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FOREWORD

This guide has been deveioped to help you; a presernce
or inservice vocational teachef or other occupational
trainer, understand the general natwre and use of the Na-

tonial Center's performancebased_teacher educalion
{PBTE) materials. A series of over 125 modulanzed leam-
ng packages focusmg opon the spedific professional cork-
petencwes needed by vocatonal feachers has been
deveioped and extensively teld tested. The competencies

upon which these modalas are based were ientified and

vocational tewiwbgéimmmayammm
ary levels. The modules are sutable for the preparation
of teachers and oiher occupational trainers &n all occupa-

tonal areas:

Each module provides icarming expergnces that integrate
theory and appircation; each culminares with criferion-
referenced assessment of the teacher's (instructor’s,
trainer’s) performance of the specified competency. The
matenais are designed for use by teachers-in-training

working individually or in groups under the directron and

with the assistance of teacher edycators or others acting
as resource petsons. Resource persons should be skiles

mthe teacher competencies being developed and should

petore using these materials:
The design of the materials provides consicérable fiex-

lranmng programs. lcsr pfésemce and mserwce ienﬂ"hers
as well as business-industry-labor trainers; 10 meet a wide
vanely of indivicual neegs anc interests. The matenials are

intended for zse by universities and colieges, siate depart:

ments_o! education, postsecondary msttutions, local
education agencigs, and others résponsibla for the pro-

fessional development of vocational teachers and other
occupational tramners.

Further information on the nature and use of these curric-

glar matenals 1s contained_in two siide/tape presentations
entitled "U and PBTE" —for orienting teachers to using
the National Center's PBTE materials—and “Overview of

.eCe-."r'cfsPB EP'ogm*r} Ywmxi'mw.’noarskrw

mnnw' ROA) - (Oumu's TNt

Center for Reseerch n Vocaiionsl Education s mve-

$I0N 15 10 NCrease the abriy of drverse agercies, msttutions, and

orgamzations 10 solve educational probiems relating 10 Ndwviduel
caresr planning, preparahon, and progreasion. The National Certer
fultills its ryasion by

& Developing educational programy and p(oducts

* Instaling educations! programs snd products
® Operatng information systems and.services.
e Condacthng leadership development ana eainng programs.

Pretiminary testing of the original matenals (100 modules
incategories A-J and 4 guides) was conducied ai Oregon
Stam Umversaty Tample University, &'V-:E the Umversny of

visiting scholars from throughout the couns
Advanced !éstiﬁg b’f the iﬁé.mais: ials was ti*:’

students of Cemrm Washmg@m State College; Cc&.w.*do
State University; Ferris State Sollege, Mictugan; Fiorald
Cama

Stme Umvemrty hal’land C@i&ege PES
'J'e’rsey State Umvm cwege a8 Buttalo, New York;

Tempie University, Pennsytvznia; Univessity of Arizona;
University of Michigan—Funt; University of Minnesota—
Twm Cites; Unive\rmv 0! Nebraska—Lincoin; Universnv

sy..fama Umvevsq ot Tmnessee University of Vermom

and titah State University:

The first pubkished edition of the matena's found wide-
spread use natorniwiie and in mary 8ther countnies of the

world. User teedback from soch extetrsive use; as weli as
the passage of time, called tor the updating of the con-
tent, resources, and ilustrations of the onginal matenals.

Furthermare, three new categu. tes of modules (K-M) have

stude'sis with specvawexceptvonm neevs; cmpvovmg
students’ basic skills, and implementing competency-
based edication. This addition required the articulation

of content among the onginal modules and those of the

new categories.

Associate; for her role in the revision of thiz.guide. Special

tcoagnition is extended to ihe stalf at AAVIM for their in-
valuable contributions to tha guality of the final printed

'Hecognmo-z 15 extendod o Lous G. Hamngton Progmm

products. particularly ta Donna Pritchett for module layout;
design, and final art work, and to George W Smith, Jr.

for supervision of the module Production Process:
Robert E: Taylor
Executive Director
The National Centar for Research

in VOcamonal Education
= R
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v The Nahonal iInatim 1or INSiruchons! Mamnals
120 Driftmidr Engine@erin v

Amhens. Georg:a 30602
__The Amencan Assocsston for Vocational instructional Maienais

anﬂCmmtoummbvuMnmmﬂmml

Diraction 8_gven Ly & nepreaentatve from aach of the states;
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organizations, governmeni agencies and industry
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INTRODUC TION

~_You are about to @mbark on a new type of leari-
g experiance—one that can be  exciting and eit-

joyable, ay well as challenging and demanding, We

think that yea'# ke the experience. I you are &
teacher-in-r

Wng, we think you'll be Dbettes

prepared, pecause of your performance-besei irain-
ing. o taka your place in the teaching mdmm

if you are akeaddy a teacher, we think yow'il be
an even maiz sftective téacher because of your
performance-based leaming experienues,

 Yiou'tl be doing several mmgs dmetezm!ry and:. wio
think, better. You's still meet and work gt arty with
your fefiow teachiers and with your WGWBW’SO? stafl

s}, but

devemnem leaders s {coordinators, . BU
more of your contacts will be bn an &@ﬁ@@i and
smaii-group basis. You'll have more oppotunity to
learn by 0oing, to express your own vigis and o
cerns, and ts pursue your own learning Gyle and
interests.

While there will be fewer, if any, large-group ses-
siors (e.g., lectures), there will be much more op-
ponunity to choose among learning activilies and to
pursue 'hem at your own pace. You'll find that you

wiil be participating in learning experiences that are

directly relevant to your needs as a vocational
teacher or occupational trainer.

As with anything else that is new or different, you
are likely 1o have questions_about ‘performance-
based teacher education {PBTE]. it is only natural
1o be a litlle bit apprehensive or uneasy about &ny
significant change that will affect you directly. Wm‘é
we are configemt that you wili like this new appro

to teacher education, your questions deserve sim:

pie and straightforward answers. This guide has

beén developed specifically t0 answer as many of
your questions as we could antscam It will aiso

-S€rve Yo explain how learning in a PBTE program

can be made easier and more satistying.

This guade is desagned to help orient both preser-
vice and inservice vocational teachers and occupa-
tional trainers 3o PBTE. The information presented

in the guide is organized in an ‘easy-lo-read,

question-and-answer format. The questions that we

feel are most likely to be of concern to teachers are

oa:egonzed urder the following two major headings:
1. Quastions about PBTE in General
. Questions about the National Center's

PBTE Materials
So that we might all talk and use the same

language, Part 11l consists of a fist of PBTE terms

you should know. Good luck as you begin a new and
more indwidualized approach to teacher preparation.




Part |

QUESTIONS ABOUT PBTE IN GENERAL

What is performance-based

teacher education (PBTE)?
PBTE is an approach to teacher preparation in which

the teacher is required to demonstrate essential
teaching tasks in an aciual teaching situation. Ac-

tual performance of the tasks ensures that the
teacher has not only the knowledge required, but
aiso the ability to perform the competencies
{teaching skills or tasks) that are essential to suc-
cessful teaching.

What are the essentlal

A teaching competency is defined as the knowledge,
skiits; and attitudes necessary to perform a critical
teactiang task {e.g.; develop a unit of instruction,
direcl| student laboratory experience, present infor-
matian with filmstrips and slides). Successful per-
formance as a teacher requires both a solid

snowledge of one’s technical subject matter srea
(e-g-. auto mechanics, horticultura, retaiing) and

competence in the professional teaching skitls and
knowledge. While both lypes ol learning are essen-
tial to teachers, in PBY & programs the focus is on
acquiring the teachinj £ kiits "e8ded 0 carry out the
instructional process effectively.

What ditference will PBTE maks?
There is quite 2 difference between knowing about

the job and being able to do the job. In conventional
teacher training programs; individuats may gain
knowledge ubout teaching and yet not develop the
ability to teach. The emphasis tends to be on com-
plating courses required for graduation and/or cer-
tification. In PBTE programs, however, individuals
must demionstiate thisir ability to perform in an ac:
tual teaching situation.

Is competency-based teacher aducation
the same as performarnce-baged teacher
education?

Some people distinguish between these two terms,
using the word competency to emphasize the fact
that learning in competancy-based programs is

structured ground the identified ard verified com-

petencies needed by teachers. in performance-

based programs, the word performance is used t0
emphasize the fact that these programs require
teachors to demonsivate their ability to perform the
essdntial competercies in an actual teaching setting.
Howcver, afl performance-baged and competsncy-

based programs, regardiess of the specific terms at-

tached to the.n, must possess the same
characteristics, They must be based on identifieC
quire performance of those competencies in an &c-
tual teaching situgtion as the ultimate measure of

tompetency. And they must require performance at
a minimum level of competency, based on specified

criteria: Thus, the terms are, in fact, $ynonymous.

~3
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Part li

~ QUESTIONS ABOUT THE NATIONAL CENTER'S PBTE MATERIALS

the PBTE Materials?

What is the National Center for Research
in Vocational Education?

The National Center is a research and deveiopment
organization. One of its missions is the development
and evaluation of materials for vocational educators.
Located at The Ohio State University in Columbus,

Ohio. the National Center developed the PBTE

materials in respanse to the need for more innovative

and effective ways of prepanng and upgrading
teachers’ skilis.

What was the basis for the development

of the PBTE materials?

Charged with the responisibility of finding ways to

improve vocational teacher preparation, Nationa!

Center staff members initiated a comprehensive

research study to identify the competencies that are

important to successtul vecational teaching. These
competencies. which were venfiad as imponant by
over 1,100 practicing vocationai educators; formed
the basis for development of the initial 5at of PBTE

instructional materials. Those materials focused

primarnity on the skills needed in conventional instruc-

tional programs designed for those students tradi-

tionally served by vocational education:

The passage cf time brought changes, however, and
additional modules were needed 1o meet teachers’
training heeds:

* Increasingly. students with special/exceptional
needs were entering vocatienal-technical pro-
grams; leachers needed skill in accom-
modating such students in their programs.
Competency based instructionai techniques
were being incorporated into occupational train-
Ny programs at tha secondary and postsecond-:
ary levels, teachers needac skill in implement-

ing competency-based education successfully
» The cry for imptoving students’ basic skills

was being lieard loudty across the nation;

vocational-technical teachers needed skill in

helping students acquire these skills as part of
their occupationat training:

(7o)

in resmn% 10 these needs addmonai research was

conducted 10 iéeniify and verify the competencies

important o each of these skill areas. The competen-

cies formed the basis for development of 27 new
modules.

Have the materials been field tested?

The initial set .ot materials was field tested twice—
and extensively so. This is a unique feasure of these
curricular materials when compared with most text-
books and other materials commonly used 1o pre-

pare teachers. The modules underwent preliminary

fieid testing in three different institutions where both

preservice and inservice teachers and their instruc-

tors provided detailed feecback. After revision, all

100 modules underwent advanced testing through
which detailed teegback was again obtained. Over
2,000 teachers and 300 instrustors, located in 20 dif-

fere:nt institutions, were inyolved and provided trie

feecback used in refining the materials for

pablication:
The 27 new modules underwent a similar testmg

process. Each of the moduies was tested by both

presarvice and inservice teachers at a variety of

secondary-; postsecondary-; and cotlegeiumvﬁ 'sity-
l@vei mstntunog nauenwade Based man ~on test

tion. (ﬁ& list Df the mstltutaons mvolved is given in the

foreword 1o the moduies)

Q|



Why Were the PBTE
Mnﬂulnc nguejﬁneﬂ9

What is a PBTE moduie?

In most performance-based teacher education pro-
grams, learning materials are developed and
organized into some type Of instructional package.
In the National Center’s curricuia, each modute is
an instructional package designed to cover a singte
teaching skili. Eacti package includes a series of

learning experiences that comam information; ac-

tivities, and feedback devices to help the teacher

acquire the skili:

Modules were chosen as the most suitable type of
nstructional package avaidable becausé of the
followsng ccasiderations:
e Modules taciiitate the individualization of -
struction to meet specific teacher needs and
interests.
e Moduies tend themselves to coverage of a
single teaching sRm Or COmpetency and, hence,

Modules fend themselves to & ﬂdmnce

objectives structure, which makes it easy for

teachers to determine what they are to learn

and how their learning will be assessed.
. Mod ules prowde moro options 0 the teacher

and instructional staff in the selection and se-

quencing of thewr instructional program.

« Modules, because of their size, are much more

easily added 0, modified, updated. or dis-

tarded than courses or textbooks.

What are the

PBTE Modules Like?
What are the major parts of a module?
Each module contains four major sections. Sections,

in the order of their appearance in a module, are as
tollows:

Introduction—The introduction provides the
frame of reference for the entire module (1.,

retationship to othar moduies and to the teacher

rducatinn program, definition of terms unique

to the moduie; and tha importance of the com-

petency o be deveiopad).

About This Moduie—This siection lists the per-
formance obysctives for the module, the
resources nesded: and the prerequisite com-
petencies where appropna!e

rience begins with an overview. The overview
uses graphic symbols and brief stiements
to highlight ani Géscribé the majer jearmng ac-
tivities involved in 1ha learning exporience and

the type of feadback to be provided fo the user:

Foliowing the. overview; e&ch learning ex-
periance includes detailed dirsctions for com-
pletirg the required and optional learning ac-

tivities, -as wal! as required resources such s

information shaéts and feedback devices and

instruments:

The final learning @xperience always I
for &$sessing your ability to pertorm th

competency in an actual teaching situation.

9yt copt AL




s About Using the Nationa! Center's PBTE
Modules—This section provides an explana-
tion of how all the Naticrial Center's PBTE
modules. are organized, recommiended pro-
cedures for their USE, 8 definition of terms com-
mon to all modules, and an explanation of the

various levels of performance used in the

assessment instruments contained within the
medules:

Why is there more tﬁan one leamlng

experience in each module?
When learning abouwt and developing a specific

tompeleficy in leacning, you need some basic

knewledge before putting the compesency into use.
in most modules; the first ong or two X4rning ex-
perignces are designed to_ provide tha necessary
backgroizmd knowledge about the i&aching com-
petency. The naxt one or two erperientes provide

an_opportumity for practics or application of the

competency in 4 simulated situation. In §Ome CHSES,

background knowledge and practice activitios may

be comvinad within a single learning experience.
The final learning experience always requirgs the

performancae of the competency in an actual
teaching Situ.%on.

BEST COPY AVAILABLE

Why do the moﬂuiés have

Opﬂﬁnal activities are designed to suppiement and
enrich the required learning expenences. Their pur-
pose is to provide more choice, greater flexibility,
and additional opportunities for those who desire to
further their learming. In addition, you can design ad-
ditional optional activities o your Own as appropriate.

Why are the modules self-contained?
Most of the National Center's modules contain all

the matenals you will need in order to compiets the

required activities; thus making them easy for you
to use and eliminating any difficuity in finding out-
side rescurces. Nearly all the modules contain afl
the essential background knowledge you will need
in the form of information sheets. To provide for
enrichment and reinforcement, most modules also

suggest optional outside references for your con-
sigeration.

How many modules are there in the
National Center's PBTE program?

A total of 127 m’ddules have béen developed to date

They have been clustered into 13 categories accord-

ing to professional skill arezs, and the covers have

been color-coded for easy reference as foliows:

e o Color _No. of
Category Thie Gode Modok:
A Program Planning, Develop- Reg "

ment: gnd Evaluaton
] Instructional Planming Yellow 6
[o instructional Execution Turquoese 30
D instructional Evaiuation Lime 6
E Instructional Managemen! Orange 10
F Guidance Goid 5
G Schiool- Communny Relations Rust 10
L Stagent VDCa O3l Ocrre ]
) Drganization B _
t Protessional Rote and Gray
Deveiopment . _
J Coordination ot Coopierative Green 10
Education
X implemertifig Sompeitency- Mave 6
Baseda Education :eaa
5 Serving_Students with Olve 13
) SpecialiExceptional Noeds B ~
™~ Assisting Stugents in Brown &

__Improving Their Basic Skilis

TOTNL 127

3N R R TS,



Why are ditferent cover colors used?

Each category of modules has a different cover col-
or to add varigty and to aid users in quickly identify-
ing th ¢category to which a module belongs. Each

color is also used internally with different degrees

of screening to imprave the appearance and effec-

tiveness of the illustrations, overviews, samples; and
figures. A color tal. appears on tha margin of each
page to aid you in locating specific learning 8x-
periences. Selécted columns of the verious
checklists are also shaded to indicate the acceptable
levels of performance.

What is the purpose of the
illustrations?

You will find the modules contain a considerable
number of illustrations and other graphics. These
have been included for several important reasons.
First of ail, they serve to break up the prinied copy.

making the modules easier to read and visually more

appealing: They further serve to add variety, interest.
and some humor tc the topics ceverad. Perhaps
most important, some illustrations are used to em-
phasize kay points and increase the visual impact
{a picture is worth a thousand words) of the

materials.

12

How Can the Modules

Be Used Most Effectively?

/1 Do | have to complete all

127 modules?
No. The number of modules you will need to take

depends upon ycur prevnqus experierice and your

present competency in teaching. Even the number
of learning expenences you need to go through in
each module is flexible. All of the modules have been
designed to allow for a tailor-made program that
meets your specific needs and interests.

Who decides how many modules

| must compiete?
You and Vour respurce pe:son (the instructor, pro-

fessor, supervisor, administrator, staff developme-\'
coordinator; or other person responsible for your in-
structional. program) will decide which, and how
many, modules you need to complete. {See the back
cover ot this guide for a listing of the 127 titles
aviilabie.)

In most cases, certification requirements for second-
ary school teacherc have been estabtlished at the

state level. In some states, postsecvndary-level cer-

tification: requuements will be specified as weli. in-

dividual institutions or districts also often estabiish
professional growth iééﬂi?éiﬁéﬁis in addition, pro-
fessional organizations may recommend completion
of a particular set of modules. With the help of youir
resource person, you will first assess your present
teaching skills with regard to these requirements and

recommendations. This will help you identify and

decide which, and how snany, modules you need to

com.plete:

Who wiil be my resource person?

Your resource person can be a professor, a
cooperating teacher, an instructional supervisor; an
agministrator, a state supervisor, or other qualified
person who IS responsable for gundmg and he’lpmg

profassional growth program: The modules are not
designed to be totally self-instructicnal; yaur
fresource person should be contacted for assistance

whenever you need help in completing a module.

The resource person is a very imiportant factor i any
successful PBTE program.

11
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Do | have to take modules

in a certain §éﬁﬂéﬁ€é?

Most modules have been designed as self-contairied
Iea'r'n'i'ng packages an"d you can sequerice them ac-

there are prerequisite competencies for certain

modules: In these cases, fulfilling the prerequisite
requirements helps you to successfully complete the
modules. (See_the inside back cover of this guide
for a graphic illustration of the competencies—by
moduie number—that are prerequisite to others.)

How mtich time is required

to complete a module?

The time requirement varies from module to modiule;
individual to individual; and situation to situasion. The
range of tirme required to cormiplete a particular learn-
ing experience varies from abcut one half hour to
two hours. Since most modules consist of three o
five leariting experiences, most modules will take

somewhere between two to ten hours to complste.
Will | need other writter resources
when | take a module?

Genierally niot. Most modules are self-contained, but
some outside resources are required or recom-
mended for the purpose of providing essential or op-

tional (enriching and reinforcing) Iearnmg activities:

Can | team up with others
to work on the same module?

Yes. As a matter of fact, you can probably get more
out of some modules by working with others as a

team. In other cases, you may find that working

alone is the best way to get the most out of a module:

How can | get the most

out of a module?

A strong desire to learn the competericy involved will
help the most. Irs addition, you will find observing the
{following guidelines very worthwhile.

Since you will be taking major responsibilisy for
your learning, you will need to know exachly
what is to be learned and in what way.

Therefore, be sure to spend a few minutes

carefully reading through (1) the title page; (2}
the introduction, (3) the About This Module sec-
tion; (4) the overviews of sach learning ex-
perience; and (5) the About Using the National
Center's PBTE Modiules section. Thorough
understanding of these parts is essential.

Since modularized learning is in large part Self-
directed, you need to develop self-discipline in
directing your own learriing. The best thing you

candois to make out a plan of action and share

it with 'your resource person. A simple plan-
ning worksheet is shown in sample 1 foi your
possitle use. You might find it especially
helpful to make copies to use as you complete
the first few modules.

Since | you have the optuon of not goung through
all the learning experiences in each moduie,
you need to be as objective as you can whén
you assess your present compstency and
decide which learning experiences you need

to complete. Otherwise, you may end up

depriving yourself of some krioirvlédge or prac-
tice necessary to master a certain competency.

Smce your resourcé person has the respon-

assistance; you shouid inform this person about
your needs as eaily as possible so he/she will
have sufficient time to assist you or to make

other necessary arrangements.
Can persons in different
service areas use the modules?
Yés Thé Iééiﬁihg éip’é'rié'n"céé héVé bééh caréiuily
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can use the modules: Furthermore, teachers; super-
visors; anu :2acher educators from all vocational ser-
vice areas participated in the research effort that
identified the competencies upon which the modules
are based.

Can industrial arts teachers, aduit_

instructors, industria! trainers, and

other occupational trainers benefit
from the use of the modules?

Very definitely. Many of the competencies needed
by these persons are identical to, or at least closely
associated_ with, those needed by vocational
teachers. Selected modules have been used very

successfully in training programs for such persons.
Can teachers in general education

use the modules?

While the research and development effort focused
upon the competencies and materials needed by
secondary and postsecondary vocational teachers,

general education teachers have found that many
of the modules are applicable to their teaching
responsibilities: While most of the examples and
case studies are drawn from vocational-technical

education, the competencies themselves are, for the
most part; relevant {generic) to all teachers. Probably
most applicable are the modules in Category B: In-
structional Planning, Category C: Instructional Ex-

ecution, and Category D: Instructional Evaiuation:

Can experienced teachers
Yes. Experienced teachers can definitely benefit if
they need any of the competencies -overed by the

modules. Most teachers, through frank sei-
appraisal, will discover Several competency areas in
which they could improve or expand their skills.

Besides, the nature and number of competencies in-
volved in the PBTE series require that some of the
competencies be obtained through inservice or
graduate programs.

You mention "feedback” and ~
"assessment”; what do they mean?
Toward the end of each learning experience, you will
get feedback on how well you are doing. !t may be
in the form of a self-<check with model answers, a
case study with model critique, or a checklist for you,

your peers, and/or your resource person to use to

rate your achievement. At the end of each module,

ah |

i

your total performance will be assessed by your
resource person, using a Teacher Performance

module. Through this continual evaluation process,

both you and your resource person will know how
far and how well you are progressing in developing

each competency.

How wili my performance be assessed?
Your overall performance will always be assessed
by your resource person on the basis of your per-

module you complete. It is important that you keep

a record of your activities and keep your resource
person well informed of your progress. A suggested

recard form is shown in sample 2 for ynur considera-
tion:
Why does the final learning experience

have to be completed in an actual
teaching situation?

Since the modules are performance-based, it is
essential that you demonstrate your ability to per-

rather than in a simulated situation or on a paper-

and-pencil test:

How will my progress be recorded
and/or graded?

depending upon the type of statf development or

teacherftrainer preparation program in which you are
participating. Some institutions use the Vocational

Teachar Competency. Profile chart to record prog-
ress in module completion; while others have de-
vised their own forms and procedures. In some in-
stances, grades are given, (e.g., in some teacher

educatior, institutions); in other cases, salary in-
creases or centification credits are awarded (e.g:. in
statf development programs): For a specific answer,

you should direct this question to your resource

Do | keep the modules?

Yes; if you have paid for them. In a few cases, the
university or other agency involved will supply the
materials free of charge. Because of their content,
it is expected that you will want to keep most of them
for future reference.

- - - e - am e .



SAMPLE 1
MODULE WORKSHEET"

Name _____ - _. ——=

Modiile No. Module Title

Resource Person(s) for this module:

Name - Office - Ofticephone __.____
éhcck off the following study procedures as they are completed:

1. Read the INTRODUCTION

2. Read the ABOUT THIS MODULE saction

3. Examine the OVERVIEW of each leaming experience

4. Read the FINAL EXPERIENCE

. Read the ABOUT USING THE NATIONAL CENTER'S PBTE MODULES section
omplete the following with the assiatance and counsel of the resource person:

6. Assess present teaching competency

7. Determine need to oompletb prerequisite modules

B

B. Other activities: ———

51‘ ED\E]]UQ‘ ooaoa

ye foliowing learning experiences have been decided upon:
Completion Dates:

lened Actual

D g, Leammg Expenencel
B 10. Leaming Experience I
O 11. Leaming Experience Ili —
O 12. Leaming Experience IV e
g 13. Leaming Experience V
8 14. Final Experience

The iollowing conferences with resource persons have been scheduled (arrange only those
needed):

O Plan for completing leaming activities
O N'range to obtain resources

O Report on progress

E Armange for Final Experience assessment

O other _ — - _ -

- Permission 1§ Granted © locaily reproduce trus worksheet.

-
(3]
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SAMPLE 2

PERSONAL PROGRESS RECORD*

Perlormance-Based Teacher Education Program

Name . .. ... SijectMajor _

Entar the data @ach Iaarning procedura is completed,

Module No: Module Tite




Activity:
Reters to one of the several required learning tasks

in a module that are designed; to help you achieve

an enablmg or termmal objecnve

aggfgqsponsabte tor teaching secondary or post-
secondary vocational students or cther occupational
trainees. A student teacher, inservice teacher, intern;
or other occupational trainer would be functioning
in an actual teaching situation.

Alternate Activity or Feedback:

An item that may substitute for required items that,
due to special circumstances, ;0u are unable to
complete.

The ability to perform a given occupational task. Ac-
ceptable performance of the task may involve
knowledge skills, and attitudes:

A short statement that descnbes a discrete ‘observ-

able behavior that you must be able to perform.

Competency statements start with an action word,
followed by the object, and sometimes .inClude
qualitiers. Each module title is in tha form of a com-
petency statement.

Competency-Based Teacher Education (CBTE):
An approach to teacher preparation in which the
emphasis is on teachers’ developing and
demonstrating specified teaching competencies as

measured by performance tests. This contrasts with

the rore conventional approach, in which the ein-

phasis is upon teachers’ gaining knowiedge about
how to teach as measured by written tests. As de-
fined by staf at the National Center, this term is
synonymous with the term performance-based
teacher educat

Enabling Objective: ) o
One of the several process-type objectives designed
tohelpyouprogreswwardadﬁevementofater-

minal objective. For each enabling objective in a

module, a learning experience has been specifical-

tydesegnedtoheipyouadiuévrama:ob]ectm

Feedback:
A leamm activity m which you are provided with in-

formation about your progress through model
product/performance

answers, model critiques,

checklists; or othor means.

Inseirvice Teacher:
A pmrson who is aiready employed and working as

a tisacher; instructor, or occupational trainer.
Leartilng Experience

5 series of required, optional, and alternate learn-
detton of which leads you toward the accompﬂsha

mentofasnnglépeefamancew,ecmve
The type of leamning package used in the National
Center's PBTE series. Each module covers a

speaﬁcskill(mmy) andead‘uhcludesa}fer—




Occupational Speciaity:

A specitic area of preparatuon wnthnn a vocatnonal ser-
vice area (e.g., the service area Trade and Industrial

Education includes occupational specialties such as

supplement and enrich the requ:red utems in a

medule learning experience:

Overview:
The first page of each learning experience in the Na-

tional Centc:’'s modules, with the iixception of the
final learning experience. The overview uses graphic
symbols and brief statements to give you a quick
preview of the major learning activities involved in
the learning experience and the type of feedback
provided.

Peer: :

Aféll’o'w téé’ché’r -aroommate, or d friend who is used

(2) crmque your performance, and/or (3) pamc:pate

with you in seminar-type discussions. Whenever
possible; a peer should be a person in your own oc-

cupational speaalty

See competency-based teacher education:
Performance Objective:

A statement describing desired teacher perfor-

mance; the conditions under which the performance
is to occur; and the criteria by which the performance
will be evaluated.

Preservice Teacher: ,

A person who is preparing for future emplioyment as
a teacher; instructor; or occupationat trainer.

Resource Person:
The persorn in charge of your educatubnal program

tlonal supervisor, cooperatlrngisupemsmgiclassroom

teacher, or training supervisor who is guiding you

in completing the modules):
Student {in the modules):

The person who is receiving occupational instruc-
tionin a secondary postsecondary, or other train-

ing program.
Terminal Objective:
An objectnve describing the skill you are expected

to perform in an actual teaching situation upon com-
pleting the module.

Vocational Service Area:

A major vocational field: agncuﬂural ediication,
business and office education, marketing and
distributive education, health occupations education,
home economics education, industrial arts gduca-

education:
Vocational Teacher Competency Profile:

A profile chart that displays, in graphic form; the

canegoms and modules that comprise the National
used in many ways: to m!orm you of the competen-
cies covered by the modules; to record your progress
in completing modules, as a competency transcript,
eic. Your resource persor(s) should have copies

availatle:
You or the Teacherﬂnstructor

The plerson who is completmg the module.
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Prerequisite Competencies
fer the National Center's PBTE Modules

Modules shown before the arrow (—) are prerequusxte to modules to which the arrow points. Module

numbers within parentheses ( ) indicate prerequisites from other module categories.

Program Pllrmlng. Instructional Coordination of
Development, aiid Evaluation Management Cooaporativo Education
A= oty A2 et A-3 E-1 ~— E.2

A-d—> A-5~ E-3

A-—G =A-9 TG E-4
A-8 /“"' E8 -7
A-10 B=4)lm g7 > J-9
Instructional Planning 3
B E-10 “impleciinting
B-2 —»B8-3 Guldaice Competency-Based
8-4 —»B-5 uidance Educahon (CBE)
~xg-5 B F-1—=F-2—F3 K
igitﬂicﬁo’nil Execution (B=3)== ;:g _
B4~ -
School-Community :
Relations :
G-1 :
G-2 *Serving Students with :
gj Special/Exceptional Nseds |
G=5 L1 =——>L-2 '
G-6
G-
G-8
G-9_
G-10
Student Vocational
M Organization
X .19 H-1—H-2
: c-20
C-22
A C-29
Bl B3N Professionsl Role N1
(B-2)=—> EGAB and Development M2
c-21 -1 e
=2 M-4
,,,,,,,,,, =3 M-5
instructional -, N\ M-6
Evailuation (O-6) __:; ) '__5 -
D-1—D-5 -6 —a|-7 —1-8
D-2
D-3 I
5.4 _“Competency m the broad areas of MSIrucChonal DIaNMENG, EXSCUlioN, anc SvaiUAtON & reguIred.
'B_é **Teachung expenence 13 prerequiaite. '
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Tiﬂé§ of tﬁe Naticnal Center's Performance-Eased Teacher Educatlon Modules q
Cm 1 ngr""iii Hmfﬂﬂ’ m and Evslugtion Category G: Schooi-Commurity Relations
A-1 G-1  Deveiop s Schoo-Comemuniy Feiaaone Plan for Your Vacahonal Program
A-2 G-2 G Praqbnealions K Promole YOur VOCaBonsl Progiar
A-d G-3  Develop Brochures 1o Promate Your Vocahonsl Program
A4 . G-4 MMM!QMM!!, I
A-5 G-5  Prapers News Romases and Ancies Conosrrwng Your Program
A-g G-¢  Amangs fr Televaon and Rado Prosentasons Concemng Your Vocatonsl
A-8 G-7 CanoutsnOpanmose
A-9 G2  Work with Members of the Community

G-lo MWMVNWMM

Catagory H: Vocationsl Student Organizstion

J-1 mmvmmvwmn
C-14 MWMSMUBW‘C&TEW 32 e Attendance. Transters, and Termunatons of Co-Op Students
C-15  Presont an bhuitristed Tak _ 2-3 Enrdl Students @ Youx Co-Op Pragea
C-16  Demanewsie a Marguisive Sl 44 Secure Teareng Statans tor Your Co-Cip Frogram
C-17  Demonarate a Concept o Principle 4-5  Piace Co-Op Sudents on the Job _
Cc-18 Instructon ) Deveiop the Tranng Abity of On-the-Job instructors
C-19  Employ. the Team Tesching Approach J-7 Coorangte On-ihe-Jcb Instruchon
C-20 Uae Subyect Mahe: Exparts 10 Present Wionmaton 8 Eviﬁwﬁuﬂifm-’tﬁm OrIance
C-2  PrepsreBuletnBoerdg andExtibee 4-9. Prepere for Students Reisted netruchon
c-22 MMQMMMNFWM J-10  Superves an Employ yoe Appr on Event
C-23  Preserc informaton wih Overnead and Opsque Matenais
C-24  Prosent informasion wih Eameings and Sides Category K: M,W Educstion {CBE)
C-25  Prasent iiormiabon wilh Eilrtiy _ R K-t Prepare Yourseit lor CBE
C-26 Present normabon with Ao Recordngs -2 Organize thi Conttnt 1o 3 CBE Program
C-27  Prasent information wih Teievesd and Videotaped Matenais K-3  Orgaruze Your Class and Lad © inetall CBE
C-28 Employ Prog d Instruchon . X4 Pronde insirvceonal Matensle fr CBE
<-29 Present ink wei the Chaikbd o Fip Chant -5 Manage v Dady Routnes of Your CBE Program
C-30  Prowde ior Siudents Leerrng Styles X6
Category D: ingtructionsl Evaluation
0-1 Estabheh Shudent P Criong
0-2 A Shudernt Py do
- 4 A Shudent Perionnance Audes
~— D4  Assets Shuent Pedirmance Skl
D-5 Detgrvwng SwudentGrades
D¢ Evakuate YOUr ingructonel FRecthveness
Category E: instructionsl Menagement -
E-1 Prowct sruchonal PRt Weeds
E-2 @ You g DO .
E-3 Iu»mumumwrm
€4 Mantar s Filbng System
E-5  Provdwfor Sudent Satety
E-6 Prin. e lor the Frst At Needs of Sudenss
E-7 Aasat Students i Developing Set-Decpine
€-8
E-9 Manage the Vocatonal |
E-10  Combat Prablems of Sudent Cherucal Use
CTpva: Giﬁm

F-5 Asest Siudents n Agpiyng for Empioyrment or Further Educaton

For information regarding avallshility and prices of these maisrisis contact—AAVIM, American Associstion for Vocationsl instructional

ERIC 22
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