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A ma30r~problem fac1ng our. schools and commun“f &

today is the extent to which parents af handlcapped “*uigétéré

lack the. neoessary skllis or coplng behav1ors to effett vélyl

. »

aSSlSt thelf §oungsters 1n ‘the day to day act1v1t1es of

-

grow1ng up.

} : \\ . .

" seek outsxde héip dld not réCelve any counsellng or care (APA '

o

» o ]
Monlter, 1979¢; Othqs surveys indicate that between-one- f A

s qnarter & onehthlrd of all Amerlcan chlldren grow up 1n condl-

o . tions of poveuté, thatw51gn1flcantly damage -their development ;
.(All Our Chnidren, 1977) Such chlldren Wlth developmental
) ; delays and: handr;applng conditions can be expected to dlsg}ay
behav1ors in school whach 1nclude actlng-out, aggre551on, ' ';;

s

L

: w1thdrawal- poorly developed 1mpulae éontrol- low self—esteem-g

B} . w \-, e s
) def1c1ts in rela; ¢ hips communlcatlon sﬁllls, perSonal
-" ’ L 4 . ~ .
ap

" 14 ' . ol o

@ i ' lng dlsablllties.

) autonomy skllls;
e .
B ' Nuferous qpntributing factors have bgen blamed for the

iﬁcddehce of handlcapplng andltlonS‘ln youhgsters 1ncluding 7
"biophysical -disorders; _iﬁaaEQuata ndtiring oy, childredring .- N
- St ~ - - o - .
prictices, “poor educatichal systems, and unhealthy or |

.

»
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1mpoverlshed communlty settlngs (Apter, 1981) :In: addltlon s
. )

to these p99s1ble catses, h'ndlcapped chlldren frequently R

dexperience upsets in the famlly Sygtem’(Whlttaker, 1975//’—ﬁ

ﬁ

o~

speclal educators and other profeSSionals to develop the
( .
skllls’ﬂnd knowledge required to Interact construgti%ely and

\ .
the complex relations between .the developlng person and

éﬁ?ironﬁént in an 1mmed1ate settlng contalnlng that person

‘. (i:e% home, school; etc: ), 1@ cr1t1ca1 to changlng human

o S Cea
) _behavior; Once those skllls have been developed, teachers -ﬁ:

..

can engage 1n parent 1nterventlon, botﬁ if home settlngs and e

in small p%rent group settlngs. Moreover, by employlng a--
. . T, i

“trainer -of tralners:model* (referre& to in the 1iteratu§e\
l
as "turnkey of tralners of other parents" by Hall Grlnstead§ .
.

Eolller and Hayl— 1980) teachers can 1mp§%t s1gnxf12§ntly on

I

e
parent parent parent-chlld, parent school and parent-' B

c\

communlty relatlonshlp Accordlng to Halvorsen (1982)

r

"a mdd&l which recrults parents to advocate for, tralnr»

;support and 1n~¥urn recruit.other parents,'ls the only model’

-~
IR

"whach Will ensure tong term parent 1nvestment 1n both the

.

' educatxonal process and the future of thelr severely handi- J?
. L

.

' ccapped childzen" (p.242) :'7 v S CN
' ) I B
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Given' these concerhs,’a Eéééraiiy’éunci'e’é training,

project for parents and " teachers of handlcapped chlldren

: was 1n1+1ated in June 1983 at Herbert H: ﬁehman Coilege, GHNY

LN

1n cooperatlon w1th Communlty Schoqi Brstrrct 10, Bronx, by K

(\Dr. Su san Pollrstok anerr. Brrgq Hurwrtz; Thrs proyect has‘

-

i [

erant, -has tralned teachers in home 1nterventlon technlques
'.and in the de%lgn of 1h-school parent tralnlng workshops. o
"ihésé sc hool based pareht tra;nlng %orkshops have been con-

ducted by our specially brqgned préject.teachers in cooper~
: atlon w1th.seIected schools?w1th1n Communlty School D1str1ct

|~0

. 10. Parents of handrfapped yonngsters partlelpatlng in

these workshops have been tralned to recrult ‘other parents

and to conduct,workshops of a similar nature., Over s1xty
[} - *

parents ‘have been traxne& during this Year One cycle.‘ T

-

fhis project empioys the "trainer of trainers modei";

e -
o v -
-~ 7

1~Which; in this ;nstance, serves to insure the contfhuatxbn

°
'

’

E]

of future parent tréiﬁxng'actrvrtres after the fund?ng perrod.

’

An ecologlcal framenork has beenrp%ed in de51gn1ng thls .

.

“ - .
project' Thls framework p051tsfthat a'change 1nrone "system

- - &

surroundlng the Chlld, parent teacher, will effect cha nge

v

v .

1n other systems surroundlng them &ence tralnlng components

&
T

. : - - - R
I » L. . - . q.
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’

communlty levels; in an attempt to brlng‘a\greater degree ;

of harmony batween these_env1ronm§ifs or systems both for

. 4P

‘ \

an Lnd1v1dual handlcapped youngster and hls/her famlly, as

_well as- for parentq teacher and communlty qroups on a larger

‘ . - .

_ g
7ogganlzat10nal scale._ Brlefly,Jﬁhe Barent Tralnlng PrOJect -
has the follow1ng components-’a needs asse ent for teadhers -

home intervention and a small group pro s a home-based

parent traInIng program in behavxoral technlques, a school—

_;n the process of

completely-direct

after the funaing

.

and parents 1n tYe communlty, a. teacher tﬁblnlng program in

c -

v

acqurrrng the’ necessary skills to be able to

¢,' .

.1l parent traxn;ng‘xn the target area

period has Bééﬁ completed.

The progect encourages parent- schooi-community partner-

shlps by 1nvolv1ngu

-parents\ teacher-and-unlverSIty personnel .

‘in the dellvering OFf home—based serV1ces to parents and the1r

handicapped youngsters., U91ng a‘“tralner of trarners CL
model; parents will be able to further reach out in the e

communrty to other parents who need ass1stance.' Slnce '‘all

.- B 3
., LA B
.

progect act1v1t1es and parent meetlngs are held in a communrty-

-

based socrai servrce agency, members of the partnershlp come

together wrth a true feeling of communlty cooperatlon.. In:

addltlon, a permanent parent resource center haS been establlshed

‘at’ Public Sphooi 86 ad]acent to Lehman°Collége for use by

parents, teachers aﬁd;ééiiégé students. By'éStabiishing

3

b~

K

P

' R i . . .
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the proyect seeks to further enhance 1ts»work;ng relationship‘

;;wrth the oommunlty : ‘ cs IS . -
. M - ~

The roots and phllosophy of thlséproject can be dIrectly

" .traced to the 1ssues di oussed in the llterature regar&rng

the tralnlng oﬁ parents to effect_change in thexr handlcapped
c T youngsters “A comprehensxve reVIew of literature is pr resented
to‘hlghllght-theiﬁajor igéﬁes a sﬁéééssfﬁl'parént training’
. project must ‘address. . ’
% TRe Need to TralnlEarents _ .

been documented exten51vely 1n tﬁe llterature (Patterson’ Ray &
- t

Shaw, 1969 Patterson, 1973~ Fodor, 1933, Helfetz, 1974) .
v ‘Parents make the dlfferenoe in a youngster 'S success in school'

, and in later life. Parent aoceptance and skills in déa%ing
Hw1th a youngster s handlcap w1ll set the stage for how the

. H
youngster Wlll relate to s1gn1f1cant others in the erv1ronment,

including teachers, péérs,'and s1bllngs; Hav1ng avhandlcapped
.o - : . N
youngster for most parents is a tragmat;c eVént in llfe,\

proaucipg 1n1t1ally ah array of reactlons whlch may ;nclu&e\isar,

~

anger;'rejection; and total helplessne"

1953, 'Love; 1970) . Gften anger and ”oidance characterlze

and the schools; who seek to Invoive parents in thelr ) 45.
.. youngster' educations as mandated by PL 94-142. Lo

.

~

'.“

g
°a |

kY

(Baum; l962- Kanner AN K
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Assisting parents in learning to accept their handicapped -

* -yaungsters and pr6bidiﬁggpar§pt§ with the necessary skills
< . ! . e

- _
- . - A

to deal effectively With t@eir young§térs'afé"impcrtani
steps in lessening- thé trauma these parents experiehce.

’ . ~ .

Parent fraining ha€ been offered as a promising 'support
e} , s :. oy . , ) -7 N - ’ . : .
servige for meeting the negeds of & sizeable handicapped

"4

population (Fodor, 1973; Heifetz, 19742;' Afﬁéf Williams' =
. I :,,,,,:‘;,,,,,1, ,,‘:',,,,,,,., ,~:,,,,‘,,,,, IR 7,,,,, ,,,,,:7- ‘
(1959) pioneer experim;}t in which a~mother.elim}iated her '

) *

P S
child's bedtime tantrums through contingent Ignorlgg; research
N . . : . ] N 77/, . . I (%3 . 7

in the area of parent-training proliferated (0'Dell; 1974): #
S — : .. R : ; -7
' The Fationale for training parents ij techniques £or the’

; _ ..purpose of changirg their childrén's maladaptive behaviors
: ) ' . .// .‘\ | ' 6 ‘i ?

evolved from the assumption thcc many such behaviors are a

/\\‘.

function, or partly a function, of the Spcial stimuli within
c - p? ickion; , : 71t

/ -

. the childis immediate environment (Patterson, Ray, & éhaﬁ;

-2 . I Tz T ’i'~ N ~ ';'; \7'.
1969). .Therefore, it followed that the most effective and’s

| efficient means.of changing children's beHavior Would be tb.

'+ altér the reinforcement contingencies which maintain it

‘ ®Patterson ét al., 1969; zeilbergey, ‘Sampen, & Sloan, 1QGB);;

Inasniuch as parents$ are conspicuous social stimuli’ in the
» ' ' . - ’ ' ;.-
child's environment and are assumed to control and maintain:

behavidr (Bijou, 1965; O'Leary, O'Léary, & BecRer, 1967;

-
s

Y




[
-

\ |

[ 2]
\
N

Pattéésoﬁ; Gobb; & Ray, 1973); it. has beenAproposed that parents
P’ 77777J777777/\ ‘ :

shouid be the prfggry targets of Interventlon programs

'(Patterson; 1973: Patterson et al., 1973). )
.,/;“>/ _Geélfand and Fartmann (1968) .in a section of their extenslve

. B ; o “
review of the 11terature on thé generai aopilcabxllty of behaV1or =

_ 7 'a I S e .
L ftherapy-to ehlld &isordersi cite research in;which'parents were

taught to reddce problem behavxors of tneIr cnxidren. Tﬁéséi £

'
\ ‘s \

S

pracE;ces mlght-not”only prove to be more effective thaq

@

laboratory or cllnlc treatment wfth a- therapxst but might N

NS . - » . -
L P BT : _

-also serve as a- preventlve measure for future problem behav1ors.
" - v - > t

Others Wﬁb'héVé surveyed the rasear ch” in, the area of parent
. . N . 7777&:

training-(ﬁerkowitz}& Graziano,. 1971; Johnson & Katz, 1973;

0'Dell, 1974; ‘Reisinged, 6fa, éﬁFragia. 1976) attest to the

5 -
;' . B .
‘. efrlcacy and vmabrllty of trafhlng parent 5 as change agents
- 7 # - % e e L
fur their children's behavior: ) -

- s . o
SN N - S ,,, o e : . Y '
Behaviors changed Through Parent Training:® L : -

: . s L S i T
R ,-Parents who have been trainedssuccessfully to moCify the

s - _ - ) . - _ . -
= béhé‘v‘ibfé of children who répréééﬁt some of the maiyreas
- ) - . - ' . o 7

. of eXCéptlonallty These areas include the mental

{Arnold, sturgis; é_ioréhaﬁd; 1971 Rose, 1974; Tavormlna, 1975;,_

‘
T - o . ~ N - . _
- : . ; . -
= L - R _
: - . L ., - I~ - j '
. a. < R . /. .- )
. e . oA
.
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o s roe ’ . -
the autlstle (Hamblln, Bﬁékﬁoidt; Ferritor, ﬁozigff}la R
Jr’l'. Wfﬂfj o L ’ : ) 72”\ o
- '?Bf%ckweii 19%1; Moore & Bailey, 1973; Nordguist & Wahler, 1973-

' Rlsley-& Wolf, i9753 WéEiel’ Béké?; Réﬁé?; & Martln, 1966), the

i' »

Eercov1ci; & Bricker; i968; Goodman; I975n Johnsqn & Brown, .

. —
il * . . . .

' 1969; Mathis, 1971; Rinn, Véfnaﬁ & Wise, 19757 éﬁg the dedf
(Forehand, ehéﬁei;ﬁ&.Y6&e§i0i974); Moreover; parénts have
'aémqpsggatéa,théif effectiveness in décredsing a wide variety

* ' of child béﬁavior“pfaﬁiémg subsequent to training in applying

. ﬁhe pr1nc1ples of relnforcement éﬁééééé&éé éﬁéféifﬁiiiéﬁ;%
}modellng;and punlshMEnt. The varxogs/techniques for Impiement-

1ng ‘these prlnclples ha;e-been used for speech probiems (ﬁrnoid
a7 et?él., 1977' Mathls, 1551’ Nordqulst & Wahler, 1973; Ri:ke&t &
Mundy:tlfﬁgg Rlsley & Wblf’ iéggﬁ, self-des;;;etlve be?§v1ors
) (Allen & Harris, 1966), asthmatlc-attacks (Nelsworth, i§5§§,
’ 'psychcgenic selzures (Gardner, 1967), school phobia (Ayiidﬁz; )
s T ) ! . - .
) gsmlth; t "Rogers, 1970; COOpér, 19735 Tahmis;an & Mcﬁeygbids,;'
l971);_1n$omnga (Bergmap; 1976); bowelitfa%ning jﬁarrett,
i969fi anawoppositional,beheéiqrs (Baer, Rowbury, Baer, Herbert,
. Glark; &.Nélééﬁ; 1976; BEfiéI* 1959;‘Bérnal!\buryee, Frﬁett, &i

.Bijou; '1966; O Leary et al., 1973 Patterson & Brodsky; 1966;.

Burns;. 1968; Forehéﬁd & Llng, 1977; Hawkins, PeterSOﬁ; §chwied,”&'

L



- .Russo, 1964; shah, 1969; Straughan, 1964; Wahler, 1969, Winkel,

[

A

S—n
—— -

Péterson, & Morrison, 1971;.ana‘§eiiberger et al., 1968).

l o - -y -
T v .y, »

e ‘Regardless of the éaﬁsés which give rise Eé'ﬁaﬁaiéassiﬁg,

conditions, Réiﬁért_(i98i) notes thatuch of ‘the literature

\ \ : : ﬂ 'fs

blames parents for the way thexr chxidren nctxon. Yet,

verition and traini}ig ‘for teachers of handicapped youngsters.

777777777777 o~

accordlng‘to ReLnert teachers have generaliy had a one-way
relatlonshlp w1th parents of hand1capped'youngsters; ‘with
1}ttre sharlng of ‘ideas. However, most teachers believe

[4 . .
that parents of handlcapped youngsters should be:inoi&gea in

“‘/“, '1

Y
parents are worthy of program emphas1s (Vincent; Laten;

é |

Salisbur@l Brown &gBaumgart; 1980) .

Aithough tlie notion of teachers consultiﬁgﬁwith, and

’counsellng parents is not new, there are few colleges engaged

in teacher training'which'emphasrée-systematlc garent inter-

5 \ - - \
Y hd Nosod
rhe courses that do ex1st are iargely classroom basedsand do ;

o

not make use of the actual home-settlng in which parent-chlld‘;~

~

relatlonshlps can be observed 1n-V1vo. S e

-

In a diSCHSSIOn of the nature of ﬁeachlng and developing =

N
.
&,

® v
L J]

L] o - ) “
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‘training strategies %6@ teachers; Reynolds (1980) reports

‘, thé ri'e'c'e"s'sary skills for iﬁtéréctiﬁij; ga&ié;e;gfaﬂ;y Witﬁ-_-

. R . .
N . S
_/ . ) - o
/ - . )
. -

that “aii teachers should have SRiiis and sensitivity for |

they should have had Qpportunxties to practtce skills in thIs

area as patt of their practlcum in teacher preparatron“

(p. 10). Thl§ émphagls op skills and'SéﬁSitivity?ié o

especlally crltlcal for Spec1al Educatlon teachers who are
A\ 3

s ’ .

Tﬁls/parent 1ntervent10n mandated in PL94-142 is under-

scored in the New York State Educatibn Dépar;mént Commissioner's

Rejulations, Part 200,.6 Continuum 6E'Sérvica fbn_ﬁanéiqappea

L4
A

Chil%reﬁ? (sectlon (f) -Special classes, paragraph (7?

? ~

effectlve July’ l 1982); which states: . "For, parents of pupils

?

be made fcr parent

counsefxng or/;dﬁégggcﬁ for the purpose of eﬁabliﬁé parents to :

perfq;m'approprxate foiipw-up Interventlon acEiGiEiéé at home"
/ - -

(p 21); ‘Therefore, Specxai Educators must be provrd ed with -

.

1. ¢



o .
- N .
- -

Working w1th famllleéacaﬁ provxde professxonals,.
- 1 .

o - —— - = e

Létpiié (i§29) ﬁas discussed the major changes in the treatments
= ; 7 : ' - .
offered by rés%&éﬁﬁiai centers for ﬁaﬁ&iéabﬁé& youngsters as a

result of a reorlentatlon to-a famiiy systems approach

and Wilmhubst (l975)§;§éhhétt and Henson (1977); and Kroth

(L975) all emphasize the need for gpéciaijééucatoré to %éCbmé
_moré?inVOiVéa ygﬁh-families. Lightfoot (1981) argues that in
view of‘many éh;idréﬁié féiiuré to 1éa}n in échoolr professionals

L 2

" involved 1n the- eduﬂatlon\df chlldren must force themselves to

< \-7\ - s - S
take a'iarger view of the curricuium; '”d!to find effective
ééliabdrativé'étrateqies for the real participation of parents
;) . -

and téaéhers This, aéééfaiﬁg to LiéﬁﬁféSE* means fé&ﬁéiﬁ§>;

crIt cism of parents, and attemptlng to involve parents
. p L d

actlveiy ih their chllds éducation. ‘Elnton (1971) provides

é‘";

) \

system. This; according to ﬁinton; means worklng dlrectly with

the child's family.

%



L ¥

<A

1980), but fétﬁéf believe that there is féém,for

B 12
[} - .' - . - ’
3. = . 2 » ©
The Ecological Approach to: Parent Interverntion o
Advocates of Lhe ééé@cgléél perspective 'do not propose @ °
&oxng away with cthe§>m68és of intervention such/as psycho-
therapy or behavioral Lnterventlon TRelnert lééb- Rhodes,

-

a variety of

intervention techniques within the ecological framework.
The view of the ecological ‘envirgnment as consisting of
varlous systems has been cieariy outlined by BronFenbrenner ’

~

(1977) who -‘describes "eéesysteﬁs' as beIng a nested arrange-
- _ &

- L. . _ & :
ment.of .structures. Thisgarrahgement includes a microsystem

which consti'tutes the child's immediate envirénment--{e:gs

-

home, - school); and a mesosystem comprising the interrelations
. 1'_."_ ) - , ’ o B Y ,
among microsystems. -In terms:of the handicapped youngster .
. i . - . -

'improvement in any part of the system can benefit the child

and/the,entire system. Consequently, the wé§ to héip_a
/ . o . ' ' e
ﬁéhdicagbed,ciﬁia is not necessarily to.change the child

di;ect¥y but,to attempt to bring about change in other areas.

With th;s in mind, 1ntervent1ﬁns can foeus on any system

of his §fé§ieﬁ behaviors; but Ea'iﬁaféégé the concordance G6f

the chiid s ecelegicai envxronment Therefore; the ecologlcal'
L . f

—

_perspective gs viewed by a number of iﬁéestigéEbfé allows

- 3 -
—

~

X!
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e e

practitionéré td use various ﬁétﬁoaép/to practice across’ )
Ca

,1nterdlsc1pllnary boundaries,‘to/yiew a handlcap as part of

- '//

- - « -

} 1nterrelated and allows practrtioners to be flexible, and
t,déé 1ngenu1ty EAuerswald 1976’{ ea-ntréii:ii:; 1974; Ka_ﬁffiﬁan;
. . . _ ° / ¥ . . . .
;1980)2 . v . o - T ;
NN “o : o

o ’ ﬁéodes (1970) dlsc'ééés several basxc tenets . of ecologlcal

. ~ 4
theory that WOrklng with chlldren in 1solat1on from therr

‘env1ronments 1s;not llkély to bé éuCCéQSful;,and*Eﬁat improve-
. . . . . _; N .
° -

ment in any @éft 6f the sYétem can bénéfit thé.éntiré SYStém;'

Therefore, the way to help a youngster is ‘not he éé 1ry to

foc!% soieiy on the youngster But~1nstead to direct effortsﬂ.

to another-part of the system.

-

It is ciéaf that an ecologlcal view of intervening with.

children requirds yorking with not “only, the child, but® the

- éystems and 1nd1v1duals surroundxng the child: This includes
; _ ,"' : . L

a magor empha51s on worklng w1th thé chIid's famiiy and.

-
)

developing an un&érStanaing of the ‘critical role that families
) s N - - a’ - - -
Bronfenbrenner (1977) reécagnizes 'the major part that families
. SR P, S 7
play im providing ‘children with the elements of supp? o and

JE T . - - - - - Lo o . 4_’
structure'necessariifor growth and development. ¥ From an
. ] a R . : ‘

@

can play in changing the behaviors of troubled youngsters. . °

®

.

¥

»
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‘Brodsky,  1973; Baker & Heifetz, 1976)"

a -

‘ L - __ R
. espectally teachers; to realize that families and the home

setting comprise a powerful microsystem whigh can’impact on

a youngster's overall functioning. ' . o ,

Models of Parent Involvement :

[N

' AcquEing to Halvorsen (1982); there are threé models-
of parent invoivement: the parent as teacher modsl;,

= — - - = - - . C - - oo oo - .- - .- L cem - - :,, R
The parent as teachpr model was designed Mo -counter the

. R o . S . .
model; and the parent as parent trainer model.

K] -

lack of generalization and maintenance of skills acquired by

seriously developmentally delayed and at risk youngsters.
L B ———
Parents-are trained in this mode} both individually and in
small groups to use behavior management fechniques to assist
éhéii yéaﬁgéééfé in learning and ﬁaiﬁtaiﬁiﬁg self-care, |

cemmunication, and pfevocdtional skills (Baldwin, Fredericks

¥

-

) - - — —— . T — - e -
model is that it ofteén reflects professidonal concerns and
S S L
professional agenda as opposed- to parental concerns which

]

amournt 6f-prcfés§ionai time needed to train parent, both in
- . . . B - .

small groups ‘and individually at home. As Halvorsen (1982)

-~ _ .

points out Yit is questionablé to.assume that thé majority,
. . ' 6 ) ' ’ *

S

—

&‘.).

““one real problem with.

R S A SR - . e s
involve dé% to day survival issues. Also problematic is the

—\;



- _. 5 l 5
< -
“« : ’ ’ . S . . . ' 4 *
- . . ' b . -~ i * *
~.  of teachers of primary or secondary andicapped students view

-parent training or home visits as part_of their role" (p. 224)...
A ) .._. : , - : - . . ;‘

f

funds to make'pfoféssionai’time avaiiabié. Another absoiﬁté o
. R e'/ .\ ., *
requlslte of thIS model would be those components pf the

7' - T .D ..l
4 g . }
- -

as - . ]

. Théféfaré, in order ‘to be successful, this type”of modet féaﬁiféé 7

. = .
i termed°"barriers to partrcrpatlon" Whlchi!;ght 1nclude comnunl—
A - . 4 i
* . _ )
catlon..lanéﬁagé and cultural di ferences, transportation, ; _
' . F : &, .
- z . Lo . R » .
- child Carerfetc. ' T z

KO : Lo .

\ ;'" - . o
modél—, théiempha'sis is on’ aééigﬁfiixa ﬁfaéféﬁé Eﬁét r’éfigcit’c t’h’_é
1nd1v1dual family's state§ -needs; as opposed tothe professionai

- . B 3 ;/‘ B '

agenoa. Néeds As sessment in. this mo&ei becomes the cornerStonef

H__fnxa;dentlfylng the serv1ces in the community a famxiy mlght

. .

;1979) One example of this type of’asséssment 1nvolves the

use of the ecologzcal 1nventory" (Palvey, BroWn, Lyon,

] - ot

Baumgart & Schroeder, l°80), ¥hich has been demonstrateé as
M - .

an effectxve assessment tool y&t one Whlch 1s very costly 1n A

L
terms of 1ndxv1dua1 Drofess1onal tl:e. Another area of great i

_ - w

concern in’ thrs modeb is the lack of evaluatlve data, i. e,

- ‘ - o 1

1 1

‘ . 17 .' ";"..
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the use oﬁ formative and ideographic: data to evaluate the

degree of project success with regard to the statdd objectives. «r

of the project: . S j;:f S 7

s L Iﬁwtﬁé'iégyef model, pjrents as traifiers of other parents;
' ' ‘ ' ‘ : . C \

emphasis is placed on the effectiveness of parent-parent

- - 3 . -/" ol X B

Eaﬁﬁﬁﬁiééiian as more meaningful than parént-professional
. . - . . N . .

. communication regarding issues related to-their handicapped

to train 1500 parents by Hall, Gringtead, Collier and.Hally

- : . LTt e
’ (1980),who termed the model. "turnkéy trainers of other parents.”
R R . R .. R ) £

This model reaches out to parents {o develop new parent resources

parent organizations. However, accqrding to Halvorsen (1982)°

this model has, a serious drawback in its ability to recruit'

parents. "The impracticality of recruiting unpaid parent

volunteers for a turnkey trainérs program may outweigh its

e? -

-3 advantages® (p. 281).- .
@ | Parents and Community Togethér (PACT) is a combination

g the ?aieﬁt éé.tégchér model, the mixed model, and, the
ﬁiéiﬁéf,oﬁ tgéinérg model which atfémpgg.to_éadréss’thé diverse )

needs of an urban multi-ethnic; multi-lingual parent popilation

. —— ‘ e

if San Francisco. This program-attempts to keep parents

-

< 4 L _ - . - -
- P - a2 s . .
- . ¢

L
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‘ment and by using'éxietihg7ébmmuhity resources. The program

\ —
: - -~
* . ’ S :

intérested in'échbdi ihVéiVéﬁ?ﬁE?ﬁifﬁfé&iéiﬁé a needs assess-

all parents.of Handlcappéd youngsters. Therefore, the needs .

assessment must seek to determlne such eléments ii.parent s
- . ®

knowiedge level, skills, time constralnts, prev1ous exper—

ience; interests, and wbrk schedule. In order to keep parents
interested, support groups must be formed that are tailored .

to meet dlverse needs: PACT also invoivee'community

agencxes and makes use of schccl 51tes which serve 4&s the P

- - 3

focal paint fer eutreach aétivities: Although PACT aodresses

“ .

- -

mcdératély and mildly handicapped. S j o -;} /g;
~ ° i 3 R _.:.‘?‘7 . j
| | “ ; R 7
Problems in Parent Training . T ST
T

-

EééﬁiEé'Eﬁé'éﬁﬁéfent success ?f the approach, the practice
of utilizing parents as change agents has some inherent

problems relevant E6:Eﬁé7ﬁi;;iﬁ§ﬁé§§ 6f ﬁéféﬁté to ééépérate

ih.tréihiﬁg efforts: Accordxng to Lynch (1981); barriers to

parant participa

. _

Ll - - S e e
coordinators stréee that one cannot assume tnat a sxngle ;
uniform program or parent 1nvolvement w11i meet the needs of

. 3 N o - o & [y
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- . s ) R
a <

-.q; cultural dlfferences (pa 30)
.7 : ®

" Parents have oFten been reglstant to- tralnlng (Sajwa],

: . 1973 Salzinger, Feiaﬁéﬁ;'& ﬁéftﬁéi; iéidiiafélﬁéiéﬁE ié

foiiow programmatlc 1nstruct10ns (Fedora icius, 1973; Rose, S

'TP1924- Saizlnger et §;3511976; ZeIiberger eE éi;; i968k7 §i6ﬁ

>

in finishing assxgnments (PéEEéfééﬁ & Reld, 1970 Riéa‘g' . Vi .

i o ; ~ . o _ .
. . _ . -~ R P

ko mbtivate the parent to support and maiﬁtaiﬁ4béhév{6r change

B -

~
S o - e —

(Patterson et al., 1969; Patterson; 1971 Wahler, 1976) That
i "-" L . . 7~. o ) e _ .
is; once-a child!é béhévibr has Cha’nged as a res'u'lt of the L

. systematlc appllcqpxon of operant technlques by the parents,.

.

o - % 7 ,,,,,,,l',,,,,, . ,,,,,,,,,,,,,i _..7.;
as they once attended to the'child's i;,gappro‘prlgte behavior.
% . . . , o e : i
All of these eléments have been considered to be problems of -

~

parfental*motivation.

o

Wahler (19?6) éi§63§ﬁ§§é§E§ that high éEEEiEiéﬁ féEée“J
. from §§féﬁt tralnxng ﬁfééféms are indicative of a probiem in

parent motivation: “lon this basis, he challenges the commonly |

. .o - T . ﬂ .
held assumptlon th&t lmprovements xn a chxid's behav1or w1l1 _ -
- / . " ~

[ZH




: 2\ ’ _ ; -
N .
N § g )
M S ¢ \\.\ ’r ) H * v é ° v
\ R . , . .
oy - L i St L >
result in parental support and maintenance of the contingencies
- ; - 2 ’
‘7 . B \;7‘7: 7 E p 7: ,7 ) ] :77 )
whic contributed' to these improvements, particularly.in the _ :
- . . \\ ; ) ? . ~ 7 ) ) 7, )
- ‘case of singge parentsa,vThat is;to say, for many parénts -
\ z .
S \ .
1mprovement in, thelr youngster s behav1or may be re1nforc1ng ..
T all atzonce and~they b&come the highly motivated parents, 6r°.
' ' """ - ’ _ .‘ .
-fér-étﬁéf ﬁéfeﬁts; the improvement' is not reinforcing.and must
N » L g
become re1nfonc1ng or parents w1%h quickly‘uithdraw (Greer & )
";Dorow, 1976) from the ﬁrééréﬁ._>lﬁ’6raér for a child's ° . .
77777777777 77‘\7:7 ;——‘\ ¢ o 77777; s 777;777 ‘

. behavrorai Improvements to become - rexnforcxng for parents, # ;
réiﬁfaréement mnst Bé Eéﬁéﬁt, ices must. be condxtxone& ‘
us:ng posxtxve strategxes. d

'*'j" The notion “of the reinforgemént value of a child's o

g . . : ’ s - - . ' N Dz L T
behavior for a parént is an important one wheén considering the

.~ issue of generalization of training. Generalization as a
A . . .-

research issie in parent traifing has been considered by % -
_ B o Y A oo T S . v
Edréhand énd'Atkésbn (1977)¢and,Kélly,mEmbry and Baer-(l979)t
o °.It has been demonstrated in the llterature that the number of *

coﬁmon stlmull between tasks or settlngs determlnes the occurrence

. ‘jand degree oflprcbablé genera;ization'(Stokes.& Baer; ;577).- LR
ﬁowever; Greer and Dorow_(Note‘i)_posit +hat it isfﬁbt 6ﬁi§ :‘; ;
the; commonallty OE stimuli'bdt}also:thedegree of réiﬁféréé- T
ment value iiéla. for common .é,;im'uﬁ wﬁiéf;'facxhzéEég R

. i . - . ‘ -
* . R : ) 7 . 21 . : | .
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N

.

* had a discriminative function. Hence; it wouid follow that -

e

supports Eﬁé notion tnat Eﬁéﬁéxﬁé Eﬁé rexnforcement vaiue
of a child for an—aduit“or an adult for a ch;fg m:ght result
R .. 7 ) < ) . S~ 7 7 7.77 -
;ﬁﬂéréaﬁéi stimunlus eontrol -for éiEﬁef the -adult or the
\‘Ci'iiia.; - - K » . ,‘ §

. ‘;Ri Wt - & N
Conelusien. . < - o gj

P&féﬁEs lack skxiis and- copxng Béﬁéﬁiofé necessary for -

. B _ - 7”77;7~

] i :
- ‘ - . 7
. ii § X t L. ; '20
: : P -t .
2 - & f " 9
. < s )
generalization; a position so@ewhat similar -to Staat's (1974)
L .
twowfactor, three fﬁﬁétion theory. In this theory, SEééi
- . < . S ‘s

proposé’; that a dlscrlmlnative stimuius can acquxre re&nforce—

-
-

ment value and in aaaitién_SérVé as a reiﬁforéer afﬁer it has
: : n ginix , :
s , S : 7

B ~= R . - - B S
.increasing the reinforcement value of a child. foy a parent

 would serve to strengthem the stigulus control of the parent
. . | ] ‘-; - -, . c

~-and thereby increase thé probability of générajféatibn:éérbss

S~ :

tlmdL settlngs, behav1ors, and perhaps everi other people.
(“:

Likewise, it would follow that 1ncréasing the reinfofcemént

value of a-parent for a child would skrve to strengthen the\
stimulus control of-the ¢hild and thereby -increase) both the/
: R

pfoﬁéﬁiiity of generalization and the p0551b111ty of greater

parentai motIvatIon. Poilrstok and Greer s (1977) study

éeaiihé éiféaéivéiy wi th ﬁhé;g ﬁéﬁ&iééppé& children: Therg-

——

.

r

.
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.~ in an ecological approach to parent intervéhtiqn'ané training; -

o ﬁt&li"iﬁg boEﬁ .at home and small group tralnlng methodology.

ACCOfd?hg to Halvorsen (1982) there are th:ee mpdels of parent i o

- -
a

1nvolvement which snould be conside: ed the parent as teacher

-~ ©

modelk; the mixed mo&el- and the parent as tralner of other
' parefits mcééi; Efﬁéiai to the geanlngfulness of tralnlng in

~

‘all three modgls is the yse of a comprehensive needs assess— .
G- % ¢~ . - . _
ment which.would refléét the trarningiﬁrrorltiéé of gﬁrents : s
r as opposed to those of professronaié . Téaéﬁérl'can j;gnifié;,
. ¥ L RN ¢ R
- ) - . B - o ——7@

“  cantly impact on parents and chifdfen in thé community when ®<_°

training émploys a "trainer of trainers" model. However, mcst 4

) 4 _
} .~ . ] . -
factors regardlng teacher time and parent motxvatxon are e
—/L : v : T ' ¢
crucial “to the success ;o of the médel. el .
¢ : o
"« The iitératurerdempnstratéé that parents can be sqifeSS- i
. S - s .- , _ o S PO '?;
. fully trained to change‘maladaptive behaviors of their in ,

yound%térs. They can he‘used aégagents to foster maintenance

and g'enerallzatlort of skills acqulred in school7 v1s~ a vis the

use of EES 4'pa::'eru:;as teacher" model. Parent training has been
] : ' .

. successfui across a broad fanéé "of handicapping conditions Yat
rlsk infahté)’téa&ié;é, mentai rét&f&étrou, autism; .emotional ¢
_ N ":.- - - N _ - < a ; -

~a

- e -
» Rk B . -
3 . . -




attacks, psychogenic seizures, insomiia, bpi:béii:i’dﬁéi béhavi'ors; etc.

Oyerall "the literature mdlcates Ehat a collaboratlve effort by

| S -
- poss:ble gams for hand...capped youngsters. o ¢ ,
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