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. : : i oo z._ : : ’ »
) Changes in in Types, Topics, and Hethods Emplqyed in e | ‘
Colleg_ Student Research Between 1969 and 1983 RS S
. ’ ‘f~. . Systématic reviews of the researchVon‘college'students have:“heen °:L§

conducted periodically (e.g., Jacob,-51957' 'Feldman & Newcomh .1969)4'

Such reviews have succinctly summarized what is known abOut the growth ?{f‘ R
AN ‘) { [ N -
and behavior of college students at a particular point in. time and’have fu; '

also suggested areas in which further research would be useful, Many

-~ h e

issues related to college student research are typically not addressed

i -

in- such reviews.l For ekample, to what extent'do the topics studiedf

~ " ,

— 7 -

: and methods employed change over time? For example, were more artic1e§
focused on minority augb commuter students published in the 1980s ,f

4 compared with the 1970s2f Has “there been”a shift from the use‘,of‘

descriptive methods to analytical;techniques? ) .; ’ fsz”' -
N ' The ,purpcse‘ of this study is to describe the} methods used and’ ff )
/ substantive topics .addressed in various kinds of college studentefre!V‘j

search " published between 1969;ahd'1983., The?'foliowing unestions

”

guided the study:

£ . . /,—': ,4 - o
(1) Have the types: of;college student research reported; in?z
- selected journals changed between 1969 and 1983?
(2) Have the substantive topics appearing in these journals

! changed? = . ’ ) - ‘ .

‘ (3) 'Have the methods wused in the study of college students.
changed during this period? ' ] —

(4) Do particular jcurnals exhibit a preference for certain types

. of coilege student research? ‘ : AN \
- '

z o -

w4 //,




To analyze the college Student reseafch a_frameworg was needed-

within which ,contributions, to the literature ‘could be classified.

. RO ]

Two perspectives were used to. develop the framework~ knowledge classi4

”ficationﬁ SChemas in general; EPd (2) knleedSeTProduct-iOn rela
collegﬁ scudénts. A . o ' ' b

e

Knowledge Classification Schémas’ VR )

The.statusland social utility of a field ofwstudy canfbefestimated
in differentlways; e.gi the number and quality of scholarly publica+
tidns ~devoted tav the field the field‘ ' contributions - to society ’f
.chronicled in its publications and in the popular media, and the extent
to which personnel in allied fields use the information and innovations:
. developed by the field. One rationale for the importance of college'
. student - research is that faculty and- student services staff familiar

with students” changing characteristics andvneedS‘will better ;underi .

. Lo

_.’stand their constituents, ' and will therefore be more effective

3

(Stamatakos, 1981; Wilensky, 196,4).< I

e ' ' ! ’ ‘.
Developing a typology of the knowledge produced in a .field
14

"an integral step in umderstanding that knowledge;' Typically, the
. . / - N B

advance boréanizer -or guiding principle in a knowledge typology is

“intended fise of knowledge" such as drawing conclusions, developing

policie&f%,
et

’Knowledge?

and synthesfzing concepts (Culbertson, 1977; Kellams 1975).
’ " i éii* B
';#a'fhat the

T w e of a scholarly contribution at a Specific point in the developi

gpologies can ‘also be used to estimate the
% ) . R :

Butions o. a field. For example, Silverman {198

f?»f%eld will be best understood by considering the methodo#t

-
+



1ogica1"fapproaches used by the inquirer and the kina of information

with which the inquirer is dealing. . . CT

Silverman= demonstrated this notion using a four celled typolegy

developed by Mitroff and Kilmann (1978). In this typology, the,.

aualytical scientist representsf

Y

. - . ~

aloof, objective inquirer with an
\_,. .. * h R ' .
Iacknowledged preference for quasii xperimental_methods. In contrast,

the conceptual humanist recognizes-the importance of the subject”s

RS . interpretations of<reality to knowing and attempts to. get close to

and“iappreciatef the subject g afﬁective response to an event to’-more
'Kfully understand. the behavior or event'unde: investigation.

‘ Nl‘fhe conceptual humanist and the‘analytical scientist approach the.
xsubject of the inquiry differewtly, therefore, the phenomena theyd

observe and the way in which they.interpret their observations are

- likewise differert. According to Silverman it is important for a field

to periodically assess,whether certain perspectives-areifavored by the
. o , o .. RO

;ﬁF‘-"scholars contributing to a field to determine whethergsystematic «but
- - . 4 » ’

- . unrecognized biases may be influencing the information disseminated to
the consumers of knowledge in that field. |
As a field of,study evolves over time, the types of knowﬂ‘!‘e
%duced# and the methodological tech’ni_ques e!_:ployed. to produce
-knowledge are likely to become more sophisticated. During the nascent
_development of a field, or a perio; of rapid change in the field”s co:«
activities, ‘a disproportionately large number of descrintive gtudies
usua&ly appear. In the former instance, such profiles serve to - delimit

the boundaries of a'erld; “in the lattej, descriptive information is

used by practitioners as a barometer of changes in standard practices

- .
.

in the field. Borrowing\methodological advances from allied disciplines .




improves the validity of precepts and assumptions on which the field is

based. For examﬁle, theories about college st\dent behavior can be

¥

rigorougly ’ gkaﬁined‘ through thé ‘'use of mulcivériate techniques

developed in such fields-as sociology and psychdlogy. As the knowledge
base of theffield’expands, syntheses of earlier descriptive contribu#
. ' o g : ' . 1 " -T
. tions and analytical frameworks appear with increasing fregquency (c.f.,

. < . ' . - )

v

meta ana1y§1s).. “An important function of a knowledge §}nthesis is to

idehtify ‘trends "in practice,;nd‘tq reexamine .assumptions ‘on” which
. . e N . ‘. : :' . .
certain practices of a field.have been groundeds

, , o X4
° . -~ . - s ~

a

‘College Student Knowledge Production R 5 '

’

Interest in the behavior of college students “can be traced in 6ne

form or another to the beginnings of the university as.an dinstitution
- ; »

in moderﬁ sodiety"” (Parkef, 1978, p. '3). However, -since the late

1960s, 'the “number of theories déécribing students” intellectual and

sociai{emotional .devélopment during the college years has 1increased
. - i

S
: ‘

almogt/:' exponentially. Just as Jacob”s (1957) 'laanark‘\}olume :;“

b
3

‘a. multitude of descriptive studies of college students during the

> -

1960s, the contributions of Chickering (1969), Erikson, (1968), Perry

- ya ! N " . L
7 : ) we: bing L B devadi
’,1(1910) and Sanford (1962) were }ear ngers KOf a fecade the’ eﬁﬁfo

opment'duf{ﬁg the 1970s. Curi1ant ly, numerous models and theorétical
v . A - ) ‘
formulations exist which represeyt careful datatbased efforts to dest

cribe ‘éoriege stﬁdentlbghavior from a developmental perspective (e.g-.,
. ’ . .
Cross,l 1976; D. Heath, 1968; R. Heath, 1964; Hunt, 1970; Kohlberg,

'1975; "Levinson,1978; Vaillant, 1977). In ad ition, 1in the 19705{)tWO‘

. 4 4
new journéls have appeared which feature_papers reporting resez"~h on

college students, Research in Higher Education and Review. vi Higher-

Education. Also; the Journal of College Student Personnel which is

. 4 . ) /h\

. ) ‘ l--‘é? 7 ) .,




devoted almost 'exclusiuely ,to papers reporting some aspect of ’the-
- h / N o
] -\ . .

college student experience has inpredsed the number of volume pages by-

about 20% since the late 1960s. ﬂhile the college student--litdratdre

/ is now more voluminous, /richer ’ and more/kifferentiated, scholars and

+

practitionets ‘alike must’ grapple‘with the attendant problems identified

]

by Parker, Widick-and Knefelkaupr(l978): -"(1) how to keep up-with.the

knowledge ekplosfon; (Zj'ﬁow to make sense-of;gye many ﬁodels;'and 3)

after understanding then, how to translate them into useful and helpful‘

'tools... ( p. ix) T ] : . -
- - ',_ H
. Related Literature
. Attempts have been made to classifyiknowledge produced in in areas
a ‘ 4 of professional service related to college‘students. For example, Kuh -

- v . . J

- N A . .
and Bursky (1980) developed 1agvith four categories (philoso+

phical/theoretital, research uation, literature review, program

&

description) to' determine the frequency with which certain types -of

) a{ticles appeared-in four student affairs journals (Journal of College:
S ; ” ) ) - s ¥

Student PersonnelifJCSP, National Association gﬁ;Student'Personnel Adminis§~
3 ' : ’

trators JoufnalfiNASPA, National Association.gg Women Deans, Adﬁinistrators

and Counselors Journalws#NAWDAC Personnel and Guidancei Journal+ #P&G
iDAC, " Journals4psc)

between 1970 and 1978. This schema was intuitiue rather than derived

, emprically PI synthesized fron the extant knowledge production litera;
ture. In the same field, Hood,\ Hull, and\Mines (1983),estimated the
extent to which one journal ﬁsﬁﬁs ;published information'relevant to
specialty areas within student affairs work {(eig,; residence ~life,’,

N adnissions, orientation; etc.);- _ : - . . .

Another illustration of.analyzing the material published in a

o
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X

.

séholarly journal ds- ‘Hayés and Kénney’s (1983) use bf popular social
sciences research designs to categorize the \counseling psychology i
s s .

research. They reviewed and classified the articles appearing in the

Journal ’ of Counseling Psychology (JCP) between 1954 and 1980 1nto one

of four categories‘ (1) mechanical mirroriia qontrolled experiment in-

A v

-

which the investigator assumes.an objective posture; (2)'psychoanalyi

tictsthe investigative mode is %ntuitive interpretation; (3) organic
lampttusing the scientific canons of field work -(e.g., ethnographi),-
the * investigator purposefully interacts with the subjects to record

behavior from an in situ perspective; and (4) eclecticiielements of two

or more of the above approaches are combined. Hayes and Kenney found a

‘preponderance of "mechanical mirror” entries in JCP during this perfod

and “also noted that subtle shifts occured in.the proportion of the

»

kinds of articles published when editors changed. 'These inquiries were

3 . L s .
not- focuséd specifically on the literature describing college student’

behavior and development. They served to update the members: of the
journals’ sponsoring associations, about the nature of theé material

- ' f

appearing in the respective periodical.

pl

Several efforts have been made to synthesize the various, models or
theories of college student development. Parker et al.(1978) developed

five theory clusters_ in which extant models " uld be categorized:

- : . &
psychotsocial, cognitivetdevelopmental, maturity,/ typology, and personi
environment inmteraction. Rodgers (1980) offered a somewhat different
schema: cognitive developmental, psycho¥sécial, persontenvironment -

Vo y R : . ’ (-
interaction, humanistic existential, and human development process

models. No systematic effortfhas‘been made to document the changes in -

i ~

the kinds -of empirical research conducted to'verify theories of student
. - . o , R
behavior. Nor has an effort been made to describe researchers” methot

. . v I .
N\ ) . -9

o ’§6 ' ’ -

: L
- | ,
. . .
;




b . ) - hd -

dological and ;substantive preferences in the_'pubf;shed studies on

college stddents.' To accomplish these .tasks, aftybology is needed to

A d ’ A

codify these different kinds of research.
B ] ) » . .

"~ ~A Typology ForfSynthesizing-College Student Research

\

To categorize the research about college students publishdd be+

&

tween_1969 and 1983 .a knowledge schema developed by Bradley, 'Coomes

and Kuh. (198395‘ synthesized from extant typologies developed by

\ Culbertson (1976), Kellams (1975)* and Silverman (1982), was used. The

Bradley et al. schema has six categories.

-(1) Descriptive articles sort or arrange information about college
students - into meaningful categories for visual or statistical

comparisons. However, prediction, hypothesis generation, theory
B ’ . -
development and/or policy implications are either not included or
. 7 - - :

s

N

receive only cursory attention.

(2) Theory development articles aim to establish causal relationt

-

ships among sets of variables -or to test modelslbased on principles

'

directly -derived from observation or referegce to other ‘theoret%

formulations. The distinction betyeen this type of inquiry and others

is the intended generalizability of results and the prediétion of

‘behavior across a wide range of settings. K

-

(3) Concebt integration papers produce new knowledge about college

students through analysis—and?Jntegration of existing ideas. Data are

i

~

o

usually collected from multiple sources such'ds literature reviews and/; X

.

case' surveys and are analyzed through sifting, classifying, and differ+

entiating pert1nent variables.

(4) ' Policy formulation articles describe how pohicies related to

-

¢ . - . ~ . ¢

‘ 7 10

g‘

[
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student behaviorfin institutions of higher education are ' created, the
manner in wﬁgth'policy 1s enacted by institutional agents, and how

poIicies related to sfudent life can be ‘modified and imprbved.

(5) Decisionvmaking articles proiide information to assist instit °
tut}onal 'égents in gbalﬁatingﬁcurriculum and student life programs and’
;\ . - N . 0 . -

personnel and often takes the form of summative evaluation strategies,. ~
. - . 0

program reviews, and personnel and program evaluations/-

(6) Developmental papers include detailed descriitions of innova#

-

. " tions in areas‘such as qurrtculum,.resiaential living enVironments; aﬁd
faculty mentoring'or pegrvassisfance pfograms designed ‘to enhance the ..
quality of student life; ChaFacteriéticé of developmentai‘ ihquiry

.- typically include fiéld te;ting and the use of st;ategies such as media

- or formative evaIuation by iéstitutional agents to solve particﬁlar

problems or attain inétitﬁsional purposes.

Methods

T The RAND Casé'Survey Method (Yin & Heald, 1975) was used to- guide-

the development of the instrument and data collection.- Case, survey
< .

methodology was originally designed to gather information froum existing

"documents in much the same way.aq;interviewer uses 4 structured protot

col to collect ihformatién(fro@yan interviewee. In this study, .each
relevant article was considered a case.. One of five Feviewers read

each of the articles and completed a quest{bnnaire'developed for the

purpose of analyzing the article.

Instrumentation . .

‘N

. The primar§ datafgathefing tool was the College Student Research

_ Case Study Questionnaire (CSRCSQ). The final versioﬁ'oﬁ the instrument

L R4 ~

ok
8

Q ' | ' | ’ lnl

it



was'subdivided into fourosections. In Section I, pertinent infdérmation

ﬂ

XN
Aabout the articre was recorded (i.e., -journal source, year published,

-
.

isrue number, number of male and female authors ‘ and mumber of articles

°

used within which topics were grouped:

: (1)»Behaviort1°achievement,‘admission/matriculation, alcohol/

" drugs,, .attrition/perisistence/retention, academic dishonesty, sexual
~activity/preference, and student activities including participation in

student government and other ‘leadership functions;

(2) Selected characteristicsttaptitude, vocational and

>
e . -

cducational agpirations and “fnterests, attitudes/perceptions/expecta#
tions, commuters, educationally disadvantaged, foreign, fraternity/
sorority, graduate/professional, handicapped, health/suicide, ethnic

group (race, _ religion), older (25 years of older), personality charac+

. teristics/functioning,' socioeconomic status (SES), transfer veterans,

.
and women; - . .

(3) Student developuent+t#career/vocational, cognitive/

)
.

intellectual,'moral/ethical, social/emotional; . " ‘

(4),Instructioni1developmental/remedial/cbmpensatory/study

skills, evaluation of instruction; and

v

(5) Miscellaneousttfinances, léarning styles/preferences,

'flivxgg environmen{s/campus ecology/ studentifaculty interaction,

students” rights/legal: issues/discipline, and an "other"” category,,.
The rater was to determine whther the substantive topic was the

primary focus of the}articleu(i.ef, the article title, conceptual

-~

. SN0 s . I
\appearing in the, respective issue. - - o t o
< o K co

I%!section II, the extent to which one or more substantive top1cs-
wvere addressed in the article was - noted. Five major categories were

5

©




.

and ' ‘other”.

: . C e N . . L . .-
. . . . . . ® : R . ‘ o : L
= N . \ . -
L ot L] a . . . y
“ ; _ y . . R
X . a - s,

framework and data gathering tools and techniques address\JFhe topic

which is often conceptualized as the: independent variable), the seconi
~ @ / v
dary focus focus (i e., the article includes or mentions the topic or: variai

but is subordinate to one or more primary topics or independent
{

variables), not included, or uncertain as to how to code the topic.

s_ecciqg\ III of the CSRCSQ was divided into t;hree;;‘qategories. " For .

K

" each article, the following sample characterisgics vere recordedf the

0 ¢ -

site of the investigation (1.e., sfngle institution, multiple institui-

tions, national,‘ uncertain, or not applicableéiNA, institutional supi

Q ﬁ
port (i.e., -pubiic, private, both, uncertain, NA) type of institution

(community college/vocationalitechnical,» baccalaurate, ,masters;level,
doctoral‘granting, multiple institutions, otheréor NA); total analyzed

éauplb- size _(in the’event.two'or more experiments or studies were
reported in thgf same,article, 'the sample. sizes) were “pooled” )to
determine the total analyzed sample siae;, ﬁarticipants’ gender,"and
'whether ~the sample was comprised of an ethnic group.

o -

The kinds of‘data collection methods)and sources of data employed

»

in *each article were also noted' ' standardizedsor locally developed

pencil and paper &nstrumentation, -interview, obs‘rvation, 'field or

IaboratoryTexpeerents, document analysis (academic.transcripts, test

B

_sCores,:‘etcT), review of published or fugitivé literature, anecdotal,

B \ .. . . .
4 . N . ooy ’ !

v ~

" ‘e third subsection addressed the design and analytical techniques

employed ‘in the. art1cle. . descriptive'(e'g. frequencies, mean, etc.),

,univariate ‘multivariate,'reliability estimﬂtes, data reduotion (e ge»

) N

a

factor analysis, cluster analysis, etc.), other.statistics, .and the

design of the stuﬂy (i e., _longitudinal, cross sectional'or a'combina? b

LI . B ) . 4

tion of the two) SR ' ' S LT

. . . ' 3 . - Ty
. . S
. R . e . . . E . I /
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-‘Data Sources

The final section of the CSRCSQ requested the reviewer to deteri
mine the type of article using the categories developed by Bradley
al. '(1983) deBcribed earlier. Because atticies could 'conceivably

»

encomppss elements of several categories, the following coding _s8ystem

was used: (a) primary thrustifelements of this category dominate and

v

" the _paper"was developed-primarily i1f not exclusively with this purpose

“ in mind; (b) secondary .thrustiithe'paper reflects elements of" a

-

category which are complimentary but secondary to elements/charactetisi
tics of another category; (c) uncertain. In addition, the reviewer

: at@%mpted ‘to determine whether a theory Base had been used to develop

the arguments state the(problem'and/or interpret the results}

i

Ty .
1

The .analyzed articles reported college student research o;i*%ome

£

aspect of student life and appeared«in the following periodicals®™

American _Educational Research Journal- (AERJ)” Journal of  College

Student Personnel (JCéP), Journal of Counseling Psychology (Jce),

‘Journal of Educational Psychology (JEP), Journal of Higher Education

!

(JHE), National Association_gf Student Personnel Administrators Journal

(NASPA), National Association of Women Deans, Administrators, and

Counselors Journal {NAwaC), Personnel and Guidance Journal (P&G),

Research in_Higher Education (RHE), Review of Higher Education (RevHE)

and ~Sociology gf_.Education (SocE). - These journals were selected

because ' they are known to publish research or other types of papers

describing .the college. student experience, and ‘are refereed thereby
suggesting someidegree of quality control -over what_is published. -All

"

-~

. articles’ in all issues of'these'periodicals from every other volume



*

BN

year beginning in 1969 through 1983 were reviewed. Letters to the
editor, research notes, book reviews, editorials and similar

information were not included. ) ' \'

Procedures

)

— Using the proceﬂures suggested by Yin and Heald (1975),w the vert
sion of the the CSRCSQ used to collect the data was revised several

times affé!\pilot’tests. The fifst draft was developed based on conver#

»

. ‘ - ' .
satigns with Several ‘college student researchers and the Bradley et al.
kDS : .- . , L iy

L

‘This 'Gersion, was critiqued by the other mehbers J;v the

>

schema.
research team, revised, critiqued again and revised once more ‘beforév

‘the reviewers used the instrument to collect information from  gample °
- . . - ) o

~ cases. Four articles from three journals spanning the period covered

3

by the study and representing different'types of pépers (e.g., descrip#
t%zfl;gzeory development, etc.) were selected to field test the CSRCSQ.
After each reviewer independeéntly used the CSRCSE with each article,

the reviewers -discussed their.experiences and findings,.,and" made

suggestions for improvements in the CSRCSQ. . After th}s discussion,

: andther‘version of the instrument was prepared. Each reviewer was then

aésigned to review articles in specific volume years for certain jour#
nals. To incréase reliability of reviewers” ratings, the reviwers met
weekly td report their progress and to discuss particularly troublesome

cases. All of the articles were reviewed within a six week périod.

-+ .Five members of the research team revigWered articles, two

I°facu1ty and three higher education doctoral students. All - of the

reviewers had pfevious expertéhcé in conducting and publishing research-
on colldge students.

For each major,FSRCSQ'subsec61on (1.e., substantive topic, sample

g o . o 12 \‘LS .d'. '

>

£ - o L.



'
. . v .
- - c e . < -
3 . .

s o N
)

lcharacteristics; data collection; design and analytical techniques; and

. L% 1}
.type of article)’, reviewers indicated their level of confidence Ghighv

-

moderate, 'or low)_inbthe category.rating. Indicating the certainty of

‘ iy ) ‘
the reviewer”s confidence in the ratings permits ratings in which

4
o

investigators have - limited confidence “to be omitted from certain

analyses of the data thereby potentially increasing the. reliability of

the findings.

According to Tinsley and Weiss (1975), the most appropriate

statistic for estimating interrater.agreement on nominal data is

. Cohen”s happa» However;yfhis statistTc cannot be‘calculated for three
or more raters reviewidg the .same article. .. The only‘meaningful estid
Amatep ofA:interreviewer agreement Known.to the "authors _for ;use with
multiple (raters of nominal data‘'is the proportionvof items ‘on which
reviewers‘agreed (Piisame identical rating)‘ .Therefore, P was computed

for nine common articles or cases, four reviewed at the begining of the

study and the 30t article reviewed by each reviewer which was

subsequently duplicated and reviewed by the other four reviewers. . This

» |
* was’ ekpectedﬂto result in a_relativelyconserva:ivr' estimate because

v

reliability usually increases as reviewers become more familiar ,with
the instrument and the material being reviewed (Yin & Heald, 1975).
For the first'foqp“Cases, P ranged between 88.7% and 93.5% per case;
.for the"secondggroup'of five articles, P ranged between 91.5% andb96.3%

The overall level of agreement for the nine articles for which P was

-3

computed was 93. 2% i

This study was primarily designed to classify and describe research

)t"

about college studenté. A Therefore,l not all the articles in which .

. ; — @“ .
~college students wene used as.subjects or data s es d‘re /eligible

e "’l‘.' ~.'. ~ Y - ‘

&~

.4



: , R T
r . for inclusion. The reviewers were instructed to omit articles ~which

-

may‘.have used college students as subjects but which did not, in the

” 'introduction, ‘'statement of the problem, theoretical framework, or dis#
»)' e
.cudsion . , sections, emphasize how the study would .add to. understanding

" ! .

.
=

V:about college \ﬁtudents. For example, an article about information

¢ *

. «
te s

.gfocessing using college students as subjects would only be included if

the article ndicated how the findings could be used to better . undert

. ».stand" college student behavior, not information_processing"behavior.

l’ This resulted in some difficult inclusioniexclusion decisions for the
tav o reviewers, éhe principle followed was ‘to err in the directionﬂ of

‘d . inclusiqmql*'The reviewers also had the option to indicate 'as part of

the case“iD if they were uncertain whether the article™met the criteria

‘o

for inclus@ so that such articles. could be excluded if desired from
°§‘ T

AR suhsequent analyses. L . §

>

t

/

'?). . N ‘ ’ i
.aggij the type of article, substantive topics, and methods

“

: ing in various journals). Responsesjabout which the reviewers
: ¢ - '
. <uWere 'uncertain were purposefully omitted when the data were analyzed;

v

therefore ns vary depending on the variable.

Results

. 4 o »
- \ . P R .z . . . i
. A total of 1189 articles were reviewed, about 26.67% of the 4467

articles that appeared in.the 1l journals every other calendar year

14 7
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-~ SocE~(24.3%), JHE (22.2%), JCP (20.5%), RevHE (19 2%), "AERJ (16.8%),

v ).

196941983 “inclusive, .'While the number of papers published in these

‘journals' has remained relatively stable since about 1973 (the first

/

year of, RHE), the numbex f articles devoted,to college students that

appeared during this per{ d decreiased from 175 in 1973 to 119 in 1981

(Table 1). Mnch of the decrease can be attributed to fewer articles

4

about college students pyblished in JCSP, JEP, JHE and JCP. The number
of female contributora—iztreased'while the number of male contributors
decreased between 1969 and 1983.

JCSP  contained the largest share of articles about college sthﬂ
dents (30.8%) followed by JCP (10. 54), P&G (9. 8/), NAWDAC (9 6%), NASPA’
(8.7%), RHE.(8.1%), JEP (8 0%), JHE (6. 57), AERJ (3. 87), SocEd (3.5%),
and RevHE (.84).(Table 1). This rank ord}r changed/yhen the proportion

of <articles each journal devoted to college student research was »

considered: JCSP (60.9%2), NA‘AC (44 0%), NASPA (41 2%), RHE (38.2%),

~and P&G (13.2%). , /

Sixtytthree percent of the'articles using-students as subjects
- were conducted at PhD granting institutfcns. The next largest group of

subJects came from multiple institutional sites (l4. 6%). SocE and AERJ

were more llkely to publish‘articles with national samples (16.7% and

11.4% - respectively). v'Samples:drawn from multiple institutions yere

used wmost frequently i
o 2 v -
and AERJ" (13.3%) (x =3]8.74, df=30, p < .01).

apers'appearing’in'RHE'(28.1%), SocE (1925,'

Only about - five jRercent cf the articles: were based on students

: ) % o . \j .. . ot



s
.

from grimarily bacca1auréate granting or community colleges. Almost
. R
> 1 . foursf fths (78.5%) of the studies were conducted at astate supported' '

‘institutions, 12% at private collegqs or universities with the remaini

der drawing samples from both types of schools,

Combined gender samples douinated (81.9%) about,'lO% of the
: : »
articles focused on women only and 7% on men. Female#only samples

articles were more likely to be used in’articles published in NAWDAC,
- 2.
JCSP, and, JCP (x =405.22, df=40, p < -01). Male focused articles api

¥ peared more freq?entlyv in SocE (14.3%) and JCP (13r6Z)l during the

earliet\\years included in this study. Inbfhct, the number of male

focused articles decreased between 1969 and 1983 while the converse was

true for women. Only 73 articles (87) used minority students exclu+

sively when selecting the sample or compared ominority students with

white students.

of  the 792 articles that were based on data gacnered from respont

dents, only 31 studies were published ‘based on 25 or fiﬁer respondents,

-

and 64.6%Z used samples ranging from 26 to 500. Certain - journals

exhibited ‘a preference for studies using large samples (500 or ‘more -

respondents) AERJ, (42.2%), SocE (40.5%), RHE1(37;5%),’JEP’(25}32),
o : 20¢s = g .

a 7

o . JCsp (20.54) (x =463.54, ingBQ), Ninety~six_percent of the sample
k- ratings_were reported by reviewers to be in:the'high confidence range.

Pencil andk_paper instrumentation dominatedvas almost 6Q% of the

articles used locally developed (2].92?; standardized;(24;8%) or both

(6.1%) typés of instruments. Standardized instruments werenmore popui_

lar in the earlier years.of the period studied. For. example, in l969

and 1971,'65.8?_of the instruments used were standardized. In 1981 and

1983, however, only 50.7% of the instruments used appeared to be stan#

dardized. Observation was rarely used as a data collection technique
L s 19
ERIC L




’

(1.6% of the a:;icles).‘Interviéws also were not used often (6.7%) and,

‘1ike stahda:dizeﬁ instruménts, were somewhat more popular in the eart

. . .. ,/ ' ' : o Y
lier years.  JCP and JEP published a disproportionate share of articles

in which éXperimental conditions were established. TWenty.eight percent

of the,articies published in 1969 used anecdotal information'contrastéd
with only 16.6%, 10.9% and 13.1% in 1979, 1981 and 1983 respectively.
Anecdotal information appeared most often in NASPA (54.4%5, NAWDAC
(41.2%), and gﬂg'(26Z).l Literature reviews were most popular'aé'é‘data'
collection technique in NASPA (35.9%), P&G (197%), and NAWDAC (15.8%).:
Ninety six peréeﬁt of the dééa collection techniques ratings were
réported in the high.coﬁfidencéﬂrange.

Close 'to 60% of the arficles used desé;iptive statistics eithér

. ~ '

exélusively’ or in concert with other 'techniques. This propqrﬁion
remained‘fg;rly cpnstant over the 15 yéar period.  ‘Univariaté analyses
were a1s§ fairly coﬁmon (44:9%). Multivariate t;zhniques were ;sed in
about -a fifth of‘the articles” (19.2%) and became more popular in the

- 2 . . ) .
late 1970s and 1980s (x =33.55, df=7, p < .01). 1In 1969, only 10.8% of

the .articles reviewed used multivariate p(bcedures; by 1983, almost \30% -

employed some multivariate technique. Relatively infrdquent use was
made of reliability estimates and data reduttion techn'qugé such ‘as

factor or cluster ;nal§sis (about 62 of thg.articl used one or the
other). Reliability wmeasures were emplqyed more often in the later
years .(x2=23.75, df=7,.'p,'< .01) and in aft;cles publiéhed in AERJ
(22.2%), JEP (16.8%), and RHE(14.6%) (x2=75.14, d£=10, p < .01).

‘As Table 2 indicates, certain journals (AERJ, JCP, JEP, and RHg)

exhibited a preference for papers using multivariate procedures. Data

reduction methods;weré most often used in articles appearing in AERJ,

]

: L4
17 Q% | '
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" JEP, and RHE. '

Although the majority of studies empldyed crossectional designs

(74.0%), longitudinal-deéigns were used with greater frequency in later
° 2 . ’ .

- years (x =31.52, df=14, p < .05). Many of the studies categrrized ;sl

longitudinal were field experiment- ~elat. =ly sh_cri duration.

Again, reviewers” repcrted ievel of confidence in the design rétings

was quite highe+93.5%. : #

1

Reviewers determined that approximately 27.2% of the articles used

Pkggry in the con?eptualkz tioQJgE’Eheﬁsxudy or in some other way
(e.g., 1interpreting the results). This finding should be interpreted
with caution as this item had the lowest reliability estimate (84.4%)

. .
wQen,the nine common cases were evaluated.’

7
s

X The singlg_ mosﬁ researched topic bet&een 1969 and 1983 " was . stu#

dents” ~attitudeéh and expectations;including-reporfs of satisfaction
" . . . »

+ S

{ © . (100 - articles or more in which the substantive topic'ﬁas primarf or .

<

secondary) included: achievement, personality characteristics or funct

’ .-

tioning, campus envifonments, educational and vocational aspirations,

women, and career and vocational development. The miscellaneous:

"other" category accounted for a:substantial number of entries. In the
earlier years (1969+1973), the reviewers noted that many of these
articles focused om=student prgtest-(e.g;, characteristics of involved

IStudents, institutional policies for dééling with campus sit#ins,

etc.). In the later yéars, athleticsAénd collectivé.bargaining were

N . \ ’
' _. '18_» RS : 21

_with college (Table 3). Other topics receiving considerablgfattention'



pﬂpular topics.
:0ver‘the ls‘year period; some topics received more attention than -

: others.' 'Articles focused on women and ¢lder students increased in:

- number while statistically significant decreases were noted for _papers

3
\

addressing aptitude, aspirations, graduate_students, and fraternity/so#

v

rority members . Althougir only three percent of the total number of

v

articles published focused on blacks, they’were the most often studied

-minority group with half of all minority group#focused articles.

Certain journals- published more articles dealing. with certain‘

‘topics.: For example, aspirations and .interestsj‘*comprisedu a
disproportionate sharegof articles in RevHE (30/), SocE.(21. 4/), ‘and
JCP {20. 8/) (x2—77 80, df=20, P > 01) and achievement in AERJ JCSP‘and _
ggg (x2=105.37, df 20, '1p > .01). . In fact, over one quarter and one -

third of the college student papers published in AERJ and JEP respect

tively were achievemenﬁ~fbcused. Articles concerning students” attif
* tudes appeared mos.t often in JCSP (41.8%), §2£§ (28.5%), RHE (25%),
and NAWDAC (15.8%) (32;139;10 df=20, p > .0l). Thirty six percent of
the 9l articles describing minority students were published in JCSP.

JCP published a disproportionate number of papers about students”

personality characteristics (48%); both JCSP and JEP devoted, 207 of

their articles,to this topic. = Seventy#two percent of the manuscripts
' 2
describing older students appeared in either NAWDAC or JCSP (x =78. 27,

’df=20,] p < .0l). . About 447 of the 114 articles concerned with women

)
were published in NAWDAC.

JCP, JCSP, and P&G together accounted for about three quarters of

&gg:.L 22

.

am -



.

¢

' the papers dealing with career and vocational ‘development. ~ JCSP

. - devoted a relatively' high proportion of articles to cogni#

tive/intellectual (4272), socialtemotional (46%),.and moral ddvelopment -

. . %
N 64%) papers. . : 2 .

Evaluation< of instruction was a popular topic for JEP contributors

as 42% of the articles on this topic were published in this Journal in

fact, over 40% of all the college Student research published in JEP

(yas related to this topic. Over 447 of the 1ega1 issues articles apt

> . s L
. '

-peared in NASPA and comprised about 27%'of all the college student
‘irticles in this jburnal. During the 15 year period, only four articles
about academic"dishonesty were:published ﬂTable 3); .three of these in

.

JCSP. hPapers concerned with specific outiof+c1ass behavior of studeﬁps

appear in JCSP, NASPA and NAWDAC.

Almost three quarters of the articles’ gg;l categorized as_ -either

o primarily (63.7%Z) or secondarily (10.8%). “descriptive” in nature. How¢

ever, ’the,»proportion of descriptive articles,decreased in the ' later
years (Table 4). Theorv development papers-were the next most common
(10.8% primary, 13.4% secondary). Relatively few concept integration

(6.6%) and policy formulation (6.47%) papers were published; ah'annual

. average of 513_,pqg§ré primarily devoted to %phcept ‘integration and

about three primari%y devoted to pelicy issues.'gfgecisionfo:fented

o papers were-u;st‘iikely to appear between 1975 thrbugh 1979; two thirds

of those were published during this five year period.

Y

Articles with, characteristics of. theory development were most
1likely to ‘appear in AERJ. (57.8%), SocE (61.9%), and RHE (50%)
2 ¢ | | |
(x =261.60, df=20, p < .0l). Policy oriented papers were concentrated

T
o 4

3

P
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-\ ' such as drug and alcohol use and sexual activity were most likely to -



_college student research but has also occw:ed in other substantive

) . . ’ , ‘2‘ T
in JHE (13%), NASPA (12.6%), and NAWDAC (10:5%) (x =41.57, df=20, p <

.01). Decisiontoriented research appeared most fre uently in RHE (27%
’ 2. 1 /9,\ ’
and JCP (23.2%) (x =66. 59 J f?ZQ, p < .01). Developmental papers were
. ‘ . - 2
wmore” 1likely : to be found in NASPA (34.9%) and P&G (35.3%) (x =13%.08,

a . -

df=20, p < .01).’

Reviewers” expressed confidence in their ratings of the types of

article: was not as high ag the estimated confidgnce levels for the.

. other categorie§? nevertheless,' 86.9% of the ratings wereﬁé? the high

.

and 12.5% 4in the moderate confidence level range (Table 4)~
. e - . . : ‘

Discussion ' .

P
.

The results of this study suggest-that\the coliege—student reseagch
- . B . : - . . o R .
published in these 11 referreed periodicals has become more wethodolo+#

- glcally sophisticated between 1969 and 1983. The use of anecdotal

information seems to have decreased considerably, partjcularly in cer+
tain , journals whicn’in 1969 relied quite heavily cn/tﬁiic:::euoffmateri
ial: Although less scphisticated types of analyses (descriptive) have
remained P°PU1ar\<Edj>re often necessary forfcertain purposes (e.g., to
profile respondent pools), these technidues were typically accowmpanied
b§ univariate,and: in the later years cgvered py this Etndy, nnltivari

iate or sowe other relatively sophisticated analytic techniques. The

increased use of multivariate techniques is probably not unique to

areas in which social -scientists conduct research.

' .21 | ,.-:2341 ' | f-
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!
College student researchers’ preference for pencil and paper ini# e
. : . % o .o o R S .

strumentation -remains firm; \ however, the use of standardized .-

instruments declined significantly in- the .past 15 years. In fact, the =
N .

" increased use of reliability. estimates was probably a function of an .

. Increase in the use ‘of "locally developed instrumentation which requires .
A T o
evidenc? of rigorous psychometric properties'gov ‘convince editorial-

L. reviewers that the data’ are valid and treliable._ Neverthelg¢ss, the -

frequency with which reliability measures dre osed'is much’less than

' X * >

» the nnnber of locally developéd data collection tools.

v o
Lot

The reasons for a shift_in preference from standardized to locallzt

o . . N .
developed pencil and. paper tools is not clear. "It 1is possible that the

“y

topics of interest to researchers in the 1970s and 1980s Quch as eva""

uation of instruction and attrition are not readily amenable ,to the use

: *of nationally standardized tools. Alsogb the emergence of additio al
) . ° - [ X

theory bases require the construction of new instruments and wore -
v N o
sophisticated data analysis techniques. Thetse new jinstruments give the

college student researcher the best of two worlds. The instrumentation

'
¥

. - _
~ can be designed specifically to meet the needs of campus administrators

~ ‘ A
(who, because of reduced federal support for such researchifigd an

increased .interest in obtaining campus specific infornation that might
be helpful in designing intervention strategies for reducing attrition
are probably funding a-greater proportion of college student researchj.
“klso, pschometrically sound instrumentation which meets the
researcher”s specific purposes’ and can be easily \revised without

.

copyright problems.

Unlike the 1960s, relatively few single sex samples were used 1in

the;l970s and-l980s. Sample sizes have increased slightly and preferi““

3

ence has been shown by some journals (KHE, AERJ, SocE) for multiple

, 2 . 25 o
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c_institugional samplesAor national data bases. Single institution and

1

most multiple site studies’ employed samples selected from statefﬁsupi

_ported PhD granting institutionsd : bnly a handful of articles used ’
r . ' - : .
students from co‘:y college or baccalaureate gtanting institutions.

Also, gp%ﬁtively few articles appeared during this 15 year period which

focused on ethnic minorities such as Asian Americans American Indians,v‘

@ [4

e -
med‘students. It is possible that such artiéles are

"

'and Spanish '

_.

more likely_t

//specialty Journals (e g, Bilingual Educator).‘

.Nevertheleésﬁf“the cq%&ege enperience of minority students has  been:

* .'l.___ -
s . effectivelyﬁi, ese high circulation‘seriodicals. .-

,'v Y‘

‘0 ol B
‘ﬁé relati&éwpopﬁigrity of ce;tain topics is not surprising given :

the issues wifh whqg%the academy has had to deal during the 1970s and
L F g'

ean}y 1980s.’# Issh&svrwhich can represent a th;eat to institutional
<
. &
vital#ity and, pVEnrsur&dval such as faculty development and retention,

- e ms:g/-v' Ha Iy

. probably Eaﬂauigff

. .
. J the inquiries of some researchers. ~ Authors

j also may ehaye topics in which they feel editors haye an

D LT N
. . N

interest.;:‘ S )
LT 1w isLSurpr%?ing that-some topics have not been_addresé&d during
e f‘ . 'this.time, at least not in these journals. ‘For_example, relatively few

decisioniorlented papers devoted to the utility of special tutorial

ol
F o v AT

S prog.ams fog» sggeationally ‘disadvantaged students have appeared.

.Deép%teﬂ“the fact that members of national fraternity and sorority
membersﬂeomprise at leasE?IOiISZ of thzﬁy'
10 articles were published on this topic'&ﬂ“these journals during the

entire 15 yearqperlod. Equally surprising was the paucity of research

v

rgraduate population, only

‘”"on academithdishonesty and commuter students, particularly those at two

year_colleges. ' N\

— v . -

. 23 ’ . . >, .
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"Some' of :these topics are clearly more difficult to ;research.

”'.gCommuteﬁ ‘gtudents ‘are more difficult to contact andgthose more- likely

, .
a‘y

__Journals. Illuminating the phenomenon of . plagerism demands that the

.student admit theadeed an unlikely act.., b .

’ : l=

.

- _ ~_.f The results tend to confirm impressionisticucharacterizations of -

< ‘ "A.‘u

‘ 'the vafious Journals, - For example, articles appearing in research*
S SR Ty
R oriented journals such as AERJ and SocE are characterized by relativei

- . [

' ly large subJect pools often from a natfonal data base and 'sophistii.'
. L e, i o ‘ ‘ . o
;ldcated methodological und analytical 'jmbcedures. "Practitioneri

e oriented Journals such as NASPA .NAWDAC,- and JHE are more likely to

6 .

G . _ft'~publish papers less methodologically sophisticated for three reasons:

u 5

) (a) their readers prefer narrative, not statistics,o(b) relatively few

¢

1 . -

R methodologically §ophisticated papers "ar ”'submitted -~ to. these

:periodicals, and (c) editorial policies have been deveioped to ensure

“that published¢papers emphasize narrative over complicated methodology..

-
S

ﬁ ' S Even ;though some methodologically complex studies are submitted to
». - . -3

S o ’ _practitionertoriented Journals,s editorial policy requir?//;ha before

the jpper will be published much of the methodology must be edited out

-« .

) u:statistics carriEd in a footnote. This probably serves ‘to disi

_.” L courage some researchers fr0mﬂsubmitting certain kinds of materialﬂ to
" some journals. It also placates association offipers responsibleffor'
'v ? . . . S, - . - ’,l; < a3 . .

describing the ,benef)tsv_of. journal, subsériptibnsb'to prospective
N ’ . h Y C : RS .

. 8

* L

association membeng.» S : EARE
The utopics- common¢,to various@journals*seemgf _;o_ beo'generally -

e consistent with the characteristics of the pvofeSSionals who hold

. 1
B 3
' y ! \ : -

-‘membership in the aSsdciations which sponsor the periodicals.'vrThe{

. . ' Lo - - K ‘ L . - .

a2 El - - N o - - . . v
;.. . ; ) o
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"

'LAmericanv-Collegenfersonnel Association sponsors QCS and purports _to

‘champion the cause of human development in the academy. The majority:

- of articles on this topic published between 1969 and 1983 appeared in .,

w -

" this journal as have papers that describe various subgroups~of students

e ,(e.g., minority, older, com T students) often ignored or ovenﬂooked - ' i

by contributors to many other journals. During this;period; JEP and

AERJ published . papers add;esﬁ&ng a rather'Iimited range of topics .

;. - . -
-

3 A ‘(i.e., achievement and evaluation of - instruction). However, these ”

topics are‘.at"thebcore of the respective -sponsoring - association’s
activities. We are; what- we say we are. 0ne‘ way to reinforcév
- professional identity is toldisseminate schola:ship which.reinforces the.
association's cause. These 11 journals exist for .different reasons and':'
. -clanS-of readers. The results of this ‘study suggest their purposes are
fairly distinctiiat least on the substantive topic level.

v - Given that about 160 papers about college students were published“
P ;" )

: in.each of the last ¥5 years, it isggurious that only a half dozen or

so primarily concept integration~umanuscripts vappeared each year..
13

Perhaps four percent of the papers publishéd over a 15 year period is
an- adequate amount of synthesis. Concept integggtion is not an easily
acquired skill; it‘~requires insight and a familiarity with the

literature most young scholars do not possess and skills most graduate’ o
R programs do not address inAcourseﬁorb.v assistantships, or dissertation

. K i .

3 — zmrk. - ‘of .course, it is possible that the characteristics of concept’t‘”'
R .integrations are difficult to accurately identify;A indeed; reviewers- o I. {

XY 4 » . . !
i

5 level of confidence ‘tn their ratings was lowest when'catqgoriiiﬁg the

¢ -h; I ) A"‘ . ‘-/,

type of article. It is also possible that the typology itself is. not oo

. ;. T:sophisticated enough to embrace the various manuscript styles that hq.'
: T S Do Lol -
- Q oo 28 . ¢ S L -




-

- slogans often expréésgd by external stakeholders and - igstitutiohél

-

- q- »
P -
. . 2rr
[ ) ' .
4

characteristics of concept integrations.

This report,is'é genetél summary of the‘preliminaryffiﬁdings ~from
. : ; O . : . "N

" this study. Additional postthoc anélyéeS'willwbé conducted.to respond‘
¢ - ar il v

N

to more specific questibns abqﬁt,%he coilegq student literature. For: : _—

PR Y . -

example, it might'bé interesting to compare'theAéubstantive topics -and Ce

.types of papgrgl preferred‘by.male and - female égthots --and whether.

changes in editors reéulted in changes in’the types of papers that are

subseqqentlyipubiished;

Speculations _ _— -

’

As wmore sophisticated méthodologies and Qpalyéidvtools have ibeen
devéloped, more articles devoted to model testing OI’théory develophent

have appeared aand the number of ‘primarily descriptive articles has

. . . -
decreased. It 1is not clear from these data whethere-the number of,
theory development articles has increased because more theories -‘from

which to choose are available, or ,because researchers are wmore

competent 1in the use of the more sophisticated techniques requfred to

5 .

develop and. test theory. As with most shifts in practice, this « 1

" . 5
. .

emphasis on fheory is probably a function of these and ‘other “social
phenomena not completely understood. ) _ ’ °
It is not known if the decrease in decisioniorienﬁed publications

° 4

is a function of editorial policy, changes in the préferencgs of manut

1 N ) « -*
script reviewers or whether fewer such arti;les‘are being sdbmiéfed‘for

review. The fact that»::‘p;ively few of these papers have appeared in ;
the last three years compared with the périod between 1975. and 1979 is- o

-~ Fl

inconsistent with the “accountability” and "gvidence'.of. quality” ;.‘-..'

1
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. ’ )

. . -4
A ) A Assuming that the geviegers’ inclusion decisions wvere consistent
S - over che course of the study, ‘the decrease in the number of, articles
E; - devoted to college students published in xhese 11 journals during this

15 year period is curious;‘-One hypothesis is that higher 'education

researchersj'have cufned’their attqﬂl&on_to institutional strategy :is+4

LT =P
sues such as relationships with external constituencies and 1legisla+t

tors, alumni relations, and institutional planning.activities._'Without

" additional information, it is unclear whether this nugerical decline is

due in part to the emergence‘of specialty ( e.g.,Association of College

and University Housing Officers ngtnal) or regional publications
. " - .

(e.g., College Student Affairs Journal, a publication of the Southern

CoIlege Personnel Association) nhich publish articles about eoliege
students. . |
-~ . ’ The success of publishing companies focused on the higher educat
dtibn market probably has made it more lnétative for sqmeAscholars to -

, prepare book 1length manuscripts. ~ Certainly the “integrity of some

topies " such as Bowens (1979) Investment in Learning and projects such

* as Astin”s (1977) Four Critical Years andlChickering's (1975) Commuters

Vs. Residents isvbest preserved in a mediu&vwhich allows more compre#

. -

hensive treatment,of the subject. Marketed to appeal to student af#

3

.o fairs practitioners, -the New Directions for Studen*gSE?nges serieg has
| contained several w~olumes on nonftradiéional stndents. Thesev'other
publication putlets have prdbebly siphoned off some papers which 15
years ago may 'heve beenn prepared for one or more of the jeurnals
;o " reviewed 'in-this stndp. Whether the’quality of ﬁhe work disseminated

by commercial pubL}shers is the same as the material which must pass

the scrutiny of - journal reviewers cannot be determined from the results'

o . B . . _ ) s} . . L

G,_,_____w_em 2.%h MrB:U, T o .




of this study. . ° . _ . o
While‘ society has become more complex and multiple perspectives iiEu.
_____ R A

'and 1gterpretations of reality are beComing increasingly .accepted’ o “g
(Schwartz & Ogilvy, 1979), it is somewhat disappointing that relatively

few articles appeared bétween 1969 and 1983 in which interview and

observational data were used. Descriptions of the colleée':student

experience captured ethnographically can be as “valid" and'as interesti

ing as data gathered by psychometrically verified pencil and paper

instruments. Such_proJectsjare often more labor ( researcherﬁ) inteni‘_
- sive and require more innovative useiof :electronic data processing

equipmenta~ " They )also are counter to the:trend toward larger, multis

- .site samplesAwhich surfaced in the 1970s. However, the results o is

study suggest that while much is known aboup'college students, most of

M 3

this information has been collected and interpreted in the analytical

L.

scientist” paradigm (Mitroff & Kilmann, 1978). Heeding Silverman”s

7 (1982)‘suggestion, _perhaps our understanding of college students could

become richer and better balanced if more use were made of different

inquiry perspectives such as those of the conceptual humanist and the . " d

-

particular humanist. ' :

Conclusion

°

While more methodologically sophisticated (e.g., Vincreased use of -
multivariate techniques), ‘the orientation to college student research
has remained essentially the same between 1969 and 1983.‘v The majority |
{ ) ‘of studies employ pencil and paper 1instruments administered to
relatively largelcombined gender samples.
Wwhile it 1s safe to conclude that a good deal 1s known about ) | .

college students in the United States, ‘most of what is known'is-'based = .
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- -

ési students attendiné'éublic,' aoctoral;gr;:ZI;g ins;itutioﬁs. Indeed,
precious little’ 1is k;own afqut.students ét : .yegf, predo@inately
commuter ca;pusés, .the _éggtér in th#h gr h. i;A énrollﬁent is
increasing at the fastest fate. Not many articles have bggn published

~about students at _grimariL& baccaléuyeatel granting céllégés.

Thé collggg-(:équenf populati;n continues to V.bécome m@re
heterogeﬁeous both iﬁrtéfms of dedographics éﬁd aSpirationsj (Kéller;
-1983). Much of the reéearch carried out using résid;;tial students may
not apply to minority, «older, parttime and commuter students.,-In many

resﬁects, ‘the need to learn more about. college students has never beén'

greater.
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2 - TABLE 2 . ,

Frequency of Use of Data Analysis Techniques Used in
College Student Research by Selected Journals

3

) - : . Data = leviewers '
Journal  Descriptive Univariate - Multivariate Reliability Reduction Design Conftdence Level
AERJ 40.0x% 17.8% © 62.2x | 22.2x 33.8% ' 26.7%  28.9%  High  §7.0%
A : . ' Mod °  3.0%
JCSP 71.0% 60.1x 19.5% 3.6% 4.1x  56.3x 18.6X  High 91.4x
o Mod 8.6%
Jcp 88. 8% 82. 4% 29.6x - 8.8% 4.8% - 72.0% ° 18.4% . High 83.1x _
, ' : Mod 16.9%
JEP 78.9% 83.2% o 33.7% 16.8x 16.8% - 73.7% 20.0x  High  80.1%x
T : Mod  18.9%
JHE 39.0% 26.0% 13.0% - 2.6% 32.5x 9.1%x High  75.9%
. . , : ¢t - Mod 24,2x
NASPA 28.2x 12.6% - 2.9% S - 26.2% 2,9% High 96,9%x
. : Mod 3.1x%
NAWDAC - 44.7% 18.6% .9% et .9% "N\ 38.6x  7.9%  High 98.1x
B : © o Mod  '1.9%
> 5 G 33.6% 9.5x .9% 1.7% - 28.4% 6.0%  High 93.7x
. . ' ‘ Mod 6.3%
HE 70. 8% . s2.1% 39.6% - 14.6x% 18.9x% 15.65  31.3%  High  93.3%
; Mod . 6.7x
lgvug:. 30.0x o 20,0X _ ‘ 20.0%_ 10.0x 10 OK—— 2 S S Su——
; S o Mod -
oCE . 61.9% 16.7% 19.0x 9.5%x 9.5% 21.4%  42.9% High 100.0%x
i . s . - . Mod. -
\ggregate ¥ 59,7 44.9 19.1 .6.1 6.5 - 47.9 16.8 High 91.1

- _ . Mod 8.9

~
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A Comparlson of Substdntive

TABLE 3~°

2

setg

Topics Relatigfi‘to College Studen
in Selected Perlodlcals‘ﬂEtween 1969- 1983

ts Appearing

Aruitoxt provided by Eic:

R PP

= S
: ) 1969 1971 1973 =1975 . 1977 1979 1981 1983 Totals 2
Substantive Topic .P 5 P'S P S 3zpP:S PSS PS P S p s P s x<? )
- ;t — = - 4 0%
Behavior -
Achievement 15 10 16 16 1213 1513 15 4 16 4 8 5 10 4 107 69 22.30
Admission 2 2 6112 3 s 0 20 3 1.1 1 3 o 34 23.17 .
Druygs/Alcohol 21 10 71 6 0 - - 40 2 0 5 1 27 3 18.13
Attrition 5 2 8jf6 7 2.2 2 5 1 4 4 101 9 o 50 18 24.41%
Cheating - - 10 o0 1 - = 1 © - - 1 O - - 3 1 11.20
Sex 02 31 2 2 21 21 21 10 3 4 15 12 12.81 =
Activities 11 5 10 6 10 4 4 2 3 2 7 4 4 2 3 2 52 27 14.90 %
Characteristics . Ve
Aptitude 34 74 31233 03 02 13 20 19 31 32.59*+* .
Aspirations 20 13 8 3 13 7 l0 s 4 6 9 3 15 4 12 3 91 45 32.11**
Attitudes/Expect.: 25 6 2910 3411 21 8 2816 19 9 23 3 31 3 210 66 21.36
Commuters 61 20 10 - - 31 14 10 o0 2 8 8 21.12
Ed. Disadvantaged 1 1 4 2. 3 1 2 1 0 2 2 0 - - 2 1 14 8 1l.10
Foreign 1 O 30 3 1 - = -3 0 2 1 - - 2 0 14 - 2 10.89
Fraternity 10 4 0 4 O - - - - 1 o0 - - - - 10 0 15.28
Graduate 55 1 2 50 20 31 30 01 4 0 23 9 24.58%"
Handicapped - - - - 10 - - 290 30.30 1 1 10 1 -19.18
Health/Suicide 2 0 1 0 S5 2 20 20 11 3 0 32 3 18 6 19.17
Married 2 00 1 1 1 O 3 0 1 1 .2 2 2 0 = - 12 4 18.82
Minority 14 1 8 0 19 1 10 2 11 2 2 1 10 0 8 2 82 9 18.62
Older 2 0 30 30 3.0 6 0 9 4 3 3 12 2 41 9 42.65%*
Personallty 21 7 28 6 25 9 14 9 17 7 1111 9 2 17 s 142 . 56 20.50
SES _ 11 s 1 2 7 .2 3 20 11 1 2 11 15 16 20.82
Transfed 10 31 50 1.1 01 10 2 0 1 1 14 4 12.87 -
Veterafs. . - - - - 1 0O 2 0 2 0 - = - = - - 5 0 8.75
Women 11 2 7 4 9 3 11 3 11 4 15 1 8 0 21 4 93 21 26.66*
Development ) 4 : : &
Career/Voc L1111 7 1 S 2 5 1 12 4 9 8 14 2 g - 71 36 35.75%**
__Cognitive b L3 24,02 61 —deg B gueg—Tg gy e =TT
Moral/ethical 2 3 1 1 3 1 - - 1 2 0 1 3 2 0 S 10 15 21.70
Social/emotional 3 4 4 4 10 9% 5 3 6 3 1 4 9 3 8 13 46 43 38.71%*
Academic v
. Study skills 30 41 1 4 61 45 2 2 31 5 3 28 16 15.20
Eval of instruc 41 50 9 3 16 1 15 0 18 5 8 0 5 1 80 11 35.84%*
" Miscellaneous
Finances Tt .- 4 120 61 20 10 1 o0 16 2 17.44
Learning styles 3 32 o0 9 1 7 4 g4 6 4 7 2 1 © 2 1 3 15 18.59
Campus environments 20 6 20 2 16 10 15 3 1410 11 6 &5 8 2 2 103 47 30,43
Legal issues 3 8171 41 21 21770 3 0 7 1 50 13 54.44*%
"other" 3717 40 9 40 13 27 13 19 13 41 29 18 11 14 ¢ 236 111 51.45%%
. Confidence A q
Level (%)
High 8l.4 86.1 92.3 . 83.1 77.4 78.5 90.4 94.5 85.0 ’
Moderate 17.9 13.1 7. 16.2 21.3 20.8 9.6 5.5 14.5
Low .7 .8 7 1.3 .7 - - .5
Note: df = e
tp <.05 -
*ﬁp <-01 '
x.
€ .
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mm: 4 .
N Number of Various Types of College Studen(: Research’ Articles and”
) Reviewers' Level of Confidence in Ratings by Year R
!’:
Type' of Artigle 1969 "é 71 1973 1975 1977 1979 1981 1983 Total x2(df=14) .
Primary . - 114 97 112’ 92 103 85 81 73 757 38. 954+
 Secondary- - 10 24 29 © 15 17 13 5 16 129 :
Primary ', 10 15 -, 24 17 17 14 16 16 129 19. 76
Secondary . 20 16 19 25 22 15 17 25 159 .
- | - Pg#mary .3 6 6 6 6 8 6 8 50 - 12 g8
Integranon Socondar - 9 2 0. 1 3 5 5 5 28 °
. Primary. 4 8 4 1 S5 2 1 3 28
Policy Secondary 8 8 9 5 5 3 3 6 47 15. 32’5
Decision Primary .5 6 4 14 13 24 2 ‘30 0mn 74. 906+
Oriented dary 5 7 - 9 13 14 22 5 2 77 :
‘ Frimany 12 12 18 14 16 |1 11 12 106 :
Developmental ..ondary 5 5 10 n. o 1, g 13 9 15 75 17.61
. , ﬂig‘_};‘:\’ & 89.7 91.8 98.7 - 87.0 81.3 73.4 88.5 84.0 86.9 '
Cz“fl‘i_e'(‘:‘; Moderate . 9.7 8.2 1.3 12.9 16.0 26.6 11.5 16.0 12.5 .
eve Low 7 - - - 2.7 - T- - .6 ) s
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