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A SUMMARY OF THE EVALUATION
FOR PROJECT "A WARM WELCGME“
BUSHWICK HIGH SCHCHL
1982-1983

Project “A Warm Welcome,* in the final year of a three-year

funding cycie, provided instruction in E.S:L. and Spanish language
skills, as well as bilingual instruction in mathematics, scienmce, and
social studies to approximately 250 Hispanic students of limited English
proficiency. Three quarters of the project studemts were born in Puerto
Rico and the Dominicsn Republic. Students varied in their English
language proviciency, ability in the native language, and overall academic

preparedness.,

The principal goals of the program were to expedite the acquisi-

tion of those English language skills necessary for full mainstreaming

by the senior year of high school and to provide career awareness training,
vhe program’s transitional approach was based on the philosophy that
students who receive content-area instruction in the native language while
taking E.5.L; courses would be prepared for higher education or entry into
the job market,

Title V11 funds supported administrative and support services

szaff, Inséructional services and paraprofessional assistance were

funded from other sources. The project developed an integrated core
curriculum for E.3.L;, scionce, social studies, mathematics, and career
awareness. Supportive seérviges to program students consisted of cpllege. .-
and career preparatien, individual counseling, and referrals to outside
egencies. Development activities for staff members included monthly
department mestings, pn-site wérkshops, attendance at cutside conferences

and university courses. Parents of program students were involved in

school-wide and program cultural events and in the ad hoc Parent Advisory
Committee,

Students were assessed in English langyage development (Criterion
Referenced English Syntax 1 » in Spanish language mastery (Prueba de
ectura); and in the content areas of mathematics, science, and social

studies (teacher-made tests). Career awarenass was assessed through a
project-made questionnaire, but there is a question about the reliability
of that instrument, Student attendance was obtained from school and

program records. Quantitavive analysis of student achievement and
attendance indicates that:

--Program students mastered 2.07 CREST objectives for each

month of E,S.L, instruction in the fall and 1.25 objectives

per month in the spring, thereby meeting the proposed
criterion level,
=f{f=
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--In Spanish reading, program students at each test level scored
significantly higher on the post-test, well beyond the targeted
0.85 level of significance.

--In content-area subjects, program students achieved overali
passing rates of over 70 percent in science, social studies,
and business/vocational courses in the f2ll and in social
studies and business/vocational courses im the spring.
Performance in mathematics courses was lower with passing

rates of 50:4 percent in the fall and 56.5 percent in the
spring.
--Program students improved significantiy froc prs- to post-

test on a teacher-made questionnzire of career awareness.

--Attendance for program students was significantly greater

than the attendance rate of students in the school as a
whole.

The following recommendations are aimed at improving the overall

effectiveness of future programs serving similar populations:

--Incorporating specific career-oriented skills, such as
computer science into the core curriculum;

--Revising the program-developed questicnnaire usad in the
career awareness component to produce a ralfable instru-

ment for assessing student growth i this area;

essnaci for staff at the
e

==Conducting a formal needs assessmsi for at
terming staff covelopment

.
beginning of the program to

S
d

--Providing additional services to promote and facilitate

i
parental involvement in program activities.

-iif-
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BUSHWICK RIGH SCHOOL
BILINGUAL /B ICULTURAL PROGRAM
"A WARM WELCOME®
Location: 100 Irving Avenue

Brooklyn, New York
Target tanguage: Spanish
Year of Operation: 1982-83, third of a three-year cycle
Participants: Approximately 250 students
Principal: Louis Santiago
Program Coordinator: Rosa Romano
1. CONYEXT

Bushwick High School is a zoned schoo! located at the northern
edge of the Bedford Stuyvesant section of Brooklyn. It draws its Students
from the Bushwick area as well as from parts of Williamsburg, Bed?ord-
Stuyvesant, and fast New York. A nearby subway station (Myrtle Avenue/
Wyckoff Avenue) provides easy access to the school for most of the
students,

The neighborhood is an economically depressed area facing

angoing problems of crime, substance abuse, arson, builiding abafidonment ,
poor health, and unemployment. There are limited job opportunitiss due
to minimal industrial and business activity, Existing housing is run
down and often overcrowded; New housing construction, which was started
during the first year of the program, was halted, triggering snother

round of resident exodus. This resulted in an overall deeline in en-

rollment at Bishwick High School, diminished resources for the school,




ard 2 partial replacement of the population at the low end of the socio-
economic scale that needed more Services.

The school has a 33 percent turnover rate. Many recent arrivals
from Central America, the Caribbean Islands, and South America see their
settling nere as a temporary stay until theéy can move to a4 “better
neighborhood.” The majority population in the school's attendance area
is Kispanic with black Americans constituting the only other major group.
In this ethnic enclave, a person can function almost totally in the native
language in everyday life, The project students tend to reflect this
language pattern in their consistent use of Spanish with peers and family,
particularly in informal settings.
that blends into the néighborhood context it serves. The school atmosphere
is pleasant and welcoming. Several members of the faculty are former
Bushwick graduates who share a sense of Tuyalty and pride for the school,
The original bilingual program coordinagtor was himself a resident of the
the area and very actively involved in its comminity 1ife.

Ouring the last ten years, the school resources have deen geared
to serving stugents of Yimited English proficiency (LEP). The schos!

pepulation was 64 percent Hispanic at the beginning of the bilingual

srogram and that proportion has increased, The 1aitial services for
the LEP population consisted of special classes to develop English
language skills, When the schoc! received its first bilingual education

grant, it began to develop a comprehensive bilingual high school program

<2



based on the guidelines established by zhe New York State Education
Department. With Project “A Wara Welcome®” the school moved towards the
incorporation of a strong career awareness component into the school's

bilingual program;




11, STUDENT CHARACTERISTICS

LANGUAGE AND ETHNICITY
The trend in the ethnic composition at Bushwick High School

is towards a decrease in the non-Hispanic population (34 percent in the
third year). Table 1 presents the ethnic/racial composition of Bushwick
High School in October, 1982.

TABLE 1

Ethnic/Racial Composition of Bushwick High Schooi®

o dercent of School

Ethnicity/Race
Hispanic : 1,504 70:6

Black 584. 27.4
Nhite 27 1.3
Asian 13

American Indian ) .

TOTAL 2,130 100.0

ource. Pupil Ethnic Composition Report, October, 1982, Office of

Student Informatien Services, Board of Education of the City of Ne: York.

E1igibility for program participation was based on performance

ent Battery (LAB)




the Criterion Referenced English Syntax Test (CREST). Other data were

gathered from interviews and student profile sheets.

Table 2 shows the country of birth of program students, for
whom information was reported, for the three program years. The largest

TABLE 2
Numiber of Program Students by Country of Birth

Number Pércentage
of Students of Program

Country of Birth Program Year Program Year
1 2 3 1 2 3

Puerto Rico 115 | 97 | 79 | 45.3] 51.3| 42.0
Dominican Republic 80 | 54 | 58 | 31.5| 28.6| 30.9
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Project students often faced éeaaéﬁiie problems resulting from
a variety of life situations such as interrupted schooling, mobility
between countries or neighborhoods, and need to find employment: These
years older than the norm. Projsth students who were uncomfortable or
self-conscious about being in classes with younger students were referred
to high scnool equivalency and basic skills programs in the commnity.
These programs have been highly successful in graduating ovérage students;
Once referred, the project's guidance counselor maintained contact with
Table 3 shows the number of "A Warm Welcome® students by age
and grade for the three program years. It also shows the number and

percentage of students overage for their grade,



TABLE 3

Number of Program Students by Age and Grade

~ Grade 9 _ Grade 10  Grade 11 Grade 12 Total Number
- Program Year _Program Year _Program Year Program Year Program Year
Age 1 2 3 1 2 3 1 2 3 1 2 3 2 3
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“A Warm Welcome" students were evenly distributed between males
and females; Table 4 shows the number and percentages of students by
sex and grade for the three program years.

TABLE 4

Number and Percent of Program Students by Sex and Grade

| Number Percent | Number Percent | o
Grade | Male = of Female  of Total  Percent of

- Students Grade Students Grade Number A1l Students

g 9 65 54 | 55 36 120 8

§ 10 18 53 34 a7 | 32 28

1 11 7 45 33 55 60 24
TOTAL | 130 52 122 a8 252 100

Y N - — — — — —

E 9 57 50 56 50 113 44

2 10 41 51 39 49 80 31

2 11|31 ... - 471 35 53 | 66 25
TOTAL | 129 50 130 50 259 100

Y _ } - B . - i

E -9 | 35 49 | 36 5] 71 37

g 10 20 38 32 62 52 21

3 11 23 39 36 61 59 31

; 12 | 5 50 5 50 10 5
TOTAL 83 43 109 57 192 10
-8- -




TABLE 5

Time Spent in the Bilingual Program’
(As of June 1983)

Time Spent in ~__ Number of Studemts
Bilingual Program __ Grade 9 Grade 10 Grade 11 Grade 12 Tatals
<1 Academic Year 9 3 7 a 19

1 Academic Year 52 20 17 0 89

2 Academic Years 9 23 20 7 59

3 Academic Years 0 4 15 1 20

4 Acadentc Years 1 1 0 2 4
Total 71 51 59 10 191

a

rounded to the nearest year,

breflects participation in previous bilingual program.

*0f the students for whom information was provided, 57 percent

had been ifn the bilingual program for one year or less.

-Twenty students had participated in the program for three years.




III. PROGRAM DESCRIPTION

GOALS AND OBJECTIVES

Project “A Warm Welcome" espoused the transitional philosephy
of bilingual education whereby students receive content-area instruction
in the native language while studying English as a second language so
that they can continue with higher education or enter the occupational

structure with equal access and benefits.
As implemented; the program had the following goals:

Instructional Chjectives

==To increase career awareness in participants;

--To increase the attendance rate of participants to a

level higher than the regular schooi's rate;

==To lower the drop-out rate among participants to a level
lower than that of the regular scheol,

--To develop innovative curriculum materials using a coor-

dinated approach to skills acquisition in reading and

writing, math, and career awareness;

-=To develop materials for content-area courses with a
balanced use of English and Spanish;

--Te incorporate career guidance into the E.S.L. and

content-area materials,

-10=
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The achievement of these objectives was to be seen in the
number of project students who would pass the Regents competency tests
by June 1983 (at least one-thirdj, in the attendance and drop-out rates
for project students as compared to those of the regular schoel, and in
the completion of the core curriculum for E.S.L., math, science, and
social studies; A detailed listing of the program's instructional
objectives is included in the Appendices.

“A Warm Welcome" was placed under the supervision of the assistant
principal for foreign languages: The project coordinator was responsible
for all program administrative activities. 1In addition to the coordinator;
the Title VII program staff included a bilingual curriculum coordinator,

An impcrtant function of the project coordinator was to set up

the bilingual teachers within their own departments and worked closely
with the project coordinator. Bilingual materials were kept within the
appropriate subject departments. 8ilirgual guidance, too, took place

within the school guidance department., Yhe program was seen by the

[Ty
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administration as a strong asset to the school. The evaluation reports
were discussed at school staff meetings.

In its three years of operation, the project has been coordimated
project year. Although the administrative level of the project continued
to run smoothly, the changes affected the science programs Due t0 a
shortage of licensed bilingual science teachers, the priiect assigned a
non-bilingual science teacher to the class and used bilingual students
to transiate and assist. In the second semester the project assigned a
Spanish-speaking teacher licensed in English and trained in physical
education sciences This arrangement worked much better for the students.

Tables 6 and 7 provide data concerning the educational and
experieatial backgraunds of the project support staff and of the instruc-

tional staff directly serving project participants.



Project Staff Characteristics

Position

Education

Years of Experience

Certification Total

£.5.L. Bilinqual

Program
Coordinator
(Fall)
Program
Coordinator
(Spring)

Bilingual
Curriculum
Coordinator
(Spring)

Bilingual
Guidance
Counselor

Bilingual
Secretary

(’Vﬂ

sS: Counseling
h:D: Counseling

B.A. Social
Studies

B.A. French,

__ Russian

M.A. French;
Guidance

AJA. Secretarial

Science

Ei?;é; 23 16
English

.C. 6 3172
S

¢

Lt

c. 3172
n

3172

OO
| Sy



TABLE 7

Instructional Staff Characteristics

Assignment

Education

Certification

Eogii-i

Bilingual Math
Bilingual Math

Social Studies

ﬂié;

E.S.L.

E.S.L.

E.SoL.

English

E.S.L.

Sociai Studies
Bilingual Math

Social Studies

[y

29

Social Studies Spanish

~ N [+ - RENE » -}

Spanish M.A. Biology

WO

Spani sh 8:A: English
Spanish - -
Language Arts Spanish i5
Educational Assistant B:A: == 5

Educational Assistant = == = 2

"A Warm Welcome* was supported Ly a variety of funds. Table 8
lists the program personnel, all non-instriuctional, funded by Title VII.

-13.
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TABLE 8

Non-Instructional Personnel: Funding Sources

Non-Instructional Funding Personnel Personnel

Componert Source  _ Title Numbar

Administration Title V1! Project 1.0

and Supervision Coord{nator

Curriculum Title VII Curriculum 0.6
Development Coordinator

Supportive Services, Title VII Guidance 1.0

Parental and Com- Counselor

munity Involvement
Other Title VII

TABLE 9

Instructional Personnel: Funding Sources

Instructional Funding _ Number of Personnel
Component Sources _____Teachers  Paraprofessionals

E.S.ke Chapter 17P.S.E.N: 3
Reading (Emglish) Tax-Lewy 2.2
Native Languags Chapter 1/P.S<E.N
(Spanish) Tax-Levy

1.0

6.6

Mathematics Chapter 1/P,S.E.N. 1.2
Tax-Lewy Q.8

Social Studies Tax-Lewy 0

2
Science Chapter 1/PSEN 0.8
Tax-tevy 0.4
2.0

Other Tax=Levy.

~i5-




1v. INSTRUCTIONAL COMPORENT

INSTRUCTIORAL OBJECTIVES

The program aimed at increasing the students' level of English

language skills. This was done primarily through English 25 a second
lenguage classess The acquisition of reading skills was measured through
the CREST; white the acquisition of writing skills was measured through
weekly samples of writing matehed te 3 tescher-made checklist of objectives:

A second objective was to increase tiz level of Spanish proficiency
for participants. This was done primarily through classroom instruciion

in native language studies and Spanish for native speakers, The leve! of

proficiency was measured using the Interamerican Series, La Prusba de

The third objoctive was t@ enable students to maintain per=
formance levels in tontent areas comparable to mainstream students. This
4as done through bilingual instruction in content areas. Results were

assessed by the rumber of students receiving passing grades in content-

area classes.

STUDENT PLACEMENT
The project population was hetercgensous ia its lavels of

academic competence necessitating individualized programming and instrucs
tion: The range of literacy in both English and Spamish extended from
illiterats to beyond grace level. Many students had not received any
formal schooling §n their native country while othars received schcoling

comparable £o what they would have received in the United States.

~16-



Students were selected for the program based on their performance
on the LAB test. Once in the program, students were tested for levels
of English and Spanish proficiency and placed in language classes according
to the requirements of their individual programs. The guidance counselor
worked with individual students on programming.

e,

Given the project's priority of preparing students for ewtrance

into the mainstream curriculum; E.S.L, instruction was a vital component.

“A Warm Welcome" was sensitive to the linguistic and cultural character-

acceptance and diversity.

- |

istics of its students and fostered a sense o
This, in turn, translated into an openness on the part of students to
acquire English skills without the feeling of surrendering their own
language/culture in the process.

The E.S.L. sequence consisted of six levels covering eiementary,;

had special training fn E.S:L: techniques and were certified in the field.
The several classes observed confirmed the teachers' competence in the
area. A paraprofessional was assigned to work with individual students
within the E.S.t. class.

The E.S.L. program at Bu:hwick emph2sized integration of language
and content throughout the curriculum rather than a dichotomized approach

whereby language development is considered separate from the content




area presented through it. This integrative approach, used in the curriculum
developed by the project, facilitated consistency and reinforcement and
diminished fragmentation,

Table 10 shows the courses offered in the E,S,L. program in the
third year. Except for the R.C.T: class; which was added in the third

year, the program is typical of the first two years as well.

NATIVE LANGUAGE STUDIES

Students continued to develop linguistic skills in their own
language that could later be transferred to the second language; The
native language program also served to fulfill the New York State foreign
language requirement,

The project conducted a native language studies program con~
sisting of eight levels from elementary to advanced. The first four
levels were exclusively for project students. In general, students
from Central America and the Dominican Republic were at a low literacy
level; students from Puertc Rico were at an intermediate level; and
students from South America were advamced. Levels 5 to 8 wers open
to all students who qualified. All classes met five periods a weeks

program;

-18-
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Caurse.
Title &

teel | Semester

TABLE 10

Instriction in English as a Second Language {1962-3)

. Mverage
Number of

Class
Register

Per Neek |

| Classes |

Curriculum or
Materials in lse

E:S.L 1

2
16

Access to EnglTsh |

ES.L, 2

el
15

Recess to Engliah 11
Real Storfes 1]

ESk3 | Spring

23
2l

Internediate E.S.L,

Graded Exercises_ in
English: Thirty Passages

E.S.L. 4

13
13

Internediate F.S.L

Composition

ESL 5|

]

Miarced E.5.L. | Writing power

E; ;; iW' 5 “} -

0

Kvanced E:5:L.

Nriting Power

LIRDCITI

13

Preparation for
Regency Cﬁﬁbétéﬁtﬁ
tests

Reading mprovenent,
Writing/Reading Achieve-

ment, ‘ Jmposition
Practite

English 1172

3

Elementary £.5.L,

EngTish Step by Step;
Profiles

English 11

E wentary E:SiLs |

"EngTTSh Step by Step

English 12

Elementary £.S.L,

Profiles

English T34

Intermediate E.S. L.

Kccess to EngTish 11T
Turning Ppint

English T3 |  Spring

Access to English 11

English T4

1

2

Turning Point: Reading,

Writing Improvement

lote: Fall classes were attended by progran students exclustvely, I the spig sevester,
non-fispanic LEP students also participated in E.S.L. instructicn,

28



TABLE 11

Course : ___ __ Average _ ,
Title & - Number of| Classes . o  Curriculum or
Level | Semester | Classes | Register |  Description | Materials in Use
Native _ , Elementary E.S.L. [ —
Spanish 1 Fall 1 25 Nat. Language Arts| Espanol & _
Native Fatt 1 27 Elementary Spanish| _ )
Spanish 2 Spring 1 26 Nat. Language Arts| Espanol 5
Native Fall 1 38 Intermediate Sp. | Espanol 7: Lengua
Spanish 3 Spring 1 _ at. Langqua e -y Literatura
Native Fall 2 I8 Intermediate Sp. | Conozca Su
Spanish 4 Spring 2 21 Nat. Language Arts| Idfoma
Native rall i 82 Spanish Regents EV Espanol es
Spanish § Spring - 2 20 Level III uestra ten
Native Fall 2 29 Spanish Regents | Espanol Para el
Spanish 6 Spring 1 26 Level IIl - adv, Bilingue; Leyendas
Latinoamericanas;
o - . Spanish 3yr Review
Native rall 1 38 Advanced Spanish el Solar Hispanico;
Spanish 7/8] Spring 1 33 teyendas B
- Puertorriquenas
INSTRUCT

native language. Generally, ninth-grade courses used more Spanish; the

percentage of English used increased as students moved up in grade.
methods for a bilingual approach: back-to-back transiation of concepts,
main discussion 1n Spanish with key terms translated into and defined in
English, etc. Every attempt was made to stick to the proper percentage
mixture of languages: Students tended to use Spanish in class discussion
while information was recorded in English, Others read in English but
discussed the materials in Spanish,

=20=
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Table 12 shows the courses offered in the program and the
languages of instruction for each course. The courses were designed
especially for project students. However; students in the regular
school program who did not feel fully competent to handle a class in
English, and felt they could better prepare for the Regents by taking
the bilingually-taught class were allowed to registers

A1l classes met five periods a week and were taught without
any paraprofessional assistance. The materials used corresponded to
the mainstream curriculum and were appropriate for the students’ reading

levels.,

MAINSTREAMING

The program aimed at mainstreaming all its students by the end
of the eleventh grade. Mainstreaming before the complation of the
eleventh grade was encouraged by the program and recommended when courses
were successfully completed at grade level and the student had mastered
E.S.L. Level 6.

A checkpoint existed at the end of the tenth grade when partial
mainstreaming began: Students who achieved proficiency in English were
identified through the results of the annual LAB and CREST tests, from
course grades, and from teachers' observations. Parents, too, were
involved in the decision to mainstream; A few parents requested main-

time they needed to. But, for the most part, parents concurred with the
program's recommendations.
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Course Title
and Level

THBLE 12

Bilingual Instruction in Content Areas (1982-83)

| Namber of |
pester | (lasses

Average
Register

| Percent of

Spanish Used

Criteria
for Selection
of Students

Percent
of Material
in Spanish

Firdamental Rath A

3
2

%

Placement Test

60

Fundamenta) Math B

Pt Lot § IND Pt

30
yin

10
10

Placenent Test

60

Fiidamental Math 1

Bt

3

Fundanenta! Math 2

2

Ninth Year Math 1

3
16

it
18

Placement test:
examination of
records; inter.
view; teacher

recommendation

Hath Lab

ot PAD] bt | pmnl it ] PN |

13
A

Placenent test

General Science 1

FOR

- | records

“Examination of

Genieral Science 2

™S
|

65

Fundanental
Biology 1

~o

5

Fundamental

™o

50

ulobal

65

Global
History 2

85

60

Global

65

0

Histary 3

3

5

Anerican History 2

18

3

50

American
Government.

3

i

B

Economics

R

60

60

Typing 1

Lo N4

3
28

50

UTpTona require-

ment; student

requliement

50

32




The mainstreaming process included helping each student with
placement. Some students were placed in the Cooperative Education Prr-ram
and in the College Bound Program. Both of these provided special
assistance in th nursuit of future careers. Some were selected for the
BRAVO Program whi_., accessed highly technical and academic training not
available at Bushwick High School.

Mzinstreamed students functioned successfully in the school's
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V. NON-INSTRUCTIONAL COMPONENT

: CURRICULUM AND MATERIALS DEVELOPMENT
Objectives

“A Warm Welcome™ aimed to develop innovative curriculum materials

using @ coordinated approach to the acquisition of skills in reading,
writing, and mathematics as well as career awareness. One of the character-
English for bilingual instruction in content areas; a second characteristic
would be the incorporation of career guidance into the regular classroom

instructions

Content=Area Materials

The teachers in the bilingual content-area program developed
materials on a continuing basis adhering to the percentage ratio between
English and Spanish prescribed by the project for each subject area.

At minimum, the materials took the form of a rexographed sheet reinforc-
ing concepts tarougis Spanish that appeared in English textbooks. Materials

were kept in the offices of the respective subject-area departments.

R ’I ,’] _

Caree> Awarensass

During the last two years of the program, "A Warm Welcoms"
developed and administered a career awareness testing instrument. The
object was to assess students' career awareness throughout their high
ééﬁé&i experience: In previous years, the instrument had not shown

significant differences between pre- and post-test scores: The project

=28-
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staff questions the reliability of the test and realizes that the instrii-
ment needs to be further revised and tested. These materials are kept
in the guidance office.

iculum Around Career Lessons

The project completed work on its career integrated curriculum
in the summer of 1982, The material is meant to inform students and
offer direction on options available to them based on their academic and
linguistic skills., The materials were used throughout the 1982-83
school year and were observed in use in English classes.

One intermediate level English class used a selaecticn on airports
which was part of a larger unit on transportation careers: The dialogue
section was used for oral language practice. The selecticn also developed
vocabulary, provided a reading comprehension exercise; and emphasized
specific points of grammar. A section of the unit dealt with “bridging
the two languages;” for example; clarifying the ﬁaﬁzéaéﬁaié meanings of
parientes in Spanish and parents in English. The discussion centered

around careers.

The material suggested the development of ideas for content-area

classes. For exzmple:

--Currency exchange and arithmetic problem solving using

a traveling context for mathematics classes;

=-History of airplanes and the air traffic controllers’
strike for social studies courses;
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The writing objective for this intermediate class was to write
a paragraph based on a topic sentence, The same material developed for

the advanced English class substituted a full composition for its writing

objective

STAFF_DEVELOPMENT

Most of the bilingual staff for "A Warm Welcome" were highly
experienced in bilingual education. Its professional development con-
tinued with special focus on the school's bilingual program.

A1l project teachers had a pre-service orientation session to become
familiar with the goals and implementation of the program. They partic-
ipated in four different workshops prepared especially for parents of
students in the program. E.S.L. teachers attended workshops three times
each term to discuss teaching techniques and materials and see demonstra-
tion lessons: All personnel met once a month for departmental meetings.
In the program's third year there were two sessions on “How to Teach
Writing."

Professional development also occurred outside the schaol.
Different members of the program staff attended conferences such as those
sponsored by the National and State Associations of Bilingual Education,
by the New York City Office of Bilingual Education, and by Columbia Teachers

College: Hispanics in the 80's. They also attended professional meetings
such as those of the American Association of Teachers of Spanish and
Teachers of English to Speakers of Other Languages (TESOL). The guidance

counselor attended conferences on career education.
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A third aspect of staff development consisted of university
courses. The paraprofessional staff pursued courses leading to associate
and baccalaureate degrees while teachers went for a ié?iéty of advanced

degre=s in colleges and universities all over the city:

The proJect coordinator rated most staff development activi-
ties as “"somewhat effective® and less than 20 percent of them as VEEy
effective™ in terms of the program. The project had intended to conduct

a formal needs assessment for staff development but did not accomplish

The project served over 250 students each term, The faculty and
administration prided themselves on fostering an environment of high

expectations for the students including early college preparation and

career awareness development,

Most direct support was provided through the guidance office,
Buring the first project year, a counselor and a family assistant were
supported by Title VII funds; only the guidance counselor was provided
during the last two years, Career and college counseling were the main
responsibility of the counselor. She also helped in preparing studeats
for entering the mainstream curriculum, articulated with service agencies
in the community on behalf of students needing their assistance, and
participated in support system activities for students. The program

staff considered guidance services to be a vital part of the successful

support system provided to the students.
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The counselor scheduled group sessions to explore coping strategies
for the problems of adjusting to the secial aand schoo! Systems in the
American culture. She moderated a panel discussion about the college
experience in which five former Bushwick bilingual students participated.
She held private sessions with students and family members to assist with
individual behavicral, personal, or family problems: She contacted
homes in an effort to find truants.

Part of the support system came from other students. The school
has a Peer Tutoring Program and a large number of project students acted
as tuters or received assistance in various academic subjects. The other
peer group was the Friendship Club run exclusively for project students.

Project personnel also assisted in extracurricular activities
involving project students, such as participation in the school’s Pan

American festival, trips; or talent shows.

PARENTAL INVOLVEMENT

“A Warm Welcome* established a functioning 1ink between program/
school and parents during the first year of the project: The coordinator,
who was long standing member of the BuShwick community and active in
its affairs, was a matn asset as was the Title VI family assistant who
maintained the program-home linkage, The project organized & program
advisory committee, once-a-term workshops on educational topics, and a
G.E.D. class,

The level of parent involvement decreased once the project's

family assistant position was deleted in the second year. The advisory
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committee continued to meet ad hoc as needed and the parent workshops

were held with dininished attendance; Through the guidance counselor,
parents continued to participate in essential activities such as dealing
with special problems of students and deciding with the school on main=

streaming;

AFFECTIVE DOMAIN

The project aimed to foster an environment that would make
students feel welcome in the school and eager to make the most of its
educationai resources. The results would be seen in an attendance rate
nigher and a dropout rate lower than that of the regular school. It

would also show in students’ increased awareness of career opportunities.

“Welcome” Factors

The “Warm Welcome™ environment began with the Friendship Club
where new students were received into the “family.” The club originally
served as a vehicle for facilitating adjustment to the school experience,
but during the next twd years it expanded its objectives to include a more
varied and structured schedule. As such the club also served to develop
leadership in student members. Interviewed club officers expressed
enthusiasm and commitment to the club’s goals; The school's College Bound
program {s now considering organi2ing a friendship club for its own students.

Several project staff had a counseling or human communication
orientation and tended naturally to deal with the students from & human
relationship perspective. It was a committed staff that “did not look
at the clock.” The guidance counselor had a load of 250 students (com-
pared to 450 for a regular school counselor), Much of the support
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system for the students was based at the guidance office: Career counsels
ing and related field trips were handled there. |
Students were coached into extracurricular activities. The
project curriculum coordinator (later program coordinator) was also the
advisor for the Arista Honor Society in the school and recommended project

students to it. Students also jcined Aspira and athletic teams.

Twenty-six senior students who had been mainstreamed from the
bilingual program were followed up through graduation in June 1983:; Twenty-
three were planning to attend specific colleges {mainly city colleges),
one was going to a cosmetology school, and two had obtained employment:

secretarial studies. Three of the students ranked among the top ten in
the graduating class. The following awards were given to this group at
graduation:

bilingual medals for achievement;

F-9

Honors Society scholarship ($100);

2 Honors Society scholarship pins;

1 gold pin for service to the school;
1 reading improvement award;

1 special achievement award;

2 Senior Arista Society school pins.

Of the sixty students in the Arista Honor Society, fifteen were
from “A Warm Welcome,” Three eleventh graders will be mainstreamed into
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week the project entered candidateés in the school-wide student of the
week contest: several program students won the award.

A large number of project students participated in sports teams.
Onie of the students; a member of the school's wrestling team, becarie city«
wide champion this year. Six project students were sitting on the
student governing body of Bushwick High School.

At schoel awards night on June 15, 1983, "A Warm Welcome® students
were honored as follows:

3 awards to students who exemplified the program (one
for each grade);

awards for improvement in E.S.L.;

attendance awards;

o, w

1 best school spirit award:

Many students who left the school either returned to their native
country or moved to another neighborhood:. Often the school was not
notified so that the student could be discharged through normal channals.

Project students were more stable than the mainstream population.

y by the third year when it

The program achieved its greatest stabilit
reported no drop outs: The staff felt that the one-on-one E.S.L. instruc-
tion, the supportive services, and the “family" feeling of cohesiveness
were contributing factors.

Table 13 presents the number of students leaving the program
during each project year and the reasons given for leaving.
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TABLE 13

Number of Stidents Lesying the Program

.’

___________ Grade 9 Grade 10  Grade 1l ~ Total

Reasons for _Program Year _Program Year _Pregram Year Program Year
Leaving 1 (2 |3 ] 2 1 | 2| 3 1 | 2 | 3

[(F<)

Fiilly Rai BEEEREEERE

Transferred to hno- | [ | | _ | I T
ther Programor | 11 | 11 6 6 4 4 1 |20 |19 1
Another High School .

LN
(#8 ]

Returned to - -
Native Country 7 7
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]
]
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]

Truant 4 |18

Other 12 ) a | - J12 8l .21y | - {30 |2]-
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[« - B
o
~d
o
|

¥ 13 {15

L 1
N
o

Jotal |42 | 44

*ost students reported leaving the program did so at the ninth-grade level.

*Truancy is evident only at the ninth-grade level,




VI. STUBENT ACRIEVEMENT, ATTENDANCE, AND DROP-OUT RATE

The following section presents the assessment instruments and

procedures used in evaluating the attainment of program objectives,

ISH_SYNTAX

The assessment fnstrument utilized for measuring the attain-
ment of the first three instructional objectives (see Appendices) was

the Criterion Referenced English Syntax Test (CREST). The CREST was

instructional objectives of the E.S:L. curricula at the high schoo!

level, There are four items for each objective, and mastery of an
objective is achieved when three of the items are answered correctly:

The test has three levels: beginning (I), intermediate (I1), and advanced

(1I1). The maximum score on Levels I and II is 25, while the maximum
score on Level III is 15.

Mean differences between pre-test and post-test are computed
to represent the gain scors, and an index which represents the number of
objectives mastered per month is calculated; However; since the levels
are not equated vertically, it is impossible to measure gains for students

who change levels. Extensive information on CREST objectives and psycho-

metric properties appears in the Technical M

as a Second Langiiage

The CREST was administered at the beginning and end of both the

fall and spring semesters. Tabie 14 present the test results for students

“Board of Education of the City of New York, Division of High Schools,
1978.
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semester,

Data were missing or incomplete for 134 students in the fall
data were performed in accordance with revised program objectives of
mastering an average of one objective per month for each of the three
o - ® - - - S -
CREST levels. Examination of Table 14 reveals that the program objec-

tives were achieved for each of the three CREST levels for the fall
semester: Level I students mastered an average of 2.68 objectives per
month; Level Il students mastered an average of 1.86 per month: and

Level LIl students mastered an average of 1,32 objectives per month,
In the spring semester, program objectives were met for Level

I (2n average of 1.49 objectives mastered per month) and for Level I1

(an average of 1:22 objectives per month) students. Level Il students

mastered less (0.61 objectives) than the program objective of one CREST

objective per month average; The failure to attain the objective is

in part a fumction of the high initial standing of this Level 11l group:

over half of the students had initially mastered over 67 percent of the

CREST objectivess

- |
ey |

Level I
The program also proposed that students would demonstrate

significant improvement in English writing ability by mastering an

average of one objective per month on a teacher-made individual student

checklist (see Appendices). Since data for this objective were not

available, achievement in this area could not be analyzed.

*The original objectives;, as worded;, did not permit statistica; analysis.,
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TABLE 14

Results of the Criterfon Referenced Engli

(Spanish-Speaking Students, Pre- and Post-Tested
on Same Test Level)
Fall

Average Number of Average  Objectives

Test  Number of Objectives Mastered §§j§§§j§§§ Months of Mastered

Level Students Pre Post Mastered* Treatment Per Month

I 19 7.32 14,68 7.37 2,74 2.68
I 18 10.33 15.33 5.00 2.73 1.86

I 10 7.90 11.60 3.70 2.78 1.32

TOTAL 47 8.60 14.28 5.68 2,74 2.07

! 42 8.67 14.02 5.36 3.67 1.49

I 31 13.26 17.88 4,58 3.76 1,22
111 14 8.86 11.00 2.14 3.63 0.61
TOTAL 87 10.33 14,90 4.56 3.70 1.25

*Post-test minus pre-test.
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NATIVE LANGUAGE READING AND COMPREHENSION

The assessment instrument used to measure gains in reading and

writing in Spanish was the Prueba de Lectura, (Total Reading, Level 2,

Forms A an< B). The Prueba de Lectura fs part of the Interamerican

Series of Tests published by Guidance Testing Associates., The purpose
Spanish-speaking students from the Western hemisphere. Test items were
selected for cultiral relevance to both Anglo and Hispanic cultures.

ﬁbﬁé?é?; the publishers recommend that iocal norms be 6696?656& for the
tests. Information on psychometric properties may be found in Guidance

e - g e —— -

In accordance 4ith instructional objectives 5, 6, and 7 (see

Appendices) data were collected on three levels of the

the total) who tock the exams: In conjunction with the program objec-
tives, statistical tests were performed to determine whether post-test
means differed significantly from pre-test means (correlated t-test
model was used) for each of the three levels of the test. For each of
the three levels, the students as a group scored significantly higher
on the post-tests (Table 15), well beyond the targeted 0.05 level.
computed by dividing the difference between the means by the standard

deviation of the differences between pre-test and post-test scores for

-36-
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each individual. This provides an index of improvement in standard
deviation units and a change of 0:5 standard deviation units or higher
is gererally considered to be a meaningful change. As presented in
Table 15, effect size for all levels was extremely large, ranging from
1.37 to 1.61 indicating a substantial improvement for each group on

the post-test:
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TABLE 15
Native Language Reading Achievenent

Significance of Kean Total Raw Score Differences Between Inftial and Final Test
Scares 1 Native tanguage Reading Achieienent of Stadents with Full Instructions!
Treatmedt on the Prue , Forms A and B, by Test Level

Pre-Test ~ Post-Test , S
- Standard Standard  Mean Corr, T- Level of Effect
level N Mean Deviation Mean Deviation Difference Pre/post test Siqnificance Size

I8 Sk 1604 70139 2097 182 843 766 0,000 1,59

163 6003 1182 BLOG 288 096  JB 108 @00 LY

-gg—

6t 1015 262 87 9 2156 SR 1058 <0000 1561
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CHI

STUDENT A
BUSTNESS

[ENCE, SOCIAL STUDIES, AND

Table 16 presents ths passing rates for program students enrolled
in mathematics, science, social studies, and business/vocational courses
by grade in the fall amd spring. Since comparison data for the general
school population were unavailable, the data for objective 8 (see Appendices)
were analyzed against a minimum requirement that 70 percent of studenits
enrolled should pass the courses in each content area.

In the fall semester; this criterion was achieved for courses
in science (79.8 percent passing rate), social studies (74.2 percent),
and business/vocational (83.1 percent), but not for mathematics courses
(50.4 percent passing rate). In the spring, the criterion was achieved
for social studies (74.6 percent passing rate) and business/vocational
(90.6 percent) courses, but not for mathematics (569 percent) and science

(61.2 percent) courses.

N
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TABLE 16

Number of Spanish-Speaking Program Students Attending Courses and Percent

 passing Teacher-Made Examinations fn Content-Area Subjects’

Grade 9
R

_ Content Area N

Grade 10

Fall

Grade 11 Grade 12 Total

% I 3 I 3
Passing N Passing

(=

Mathematics ]
Science 38
Social Studies 43
Business/Vocational 8

40,9
68.4
53.5
62,5

51,2 5  80.0 127  50.4
84.6 5 100 94 79.8
82:6 6 833 132 742

Nathematics 4
Science 26
Social Studies 42
Business/Vocational 17

4
36
£

36

94,7

An

dathematics courses include remedia) math, general math, pre-algebra, algebra, geometry,

eleventh-year math, computer math, and “other.” Science courses include general science,

nygiene, biclogy, and *other;* Soctal studfes courses fnclude American culture, economics,
American and world history, and world geography, Business and vocational courses intlude
record keeping, typing, art, music, home ecoromics, and “other,"
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Improvement in career awarencss was assessed through analysis

of pre- and post-test performance on a teacher-made questionnaire, In
conjunction with the program objective of obtaining significant improves=
ment, pre= and post=scores were compared, using the correiated t-test
model. Table 17 presents the data analysis illustrating that post-test

scores were significantly higher (p<.0001) than pre-test scores.
TABLE 17

Student Performance on a Teacher-Made Career Awareness Questionnafre
Significance of the Total Score Difference Between Initial and Final

Test Scores on a Teacher-Made Career Awareness Questionnaire

Pre-Test Post-Test , ] o
Standard Standard  Mean Corr.  T-  tevel of
N Mean Deviation Mean Deviation Difference Pre/post test Significance
181 13.75 4,49 18.31 3.96 4,56 .686 18.16 <0, 0001




STUDENT ATTENDANCE

The average total attendance rate of program students (n=192)

is presented and compared with the school-wide attendance rate (n=1,929)
in Table 18; Since the attendance rate for program students was included
in the school-wide attendance rate, a special procedure was used in
computing the usual statistical test for a significant difference between
two proportions in evaluating objective 9 (see Appendices). In the 2z
test formula below, p is the attendance rate for program students and

absent,*
z= p=-p
3
As seen Table 18, attendance for program students was signifi-

cantly greater (p<.0001) than the rate of attendance for the wentire

school population,

Program records indicate that none of the program students

dropped out during the 1982-83 academic years. Data for the entire School

population were unavailable for the comparative analgsis.
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TABLE 18

Standard
Deviation

15.40
10 52 86.75 14.95
11 59 89.66 11.98

12 10 : 95,7 2.94

TOTAL 192 86.71 14,24

Average School-Wide Attendance Percentage: 65.92

Percentage - -
Difference = 20,79 z = 6.078 p = £,0001

-43-




VIII. CONCLUSIONS AND RECOMMENDATIONS

“A Warm Welcome" was a solidly built bilingual/bicultural program
whose personnel demonstrated commitment, competence, and sensitivity
toward the students it sarved. The program's emphasis on basic skills
development in the native language concurrent with intensive English
as a second language offered students an integrated curricular mode which
prepared them for entrance into the mainstream. The added career aware-
ness segment with its future potential as an actual course of study in
a career sequence opened new vistas for students.

The project produced an integrated core curriculum that worked,
Career guidance was incorporated into the core curriculum, but the

incorporate skills needed after graduation more geared to the job market,
including computer science. A knowledgeable guidance department; as
demonstrated by the “Warm Welcome™ experience;, would play a vital role.

The instrument for measuring results in the career awarenass
program needs to be revised to make it reliable. Attention mist be
paid to the items used, the presentation, and the testing procedures
including the circumstances under which the test is administered.

Even when the project staff is experienced and the individua!
members are continuing their own professional growth, it is important to
formulate staff development needs relative to the project itseif. A
formal needs assessment would be helpful if conducted at tke beginning

of the project.
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Given the many problems that limit parent invoivement, the
project had encouraging == if limited -- success in this area: The
availability of services to promote and facilitate involvement activities
makes sense if this continues to be one of the . roject’s goals.

That project “Warm Welcome" achieved its main objectives is
evident in the achievement of its first graduating class. Considering
that enly a decade ago the majority of LEP students in high school
dropped out or barely made general diplomas, the record of the first

project graduates is impressive.
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E. EVALUATION PLAN
. *A Warm Welcome® intends to develop for Bushwick High School
an integrated bil ingual-bicultural program that may serve as a demon-

stration center for Secondary schools in other parts of New York City,

. New York State, and the country, especially secondary schools that are

SERCols

ments and axperiencing career exploration; career awareness, career
guidance, and career training. To valicate the accompl ishment of this
objective, the following evaluation plan has been developed and will be
employed by the program and its evaluator, the Office of. Educational
evaluation of the New York City Board of Education.

1. The evaluation plan will consider the project's iﬁéi?ﬁéff&ﬁ&i

and training objectives, outlined below:
ONE-YEAR INSTRUCTIONAL OBJECTIVES

Objective #1: As a result of participating in the program, 80% of
the students enrolled fn E.S.L. 1 and 2 will demnstrate a signifi-
cant iﬁﬁi&if&éﬁf in their reading ability in English by mastering an
average of one objective per month of treatment. ,
a. Instrument: . C.R.E.S.T. (Criterion Referenced Englfsh Syntax
Test), Elementary Level.
b. Data Analysis Procedure: Calcylate the number of objectivas
mastered per month.
.c. Time Schedules/Staff Responsibilities: (See time-line chart,

éiéﬁi)
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Objective #2: As a result of participating in the ﬁiﬁgraﬁs 80% of
the studants enrolled in E.S.L. 3 and 4 will demonstrate 2 signifi-
cant improvement in their reading ability in English by mastering
an average of two objectives per month of treatment.
a. Instrument: C.R:E.S.T. (Intermediate Level).
b. Data Anlysis Procedure: Calculate the number of objectives
mastered per month.
c. Time Schedules/Staff Responsihilities: {(See time-line chart,
below.)
Objective #3: As-a result of participating in the program, 80% of
ths students enrojled in E.S:L=--5 and-6°wilt demonstrate a signifi-=
cant {mprovement in their reading ability in English by mastering
an average of one objective per month of treatment.

a. instrunent C.R.E:S:T. (AavancAd Lavel).

b. Data Analysis procedure: Calculate tha number objectives

mastered per month.
below.)
Objective #4: As 2 result of participating in the program, 80% of
the students enrolled in all E.S.L. classes will demonstrate a signifi-
cant improvement in writing ability in English by mastering an
average of one objective per month of treatment on 3 teacher-made
individual student checklist. |
2. Instrument: Writing folder for each stident containing at least
one sample of writing per week and a checklist of objectives
ippropriate to the level of the E.S:L. class.
o -48-
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b. Data Analysis Procedure: Calculate the number of objectives
mastered per month.
c. Time Schedules/Staff Responsibilities: (See time-line
chart below.)
Objective #5: As a result of participating in the program, 80% of
the students enrolied in N.L.A. 1, 2, 3, and 4 will demonstrate a
‘statistically=sTgnificant improvement at the .05 level in Spanish
- language proficiency.
a. Instrument: Prueba de Lectura, Level One. .
b. Data Analysis Procedure: -Correlated t-test for significance
of the df fference between pre-test and post-test raw scores.
c. Time Schedules/Staff Responsibilities: (See time-line
chart, below.)
Objective #6:  As a result of garefefpaéfng in the program, 80% of
the students enrolled in S.N. 5, 6, 7, and 8 will demonstrate a
statistically=significant improvement at the .05 level in Spanish
1anguage proficiency.

a. Instrument: Prueba de Lectura, Level Two.

of the di fference between pre-test and post-test raw scores.

¢. Time Schedules/Staff Responsibilities: (See time-1ine

chart, below.)
Objective #7: As a result of participating in the program, 80% of

the students enrolled in S.N. 9 and 10 will demonstrate a statistically-

significant improvement at the .05 level in Spanish language proficiency.

o . | ;dé_ 80




a. Instrument: Prueba de Lectura, Level Three.
b. Data Analysis Procedure: Correlated t-test for significance
of the difference between pre-test and post-test raw scores.
c. Time Schedules/Staff Responsibilities: {See time-line
chart, below:)
Objective #8: As a result of participating in the program, the
.students enrolled:in all bilingual mathematics, social studies, and
subjects at a level that does not differ significantly. from the level

of non-program students in corresponding mainstream classes.

. besed on teacher-made Final-Examination and final evaluation
of performance. '
b. Data Analysis Provedure: Test of the difference of two
iﬁﬂéﬁéﬁééﬁf ﬁﬁﬁftiaﬁé; ’
c. Time §éﬁé&ﬁié§i§é§?f Responsibilities: (See time-line
chii-t. below.)
Objective #9: As a result of participating in the program, 80% of

‘the students In the program will achieve a higher rate of attendance -

at school than the rate of attendance for the entire student popule
tion of Bushwick High School.
a. Instrument: School's attendance records:
two percentages.
c. Time Schedules/Staff Responsibilities: (See time-line
chart, below.)
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Objective #10: As a result of participating in the program, 75% of
the students in the program will demonstrate a significant improve-
@ent in career awareness by mastering an average of one objective
per month of treatment on a teacher-made dUé&EiéﬁﬁiiFé;
a. Instrument: Teacher-made questionnaire.
b. Data Analysis Procedure: Calculate the number of objectives
chart,below.) |
Objective #11: As a result of participating in the program, the
students in the program will have a significantly lower dropout
rate than the dropout rate for the entire student population of
Bustwick High School. ’
a. Instrument: School's records of discharges.
b. Data fui.iiysi’s iféeidﬁréz Test of the difference between
two percentagas.
c. Time Schedules/Stzff Responsibilities: (See time-line

CURRICULUM DEVELOPMENT ONE-YEAR OBJECTIVES
Objective #12: The program's staff will develop innovative
bilingual curriculum materials {1lustrating a coordinated instruc-
tional approach to the *warm® skills of writing, careers, reading,
iﬁé mathematics.

“a. Instrument: A portfolio of these curriculum materials

will be kept.



