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education program for handicapped students with limited English

Project Esperanza supplemented the basic special

proficiency (LEP) by providing (1) staff training and consultation,

(2) materials development, identification, and evaluation, (3)

assistance in the diagnosis ét,éducitibﬁal7need§”ggg7§5§7§§éséiiptiéﬁ

of instructional strategies, (4) direct individualization of i
instruction, and (5) outreach services. During 1982-83, the project’'s

third and final year, 515 students vere served in 28 elementary,
intermediate and secondary schools in New York City. Project staff
included a project coordinator, two resource specialists, a_

curriculum specialist, two educational assistants; and two family
assistants. Analysis of data from pupil achievemant measures, program

records, and interviews and observations lead to the overall
conclusion that Project Esperanza provided an effective,

comprehensive program of supplementary services thatfpromofié the

academic development of handicapped LEP s.udents. All program
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objectives for pupil achievement were attained: proposed criteria

were met in Enclish and Spanish reading; oral-English proficiency,
mathematics, and cultural heritage. The project vbjective for teacher

training was also attained. After participating in teacher workshops,
classroom teachers demonstrated proficiency in developing

culturally-relevant individualized lessons for bilingual special

education students. The objective for parent involvement was not

attained, cespite efforts by project staff and improvement over

pravious cycles. Relative to many other prnjects for similar =
populations, however, a moderate degree of parent participation was
achieved: (Author)
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A SUMMARY OF THE REPORT

~ Project Esperanza suppl emented the basic speciai education program
for handicapped Students with Tlimited English prof fciency {L:E:P.) by
sroviding {1) staff training and consultation; (2) materials develn™
ment, identification; and evaluation, {3) assistance in the diagnos 5 of
educational needs and the prescription of instructional strategies, and

(4) direct individuyalization of instruction, and {5} outreach services.

Suring 1982-83, the project's third and final year, 515 students were
served in 28 elementary, intermediate, and secondary schools. Project
Sorfe included a project coordinator, two resource specialists, a curfl-

culum specialist, two educational assistants, and two family assistants.

" The analysis of data from pupil achievement measures, program records,

éﬁd,iﬂtérviews7§§&7§5§§Tvatiqns7395&7§§;§§§”§iérél\ conclusion that
Project Esperanza again provided an,effectiye;?éﬁﬁﬁréhéﬁsive,prgg;qu@f

supplementary services that promoted the academic development of handicapped
L.E.P. students;

Al of the program objectives for pupii achievement were attained; the
proposad criteria were met in English and Spanish reading, oral-English

proficiency; mathematics, and cultural heritage.

‘The proiect objective ?6?7féééﬁéf,traiﬁiﬁg,wééféi@éf@;ggiﬁéd. After

participating in teacher workshops, classroom teachers demonstrated
proficiency in developing cultural ly-relevant individualized lessons for

bijingual special education students.

‘The objective for parent jnvolvement was not attained; despite efforts

5y project staffs There was, however; an improvement over previous
cycles, and, relative to many other projects for similar populations; 2

moderate degree of parent participation was achieved.

The following are recommendations for improving the effectiveness of

program services: continue to recruit dualified,ﬁiliﬁéﬁél7§ﬁét151,édutatiﬁﬁ
teachers; continue efforts to identify or develop appropriate curriculum

materials and assessment instruments; and continue efforts to involve
parents;
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1. 1INTRODUCTION

This repert presents the findings of the evaluation of the third and
final year of Project Esperanza, funded under £.S.E:A; Title VII. This
nrogram provided supplemental instruction, staff training; resource
assistance, and out-reach services to support the special education
program for handicapped Spanish-speaking pupils with limited English
proficiency (L-EsP:)s

Project Esperanza was designed to assist the Division of Special
Education (D.S:E:) of the New York City Public Schools in effectively
meeting the educational needs of special education L.E.P. students who had

not previously been served in a Title VII bilingual special education

program. Population projections based on a census by D.S.E, estimated
that by 1§83, the number of handicapped L.E.P. students in the New York
City Public Schools would fincrease to approximately 10 thousand. To
provide appropriate educational services for this poputation, D:S.E.

naFskalled efforts to identify these students and increase the number of
self-contained, bilingual special educatien classes. Project Esperanza’s
mission was to provide comprehensive supplementary services to assure the
quality of the expanding bilingual special education program.

in 1980-81; its first year of operation, Project Esperanza served
approximately 300 students whose baste educational program was provided in

25 bilingual specfal education classes in 20 schools: All of the program




larger gains than the elemertary- of widdle-school students in Spanish
reading; mathanatics, and cultural hepitage; however, the high schoo
students also showed a higher rate of truancye The elementary-schoo!
students showed significantly larger gains in oral-English proficiency
than the middle- or high-school studentss

The project objective fcr teacher training was also attained. After
participating in teacher Jorkshops, classroom teachers demonstrated
proficiency in developing individual instructional objectives as the focus
of a diagaastié:b?éééfﬁﬁtiéé teaching approach. Despite repeated and
saried efforts by project staff, the cbjective for parent irvolvement was
not attained. ]

During 1981-82, the second year of—the project, 438 students were
served, an increase of 38 percent, students attended 44 bilingual specia’
edication classes in 28 schocls. A1l of the program objectives for pupil
achievement were attained, as they had been during the first year of the
project. The proposed criteria were met in oral=English proficiency;
7athematics, and cultural heritage, Reversing the pattern observed during
the first year, the elementary schooel population made the greatest gains
in Spanish reading, mathematics, and cultural heritage, and high schoo)
students made the greatest gains in oral=English proficiency.

teacher-training objectives were als0 sttained: teachers continued to
show proficiency in developing individual instructionst objectives in the
implementation of 2 diagnostic-prascriptive approachs As in the previous
year, only moderate success was seen in attampts to fnerease parental

involvement, despite the sdditional efforts of tite National Origin

2-




project Esperanza for 1982-83 was evalyated by the 0ffice of Educational
- Evaluation (0.E.E.) through the collection and analysis of data from pupil
schievement tests; program records of parent participation and staff

training, and interviews and observations concerning the level and quality

o Fow successfully did the program meet its annual student
achievemeat and staff and parent training objectives?
s What were the bilingual tax-levy staff's perceptions of the
program's resource services?
The following chapters present the findings of the evaluation.
Crhapter 1] provides 2 description of the program and the evaluation of
orogram implementation; Chapter 111 addresses the level of attaimment of

program objectives; and Chapter IV presents conclusions and recommendations:

-




11. EVALUATION OF PROGRAM IMPLEMENTALON

DESCRIPTION

Project Esperanza suppl emented the basic special education progran for
ksadicapped L.E.P. students by providing (1) staff training and consultation,
(2) materials development, identification, and evaluation, (3) assistance
in tne diagnosis of educational needs and the prescription of instructional
strategies, (4) direct individualization of instruction, and (5) outreach
services.

In the project's third and final year of operation, the basic educational
program was again provided i7 self-contained classes staffed by tax-levy
tsachers in the ratio of one teacher to 12 students. The target population
sad never been served by other D.S.E. f?iié V11 or Chapter 720 programs.
sarticipating students were either recently jdentified as handicapped
memmummwﬁmmmﬁMIM.mem@whwmmm
by school-pased support teams; Commi ttees on the Handicapped, special-
class and crisis-intervention teachers, and school clinical staff.

pupilscentered objectives of the program focused on gains in reading
in tngiish and Spanish, nathematics, oral English-language competence; and
cultural heritages Other program objectives included involving parents in
the program and improving the instructional skills of classroom teachers.

The program was comprised of four principal components: resource
seryices; direct pupfl fnstruction; staff development; and parent involve-
ment, The following sections present the firdings of interviews conduz ted

-
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education teachers and two educational assistants, as well as the Esperanza

project coordinator and two resource specialists.

Level of Impiementation
During the 1982-83 acadamic year, Project Esperanza served 515 students;

an increase of 11 percent over the previous year's cycle. participating

students attended 44 bilingual special education classes in 28 schools
located in Manhattan; the Bronx; Brooklyn, and Queens: In addition to the
elementary, intermediate, and junior high schools for which the program
was designed, program sites were also located in two high schools and one
Occupational Training Center.

A1l of the project staff were funded under a Title VII grant; most.
were hired during the first program cycle. The project coordinator
supervised and coordinated the organization and implementation of the
proyram, and was responsible for fiscal management, as well. A curriculum
specialist developed curriculum materials and instructional objectives for
students and a training program for parents, and demonstrated the program-
developed curriculum to the resource specialists: Two resource specialists ‘
assisted the classroom teachers i student assessment; instructional
planning, and identifying and using instructional materials; in &ddition,
they offered classroom demonstrations and conducted workshops for partici-
pating teachers and @educational assistants. Two bilingual family assistants
sorved as liaisons betweer the school and the students’ homes and assisted
at the parent workshops, and two itinerant educational assistants aided

teachers in preparation of materials a

-5-
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instructions

particularly parent and staff training.

rvices

Consultation. The resource specialists, who trained and assisted the

classrooi teachers and educational assistants; played an important role in
providing on-site support. During regular visits to the classrooms, they
orovided direct, on-the-spot consultation to bilingual special education
teachers conce:rning program-developed and commercial materials, learning
problems of individual students as observed in the classroom or as reflected
by the tests, and development and implementation of each student's individ-
yalized education program (I.E.P.)s In addition, they offered advice on
classroom management and organization.

With only one exception, all of the teachers expressed appreciation
for the competent, task-oriented consultations provided by the resource

specialists; they were extrenely interested in seeing the consultations
continue. Many teachers described the program staff as “supportive” and
vaccessible".

Curriculum Guide; One of the goals of the three year Project Esperanza

program was to develop a curriculum guide to be used by teachers in the
instruction of their bilingual special education students. The distribution
of the guide was to take place in the spring of the third year of the

project. The final version of the guide was presented to all teachers

working in the project during April of 1983. However, teachers had been

-6-
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introduced to the Esperanza curriculum on an ongoing basis throughout the

three years, either during workshops or individually by the resource

- specialists. Thus, they had been Wworking with drafts of the guide for the
duration of the project.

7zachers were asked to comment on the value of the curriculum gquide.
Eleven of the 13 teachers praised the guide for its innovative lessons
ahich integrated a number of learning areas fn gach lesson. Over half of
the teachers reported that students had benefited from the math curriculum

nd the corresponding tests. A majority also singled out the development

Qi

of ciitural identify as an important aspect of the program and felt that

The major suggestion for improvement of the guide was for expansion of
materials provided for each lesson. Although an abundance of materials
were provided; because of the heterogenity in students' background and

siills, some teachers felt the guide should represent a larger variety of

A4

Hispanic cultures across a wider range of educational levels.

Direct Instruction and Student Assessment

Ediicational assistants; whose time was shared by a number of classrooms
instruction under a teacher's direction. The focus of iastruction was on

positive cultural identity. Classroom teachers reported that they fnitially

conmunicated with students in Spanish, their dominant language, while




helping them to expand their vocabulary and to develop linguistic and
other academic skills in English

According to teachers; the assessment devices were an effective means
of diagnosing problems and providing individual learning objectives. The
sath and reading teésts; in combination with the curriculum; were seen by

teachers as particularly positive aspects of the program.

staff Development
Ten of the 14 bilingual special education teachers reported that they

had been introduced to the Esperanza progranm during an orientation session

st which a number of other bilingual programs were also introduced. Only
four teachers reported not having rétéizéd an orientation sessions In
addition to the orientation sessions; teacher-training workshops were
sffered about once every three months, usually consisting of a lecture; a
discussion, and hands-on experience. Information provided at these

workshops included: the administration of Egpéréhiéaiéiétéd tests: the

o

use o 5 diagnsse the problems of individual students and to

v
cr

ult

U

test re
establish learning objectives for them, as well as how to follow through
in classroom instruction; discussion of the activities presented in the

-speranza cultural heritage curriculum, including the development of

rey

ctivities to teach a 55?iiéaiaf theme, and methods of combining learning

Y]

objectives within one activity; discussion of discipline and classroom

management; and discussion of how to improve parent involvement and
parent-teacher comminication in the program.
A1l twelve of the 13 special education teachers interviewed expressed

strong satisfaction with the workshops and wished to see them continue;




1

however; one teacher felt that she was already familiar with the concepts
presented at the workshops. In additicn to the development of skills and
materials for teaching bilingual special education students, teachers

reported that the opportunities to exchange ideas and exper ences was

Jaluable and contributed to their sense of confidence.

Parent [nvolvement

parent involvement in the program was promoted through a series of

13

work shops, a Parent Advisory Council, and the activities of the bilingual
family assistants. Workshops covered a variety of topics of interest to
parents including: the law and parents’ rights; the evaluation process

and the role of S.B.S.T. and C.0.H.; D.S.E. philosophy, programs, and
services: the I.E.P;; activities for parents to do at home with their

children, the Language Arts Resource Guide; and the Parent Cu n Guide;

and information on public housing and social services: staff interviews
indicated that efforts were made to secure parent participation; as in the
nrevious program cycless all parents of program students were invited to
attend the workshops through letters and phone calls, and baby-sitting
and transportation were provided. Although there was improvement over the
previous cycle, pirent involvement was again less than hoped for: (See
Chapter I111:) In addition to the Esperanza staff, regional-level, tax-levy
bilingual special education staff assisted in parent outreach in some
regions.

Teachers gave a number of possible reasons for the lack of involvement
by parents, inciuding the unsafe enviromments of the schools and parents'

jack of education, which led to their feeling intimidated by the schools.

-9-
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Suggestipns of fered to increase parent involvement in the future

: included increasing the number of phone contacts and home visits prior to
- parent meetings at the school, and holding parent meetings in the school

attended by their children.




111, EVALUATION OF THE ATTAINMENT OF PROGRAM NBJECTIVES

Project Esperanza was designed to attain seven program objectives.

program, the methods of evaluation; and the findings, preceded by a
description of the student population: Because of the individualized
nature of the program; instruction varied according to the student's
needs. Consequently, the numbers of students for whom achievement data

were reported and analyzed differ somewhat among content areas.

Description of The Population -

Classroom teachers reported descriptive, attendance, and achievement
data for 515 students on 0.E.E.-designed data retrieval forms. Students
ranged in age from Seven to 21 years; the mean age was 13.0 (S.D. = 3.0):
One=half (50 percent) of the students were in elementary schoois, 31

percent were in intermediate and junior high schools, and 19 percent were

D
']

in high schools and Occupational Training Centerss
Nearly three-fourths (73 percent) of the students were classified as

30), and 20 percent were in classes for educable mentally retarded. The

remaining students were neurdlogically impaired and emotionally handicapped,

or emotionally handicapped.
Nearly all {503 or 98 percent) of the students entered the program

guiring September, 1982; the other 12 pupils entered in November. The




number of sessions attended ranged from a minimum of four to a maximum of
135. The mean number of sessions attended, at the rate of five sessions

- per week,; Was 123.8 {S.D. = 33.8); the median wes 140.3 ine mean percentage

attendance was 75.3 percent (S.D. = 24.7).

A breakdown uf attendance by school level showed similar patterns of
attendance for elementary students YM 131.7, 5 n. = 38.5), intermediate
and junior high school students (M 115.3, 5.0: = 31.8); and hiah school

students (M = 115.7, S.D. = 43¢ 8).

OBJECTIVE 1. _ENGLISH-READING MASTERY

An objective of Project Esperanza was to promote mastery of skills in
English reading by those students who demonstrated the ability to profit
from instruction in English as a Sécon&—}éﬁédééé; Speci fically, the
abjective proposed that by June 15; 1983; 70 percent of the students
receiving instruction in English would master four new reading objectives;
45 imeasured by the Prescriptive Reading Inventory {P.R:I:)s The P.R.I.

and comprehensions Test administration was ongoing, 1.e., each student
was tested immediately after inztruction in a specific skills
To determine whether the objective was attained, a frequency distri-

butign of the number of skills mastered by students receiving Emglish-

S reading instruction was prepared. According to these data, which are

English instruction attained the four-skill criterion; the mean number of

skills mastered was 6.1 (S.0. = 2.6) and the mode was five skills.

-12-

19




Table 1

| Frequency Distribution of Mastery of Objectives
- in English Reading

Number of Number of Relative Cumulative

Objectives Mastered Students Percent Percent

10 or more 28 13.4 13.4
9 10 4.6 18,
8 13 6.0 24.0
7 12 5.5 29,5

47 21.7 51.2

o

(3, 0

23 13.8 93.3

i

6 é;é §6;i

(78 3

—t

(1}
N
.
D!
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I
—
D
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(5,
—t
[
QO
.
N

ayeasured by the Prescriptive Reading Inventory.

Exceeds 100 percent due to rounding.

e Over 93 percent of the stidents mastered four or more English-

reading skills. Accordingly, the criterion of 70 percent was

- exceeded:

-

-13-




the objective for English reading mastery was attained.

Analyses of mastery by school ievel indicated some variability in
sttainment of the four-skill criterion. speci Fically, 98 out of 185 (95
percent) of the elementary students, and 45 out of 46 (98 percent) of the
high school students rastered four or more new skills, but only 52 out of
66 (78 percent) of the intermiediate and junior high school students did
so. A further analysis of the types of objectives mastered indicated that
readiness accounted for 30.8 percent of the objectives attained by all
students, phonology accounted for 28.8 percent; structural analysis for
22.1 percent, and comprehension for 18.2 percent.

There was a statistically significant relationship between the mastery
of English reading skills and program attendance Lg = .36; p < .01)s
Attendance accounted for 10 percent of the shared variance at the elementary
school lavel (r = :32; p € N1), six percent at the intermediate and
iunior high school level (r = .40, p < .01) and 23 percent at the high
school level (r = +48; p < .01). Accordingly , gains in English reading

appeared to be positively related to program attendance.

GBJECTIVE 2. SPANISH READING MASTERY

The program objective in Spanish reading stated that by June 15, 1983,
70 percent of the participating stidents receiving instruction in Spanish
would master four skills. The objective was measured through ongoing
administration of the Spanish Developmental Reading Program (Leamos).

Table 2 presents the frequency distribution of the number of Spznish-

-1a-



Table 2

N Frequency Distribution of Spanish-Readjng
": Skills Mastered by Program Students

Number of Number of Relative Cumulative

Objectives Mastered Students Percent Percent
11 53 23.5 23.5
10 12 543 28.8
9 11 2.9 33,7
8 9 4.0 37.7
7 10 .4;1 42.1
6 42 — 18.6 60,7
5 29 12.8 73.5
3 18 8.0 81.5
3 12 5.3 86.8
2 17 7.5 94,3
1 8 3.5 97.8
0 _5 2.2 100.0

75z

dyeasured by the Leamos Test of Spanish Reading.

o More than 81 percent of the students mastered at least four
- new skills. Accordingly, the 70 percent criterion was exceeded.
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reading skills mastered by program §tudents. Mastery ranged from & min-
imiet of no objectives for five students to a maximum of 11 objectives for
53 students. The mean was 6:6 (S.D. = 3.3) with a median of 6.1 and 2
node of 11 skilis. More than 81 percent of the 226 students instructed in
Spanish reading attained the four=skill criterion; Aceordingly, the
objective.was surpassed.

5 determine whettier the program had a differential effect upon
of students attaining the four-skill criterion was deie?i-ﬁiﬁéa for the
clementary, middle; and high school populationss Results indicated that
121 of the 135 elementary students (89.6 percent) and 25 of the 33 high
schaol students (73.5 percent) attained the criterion, but only 37 of the
56 intermediate and junior high school students (66:1 percent) did so.
Nonethaiess, the overall objective was attained.

To measure the relationship between amount of instruction and Spanish=
reading-skills mastery; a Pearson product-moment correlation ceefficient
Was computéd between the numbar of objectives mastered and the number of
program sessions attended. Tne observed correlation was statistically
siqnificant {r = .44, p < .01). Over 19 percent of the variance in numher
of Spanishi-reading objectives was accounted for by program attendancas

This relationship was most pronounced at the high School level where
attendance accounted for 36 percent of the shared variance (_i:_ = .69,

B £ -01); stightly lower for the intarmediate amd junior high school level
(31 percent of the varfance, £ = .56, 2 < .01j, and Towest at the elementary

. -16- -
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ARJECTIVE 3. MASTERY_OF MATHEMATICS SKILLS

The mathanatics objective of Projec: Esperanza stated thst by June 15,
1983, 70 percent of the participating students would demonstrate mastery
af four of the selected math objectives which they had not mastered by
Septemder, 1982, The objective was méasured through ongoing administration
of the Diagnostic Mathexatics lnventory (D.M.I.).

Table 3 presenis a frequency distribution of the number of D.M.1s
skills mastered by the preject students jnstructed in mathomatics. Data
were reported for 450 students. Mastery of mathematics skills panged from
one skill For 22 students to 11 skilis for 47 students. The mean was 5.6
(5:D. * 3.0), the median was 4.9, and the mode was four: Over 73 percent
5f the students attained the four-skili-criterion, Accordingly, the
obiactive was achieved.

Analyses of the percentage of students at each school level who
sttained the four-skill criterion agatn indicated variability, Tne
criterion was attained by 80 percent of the elementary school students; or
197 out of 240; 74 percent of the high schaol students; or 61 out of 82;
but only 61 percent of the middie school students, or 77 out of 127.

0f the skills mastered by all students, 32.5 percent were in basic

-17-
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Table 3
Frequency Distribution of the Number of E@ggéﬁaties

Skills Mastered by Project Students

Number of Number of Relative Cumulative

Students percent Percent

Objectives Mastered

11 a7 10.4 10.4
10 23 5.1 15.5
9 27 6.0 21.5
8 23 5.1 ~ 26.6
24 .3 31.9

5
38 — 8
6

~3 |

A 30.3
72 16.0 56.3

76 16.9 73.2

- N ¥ B N

N
n
»
wn
[ ]
(2§
(Ve ]
W
»
N

gﬁéégdféﬁfﬁy,thé Diagnostic Mathematic Inventory
Less than 100 percent due to rounding error.
e Over 73 percent of the students who received instruction in

nathematics attained the four-skill criterion; the proposed

value of 70 percent was surpassed.
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The remaining objectives were distributed among a number of assessment
areas including number theory and place values

There was a statistically significant relationship between the mastery
5f math skills and program attendance for 11 participants (r = 85, P <
.01); For the junior high and high schoel groups; this relationship was
particularly strong as indicated by Pearson product-moment correlation
coefficients of .61 and 64 (p < .01), respectively, between number of
skills mastered and number of sessions attendeds Attendance accounted for
17 and #1 percent of the variance in nath mastery and thus, gains in
mathematics skills appeared to be related to program attendance for these
groups.

——

OBJECTIVE 4. ORAL-ENGLISH PROFICIENCY

An objective of Project Esperanza proposed that participating students
would demonstrate statistically significant growth (p < .05) in oral
English. The objective was measured by comparisons of English-language
samples taken diring the fall and spring semesters. The samples consisted
of the students' oral-English productions in response to the presentation
of pictures that related to the program's curriculum. Stimuli were

presented individually until ten sentences were produced. The average
sentence length of these productions was scored in T units according to a
technique adapted from the Basic Inventory of Natural Language (B;i;ﬂ;t;j;
The pre- and post-tést scores were compared through a t test for correlated
samples; scores were reported for 466 students. The average pre-test

score was 4:8 T units (S:D = 2:7) and the average post-test score was 6:l

T units (S.Ds = 3,4). The mean gain of 1.3 T units was statistically
-19-
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significant (t = 8:34, df = 465, p < .01). Accordingly, the objective was
met:

To detemine whether the gains in English-language scores differed
significantly among students grouped by school level, a one-way analysis
of covariance was applied to the post-test means by school level, controlling

for differences in pre-test means. (See Table 4.) In contrast to previous
cycies, no significant differences were found between school level in

mastery of objectives in oral-English.

OBJECTIVE 5. MASTERY OF CUETURAL HERITAGE_CURRICULUM

The fifth pupil objective stated that by June 15; 1983, 70 percent of
the participating students would demonstrate mastery of four otjectives of
the cultural heritage curriculum. Thig-gﬁjééfiVé was measured by a
locally-developed cultural heritage sssessment instrument: This criterion-
“eferanced instrument was designed to measure mastery of specific skills
in six cultural heritage areas: language arts, math, science, social

studies, art; and music. Teachers also had the option of adding another
category. Students were tested on two items for each area and thus, could
naster up to 14 objectives: Three levels of the instrument were constructed:
e lementary, intermediate; and advanced: Content validity of the instrument
was demonstrated by judgements of D.S.E. staff and program personnel that
the items on the instrument thoroughly represented the content of the
program's cultural heritage curriculum. Test administration occurred in
May, 1983; scores were reported for 423 students;

Table 5 presents the freguency distribution of the number of cultural
heritige objectives mastered by the target population. Mastery ranqed
from a minimum of one skill, by three students, to a maximum of 14 skills

-20-
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Table &

Analysis of Covariance for Post-Test
English-Language Scores
by School Level

Q.
.
-l
.
B

Source of Variation

************** i 6807

24:

N

10:
11t

P -
N
-

Residual

P
[,
F-9

Total

p < .01
n.s. = not significant

significant di fferences were found among the thre
levels.

o After controlling for the effects of pre-test sco




Table 5

) Frequency Distribution of the Number of Cultural
- Heritage nbjectigegfﬁésgéréd by

- Program Students

. e
puaguy = T ———,

_ Number of Kumber of Relative Cumul2tive
Skills Mastered Students Percent percént

JE— Aﬁ -

14 a4 10,4 10:4
13 12 3.3 13.7
12 65 15.4 79+1
11 40, 9.5 38.§
10 a2 9.9 48.5
9 18 2.3 52.8
8 30 7.1 59.9
7 47 11.1 7140
6 51 12.1 A3:1
5 38 9.0 92.}
4 15 3.5 95.6
3 11 2.6 98.2

L]
|
|

qpeasured by locally=developed cultural heritage assessment instruments

bexceeds 100 percent due to rounding error.

L

e More than 95 percent of the students tested mastered at least

four skills; the criterion of 70 percent was surpassed.
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by 44 students. Students at all program levels surpassed the objective of

y sastering four or more cuitural heritage objectives; 96.6 percent of the
- olamentary school students did so, 94.4 percent of the intermediate school
<tudents; and 923 percent of the high school students.

Further analyses of these data indicated that most of the cultural
heritage instruction was in academic areas. Nearly 97 percent of the
students for whom cultural heritage data were reported mastered at least
one language arts skill, 95 percent mastered at least one math skill, 93
percent mastered science skills, and 82 percent mastered social studies
skills. Art and music skills were mastered by 73 percent and 50 percent,
respectively.

The distribution of cultural heritage instruction followed a similar
pattern for elementary and intermediste and jinior high school students.
For high school students, on the other hand, the distinction between
academic and non-academic objectives was more pronounced; only half the
students mastered art ohjectives and fewer than one-fifth mstered misitc
object ivess (See Table 6:)

OBJECTIVES 6. _ PARENT INVOLVEMENT

The program objective for parent involvement was that by June, 1983;

50 percent of the parénts of participating students would take part in two
: sctivities for parents. In order to detarmine whether the objective was
~ met, program records of parent participation in program sponsored activities

were examined. Records were available for 12 parent workshops and one

parent Advisory Council meeting. These records showed that average parent

=23=
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Table 6

Number and Percentage of Students
At Each School Level Who  _

Mastered Cultural Heritage Skills in Each Ared

1

Area

Intermediate/ o
Elementary Junior High High School

N = 236

N =122

N =64

Total
N = 423

nquage Arts
th

jence

cial Studies
t

sic

231 (97.9)
228 (96.6)
225 (95:3)
207 (87.7)
185 (78.4)
165 (69.9)

118 (96.7)
118 {96.7)
112 (91:8)
101 (82.8)
91 (74.6)
74 (60.7)

60 (93.8)
56 (87.5)
57 (89.1)
38 {59:4)
32 (55;95
9 {14.1)

410 (96.9)
403 (95.3)
395 (93.4)
346 (81.8)
308 (72.8)
248 (58.6)

—

¢ For all graups
objectives were
of the students

math, or science,

o Skills in art and misic were maste
intermadiate and junior high schoo

less of the high school students.

the most frequently taught cultural heritage
ifi academic areas; about 90 percent or more

in each group mastered skills in language arts,

red by & mjority of eleméntary,
| stidents and by 50 percent or
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sttendance was about 10; In all; 123 parents of participating students

students. Of these; only four parents attended more than one activity,

a1l short of the criterion of 50 percents Accordingly, the objective wa
not attained.

Although the criterion was not achieved, it must be noted that parent
participation improved substantially over the previous cycle when only
about eight percent of the parents of program students attended at least

OBJECTIVE 7. STAFF DEVELOPMENT

As part of its staff development component, Esperanza personnel
conducted workshops for both program §§§ff and tax-levy classroom teachers
to develop their skills in special and bilingual educations The specific
session. The program provided three teacher-training work shops in 1982-
of those attending were participants and the rest were administrators,
guests from other bilingual programs, or presenters.

In order to measure their mastery of teaching skills in response to
the training; participants were asked to prepare fndividualized lessons
incerporating information from the presentation; lessons included instruct-
jonal objectives and materials. Participants worked together in small

groups, wrote up the lessons, and then presented their ideas to the whole
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group. All participants siibfit. od written materials demonstrating mastery
of the workshop presertation. Accordingly, the objective criterion of A0
percent was surpasseds

Participants in the three teacher-training workshops were also asked
to fil! out questionnaires concerning the workshops: These questionnaires,

cach of which had 12 items; assessed the quality and presentation of

Responses indicated that the large majority of participants were quite
pleased with the teacher-training workshops. With only two or three
exceptions, all of the participants selected the highest or next-to-
ratings were in response to an item whi€h asked about length of time for

participant questions,
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IV. CONCLUSIONS AND RECOMMENDATIONS

o~ The analyses of data fram pupil achievement measures and program

interviews and obsarvations lead to the overall conclusion that Project
Esperanza, in its final year of operation, continued to provide an effective;
comprenensive program of supplementary servicas that has promated the

scademic development of handicapped L.E.PS students. In its third year,
the program served 515 students in 44 bilingual special education classes
in 28 schools:
As in previous cycles, all of the program objectives for pupil achievement
Jere attained; the proposed criteria were met in English and Spanish

reading; oral-English proficien.;, mathematics, and cultural heritage:

The project objective for teacher tréiﬁ?ﬁé was also attained. In response

to participation in teacher work shops; the classrcom teachers demonstrated
proficiency in developing lessons integrating cultural themes with academic
skills. Despite repeated efforts by project staff and improved participation
over previous cycles, the objective for parent involvement was again not

attained.

Interviews and responses to questionnaires revealed that the program
was highly successful in providing effective and valuadle staff training.
Teachers received individual consultations as well as workshop training im

materials, methods for individualized assessment and instruction, and the

| W

use of an innovative, culturally-relevant curriculum, -

-

The following recommendations are of fered for the further enhancement

of student gains and staff effectiveness:
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continue to Fecriit and place qualified bilingual special

sducation teachers;

continue to identify, adapt, or create appropriate eurri=

culum materials and evaluation instruments;

continue to identify, develop, and standardize new tests

shd procedures for measuring language developn=nt for

special education students with limited Englisn
nroficiency; and
continue efforts to involve parents in instructional work-

shops and other school-related activities.



