOR YOUNG (CHILDREN - by Rosemary
Althouse and Cecil Main; dpf///fh set’ of ten books
Pets, Sensés, A1r, Nater,/HdgneLJ, Seeds, Wheels, Food, .
CoIors, As we/Grow.)'

-

~”RE§OURCES FOR CREATIVE IEACHING IN EARLY CHILDHOOD
EDUCATION - by Bopnie FIemm1ng and Darlene Hamiiton.

The magazine, Science and Young Children, has a section
devoted to early childhood. Children's literature, flannel-
‘board stories and finger plays also heightened interest ia’

science. ' L ///’

| . ‘_105' 108.

[



< - . .' .‘ ) \ N
.4, Drawing pictures ° : .

The teachers participated in a workshop for science which™
h\wh11ghted th use of :bulletin boards, learning centers,
scavenged ‘materials, cooking and shoequ laboratories.
Shoebox Jaboratories;deve1oped included: . '

3 ' .

Us1ng the Magn1fy1ng G]ass A Seed Qorung Rit

The Food| 1 Groups Animal Cards - C]ass1f1cat1on
A Seed K1t o | ) Experimenting with Colgrs ™
Magnets \ . . ' ) _

’

An activity that can be'fUn to both teacher and children is
growing-a garden. The or1g1na1 purpose of .the garden was to

comb1ne science w1th 11terature. ‘A 1ist’ of other suggested

'exper1ences, tOpTCS for stience. study, and a descr1pt1on of

shoebox 1aborator1es fol]ows. T , .

'Activities That May Be Applied to Science Studies

- .\_\

\\\

' _ —
1. Growing seeds and plants T
2. Taking care of arimals as pets T~

~.

3. Walking trips near the -school to look at nafuref\fdn\\

example looking for evidence of spiders

5. Rebording ‘what ~is observed=~-by teacher recorded‘ in
scrapbogks, books, charts : .

6. Photography )

7. gMak1ng graphs to d1sp1ay information

8. Field trips--zoo, farm, bakery, etc.’

9. Llanguage experience--using charts and making books.

10. Experiments

109
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/11,
12.

13,
14,
15.

16.

17.

18.
19.

20,

21,

Mak1ng co]]ect1ons--rocks,-seeds, shells, things found
on walk, etc. .

©

‘Children's  literature, finger plays, puppets, flannel

stories

Making scrapbooks

Cutting pictures from magazines to form co]]agé
Mounting bictures for display -

Displays created to stimulate interest--should be able
to be exam1ned perhaps a special tab1e at science cen-
ter _

Cooking experiences using. recipe charts

"Feely" boX

Keeping a record of observations-

Rubbings = .-

Making graphs of information

‘Topics for Science Study

Tna&hers will need to select concepts to be Studied and

deve]op the _program accord1ng to the abilities of the stu-
dents. '




Living Things‘

\

Humait ‘Beings

Animals e Plants

amphibians wild flowers ~ size- =/
reptiles garden flowefs growth
birds seeds parts of body
fish food plants health.
insects _ trees & shrubs nutrition

200, circus woods & grasses interest

oo farm _ : simp]e/b]ants' senses
. pets- molds, / .

field & forest commercial crops

A

Earth Science

seasons earth
temperature magnetic pull
precipitation air and air pressure
- ~ water o ‘
~ Chemistry | ,
» chemical garden rust

. congealing change

Physical Science

lever ) .': inclined plane

) fulcrum wheel and axle
screw . gears '
balance ‘

A

(Wills-and Lindberg, 1967)

T
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Shoebox Laboratoriesﬁ

A shoebox science k1t consists of simple mater1a]s and in-
struct1ons designed to teach a spec1f1c science concept.

- The 1earner manipulates thiamater1a1> guided by the instruc-
~tions prov1ded A shoebo

science kit prov1des *the child
with'an independent act1v1ty. It* also makes available - to
the teacher a more .1aboratory . or1ented science program with

a minimum of space and equipment .’

The materia]s used shoold be inexpensive and may be begged,

borrowed or purchased locally. The shoebox is more attrac-_
tive when pa1nted with tempera, covered w1th cloth or con-
tact paper, -or decorated. in some other way. The 1nstruc-

't1ons will a1ways be ava11ab1e if they are g]ued to. the in- .

s1de 1id of the shoebox. Attach the 1dent1f1cat1on cards to
both ends and one side of the box. A‘picture could be used
to identify the contents for children umable to read. Shoe-
box sc1ence kits can be stored conveniently on shelves and
used by the children after the. instruct1ogs have been ex-

'ip1a1ned-by_the teacher.

P

The teacher will want'to be sure the children understand how

and' when they may use the science shoeboxes. Shoebox
science kits have no inherent power by themse]ves..‘They are
no substitute for good teaching. - They do provide an 1nte]-
lectual stimulus and "offer. an oppon;un1ty to help ch11dren
become ‘more self- d1rect1ng. Shoebox science kits will func-
tion best when the teacher is ab]e to establish a.comfort-
able c]assroom environment that is respons1ve to the inter-
ests, needs, and act1v1t¥}pf ch1]dren.

poa




Shoebox 1labs 'a;' not new on the éduéationa] scene. The
Teacher Center at Durham School, Philadelphila, Pennsylvanié
has made use of shoebox labs is many subject areas. -Inter-
ested teachers will also want to re9q:

~Armstrong, Patricia, "Shoebox .Laboratoriés;". Science and
Children, IV (March, 1967), p. 21. '

‘Brubaker, Stella and Robert Patterson. "Shbebox Eco]og)',"l
Science and Children, II'(FebFuary, 1965), p. 13..

Heimler,” Charles H. and. James Cunningham. .. "Auts -
instructional  Materials  in Science—— Methods
Courses," American Biology Teacher, XXXIV (January,
1972), p. 25-27. ‘ D

Patterson, Marvin D. "Individualizing Sciencé Instruction
Within  Project PLAN," Science  Teacher, = .XXXVII
(December, 1970), p. 33-35. - o R

Sobolewski, Chester A. and Lynette B. ﬁung; "Sciencé in a
Shoebox," Grade Teacher, XXXIII (September, 1965),
p. 148-149, B : e




BIBLIOGRAPHY R

Books with Act1v1t1es for Young Ch11dren

Co]]ier,‘Tgxy Jo, Forte, [mogene and. MacKenz1e, Joy. Kid's Stuff
Nashvi'lle, Tenn.: Incent1ve Publications, 1969.

Croft, D and Hess,,R;' An Act1v1t1e° Handbook for Teachers of .
‘Young Children. New York: Houghton Mifflin Compapy, 1972, -,

Cromwell, L. and Hibner, D. ”Finger'Frolics;' Livonia;‘Mitnigan:mv.:
' Partner Press, 1976. . : B B el

'DeVr1es, R, and Kamii, C. Group Games in Ear]y Educat10n S
Wash1ngton, D.C. The Nu+1ona] Assoc1at1on for the‘Educatlon of
Y0ung Ch11dren; 1980. : : ;

Forte,-I. and MacKenzie, J. Creative Matﬁ'Exper1enCes for the’Young;Lff7ﬂ;f?&¥
 Child. Nashville, Tennessee: Tncentive PubTications, T973. I

L3

nG1111nm, B, . Basic Movement Educat1cn for Ch11dren Read1ng
arsaeidsetts Add1son-Wesley Pub11sh1ng Company, 1970

Hi1l, ©. Mud, Sand and Water. Washington D.C. Nattona] Assoc1at1on o
D , tor Education of Young Ch11dren, 1977. :

‘anq. Joyce and Kat man, Carol. Imag1ne That. Santa Monica, Ca]ifornia:
uodych Pub]lshang Company, 1976 - R

s

agz\w°n;‘.ur'x h Langu uage. ,Columb1a South Caro]1na Department o‘ .
Jducantea, Aned.y ' . .. P

v Milier. M- '“?#éergj;,,r Teacher's’ Act1v1t1es Desk 300K . we§t Nyack}iN;Yf:
L Porise PuLT ciing Langany, Inc. 1974 oo
Oxley, M. vi’]ustraxﬂd Guide to Ind1v1dua]1zed K1ndergarten Lnstruct1on;"f[

West Nydck N.Y., 1976.

Rudo]ph Marquer1ta From Hand to Head - A Handbook- for Teachers of
Presc?oo] Programs., New York: Webster D1v1s1on McGraw-H1]1 1973

Russell, H. Ten Minute F1e1d Tr1ps Ch1cago J. G Fergu50n Pub]1sh1ng
Company, 1973. _ _

w1140




Curriculum Areas o , - .

Althouse, R. and Main,, C., Jr‘ Science Experiences for Young-
Children. New York Teachers Co]]ege ‘Press, 1975.

Blocks as Learning and Express1ve Mater1als New4York;,Project
FoTTow Through, Bank Street College of Education. . ‘

Blockbuilding: Some Practical Suggestions for Teachers . HNew York:
Project Follow Through Bank Street Co]]ege of Education.

Burns, P. and Broman, B.* The Language Arts in Ch11dhood Educat1on
Chicago: Rand-McNally College PubJ1sh1ng Company-

Carin, Arthur and Robert Sund. Teaching Science Through D1scovery
Co]umbus Char]es E. Merr111 Pub11sh1ng Company, ]970 ‘

Day,fB,- Open1ng,Learn1ng 1n Ear]y Ch11dhood Educat1on New,York:n.p
- Macmillan, 1975 - , o

° Decker, C. and Decker, J.° P]annfng and Administering'Early‘Childhood L
- Programs. Columbus, Ohio: " Charles E. Merrill Publishing Company,. -
1976 ' ST v EON

Durkin, Delores. Getting Reading Started. Boston: A11yn'and»Bacon,'Ino;,;
1982. : e , '

. ;Endreweit, Mari E. | Some Practica]lAspects of Teaching Reading Through
‘the Language Experience Approach. - New York City: Follow Through
Bank Street CoI]ege of Education, n.d. _

~

Hirsch, E.S. (Ed.) The Block Book. Wash1nggon,'D.C.,'National Association-
for the Educat1on of Young Children, 1974 o co

~» Huckaby, . G]or1a and Ske:sey, A11ce Grow1ng Up Green. New York:

WDrkman Pub11sh1ng Company, 1973.

Johnson, Barbara and P]emons, Betty. Cup Cooking, WinterbHaven, F1orida:"'
- Fletcher Pr1nt1ng Company, 1978. o o

,.Karunakaran, Chitra. Br1ght Circle - B]ockbu11d1ng through® Soc1a1 Stud1es ’

through B]ockbu11d1nq - New York Bank- Street Ccllege of Education;
-« 1975, . o : o

L4

- Lamme, L. ed. Learn1ng to Love L1terature Unxted States: National Council
of Teachers of Eng11sh . ) : _

'Language,Arts - Wr1t1ng . ‘National Copncil offEnglish,,Vol. 58, Number 7, )
~ October, 1981. o , .

Lord, L.,and"Smith:N.,"Paint1ng : New York: Project Fo]]ow Through
‘Bank Street College of E ucat1on, 1980. . ,

»
-

| 7?~;,,1};5n5if3ega~aﬁﬁif:31}11?;;.fﬁlalﬁi;flﬁ;'?}"v4




"Redleaf, Khoda. Field Trips: An Adveniure in Learning. St. Paul, |
" Minnesota: Toys' N Things. 1980.

Robinson, Helen F. and Schwartz, Sydney L. Designing Early Chdehood
Curr1cu1um. Boston: Allyn and Bacon, Inc. 1982.

Schoedler, Janes Physical Skills for Young Children. New York:
Macm111an Publishing Company,  Inc. 1973. )

" Seefeldt, C. ed. Curriculum for the Preschol- Prlmaryjpﬁ11d a Rev1ew
of. the. Research. Columbus, Ohio: - Charles E. Merr111 Pub]ish1ng

Company. . A Bell and’foﬂell,fomp’ny, 1976.

Smith, James. Creative Teaching of the Language Arts-in-the Elementarv
School, Eoston Allyn and Bacon, 4T967 : "

Soc1a1~§fud1es Guides for Teaching. Brook]yn, New- York The weeksv.lle - -

School/Bank otreet Follow Through New York C1ty Board of EdUcat1on,
1978. ' . :

Stecher M. and McElheny, H. Joy and Learn1n Throu h Music and- Hovement 5
' Imprdv1sat1ons New York: Macmillan Fubl1sh1ng Company, 1€ ., .., "

&

-

Early Childhood

Althouse R. The Y0ung Ch§1d. “New: York Teachers Cdllege Press, 1981

Boegehold, B. Cuffaro H., Rooks, u Klopf, G. Educat1on Before Flve
New York Bank Street Cc11ege, 1977. - . ;
Butler, A. Gotts, E. and:Quisenberry, N. Ear]y Childhood Programs :
. Developmental Objectf¥es’ and their use.” Columbus, Ohid: Charles E.
Merrill Pub11sh1ng Company, A Bel] and Howell COmpany, 1975.

L. Cohen, D. and Rudolph, M. K1nde¥garten and -Early Schooling. Englewood
' ‘ C11ffs _New dJersey: Prent1ce Hall, Inc., 1977 .

Evans, E. Contemporary Influences <in Early Ch11dhood Educat1on
‘New York: Holt, Rinehart and. W1nston, Inc. ,»]975 )

Flemming, B. and Ham11ton, D. Resources for Creative Teaching in Early
Ch11dhood Educat1on. New York: Harcourt Brace Jovanovich, Inc., 1977.

Hess, R. and Croft, D Teachers of Young Ch11dren (2nd ed.) éoston:
Houghton M1ff11n, 1975.

Hilderbrand, V. Introduct1on to Early Childhood Educat1on (2nd ed )
New York: Macm11]an 1976.

Hi11,.D. and Kel]ogg,.E. Follow1ng Through w1th Young Ch11dren
.Ba]timore, Maryland: Monumental Pr1nt1ng Company, 1969

L 113

Yo ookl 1 16 "




s ®

hymes, James L Teach1n§ the Child Under Six. Cqlumbus, Chio:
Char]es E. Merrill Pub11$h1ng Company, 1981.

Lindberg, L. and Willis, C. Xindergarten for Today's Children.
Chicago: Fol]ett Publishing Company, 1967. :

Lindberg, L. and Swed1ow, R. Ear]y-Ch11dhood Education.
Boston: Allyn: and Bacon, Inc., 1976

Mitchell, L. YounguGeogr‘phers. New York: Bank Street Co]]ege
of Education, 1971. N .

£

Rounds,'Susan.‘]Teachdng;thé Young Chi]d{ New York: Agathon Prsss,

]975. U . .. ;} .. ! N . ‘—v’ .
Schickedanz, J., Stewart, I., White, D. and York, M. AStrateg1e< for |
o Teaching'Young Children. Eng]ewood Cliffs, Y.Jd. Pret1ce Hall, Ioc. -
Jpode ... Teaching in the Early Years. Eng]ewood Chffsi N. J
3 Prentice-Hall, Inc., 1972 -
" Ward, E. Ear]y Ch1]dhood Educat1on Dansv11]e N. Y : The- Instructor o
Pub11cat1ons, Inc. 1974. - . . _ - — .

Wylie, J. A Creative Guide of Preschool. Racine, Wisconsin:
Western PubTishing Educational Services, 1965

&

Learning Cénters

" Blackburn, J. and Powell, C. One at a Time Al at Once the*Creative
. Teacher's Guide to Ind1v1dua112ed Instruction Without an Anarcny -
Pacific Palisaders, Ca11forn1a Goodyear Pub11sh1ng Company, Inc., 1976

W

Davidson, T. and Steely, T. Using Learn1ng Lenters W1th not yet Readers
Santa Monica: Goodyear Pub11sh1ng Company, Inc. 1978. -

Learning‘Centérs Chéldren Alive. Columbia, S.C. -South Carolina State
Department of Education, 1973.

Making Instructional Materials

Baratta-Lorton, M. WOrkJobs 1n -Action: A Glimpse. 'Men]o Park, Caiifornia:
Addison-Wesley Pub]14h1ng Company, 1972. -

Baratta-Lorton, M. WorkJobs for Parents. Menlo Park, Caiifornia:
~ Addison-Wesley PubTishing Company, 1975. _ .

R R LGP L T




Baratta-Lorton. Workjobs II. Menlo Park, Mass: Addison-Wes]ey
Publishing Company, 1979. _ : ’

R _ Cole, A., Haas, C., Heller, E., Weinberger,  B., Recipes for Fun.
! Northfield, I11inoiss Pai Project. .

Kennedy, L. and Michon,, R. Games fér Individualizing Mathematics.
Learning. <€olumbus, Ohio: Charles E. Merrill Publishing Company.
A Bell and Howell Company, 1973

: Lucas Manipulative Bulletin Boards Thousai:4 Gaks, California: ¢
o Ca11forn1a Lutheran College Early Childniood Publications, 1978.
" Lucas, M. Man1pu]at1ve Bu]]et1n Board Patterns. Californja:
~ Ca11forn1a Lutheran Co11ege, Early Caildhood Pub11cat1ons, 1978. -
. .R1ppy, R.4 ed F1nd1ng,and Us1ng Scrounge Mater1als. New York: R
- Bank Street College of Cduca?;on, 1975. . P e
~0bSefv5ngfch11dren a '
. ) .’ . ""‘m.,,_ LN ] .
~Almy, M: and Genishi, C. Nays of. Study1ngACn11dren. New York: '
Teachers College Press, 1979. a I T

Clavell, J. The-Children's Stqu, New'York: De]acorte=Press/Efeanor
) Fr1ede, 1981. B S ) .

.. Cohen, D. and Stern, V. "0Observing and Recording the Behav1or of Young

- Children. New Yerk: Teachers College Press, ]978. L e

Gesell, Arnoﬂd. The F1rst Five Years of Life a Guide to the. Study of
the Preschool Ch1]d New York: Harper andABrothers Pub]1shers, 1940_

I1g, Frances L., Ames, Lousie, Haines, J. and Gillespie, C. School '
Readiness. New York: Harper and Row, Pub]1shers, ]978 T

Parent Involvement : : IR

Besse]l,:H. and Ke?]y, T. The Parent-Book. Sacramento, California:
Jalmar Press, ]977 ' e ‘ o .

Dreikurs, R. and Grey, L. A Parent's Guide to Child D1sc1p]1ne
New York Hawthron Books, Inc., 1970. - _ .

Hong, A. Parent Invo]vement in Early Ch11dhood Educat1on " Washington, D.C.
Nat1onaﬂ ASSOC1at1on for. the Education of Young Ch1]dren, 1979 S

.

118

'np.7 ]]5 o

- r“‘




Room Arrangement

Dean, J. Room to Learn Working Space. New York: Citation Press,
1973.

3

Dudge, Diane Trister. Puom Arrangemesnt as A Teach1kg Strategx
Washington: Diane Trister Dodge Teach1ng Strateg1es, ]978

/

Specific Methods
Hainstock, Elizabeth. :Each?gg Montessori in the Home. MNew York:
Random House, 1971, ‘ - v

Hall, Mary Anne. Teaching Reading as a Language Experience..
Columbus, Ohio: Charles E. Merrill PublTShing Compahy, T97O

Lab1now1cz E. The Pjaget. Primer Th1nk1ngﬁLearn1ng, Teaching.
Menlo Park Cal1forn1a Add1son wesley Pub11sh1ng Company, |980

¢

Mathemat1cs in the Cogn1tnvely Or1ented Curriculum. Understandlng and-
-Using the Concept of Numbers:" ‘Ypsilanty, M1ch1gan High/Scope
Educat1ona1 Research Foundat1on, 1977. _) R )

Mathemat1cs in the Cogn1t1ve]y 0r1ented Curr1cu1um Understanding and
Using the Concept of Length. Ypsilanti, Mlch1gan - High/Scope
Educatioral Research Foundation, 1977. . : o

Mathematics in the Cognitive]xﬁOriented Curr1cu]um UnderSfanding‘and'
Using the Concepts of Area, Volume. Ypsilanti, Michigan: ~High/Scope
Educational Research Foundat1on, 1977 . o

Monkessori, M. The- D1scovecy of the,Ch1]d. New York: Ba]lantfne-Books,tu
1967. S '_‘. L

Stauffer) Rdsse]l.G The" Langgage-Exper1ence Approach to the Teach1ng o
of Reading. New York: Harper &~Row, 1970. .

Van Allen, A. and Allen C. Lanquage Exper1ences in Early Ch1]dhood L

Chicago, I]l1no1s Encycloped1a Britannica Educational Corporation,

1969. . ‘ : :

 Staff Development

B

_The Focus is on Children. New York Bank Street Follow Through 1976,

.Klopf G. The Pr1ng4pa1 and Staff Deve]opment in_the School. ‘New York:
o Bank Street College of Edo;atlon, 1979 ‘ o

,'/,:

A
B
T O




e {
~ 3
’ ' ;'\ -".
Osborn, K. and Osborn, J. D1scLDhne and Classrocm Man_gement _
Athens, feorgia: Educatmn Assoc1ates, 1877. /—-
~Winsor, C. Un Teachers and Teachmg. “New York»: Bank Strec‘ev‘ ) 1ege:
1979, .
| .-
~ ‘,,“
¢ ’
..
e
msassrosaes | ;
. MADEBY.TEACHERS. ° i
: ’ : COMPILED BY SEDL; AUSTIN, TX. . ¢ ,
| | - . FUNDEDBY ACYF, wxsmnsmu Dc, o

Lo 120“ -




