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: impotﬁance :I.n recent years, persons at all. sochi 1eveis are begi,n-

‘ning to examine more closely career and empicyment: options which

have traditionally been dominasted by narrower segments of the popu=_

13’:15!1.4 Despite the rising costs of consumer items and the instabil-
'i.ty of /,any jobs,, the disadvantaged members of ninority groups,; and

many rmes continue to be chauneled into a limited range of rehu:tvdq

. low-p;esggge!jpv-paytng occupations. In 1977, ior ‘gxample, the re-
dian income for women employed full time was only 59% of that for .

men (U.S. Department of Commerce; 1977). This type of s:ructuted

'imeguzlity presents serious zondequences - for_d: isadvantaged workers, -

especially for:those who are supporting families and who function

.as heads ofy households. As u-result; a variety of educational and

, training solutions are being sought. Theé focus in the present report

18 upon the identificatioe of spectftc recruitment and retentioz strat-

egies vhich can assist studerts to stay in the vocational training pro-

grams they select and to icquite jobs in the f:lelds for which they
receive training. . ,

Untid recen:ly. attempts to recruit dinadva.nuged students

- into programs that are nontraditional To their race, sex, or social -

.group did not often result in significant numbers of disadvantaged

students completing these training programs: Previous resesrch in-

" dicates that there aay have been-other factors bpmtm which pre-

vented dissdvantaged and hon:nditinmk students from completing
vocational training progresas ¢nce théy had enrolled. Although cluiu
graduaily have been implemented; these factors have been deeply en-

trenched ia bha inatitutisnal structure of the educstional system:

 Until Tecently, it was wot uicoamon for administratirs of udncu;toni

prograzs avd instudctors in these programs to have ‘provided htam
support to tradicional sssumptions about the impropriety of satiring

montraditional occupations. According to -vesssrch sosducted by Slegel

{1971), =moset childres %ave shedrbed predosimant spcisl axpectations.
regarding appropriate career choicas and have Acccptud abny o) the
common cultural sex~role stersotypes by the time 3 reach the -
second giade. Given thae normativa bousiaries %&B  which many ca- -

" reer and educational thoices have besn made; 33 fs net durprising

that vocational studente have oftés. begu detercad frisi.completing

nontraditioral program théy have sslscted or from entering the_ occu~

pattq of tﬁcﬁ' Eithm by teschar:, counselors, and fellow ltnduitn
(Lewis; 1976); o . o _ R
_ RS

In recent yeiu. mzrm nsd itrue%m havatbesn dwelapiﬁ‘

to expand the Taresr aspitations of thé soclaily ¥nd atsdemicaliy
disadvantaged; mirorities; avd women to include nontraditional ca-

feers (Satno, 1976). Their-efforts have rescited in aouﬂ plegress

Eéﬁii«‘! overcoming :tra bartiera mmtetT by thﬁn piuyni lakm

. B Coag .

i
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entrance into nontraditional careers (Thomss, t al., 1980). However,

the process of recruiting disadvantaged students into vocational train--

log prograns is only one step towsrd.the frepatgtion and evemtual .
placement of these. students into nogtraditional “occupations: It is :
important that these recruits remais in the training programs long . e

enough £o acquire necessary, occupatiopal skills and accept placement
In the nontraditional occupational field if vocational education pro- :
grams are to have an impact on the cueposition of .the work force: The ¢.-

ldentification of successful retention strategies could assist in‘the L
- attainment of ‘this long-range goal, \; o s R

_Despite the-changes which have occurred in recent years; sys—

: tematic attempts te retain.and place nontraditional students in the
occupations of thefr choice are sti1ll izolated and incomplets. . The
discrepancy between "what is” and "what ought ‘t-be" 1% sufficientiP¥.
large to create cohcern. One solutidn to this problem 1s to identlfy =~ o

existing and/or suggested. sex-fair retention strategies gnd practices .

that appear to havé the greatest potential for success in retsining -
studants in nontraditional training programs.. The strategies: and © "
§thét'§%§: N

-practices,: thus identified,. can be utilired by pgrsonnel 13- ~
grams to close the gap Bgtween whit. 1S and what ought to Bk.

A\l

. ate 4

- At N
‘v sfgamém”einum. ady -~ — e,

The n/Led to ?valppeffective and effizient iiiiiégiéi.?at .the

‘n recruitment, training, and placement of nontraditional students is _
taking on greater significance -in che context of current economic and
employment zrépds. “In spitc of the ‘fact that it is strictly 1llegal

to practice educational discrimination ba#ed on sex or race in this
 country, it remains a fact that full>time female, ninority, limiteds
English-proficient, and other econchically or socially disadvantaged
" workers can expect to earn much less than the trxditiogul worker (U.S.
~>+ Department of Commerce, 1977).. This dispsrity beiween what the fed- -
eral govVernment mandates and what: happens in actual ‘pracgice has been .
cause for considersble concera onthe part-of those insiitutions and
- |individuale who, have an interest in cquity: The fact thpt neither
fgislative action nor t e availability of vocaltlonsl training programs
hap served to effectivmly close the earnings.potential gap points te .
@ pressing meed for strategles that will assict in retainirg nontradi~ -

- tionsl students fn gecypational preparation programs that lead to .
- higher paying joby. e . : .
Bring the 1975 Congressional hearidgs to .

.o Evidence wes presentediigh he 1975
"/ support the conclugion that vocstional education both reflects and re-
inforces stereotypes and discriminatory practices in socisty. . Dittaan
£1986) npted in & recent study that the atticudes, values, and expec-

o

tatfons expresied by teachers, couasalors, and adninistrators have a '

signiffcant influence upon students, Thus, these"perceptions would
‘usnavoidably iafidence the ‘gjii in which, educators view ztutients' -future
R S A § o A

’ & -
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. . r ) 17_.
'ﬁbssibilities.

In light of this situation, Dittman concluded that
pecific educational .prdctices need .to be implemented in arder to
»overcome these limiti p’erceptual Bam:i;ers.

present project is to ass:.st in improving ;he retention ‘rate of dié-'

. advantaged. ‘s%d. ontraditional students enrolléd In vocational training

:?:

programs.y A-more jgg%ific purpose of the present sfudy is. to_ provide

a catalog and overviek of individual strategies and practicés ‘which
can be used to increase the retention,of - disadvantaged students in
nonttaditional programs_ (including -aipority group members,. women, i
those who have limited English proficiency, and the socioeconomically

e e
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WWomen Who Work e ‘ :@1‘_wb QKQLF'
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’5_
g§_¢f'-
%

- - ‘_*—‘h. et ’ "—_-.-\ E - et o R

- ,,?§9,9559959,9§,th15 reviéw is to 1dent1fy sex—falr retentron

and_recruitment strategies for. dzsadvantaged students in: nontrad&— T

Caniingush S —e_ -2 S ,‘5‘

'_tlonai programs‘ The review is—divided.into three ma;orfeegtrons.
. The first 5ectzon, the Introductlon, ‘presents a background‘and over-'agi\;_

view of the. need for™ workable Recrultment and Reténtion Strategles
,dlscussed i the second seotlon. ‘The thlrd sectlon contalns a, brxef B

e : B S

synthesxs of’ the revzew. A . _ Lo - .

o o _
~ . Introduction 4 - s B
) . e = - . o

i

—__ . : \ . .

burrna\the i97es,\marked changes were takzng place w1th . 5 _Eiw

respect to womet's participatiom in the labor mdrkets According to . -
the 1.S. Departme

_of Labor, 3ureau of Labor Statrstics, about 31 -

'm1111on women, oOr. 43\percent ‘of all U.s. women 16 years/old or. oider,?..

.-were exther'worklng -or ook;ng for work. Ey11979, 43 diliion women

v
\

were "in the labor force U S.. Departﬁént Of Labor, 1980b) .. - Fif;y-

two percent of those women\lG and. older were worklng or'looking for:
par tment ‘A major ity of women

\ work" by 1981 (u.s. Department\of ﬁabor, 1981). -

‘work because’ of economicZneed Neariy twe-thrrqgiggkall women in B
the labor force in 1979

\Department of Labor,/lgBOa).* -
During the 1970s, fewer vomen were hav1ng chlld;en. Those -
who did were averaging one ot two; compared to the .two- £o three-child
norm of the 1960s.  The decade of the, '70s showed a suréé 'in ‘the = -
labor force partxcigation rate of mothers with children un&ér age 18.
Though the ‘number of children in families dropped from 6 .8./million -
in 1670 to 59.7 milljon in 1978, the-number of mothers who worked-or - " |
‘looked for work rose from 25 5 mxilron to nearly 30 mlllron (Waldman. : {
1979). - _ L S -

A

The Earnxngﬁuggg , : . ;W o );

 As. an increaslng umber of ffmén enter eﬁé msrkérﬁiace; éhe 'N\

Many oEEh§a§r6§§¥£ra§i§ioVf}{gfgtaffed by women are at ‘or-{ ear the
bottom of the pay,acaie. ccording. to a 1978 report prepar by‘the : o

U.S. Department of 'Labor, ‘the earnings. differential between men and ' .

women has not changed a great deal over thé Iast'few decadeSa' Vo \

.+ &V .In 1§77,~the $14 62% earned by fien was: 70 percent - 12“ Ca
T more thangthe $8,618 earned-by women. .The differential .. : - *“ﬁj;;

has jyemained at about this level since 1961. When the: ' x

absolute drfferenqe between the earnings of men and

v _—

- N .
. - - ©a e
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..~ women OV{I a 20-year pe:iod is expzessed in constant )

dollars, to take’ into account the reduced purc!zasing .

s power of the dollar; the disparity is even more’ evt-
dent (U s. Depaztment bf Labor, 1“’78 3). Tl '
A 'I‘he repozt enumerates two major reasons for this gap. E‘ixst,
' while strides have been made by some women in securing higher-level

better-paying. positions; the majority of working women are concen-

; ‘ trated in lower-paying jobs of a ttadtttonai nature with limited

- — T e — — e — o T T T

advancement opportunities. Second, large numbers of women entering -
. the labor market are in or near the entry level. - Moreover, in spite
" of thg,fact that women workers are as well educated s men in terms
of lian years of formal education,.differences in type of education,
tzazmng, and counseling direct them into traditional and low-paying

Jobs (usss Depart:ment of tabor, 1978). ' .

v
]

. : Running countez to the line of teascmtng which, exists in the

report's second reason for the earnings gap menticned iljvglje para-
graph above is another report from this same source. in 1981, ghow=
' ing women's earnings as a percentage of men's; vat?inq from $2.2 to
8l1.5 percent for the eleven occupational groups. Intezestimgly,

even in ‘the female-intensive clerical and service occupations, womem

made only two-thirds the ea:nings ‘Oof men in 1980 (Us<S+ Department of

Laboz, 1981). Both the avezage male kaez as well as the average
female worker have completed a median of 12.6 yeats ‘of schaﬂim;

. (U.S. Depa:tment of Labor, 1980a) .

: ; In 3;989, women who mzRed\ at full-time wage and salazy jobs

- reported median weekly earnings of $204; On the average, women's
earnings were highest for professiomi-technicd workers. -The median

for men was h‘:.ghest mné Emfﬁééxi and administrators. Genermy,f

Depattment of I.abot, 1981) . . -
‘Barrxers to Enrollment in Nontradit;:.onal Ptg

behavior is usually learned by ages 5 to 6, that 'students, counselors;

parents, and teachers consciougly and/or unconsciously behave in ways
that. reinforce and pzoduce sex ste:eotypi@z especially with regard
to a:eas in which 2 student should or should not emel-—such as lead-
ersh;.p,\n\athematics, support, d’aninam:e, nurturing, team skills, and
Sééieééiveness. Sex role stéreotyping is carefully passed on from
§éﬁé§££i6ﬁ;¥o generation (Westoff, 1979). By the second grade, chil-

dren have éﬁf\zﬁ\éﬁéééiéty's expectations of appropriate work and

have accepted cul ral st;e:ebtypes (Siegel, 1973). : . .
A 1 1 undation gosi.tion paper Uutlixzs three ktnﬂ:
of sex dxsc:minatioxi in education which have serious W for ! .-

L3
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women in the work world. Pirst, access to and partidipation in edu-

cation and Eraining is more limited for females than{males: Although

this is less a problem for females at the primary and secondary levels

Lz in the United States and other developed countries, lower enrollments

;’; R

"{n science and math pave the road to their underrepresentation in
science- and technology—:ela p’:isféiiibﬁi. At the postsecomdary
\of B:A: degree receipients; 715;9353

cent of M:A: degree recipients, and 25 percent of Ph.D.s; however,

they are unevenly distributed acfoss fields with 60 percent of the

B.A.s in arts and humanities and 2 percent in .engineering, 6 percent
in physics, and 11 percent in gucultuul nc.tencés. However,- in the
U.8., womsn are makirg dramatic gajhs in law, business, and lodlcine.
Second, educational materials. reuchera' behavioer, sdministrative -

practices; and research convey limited and otherwise distorted images

of what women are and can be. Third; the staffing of educational

institutions iz, in itself, a tsttmny o sex diseriminacion; with
women oai;iticimj 84 percent of all elsmentary school teachers but
only 29 percent ot elementary school principals and 0.3 percent of
school superintendents. Twenty-five perc¥nt CI faculty in higher
gducauon are women, concentrated primarily in junior ranks. only .
ten percent of all full professors are women. Nineteen out of twenty

first-year college’'students in our country attend tmtttuttons vhere

the top two administrators are male (Women in the World, 1980).

xlthough bp;:f.eu such n these arg real and strong, there
are encouraging instances of breakthroughs, both attitudinal and
policy oriented: Rigsby reports that the Florida Highway Patrol,

after making a voluntary agreement with the U.5. Justice e Departaent
in July 1979 to hire substantially more minorities and women;

increased its numbers of minority and blacks from 26 in 1979 to 93 in

1981. The Plorida Highway-Patrol reported tnvh-sg dtfttcu;ttg recruit-

ing women_ initially, but in July 1981, tipbrt;d having 27 percent

- women in the class of troopers at the Tallahassee Academy (Rigaby,

1981). The chairman of- an airline providing service in Florida was
quoted in the airtine's publication as saying he and his brothers"

did things his father never 8id: *"We hired females as pilots.”

His father believed women shouldn't fly. HNow the airline has five
female pilots, all hired since 1981 (Van Arsdale, 1983:4). The
Jacksonville Journal repcrted t:iﬁt. year after year, among the local
high school v:ledichorum and salutatorians, m*ﬁiﬁiﬁﬁnﬂ -
males<-32 to 16 in 1982, . "If there are ﬁysiul factors that suddenly
tause female abilities to. shrivel after high school, science has not

éxéc&ve:ed it,” the article pmteats taacksogvliie aoutml, 1§82:§a§ .
m attiuﬂim. _ecoromic, and social btrtten da:rtbea abowve

are a reality. tbéymtﬁemlwduﬂd!ntwith.@&by :
those involved in planning and -implesenting recruitmsnt and tetention
strat.egies for students entering nontraditional uunlng progcans,

as well as by the stti!ents tﬁanelm. .
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- a clerical pesition. Cl*’

. iéa.ruitiéﬁt and Retention §tr‘it1£§

vital to "Ee recruitm¢mt process is the cc;tvtty of pre—racruit-
ment research which addressds the questions: "What needs to be done?”

and "How can it best be sccquplished?™ Pre-recruitment research in-

~ cludes studying the local 'labor markets and identifying procpective

8killed emplsyees. Although the need

emwployers and their needs for
for such preliminary work may s

belief that the entire process Af preparing dissdvantaged students

for entry ingo-e- rttntng prog am and luhuqrieiit successful employment

obvious;, it is noted here in the

Project EVE (Equal Voca’ onal Bducatiog§ ggiﬂggg;gnjggga!};y@gd .

links with. industry and unions in an effort to geat imput from indus-

try on the goals and objectives of the project, to find out first-
hand what opportunities really existed for womer in the Houi‘lonlculf

Coast areas in pontraditional skilled/craft jobs, to ducuu pos=-
sible coopenti.on between industry and the project; 7.e.; industry
participation in career days; field trips, ett.; and to get pictures
froe industry of women actually working in skilled/craft jobs who

could serve as roie models to htgh girls (Lerner, et al.; 1976).

The Florida ﬁepirtien of lLabor md}ﬁplﬁmﬂt Security ‘pre-
dicted that by 1985, one out) of every five workers uill be filling
*g _service, and profmional technical ~

774777

have the greatest graut 1
change.

It 1s uteuthi that phnncrl lud women cntutuz or

reentering the labor force closely examine all of the
factors involved before selecting an occupation for
training or employment (bulie; 1979:47 3.

The Florida Posuecondary Educat ioa Phnnlng Co-hston ﬂvuu

.wom to "think technical,” acquire college degrees in technical or
.business disciplines or receive certified training in the skilled

trades. The experts advise women to move into growth'technologies:

drafting; .engineering,; co-puter science, and environmental scisnce
(Berrtngton. 1981) .

.

srea vocational-technical schools showed thit the three most pm—
ful motivating factors-in choosing vocational training were (in order

of importance) interest; ability, and earnings (Kame, 1978). 1In a

study of secondary students' views on occupational sex stereotyping,
the following were identified with regard to direction toward tradi-

tional or mtrﬁitiﬁﬁl careers: experience and m,,,,ﬂ,, interests

3

- - — - - -
! ‘ 13’. : '
. . - _ . _
L - - = -
’ B N N h cam . - .- . : ) o L o . ,"~‘< o
T L I g T R s R LT T e D N S A g




telatlng to the occupltlon. role-model peer and]or retattvg tnftnercex,

~ JPiel (1978) found that relatively few females pursue science
and technology careers because they are unsure about home«cateet&ole :
conflicts, they may lack sufficient support towvard such a career se-
léction from influential ocﬁers. and they may lack gufficient role .
models, ) -
_ Researchers concluded in a national sutvey that; “"The presence
pf children in thé home, espocially preschool chlldren. bears a sig-
aificant amtma@ml and . . . substantive relationship to tﬁgigor’k -

" values of women.” Their belief was that the dats indicated that “om

the average, women confronted with this situation reevaluate their
work values and job fnvolvement and reslign them with the zeality

of caring for and raising children” (Fhllur. et al., 1982: 32).

’ " The following four recommendations are directed .to p.rmn
developing Jrograns geared toward helping women overcome bar
to- entering noutni!i;ionnl industrial-technical occup;ttom& pte

ration progrm and tareers (Thomas, 1981)

N
-

\

1. Program piamieti ii\ouici assess pérceived ‘bartiers
before a woman entets the prograa so that usistance can
provided in overcoaming such barriers. '

be
) 2. In&utrhl-tecliigg{g@ugtgguf;ngtii{:i&fl should
e alerted that women perceive it to be difficult to

obtain informstion tbout mtriditiml occupatious.

3. Instructors of tuditioully ule-do-iuted oc—
cupational programs should be made aware that women
perceive that they will be seen as female rather than

someone seriously interested in a career. This knowl-

edge may be of assistance to the instructors in their

edge the instructors in
attempts to reduce the sex bias théy nntnteuttunﬁix

,aiio \ ’ )

- 4L 'nu perceptions of women tlnt thy have the
ability to perform jobs traditionally cibnnidered for
males only, for the most part, elininate the need for

convincing women that they can do the work. Thus;
the programs designed to assist woaen to obtain such

jobs should focus on coping with fnct?rn such as the .

attitudes of trajning personnel and fnﬁy mexbars
(Thomas, 1981:41). .
Ptaject AC‘!’ (Access to Careers in Technology) in Boston had as
* 41ts goal to increase the number of women anrolled in postsecondary
- .
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technical education” with the gitggtgiggal of !.xiqgguing the "num-
ber of women enrolled in high-paying technical-level jobs:" The

project provided vorkshops, as wvell as mdividlnl tounseling ses-
siona. 8o :hat women could make 1nforned ‘career and trainint chﬁicu.

overcoﬁe real and psychological barriers to getting and keeping

jobs in male-dominated éccuﬂtiw- (Bumstead, 1980'255.

In a study targeted toward disadvantaged, uneiplbygi; under-
employed, and out-of-school ycuth, the recruitment practice which
received the highest ranking . th regard to perceived success and

frequency of use was personal “contact between prospective students

and present or past atudautx {Scunlon, et al.,; 19825.

 Thé Center for Contimiing. Educatibn for Women (CCW) at
Jacksonville Junior Coll:ge in Floridn ied the movement of women
into ‘occupational and industrial educatiocn in Jacksooville by
recognizing thit women could be successful in these jobs. Ceater

staff attributed part of the success to college personmel; partic-

ularly the Dean of Occupatioral Education and industrial education

instructors vho were cooperative 1n helping women adjust to the .
predominantly male environment. in'addition, a group called Wowen
in Industrial Training {WIT) had bi-weekly meetings which featured

speakers on job-search and job-ieeping sk{lls, as well as visits
to ‘industrial work sites. The Women's Information Exchange( WIE)

held bi-monthly meetings, focusing on upward mobility for women in
managesent or profutiml positions. WIE. coordinttorn doubled
as role models, since they represented women who held nontraditional

professional jobs or vere entering nontraditictisl professional train-
ing programs. In addition to personal counseling, HIUBEIoUsS convea-

"iently-located classes and workshops are held which sre geared toward

introducting women to nontraditional training opportunitids. Ciner
Exploration included group experiences and vocational testing, as
well as 1library research, field visits to worksites; and uoi;meutn

such as an investigdtive interview on the job'with someocune in a ca-

reer field that the iidiviimia; student found interesting:  In spite '

of organized ;iiibucity campaigns, including radio programs, sewspaper
articles, television talks, speeches to organized groups, and pqgh;!.
newsletters, “word of mouth seens to bring the most motivatéd cltmtu

(Lyle; 1977:18). ¢

- making Eéﬁfiﬁéﬁ i&f career choices with regaﬁl to poatraditional

Fal

training are enhanced by recent systems such as the two degcribed

is this paragraph. The tvﬁuiized Manpower Training System.
(IMIS) has been found to e particularly useful with disadvantaged
students, - since it provﬁea persous with individualired instruction
in goal-setting, assessment of learning deficiencies, prescriptiniii

" to meet individual needs that prevent them from succeeding in regular
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may serve as role models pr sources inforpation, in career in-
fluence for wvomen (Weishaar; 1981). . MEtenta are; the most influen-

tial group on nontfaditional students but gemerally iack a troad '
base of occupational knowledge. This myy 1imit their-ability to
advise their daughters in selecting nontrsd{tiosal training (Kane
1978). Since about 90 percent of young people surveyed indicite
that parents had a greater responsibility in career decisions tian

do school. personnel; Florida bas dwveloped a program to capitaiize

on this phencmenon. "Going Places" is a siX-week session in ihich

students accompany their parents one night a week to meet with

school guidance persomnel for the purpose of forming a job-hunting
or training strategy after high school (Amatea, 1980). This strat-
egy exmg»nﬁu one response which woild seem to be apptoprhtc
Vetter's rocommendation of striying to include students,’ parents;
and other members of the community in mngadtt.mi vocat ional
recruitaent efforts (Vet.ui; 19793

Some needs encountered ia recruiting noattiditiﬁﬁil nmdenn
persist, perhaps to a greater degree, in retention efforte. Many
of these needs can be addressed by support systems available te
students while in pontraditional training progrm Suppot:: -er-

and stuilents should be enlisted as support persous, cmtudcrte

among nontraditional peers should be emxouraged, fawmily prcblan

should be anticipated (Vetter, 1978).

 Kane found that the majority of women in nontraditional
classes had problems in their clasces which moTe often related to

the most difficulty centered lroumd men's difficulty adjusting to

.the men in theif classes rather thin to teachers. *Problems causing Q

vomen, men being better prepared, bnd teachers mecttng more of

_women in nontraditional c¢lssses. Studenis at secondary, postsecond-
ary, job site, aud spprenticeship levels all identified the difficulty

of men adju:ting to vomen as a problem; especially in inaztances wvhere

there were very few women in the clmrooa (&ane. 1978).
_ Kane iiiggééted several ways to counter thh ptobl,en. ) rm:, .

a&ministratwe and teaching policies and practices should ensure

that overt o¢ covert acceptance of harsspment ‘not be tolerated.

Second; men and women ituaents should b assigned to work together

so Eﬁit men's ané women's learning would be interdependent. _ Thimd, e

women could be placed in related training positions, giving them —
6p§6§£di£:ies to work with adult-males. Fourth, a zéii—téii:hing :
approach, us a woman teacher to teach the cognitive skills, .
suggested. F1feh, nmetvice training for educaticmal personnel _ -
should include innaling of Eii'iii?ﬂi: (Kane,; 197&). , :
\- Purdue's Model Garcer Prmtatiun Progras proved to be success-
fal in tetaining m in engineering programs. The objective of the
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and the GEEuﬁiEEEEEi gxpiorttorv program. hch _component, of the
IMTS program iiévt&a career gu_lguce. The scademic core is one
cowponent whiclh 15 frequently used. g It includes diagnosis; :enedlhl
teading, arithmetic, and language .skills which are provided to the

. student a3 a prescription after taking an &dult achievement test:

\After a prezcription is successfully conpi;etad. the student 'is re-

| tested tqQ see if scores are. high enough for an intended vocational

ot

|program. Consumer education, personal and sovisl skills treinicg,

'health education; as vell as employability behavior such as time-
keeping, job perfomncc; attitude, property and resources are also
:part of IKIS. Hands-on work experiences fiom' 'many occupationai ‘
clusters is provided in thn work-sampling component. Since .’i??i*

students each year. Saythe attributes retention of students ih

—_ T __ T 47

would have otherwise been unsuccessful to the exis ence of IMTS in

institutions (Smyth, 1982). An occupational computer system called
CHOICES 1is available at 30 Jocations throughout Florida, giving

students and job—segkers a gocd chance to get quick answers to

career questions. -"From statistics 3nthei'ed at Florida State Uni-

versity regarding the students‘' rate of return and the large nuibét

of personal referrxiu. it is odviocus that the: lyltun is serving a

:benefictal purpose” (ccldberg. et al., 1980: 19)

- ~ The literature relat:lng to ntnteciea for nontndit:loul re~

- cruitment strongly suggests that vague réferences toﬁggugiiggc?gi?n_i*
policies; such as "All are welcome,” will not work when trying to :
recruit wosea or men into noatrsditional areas (Fair Recruitment,
Illinois Model, 1980). Boston's Project ACT used the following ads -
to attract vomen into technical training programs: "Reward™ $4-$10

an Hour," "Are You Womaz Encugh Yo Earn a Man's Wage?” and “There's -

No Such Thing as & Man's Joh" {ﬁiiiitéi’d 1980:27). .

-,

The Illinois l‘bdel fot noatraditicaal rec‘tuiment sets fot:h
the following strategies 4 .

1. Invite, .role noileh to lpak to ptospect.tve studentx

or to:take part in panei dtscunton:.

2. Be sure that! bulletin board di.sphys or posters
. displzyed in school halls are not in places vhere
- they will only be seen by persons already inter--
' ested in tlié prograa—select iéiﬁii locations:
:

Recruit from generxl asseablies or general educatiom
classes (English, ‘math, gtc.).
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iitﬁiiﬁ’ctive students. xf this 18 not iidiiiiiié, 4

- be sure that the contact person is not gohg to I~
aiiéﬁﬁfiéi s person from entering a nontfaditfonal -
progran. .

5. Diucoutage the labeling of students in formerly sex-
ug.esnted progrm as "the boys" or "the 31:1..
or ny boys" ox uy girls." _

: 6: Be sure that ail materials developed either tm.mn

-3y picture or the written word that both males and
"fensles cam study and work successfully in that pro--
gras area——-that success depends on {nterest and abil-

ity, nct sex (Fair Recruitment, Illfnois Model, 1980:5-6). -

Clarke emphasizes the need for sensitive recruitment uid coun-

seling for ethnic, racial, and other minorities. She smphasized the

need for uuderlmdm the &ultural imperstives for multicultural
groupd. Services and progrsms whick address special prodlems such
as poor self-concept,.financial need, special scheduling, child care,
and dealing with family and community percaptions are d.no important

{(Clarke;1979). ©“- ,
Kane's research indicates ‘a marked shift of bhck vomen awvay

from work and postsecondary vocational programs after completion of

high sthool. The study also notes that this shift does not seem to
be related to socioeconomic characteristics, or mother’s or father's
eduzation. Instead, it is probably due to low self-Esteem and per- °
ceptions of lnabiuty to perfora vocational tasks (Kane, 1978). :

The Illinois Fair Recruicment Model recognizes a tradition of

placing the culturally different into vocational programs tﬂ hbei;-

' ing them as low-achizvers. This has resulted in some groups' per-

ceiving vocationsl educgtion in ‘s negative way. This mttitude must
e overcome. The Plarn suggests tmﬁin; parents, espe- lally sothers,
as well as potential students, in recruitment efforts.- Persons not

familiar with cultural differences of target populations should be- .
ware, since through 1gnorance of thue differencu. one may offend

fron meabers of the target popuhtinn when phmtng recruictment- ef-

forts (Fair Recruitmest, Hd;inoh’odgi 1980). L | ]

s -

A study of ten:h—grxde g:u:h nzlﬁ:ital that support fbr ich:leve-

‘ment _and career goals irom teachers, ’inﬂy .eﬂien. peers; and po-

tential employers was the most important factor in predicting catreer

potivation for girls this age (Farmer, 1980). Other research supports

tﬁeinportmeoffnﬂytndcﬁi&i&quhm cspa:iﬂiythbuvb

FY
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progras was to give women entering a nontraditional field support

stereotyping or unequal educational opportq&tles. The buic elements
qf the model are as toﬁowu ] :

1. Bi{idii.ité to career éppbtéuniiiii'iﬁr’ough" iiciﬁrei on
current and relevant topics by a variety of role model
lecturerd who are expdrts in their respective fields.

I |

‘- | ating one's individual {mterests and abilities and, )
. - developing umimful pareer” Objocth?éi am a plan
ot Bction. *

2, Career phnntng. centering upon the progess of evalu-

3. Introduction to the' Hcld of. englmu.tng to acquaint
students with what will be studied in preparation fot

the career. -

3. iﬁi’rﬂﬁéﬁ?iﬁﬁtﬁ@i’idgdg&é to pcovide direct con-
- tact with tools, materials, and equipment associated
vith engineer h@ iiﬁ tm ””109”7’7’ This iii p?c'iid.d ed by

the completion o'f selected  laboratory constructicn
projects. Specisl efforts were mades to include experi-
erces which women are less likely to, have, due to lack
of opportunitia to enroll in hfduit:lu arts and _shop
courses or to pursue techn{cal-ucbanii:il activltm ’

(Lefold, 1982:5) | )

The ptojact dt:ectot of Ptoject AC? ducttbed above -pecuhtes .

- _ = - — —_

that the following may influence that project's drop-out rate from

time of emtry at thé career u;nozatton phase to the job tet:ggtggn
state: lack of understanding between technical and skilled craft
jobs, scheduling coutlicu; ilack of day-care arrangements for chil- :
dren; an unuiiiinguen to commit required time and effort, and - 4
unwillingness to give np ucnticy of current dead-end jobs tﬁmtﬂd.

1580) & .
Success in training 387 women & be tfuck drivers, welders,

and maghine shop technicians during 1979-80 at Kirkwood Community

College in Cedar Rapids, Iowa, was attributed to special efforts by N

- Kirkwood's support services. Support systess incloded formalized :

facnlty suppor€ groups, community support groups; special worksbops

ranging from career explozadontoon—tbe—jdbeopingand sexual har-

assment; counseling, basic skills programs, and off-campus . instruc-.

twnai services (Br?wi—ﬁ?we: 19313. . ) - _

;” that support se:vlces such’ as child care _centers, umt and 7 B
suiaent development centers, iiid‘:lndivi.dnal counseling are .npot%nt
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to buuding success for the returning wun They stress the inm-
‘portance of_counselors' ruutuhtm the local Job market for women
interested in nontraditional ikirk and helping wogen become awite
of noatraditionsl carecrs as . _means ‘of avoiding minisum-wage jobs. .
Individual counseling shoi1d made avail.abl»- througﬁut the re~

entry procen (Abel; 1979).

In a.reviev of counseling pmrm and services for women in
nontraditiocnal occupatiocns, Fermer eaphasized the need for counselors
to provide information regarding trafning and esployment, fhunchi

aid, and c,hild care (?&mx. 1973).‘ ) .

&

Z

ditioml. and nontraditional training as to vhtch counssl ing sidi-

niques are most useful. Basically, the teshniques which involve the
student in sctive participation and involvement in decision-makidg
were the ones preferred. Carees® education, caresr orlentatfon, job
site visitation, and industyy representative visitation vers rated .
most helpful. Individual vocational counseling; group cousseling, ‘
and vocnuonal tenr.!n; me reported to 5. least belpful (m. 1978). .

1Y

Sone interesting implications for mﬁn arise fth- s inﬂf .
of role-conflict aress by status of occupation. This atudy showed . -~
the least smount of role ccaflict and similar responses’ in two groups: -

professional women ani housevives. The highest aress of comflict for :

all groups were ‘tine mansgement and expectations for sel?.’ The re- .
searchers suggest :m the significant amount of conflict whick emn- .
ters. around a voman's self-esteem/sslf-image may-be :!tnctly addressed R

by assisting the wqman th making a realistic gppraisal of her abil-
iiiiifﬁjifutuu:% rther speculstion {s made that professionais
sid homemakers ms balancing the various role demands of their sit-
zﬁtmipuy. and women who do not bave the career; the status re-
vards of the professional woman, or the petsonal fnlﬁnwt.of the

iaiiﬁvhochoomtotpdfnﬂ;iuﬁﬁoiﬁﬂuaut&une&i © T
fronting the most difficult problems. . Homeo who were classified as -

managers, officials, and proprietors reported thﬁgzgggtﬁ atress in
role—conflict areas (Hevill, ef gl.; 1978). Professional woman who.
have chosen ooatraditional éiiars have. been shown to be supported <
by parents, siblings, teschers, friends, and other ﬂnl:i-iﬁié or

all of v~ ii; serve as role models to diffe ring (Imlneborg;
1982). oL

" Women at Virgipis Polytechnic Instithte .nd tats Daiversity
thm&kﬁmlfuuofmmmﬂmloﬁi@
rate than those in home economics. Wpmen who persisted in engineer-
:ﬁihﬂﬁhhrmiiqmﬂtn&mthntbnib
changed majors or drogped out (Yanico, 1981). Women who bold male—
duututed-jahxhnhenfoﬁdtobeolder, better Eltiéited, bave. -
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fathua ﬂth highér dm:ﬂ»ﬁix hhkgmxmﬂi. and li!'i ore ukely,
to be childleas that women holding fennle-dcwinsted jobs.

‘Holding,

age and educstion matm:, womtn in mals~deminated jobs did wmot
rate importance &y work as high as &Bé aom in i’mle*do&m'ed

5653 (ﬁrmfeid 1980},

& cmﬁlm manual for yomea seeking nontndttidui uork

éii?tfm-éuktu. cmtci:tng (tmihﬂ

goal~setting (incliding imtsgrating 1

-*
_ ¥
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mntn mtn:ﬁm) .

e and career gosls), getting

 and Xeeping a 5ob, and wanaging tise inﬂ uﬂy {?arner, 293107,

tae st

rategy vhi.ch has been umtuxu T axtrmly impormt

to retention of women in nobtzaditional training s qmuitmn .

enploymept
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ity to succ

_eaployment fiald 1» thought to enhance percapt

Suceess in a

in occupations related to the frsining.

tion,

eed 1ip tha occupa In sdditien, skilis may be en-

hanced, the sckool-to-work trausition say be sased, and the indi~
vidual may develop.coping uochanign fér idrnns in § “m'a job *
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8. . iurticulun materislc and recruitnent brochures . 0%
- ¢ need zo nﬂect ux-hir policies (Kaight, 198@.16)\ ;

o In a xevicw of. vscaﬁimi Seluﬂtot and career aeveioppu:

' which included a look at women and minorities, Fret: cogclydes that
ayrigfying nxtnhtiﬂ oﬁ-—the—job relaticaghips sre consistently
&'}Wi'rful in ¢heir podexating effect .aad tend to minimize disruptive -

and dﬁautufying aopacts of the job H’tctz. et al.; 1%62); .

. : N
’ <

. sl - kg h’n rmlted in a clom
examinas ion 6$‘ z5d” cmum fpr tha recruitment snd tetention of
, women in male-doaiss 82 education and ;mzan:; programs geared
' toward greditionaily Wﬁ@yﬁi. sale-dbainsted occupaticns or

caTagrs. - Sumk 0f the atrongest deterrents away from such nontradi- oo

tional endeavors stem Erpc attitudes snd beheviors which stersotype

woges and met with regexd to 11£2 aad career goals.. Thesd stereo-
types pecsiat throughout one's 1ife and are recognized by ressarch=

- ors and practitiosers vis sre concirned with recruitment and reten-

_ tioa i6 mzti&nm tx'i!inﬁ prograns geared toward the nﬁugg!;

" goal of wimen's wuccessful ‘employment in nontreditional, higher-pay-'

ing jods. This 13 a timely and sppropriate avenue to pursue since s

" societal ‘and economic conditione dictate an increasingly pravalsat ,
role for the {ast-growing oumbers of single and married women who

_ are heads of households, o vell us women whose spouses Are -ployeg
oSt women ﬁork to tultm basic -utvtul a;adc. ’

. bacribrs te non;tﬂitlml carar-, iﬁe:&r real or W.‘

\

imve bm eri;:piing. . However, educators, lagisiators, and other pol- .’

icy-makers and influwmtial groups have gradually become incrsasingly

awarg of the jneguitiss. Strongly ingrafned cultural and socistal

tridt:t@gm barriers whizh are difficult to overcome. . This raviev
. has’ 1dentifi Titruitoent and fetention strategiss for wmen which °
f . recognize : awmmguxmmcmu&aﬁawu

t!m MZ'Mnctiom . . .

. Sbne of the mc e(toctin :.cuitnn; ﬁ retention -mtegtu
 are. cms.m -wu to dispel sodetines S!itly,w and previous
-y By e potions about a women's “place” 1n the“wo work forca.

WM)&:MMM**”@WJ@ sicns. o .
w;:mmmmm&mua@umsr‘
makina ng such decisiond; as well as a strong influsoce whers role models - .
azeprum:htﬁhm -Edulativeal institucions have found the '

mhimofnhmﬁd:nimm:mut&m . R




Y 1 ’
. . ,;

‘ process; ’ Role’ nodels used in panel digcussions, e‘i’.cfai;pmvide Jirst- -

hand career information; as well as 3 source to dispel dTmcerns and ",

fears such as coping with career and personal or home ‘1life values,

Some institutions facilitete the community influence comncept by.
legitimizing & continued communication mec¢hanism with role models
throughout the training process, through such ; trategies as weekly
or monthly luncheons or meétings where nontraditional students and -

role models meet for informal discussjons. Such strategies paraiiei:

\

the ‘information/support networks which some perceive as having been

‘traditionally available to men in a societal setting:. Whether con-
sciously ﬂxought out or not, it is an effective strategy for ptovid-
ing a model Eo emulate and for providing a suppo:t nedunisn. '
. ] \7 i . Q \
B The practice of nsing sex-fair prtnted :ec:uttment and cur:i-_ C
culum materials which are sent to parents and potential students '

‘ gtrengthens the role modeling concept in effecting change. The o
. impor tance of: ptcvtdhi; accurate and complets information rsgarding -
straining and job market oppottunitiel is vital, Career information. .
ard uplontton strategies which g.ivc women firsthand information
and experience {(such as Job-site vhiu and interviews with women
holding nontraditional jobs or in nontra 1tion& training programs)’

are most valuable, especially when these are compatible with the

hﬂtvidtnt"s abilities and ipnterests. .

~

vuth one excepd.on. counseling was perceived as a valgab.\e
strategy for recruitment and retention. Vocational, career, edu- :
. cational, personal, and peer counseling ti!:hniques have been used. - .
with individuals and groups to provide information and support; as
well 23 to increase {:EEEiiﬁEatton. conflict management, dectsion- o
making, -and other skﬁ.h. ; . X \ o
hild-care setvicé. financial aid.‘ ana other speciai ‘support
services ate _required for succmfnl ‘retention. Strategiés which

involve’ p.xb}icizing such services axd helping to identl.fy- and

Y

[
.

etfozt. _ : ‘ .

!

' A tec:uiter and cbmeh:r whose. mtnax it !m to- encourage - -
women to think muﬁfuoﬁuy suggests a ‘aaiusl: .approach.” -
Pirst, a woman {3 given .ample opportunity to comide: a nonttadi- o
tional career ds an opportunity for da}nenge,ag! good wages. ' :

' . Second; after fortifying herself with as.much f{hformation and experi- -
enceiip?iitbie. she neells to Em&t}ﬂnigﬁ&zmv&ues.__
_needs, skills, and .interests with what the career offers before.

‘making a decision. Third, she.must be aware o be ible to cope "
with uncooperative ‘attitodes. or comments which za} be encountered ia’
the training program, on the job, and in the community it large. .

- Pinally, the most efﬁc;ivi Wﬁﬁ*f  for a mifnﬁt;ﬁg -a @ntt_idi;
tional career is tobeueh.pcepa:él and do the job well (Sellars,..
1979) - > . L T e

.
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, cessful and-tend to’ perpetuate the Yigord=of-mouth" recruitment ©

- . educational institutions teﬁded .to make efforts congruent with the
amount of attention the state pﬁid to what the EchOOl vas.doing in "' /;;,/

Recruitment»and retentiou strategies which" aptiy attend to
such a sensible zpproach are the ones that have prdved most suc“ s

~“gstrategy, which is 2’ spin-off of a well-conceived, well-planned o o
and ably-implemented-effort to~he1p women succesafully breaE into SR

nontraditionai careers. Lo : B -

- . - e i .

Although strides ﬁave beeén made; the sffort for euceessful

‘recruitment ‘and retentibﬁ“in nont:aditional programs and. consequen5;~ ngij

<o 5

tion. One particulaf area of conzern is ‘the :need” for .more. women in .
policy and ‘management: positions to influence Anstitutional poiicies Doty

regarding women. A report aiﬁThe Natioual tsbry Council on’ Vo-;v

catiarnal Education and The Ng ional Advisory Couscil on Women's ™~ .
Educational Progréms.by.the'l stitute for Women 8 Concerns regarding o
the impact-of the 1978 Vocational Education Amendmients on Sex Equity -
in Vocational Education.comncluded'that schools with the hi;hest non-

traditional enroliment of women were:those schools which put:the. \$
f\

greatest effort°into vVarious activities to fyrther equity. reoveg,

- this area (Increaeing Sex Equity, 1980) "7‘_ . < 7;/;
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Introduction . ; 7 P
: -5

Iis part of the examinatxon of st:ategies for recru:.tmg and
retammg nont:adxiional students in vocational training programs; two.

~

sources of data were utilized: The first source consisted of responses.

made by instructors, counselors, inﬂ adliutstratg:s to optn-eriﬁa inter- ;

high schools, and vocational-technical centers in the state of Florida.
The second source consisted of student responses to questionnaires
(see Appendix B) administered to both traditional and nontraditional

" ously identified schools in the categories cited above; Major pur-

poses of both the school personnel interviews and student surveys

included: (1) the identification of recruitmeat, counseling, training,
and placenent strategieés ptesently being utilized by schools, (2). }
obtaining information regarding how existing strategies were developed
and how they are being implemerited, and (3) assessing thLz extent to

which: various strategies are reaching and helping the proposed ta:get

clientele. .Based on these findings; an attempt has been made to

‘synthesize this material and thereby provide a collecfion of proposed
recommendations regarding recruitment, counseling, training, and

_ » Tplacement: strategiés which can be implemented by schools in reapome

- to the .special needs of mntraditiéiial students.

P

.~

?

Schooi; and Pt&ma Seiection Procednres ) 7
" In order tb isolate selected ‘schools a}id programs to be included -
in the p:esent study, enrollment data for all vocational education
- programs .and courses in the state of Plorida for the 1980-81 academic
year were obtained from uanaqmnt Inforution Services in the Bureau
of Vocational Planning and Budget located within the Florida Department

of Education. Two sets of information were obtained after the data

-

T were reduced: (1) a set of enrollment data for all vocational educa-
‘tion programs according to school for all community colleges in the
state of Florida, .and (2) a seét of enrollment data for all vocationsl-
technical centérs and high schools with vocational training prograss

in the state of Pl.orida. These data were then further mlyzcd ard

Pregumctes and perccﬁuqn wen obutgg by school for each

and ‘were subsequently axamined for high proportions of muﬂim
+ students. Programs fitting this definition included:. traditionally

male-otientod prograns containing a high percentage of females (20%

p&fi&ively high pe:centagc of atnavamuqod students.

) The criterion of 20 percent is an irbituiy one, but it was chosen
for several reasons. PFirst, aoc“ording to Carvell, et al. (1980)

'
-
try
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_nontraditional students are categozrized as those persons who are
enrolled in programs in which 80 percent or more of the enrollees
are of the opposite sex. Also; Nelken; et al; {1980) has defined
programs with a high percentage of montraditional gtudeats te be

those within which 20 percent or isze of the studdnts are not
traditional to the occupation for which training is received in
that program: Careful consideration was also giver; to the relative
range of percentage zates for nonttaditioual stodents enrolled

e .

ALLIVDD VaiI ivuad IIT =3

leges, vocational-technical centers, and high schools in the state

of Florida. The patterns cbserved in these data were consistent

with the definitions contained in the literature, ard this con-
firmed the S;ision to isolate as eligible for the sampleé list
those vocational programs within which 20 ‘percent or more& of the

students were categoriza as nontrﬁitiéiil,

A complete tist of all vocational ptoguu according to school

was assembled using the criteria for identifying those with rela-
tively high ratios of nontraditional students a;m:iﬁed above.

Those achools which contained three or more vocatiomal pra;z—s 7
with high pa:ceatages of pontraditional students wvere then isolated ‘.
and grouped according to whether the school was a community col-

lege, an area vocatiomal-tethnical center, or high schoul with voca-
tional programs. A final selection of schools wvas made from those

three lists based ai the proportion of noptreditional students
enrolled in selected programs and according to the relative popula-
tion density of each school's county iocation. | Twelve n:lstioll
were chosen in the final phase of the salection process. ‘hree .

vocational-technical centers were selected, with >ne from a high
population density coumty, and one from a low population density

county. Pour community colleges and five high schools were selected;

vith two community colleges and two high schools from high popula-
tion density counties, one community college and two high schools
from middle-range population density counties, and one community

college and one high school from low population Sensity counties. -
All programs having high percentages of nontraditional students from

the schools ideritified above were zelected for the administration

of student surveys and intsrviews with school personnel. The twelve

schools chosen in the final phasse of the selection process were then

contacted to obtain the consent of school sdministratore and instruc-
‘tors of selected programs. All the schools contscted agreed to .

participate in the study.
interview and Cuestionnaite Desicn

gpon-cﬁded interviews were developed to be tdmtnhtcnd to voca~- .

tional progiam instructors, counselors, and school administrators:

Interviews began with dn introduction and a gemeral explanation of
the project objectives., Subjects were then asked if they could
spend some time talking about activities they were involved in wliich
vere designed to recruit or retain students in vocational training

programs. ;




The purpose of the interview schedule was to eizcxt zesmnses

from school personnel regarding the uistence and effectiveness of

§§rg§gg;gggestgmed to address the needs of nontraditional students
in the aress of recruitment, counseling, pretraining, training, _
placesent, and follou-t@., The essential content of each subject's
responise was recorded on the interview instrument. - In the case of
brief or noncommittal responses, interviewers utilized pzobes to
obtain fuller responses. .

ppqgfcg!pietton of the tuterviev, res;suients were asked it
there were printed materials available which would supplement
the informat n already obtained, and were thanked for their coopera-
tion in the project. Appendix A contains the interview schedule for
school personnel.

Questionnaires were also developed to be administered to both

traditional and nontraditional students in the program aréas identi-
fied as lnving a high percentage of montraditional students. .
Questionnaire items were asgsembled based upon a search of the :
literature dealing with the ways in wvhich schools attract nontradi-
tional students, help them complete the vocational training of their
choice; and assist them in finding employment after training: Each

item was follpwed by a “"yes/mo" response option to a variant of the
giestion: “Does your school use any of these ways to get (or keep)
students . in vocational training programs?® To those items which
elicited affirmative responses, students were asked to rate the

degree to which they were helped by the strategy: Each jtem was

accompanied by a’acaie ranging from 1 (none) to 4 (very much) and

which served as a response format to a variant of the following

question: “If vour school does use this item, how much help was
this to you in choosing (or remaining in) this vocational training
program?® Questionnaire items were categorized according to their
content and subsumed under one of the following headings: recruit- -
ment. ‘strategies, counseling st:ateqiu, training ctutcgiu, and

glaéeaent strategies.

‘The administraticn of the studcut surveys began with an intro-

duction to the class and a brief description of the project objec- f{'
tives. Surveys were then given to each student and the printed :
instructions appearing on the survey wers read aloud. Students

were asked if they had any quntl.on- When all quutions had been

were asked -to complete the backgtound information sheet contained
in the survey in order to obtain stademic and demographic informa-

tion. Student. were then hutxuctcd to answer the survey items to

the best of their ability and were assured that there were no tight = .
or wrong answers.. The interviewer encouraged students to glw
honest responses and to indicate exactly how they felt.about the

practices used by their school to help get students in and keep

then in vocational education programs. A sample survey item vas

also put on;the Ehikbattd and rnpom procedures were demonstrated

- .
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for students to use as a guide, Respondents were assired that all
infor=ation given would remain anonymous and were thanked for their

- cooperation upon completion of the survey. ; Appendix B contains the

stodent questionnaire.
Site Visits

Visits vere made to each of the twelve Echoolsrj”f’ gelected for the
m}e Asers ey QLAA:;A A—‘ &LA ey res . = t%ﬁl”%: a'ea;

demic year. Schools wete iuttiaﬁ;y contacted apptoxmteiy 8ix

weeks before the visits were made to arrange times durmg which

students in appropriate vocational classes could complete the
questionnaires and school personnel would be available to answer
interview .items. The procedure followed dyring thame visics was
for the visiting member Bf the research staff to meet initially
with the/appropriate schosi official and work out a schedule for
the administration of student surveys to previously identified

classes and also to obtain a list of previously identified school .

personnel who had agreed to be interviewed for the project. At
each school, the visiting member of the research staff interviewed
teachets of nonttaditional students. mtuviaved counselou u:d

. mumam’ tudent Survey Results

\

‘Student survey responses were analyzed by use of frequency dis-

tributions; percentage rates; and mean scores on ascaled responses.

Exploratory data analysis included cross tabulations of itcas

_according to sex;, race; and disadvantaged respondents; Primary,

“snalyses of all items were obtained by -comparing tzequmiu. p:f-
centages, and mean scores for nontraditicnal and disadvantaged
students with those for sm\denu traditional to prograz areas. .

Each item had a “yes/no® response option and was accompanied

by.a scale ranging in measurement from 1 (none) to 4 (very much). '

Responses to scale items measured the extent to which students were

helped in choosing and/or remaining in vocational training prograns -
by the kinds of recruitment, counseling, training, and phcwnt
strategies utilized by their school. In comparing groups, mean’
g’cj’fi; for tﬁiii scale items were also E{S}altgid and é’oipiiid for
iéiiéh. i

Doncr, intive ehx rnctarm

.+ K total of 465 ltudint surveys were coaplittd and | includcd in
the _present. analysis. Of this total, 378 {(81%) :cspondents jdenti-
fied themselves as male and 59 {13%) as fesale. “Racial btukdiwm

~r

~
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were nonwhite. In addition, 105 (23%) were categorized as being
nontraditional students;,; while 334 (728) were stadents traditional

to their program areas.

: - Among those items which represented stzategies uupienent.ed by
schonls as a mnﬁmmiﬂmj:zﬁenminm Mw

-nontraditi students-were-more-likely- than traditional students . =

to be aware 6f the following outreach activities: (1) advertise-
ments in nevspapets which indicate that vocational programs are
open to all applicants, (2) advertisements in _newspapers which con-
tain de&f‘tlptions of different vocational training programs, and
(3) articles éi.n schiool papers .on-women and/or men working in jobs

not common. fox their sexes (see Table 1). Nontraditional students

were also more likely to indjcate thefr school used the following.

recruitment strategies: (1) allowing interested persons to join

in some activities of W ticml tlasses, (2) giving talks about
the importance o onal “programs duting general asse-blies or
convocations of other schools, (3) sending school representatives

to ot_het schools to speak about vocational training programs, (4)

- applying the same admission requirements and procedures to all
students;, (5) cooperating with apprenticeship councils to get
students into vocational programs leading to apprenticeships, and
*{6) uotldng vith members of advisory committees to attract students
to vocatlonal programs. Honttadiuonal studénts indicat.e that thﬂt

from persons interested in getting into vocational programs, and

also that their school had a specific person in charge of recruiting

students into vocatttm&t programs. o

- . -

A relatively latge peroentage of bot.h traditional and nontradi-
tional students indicated their school gave tours of buildings,
classrooms, shops and other fncnitiu to intetuted persons, and

Likewise, a relatively hrge percentage of both'mntraditiomi and

traditional students felt that their school utilized subject or -
course names that are intereating as a way of qctttrig students into

vocational training programs. )
Nontraditional students more often tiﬁdttiﬁ,tﬁiﬁ were more
influenced by recruitment i&igiq’iﬁ than tiiditiéﬁil itiiaiiiti.

activities tupteuntcd by teachers or other school personnel hcil;ped
them decide to inron in a vocatiomal training program. . -

According to the data pnsontod in Table 2, the mean response
rates were uqnlﬁcmtly different (at the .05 level) between tradi-

19, 21, and 22; Thus; nontraditional stu&iﬁﬁ were much more Iilidy

than traditiomal ltudcnts bo feel they were helped by the foﬁowtm

=23 - o '



‘Table 1. Humber and Percentage of Respondents

Indicating Awareness of Items Utilized as Recruitment

Strategies Accotding to Traditional/Nontraditional Student Croups

7T

- Survey Ites ” Nontraditional — fraditional
, 1. Uses displgy 3aths at fatrs and_trjl:r ig;lidjﬁjijrfgrlw%iﬁﬁ, (312)
, ~ malls anu other ‘exhibitions: 7 -
2. Mails materials describing 39 (382) 100 (312)
vocational programs.
3. Advertises in the newspapars that 49 €47%) 83 (26%)
- its vocational programs are open X
to all. :
4. Advertises im the'hewspapers 42 . (417) 82 (26%)

descriptions of the different

vocational training programs.
it offers.

5. Includea atticles in 365661 papers 48 12y 84 (26%)

f

S ? e — U
6= 9§§Eti§9§es at stores laﬁudto-’ 19 (192) 34 (11%)

printed materials containi.ng the

" “description-of vocational training
programs with a phone nunBet to
call.

Puts mail-ngkigostcatds in public 26  (262) 69 (212)
places for anyone who wants to
know more about the arhool's voca~-

tional programs.

-~
-

8. Gives tours of buildiﬁgé. class- 71 (70%) 195 {60%)

9, é}}gggftggetested persons to i . 68  (65%) 180 (56%)

observe vocational clxiiea.

10. Allows interested pérsons to join 57 ~ (57%) 133 (422)
in some activities of vocational

11. Gives talks about the tnportunce X (522) ) 111 (35%)

of vocational programs durihg

-general assemblies or convocatiorns
of other schools. : o -

s T 83 -




* Table 1 (Continued)
. Number and Percentage of Respondents Indicating

Awa. ness of Items Utilized as Recruitment Strategies

Accoraing to Tradit1onal]ﬂonttaditional Student Groups

v : a : .
Survey Item N Nontradit ional Traditional
12. Includés infotmation in the =~ 53 'fiszz)"::‘” 152° 1471)““’““

school catalog on jobs and sal-
aries one can expect to get after

gonpieting vodational training.

13. Presents ﬁpvies or slides showing 44 432y = 107 {342)
examples of vocational training .
programs to students in other
schoéls.

14. Explains tﬁatigggggiogxiiggograns 42 (402) 92 (292)

are open to-everyone during meet- .

ings of organizations and comnunity
groups.

-
'

° 15. Uses subject or course names that - 71 (702) 184 (58%2)
' are interesting. , .

16. Sends school represéntatives to 45 T (452) . 97 (312) .

other schools to spesxk shout

vocational training prograns. o

17. Applies the same.admission te= 76 (74%) 189 (59%)
quirements and procedures to ,
all students.

councils to get students into

18. Cooperates with apprenticeship 52 (522) 114" (36%)

vocational programs leading : o
to apprenticeship. . *

19. Carries out activities with 43 (432) 5% (30%)
other community groups which

show the benefits of vocationsl -

programa fé? students like me:

20. Works with wembers of advisory Wb (44X) 88  (282)
cbnﬂiteees tv attract atudantn "
to vocatiocwnal prosram. 7 .

‘ : S

21. 'Has both male and female conzact 70 (69%) . 145 (&5%)

persons‘ to anawer questions from

persons. interested in getting

into vocational programs.

N




,’- ‘Iable 1 (Cbn:inued)

Auarenczss of Items Utilized as hcruitm: Strategies

. According to Traditional/Nontraditicial Student Groups
Survey Iyenm - - j’g“j}'aﬂiE{jPﬂ - ﬁj‘j&@a@tﬁﬁ;

22, Has 3 telephone number to cali 77777"3;2;777(52725; R V11 (E:Si)n“;_"n"ﬂ"
at night for information about 5 e
vocational progra=s. :

23. Has a specific person in the . 58  (56X)- 108 {341)
school in charge of recruiting i
students intb vocational train-
ing programs. ]

24. Has child care for students 43 (412) ‘86 (272)
who need the serv:lce. - = .

25. Gives financial aid to students . 58 (562) - 172 {54%)
vho need it.: ; o~

26. Follows up o= persong who :I;nquired 56 (55%) 137 (44X)
or shoved interest in vocat:l:onxi ' - -
iiiiﬁiﬁi programs. - ;

P

)

- 1 4

' 7 .
[ ' 3 | -
) ‘ %
\

~ = 26 = 2
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Table 2. %em Res'ponbe Seores. P-httos, and Signiﬁanu

1 ! . e

Levels for Seale Items Relsted to Recruitmt Strategles ’
‘ Atcording to Tradtttoualihumditioul Studest Croups*
L - . Slgnifieance
Sumy Iten S /'" 77777 Yontraditional Tiﬁiﬂﬁﬁ F-hl:in Level
— .~ st #sptay-booths at-Fairs anf patls—— %8 T e S—
and other exhi/iitions; : -
2. Matls matertals describing vmt!oul I B 2.&2 2 P80
FIOBrans; . ! B
3. Advertises in the oevspapers that its 2.3 2200 po. 84
vocational prograns ace cpen to all . | f .
— S R L T
b, Mvegtim 1n the newspapers descrip- 320 - 40 L& P23
tions of the different vocatioml :
training prografs { 1t affers. _
. ‘
5 Tnelds articles in, school papets . LA 23 06 b0
on vonen 2nd/or men vorklng in jobs | PR
. not comon for thelr sexes, \—
6. Distributes at stores, Lemiromts, 2,06 20 . i
 and other sinilar places'printed ,
" materdals containing the demcription’
of focationsl training prograns vith )
. & phonie nuber to eall; i v
1. Puts aaf1-back posterds 1 pubdds BUNEE ' IR ST
places for anyone vho vants to knov
more about the school's vocational ;
prograas;




- |z

‘EKC ;

L mble? (Continueé‘ _ i ’
Mean Response Scores, P-atios, and Significance Levels
for Scale Iteas Related to Recpuitaont Strategies tmn!ing

to rnditlnulilonttadlhmi Stufent Grospat .
Sutvey Ita ~ l’wmdltioiil Ttaﬂltiﬁil ?-htin Lave)
8. Gives tours of buudingl. .lmroou. ‘ 2;92 2;3? mn i’-Ul 7
shops; amd otber faeil:sies to ' '
interested persons,
S, ALlow incerested persoas to o 2% &l
. observe vocstional classes, | ’
S - - D o v
0. All‘bn iaterested persons to joln + 055 2.5 00 e
in sose activities of mtio‘n'il | i L
cimu. ‘ : , J
1L, Cives talks about the iaportaace of 2:48 2,3 L8 et
5 vocational progrens during gemeral | g ?
assemblies ot convouttm of other -
lchmlo. ‘ _ S ’
1. Igg;qde‘i'tufomum intheschool  » 2.0 5 .00
catalc; ‘on jobs nd salarfes one can o : L .
XKL L0 fet altet conpleting y ' | |
‘vocutiml mlning \ .
BBt l’mnu Rovies ot ;lﬂu shoving 2.61 2.5 43 pst
examples of vocational mtnm ; | ‘
prograns to studests in othu ,
v . schools, : :

' ‘ | -
'mm cange {u from L to 4, Avetage riimc ¢ 2.& lndlcatu !uu m lm mpm. willa mmo '
resporae > 3.5 {ndicates ftem Vs rore helpful to stdents, . , | '

97 | . .
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Wble ? (Gatied) . ¢ B
i‘f‘, Hean Requnse Seores, F-Ratios, and '~'1gnificance I.evew | "
for Scale Itens Relsted to Recruitment Strategles Actording - - '
to Ttadttiml/ﬂbntuditional Student Groups ‘s
- ) o -
" Suveyltm - . Nontraditional Traditiomal - PF-Ratio Level
I Eipla!ns that vocatioml progmt e 26 .0 10:24 p5.01.
open Lo everyone during meetiygs (TR | L e : ‘-
 organizations ad commmity groups. | .
- 15, Uses subject or course wanes that are 2.58 AN el
N ﬁi&u:hg. : ; . o
16; Semdy schiool repmenutim toother . . 2,60 220 4.9 pe:03 3
wchools to apeak about voutioui crain-, . g
; 1n3 prograss, ' v |
. . |
0/ i Applien the same adateston require- /TR K ¢ 198, pal
lents and procedures tv all students, B '
. o ¢ IR |
18: Cooperates uith appreaticesbip é&iiiéui S T IR X ) p=i07
' to ger students into vocationsl pro- 7 : . e |
grass leading to appreaticeshfp, . - : o
.19, Cmm out activities vith other cow= 3,00 | ; Vg i'&';’i&‘“ Copall.
smaity g groups vhich show the bamefits C :
of vocationat . programs for itudenu like : \ ;
ne; | |
20, Works vith sesbers of iéviiag’*ébiiiiiii s L8 apat
- 1o stayace atudem to vpcnttmi pro= | - o - ’
frans, . - -

*Rasponise_reage 18 foom 1 to 4, Ach mmu < 2 $ tudicgm mu vas Leas Selpfud” white wergy
mpom > 2,5 tndlcem Jeba o Vs sote halpful to mdintc. S o

’
'




Table 2 (Gontimoad) =000
Mean Response Scores, F-Ratios, and Significance Lavals
_ for Scale Items Related to Recruitwest Strategiss According
; " to Traditdonal/Nontraddtional Student Croupet

SveyItm ' Hotnaditboml  Traditioual Pt

-~

A e bthmlend fulecutet 25 4 o
petsons to anuer questions fren .

persons interested in getting nto
vocationa] prograzs, ’

22, Hasa telephone mber to call at - w0 wn . pat
| night for information about voca- | |
tional progeans,

- Ogl

2% fao o spectfic person n the school .62 28 - 8 e
in churge of recrulting atideits o |
into vocational trainlng prograas,

24, Had child cate for atidetavho i M L0 pa

. need the service, | -

25, Gives financial aid to students who R 2.3 84 pdb
need it; . o :
26, Tollows up on persons vho inguired ov = 2,87 s W et
showed interest 8 vocational traln- < . “
ing prograns. Coe

\

*Responae range is fron 1 to 4. Average response < 2,3 dnbicates ftem van Sesn helplul, vidle average
response > 2.5 indicates item vas wore helpful to students. | .




types of recruiting strategies: (1) tours arranged by the achool of

buildings, classrooms, shops and other facilities to interested per-

sons, (2) information to the effect that vocational prggrams are open

to everyonu during meetings of organizations and community groups,

(3) the application of identical admissjon requirements and proce-
dures to all students, (4) school activities carried out with other

coununi.ty groups which show the benefits of. vocational prograns; and®

(5) the availability of a telephone number to call at night for

information about vocational programs, In addition, nontraditional

students were more likely to feel'the following ftems were helpful in
chooseing a vocational program: (i, allowing interested persons to
observe vocational classes, (2) including information in the school
catalog on jobs and salaries one can expeft to get after completing
vocational tnining. (3) sending schobl representatives to other i
schools to spes!. about vocational - training programs, and (4) utiliz-

ing botl male i'd female contact persons to answer questions from

persons intetested in getting into vocattomi programs.

In summary, mntt:ditibml students appeared to be more familiar
with the varipus outreach asctivities used by their schools to :aczuit
students into vocational tni.ning programs. 1In addition, they
expressed greater awareness about joint planning of ygg;%ogfifggq:
grams with apprenticeship. and business/industry iaviaoty committees.

Nontraditional students were more likely to receive belp in
chooding vocational progtams from opportunities to obserye classes
and vacilities. They were also more likely to utilize existing

information on program requirements and admission requirements; ° =
including personal contact with school representatives. Information

disseminated through other schools and/or community organizations were

also cited as helpful sources ‘for making wsattaxu decisions.

centage of both tudiuonnl and nontraditional students were aware of

the use of the following strategies by counselors and teachers in
their schools: (1) giving equal encouragement to both malé and female
students o complete their vocational training programs, (2) encourag-
ing students to make them more self-confident, (3) providing informa-
tion to students on job ¢ tupities in the fields for which. they are

training, and @y iﬁiﬁg tnln.lng ntc:iah which are fair: to both .

Nontraditional students were more nkciy than txdtttontt ttndeun

to indicate an awvsreness of the following strategies used by their

: schaoi; td counsel students and enCOUTage them to remain -in, vocatiosal
programs: = (1) providing oppcctunities for students to.talk about jcbs
with perwmvhowork in fields usually mads up of the opposite sex, .

(2) providing students with counseling if they happan to be the only




/
-/
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Tible 3. Number and Percgntcge of Respon&ents

ndicating Awareness of Items Utilized as Counseling

Strategies Accordins to Traﬂttteyiilﬁ&ﬁifiaiEionll Student Gtoupu

3

Survey item // Nontiaditional  Traditional

/ B : oo .
28. Gives| equal encouragement to both 93 . (892) . 261 (80%)

male hnd female atudenti to com- :

plet their vocational programs: ; '
29. Encourages students to make them - 91 . (88%) 247 (762)

7éif—coufident.~,{ ~ . .

/' ¢ : - l o . .

30 / Cives students. a chance to talk 62 ' (60X) 119 (37%)

) about jobs with persons who work .
"/ 1in fields upually wade up of the
opposite sex.

[

31, Hggtgrytth parents of students 18 (182) S5 (171%)

 who want tradning in prograns
not common for their sex.

32, Bgovjdea,counseling to students 55  (54%) 89 (282)
if they bappen to be the only . '

nale or female in a class dom-

inated by the opposite sex. .

33. Uses students to help others 73 (72%2) 167 (522)
who have problems in the [ ) ;
vocational program. : _ .

$4. Gives information to students 87. (842) 224 (76?)
on job opportunities in the . '
fields in which they are train-

iﬂg. - . . 3 : . —

&

35. Advises students and parents of 63 (612) 160 (50%)
possible careers available to I -
students in vocaticnal educa- : P 7 '
tion programs. EE

fair to both sexes, - ;

e

36. Uses tratning materials vhich are ° 93 |  (89%) 255 (79%)

{

37. Uses training nsterials which are 91 ! Aiééii . 255 (80X)
fiir to all races. - B :

38. Works with other schools in the 47 (463) 102 (323)

L

cozmmunity to see to it that

iaformation about vocationai pro-
grams reaches 1n:grested gtudeats.

-32 -
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Table 3 (Continue&)

Respondents A

 Number and ﬁerceatage of Respondents tndicnting
Avareness of .Items Utilized as Counseling Strategies

’ Arcording to Traditional/Nontraditional Student ‘Groups
Sutvey Item - Nontraditional ' Traditional
39. Uses materials which explain job 73 (702) 170 (532) °
titles according to abilities .
which are needed on the Jbb;: - ‘ -
40, Gives information which helps 86 (83%) 207 * (642%) L;j'

students get into. the vocational
programs which are of interest 7 .
to theam. : v

41. Uses community organtsaktcws to is (242) ‘ 60 (192)

.
.ty

<

let students know of the dig-

advantag . 4

advantnges of limiting persons
to particular jobs because of »
their sex or race. v
42. Teaches parents to be aware of 16 (167) 47 (152)

- televislon programs, magazine . . S .

articles, and other materisls

in the home that suggest that
some jobs are more suitable
for one sex than the other.

L]

43. Provides tours of businesses and

other industries to let students

observe the different jobs for
which they will be able to use

their training.

ws
w
~
o
e
(3]
'

161 (443)

44.  Asks students how they chose the 61  (59%) 144 (45%)
programs in which they are en- ] . S
rolled. _ :

45. Has women covaselors. 76 - (74%) 176 (562)

46. Explains the possible problems 45 (44X) 89 (287)
that a student may meet when - S : ..
looking for & job usua@ly bheld : S

by the opposite sex.

o

47. Encourages all stuﬂentl to © . (612) ) 150 t47%)
notify proper authorities if .

they are being treated unfxirly
by classmates indlor teachers.




needed on the job, (5) giving information which helps students get

into the vocational programs which are of interest to them; (6)

utilizing women counselors, ;nd (7) explaining to students the -
possible problems which may be encountered when looking for a 5ob L.
traditionauy held by members of .the opposite sex. : .

Hore nonttaditional students reported that the assistance they

received from counselors or inastructors helped them to remain in
training: While appnoximately 55% of the nontraditional students

felt that the help, t:hey; received from counselors or teachers had
- encouraged them to remain in their vocational training program,
only about 30% of the t;:aditi’o’ﬁal students agreed that this wn the

.case in their expenence.

According to the data p:uented in Table 4, the mean resporge .

rates were significantly different (at the .05 level) between tradi-

tional and nontraditional students on items 28, 29, 30, 33, 34, 36,

44, 45, and 47. - Thus, when sgked to zate the Jdegree to whith each
counseling strategy itém head heloed thes, noncraditional students
were much more likely than traditional students to cite the follow-

ing as being 2xceptionally hel:ful in provi;ding encouragement to

‘remain in their vocational tzatgtgg programs: (1} giving equal
encouragement to both male and female stidents to complete their
vocational programs, (2) encouraging stuneuu to give them more
self-confidence, {3) giving 1nformation to students vh job oppor-

tunitiea in the fields for which they are training, and 4 -

e —— s

betng treated unfairiy by classmates and/or teachers: 1In a&&h:ion,

nontraditional students were more likely to feel the following coun-
seling nttategies were helpfulx (1) giving students a chance to
talk about jobs with persons who work in fields usually made up of
. the ‘opposite sex, (2) uping students to help others who have problems
- in a vocational program, {3) using training materials which are fair
to both sexes; (4) asking students how they . chose the ptoghu in

~ which they are Eﬁrdﬂed. and (5) making women counseiors available to .

sti:dents. , o L

In _summary, a mge: ?rcentxge of rzsntrulitionai students we:e
aware of available resources offered *to students who may be enrolled
in programs not traditional to their sex. They were alsc more aware
of réesources available to students who may need remedial help in

either progun- ‘or ‘academic-related arm.

Overall, nontraditional students were recetvtng mrefgzgip from

available counseling services than traditional students were. In puz-
ticular, nontraditional students indicated they were more likely to

find encouragement offered by teachers and counselors helpful in giving
them confidence to remain in vocational programs. They were also more
likely to’utilize iaformation available on job' opportunities in the
fields for which they were training. Services developed “to address

the special needs of nontraditional ztudents were also being utilized

and were: felt w be very helpful: by this category of students.




“ Table b, Mean Responle Scores. F-Ratiol. and stgniftwuce - - -
. Levels for Seale Ttezs Related to Counseling Strategies - . '
According to TradittomﬂNontradttioual Student Groupa* | '

’ ; ;-. D | IR R | ' Stgnificance
Survey Item Nontraditional  Traditfonsl . FP-Ratio Level Vo
B Glves equal encourigé’méht to both ., Le ,‘2.5?%, B T Y )|

- uale and feaale atidents to con-
. plete their vocational p prograns;

29, Enc‘ourages studehts to make them 309 LE.v 12,2 p3.01
self-confident. . St ‘!T o 4
) ,‘Q . o \ B Y
i 30; Gives studentu .| chgnc to talk aboiit. Cooouke 9.50 5.58 pe. 02
w Jobs with persuis who work fo flelds 3 : :
v usually nade up of the opposite sex, .
| . N D
LI Meats wlth parents of students Who nL R} 88 s
. vant training in prograns not common . ‘
for theﬁ Eei.
3 t_’_rovi_des comfe_ling_ to. students if un 54 3.2 . 0
they happen to be the only male or - \

feaale in @ class dominated by'the - i R
opposite sex.: " 1 e

B Uies stodeats fo belp other o hve L8 . 251 6 gl
iiﬁﬁieii An the vocattonai program, : o |

%: Gives mformtion to ltudents ool 29 Lt - 8B - pll
opportunities in the fields in which o ) . !

they are t:a_ining

*Respbnse range h fton 1 t l. Average regponse,< < 2,5 indicates im vas ieu helpful, whiie uvmgé
response > 2.5 1nd1catea iten wag moce helpful to studentn.




Table 4 (Continued)
i Mean Response Scom, F-Ritioi, and Significance Levels
for Scale Items Related to Counsel{ng Strategles According
to TraditiomllNontuditional Student Groups*

[ 2

o | ST St
Survey Item L Nontraditional ~ Traditioss! F-RBatio - Level |
3, Advises students and parents of pos- ' 2,75 2,61 k10 p=.30
: sible careers availsble to students | ‘ | :
in vocational programs,
36 'Uses tmnigg aaterials which e Rii W s el
fait to both sexes, - - - B S )
. . | T N . .
™ 9. Uies tradadng mtertals vhichae 0 o) 29 L e
> fate to all races ,
! . o . __l
38: Works with 0thet shiools 15 the cohe 2.4 R, W ps.5)
mumity to see to it that {aformation : ‘ '
about vocational prograns reaches | i '
tatevested students, . : o
», Uses satertals vhich explatn job 2.61 an &l - 55.53 .
titles according to abilities which . ' _ o
are needed on the Job | 7 I - '
40 Gives informaticn which heips students . 280 26 L% .
get intg the vocational prograns which / ;o - ! |
are of interest to thens ; o i ")
{1, Uses community organtzations fo let T K R
| atu&engg know of the dissdvantages of , . | :
iriting persons to particular jobu

becme of their sex or race,

'Respom zange i3 from 1 to 4, mragc mponse < .S 1ndicates item vas lm beiptui. whth mzm
*._ response > 2,5 indicates iten vas me bclpful to studenta. |
' 1 a4 .

X o
EKC' S
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; m;.*ueaaiﬁw) | o
" Heso Respouse Scoras, Fhatios, and ${gnificance Lavels - '
; for Scale Itwms Related to Counsaling Strategies According'

to mdmmllnontrnduﬁm swdcnt croupc*

i .
i | : ; _ | % , y

[

. Sutvey ta -+ Nontraditional -Tiifliiiﬁiii hitls Lave
) + Teaches parents to be oare of televt- - 300 © % | an C ol
sion prograzs, nguhre artictes, and !
other eaterdals i the home that g
mt tat soos Jobs are more suitable o , o |
‘for one #ex than the other. . | - '
i Th Provides tours of businesses and otber LR L6 3.62 ‘F.O'S.
G industeies to lat studenta chaerve the - | -
¥ diffgrent jobs for vbich chey vill be . | S .
|- ableto use thelr tratntng; o 7 ‘ :
. - o ' 77‘0 -
W Asks students hos they chose she 2,70 BB RN )
prograns in which they are arolled, - S o
U, fa voser counaelors, - 247 a1 5,0 pe.03
{6, Explatas the poss1ble problems tat I I O Y
a student may peet vhen Jooking for | : S K
a Job usuaily held by the opposite sex. r '
Q \
i, | Encourqu ail studeats to sotify SR B R | SR 1 p>.01
proper authorities if they are belng ' toL
treated unfairly by cluﬁtu andfor : \ . o
tﬁtb&tl. ‘ ’ . ' - '
———— M . N 777*m?7777777 ‘ "-. RO ..-‘ '.li .II-,

*

*Response range is from 1 t5 4, Average tesponse < ¢ 2,5 iﬂlcutu iten vas im hip!ui, wils mrm
response > 2,5 irﬂlcms {tem Va3 more helptul ¢ stodents,
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. training sttategies in their vocational plograms which were beiptug

~Thus, nontraditioral students were more likely than traditional
“students to fndicate they bad received greater help from the follow-
ing training stratégies:. (1) presenting subject matter that is

P

Student Perceptions igggrdll_\g Training Strategies SR

A relatively htge percentage of both traditional agfid nontradi=

tional students indicated their school utilized the following strate-
gies in developing training procedures for vocational programs: 1)
providing students with help in adjusting to their vocational progranm,

(2) helping students develop pcnonai skills needed to get and keep

a job, (3) using the same grading standards for both male and female

students; (4) using ‘textbooks and ‘other materials which show men and

women doing’ the work that is being taught in class, (5) using shop s

and/or laboratory equipment and fixtures that can be used as easily
by female as by male students: and (6) nlxing ule and tenal.e stu-
4dents in most cladses (ue Table s;. : : .

the following training strategies being used by their school to help
students complete. vocatiomal training programs: (1) giving training

to students who lack necessary math skills, (2) giving help in the

special terms and equipment.which students need in their vocational - o

A larger psrcentage of nontradttionﬁ students wcgg}w&n of

.training, <} pregenting subjoet matter that is suitable for both

male and female students, and (4)-arranging schedules to allow ltq-

dints to qct into classes of ehci: c.botce.

abntxtdtttmui students ﬂti more plﬁ-id vith the tninmg t.bey

received in vocational education prograis. Approximataly 458 of the
ﬁonu;adttioml students, compared with about 308 of the traditional

students, felt that teachers and other school personncl had developed .

e _ ®*_ ¥

them st.ay ard eo-picte their vocattouﬁ tntntug. _ . N 3
xccrsrdiwfus the dit: _presented in ﬁblc 6, the mean response a

rates were ‘significantly different (at the .05 level) _between traci-

tional and montraditional stodents on items 51, 55, 58, 59, ana 60.

suitable for both mals and female students, (2) using shop and/or .

laboratory equipment and fixtures that can be used as easily by s
female as by male students, (3) mixing male and female students in ’
most clhsses, (4) using the same _grading standards for. botg male

and fémale students, and (5) giving help in the special terms mfi

equip.ent students need in.their vocational program. Although there 3

pional and sontraditional students indicated te} had boen belped
either "much® or "very much® by teachers and other school personnel
indeveiwoping personal skills needed ﬁ:guw k&pi job. -t

\.

. _In summary, there were less diffe ferences hctvnn m&ﬁitidﬁil .
and traditional students in perceptions regarding training stntegies
“than those asaociated with recruitment and counseling strategies. -
Nonetheless, nontraditional students indicated a greater awsreness

of the avatlability of remedial training services for students who - =

-

lacked eithc: ascadenic- and/oc pra;:;.—tehud ikﬂ]j’
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: Table S, Number and Pezcem:age ot Reaponderla - T
. 4 - indicating ‘Awareness of Items Utilized as Training - ° .
Strategiés Acoozdmg to r:adiuonayﬁont:adttiomi Student czoupsc-_ ,
- Survey Item ] ﬁ&ﬁ&i&iiibﬁi 'I'zjaaii;ianai, -
49. Helps students to adjust«to thexr 98 (1) 208 (63%) 7
_vocational program. ‘ S . o : .
50. Gives training to students who - 79  (76%)  © 188 ts&si '
" lack math sktns. _ Co ) : '
51. Gives help in the special terms 75 | (734) 183 (574 ¢
.-and equipment students need in. ' L : ‘
7 + their vocationai ﬁi@iiﬂ. B o do S
52, Heipafait:uc}gggs devei:op petsotra.t 77 (74%) 228 (113"
. skills needed to get and keep . oL ,7
3 jﬁb. .‘. . | , N .5 .
o P L. <
53. ﬂues about an equal - nunbgt of o 37 (37%) - 104 (33%) |
male and female teachers t& % .. _ o Lyt )
teach in vocational programs.. = % o i T
54, Sees to it that there is more ", 36 (37w) 90 (288) , ‘
than ohe male or female student . . o SR gt
in classes dominated by the - S R
opposi,te sex, - ot ' ) L . ~ LG
S5. Uses the’ same grading standards 90 (87%) 250 ﬁéis ,_
fo: toth male and female studenta. . o : ;— R
. = " < ' “' '
B - o . L
56. 'Useg te;t;b@kg.md other sate- 74 (718) 194 (60%8).
rials which show men and women ' : - S
doing the work that is being Lok : ) ; _
R unght in ﬁmo - g . . ) . ’ AR
| 57: Uses textbooks and othér materials 58 "(57%) 194" (60%)
_ which show.me+ and women of differ- .. s >
- o ent\taoesd’oingthewo:k that is ~ o R s ‘-"i'
. " being taught in class. - Sieo”T . S
M ’ =~ F 4 . '_ o B ,,,',, - 7
58. Presents subject_ ng}:tgtfgzag is 86 (84%) ‘218 (sat) 0 o
'* suitable for.both male avd'fe- B ey
male iu:dercts.: - e e ‘i’
59, uses shop andfor laboratory equip~ . 84 (82%).° " 238 (7%, i -
_ ment and fixtures that canibe used e
-aseasily‘byfenaleubynaie‘ : : oL .
students. , o T B T D




Table 5 (Continued)

Number anc Fercentage of Respondents Indicating

Awareness of Items Utilized as Training Strategies

- According to ﬁi&ﬁ:x&i&l/&cnttaﬂitional Student Groups
Survey Item Nontraditional  Traditional
60. Mixes male and female students 77 (76%) 204 (64%)

in most classes.

' 61. Arranges schedule to allow stu- 79 . (77%) 189 (60%)

‘ dents to get into classes of )
. theu: choices

/82; Asks parents*® heil:p in improving - 20 (20%) S9 {19%)

- textbooks and other materials ) )
used in sctidol

63. Rssigns older students to help | 52  (52%) 129 (41%)
’ those who are new in the program. . .
¥
i
i
- 40 - ' ’




o= T -

_ Siynificance Levels for Scale Items Relsted to Traialsg
Strategles Accordiog to Teaditional/Montraditional Stidest Crocpa*

Table 6. Mean Response Scores; P-Ratios; and

Sutvey Item ﬁﬁtf@@itm' Traditional ‘ P-Eatin {evel G

49. Helps students to adjust to thetr 260 256 15 p=.T0
- vocational program. | | i
50. * Gtves tratning t students vho lack 269 T SN pl
. wath skiils,

51, Cives hielp fa the special terns and 288 - 88 0. 0
- equipaent students nead in their ; o
vocational progras. 5 : |

52, felps studeats develop personal R 29 wB
skills needed to get and ketp 8
job,
3. Bires about an equal mwmbes of male 2.% 2,39 K b0
and female teachers to teach is
vocat{onal prograss,
34, Sees to 1t that thers is more than 258 AR LN pe.18
one nale or female student in clasdes ’
dontsated by the opposite sex;
55. Uses the sane gading stanturds fot 2,95 2.80 S el
both male and female students. :

'REGGONGE TATGE 13 fiom 10 4, Average ceaponse < 2,5 indicites iten van Less helptal, vhile avecage
response > 2,5 indicates itex vas more helpful to students, ..

y L]
f




Table 6 iContuwed)
Keai Respoase Scores, P-Ratios, and Significance Levels
for Scale Items Related to Training Strategies

heoording to Traditional/Montraditiomal Student Groups*

T - Sigrifirance
Swvey Itew Bontraditional  Taditional P-patio  Level

56" Uses testbooks and othier aaterials 2,81 261 8 s
bich show sen and vomen o the

m": % is iﬁ_t!_____ . e e : e 7

'

57: Uses textbooks and other materials 2,63 235 2,83 pe.09
vhich show men and women of differ . :
ent races doing the work that is

being taught in class,

- 2%

58, Preseits subject mttar that is 2,61 RY 68 pll
suitable for both sale and femle |

59; Uses shop and/or laboratory equipment 2,72 B I X p>0
and fixtures that can be used a8 :

" eully by femle s by mle stodents

60, Mixes male and female stodents in 22 Wil pa. 04

 sost clagses; __—
61, Arranges schedule to allov students 2.90 28 19 pib?
, to.get into classes of thefr choice,

§2. Asks parents' help in imptoving ) 5 Y N 1 )} pi.9l
textbooks and other materials uged: ;
in school,

*Response range s from 1 to 4, iqu resgonse < 2.5 indicates item vas lesy helpful, wile g
response > 2,5 {ndicates item vas nore elpfil to students;

Full Tt Provided by ERIC.
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o ~ Table 6 (Continued) B
Hean Response Scores; P-Ratios; and: Significance Levels
~ for Scale Itess Related to Trainfng Strategies
Kecording to fraditional/Montraditional Student Groupst

o L ~ Significance
Survey Item . . bontraditional Traditional P-Rativ - Laqal

63, Assigns older stidents to belp %92 %61 L9 g

those vho a1 new in the proaras,

Rexprs cioge 1 fron 1 0 4, Werig refnss < 2.5 it fom an Loas el bl e
tesponse > 2;5 indicates item ws mte belpful to studefts, |




-

‘There were also smaller dxfferences between the . peroentagexgs
nontraditionzi and traditional students who felt they had receive

help from the training strategies utilized by their vocational pro-
crams. Thase iteis which did elicit differences indicated that non—
traditional students were more likely to have received help from
training activities which attempted to rectify sex differences in

program, equipment uze, materials, and approachies to the subject

matter: Despite differences in tbese response areas, both groups

s

of students felt the training tney bad received in developirg per-
sonal job-related sktlls was an important aspect of their training
ptogran' B . f,—'—,,—:,—;:——,—,::,—rrf:————r—::—r, A — - -

-

Student Petceptwns Regardxng Placement Stratggies

" Although none of the items related tn pil:aceuent strategies
: ;eceived a high ercentage of recognition on the part of students,
toth nontraditic ‘and traditional students indicated a comparatively
areater awareness of the following strategies: (1) helping students
‘identify places where there are job openings, and (2) teliing students
about pa:t-time; jobs ‘(see Table 7).

A larger pztcentage of nontraditional students; compared with
traditional students, tended to be aware of the followin placement
activities: (1) tel.ling students’about how businesses are crganized,
and (2) helping Btud” ents in writing resumes. Appraximately 40% of

felt that teachers and other school staff do provide support and

offer help to students in securing 3685 upon complecion of their -

. vocational training. .

According to the data presented in Tabtle 8, the mean response
rates were significantly different (at the .05 levei) between tradi-
tional and nont.zaditional students on item 74. Thus; nontraditional

had received help fton informatior ob*ained regarding apprenticeship

training programs. Although there were no significant differences
between nontraditional and traditional students, both groups indicated
they had tegeivedfconparatively greater help froa the following
placement strategies: (1) helping to prepare students for job inter-
views, (2) telling studentz about labor unions, and (3)- he!ping atu-

dencs identify places where t:hete are job cpenings.

In summary, it appears that in comparison with recruitment, ~sun-
seling, and training strategies, most schools do not appear to be
devoting as many resources to the development of placement strategies
for students who complete vocational programs. The percentage of
students aware of placement activities was comparatively much .lower

than responses obtained for each of the other strategy areas: iIn -

addition, among those placement activities which were being wtilized

by schools, students indicated they were receiving less help from
thege sttuteqhi than .they were from activities utniztd in other

strategy areas. .0

=44 -
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Table 7. Number and Percentage of Respondents

Indicating Awareness of Items Utilized as Placement Strategies

(} fent &

According to Traditional/Nontraditional Student Grdlrs

7 Survey Item Nontzaditional  Traditional
65. g’.}gggigg information on job 59 (57¢) 158 (49%)
openings on posters, buﬁetin
boards, etc.
6€. Publicizes news ofi students who 51 (49%) 115 {(368)
get good jobs. ) -
67. Tells students about how busi- 72 (69%) 162 (50%)
nessyes sre drosnized,
68. Helps to prepare students for 58 (56%) 160 {501)
interviews.
€9; -.Helps students in writing resumes: 61 (588%) 137 428)
70. Tells students about labor unions. 37 {364} 101 (32%)
71. Tells stud.nts about part-time 66 (64%) 182 (56%)
i 3°b§o N ' * '
72. Helps former students adjust to 45  {43) 100 (32%)
new jobs.
73. Asks students 1£ tnininq re~ 57 (55%) 138 (44%)
ceived is helpful in their jobs. :
'74. Irforms students about appren- 47 a8y 130 (41%)
ticeship training programs.-
75. Helps students identify places 62 (60W) 163 (52%)
where there are job operings.
4
.
} ) i
=45~ ”
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‘rable §i Mean Respomse Scores, P-Ratios, and Signi¥icance Levels
for Scale Items Related by biscement Strategies

LY o

) hecarding. to mditioaal/sonamdiuoml Scudent Groups*
- {0 sigifiems
, Sutvey Iten \ Bontraditioml  fTraditioml  P-Ratlo Level
. Gives s {nformation on ]ob openiags 2.55 2,5 SR _
W W“m' wxlfﬁﬁ i . e . . . .. . . e en I e memir—e oo B "rﬁf**f;
66, Publicizes news on students who get 2,60 2.49 N -1 I
, 9o0d job, b ¢
_ L : : ' g o L _ -
" 61, Tells students about hov businesces n5 2,46 T8 .3
| are organized,
4 68. Helps to prepare studerts fur it 2,61 55 pe. 6
! interviess; ,
89, Helps students ip witing resmes. 265 2,66 01 pe. 96
0. fells stidents bt labor indons; 2 , LH B il
g Tl Tellestudents about partetime jobs, 5 266 A8 LB et
7%, Helps former stodents sdjust to 2,15 L% A3 pousl
1w jobs, '
T, Maks geadents If trafnlng recelvd 6 28 0 P69
is heIptal In thelr jobs, - | 7
M, Inforns stadents about apprentice- 3,00 A B Pl
thip training progrimg, , .

*Resporse ramge is from ! ¢ 4, mrnqo mpom < 2,5 indicites ites vas Loss helpful, while average
reaponge > 2.5 indicates iten vas more helpful to stadents;

= rX
-
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| Takle § (Contimeﬂ) _
Hean Rume Stres; Pehatios; an Sigaificance Levels
- for Scals Itess Relatad to Placement Strategies
" woxding t mditidlil]iciitrﬁitimﬁ Stodent Groups*

.

B 77; o o _ ' - stm{tcm
Survey Iten Nontraditional  fraditiomal Pefatios  fevel .
A Belps stidents Mmtify piaces _ PRT 26 J ' P‘_"i@,
were there are jub cpewijs. ‘ L
| | ’
}
' ]
' L o

- ‘-‘

-

‘Response range s frcm ) to 4, \verage mpom:u < 2,5 dndicates
_ reaponge > 2.5 Indicates tem was more mp!ul % stdents,

tten vas \ens Nelptul; vhile average

b7
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Visxtmg nei:ber oi the research staff to each of the twelve

schools chosen for ghe present study interviewed administrators, .

- counselors; occupationa® specialiets, and instructors in relevant'

.

program areas using an open-ended interview format. Since responses

were ot standardized, data ansly5is consisted primarily of classit . .
fng responses into general categories. -General frequencies were :
calculated for these strategy ‘categories across respondent groups in

e2ch of the following arszas: recruitment strategies, Eoimseiiug

sttategxes, Eiiﬁﬁﬁ EEiEééiéE, and phceueut zttategiea. = -,
Dﬁééégiéiiﬂﬁé ch”iiiictiﬂa 77 is ’’ €i ci B . . . L ) .

A hotal of 70 lnt&vievs wére ccupleted vith varicus types of
school personnel. Of this totzl, 35 were instrictors from 23 differ-
ent programs. ‘These instructors were identified as having a higher -

percentage of nontraditional ‘students in their classes. Counseliog s

- specialists interviewed inciuded 14 vocational am ‘guidance counselors

and S occupational specialists. In addition, 1€ administrators were |
also ir.terviewed Theze included deans, program dlrectn:s. amd iiiiéi .

A relatively large number of interviewees from szll three respond- -
ent groups mentioned the use oZ the followl:-y recruitment strategies
by their schools and programs: ({l1) e’rax{eas tours of wncatinnal pro
gram faciTities to interested community groups and/or students from

" other schiols; (2) usiny displays and career irformation tablés at

' or more réigoﬁdonts !:on ~@ach of the three gzoupu included: m

local shopping malls to inform peqpla about the availability of voca-

. cional training programs; and (3) sending school representatives to
other schools to give informatidn about vocational training progzm
being offered {see Table 9). . \

.Administrators and counselors were somewhat more likely to men- -

tion the following recruitment strategies: (1) using a recrui taent

van fo bring -vocational program information to the community and/or to

special interest _groups, (2) sending out mailed materials and bro~
chures to community groups, and (3).placing sdvertisements or articles,

programs. ° Inst:uctou wers somewhat m:ie lucely to cite the foliowing :

strategies used to recruit students: (1) organizing Eigh School

Career Days forstudents to become aware of vocational progrps offer~
ings and to explore career options,-and (2) working with advisory
committee members to get information about 'vocational programs back :
to thei: communities. OCther recruitment attateﬁlu ‘mentioned by one

tun;tles for nontradltionai acui!e_n&, (2) organizing exhibits, at-
- ..

ri

- 48 - o

- § - , -



Ly

Numbe: of Reapondents HMentioning Rec:uttuent

Strategy Items Accoréing to School Personnel Group

Strategy Item ' Admin: Counss; Inst: Total.

29

O
o
o

(1) Arrange tours of vocational pro- 9
gtiﬁ'fi’cilitiéi to interested . ;-
community groups and/or ltudents :
from other schools:

other schooin to give informaticn
about vocational training pro- \
grams, ' . .

(2) Send schooi tepresentattVés to 4 6

(3) use displays and tables at 1oca1 N B 9 .20

shopping mallss

() Use recruitment van to bring . - - . 4 5 0
information to the community '
about vocational training pro-
g:ams.,

(5) advertisements or articles in 3 2

" newspapers about the avail- : §
ability and descriptions of R
- various vocational programs.

o

W

o
&

(6) Provide information seminars _
opportunities. for nontraditional
students.

- %

{7) Send out mailed materials and - 3 3. -0
- brochures to: commusnity groups.

.

(8) Urganize exhibits at youth fairs 1 1 1

and education fairs.

(9) Organize High School Career-days 2 3
for students to explore voca-
tional options. ] .

(1) Work with advisory comittee 2 0

members to get information back

to communities about vpcattomi o R
programs.

[0



Table 9 (Continued)

Number of Respondents Mentioning Recruitment

Strategy Items According to School Eii'(ﬁiihii Group .
- \ -

Strategy ltem L

S B
Admin; Couns. 1Inat.

N -

111)

(12)

‘Poster campaign to announce new

courge offerings and/or non-
traditional program opportuni-

ties for women.

Cooperate with apprenticeship

councils tc get students into

‘vocational programs lcading

to apprenty.eship.

-

s - ¢

1 0 0 1

k |
3- :

1

N

70



anhouhcCe new course offerings and/or nontraditional program oppor-

tunities, and (4) coopenting with apprenticeship councils to get

students into vocational programs leading tc apprenticechips.

youth faits and education fairs, (3) developing poster campaigns to

In summary, a large ﬂjﬁtﬁtyfbfﬁ!‘.hé tﬁpo!i!iiiti in all three
groupe indicated that thei» schools did not have an official strategy
program for recruiting ma%raditiéﬁal students. By far; the most

about the availability and/or desirability of vocational t-aining

prodrams vas simply “word-of-mouth:.” Tours of program facilities

and outreach activities to local cosmunity groups ard school gather-
ings were also mentioned more f:eque:zt‘v.

Ide_t}ficacion of Counseung suategies bz School 2 !minlstnto:s
Counselors, and Instructors _

Respondents from all three nchcoi _personnel groups were mOSt

ﬂkexy to mention the use of equal encouragement and personal iupﬁort
given to eich stiudent as a primary counseling strategy to retain _ “
Students in their vocational training programs. A large number of .
other students and student groups (see Table 10). 1Instructors were
also more likely to mention the foilowing counseling strategies:

(1) giving personal interviews with students who are interested in
vocational programs: (2) helping students with personal problems;
(3) providing orientation ‘to new students, including the use of
visual and printed materials; and (4) making scholarship finds
available to students in need;

Counselors were more likely than other :espondeng}gfgeggtor
the use of the following counseling strategies: (1) organizing work-
chops for. women or other nontrad’!tional students who have been away
from school for awhi.e and are in a period of transition; (2) develop-
ing a "work exploration lab" wihiere students can receive occupational
counseling and utilize materials available for personal expioration

- .= ___ _ T .« _

of vocatisnal interests; (3) using computerized career information .

systems to aseist students in career explorations; (4) giving informa-

tion to students on job placement opportunities, expected salaries,
and training skills regquired for emplovment; (S5)-organizing stucdent’
support groips for ingoning,nc,nt;aditiona; students; and (6) sdminis-
tering personality and aptitude tests to incoming students, and _
encouragihg women with interests and aptitudis for nontraditional
fields;

‘ in surmary it appeared that instructors often served in the

role of counselors when a student had a personal problem or needed
encouragement. Since the instructors who were Mtirvlwd expressed
a greater coftmitment to individualized teaching methods, t.bgy were

- probably Fore aware of each individuzl student's own strengths and
weaknesses. Professionai counseling services, by contrast, appeared
to be devoting greater energy to the crganization of group supports

and wumselin?é related to larger career and educatxomﬂ; goals,s

- \
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Table 10
Number Gf Respondents ﬁi[i’cibﬁiﬁg’ Counseling

Strategy Items chording to School Personnel Group

: v . v
Strategy Item , Mmin. Cours. 1Inst. Total
(1) Informal support from other 0 0 13 13
students and/or student groups.
(2) Instructors give personal 'nter- -0 ¢ 3 3
views with students who sre
iﬁﬁéiéiﬁﬁ in programs,
(3) Offer equal encoursyusms ! wnd ' 5 8 16 29
persoral support to % uﬁo 3 in .
ocompleting their v, val pro-
grans. . .
(4) Instructors help students with 0 0 7 7
personal pwbim _
(5) mitrucwri provide orienca- s 6 -8 '
tion to new students--including )
the use of<video and printed -
materials. ] .
””””””” 0 2 o 2

(6) Organize viozkarbps for woeen oz )
other rontraditional students : o,
who have beut away from achool ) :
for a period of time.

(7) organize student support groups 0 b S 0 1

for incoming nontraditional

(8) . Development of a “work -explora- 0 3 0
t.on lab® where students can ) .
receive cocupational counsel- ;
ing and utilize materials avail- ; iy
able for explorition of voct- ) -

tional Inturasts,

(9) Cive Information to students on 0 2 2
jots placement opportunities,
expected salaries, and training
skills requi.red for e-pi&mt.

(iﬁ) {hggfigtggegfggtmitty and - o 1 0 1
aptitude tests—encoursgement .
given, to women with interests .
and aptitvdes for nontradi- ~ \

tional fields,

. | - Lalil . . 72

fi
(V. ]
NI
I

\

|
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Table 10 (Continued)
Number o: Respondents Mentioning Counseling -

Strategy Items According to School Personnel Group oo

-
p [

Strategy Item Admin: Couns. Inst. Total

(11) Have scholarship funds avail- 0 0 3 3

able for ‘studenta in need;

W

(12) Use of computerized career (] 3 0
information systeam to assist
students in caree: explora-
tions.

vt
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E
den cation o and#rot‘ruining Stutggiem School
Administrators, O'ounulou, and Instructors

A :eiativety large number of respondents nm:ionul the avail-

ability of an Individualized Manpower Training: System (IMTS) scility

to provide students with remedial training in basic academic sk.lls
(see Table 11). Rehtcd to the IMTS lab, various respondents also

remedial help offered in basic math sk lls, and the avalhbﬂ;tty of

IMT5 services scheduled according to students’ needs. A larger

number of respondents also mentioned the availability of the follow-
ing training and pre-training strategies: (1) developimg a "study
skills" lab to improve student test taking abilities amd to receive
-ttaming in basic studies, (2; azuneing tours and fiold tripc of

work enviromments in fields f&f which they are receiving training;

‘and (3) offering training in the <ovelopmerc of personal skills

which will help students get and keesp jobs.

_Instructors were more likely than other responjsnts to mention
the following training strategies: (1) organizing emall group or
tean formats for studying course material so that better students can

work together with slower students on projects, (2) using visual aids -

in presenting technical or more complicated subject matter, (3) giving

students first-hand demonstrations of materials use and giving them
opportunities to develop "hands-on" experience with tools and equip-
ment, (4) developing curriculum in cooperation with advisory board
members in ord r to update training to keep pace with changes in the.
field, (5) defrloping classroom enviroaménts which'are similar to

3

those found in business and industry, and (6) providing orientation

ttantng for students nontraditional to a program area.

' S—veral school/program administrators and instructors mentioned
the fonowing tzaining stutegieu (1) givi‘bg equal attentlon and .

Several ounselors and instructors mentiomed the application ogfgn

individualized approach to teaching whereby instructors work with

students on an individual basis and encourage indivisual projects.

One respordsnt also mentioc:sd the importance of developing.training
workshops for school admiiistrators, counselcrs, and instructors to
sensitize them to the special ueeds of imntraditional students.

In summary, it appears that many schcols have begua to implement
systematized remedial and developmental study programs such as the

individualized Manpower Training System. . Several instructors also -

mentioned the successful application of more imdividuaslized amd ,
*competency-based” approaches to instructional design. A major empha-_
sis in these classroom formats is to allow students to develop pusonnl
strengths and aptitudes at ts neir own gace vhile still uinhining a

b o
'



Table 11 7
meiz of Respondents ﬁenttonlng 'rta.nx/)ﬁg
Stntegy Items keo:di.ng to Sdiooi Personpel Gronp

Strategy ite Admin. Couns. Inst. Total

i

(1) Development of a "study skills . 2 1 12 - 15
lab® to improve test taking

in basic studies.

(2 Availability of gn Indivi= 2 3. 12 17
dualized Manpower Training :
System (IMTS) facility for

developmental skﬁh. _ -

' (3) Organize small group/team 0 z _6 15- 15
studying formata by putting : :
better students together with
slower i:ti.iiiéﬁfi;

(4) Use of visual aids in present- 0 0 . 5 5

tn§ subject matter.

(5) Demonstrate uge of materials 0 0 7 7
’ and tools and allov students to g ;
work onh equipment themselves. '
(6] Instructor works with -tudents 0 2 1 s
on an individual basis and 3
encourages individual projects. ‘
\ ¥
(7) Giving equal attention and 2 o 7. 9
cncouragement to .both tradi-
tional and nontrzditional

(8) Arrange tours and £icld trips to . 1. 2 9 12
area businesses and industries. ° ;

[
v

(9) Develope curziculum in codpera- 1 0
tion with advisory board mesbers '

in order to update training to

keap pace with dmmu in the
ﬁeld. e

ii.éi.ofze: t:aining in the devalop- 1 ' 8 . 13
ment of personal skills which L
wiil help students get and keep P




Table 11 (Continu+d)
Number of Respondents Mentioning Training

+ Strategy Items According to School Personnel Group

re

»

Couns. iInst. Total

v

Strategy Item | Admip.

students nontraditional to a
program area.

(12) Develop class environment similar 0 o 1717
to that found in business/indus- :
try. . .

*»
o

w
0

{13) Classes organized around a "com-
‘petency-based” instructional A
format; _ ) i

. : ®

(14) Develop training workshops for - 1 0 0 1

gschool administrators, coutse— .
. Yors, and instructors to senpitize .
them to the needs of. nontradi- :

o

¢
Wi
N

M
I




Training tna pu-tntntnq strategies are also being dwil.opod which

attempt to address the various needs of noniraditional students.
Finally, in many progras areas tha growth of technological change
and the development of corresponding skills has necessitated thg con-
tinual updating of training methods and materials. As a result;

program consultants and advisory board members are working together

with instructors in some programs to provide input on necessary cur-

‘riculum changes in-order to better prepare students for entry into

the job u:kit. . . .

mentiticatton ot Placenont md Follow—up Strategies by School

z\ smaller number of respondents indicated any type of invoive-

ment with the implementation of placement or follow-up strategies as

a way of helping students £ind employment :ipon completion of their
vocational training programs (see Table 12). Those stritejies which
were more freguently mentioned included; (1) developing and main-

- taining contacts'with business and industry persannel on an informal:

basis; (2) helping students prepare for interviews, and (3) rgbtjmim

input from advisory bosrd members-on potential 365 openings.

~ _Several instructors indicated ths use of tho fououtng phceunt *
and follow-up strategies: (1) mrintaining contacts with former stu-
dents who are now employed in the Field;, (2) an occupational spectel-

‘ist is avaflable to assemble follow-up rscords on graduating stud-nts,

and (3) a special program coordinator is available to make cont cts

with business and ustry for graduatds seeking employment. Several
counselors interviewed mentioned the following placement strategies

to assist students seekiny employment: (1) making a placement special-
ist available to : -ovide students trith job dscrtptlou and placement

information, {(2; Eclping students prepare and write rejums, and (3)

developing Career Education classes to provide students with training
in employsbility skills.

In summary, most of the plicﬁeut strategies mentioned by respond-
ents appeared to be based primarily on informal contacts between pro-
gram instructors and area business/industry repcesentatives. 1I1n the
majority of cases; m:it respondents indicated there were no formal
networks or strategi'~ for linking students with available Jjob open-

ibgs in their field. Although there were some responuents involved

in various types of strategies to prepare students for the transition

from truining programs to the wakpuci. these respondents represented
only a small iuliotity.



) Table 12 “

Number of Respordents Mentioning Placement

Strategy Items According to School Psrsonnel Group

‘ * *  Strategy Item Admirn. Couns. Isst.

(1)

(2)

(3

(5}

{6)

(8)

N
W

Instructors develop and main- 1

tain contacts with business
amd induftry representatives.

r 9]

Advisory committee meabers pro- 2 0

parttcuhr field:

©
o
~

A special program’' coordinator
makes contacts wirh busineaz
and industry for graduates

. seeking employment. .

) Instructors maintain contacts ' 0 0 2

with former studemts who are
now employed in the fie.d.

Availability of a placesent o "2 o,
sghli.t who peovides -
ents with'job aescriptions

and placement {nformation.

Occupational spicialist keeps 0 1 2
follow-up records on graduating .
students.

help students prepare and write
Iesumes. .

) Instructors and/or counselors 0 3 I

Instructors and/or counselors 1 3 5
help students prepare for inter- :

views.

) Develop Career Education clagses K 4 0

é
3
%
tl
§
‘3
E
5
'3‘

»M

N

|
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. m” ting the uigg’ tratagies - | )

~ The intarviews with teachers, mlmi, and adw‘nistrators.
provided the basis for writing descriptiqns of the svz :Dsful strate~

gies that were being esmployed to attract and retain nonttaditional
students. The interviewees Were asked to enumerats the activities in
wvhich they were involwed that related to recruitment, counseling,
training, and placemsnt that wete directsd toward récruiting or retain-
ing mntudluoml students in vocatioml; Progranms .

&and zecord the nature of the ncmiucnt/utmttm atntogy The proce-

dures chat weze ihvolved in conducting the strategy, defining objectives,

identifying target clientele, planning and development of the strategy,

Gescription of the strategy, estimatcs of costs, and the evaluation of

the strategy were detsrmined through the intervisw process. ' The inter-

view tezm was sncouraged to probe to obtainm greatsr detail {n the
descriptions ot the strategies and more specificity in the procedures
Las'id in the conduct of the strategies.

‘mo Lnutv!.u ptohoeoh thus obta?, N were grouped by xoctuit-

; 'mus the writing tsam 'hed several due:lpttom of each strategy from
.which to glean information for writimg a genmeric deucription of the

selected strategies: The descriptions were written and reviewaed by

other memba s of the writing team as well as by the project director.

Based on_ ghac teviewd, the strategies were revcitten apnd are included
in 3 stand alons document that accospanies this report. It sh-uld be

rnoted that the writing tsam and the intecviev team were composed of the
sams individuals. Thus, the reviews Dy the varicus members of the
vriting team were aspecially meaningful.

In order to be gire that tho strategies incladed were those that
vere identified as being eapecial’y beneficial to nontraditional stu-
dents, a cross-tabulation was ma’%e bitween the itezs included on the:
student surny form dnd the context. ot tie stuuqin. As may be noted

— e = —

scudents as beneficial to them in their decision to entsr and sta; in

a vocational curriculum are regpresentad in one ¥ more of the described

strategies. This gives ctedence to the utility of the tdentified
strategies as being activities that; if conducted; will lixely encourage

nontraditional students to omr and remain in vocational programs., It

is, however, unlikely that'the ume of a single; strategy would affect

tise enrollments of nontraditional students appreciably. Rather, a wide
array of stratsgies selectsd from those described would likely be
fequired to accomplish this goal. A description of the plariing process
that could be used to select and conduct. s set of astrategies was sritten
and is provided as ar introduccion to the accompanying documsut, which
is entitled "Manmual: Identification of Strateuies to Incresse Retention

of Disadvantaged Students in NHontraditional ‘frograms n Florida:”

I

)
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~ Table 13

g

s tudent s«:my Jtm Crous-aeferenced to Buimm 5

Racrultaent Steategids

Stideat Sucvey 1ten

8.6, (8) . Tours arianged by the schooi of tuild-

ings; classrooms; shops; and oﬁm

facilities to intsrested persoms.

%

8.5. (14} Inforsation to the effect that voca-

‘ tional prcgcame are open to everyom
during meetings of organizations and
oomntty qroups .

Eey: R = Recruitment Strategy
C = Counaeling Strategy

T = Training Strategy
P = Placement Stnm,w]

.- OnCampus mh School Days -(R)
. Careat Pairs (R)

Progran Tersinology and Nqutpont Orlcnu-

~ tion Package (%)
Tours and Pield Trips (ﬂ; ;

Aquity Workabop for Local Business and -

~ Industry Ropmcut’ttm. Peeder Eigh
_ School Guidance Personnel and Adminis-

trators, and'Cosmunity Professionals (C)

Open Commnication with the Public (R)

Informational Workshops for Potentisl

~ Peferral Agenvies (R) '

Mvectfsing (1 |

Nedis Workshop (R)'

Poster Canpaign (R) ‘

Cazeer Falrs Ry

Mobile Regource Center on Vocational Oppor-
Ctundtdev (R,

Nuctoq ¢ Community Resources for Receuite
-nent (k) °

Informaticnal Support smtou for JNomen nd
the Disadivantegad :

ﬂ Py



Vo
; ., Stadent Survey Ttems CrontMaferenced o Stategles Continued)

| Stadnt Survey Ites c  Strategles
8:8, (17 e applicition of identical admis- poatat Campaign (R
, sion requirements and procedum to ~ Mvertising (R) "
all students, - . On=Campus High School Days (R) 4

+ Caceer Pafr <(R)

| L Wﬁtklhﬁpl*'?ﬁ'!m on Nontradi tional neozult-
S | . mnt and Tradning (R)
o , Informational Suppoct Services for Women
"and the Dicadvantaged (R)
Open (anunicntion with the Public (R) .

5.5, (19) schoul activities carried out with Bquity Workshop for Local nuaini? and
other comsunity groups vhich shov - Industry Representatives; Peeder High
the benefits of vocational programss. . School Guidance Personnel and Adwinis-

) teators; and Colmunity Professionals (C)
Seni:ar to Bulld Linkages biﬁm the 8cbool
and the Busiress, Industry, and Labor

: / co o gectors (R
; . , . OnCaspub High School Di?i (R)
: Y Carest Mairs (R) 3
~ . ‘ . . ) M“!thlm ‘R,
: & ~ Mcbile Resource Center on Vocational
. oformational Workshopy for forntial
_Referzal Mgencies (R)
\ Dtrggt_:gg_gg_@gnity Resources for
Recruitment (R) ;
Keyr R s racruitnent smteqy
C = Counseling Strateqy - 7 D ;
| "1' = Tralning Strateqy ' R

P = Placemenit Strategy ; | ‘

ERIC -8
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.. Student Surveydftens ‘Cmas-m.etenced_éb Stratagiei'lCor.\tmue,d} .
. - ‘ oo K ' # . : . ]
- tudent Survey Tten 5 'lL steategies
- ‘ ‘_" Lo ] -l_‘; .“- -, - , - ) :w . ; .
5.5, (22) The avallability of a’tejephone number Open Communication with the "ublic (R)
7 . tocallat night for tnfomttcn about - ‘ : I
vocatiomi progrm. S | _ ‘
5.5 (9) Allowing 1ntemted pmona to observe Thforsational Wotkshop for Potgntisl
. . ‘vocational classes. Referral Agencies (R) o
| — _. - Career Bxploration Lab {0} & . .
SRR Progran Terninojogy and Eqnipnnt itntu-;
| \ - tion Package (1) ¢
i ~ Work Bxpertem Lab M
/ . ; \
8.5, (i2) Including tr}gggngggor} in the schooi : On~Campus. Hiqb Schodl Days’ (R)
. . catal j on jobs and salaries o cun Carzer Fuigx (R .
' - expect to gat after completir | obtaining:a Compute: Listing ot mﬂhbh
vocational teaining, ° _ [ocal Jobs P) ‘
2 o \. , ‘ mloylbulty Skills lliridliobli ll’f
: , ' sPractice' Intarvievs (P).
Intetvievs with fole mdola (P - o
Informational Bupport Services fof fomen g
: and tlie bludmtaqe& (R) i
$.5. (16) Sending school representatives to other - Op-Campus High School Days (R)
‘ schools to speak about vocational tratn- Sreer Fakea () . TRy
~ ing §E6§rm. ‘ | " Informational swport Services tur m A
’ - , ~ aud the Dmdmtxqed (R) SR
Bey: R = Recriltment Strabsgy ’ I
C = Counseling Strategy’ Vo
T = Training Strategy - - : .
7P = Placement Strategy - i : o

:
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Student Survey Ttems Cros: Referercad to Strategies (Contimued)

Stident Survey Itens ‘Stivtegles

5.5, {21) Utilizing both Eale and female contact Mrttisig B 0000
peraons to answer questions from per- On-Cacpus Righ School Days (R)

sons interested in getting into voca- Career Falre (R}
tional programs; Career Exploration Leb (C) _
| | Open Comeunication with the Public /)
Informational Suppait Services for Women
and the Disadvantaged (B)

-9 -

fey: R = Recruitaent trategy
© T C o Comaeling Strategy .
" 1= Irdinim Strategy \'
, P e Placement Stratey

(3h




Student Survey Items Crosa-Referenced to Strategies (Continued)

coimgeting Strategie:

Student Survey Ites

LN R

Y

Stratecies

S.5. (28] Giving equal enccuragement to both male
ad fimale students to complete thelr

vocational prograas.
|
o
A.
y
Keyi R * Recrujtment Strategy
C Crunse’ing strategy
T & Tesatisg Btrategy
P = Placenent Strategy
EKC

wll Toxt Provided by ERIC

g0

R

Support and Tratning Workshope for Hortradi-
adwtiomi Prograss (€]

Courselor/Trtractor Broviedag Mg (C)
Suppart Groups for Nontrzditional Students (C)
Equity Worksbop for Local Business and
Industry Repeesentatives, Peves High
School Cuidance Tarsonnel and Acalnis~
 trators, and Community Professicaels (C)
*Stadent Bquity* Norkahap for In-Bouce
saff )
Progras Terainclogy asd Bquimment 0rienw-
_ tion Package (7)
Compe t2icy-Based Iratruction {13
*Brear~in" Classes (T
Pro-raining through the {ndivi4uatized
Margover Trainiy: System (7)
!ﬁnw.xim the Ceen resce and BAfects ¢!
Raice and fox Biag in Instruct]~mal
materials (1)
alning Wotkshop for thtEicttd (1)
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Student Survey Ttess Cross-Beferenced to Strategies (Cont. wed)

Student Sutvey Iteh

Strategies

5.5, (8] Ewousslag stulents to mke theo more
b /LE-conf et

§:8: 134)  Giving information to gtodents on job
opportunities in the flelds for vhich
they are training,

{.00 (3] Mdvises stoden's 3od jsrents of pos-
sible careers available to students i
vocat fonal education programs,

Feyr R = Reccujtmnt Strategy
C » Coungeling Strategy
T « Tradning Stratagy
P = Flaseseit Stratagy

e

tional Studants Mjting to Weationat
Bducationsl Prograss (C)

b

*Student Uity Wotkstey for H-Hodze
sttt (C)

Support Grougs for oatzaditioral Stadaats (C)

Counselor/Instructor Brown-Bag R2p (C)
"Classic® tadent Supgort Program (C)
Pre~"13ining throogh the Iﬁﬂlﬂi!ﬁiuﬁ
Karpower Training Syster (1)
Ball s (1
Tainteg orkshop for Instructors (2)

Career Exploration Lai U}

Treuring Bqwl frestesat of the Seses In
_"Vocational Tastin; 4o Assesasent (C)
Simulating Wotk Conditions (%)

Toues ard Meld Teips (%)

A Tngt -ctionel Nodule fo¢ Management ii\d
Uile Relaticaships (1) :

Work Reploration Lab (7

Practice fotervievs (P} :

Interviovt with fole dodels (2)

Parent Aust inia 2 woTkshop (C)
Caroer Bupios i ting Lab (€]
Cares? Maiis (N

&



Student Survey Tteas Cross-Refesenced to Strategies (Contired)

Stidant Sirvey Iten

5.5, (47)

5:5: (30)

§.5. (33)

5,5, (36)

Eacouraging all stadents t mtly
proper authorities if they are being
treated unfatrly by cluemtes or

tuchm.

‘ Gtvtng stndeut! i cham :o uli iboiit

jobs with persons vho work in fields
ueually pade up of the opposits sex,
Using students to belp otbers ¥ have
ptobleas in a vpcatiopal -program;
Using training matesials salch aze
Fair to both sexes;

fey: R = Recryitment Stratagy
€ = Counseling Strategy
T« falni & Strategy
P = Pla;ysant Strutegy

Open-wm Pmu‘y (C)

"Claagic" “tidant Sipport Progean (C)
Tours and eld Teips (T)
Xﬁ_tiiiiéii wit: Role Molels (P)

"Classic® Stadent Support Progras (C)

Insuring Pqual Treatnent of the 5 ia:
vocational Orientation ﬂiteri&“ ()
Mininizing the Occirrecs and Effects of
Race and Sex Bias it I teictional
Materials (1) ,
lre~Training throush the Individualis:
Yanpower Training Systey (7)
Training Workshop for . Insteictors (7)
*Break-1In Classes (1)
Frogzam Terainology %
tion Package (1;

Kdviwory Comittes fr: $463 RAie (1)

Ortonty-



Student Survey Items Crogs-Keferes:t » Stratesies (Contined)

- WA D T i W AW B b SR A oty

Student Survey Itor:

*kiategies

W WL R,

S.5. (1) Asking students bow they chose the Work Eplyation b ©) 0200
peograms in which they .re enrolled: Insuri; vyual Treatment of the Sexes {n
' Jocational Testing and Aczessment (C)

- A ro_
SiS. (¥3) Making women counselors available 0Open Corenication with the Public (R)

% students, Insuring ;1al Treatment of the Sexes in -
o Vocational Testing and Assessment ()

Key: R« Recruitment Strategy _
¢ = Counseliog Staategy |
"« (raining Stratagy
F = Placement Strategy

Full Tt Provided by ERIC.
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Stuent Sirvey ItEES Crogs-Rererenced to SLategiva (gortinued)

Yy

wafuing Strateaies

Student. Survey Ites

Strategies

-

S.54 (58)  Presenting subject matter that {s
’ seitable for both male and female
stidents,

§:5. (55) aing shop and/or laboratory epip-
: * ment and fiztures that can be used as
euuy by female ag by male studem.

5.5, '(305 Mixing nale and female students in

post classes,

Keyi R = Eibiﬁl@ﬁt_ﬁﬁiﬁj’f
C = Counseling Strategy
T 5 Naining Strategy
5 & Placenent Strateqy

EKC | , 89

wll Toxt Provided by ERIC

i

Hinm:lng the Uomuence and Effeccs ot
Race and.Sex Bizs in Imtmctfoaal '
Matzials (1)

| Ptogzu Terninology and !’quip-e:t cmm—

tion Fickage (11 -
Advhor Comittee for Curziculun miev by)

*Break-In' Classes (1)
Pre-Training through the Individuaiized

Vanpower Training Systes (T)

Structured Tutoring System (7)

mm:mg the Occurrence and Efects of
Rice 3nd Sex Bias in Instrugtiondl
] litermo (] L
Program Teraimlogy and !qui;mt Orienta-
tion Packagu (1)

| ABvlsory Comi{ree for ciclculin Review ()

Training Workstop for Ine’ructors (1) -

Kininizing ths Occurrence and Effects ot
Race and Sex Mas in Im zuctiomal

B !ﬁtumw (‘r)

Compe *encv-Baged Instiuction !T)

 "Bre-t -In* L.gha@s (T)

Stractare) Yutsring Syatem (1)

. Teaining Worknh p for listructors (7
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Student Survey Iteas Cross-Referenced to Strategies (Continued)

Student Survey Ttew

Stratagies

5.5. (5]

5.5, (€1)

o mhalan

A nat intn alacsas AF'shatl
Wy YW SIS TEAETWeW Vi WEVES WSV )

USing iNe sase grading standards for
male and female students.

Neranges- schedile t5 #low Stidests -

PieLi=CLaxs Folles (1

Comprtenc, -Lused Instzuction .
Strictured Tutoring System (2)

Traje!; Workshop for Imtructozs (%)

5.5, (3] Giving belp in the sprcial terms and "rnlaology i &Mpnent Gtienta-
aquipe:nt students need in their i ‘ukee (T
vocational programs, COK y-nmd Intriction (1]
| P"'"s.ul’,(ﬁ throuch the Individualised .
Manpower Training Cyvatem (7]
. Structuzed futoring Syutem (7)
Y Training Workehop for Instrictors (I} |
Rey: R = Recruitment Strategy q —_ -
C =Counaling Strateyy ’_J
T +'Training Steategy —n
Pa Pniééﬁiﬁi strategy
[KC » 90
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Student Siii’\iéy Items Cross-Referenced w Strategfzs (Continued)

‘Placenent Stracegies

Stode ot Survey Item

r——

5.5..(°0)

pS. (68) Helpimg s Lin DA studEntB for 505

inter /° cas,

535 mi ‘retttuq stodents abot apprentict-

“hip training proqu.

e

Telliig students ahout labor unfoma,

Practice Interviews (7!
Intervievs vith Role Keels (P

Critiguing Interviewis (P)

A Instructional Mpdule on Preparing
Application Forms 'P)

Providing Stodents with Intprelev Skills (P)
Baplosbility Skills i (P

Simulating ﬂﬁtk Cmm{tim (1)

" Notk hpazim (?‘

Working vith mecriiters from Local
Buniness ({P) o

obtalring a Compuater wiating of Mambla
Loral Jobs (H

Persotu Contacts with Business and indmxy
Pecple {F) :

Simulating Working Conditions m

mon and Feld Trips (7)

Pwrlionll Contacts with Bulllim W lndustry
_ hple (b -
Providing 1icaatich about URLGRs 71)
mu 5 it liectulws from Loca!

I3

ayi R & Racruitment Strategy |
C @ Counseling Strateqy | A 1
t & “iaining Steat iy
P = Placement Btrategy




. Student Survey Items CrosswReferenced to Strategies (Continued)

Stud~nt Survey Ites - Strategies

_ ’ A A PR
8.5, {15} Halping seudents idestify placesshers ©  Obtsdaing s Computer Listing of Available
thete are job openings. _ Local Jobs (P) “
| Pecsonal Contacts with Busirss and Ind‘ustry
People (F)

fours and Pield Tripe (1)

woxkhsg with hcrumts from Local
\ 7 . Suginesses (P)

Key: R» s hecrultaent Stratscy
C_» Courseling Straw. y

_'r = Training Strateqy

P = Piacement Strategy

L4
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. Pollow-Up Stra‘eries Identified
by Instructors am Hot by Studants

Studert laformtion Becords Syste
Collection of i§§§ through Follow-up Qusstionnaires/Surveys

Senior Exit Survey

Supportive Counseling after Placement on the Job
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Hany couclnsiczs could be' drawn from. this gtudy. Tbe danitrsions

that are presented bere are those that se¢emed to be the most salient in

light of the purpose of the study, i.e. to identify and describe suc-

cessful strategies for recruiting and retaining pontraditicnal student!'

in vocational edccation. mesejoaciustom are based oa the data from

the student survey. information obtained from the interview echodula_

and cbservations made by the @ets of the interviev team. The lattet

is subjective while the first two sources are abjective. The following

" are the conclusions derived from these data sources:

.1 rontraditional students in prograams that kave high nontradi-

tional enrollments are more aware of them than traditional ccunterparts

and affec&d by t!ﬁ activities _conducted by ?etsonnel within the LEZ

2. Pe:sbhhel in LEAS that have a high enrollment of nontradi-

ticnal students utilize a variety of strateaies to recruiz -nd retzin

nontradn-onai; students in vocational progzams.

. 3. The development utl eonduct of recruitment and retenticn

sttatﬁgies are typically not coordinated by a specified person within

the LEA. _ Thus, it follows that there wa2s noc official srrategy for
recruiting or retainind nontraditional students.in vccational prograiii.

4. KRowtraditional students in the schools included in the study
- perceived that LEA pirsoniel were making an extra effort ‘o help then
gtay in gnﬂ completa their tralnirg programs.

5. The placemnt of program giacuates in ‘jobs is not perceived

" as being especizlly heipful in ge“ting stulents into, or getting stu-

dents to stay in; voc=tional procrams. Thus, ‘c appears that this

important activity is veing overioc::d by thz LEAs with high nontradi~
tiogmi encollment. :

-

6. The umtttctat poncy in I;m with hiqh mr .raditionc‘ cnrour—

support © nn W&nthl and cuzrent students. ] .

| 1. Personnel in LEAs identified as heving high nontraditional
en onments have developed specific strategies for meeti:g the sptcitl
*’éaning needs of the nontradizisnal stadent,

8. Nontraditional as well as traditional students perceive that
school personnel are placing Eiii@ifiii on strategies to.recruit

and retain students. that relite to training than they Oc in other zreas.

9. Support groups composed of peers, ﬁuchn, counseiors, and/og

industry parsonpel apdesr to'be perceived by students as the most effec-

tive method of uuiumg mntrﬂuioml students to :min in vocational
proqrm

.73 -



B Recomendatmns presented bere are Dased on tbe fxﬁdxngﬁ in tt;'é
study and the experiences while conducting the stidy. <he recommenda~—
tions are:

~ 1. That LEAs be urged to appo””’iﬁt an iﬁaiiiiaiiil to be responsxble

the responsibility of piamti;ng, conducting, and evaluating the strate-

gies ccnducted within the system that are directed toward recruiting

and retaining nontraditional scodents.

2. ’mat a report of the actxv:.ties oonducted wit!un each school
be prepared and submitted to the governing body of the school.

3. That each LEA be urged to establish a specific budget for
expenditures related to the recruitment and retention of nontraditional

students.

4. That monetary incentives, e.g. funded projects, be provided

for LEAs that will utilize the planning procedures and strategies

included in the manual of strategies produced as part of this project.

5. 'rhat strategies for placenent of students be developed and
the effect of utilizing these strategies for récruitmant and retention
of nontraditional students be demonstrated.

6. That workshops on the use of the strategies manual be con-
ducted and supported by the Florida Division of Vocational Education.

7. That personnel in LEAsS be encouraged tc establish support
groups and systems for students who enroll in nonttaditional prograams.

- 78 -
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APPENDIX A

schioot L -

Principal/Vocational Dean/Vocaticnal Director - .

Date/Time for Interview R .

Vrogran 1 - | Time for

Instroctor  __ Inté W

Instructors/iizss for interviews:

Tize for administration of survey
to class. . o

B

srogean 2 — Tine for
Instructor . Interview

Instructors/times for intervicws:

Timeé for administration of sufvey
to class: o

Program 3 Time for

Instructor . Interview

Instructors/times for {nterviews:

Time for administration of survey
to class: I




SCHEDULE FOR INTERVIEWS WITH COUNSELCRS
CUTREACH COORDINATURS AND WOSEN'S CENTEX

DIRECTORS.

Name fime for Interview

tutreack Coordimator - o

Women's Center Director - : — -

Cocnselor } .

Counsclor 2 S

Counselor 3 -

A(l1)
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INTRODLCTION FUR PRINCIPALS/DEANS/DIRECTORS

Cood (or hetlo); I am _ - from Florida

State University: 1T talked (or —— _ _ talked) to you about thé project we
ire conduct ing on the récruitment and rotention strategies for nontraditional
ghd disddvinsaged studenta.

The purpose of this project is to des~ribe the most successful stra-
tegivs for recruiting and retaining nontraditional as well as disadvantaged
students. This will enable other schools to adopt the strategies to their
part iculir situation:

irograms that have been identified as having high enrollmevts of
dont rad it iondl stiudents, that is; those that are programs that are nontradi-

t ional Lor their sex; and disadvan-aged, econcmically or academically, in

vour institution are: ,

s and .

I would like to ask you some questioms about the ! rategies that

AL2) 102
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ADMINISTRATION INTERVIEW SCHEDULE

l UU yuu have dn overall plas for developing recruitgent and retention
strategies? Yes No
If ves:

4} Who is involved in the planning?
B) 18 ane specific person responsible for the coordination
of planning?
¢) 15 a written plan formilated? (If yes) What procedires
do you use in plananipg those activities?
d) Are specific persons assigned to pazrticular tasks in the plan?

vhiat roie do you play in the conduct of these strategies? (If involved

-
o

‘toany,; L ist them here and do an interview for cuch one in which they

arce highly involwed:)
4. How :ire thvee dctivities funded?

. Does thin school cooperate with other s@bcis o conduct activities to

(NOTE: 1F THE ANSWER TO QUESTION 3 WAS YF$--USE THE STRATEGY FORM TO

DETERM INE THE NATURE OF THESE STRATECIES--ONE FOR EACH STRATELY.)

(ane ¥
Loy
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INTRODUCTION FOX INSTRUCTORS

Goud _tor helloj; I am from Florida

State University: We are condacting a stody of recruitment and retention

strutegies for nontraditional and disadvantaged students. -

hao notif fud you that we would be asking far your assistance. Do you bave

time now for me to tel) you about the project?
The purpose of the proiect is to describe the most successfui strate-

jivs for recruiting and retaining nontraditional as well as disadvantaged

students: This will enable ¢ . her schools to adapt the strategies to their

jrirticiilar situdtion,

Your program has been identified as one that has a high enrollment o
nontradit fonal stodents. That is; those that are in programs traditionally
domimitid by the opposite sex and econcmically or academically disadvantaged.

To uvcemplish our goal we will be intérviewing principals (deans); vocational

the condact of activitics desigued to rfecruit students into the program or
dssist them to stay (n the program. Would you be willimg to tell us about
thie activities in which you are tnvoelved? (If yes) That'v great. (If no)
Would there be another fnstructor who is knowledgeable that might be able
to ficlp us?  {Terminate interview here {f answer (s *'no.")

I would 1ik¢ to ask you some general questions and then ask some

fdent if fed from the student survey 8 belmg successful. I would also like

highly by the students. The strategies (activities) listed by the students

were S T — v

o a(4) 194
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Instructors--2

tion you provide.

Alsg if you feel that theré are questions I should have asked and have
not, pleaseé fedl frée to make additional comments.

I would like to ask you some general questions about the practices you
vocat ional eéducation.

If 1 ask a question that can best be answered by available printed

material, let me know and we will go on to the next one-

'y
EE
Jond
Lo )
g



INTRODUCTION FOR COUNSELORS,
GECUPATIONAL SPECIALISTS AND OUTREACH COORDINATORS

Good {or hello), I am from Fiorida

State University. We are conducting a study of recruitment and retention

strategies for nontraditional snd disidvantaged students.

. (Vocational Direckor/Dean/Principal) indicated that he/she had

now for me to tell you about the project?

The purpose of the project is to describe the most successful strate-
givs for recrulting and retaining nontraditiomal as well as disadvantaged
students: This will enable other schools to adapt the strategies to their
partictlar situition.

Several programs in your schos] have been identified as having a

high enrotlm nt of nontraditional srudents. That is, thosé that are in pro-

icademically disadvantaged: To accompiish our goal we will be interviewing

conduct of activitics designed to recruit students into vocational programs
or assist them to stay in the programs. Would you be willing to tell us about

the activitics designed to recruit students into the program or assist them

to stay in the program? Would you be willing to tell us about the activities
in which you are involved? (if yes) That's great: (If no) Would there be
another (counselor; occupational specialist or outreach counselor) who 1is
knowledgeable that might be able to help us. (Terminate interview here if

answer 1s "no" and make an appointment with replacement if one is available.)

A(6)
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Do you do specific activities that assist to recruit or retain non=
traditional or dasadvantaged students in vocational education? (If yes) What

are the activities?

The student survey indicates that ;

; and . were helpful strategies.

Do you participate in any of them?

specific questions about each of the strategies (activities) that gou have

idontified as being successfuls
In doing so, if you feel that there are questions I shouid have asked
and have not, please feel free to make additional comments: Also, if I

me know and we will go on to the next one.
(6o to the general questiois.)
(When general questions are finished, complete as many forms as required

on the specific strategies:)

e A 107




GENERAL QUESTIONS FOR INSTRUCTORS,; COUNSELORS,
OUTREACH COORDINATORS; WOMEN'S CENTER DIRECTORS,
AND OCEUPATIONAL SPECIALISTS

Do you participaté in the planning of activities designed to recrult or
retain nontraditional or disadvantaged students in vocational education?
Yes No (If yes)
What specific role do you play in the planning process?
Do you participate in developing a written plan? (if yes) Is & copy

of the plan available?

What role{s) do .ou play in the conduct of tht activities we have

ident if {ed?

Are the specific activities funded? {.e. Do you have a budger for

specific activities?

Do you cooperate with other schools to conduct activities to attract

A(8) 108



Strategy

Interviewer

Name . .. ___

Position Program

RECRUI TMENT
COUNBEL ING _
PRETRAINING
TRAINING

PLACEMENT
FoOLLOW-UP

FACULTY

ooooano
oaooo
‘e
| |
!

i. Does the strategy have an official mame?

2. OBJECTIVES OF THE STRATEGY: 7
What are the objectives of the strategy?

3. TARGET CLIENTELE: ) ,
Was the strategy designed for a specific group or groups? IF YES; What
are these specific group{s)?

4. PLANNING AND DEVELOPMENT:

4.1 How was the strategy Jdeveloped?

A(9)
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Strategy--2

4.2 Who was involved in the ééiéi&ﬁﬁéﬁﬁ of the strategy?

4:3 What did it cost the school to develop this strategy?

When was the strategy first used?

How long will the strategy be used?

6. DESCRIPTION OF THE STRATECY:
6.1 What are the activities involved in the strategy? (PROBE until you

think all of the activities have been described.)




Strategy--3

6.2 How are the activitic. conducted? (PROBE THE SEQUENTIAL STEPS.)

6.3 What time of the year is it used? (PROBE HOW OFTEN THE ACTIVITY
IS USED DURING THE YEAR, WHETHER IT IS A CONTINUING ACTIVITY OR A
ONE-SHOT ACTIVITY.)

6.4 Who 1s involved in implementing the strategy? (PROBE: ARE THE

PERSONNEL INVOLVED BY VIRTUE OF THEIR OFFICIAL POSITIONS OR AFE
THEY ASSIGNED OR DO THEY VOLUNTEER?)

A(11)



strategy--4

6.5 What kind of support systems were required to impleiment the
strategy?

7. Are the funds available to support this strategy? (IF YES, How adequate
is the funding?)

8. PROBLEMS:

IF YES, o
Can you describe tkese problems?

A(12)
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Strategy--5

8. SOLUTIONS: , - o
What solutions were undertaken to overcome the problems?

Did the solutions modify the atrategy?

9. EVALUATION:

Has the stratogy been evaluated?

(IF YES, PROBE.)

Please describe the evalustion process.

A(13) . 1




Strategy--6

Findings: What were the significant findings of the evaluation?

(IF NONFORMAL EVALUATION HAD BEEN UNDERTAKEN, THEN ASK:)

Why do you think this strategy works?

10. TRIANGULATION OF SOURCES:

Can you refer us to any document which you think might help us understand
the strategy better?

(FOR INTERVIEWER: CHECK THGSE WHICH ARE AVAILABL® AND COLLECT ALL THAT
CAN BE COLLECTED. BE SURE TO LABEL THE SOURCE!!}

Sources/locations

a. write-up of strategy

b. evaluation of strategy:
foriis, reports, etc.

c. school catalogs

d. school newspaper articles

e. audic visual materials —

f. {nstructional wmaterials

A(14)

c 114




Strategy--7

g. Documents from which the __

idea for program was taken

h. Other
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) lnstructxon‘ to the Admtntstrator of

i;Surv«y to Identify Strategiez to Recruit

and Retain Students in Vocational Programs"

well in advance of the scheduled data collection time. (It is ex-

pected that you will check in each time you enter the building.)

2. Prepare room provided for administracion of the survey:
a) Write the sample sutvey itéd on the chalk board.
b) Rearrange only if necessary to establish the proper “testing"

atmosphere:

3. Discuss with the instructor(s) how the best way is to handle the
identification of which students are disadvantaged (academically or

socfally) and 1imited English proficient.

4. Greet the students as they enter the room. (At least act friendly

rather than aloof.)

5: When students are in their seats, SAY: "Good (morning/aftermoon); I am

- from The Florida State University

Vocational Educational Program: We are conducting a study on the
various ways by which schools attract :taaeﬁts, help them complete the

to you. By answering this survey, you can help us describe which

practices work and which do not; and, this i{nformation can help your school

Q B jai
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Administrator's Instzuctions—-2
improve those which are net working out very well: Students from other
schcols can algo benefit from the information you give.”
6. SAY: “Are therc any questions?”
7. 1O: Answer gueztions as honestly as possible without introducing bias.
(You may find ic a good idea to suggest that they Yook at the eirvey to

see 1f it answers their questions.)
8. SAY: "I'm going to give each of you & packet containring the survey."

9. DO: Hand out packets:

10. SAY: "Does each of you have a pen ot pencil?®

11. DO: Hand out pencils to those who do zot jave one.
12, SAY: "Let's read the instructions on ths survey.”

13. DO: Read the instructions aloud.
14; SAY: “ire there any guestiona sbout how to answer the survey?™

15. DO: Answer thte questions referrisg to the printed imstructions as much

as possible. Try to make only lexical changes rathar thanm giving n
‘nformation. It i easy to bias responses by referring to "dissdvantaged”

or other labels.




e —

Administrator’s instructions--%

16.

17:

18.

19:

20:

22.

SAY: "When you have finished giving the informstion about yourself,
please contisue to answer the survey items relating to practices used
by ysur school to help get students in and keep them im vocational

education programs.”

$6Y: "There are no right or wrong answers o the survey questions; we
want to know exactiy what you think. Your honest responses will teil

us exactly the vay you feel.®

SAY: “Mo one in your school will see your responses--so please tell
#s exacitly the way you feel.™

SAT: “On the chalkboard is an example of how you are to respond: For
each practice your school does, you should answer 'yes', and if the school
does nor do that, answer 'ns'. (Demonstrate.) Por those that your school
does, the 'yes's®, you should also rate how much the practice has helped
Yous"

DO: 1Illustrate on the chalkboard how to respond.

SAY: "Plesse complete the survey and replace it in the emvelope when

you have finished."”

DO: Thank the students for :ieir cooperation.

B(2)
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) The Florida Saie Uriveriiy

7 College of Edaration

Depariment of Eii@ibiéi Leadership

Vorational Education SURVEY TO IDENTTFY STRATEGIES
115 Stone Burdang Too o TY VMALAEE vIMLeALe
1904) 6946298 10 RECRUIT AND RETAIN STUDENTS
IN VOCATIONAL PROGRAMS

Introduction:

 This survey 1 about the vays by which schools attract students, help thes complete the vocational
training of their choice and assist them in finding employment after training, Your assistance is nesded
to deternine what activities are being done and how helpful these activities are to you
A Hst of the various vays othier achiools recrult, counsel, traln, and provide follow-up and placement
services for their studetits {s itcluded in this survey, We vould like to ask you whether or not you have
seen any of the things L{gted doie b jiut achoo: For each of the practices your schiool does . we would
Ike you to tell us the extent to which it has helped you chovse and remain {n your progranm,

. Your cooperation n answering this questiomsire will esable 5 to descebe uhdeh practices vork and
which do not: Your school can use this {nfornation to fmprove or change those practices which you have
Judged as not being helpful. Students like you from other schools can also benefit from the information

which you give {n this survey, Their schools can try out those practices which you have judged as helpful.
Please read the directions before ansvering the questiomatre,
1, Answer the background informacion sheet before ansvering the srvey.

2 ln ansvertng the survey:

113 Contintie to neit page . . .
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(w)4:

For_example:

L Recruitment: "Recruitnent" refers to the activities or vays which a school uses to attract students
to enroll in their prograns,

Does your school use any of these  If yes, how much help uas this
ways to get students into vocational  to you i choosing this voca-
trainfnp programs? tional training progran?
N None Some Much Very Much
1 1 S A P S

L. Pits information about vocs-
tonat programs in eith f S
utility bills, 1 2 1 2 3 4

2. Uses a display booth in
shopping malls to tell
students what programs ] _
they offer. 1 2 1 ) I

DIRECTIONS (cont{nued):

b At the end of each section 15 a space for you to List the things which bave helped you st In
getting into or staylng in this vocational progran.

¢ Please answer all the {tess.
d.mMummmmm@mmmmmmmmummummmumm@g@g@ML
This {nfornation witl help us underscand ehiich recridtiieit strategles work with students ke you:
Continue to next page . .
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BACKGRO™ND INFORMATION SHEET

Mme o Na@ of Sehiool

Marital Statis darried e Sex __ N Nameof Program .
{chieck o) single —F  Youdreln
divorced

.. Beparated How many semesters,
{nicluding this one;
o o have you been fn
Nuzber of ome Race — hite this progran’

Do you receive any of the folloving types of fimancial efd? (Chick all that aply.)

—— Scholarshlp __GLBL
. College Work/Study _ Soclal Security ,
oo Rell Great —— Unenployment Compeniiticn
Supplemental Educational Opportunity Crant ———— M4 to Fazilies with Dependent

——— Florida Student Asaistance Crant _ Children

——-—National Direct Student Loan ] Food atamps

- Cutanteed Student Loan CETA

—_ Nursing Loan Vocationa! Rehabilftation
———— Reduced-price or free lunch
— - Other (spectfy):

—————

|

123 124
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(9)a:

i Recruftment: This secticd 15 od the things that yoor sehool may of may not do to get students {nto
vocational prograes. Please respond “yes" to those that s you kuow your school does and
L i}

"80" to those that your school doesn't do. For each oge that your school does, rate
how mich it helped you in choosing this vocational prograz;

Does yaiir thoos use any of these If yes, hov euch help vas this
Vays to get students into vocational  to you ip choosing this voca-

training programs? tional tr
Y8 M Nome Sone Much Very Huch
12 S S N
L Uses display booths at fairs and ] , )
malls and other exhibitions. l 2 1 2 I 4
% Mails materials describing 7 77 , , o
vocational programs, 1 1 1 2 ] 4
3. Kivertises in the newspapers that
its vocational programs are openn ) ) ) .
to all; 1 2 l 2 3 4
& dvertises i the iieuspapers
descrdptions of the different
veeational training programs 7 ) ,
it offers. 1 2 i 2 3 4
S, Includes articles tn school papets
on women and/or men working in ] , , o ,
jobs not common for their sexes, 1 2 l 1 3 4
6 Distributes at stores, laundronits,
end other sinilar places printed
saterials containing the descrip-
tion of vocational trafning pro- ) _ _ _ _
grans with a phone number to all; | 2 i 2 3 §

Continue to next page . . .
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Does your school use any of these  If ges, how mich help vas this
vays to get students 1ito vocaticidl  to you in choosing this voca-
alning programs? tiona} training program?
YES KO None Some Much Very Much
1 2 S R T —

T, Puts mail-back posteards 1n public
places for anyone who wvants to know
ore about the school's ~>cational ] ) ]
Prograss, 12 12 3
8. Gives tours of buildings; class-
rooes, shops and other facilities

to interested persons. 1 2 1 2 34

9. Allows interested persons to _ S
observe vocational classes. i 2 1 2 3 4

10. Allows {nterested persons to join
in some activities of vocational

classes. 1 2 1 2 j §

ziqa

1. Gives talks about the importance
of vocational programs during
Beneral assemblies or convocations ) ) ) ,
of other schools. 12 12 3

12 Inclndes informstion in the
schoo} catalog oa jobs and sal-
aries one can expect to get after 7 , , ,
completing vocations] training. 1 l 1 2 3 4
13, Presents movies or siides showing -
examples of vocational training
prograns to students in other o : S
schools, 1 2 1 2 3 4

14, Explatns that vocatiomal programs

are open to everyone during meet-

ings of orgenizations and comunity -
groups, 1 2 )\ 2 ] 4

129




(g)a:

]

Does your school use any of these  If yes, hovw much help was this
vays to get students into vocatiomal o §ou ii chooslng this voca-
trainng ;roprams? —-_ tiondl training program?

TES N0 None Sose Much Very Much
12 1 2 3 4

IS. Uses subject or course mames that - |
are interesting; 1 2 1 2 3 4
Sends school representatives to

other schools %o speak about 7 , :

vocational training prograss, 1 2 1 2 3 4

[ e
an
-

1. Applies the same /daission re-
quirements and procedires to , ] :
all students, 1 2 1 2 I

18. Cooperates with apprenticeship
councils to get students fato
vocational programs teading _ ) 7 7 7
to apprenticeship. 1 2 1 2 ] 4
19, Carries out activities vith
other community gronps which
gliow the benefits of vocational _ ) _ _
progratd for students itke me; 1 2 1 2 I

20, Works vith pembers of advisory

comittees to attract students i

to vocational programs, 1 2 I 2 3 4

21 Has both male and fesale conitact
persons to ansver questions frow
persons Intetested in getting 7 ] : ,
{nto vocational programs: 1 2 1 2 I

2. Kas & telephone number to call
at night for tnformation about

vocational programs, !

)
p—
-3
Al
F

Continue to next page . .
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3,

2,

25,

26,

2,

Has a specific person in the
schioe] 15 charge of recruiting
students into vocational
training programs,

Has child care for stwdents
vho need the service,

Gives finaucial a1d to students
who need {t,

Follovs @p o persors who inquired

o showed interest in vocational
training prograzss.

Did the teackiers ar other schoot

personsel do anything that helped
you decide to enroll in this pro-

gram? YES i

If yes; describe ghat they did;

Does jour schoal use &1 of these
Vays to get students into vocational

7
If Jes; bow much Kedp vas this
to you in éﬁé&@i@grihtsivwa-
tional training progras?

Noge Some Much Very Much
1 2 3

training programe?
YES RG

) S B

12

1 2

1 2

1 2

Contdnue to next page . . .
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S 8

11, unseling: This section {5 on the help that cowselors and teachers may or Bay not provide that help you

to stay in this vocational program. For those that your school does, rate how much 1t helped
you gtay in this vocational progras,

Does yaiir schiool use any of chese If yes, how puch belp vas this
vays to help students stay n to you in choosing this voca-
vocational trainimp programs? tional training progras?
YES Nﬁ Nong Some  Much Very Muc
P B L
28, Gives equal encouragenent to both
nale and female students to com , ] 7 ,
plete their vocational programs, 1 2 1 2 3 4
) Encourages students to sake the 7 ,
self-confident, 1 2 ! 2 3 4
30 Gives students a chance to talk
about jobs with persons vho vork
In fields usually made up of the ] ] , 7 ,
opposite sex; 1 2 1 2 3 I
3, Meets vith parents of students
vho vant training {5 prograns _ _ _ _ _
not common for their gax, 1 2 1 2 K 4
32, Provides counseling to students
{f they happen to be the only
sale or female in s class dow-
insted by the opposite sex; l 2 l 2 3 4
33, Uses students to help others
who have probless in the _ i _ _ . :
vocational prograa, i 2 i 2 3 1
3. Gives infornation to studeats
on job opportunities in the S
flelds in vhich they are training, 1 2 l 2 ! §
3 Advises students and patents
of possible careers available
to students {n vocational 7 ) 7 . ] ,
education programs, 1 2 l 2 i 4

Continue to next page . . . 134
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36,

31

38,

39,

40,

41,

42,

41,

Uses training matertals which are
fair to both sexes;

Uses training materials which are
fair to all races.

Works with other schools in the
comminity to see to it that
information about vocational pro-
grams reaches fnterested students,

Uses materials which explain job
titles according to abilities
WMHumwwmﬂwhb

Giies fiforkation which helps
students get into the vocational
programs which are of interest

to them:

Uses comunity organizations to
let students know of the dis-
advantages of limiting persons
to particular jobs because of
their sex or race:

Teaches parents to be aware of
television progratis, sagaziso
articles, and other materials
in the hone which suggest ¢hat

for one sex than the other.

Provides tours of businesses and
other industries to let studeats
observe the differeat jobs for
vhich they will be able to use
thetr training,

133

Does your school uge any of these
ways to help students stay in

9
If yes, hiow much help vas thia
to you in choosing this voca-

voeational training programs! tional training program?!
YES X0 o None Some Much Very Much
S B | S S R SR
1 2 1 2 3

1 2 1 2 3

1 2 12 3
12 1 2 3

1 2 1 2 1

1 2 2 3

T 2 1 2 3
i1 113

Continue to neat page . . .
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b,

45,

4b.

.

48,

Asks students ow they chose the
progtams in which they are en-
rolled,

Has women counselors;

Explatns the possible probleis
that s student may deet when
looking for a job usually held
by the opposite sex.

Encourages all students to
notify proper authorities if
they are being treated unfairly
by classmates and/or teachers.

Have the coitiselots or teachots
dorie anything to help you stay

in vocational programs!?
YES N

1f yes, describe vhat they did:

Does your school use any of these
ways to hielp students g atay f
vocational training prograns’

If yes, how much help vas this
to you fn choostng this voca-
5 "

YES NO Nome Sowe Mich Vary Mich
1 2 12 3 g
13 1 2 3
1 2 12 3 4
1 2 ) S B B
1 2 1 2 3

Cont1inue to next page . . .
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LI Trafaing: This section fs s fating of things abit the trafatng progran that may or may got be done by

your school that help students atey fn the progran, Plesse respond "yes" to those that your
school does and rate low zuch esch cne has helped you stay in the program.

Does your scliool ige any of these It yos, how wuch help vas
vays to keep students in vocationsl this to your staying in
training prograss? this voeatioal training

- progran! -
YES NO None -Some Much Very Much
S - . 1 2 3 &

49, Helps students to itijiiét to thefr ) _ . . _
vocational program; 1 2 1 2 3 4

0. Gives tralofng to students ho -
lack nath skilis; 1 2 123

51 Gtves help in the spectal teris
and equipment students need in i _ o
thelr vocational progran. 12 S A
52, Helps studeits develop persopal
skills needed to get and keep ] ] ) ] ,
8 jobs 1 2 1 2 ] 4

cerda

53 Hires about an equal fumber of
usle and fensle teschers to - S
teach in vocational prograns. 1 2 S B B

54, Sees to it that there iy mors

than one pale or female student

{n classes dominated by the , _ S

opposite sex. 1 2 1 2 3 4
55, Uses the same grading standards -

for both uale and female students, 1 2 S S B
6. Uses textbooks and other mate-

rials vhich shov sen and vonen

doing the work that is belog

taught in class. 1 2 1 2 3

Continue to next page . . .
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Does your Schiool use any of these If yes; hov uoch help vas
ways to keep students {n vocational  this to your staying {n
training prograns? this vocational training
L Y progran? .
YES NO None Some Much Very Much
1 1 1 2 ] b
b, Uses textbooks and other matertals
which show men and vouen of differ-
ent races dofng the work that 4s S
beirg taught in class, 1 2 1 2 ] 4
58. Presents subject matter that is
sultable for both #alé and fe- 7 , _
male students, 1 2 1 2 ] 4
59, Uses shop and/or iaboratory equip-
ment and fixtures that can be used
as”gggﬁy by femile us by male ) ) ) . ,
students. 1 2 l 2 3 4
Z\ 60. Mixes male and female students in 7 7 , )
2 most classes, 12 1 2 3 |
61, Arranges schedule to allov stu-
dents to get into classes of ) . , ) , ,
their choice, 12 12 3y
62, Asks parents' help in {mproving
textbooks and other materials 7 , i - - ,
used {n school. 1 2 1 2 3 4
63 Agsigns oldet atudents to help , )
those who are nev fn the program. 1 2 12 3 4

64. Have the teachers or other school
persomnel dome things in the train
ing program that helped you stsy

In this program? YES N0
Cont1nue to next page , , .
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If yes, please describe thews .

IV. Placenent: This section iricludes thosgthtngs that vocatistal teachits and other school peraonnel may or aay
not do to help students find jobs. For those that they do, rate how much it has helped n your
deciding to stay in this vocationsl prograa,

Does your school use any of these If yes, hov much has knowing
Vays to help students who complete you vould get this kind of

the vocational training program to help kept you in this voce-
get _jobs? : tional trafnin

YES MO Nome Some Much Very Much
S B G N N

65, Gives us information on job open-
ings on posters; bulletin boards, ) ) _ 7
ete; 1 2 1 2 3 4

66: Publicizes news o students who _ S
get grad yoba. 1 2 1 2 3 4

67 Tells stidents about iow bust- S
nesses are organized; 1 2 i 2 3 1

68, Belps to prepare sewdents for - _ -
intervievs; 12 1 2 3

69: Helps stodents in writisg resimes, 1 2 1 2 3
10, Tells students about labor wfoms, 1 3 1 2 3

Cont{nue to pext page . .
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T

Tells student about part-time jobs,

Helps former students adjust to
nev jobs,

Asks students 1f training re-

cetved 1s helpful ir thefr jobs.

Informs students about apprentice

ship training prograss,

. Helps students identify places

where there are job openings.

Do the teachers or other sctwol

staff do things to help students
get jobs that make you vant to
stay in this vocational progran?

YES N0

If yes, describe vhat they do:

Does your school use aay of these
ways to help students who complete
the vocat{onal training progrem to

14
If yes, how muck has kniowtnp
you would get this kind of
help kept you fn this voca-

get jobs! tional ¢ ogran!
YES N0 None Some Mich Very Much
L2 L2 3 g

1 2
1 2
1 2
1 2
1 2
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