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A m ajor-problem'faCing ou r schools and commun-i:'

today is the extent to which parents of handicapped -cigsters
-

lack the necessary skiIls-or coping behaviors to effec,.trbly,,

assist theieprigsters. in
:

day ythe da to da activities'of
- . .

growing up.

The-report f the Foundation for Child Development's

)-
National Survey of Children concludes thapone-third'of the

12'5 million ch ildren in America with'an emotional; behavioral,,
.

. _
.

mental, learning problem seriousenough_for, parents to
\ ,

1
seek outpidehVlp did not receive any counseling or Care (APA

__..
.T. ,

Moniteri l97*. Oth9c surveys indicatethat between -one-
,_ - 9 0

quarter & one-thirclof all ?Imerican children grow up in eondi-
,_

. t'ions of poverty; tha'Csignifican'tlydamage.their. development =

_. ,,_ ; .

(

(All "Our Chigdieh;-1977); Such childpen with developmental
,

delays and:hanecapping conditions can be expected to display
.

behaviors in school. which include acting-da aggression;
. 4 -, ,

. _ . ,

. withdrawal; poorly developed impulsge control; low self-estem;::

l
. . . ..

deficits in reap.TOnships7, communication skills ;; pertOnal
.f, . / 1:

0

autonomy skills; old,- learning disabilities.

Numerous Okantkibt4ing factors have b4en blamed for the.
_ . .

incidence of handicapping conditions in youngsters including

biophysical;disordera; inadequate ndturing orb childredring,
practices, 'poor educatiohal Systems, and unhealthy or

s



impoverished community settingss(Apter 1921): -Inaddition
, .

$

-to these possible causes, handicapped children frequently_
e

experienpe upsets in the family sygIem,(Whittaker, 1975).-
:

Based on thjfi evidence, there is-a strong need for
* -

, .. e ,../
special develop the

(

skills'ilhd knowledge tequired to.interact'constru9tiveIy and

effectively with famiIi4s of handiCgkped children. Accord-
,

ing to Swap (1978),arid Bronfenbrenner ('1977) understandiqg
ti

the complex relations between .the developing person and
.

_ 6
environment in an inittiediate setting containing that person

. : .
.

(i.e. home, school, etc. ), 4 critical to changing , human
. .

.9

behavior. Once'those'skills have been developedrteachers'-pl..

can engage in parent intervention, both` home settings 'and -.4

in small -Arent 'group settings. Moreover; by employing a

"trainer-of trainers model'' (referred to in the( literatur

as "turnkey of trainers of othdr parents" by Hall,'Grinstead-_

Collier and Halik, 1980) 'teachers can implct significantly on

parent-parent, parent-child, parent-schobl, and parent-.

community relationships. According to Halvorsen (1982)
_

"a moalwhich recruit parents to advocate for, train

suppOrt.and inAlturn recruit other parents, is the only model' ,

which will ensure long term parent investment in both the

educational process and the future of their severely handi-
.

ccapped children" (p.242)

it



Given these oncerns,'a federally funded training

project for parents andt.eachers bf handicOpped.children

was:initiated in dune 1983 at Herbert H. Lehman Colle4e, CONY,

in cooperation_ withCommunity SchogA District 10, Bronx, by
-., .

(...Dr. Susan Polirstok:and_Dr. Br Hurwitz; This project hos

four major objecti:ves: (1) to train special educators in parent

intervention techniques;- .(2) to recruit and, train parents ''o

serve' as tainersf, of other parents; .(3)` to establish apateht

rekonrCe.center; and (4) to'disseminate parent involvement
0

information and the notion the --"trainer of trai'neis mode
.

This project, now completing Year Ond of a three year

grant,' -has trained teachers in home interventiontechniques

and in the design of in- school' parent training workshops
(

11

These school -based parent trAning tiorkshopS have been co*-
. "

ducted by our' specially, trained project teachers in cooper --

ation with. selected schools '.within Community School DiStriCt

10. Parents of handapped.yopngsters participating 'in

these workshops have been trainbd to recruit other parents

and to conduct workshops-of a similaY nature. Over sixty

patients have been trained during this Year One cycle.'

This project employs the "trainer of trainers model"
. -

which, in this instance, serves to insure the coniinuatien
A

of future parent training' activities, after the fundpg,p8riod.-

s' .

An ecological frameKork bas beenyesed in designing this
a

. . . i

project. This framework posits that a :change in,one "system

surrounding the.child, pereot, teacher, will effect changes-

in other systems surrounding them." Hence training components



have-been developed at the University, schoo,k, home, and
* \,.,

community,Jevels,' in 'an attempt tp bring a greater degree
, -

of harmOny between these environm64(s or .systems both for
.

an-individual handicapped youngster and its /het family, as
_. _

_
-,

...

_well as- for parerrtt teacher and community groups on a larger

, _/ __

.

ovganizational scale. Briefly,ithe Parent Training Project
' $1

has the folloviing components:' a_needs assessment for teadhers

and parents in tlie community; a teacher tAining prograM in

home intervention and a small gi-oup prOceds; a home-based0 .

parent training program in behavioral techniques, a school-

based parent support group program, and 'a Parent Advisoi-Y .

1
. .

Council. This council monitors project activities., and is
a

.in the process of acquiring the necessary skills to be able to

completely-direct ,_;11 Parent training in the target area

after the funding period has been completed.

The project encourages parent- school -community partnei--

ships by involving4par-ants-p. teacher and university personnel
. .

,

.

, .

,.!..-,7. .. ._ 0 ,
. -.

'in the delivering Of home-based services to parents and their
6

handicapped youngsters. Using a":trainer of trainers"

model., parents will be able to furthOr.reach out in the

community-to other parents who need assistance; Since 'all

'project activities and parent meetings are held in a community-
.

based social service agency, member§ of the partnership c,ome
.

together with 'a true feeling of community cooperation:,. In-

addition, a permanent-parent resource center has been established

at Public School 86, adjacent to Lehman*Cdllege for use by

parents, teachers and ,c011ege students. By estab],ishing



0.

this resource center in a local community school

the project seaks tofurther cnhance its working.-
relationship

_with,'the community;

The rdots.and philOsophy

.traced to the issues discussed

the training o parents to effe

the project can be directly

the literature regarding

k.change in their.handicapped
_ _

.c youngsters. A comprehensive review of literature i presented
.

;

to highlight the. niajOr issues a successful parent training

project must address.

Need to Train- Parents

The need to train parents of handiCapped youngstprs has

been documented extensively in literature' (Patter-sorw.Ray &.
A

Shaw, 1969; Patterson, 103; Fodo, 19.73; Heifetz, 1974).
.

'Parents 'make. the difference in a youngster's success in g4locil

and in later life. Parent acceptance and skills in dealing

',with a youngster's handicap will set the stage for how the

youngster will relate to significant others in the environment,

including teachers, peer's,. and siblings: Having aihandicpped

youngster for most parents is a travmatic event In life,.-

producing initially ail array Of reactions

anger, rejection; and total helplessne

which may incIudelNfear,

iBauni, 1962; Kanner
N

1953; Love, 1970).. Often anger and oidance'characerize
.

. .

the'relationship betweenparents of handicapped

and the schools, who seek to 'inncive

youngster'

parents in theirs

educations as mandted by PL 947142..

7.
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I.
ASSisting parents_in learning'to accept their handicapped

-youngsters and prOviding parents with the -necessary Skills

to deal effectively With tyleir youngsters are important

-

steps in lessening the trauma these parents experience.

Parent ,braining had been offered as a' promising support
0'

- ,

sex edsOipe kbr meeting the ne'of a sizeable _handicapped.
. .

.

.
.

population (Fodor, 1973; Heifetz, 1974). After Williams'

(_1959) pioneer experiment, in which a mother, elii-c! ated her

child's bedtime tantrums through contingent ignoring, research
.

.

- .

in the area of'parent-training proliferated (O'Dell,-1974).

The 'rationale for training parents techniques for the

, purpose Of-changing their childre nis maladaptive behaviorsz
..'

-.

/ evolved from the assumption thc., many such behaviors are a

function, or partly a function, of the social stimuli within
4

'

the dhiIdis immediate environment (Patterson, Ray, & Sh9,

1969). _Therefore, it followed that the Most effective and'I
,

efficient meansAof changing children's behatrior would be tb

'alter the' reinforcement contingencies which. sriaintairi it

e(Patterson et al.., 1969;.Zeilberger,iSampen, & Sloan, 19610:

InasMuch as parelltS are conspicuous social stimuli' in the

child's environment and are assumed to control and maihtain.

behavidr (Bijoui 1965; O'Leary, Cridary, & Becker, 1961;

^`.

if



. I -T,

.

att4-son, Cobb, & Ray, 1973), itpas been propdsed that parents

should be the .prim targets of intervention programs
%

. .

(Patterson, 1973; Patterson et al., 1973);

_ Gelfand.andHartmann (1968).in a section of their extensive

4
review of the literatu re on" the general aoplicability'of behavior'

,

therapyto child disorders- cite research in ,which -parents Were
. S

taught to reddce problem behaViorsof their;chiltrn These, 4
/

authors state that teaching parepi'i,to modify, their chid-rearing

.pracEiCes mightnot;Only prove to be more effective that

laboratory or clinic treatment with -therapist, but might

. _

also serve.as a preventive measure .for future problem behaviors.
40-

Others whohave surveyed the research°in,the area of parent

training:(Berkowitz:& Graziano,,1971; Johnson & Katz, 1973;

O'Dell, 1974; Reisinger'', Ora, &'Fragia, 1926) attest `to the

efficacy and viability of traNing parenes'as
0 .*

f:Jr their children behallior:

.

Behaviors Chan ed Throu Parent

Parents who have been.trained.vsuccessfully to mortify the

change agents

_:behavibrs of children who represent some of the major
11,

. of exceptionality. These areas include the mental

(rnold, Sturgis, & Forehand, 197Z,; Rose, 1974;

reas

tete-

Tavormina, 1975)i.

I



the autistic (Hamblin, Buck6o1dt; Ferritor, Kozloff.i &

.!to 197,1;'Moore & Bailey; 19.73; Nordquist & Wahler, .1973;
1

gisley& Wolf, 1955; Wetzel, Bake'r, Roney, & Martin, 1966); the

.emotionallyiasturbedtbelamvioraily disordered (GardnerripearSon,

Bercovici, & Bricker, 1968; Goviman, 19'75; Johnson & Brown,

1969; Mathis, 1971; Rinn, Vernon & Wise,. 1975;' and the deaf-
.

(Torehandi Cheney;-&:Yoderio1974). Moreover; parents have

demonstrated, their effectiveness in decregSing e wide variety

' of child behavior'probIemt Subsequent to training in applying

the principles of reinforcementi.succes4ve 'approxtioni-6.

modeling, and punishtent. ThILvario1$/techni:ques.foi implement-

ing these principles havembeen
,
used fop speech problems (Arnold'

fler

et al., 1977; MathiS, 1971 ;. Nordquist & Wahler, 1973; Rickert &

Mundy,119fi5; Risley & Wolf, 1955); self-destructive'beriors

(Allen(nTarris, 1966); asthinatic attacks (Neiswort h, 1972);
. .

.

psychogenic seizures (Gardner, 1967); school phobia (Ayllon,

&- Rogers, 1970; Coopdr, 1373p Tahmisian & McReynolds,

1971); insomnia (Bergmap, 1976); bowel training (Barrett,

1969)' ; ana'oppositional,behviors (Baer, Rowbury, Baer, Herbert,

Clark, & Nelson, 1976; Bernal, 1959; Bernal) Duryee, Pruett, &

Burns, 1968; Fcrehand & King, 1977; Hawkins, Pe'terson, Schwied,

._Bijou; '166,; O'Leary et al., 1973; Patterson &,,Brodiky, 1966;,

10



.Russo, 1964; Shah, 1969; Straughan, 1964; Wahler, 1969, Winkel,

Peterson, & Morrison, 1911; and Zeilberger et ai., 1968).

oThe_lleeAto_Train_Teachers_in:_Rakent_ . 0 m S i

Regardless of the causes which give rise to han4capping.

conditions, Reinert (1981) notes that.much of the literature
\\

blame's parents fot the way their children A.Anctioil. Yet,

accordingto Reinert, teachers have generally had a one-way

relationship with parents of handicpped'youngsters,'with

4ttle sharing.of ideas. However, most teachers believe

that parents of handicapped youngsters should be_inciu1ed in

educational programming and counpeling efforts,,and that, such
.)

parents are worthy of program emphjsis (Vincent; Laten,

Salisbury, Brown &.Baumgarti 1980).

Although the notion of teachers consul

counseling parents is not new, there are few colleges engaged

in teacher training' which emphastte.sytematic patent inter-
..

vention and training for teachers of handicapped youngsters.
r \,., . .

The courses that do exist are largely classroom based and do
.

_ .

not make use of the actual home-settihg
.

in which parent-child
.

relatioriships can be observed in-vivo.

0 a

In a discus ion of the nature of teaching and developing =.1

a



training strategies for teachers, Reynolds (1980) reports

that "ell teachers should have skins and sensitivity for

dealing with parents and siblings of handicapped students;.

10

they should have had ipportunities to practice skills in this

area as patt: of their practicum in teacher Preparation"

(p. 10). This emphasis op skills a d'sensitivity is

especially critical for Special,Education teachers who are
k

faced with the difficult task of educating handicapped youngsters:

is
_

This,parent intervention mandated in PL94 -142 is under-

fscored in the New York State Education Depar:tment Commissioner's

,Regulations, Part 200,6 Continuum of Service for Handicapped

Children'

effective July'l, 1982),

(section (f)-Special classes, paragraph (75%, 4

which states: "For, parents "ofof pupils

placed in.pecial classes described-It-paragraph
.

(ii) and

(iii), f this subdivisio °visions shall be made for'parent

counseling or_eaucation for the purpose of enabling parents to

Perform--appropriate folIpw-up intervention activities at hhine"

(p. 21). 'Therefore, Special.Educators must be provided with'

.,,

the necessary skills for interacting, successfully with

parents of handicapped youngsters, and must be able to provide

pAr-. ents with strategiesa d suggestions to faciIita te betterbe-
/ .

parent-child relationships.

12



Working with familiescari provide professionAls;.

,eppecialIPspeciaI educators, with an understanding of'family

.prpblems tbatcan lead to broader, more effective interventions.

Letulle (10,9) hay discussed the major changes in the treatments

offered by residential centers for handicapped youngsters as a

result of a reorientation to.a family systems approach;

Chinni Winn, analialters (1978); ColettA977); Miller

and Wilmhui'st (1975);).ennett and Henson (1977); and Kroth

(1.975) all emphasize the need for special educators to become

more involved yith families. Lightfoot (1981) argues that in
A'

view of many children's failure to learn in school, professionals
_

involved in the.educatiOn--df children must force themselves to

take a larger view of the curriculanclfto find effective

collaborative strategies for the real participation of parents

and teachers. This, according to Lightfoot, means reducing-
. t

r,-__

11

critcism of parents, and attempting to involve parents
0

actively ih their childs education. linton (1971) 'provides

/-,
an ecological view of the educator as being cipe Nho'must

attempt to effect change irk all aspects of the childs-social

system; This, according to Linton, means working directly with

the child's family.
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Pt.

2- o se ieo o:Parent Intervention

Advocates of the eco4ogichl per,Spective 'do not propose

doing away with ctheilodes of intervention such/as psycho--

therapy or behavioral intervention /Reinert, 1980; Rhodes,-

1980), but rather believe that therb is room for a variety of

intervention techniques wifhin the ecological frameWork.

The view of the ecological environment as consisting o

various systems h s been clearly outlined by Bronfenbrenner /

(1977) who-describes "ecosystems" as being a nested arrange-
. a

ment,of-structures. ThiAdlarralgement includes a microsystem
.

which constitutes the child's immediate environment-(e.g.

.4'

home,school); and amesosystem comprising the interrelations

among mi,crosystems. -In termsof the handicapped youngster

'improvement in any part of the system can benefit the child

and the entire system. Consequently, the way to help a
/
/&%handicapped c4i1d is not necessarily to change the child

directly but to attempt to bring about Change in other areas.

With t1-is in mind, interventitns can focds on any system
i

m
elementbut the goal of such effokts is not to cure a child -,

of his problem behaviors, but to increase the concordance 6f

tthe.child's ecological environment. Therefore, the ecological
r-; i-- -:-------.._ ;`! .'r

. perspective 4p viewed by a number of investigators allows'
.

14



a

practitionerg td use various methods,,

interdisciplinary boundaries,,

practice across'

view a handicap ifs part of

13

. .

a total set of-sYstems to'4inderstand that these systems are

interrelated, and allows practitioners td be flexible;, and

puss ingenuity (Auerswald, 1970; Cantrell, 1974; Kauffman ,

198D):

des (2970) discusses several basic tenets of eCological

theory that working with children in isolation from their

environments is,-not likely to be SucceSsful,. and mEhat improve-
.

dent in any part of the sydtem can benefit the entire system.

Therefore, ,the way to help a youngster isnot heceSSariZy to
" .

foclPs solely on the youngiter, lut-ihstead to direct efforts

to another part of the system;

It is clear that an ecological view of intervening with

children requirds,yorkipg with not`qnlythe child, butS'the

Systems and individuals surrounding 'the chtI. This includes

a major emphasis on working withtha child's family and
. .

developing an understanding of the"critical role that families

can play in changing the behaviors bf troubled youngsters.

Bronfenhrenner (1977) recognizes the major part that families

play in providing'children with the elements of support and

structure necessarltfor growth and development. From an <'

.
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1

ecological perspective. it is important forvofessionals,

especially teachers, to rea lize that families and the home,

setting comprise a powerful microsySteM whi can'impact on

a youngster's'Overall functioning;

Models of- Parent Involvement:

Ac rding to Halvorsen (1982), there are three models-'

of parent involvement: the parent as teacher mod ; the mixed

model; and the parent as parent trainer model.

The parent as teachpr model was designed to-counter the

lack of generalization and maintenance of skills acquired by

- seriously developmentally delayed and at risk youngsters:

Parents -are trained in this model both individually and in

small groups: to use behavior management techniques to assist

their youngsters in'Iearning and maintaining self-care,

cOmmunication, and pfevocational skills (Baldwin, Fredericks &
/

Brodsky; 1973; Baker 1 Heifetz, 1976)% 'One real problem with

mode l is that it often reflects professinal concerns and
t

professional agenda as opposed to parental'concerns which

4

involve ddy to day survival issues. Also problematic is the

amount of professional time needed to train parent, both in
.

small grOups 'pi-id:individually at home. As Halvorsen (1982)

points out "it is questionable to assume that the majority,
0



of teachers of primary or sedOndaryliandiCapped studdhts view
.

.

-parent training or home visits as part Qt-their role" (15.224);

Therefdre, in order'to be successful, this' typeoi-model requires

funds to make professional time available.' Anot4er absolute
. n-

requisite of this model would, be those components pf the
,

program.designed specifically
.

to counter what Lynch (1-981)

11.

termed. "barriers to participation which fight incluolp communi-

cation. language and cultural ,differences, transportation,

child carer- etc:

, .-

In the second model of parent 'Involvement, the 1114.)ced
. ,,,

model, the emphasis is on designicg programs that reflect the

individual famlly's-state needs, as opposed tO the professional
OW

i.genua. Needs Assessment this,moael becomes the cornerstone

_f ..identifying the servicesin the community a 4rrtily might

require; and for developing strategies fortamily access to

those services (Brewer &.Kakalik-1,_1979I Bricker & Casuso,
.-

1979). One example of this type Of-attettment iovolves tfie

Use of the "ecological inventory" (Falvey,.brown, Lyon,
ft.

_ _
Zaumgart & Schroederi 180); wnich has been demonstrated as

,
an effective assessment tool, yit one which is very costly in

terms of individual profession&l.ti e. Another area of great

concern in' this'model is the lack of 'evaluative data, i.



°N

the use of formatiVe and ideographic data to evaluate the

16

degree of project success with regard to the statld. objectives..

of the project:

In .the latter model, p4rents as. trainers of other parent's,

emphasis Placed on the effectiveness of parent-parent

communication as more meaningful than parent-professional

communication regarding issues related to their handicapped

youngster.s. eIn the literature, this Model'was used effectively

to train 1500 parents by Hall; Grinptead, Collier and.Halli,

(1980).who termed the model. "turnkey trainers of other parents."

This model reaches out to' parents to deveIopnew.parent resources

jr

in the community iand then attempts to extdnd.these.and other

parent organizations. However, according to Ha&vorsen

,

this model had a serious drawback in its ability to recruit

(1982).

parents. "The impractfcallty of recruiting unpaid parent

volunteers for a turnkey trainers program may outweigh its

4 advantages" (p.

Parents and COmmullity Together (PACT) is a combination

of Ur Parent as teacher model, the mixed model, rid, the

trainer, of trainers model which attempts to address the diverse

multi-lingual parent poplilationneeds of an urban multi-ethnic,

in San Francisco. This program

-of

.attempts toiceep parents



interested in school involvement .by" providing a needs assess-.

ment and by using -existingommunity resources; The program

coordinators stress that one cannot assume that .i.single

uniform program of paren't .involvement will meet the needs of
e A

all parents.of handiclpped youngsters. Therefore, the needs

assessment must seek to determine such elements as parent's
o

knowledge level, kills, time constraints, previous exper-

ience, interests, and w rk schOule. In order to keep parents

interested, support groups must be formed that are tailored

to meet aiverse needs. PACT also involves community

agencies.and makes use of school sites which serve as the

focal pOipt for outreach activities: Although PACT addresses,

the prObIems faced-by parents of severely handicapped'youngsters

this model would appear to also be helpful to parents of the

moderately and Mildly handicapped.

Problems_in_Parent Training

* _ _Despite'the apparent success of the approach, the practice

of_ utilizing parents as Change agents has some inherent4 .

problems relevant to;the-W4lingnesi of parents to cooperate

in.training efforts; According to Lynch (1981); barriers to'

par ant C3mmunication problemsAtrans-

portatiOn.problems, child care problems, lack of time, lack, of
8

19
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.understanding the system, feelings of inferiority and language

or cultural diffdrences (p. 30).
g

Parents have often bden resistant' totraining (8ajwj,
0

1973; Se zinger, Feldman, '& Portnoy; reluctant to

follow programmati.c instructions (FegorevIETi.1;,1973; Rose,

1974; Saliinger et 211.i-ABIE; Zeilberger et al., 196g)2, slow

in finishing assignments (Patterson & Rpid, 1970; Ried &

henclri 73). FtirberTore, improves ts in the target

P

chili behavior have not always been sufficiently.reinforcing

to motivate the parent to support and maintain= behavior change

(Pat'terson et ., 1969; Patterson, 1971; Wahler, 1976). That
e '

once .a child's behavior has changed as a result of the

;4

systematic appliavien of opeiant techniques by the parents,.

it dees not riecessamtly folloitthat theparents will then

attend. to (be reinf orc by) the child's appropriati behavior

as they once attended to the'child's ipapproi)rilite behavior.

All of these elements have been considered to be srobleps of

parental" motivation.

Wahler (1976), also suggests that high attrition rates

from parent training programs are indicative of a problem in

varen't motivation. this basis, he challenges the_ commonly

held assumption that improvements in a child's behavior will
. .
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,

result inparental support and maintenance of the contingenofes

whic dontributed'to these improvements, particularly.in the

'case of single Parents., That i-e.to say, for many parents

improvement in, their_ youngster's behavior may be reinforcing

air at .once and-thay become the highly motivated parents, or

for other parents; the improvmentsis not reinforcingand-must
.

'become reinfo4cing or parents wiV4 quickly .Lithdraw (Greer
- --

Zorow, 1976).from the program. ..In order for a child's

behavioral improvements to become reintorci ngfor parents,

reinforcement must be taught,i.e

using positive strategies:

Thenot,ion'of the reinforcement value of a child's

must be conditioned

6

behaviorfor a parent is An importgnt one wh4n considering the

.

Issue oE generalization of training. Generalization as a

research issue in parent traihing has been consideredby

- Forehand and.Atkegon (1977)-and Kelly,. Embry and Baer. (1979).

..It has been demOnstrated in the literatur4 that the numbek of
S

common stimuli between tasks or settings determines the occurrence
T
and degree of probable generalization (Stoke & Baer; 1977).-

However, Greer and Dorow (Noted) posit !that it is not only

the, commonality Of stimuli but also .the degree of reinforce-

ment value held for common stimuli which facilitates
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4-*

z generalization, .a posi'tion gopewhdt similar -to Staat's (1970-
L _. .

.
,

two-rfactor, three-function. theory': ..Izi this theory; Staat
0 '

.1\.

proposes :that a discriminative stimulus can acquire ranforce-
..,

N ment value and in additi&I serVe as a reinforcer aster it has
".

%

had a discriminative function. Hence, :it would follow. that
.

:increasing the reinforcement value of a child. fbi.a parent

would serve to strengthen the stimAUlus control of the parent

and thereby increase the probability of generap.t;zation,-across

*
settings, behaviors, and perhaps even other people.

I

F:+

Likewise, it would fbllow that increasing the reinfokcement

value of a parent for a child would Arve'to strengthen the

stimulus control of,the child and thereby increaselboth th-
.

probability of generalization and the possibility of gxeater

'parental motivation. PoIirstok'and Oreer's (1977) study

supports the notion that changing the reinforcement value

of a child for an-adult 'or an adult for a child 'might rasa

li
in grpater stimulus control-for either the adult or the
.

Conclusibn'.

1,,rents lack sic .andnd-coping behaviorp necessary for
4

4. -

dealing effectively with thm4E handicapped children. There=
. .-

. t
fore, there.is.a need to train teachers and other professionals

.



in an ecological approach to parent intervention and training,

utiliing both -at home and smal group training methodology.

According to Halvorsen (1982) there are the Models of parent'

involvement.which.should be conside::ed: the parent as teacher

model; the mixed moaelL and the parent as- trainer of other

parents model. Crucial to the leaningfulnes.s of training in
.

all three mod%ls is the use of a comprehensive needs assess-.
s -

,

ment which would reflect the traihinglpriorities of pgrents

as opposed to th9se of professionali.4 Teacherscan zgnifi
.

cantly impact' on parents and children in the community when
, .0>

training employs a "trainer of trainers" model; However, most 4
4 - .

factors'regarding teacher time and parent motivation are
4-

. .

crucial-to the success -of the mbdel.
ac

t The literature.demonstrates that parents can be s c6ets-

fully trained to change'maladaptive behaviors of their

youhAters. They can be. used aSagents to foster maintenance

and generLizatibilof skint a4quited in school, vis, a vit the

-
use of the vparentas teacher" model. Parent training has been

successful across a broad range'of handicapping conditions "(at

risk infants) toddlers, menial 'retardation, autism,.emotiorial

disturbances and bearing impairments) and presenting problems

.which include speech an language deficits/delay .asthmatic

4 /
1
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attacks, psychogenic seizures, insomnia, oppositional behaviors, etc.
. _

Overall, the Iftepture indicates that a collabiolative effort by

individuals in th :lame, school, and c unity pan,effect the best

possible going for handicapped youngsters.

6*

;.

0

'

-
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