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ABSTRACT _ - >
The primary goal of New York City's Bilingual Pupil

Services project was to improve the academic performance and
linguistic proficiency of Spanish-speaking limited English proficient
students in grades 1-6. The project was designed to achieve this goal

through a program which trained and supervised bilingual
paraprofessionals who provided direct instruction to students in

designated classrooms in 14 districts throughout Manhattaa, the

Bronx, and Brooklyn. Through a rigorous selection and retention.

process, Structured inservice training sessions, and close ongoing
supervision, paraprofessionals were guided by field instructional _
specialists toward becoming more knowledgeable, conscientious, and
effective teachers. In 1982-83, 55 paraprofessionals worked with

1,210 students in 24 schools. Analysis of student achievement

indicates that in all areas of the curriculum--English reading,

Spanish reading, and math--and at all grade levels, students
demonstrated statistically significant gains; attendance was

excellent. During the year, 17 of the participating paraprofessionals

received their baccalaureate degrees as a result of their o

participation in this project; all are presently employed as fulltime
teachers. And finally, the project had a sound management sSystem with
clearly articulated éxpectations and thorough recordkeeping, which

may in fact be the Cornerstone of the project's success. Appendices _
to this evaluation report contain evaluation materials, a description
of the recruitment, screening, and orientation of paraprofessionals,

inscrvice course syllabi, and workshop agenda. (CMG)
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A SUMMARY OF THE EVALUATION
. _FORTHE
BILINGUAL PUPIL SERVICES PROJECY
. 1982-1983

The Bilingual Pupil Services project {B.P.S.}, funded by E.C.I.A.

Chapter I, provided basic services to 1,210 Spanish-speaking students of
limited English preficiency in grades one to six. These students were
gnrolled in 55 classes in 24 schools, in 14 community school districts
in the boroughs of HManhattas, the Bronmx, and Brocklyn. The program's
main purpose was to improve student achievement in the areas of English

reacting, Sparish reading, and mathematics.

 In order to acconplish this goal the project recruited, trained,
placed, and supervised 55 paraprofessionals. Project staff included a

project director, an assistant project director, three fiald instruc-
tional specialists {F.1.S.}), and thrée administrative workars, All
maintained close cooperaticn and coordination with participating schools
and districts.

The project had a well developed and clearly ertifulated system

to select, train, and supervise the pacaprofessionals, They were in

constant contsct with the field instructional specialists and received
training at the school sites and at the central office. Clese records of
tne trairing and supervision were maintained by all staff members: In
fact, in the opinion of the evaluation team, the sound management system
with clearly articulated expectations and thorough record-keeping may be

the cornefsione which has contributed to the success of the B.P.S. project.

1n &1 2reas of the curriculum -- English, Spanish, and mathematics

-« and at avl grade levels, students demonstrated statistically significant
gains in tests of reading in English and Spanish and in mathematics.
Students exhibited excellent attendance rates ranging from a low of 86
percent to a high of 94 percent attendances

During 1982-83, 17 of the participating paraprofessionals
received their baccalaureate degree as a result of their participation

in the project, All are presentiy employed as full-time teachers.

, The foliowing recommendations are made for possible program
improvenent;

--Allowing parap: ufessionals to plan their lessons on a unit-
by-unit basis;

-=Integrating the monthly and weekly report forms to reduce the
amcunt of paperwork for the F,.1.5;;

--Pairing new with experienced paraprofessionals when making

placement assignments to provide additional learning and

supervising experience for both groups
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ATLIMGUAL PUPIL SERVICES (R.P.S.)

program Location: 131 Livingston Street, Room 517
Rrooklyn, Mew York 11201

Year of Operation: 198783, ninth year

Target Population: 1,710 Linited Fnglish Proficient
{LEP} £.C.1.A, Chapter [ eligibi= pupils in
grades one to Six

Target Lanquage: Spanish

Proqram Nirector: Celia M. Nelgado
INTRODUCTTON

The Rilingual Pupil Services (R.P.S.) project was funded for
fiscal year 19R2-83 as a continuation grant under the provision of the
Fdiicatignal Consolidation and Improvement Act - Chapter 1. This period
complates the minth cycle for which the program has been funded. The
R.P.S. project provides direct instructional services to an underachieving
bilingual student population and operates within the Office of Rilingual
fducation (N.R,F,) of the New York City Public Sckaols: The project's
primary goal is to enhance the academic progress and linquistic skills
(LFP): Muring the 19R?-R3 school year, the R.P.S. project offered
bilingual instructional and supportive garvices to 1,710 Hispanic LEP
students in grades one to six. Student efigibility was determined by
achievement of at taast one year below qrade level in Spanigh reading
and mathematics, a score below the twenty-first percentile nn the

Enqlish versinn af the Language Assessment Rattery (LAB); and a scare on

the Spanish version of the LAR which excaeded tie fnglish Score.



Program personnel, consisting of four professionals, provided
55 paraprofessionals with a comprehensive program of on-site, in-service

training workshops and individualized assistance in the classroom;

of Fducation-sponsored program: All training activities were designed
to develop teaching skills, an understanding of the foundaticns of hi-
linqual education, and the development of skills in the use of curricula
and materials in bilingual education: These activitias were cnordinated

and colleqes attended by the trainees. The paraprofassionals were

placed in 22 schools in 14 community school districts {€:S:D:) in

Manhattan, Rronx, and Rrooklyn to assist in providine direct instructional

services to students in the classroom: Through this coordinated effort;
curricula and materials were revised aznd developed, and parents were
offered warkshops and orientation sessions,

The purposes of this report are to describe project context;
components, participants, afl activities; to report student achievement
data; to analyze and intarpret project and student achievement data: and

to make recommendations for project improvement:

10



I. PRNGRAM NESCRIPTIONM

PROGRAM GNALS AHD _NRJECTIVES

The primary goal of the R.P.S. project was to impreve the

linqual paraprofessionals who provided direct instruction to students
in designated elementary school classrooms. Through a rigorous selection
and retention process, strictured in-service training sessions, and
close on=going supervision, paraprofessionals were quided by field
instructional specialists (F.I1.S.) towards becoming more knowsledgeable,
conscientious; and effective teachers.
The R.P.S. project had as additional goals the invelvement of
parents in their children's education and the development of curricula
and materials appropriate for the target population.

The project stressed the following instructional and non-

instructional oh]ect1v95'

Instructional Objectises R
1. 1In Spanish reading, participating students would achieve a

mean post-test raw Score that would surpass their pre-test

score at an .N5 level of statistjcal sfgn!ficancp, as measured
by the Comprehensive Test of Rasic Skills - Fspanol ;

?. In reading Fnglish, participating students would achieve a

mean post-tast raw score that would surpass their pre-test
score 2% an ;N5 level of statistfcal sfgnificance, as
measured by the f Rasic Skills - Reading;




3. 1In mathamatics, participating students would achieve a mean

post-test raw score that would surpass their mean pre-test
score at an .95 level of statistical significance as measured

by the Comprehensive Test of Basic Skills - Mathematics.

paraprofessionals would participate in staff development activ-
ities in which they would be supervised and trained in teaching English
and mathematics to bilingual students:
The project also had the following ancillary objactives:
involvement;
2. Developing bilingual curricular materials to meet
the needs of the students served.
PROGRAM _DRGANZZATION

The Office of Bilingual Education (0.B.E.) is a central administrative

| init within the New York City Public Schools system: As a staff develop-
ment and instructional services project, B.P.S. is part of the Center
for Staff Development and Instructional Support Services of 0.B.E. This
center's major focus is to provide training tc individuals involved in
The B.P.S. project director reports to the director of the
center for Staff Development, who, in turn, reports to the director of
0.B.E. The organization of the B.P.S, project is illustrated in

Figure 1.




FIGURE 1

Organization of the Bilingual Pupil Services Project

Under the Office of Bilingual Education
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PROGRAM SITES

The B.P.S: project provided each participating school with at
who continuously received in-service training, at no increase to the
school district bugest. Therefore, selection as & project site was a

Application for participation in the B:P.S. project had to be
initiated by the school district and had to include the recommendations

an F:1.5. verified that the school met the following qualifications:

1. a Chapter I school which had a structured bilingual

program for more than one year;
2. a concentration of LEP pupils;

3. no duplication of services (i.e., Title VII)

for program-eligible pupils;

4. other supportive services were not available
for program-eligible pupils;

5. targeted pupils had scored below the twenty-first per-
centile on the Lang issessment Rattery (LAB) and fel

kelow grade norms in reading and mathematics;

-

6. teachers and principal wanted the program and would comply
with the paraprofessionals’ need for time to attend the
required B.P.S; in-service training sessions and college

7. the school and classrooms showed the greatest need of all
city schools requesting B.P.S. site designation,

Project site designation was subject to change according to the

school's student characteristics and needs. Such was the case in €.S.D:

14



7 where P.S. 27 experienced a drop in enroliment LEP pupils and was

Table 1 lists the districts and schools participating in the

B.P.S. project, as well as the district enroliments, Hispanic register,

struction under the Gonsent Decree Program (see Aspira, et. al., v.

Board of Education, et: ali). The table illustrates the distribution of

project sites in relation to the number of Hispanic students eligible
for services.

ARTICULATION

Because paraprofessionals were widely dispersed throughout 24
schools in 14 school districts, the B.F.S. project had clearly articulated
activities to maintain and reinforce communication between the project
sites and units within 0.B.E. These activities 2nabled closer control
and supervision.

Specifically; the B.P.S. project staff maintained close and on-
qoing communication with administrators in each school, and to a lesser
extent with the administration of district bilingual programs. These
included both written and telephone contacts, and meetimgs with school
principals and teachers. The project director and the assistant had
both visited and were familiar with all project sites. The FilsS:;
however, was the primary link between the central office and the para-
professionals. Approximately 75 percent of the F.I.S.s' time was spent
at the project sites providing supervision and maintaining channels of
communication with local schools and district personnel.

=7~
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TARLE 1

Participating Community School Districts

o . 7 __ Mumber of
District .  Hispanic . Fligible Pupils B.P.S. Project

Nistrict FEnrollment®  Fnrollment in pistrict School Sites

auP 12,127 8,713 1,458 p.145, P,143
am 13,757 8,142 2,313 P.72, P.112, P.155

M 19,3091 14811 5,791 P,9R, P.?R, P.19?

® 14,238 9,473 1,279 P.25, P.65

ax 26,8249 12,972 4,570 p.an, P,114

10X 32,608 18,5481 4,164 p.70, P.205A

14K 18,470 12,608 2,005 P.120
15K 20,360 12,244 2,353 P.1

17K 25,879 2,808 /63 P.186
23K 12,450 2,223 R45 P.155
32K 16,020 11,050 2,726 P.116

qcource. Amnual Pupil Ethnic Census, Nctober 29, 1082, Nffice of Student
Information Services, N.Y.C. Roard of Fducation,

<8-
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Project staff also collaborated with otker resource and training

units within the community school districts, the Center for Staff
Development, and with other agencies involved in providing training
workshops and conferences for the bilingual educator. This cooperatien
took the form of presenting at or participating in scheduled worksheps
and conferences, and informing and inviting paraprofessiona < and

parents to participate in appropriate activities.
Fiqure 2 illustrates the interorganizational articulation
networks of the R.P.S. project.
FIGURF ?

Rilingual Pupil Services Interorgamizational Articulation Metwork
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PROJECT STAFF
The following were the B.P.S. project staff positions and the
responsibilities and characteristics of each.

Director

o -

The director was responsible for the overall administration,
coordination, and supervision of the project and each of its components,
She functioned as program liaison with state and city officials and
evaluators in the administration of the project. The director has held
this position for four years and has been with the project for over ten
years. She is bilingual; holds B:A; and M.S. degrees, is certified as
an administrator and supervisor; and has fourteen years of combined

teaching and supervision experience.

Assistant Director

The assistant director aided the director in the coordination
of pupil services, in-service training, and parent/community activities
Wwith participating €.5.D.s and colleges. The assistant acted as liaison
between the project and schoal principals, and also assisted in the
orientation and supervision of three field instructional specialists.
The assistant is bilingual, holds B.A. and M.S. degrees, and a certificate

as an administrator and supervisor, and has nine years of teaching

experience,

ctional Specialists (F.I.S.)

Field instructional specialists must be bilingual {Spanish-
English); be a tenured N.Y.C. Vicensed teacher; have a master's degree,

~10-
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% the director and assistant director; the F.1.S. team developed
and provided a variety of in-service training activities for para-

professionals in the areas of reading; E:S:Ls; mathematizs; materials
development, and testing. Additfonal duties {ncluded plenary sessions

to design workshops; devaleping, ebtaining, packaging, and distributing
and testing requirements; as well as acting as liaison with district and
school personnel,

During 1982-83, the B.P.S, project had three field instructional
specialists: Each F.I.S. was responsible for eight schools within four
or five districts, and supervised Letween 17 and 19 paraprofessionals.
year.

Supervision of each F.l:S; was accomplished by on-going dialogue,
in addition to a system of accountability which included:

.= weekly projection chart (see Appendix A);

== weekly summary of field visits (see Appendix B);
-- daily sign-in at and call from schoo! site;

== daily log of activities; and

- peraprofessional evaluation check-1ist (see Appendix C).

A 198]-82 effort Lo have each F.I1.S. report to project head-
quarters at the beginning and end of each work day had rediced field
time to approximately 60 percent. In 1982-83, the procedure was changed

having the F.1.5. go directly to the school, sign-in, then call

.g‘ |

B.P.S. headquarters. As a result; field time was increased to 75

percent.




TARLE ?

; nistribution of Workload for F.I.S.

- - Mumber of
F.I.S. Nistrict School pParaprafessionals/Grade Assignment

#1 el 145
163

aH 7?2
112

155

13K 133
15K 1
32K 116
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Total Districts = 14
Total Schools = 28

Total Paraprofessionals/Classes = 55
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Field instructional specialists wera required to make daily
entries into log books, which were checked weekly by the director and
her assistant. The logs documented all the F.I1.S.'s activities at
assigned project sites and at headquarters and contained information on
the school, the B.P.S. paraprofessionals, as well as other data relevant
to project implementation. The 1ogs also contained records of all
contacts hetween the Fil.S: and site personnel, including interviews,
observations, classroom descriptions, demonstration lessons, distributed
resources, and developed materials, Also included were observations on
individual school situations which might have implications for the
*functioning of the paraprofessionals; such as school support for bilingual
education.

Although the record-keeping was extensive, ft insured that the

F.I1.S. could be contacted promptiys In addition, the records and logs

later enablad the project to defend its dismissal of a paraprofess-
ional whose performance was judged to be inappropriate; despite repeated
efforts by the supervising F.I.S. (In the project's nine years this was

the only paraprofessional to be dismissed. It should be noted that the
selection of this individual was influenced by the Board of Education
policy of first assigning displaced personnel before new hirings could
be made.)

[n March, 1983, one F.1.S: left the project for a district
level position. The duties of this individual were completed by the
assistant director for the remainder of the academic year. However, to
insure that the paraprofessionals’ growth was correctly é§§é§$§&; the
departing F.1.S. completed evaluatfons based on eight months' performance.

-13-
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Paraprofessionals were selected on the basis of interviews,
oral and written examinations of Spanish and English language proficiency,
and consideration of their academic record. Those selected had at least
AN cu)llege credits, a commitment to teaching, and were judged as being
able to implement the project's instructional ohjectives. Appendix D
presents a description of the process used to select the B.P.S. para-
professionals.,

One of the primary responsibilities of the paraprofes.ionals

was to provide bilingual instruction in E.S.L., reading, and mathematics
tn LEP pupils. Paraprofessionals were also required to participate in
the insservice training program; In addition, they continued to attend

certification; and city licenses.

The project began the 1982-83 school year with 33 on-going and
17 new paraprofessionals, An additional five paraprofessionals added
during the year raised the total of participants to 55. Forty=six of
the paraprofessionals were female and nine were male; 0f 52 parapro-
fassionals who responded to a project-developed questionnaire (see
Ampendix E); 30 were born in Puerto Rico; 15 were born in Mew York City
of Wispanic parents, five were born in Santo Nomingo, one was born in
Cuba, and one was born in fcuador. Their ages ranged from 21 tn 63,
Age, however, did not seem to influence progress towards college graduation
or professional development.

Although paraprofessionals were free to attend any college, the
Roard of Educatinon's Career Training Program paid for up to six credits

-14-
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ner semester for each paraprofessional at any senfor college of the City
ﬂnivéiiiiy of lew York. Table 3 shows the distribution of undergraduate

hired) to six years (graduated), Table 5 shows the distribution of
college credits compieted by length of time in program: Without excep-
tion, progress towards completion of college is evident for parapro-
fessionals who participated in the program for the longest pericd of
time,

Daraprafessiona]s were 3150 asked to rate their English and

Spamish languaqge proficiency in the two receptive (1istening and reading)

and two éxpréss’Vév(5$éak1nq and writing ) skills on a scale of “1"

sel f-rated language proficfency by place of hirth showed that only one
paraprofessional horn in New York City rlaimed no higher than 2% in
overall Spanish proficiency, Similarly, one paraprofessional born in
Puerto Rico claimed no higher than "2 proficiency in English; Table 6
shows the distribution of self-rated language proficiency by place of

hirth;

=15+



TARLE 3

. nistribition of Undergradists Credits fompleted
by Paraprafessionals by College*

Total
Number of

College RO-TH ﬁﬁ 35 ~~m0- 119 ‘iﬁﬁ ar Paraprotes-

more siona1s

Roricua College 1 0 n t 2
Rronx C.C., CHHY n 1 a A i
City ﬁoii€§e, CHRY 2 f 4 4 16

Colleqe for . , , ,
Human Servicas n 0 b 0

Fordham University 0 0 n 1 1

Ny
-
[y
b ]
F-Y

Runter; CUMY

Lehman College

DN
S &
ot
2D
pos

Oueens, CHNY

TOTAL ' 55

*As of May, 1981,
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TAME &

; Nistribution of Gollege Credits by Age
 Ageof _______ Caollege Credits Completed -
Paraprofessionals 60-/9 80.499 I"0-119 120 or more Subtotals
tinder 28 3 5 6 2 16

20-36 1 5 a 8 17
37-82 0 a 2 3 9
 43.50 3 n 1 4 R
(wer 51 1 0 1 n ?
Subtotals ] 13 14 17
TARLE &
Nistribution of College Credits Completed*
by Length of Time in Program
College Credits Compieted
Time in Program  60-79 AN-99 100119 120 or more  Totals
2 mos. - 1 year 5 5 1 1 12
1.1 to 2 years 3 ? 3 § 13
2.1 to 3 years 0 1 3 3 7
3.1 to 8 years 0 5 6 3 15
4,1 to 5 yeares 0 n 0 3 3

. 5.1 to A years 0 n 1 1 2

;, _ -
As of May, 1983,
=17-




TARLF. 6

: Pistribution of Self-Rated tanguage Proficiency
by Place of Rirth

Spanish Proficiency Eﬁgiisﬁﬁ?fgfjsiéﬁéy
Rating S !

Place of Rirth 73 7 —> 3 T

Puerto Rico N= - 25 N=1  N=9  N=20
1 o, 3% 309 A7Y,

New York City N=1 N=7  N=7 N=3  N=12
fY 477 479, 209 ROY.

S. homingo, Cuba, N=2 N=5 N=1

N
Ecuador 29¢% 71% 149 ]

N
RN

tverall 29 3% A 2 25% 737

passable
excellent

3pating Scale: 1
a4

n oW

Administrative Staff

Edministrative staff included an accountant, a secretary,

financial, secretarial, and clerical matters under the supervision

of the director and assistant director.

-18-




I1. PROGREM ACTIVITIES

PLACEMENT OF

Efforts were made to place paraprofessinnals in classrooms
where their skills could be enhanced while at the same time their

tionnaire was utilized for this purpose and is included as Appendix Fg

IN=SERVICE TRAINING

weekly, in-service training workshops were held at R.P.S. headquarters

in Rrooklyn. The workshops were designed hy the field instructional
specialists; in collaboration with the director and assistant director,
and utilized personnel both within and outside the project. The workshops
aimad at developing the skills necessary for teaching LFP pupils and for
familiarizing paraprofessionals with curricula and resources appropriate
for use with this population.

In addition to providing skills and knowledge for effective
lesson planning, the weekly workshops also allowed the paraprofessionals,
assistamt director; director; and F:1.S: to establish rapport and
provided opportunities for paraprofessionals to learn from one another.
An evaluator observed comfortable dialogs and exchanges between the
field instructional specialists and the paraprofessionals and among the
paraprofessionals themselves. Paraprofessisnals did not hesitate to

express their ideas or volunteer their experiences to the F.I.S.

-10-




During the fall semester {October 25, 1982 to February 7, 1983),
12 all-day workshops were held each Monday for 17 new paraprofessienals,
The workshops were structured to provide the skills the new paraprofes-

sionals needed for good instruction. Specifically, these skills included:

1. diagnosis, principles, rationale, strategies, correction;

and materials for use in teaching reading in the native and
second language;

2. methodology and techniques in teaching mathematics in English
and Spanish;

3. developmental stages, methodology, and technigues of teaching
E.S.t.; and

4. planning and impiementing lessons in the three subject areas
in the native and second language.

(See Appendix G for syllabi for these fall in-service courses.) For the
renainder of the school year, the new paraprofessionals had only to
attend monthly Friday workshops.

During the spring, 1983 semester (Febriary 7 to May 9), ten
workshops were held for 19 paraprofessionals approaching college graduation
and program exit. These workshops {see Appendix H) were geared towards:

1. fintegrating instruction of reading, writing, and mathematics

for bilingual learners;
2. creative approaches for enhancing instruction;
3. assessment; diagnosis; and grouping strategies; and
4, practical classroom management techniques:

These paraprofessionals also attended monthly Friday workshops.

Monthly Friday Workshops

In addition to the in-service training workshops, all-day work-

shops were held once a month on Fridays at B.P.S. headquarters. The
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F.1.S., assistant director; and director assessed and planned these

monthly workshops to address areas which required particular emphasis

as well as to deal with matters such as testing. All paraprofessionals
were requi?é& to attend; Appendix 1 specifies the dates and contaents
of these workshops.

An evaluator attended one monthly workshop held in May at the
Museum of Natural History. Nuring this all-day workshop, paraprofes-
sionals learned how to teach fractions through music, and history and
culture through crafts. Mverall, the paraprofessionals reacted favorably

to thic workshop.

Supervision of Par

The R.P.S. project kept extensive records on the development of
each paraprofessional through:
1. on=going informal assessments of performance;
?. the F.1.S. checklist;
1. formal observations;
4. semi-annual evaluation by the cooperating teacher;

5. annual performance evaluations conducted by the FiI.S:

6. paraprofessional's daily and weekly plan hnok fnftialed by
the teacher or F.I1.S. (see Appendix K);

R, hi-weekly 10gs on fndividual pupil progress.

A R.P.S. project-prapared paraprofessional manual provided

detailed instructions and forms required of the paraprofessionals.
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IHSTRICTIOMAL COMPONENT

Paraprofessionals were assiqned to work with bilingual teachers
ages of Hispanic students ranging from A4 to 94 percent. Paraprofessionals

worked within the classroom, usually in a designated area where small

Each paraprofessional was required to provide instruction in
reading and mathematics to a total of 22 students in groups rangirg from
four to eight; tn allaw as much individualization as possihle. Though
occacanally altered to accommodate special activities or student needs,
the typical paraprofessional schedule worked within the teacher's daily
plan and routine.

Matarials utilized by the paraprofessionals included commer-
cially-prepared materials as prescribed by the teachar and/or the
school, as well as self-developed materials. In addition to texts and
haoks provided by the school3, the paraprofessionals utilized a variety
of materials loaned from the R.P.S. materials center. Access to these
matériais was facilitated by the monthly workshops held at R.P:S;
headquarters,

The method of teaching reading in Spanish or English varied and
included audfo-1inqual activities, oral patterr drills, phonetic analysis,
syntactic transformatinns, and the “cloze” completion procedure, There
was evidence of individualization of instruction.

Those paraprofessionals interviewed had clearly articulated

personal instructinnal goals and objectives congruent with the project's
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philosophy: It was evident that the paraprofessionals had internalized
auch of & iat théy had been trained to do.

An evaluator saw evidence of planning on a lesson-by-lesson
basis (as opposed to ﬁiéﬁﬁiﬁg by developmental units). The parapro-
wanted them to teach. Paraprofessicnals do not have the perogative to
plan a unit of work per pupil or group even though they may be cognizant

of the pupils' needs and what the instructional goals should be for that
child or group.

PARENTAL INVOLVEMENT

Parents of all pupils served by B.P.S. paraprofessionals were
invited to become part of Project Parents, another centralized project
operating within 0.B.E. Project Paremts: Awareness, Education, In-
volvement Program sponsored the fourth annual Hispanic parents' conference
on education in November; 1982, which addressed issues such as gifted
active within their respective schools and districts: Informative
literature on school district elections was di sseminated to encourage

such involvement.

STAFF_DEVELOPMENT

Program staff participated in monthly, sometimes bi-monthly,
jn-service training sessions sponsored by the office, and others, that

addressed specific training needs. Topics covered included:



1. 0.B.E; Goals and Objectives for FY 1982-1983

2. Managerial Training

3. Bilingual Educativn: Testing and Evaluation

3. E.S.L. and Language Learning Through The Arts

5. The BESIS Survey

6. Bilingual Special Education: An Update
7. Integration of Culture into the School Curriculum

8. Citywide Bilingual Curriculum Conference
9, Introduction To Computers - B
10. Citywide Needs Assessment Conference: Bilingual
Education - 1983 and Beyond
(See attached copy of Staff Development
Calendar - Appendix M)

B.P.S. staff demonstrated an on-going effort to improve the

project by building into its workshop schedule a self-evaluation compo-
nent. The last workshup session in June was designated to review and
evaluate all aspects of the project. Specifically, these included:
field assignments and visit; payroll; lateness, absence, mini- resource
library; weekly in-service; monthly workshops; and evaluation.

Appendix L provides details of tasks and guide questions given
to the groups for each specific component evaluated. B.P.S. staff
analyzed these evaluations to identify possible new areas of concern and
where appropriate; to incorporate resommendations into the subsequent
year's workshops.

g L. ,7],

A questfonnaire (see Appendix E) asked paraprofessionals to

review some Skill areas which teachers could develop in pupils and to
rank them in order of importance from "1 (important) to "3" (most important).
A weighted average was used to analyze the responses. Table 7 shows the

<24-



overall rank order of skills which the | ‘raprofessionals judged to bs
needed by the pupils.
TABLE 7
Overall Rank Order of Skills Pupils Need,

As Judged by Paraprofessionals

Computer Use 9. Oratory Skills
Reading 10. Organization
Writing 11. Govermment
togie 12.5 Ristory
Mathematics 12.5 Visual Arts
Problem Solving 14.5 Ethics
Languages 14.5 Sports

Science

SNV U S LD NS | =
L 3
(S, WS, 313, 0s, 1

The paraprofessionals were also asked to review a list of
skills and attitudes teachers need to be effective and successful and
to select and rite three areas in which they had grown. A weighted
avérage was used to calculate the responses. Table 8 shows, arranged
in the resultant rank order; with the overall percentage alongside,
the skilis and attitudes paraprofessionals judged to be necessary for
effective teaching.

Based on this 11st; parsprofessionals were also asked to list
personal goals for professional growth during the 1983-84 vear. A few

examples foilow.

“One of my goals s to individwalize pupil instruction according

to pupil needs and interest.”

“Help children to develop an awareness of their individual
differences, and to respond positively to them."
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=] plan to do my masters in emotionally handicapped children.

) especially those with emotional problems. This Should help my
growth in my “ability to help children feel better about
themselves.”

“The 3 choices I have selected are my choices as most important.

For example, classroom management is of utmost importance
before anything else can be done. Also instilling positive
attitudes in the children you work with so that instruction

would be approached with confidence, Creativity is something !
will make an effort to continug to improve in because I believe
boredom and routines are teachers' enemies.”

“This coming year will be very challenging year for me because

I might be in charge of my own classroom. [ %icpe, I will be
able to have the ability to examine and make judgments about
pupils’ strengths, needs, and interests. I also hope I will

have the ability to sequence skills to be taught based on chilw

developmenta) principles.”
These quotations typify the kinds of responses given by these

Paraprofessionals were also asked to cite examples of pupil

learning beyond those presented by the statistical data. Below are some
representative quotes,

“One day, I saw a child teaching another child to decode a

word. She was taking the phonics flash cards and telling her
"look at the word, what do you see? How do you pronounce the

‘e’ with the ‘a'? Try to read it.*

“When one of my children was able to translate from English to
Spanish the conversation his mother was having with the principal,
I just stayed there and listened to the child talking in both _

languages and [ found the meaning and n2ed of bilingual education
programs,”

“One such instance | remembered was when one student from my

group demonstrated how to add fractions to a group of class-
mates from the rore ‘advanced' group. 1 had taught this lesson
: a few weeks back, another teacher was reviewing it with his

group, My student was observing that they were having diffi-
culty; he then got up and explained the steps to follow to get
the right answer, [ was so proud that my ‘slow’ students had




TARLE R
Skills and Attitudes Meeded for Effective Teaching
as Ranked by Paraprofessionals

Pank Percent Skills and Attitudes

1 38.6  ability to examine and make judgements about
pupils' strengths, rieeds; and interests.
? 26.0  ability to help children feel better about themselves.
3 21.2  classroom management,
] 17.3  motivation to learn more ahout Subject(s) I will

teach.

5 1.0 ability to incorporate pupils' interests into
instruction.

f.& 15.4  ability to sequence skills to be taught based

on child development principles.

A.S 15.24  awareness of which instructional techniques work
for whom.

8 11.5  ability to develop creative approaches for routine

instruction,
9 10.9  development of skills and criteria for selecting
materfals and activities,

10 1.3 ability to coordinate educational activities with

peers, teacher, pupils, administration,

of increasing complexity.
12 7.7  ability to integrate training; theory in practice.
13 7.1 ability to organize my time.

14 4,5  ability to analyze sub-tasks fn subject to he
taught (1.e.; prerequisite skills).




learnaed something that I had taught them.®

) “One of the students went home and taught a younger brother how

to read in a storybook, how to count, and how to say certain

phrases in _English, It showed how motlvated the student was

during various lessons and wanted to share the learnings.”

“There is a child who could not grasp the concept of fractions.

I found out he is ahsolutelv bamanas over pork chops; so I )

approached the problem by aking (drawing) colorful pictures of
‘chuletas' and I was amazed at how much he improved. Later on
1 found him IMperlsing drawing ‘chuletas’ to attack the

problems on his own.
These quote: seem to provide evidence in addition to that presented by
the mean gain scores that the instructional component of the B.P.S. project

is successful in aiding LEP pupils attain academic and linquistic success.

-
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I11. CTINDINGS
Students were assessed in English reading, Spanish reading, and

(é;fznié;jg Form g;

mathematics. The Comprehensive Test

was used to measure achievement in all areas. The mathematics portion
2s given in the students' dominant language.

The primary assessment procedure was the correlated t-test of
C.T.R.S. raw scores by grade level, This statistical analysis tests
whetner the pre= and post-test scores differ at a level greater than

chance. This approach does not represent an estimate of student 2chieve-
ment in the absence of the program. A <omewhat batter estinate may be
made with the use of Normal Curve Equivalents (N.C.E. s). An analysis of
N.C.E. gains appears belcws

Educational significance was detarmined for each grade level by
ééiéﬁiétiﬁg an "effact size,” following the procedurn recommended by

réﬁéﬁ. An effect size for the correlated t-tesm is an estimate in

standard deviations, freed of sample size, uf the difference hetween
meanss Effect size provides additional substance to the analysis as it
provides a yardstick for assessing results independent of questions of
statistical significance; Cohen's recommendations for interpretation
of effect sizes is as follows:

20 = small effect size
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Jacoh Cohen, S ] Pow ysis ie_Rehavioral Sciences
(Revised Edition), New York. AAﬁcademic Press, 1977 (Chapter 7,
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scorés by grade level,

Raw scores were converted to M.U.E.S to compare the performance
of R.P.S. students to the C.T.R.S. norms. N.C.E.s are equal-interval,
normalized standard scores with a mean of 50, Expressing raw scores in
terns of N:C:E.s allows for comparison to the norming population when a
nationally normed test, such as the C.T.R.S. is employed. Thus, a

student whose raw score is equivalent to an N.C.E. of 50 has achieved a
score equal to the national average. TVables 12, 13, and 14 present

student gains in the content areas expressed as N.C.E.s. Tzble 15
English reading were statistically highly significant for all grades.
Effect sizes for grades one through four were large, indicating highly
significant gains in English reading. Effect sizes were moderate for
grades 7ive and six.

Tables 10 and 11 indicate that gains for all grades in Spanish
reading and mathematics were quite substantial. Roth statistical signi-
ficance and effect sizes were highly significant. The tahles reporting
raw score results indicate that program objectives were exceeded as in
every single case statistical significance was bettsr than called for.
Many of the effect sizes were éxtraordinarily large, aspecially in the

first three grades.



Tables 12, 13, and 14 show mean, standard deviations, and gains
expressed as M.C.E.s. Gains ranged fro- small (mathematics achievement
by sixth graders) to very substantial {for English reading in second
grade). (ains in mathematics achievement were very substantial in the
first three grades. Examination of the pre-test N.C.Eis for Spanish
reading relative to pre-tast N.f,E.s for English reading indicates that
program students were generally Spanish dominant and had fairly strong
skills in Spanish. Program studants built on their base of Spanish
language skills and made gains in all grades; which were especially
impressive in the first through third grades. 1In all, program students
showed strong patterns of achievement.

A1l three content areas showed a pattern of decreasing N.CE.
gains as qrade leve! rose, This was at least partly a reflection of
increased academic demands at the upper grade levels. Large initial

mean M.0.E. (which {s 50j, the national average.
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TABLE 9
English Reading Achievement
Significance of Mean Total Raw Score lifferences Between Initial
and Final Test Scores of Students with Full Instructional
Treataent on the C.T.B.S, by Grade and Test Level
Pre-Test post-Test o _ o
let  — Standard __ Standard Mean Corr, T« level of  Educational
teyel Gfade N Mean Deviation Mean Devistion Difference Pre/post test  Sienificance Siqnificance
T T T R AT LR (K X S92 o0 161
C 2 w0 2526 1218 4L 1672 1589 Sl 232 om0
I3 2% 1946 L M6 1050 1070 250 152 Lol 99
I & 17 2.9 1LAT 349 B2 988 JU o Ing 00l KT
AR TS I UK ) B Y T S U B U R T b 4 3008 5
p A 1S 320 LLBE ALE 1231 63 52 A3 il 63
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TABLE 10
Spanish Reading Achievenent
Significance of Mean Total Raw Score Differences Between Initial

and Fina) Test Scores_of Students with Fall Instructional
Tredtient on the C,T.8.S. Espanol by Grade and Test Level

B —pre-Test Post-Test ) , - ,
Test L Standard Standard Mean Lorr, I- Level of Educat ional

Level Grade M Mean Deviation Mean Deviation Difference Prefpost test  Significance Significance

ool 26 1663 00 453 M6 2872 06 040 001 L
C 2 WOWI2 2 #0150 13 e w142
T G T N
LW W WA &% 08 A% e
s wows s MM WA 60w sm am
26 1 NS QLR We 120 63 I 8s8 Lo0l Ja
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!

Mithenatics Achievement

Signlficance of Mean Total Raw Scare Nifferences Between lnitial
and Final Test Scores of Students witn Full.lnstructional

Treatwent on the C,T.8.S, by Grade and Test Level

Test
tevel Grae

__pre-Test  —Post-Test
~ Stendard  Mearn  CLofr,
Mean Deviation Difference Prefpost

Meii  Devlation

--------------------------------------------------------------------------------------------------------------------

-----------------------------------------------------------

--------------------------------------

--------------------------------------
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test Significance Sinnificance
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Enqlish Peading Achievement

_ Significance of Differences Retween Initial
and Final Test Scores Expressed in Normal Curve Equivalents

on the C.T.R.S., by Grade and Test Level

o Pre.Test Post -T2st
Test_ B B Standard Standard  Mean

Level Grade N  Mean Deviation Mean Deviation Difference

ia
¢ 2 30 2500 1666 3631 1606 10.41
1 3 255 28,65 12.73 31.69 11,94 7.05
1 a 137 28,47 12.88 29,26  13.50 4.99
? s 32 29.75 14,56 32:;;7 17.4n 2.78
> & 135 .31 1306 W53 ILaz 4.2

3rirst grade omitted as not all subtests administered.
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TARLE 13
Spanish Reading Achievement
i Significance of Nifferences Retween Inftial and
Final Test Scores Expressed in Normal Curve Equivalents
on the C.T.R,S,, by Grade and Test Level

- ___Pre-Test Post-Test
Test Standard Standard  Mean

Level Grade N Mean Deviation Mean DNeviation Difference

R 1 ééi 35.97 21,46 53,23  17.42 17.26

C 2 380 35,33 16,05 44,29  15.55 8.96

1 3 264 38,09 15.26 43.38  16.13 9.30

1 3 136 39.24 17.96 42.40 18:11 3.16

? 5 32 41.78 13.20 43,38 12,24 2.56

? 6 132 2n.nl 10,52 42,46 9,78 2.45
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~_ Significance of Differences Retween Inftial
and Final Test Scores Expressed in Normal Curve Equivalents
on the C.T.B.S.; by Grade and Test Level

TARLE 14

Mithematics Achievement

Test
Level

Grade

N

Pre-Test

Post-Test

Mean

Standard

Deviation

Mean

Standard
Deviation

Mean
nifference

Y

291

33;15

19:87

28,30

15.13

e

38§

35.70

18.27

49,59

13.R9

281

14;74

38.45

144

13.53

3A.13

b4

13.49

aa;aa

N

128

11.25

38.87
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attendance rates, it was decided to compare the attendance rates of
program students with that of the general schcol populations. Student
attendance by district, school, and grace is presented in Table 15.

Attendance for the program as 2 whole was 89.74 percent with a range

A z-test was used to examine the difference in attendance
rates of program students and the general school population. A result
(z-value) sufficiently large to attain statistical significance indicates
that the program attendance rate s not based on a representative sample
of the school population, f.e., that the two attendance rates are signifi-
cantly different. The 2-test results are presented in Table 16. The

2-test formula fis:

where p=program attendance; P=school attendance rate; 0=(1-P)sthe
residual of P and n=the number of program Sstudents;

Examination of the results indicates that in all cases but two,
the attendance rates of program students were higher than those of the
corresponding school populations. Except in one case, however, these
differences were not large enougn to be considered statistically signifi-

cant.
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TABLE 15
Program Student Attendance by District, School, and Grade

Pistrict School  Grade N Attendance
3 o 150 92,24
145 ~ 62 91.95
2 31 93.87
o 6 31 90.63
163 , 88 92.44
1 32 89.91
2 29 96.07
6 27 91.56
& - 169  89.58
72 39 93.78
1 21 93.43
3 28 94,04
112 53 86.15
1 26 87.38
o 2 27 84.96
155 68 87.90
1 35 86.71
2 33 89.15
6 o 147 91.84
28 58 94,26
2 32 92.41
3 26 96.54
98 89 90.27
1 60 89.37
3 29 92.14
7 98 89.90
25 _ 48 92.08
4 32 90.94
o 6 16 94.38
65 50 81.80
1 28 83.93
: 2 22 92.73
-39.
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Program Student Attendance by District, School, and Grade

(Continued)
District School Grade N Attendance

8 o 141 88.47
60 , 83 88.90
3 28 86.00
4 31 88.94
6 23 92.25
130 58 87.86
2 33 88.21
4 25 87.40
9 102 87.66
90 51 89,55
1 23 94.87
3 28 85.18
114 51 85.76
1 24 85,08
3 27 86:37
10 o 168 87.67
79 102 87.36
3 36 84,69
4 37 88:19
§ 29 89.62
205 ~ 66 88.14
2 35 87.54
3 31 88.81
12 o 118 88.40
77 59 87.90
i 25 84,72
3 34 90.23
211 59 88.90
1 25 86.24
2 33 90.85
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Program Student Attendance by District, School, and Grade

(Continued)
District School  Grade N Attendance
13 133 56 88.02
3 28 86.79
3 18 91.33
I I | 85.50
14 120 , 75 90,51
1 26 84,46
3 24 92,33
5 10 95.60
7777777777777777777777 6 15 98,67
15 1 95 91,02
1 27 88.81
2 37 91,14
S 3 31 92,81
17 189 37 90.60
1 19 89.00
77777777777777777777777 2 28 91.68
23 155 50 89.94
: 28 87.54
- 3 22 93,00
32 116 ~ 60 91,93
‘ 2 27 93.11
5 18 92,72
6 15 88.87
TOTAL 1,525 89.74
=81-



TABLE 16

Significance of the Jifference Between the Attendance

Percentage of Program Students and the Attendance

Percentages of Each Schoo!

,,,,,, _School  Program School  Program -
Scrool Roster | Roster | Attendance | Attendance | Q| —2 | P
185 850 62 j m%%‘%ﬂ%
Wi 7% 8 | 89.25 s2.44 | 10.75 | 2.138 | c08
12 499 ¢ | 86.72 93.78 13,28 | 1.456 | N.S.
112 529 53 82.86 86.15 17,14 | 0.636 | N.S.
155 573 69 | 88,37 | 88,07 15,63 | 0.846 | XS
28 | 1317 59 8886 94,31 | 11,16 | 1,331 | NS,
__98 1430 89 | 89,05 90,27 10,95 | 0.369 | N.S.
192 | 1382 50 88.00 - 90.96 12,00 | 0.688 | WS,
25 189 a8 31.87 92.08 12.13 | 0.893 | w8,
&5 585 50 83,35 87.80 16:16 | 0,838 | N.S.
60 651 83 83.34 88.90 | 16,661 1.359 | M.S.
130 €51 | s8 | @891 | 8186 1400 | 0.427 | n.s:
90| 1542 51 82.13 89.55 17:27 | 1:289 | W.S.
114 | 1089 5 83,92 85.76 16,08 0,358 | N.S.
9 |z | 102 | ss.a 87,3 | 14,83 | 0542 | NS,
205 971 56 8478 85.14 | 15,22 | 0,760 | N.S.
17 2140 59 86.55 87.90 13,45 | 0.304 | -K.S.
211 612 59 86.04 88.90 | 13.96 | 0.638 | w.s.
133 169 s | 83,38 | 8802 | 11.62 {-0.084 | N.S.
20 i si9 | 75 | 863 9051 | 13.66 | 1.052 | W.S.
3 Lk | $ | 882 51,02 i 11.28 | 0.709 | n.s.
189 | 1093 &7 | 92,08 | 90.60 | 7,92 |-0.538 | N.S.
155 | 943 51 8576 90,00 | 14,20 | 1.000 | m.S.
e | i 62 8%.98 91.72 | 11.62 | 0.702 | W.S.




IV. CONCLUSIONS ANN RECOMMENNATINNS

In the course of this evaluation, 1t is became evident that the
Rilingual Pupil Services project was held in high esteem both by the

of common purpose appears to permeate each person's efforts, and a
commitment to high quality in education seems to motivate all program
participants. The project is most certainly providing quality bilingual
instruction to improve LEP student achievement in the areas of reading,
mathematics, and €,5,L., and turning educational assistants iato true
professionals. At the end of this academic year, 17 paraprafessionals
(31 ﬁéFEéﬁEs graduated from college and will he employed as teachers
during the 1983-82 school year. Twelve paraprofessionals had takea the
Mew York City Rilinqual Common Rranches license exam; 1N had taken the

temporary per diem license exam; two had taken the Early Childhood
license exam; one the Regular Common Rranches exam; and one the Teacher
of Spanish license axam.

Through its nine years of operation, the project has remained
stable and structured, yet constantly evolving to meet new challenges.
Specially, although its overall goals and structure remains unchanged,
the format and content of in-service training has beer altered to meet
the needs of a changing population and to reflect the results of on-
going self-evaluation.

Additionally, the R.P.S. project is respected within the
complex bureaucracy of the city's school system as an example of sound
maracement practices, careful supervision, good planning and fﬁﬁ1éﬁéﬁté-
tion, clase cooperation and coordination, and good leadership.
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- improvement:

1. Methods might be sought whereby teachers allow more experienced
paraprofessionals to plan by units =- a skill needed when they become
teachers.

2, A method might be found to condense required program docu-
mentation of field work, to reduce tha amount of paperwark now required
of the field instructional specialists,

3. In making paraprofessional assignments, efforts might be
made to place new. paraprofessionals with experienced ones to provide
additional learning experience for the newer profect participants; as
well as peer teaching and supervising experience for the more practiced

~34.
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OFFICE OF BILINGUAL EDUCATION
BILINGUAL PUPIL SERVICES

FIELD INSTRUCTIONAL SPECIALISTS' SUMMARY OF VEEKLY FIELD VISITS:

Z e o e —————

APPEHDIX B

FIELD INSTRUCTIONAL SPECIALISTS _ NEEK OF

E;&isiﬁ{; SYSTEM: E=EXCELLENT 6=600D FaFAIR  N.I.=NEEDS IMPROVEMENT
OBSERVATIONS: F=FORHAL OBSERVATION  I=INFORMAL OBSERVATION

U=UNSATISFACTORY

ARAPROFESS IONAL DATA 7 F.1.S./PARAPROFESS |ONAL CONFERENCES

DIST. LESSONS [PUPILS{. PUPILS " | PUPIL

COMMENTS

ARAPROFESSIONAL | SCH: |DATE | OBSERVATION| PLANS |'LOGS | PROFILES | ATTEN.

4 e memme e -




AECTINGS ™ AECY Wi SLHUUE PERSUNNEL ™~

“HISCELLAREOUS
DRTA

PERSON/TITLE

DIST./
SCH;

DATE
_OF _
VISIT

TOPICS DISCUSSED

WORKSHOPS GIVEN

WORKSHOPS ATTENDE:

HIGHLIGHT(S) OF
THE WEEK

PENDING

it Lot T AVALABLE




o STLINGUAL PUPIL SSRVIZES ) o
FVALUATION CHECKLIST APPENDIX €
55558505 IES 1 ONAL : , DIST. SCHOOL LLASS

INST.SPECIALIST o

ating System: E = Excellent . Fa=Fair 4= Unsazisfactory
~ G = Good N.1. = Needs Improvement

ance

Soanish Reading o
£.5.L. or English Reading | _ .

Hathematics N

AdﬁlliﬁﬂalchNmentS' _ .

{ have raceived and read this fomrm:
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APPENDIX D

for 15 vacancies. A1l of the applicants were evaluazed by the project

staff. The educational characteristics of the applicants were carefully

considered in an effort to identify each applicant's strengths and areas

of need, and also to ascertain the potestial for success in teaching

The screening process was carried out in a well orcanized manner and

included the following steps (see Appendix B for samoles of screening

{nstruments):

The applicants were notified by mail to appear at project .

Leadquarters.

Each applicant was administered a written short answer

of Shalish Lanquace Proficiency).

test in English {

They were aiso rejuested to write a 200 word comosition in
from eiaht topic questions, four each in Enqlish and Spanish.

A typical question was ‘What is tke importance of incorporat
inq & pupil's interest in an instructional orogram and how

can this be accomolished?”

The applicants were interviewed in both English and Soanish;
Finally, they were required to submit their collee transcrints.
A1 app)icants ware required to have a minimum of 60 collede
credits.

The test, coroositions, and interviews were scored.



-

i final determina-ion was mage as t0 which acolicants would
occupy the 15 vacancies. This determination was made with

the participation of the whole B.P.S. pedacoaical staff.
Candidates were selected based on their scores on the vari-
ous instruments, on the applicants’ grades on colleqe tran
scripts, and the dearee to which the applicants provided
evidence of a desire to uncertake and derform tne role of
3.P.S. paraorofessional, including a comitment to take

part 1n all scheduled training activities.

Orientation was provided <o new and old paraprofessionals in

Sep-smber, Or at the time the new employee antered the project, The

orientation

sessions covered 3 variety of tooics. Included amona these

Orientaticn to the Bilinqual Pupil Services oroiect
Duties and responsibilities of paraprofessionals
personnel procedures

Titie ! quidelines and priorities

Role of the F.1.S. and other central office staff

Relationship of the B.P.S. oroject to local district

schools and other outside agencies, such as the parent

advisory aroups

Project ewaluation procedurss

Individual professional development

Schedules of roject reports and activities

In-service education proaram

Basic classroom operations -- lesson olan oreparation;
-51- <
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resources information, pattern drills, use of visual aies,
control of classroom qroups, pupii orcfiles

- Pre and post testing procedures and schedules
- Bilinqua} Paraprofessional Advisory Committee
- Personal conduct

In September the school orincipals and directors of loca!
bilinqual programs were informed of which saraprofessionals would be
issianed to their schools: New paraprofessionals were personally in-
trocuced by the F.1.S: to the directors and principals. Nuring this time
the principals were oriented concerning the resoonsibilities of ‘the para-
professionals and reminded of the schicol acministration's responsibility
in aghering to requlations governing the assianments of the 3.P.S. pars-
professionals. Among these reaulations were included the followina:

. Under no circumstances mavy a8 paraprofessional be Teft alone

with children in a classroom. A teacher must supervise the
paraprofessional in the classroom at all times.

- The paraprofessional must not be qiven duties which do not
ipoear in his/her job description unless the project is
consulted of these first; for examole, no ‘unch dutv,

- Tne parsprofessional’'s time card and time sheet rust he
signed by the orincipal of the schoo) and hrought to the
central office. 1f at any time this duty 1S deledated to

another individual, the central office s:aff must oe officrally

informed.

-52-



The naraprofessiona’ =wst report promptly and record Time
accurstsly ubon arrival and departire: 7

A11 saraprofessionals must foilow appropriate procedure in
reborting absences and lateness. The schoal and the office

Sust be notified on the day of the absence ar lateness.
Tha sarasrofaseionals snould 2void outside commitments that

would make 1t necessary for him/ner to request a mocification
of his/ner assignment of days and hours. _

The paraorofessional must provide the school with schedules
showing assigrment of days and hours.

~zraprcfessionals must take their creo-periods 2t the same
time their cooperating téachers take them, At least one of

petween paraprofessional and teacher. The topics giscussed
at the conference will be louged by the parsorofessional znd
kest in a section of his/her lesson plan notebook entitled
The participating teacher and or sudervisor with the approval
of the orincipal, must evaluate esch paraorofessional's work
at lsast wice a year. The B.P.S. project will provide the
officia! evaluation forms to be used. This aporaisal should
be subject to review and annotation by the principel before
it is forwarded to the project.

A1l paraprofessionals will be ohserved formally twice 2 vear
and infornslly severa) times durina tne vear. The firse
forma) observation will take place from mid-November o min-

December, and the second observation will ne from mid-Apri]
to mid-Hay.

Use of relesse time {for school related matters only) mst
b~ apbroved by the director. Paraprofessionals are entitied
to only 2 172 hours of release time a week. No release time
in excess of two and one half hours will be approved.

-53-
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 NEW YORK CITY PUBLIC SCHOOLS

OFFICE OF EDUCATIONAL EVALUATION _____

110 Livingston Street, Brooklyn; New York 11201

0.E.E. BILINGUAL EDUCATION EVALUATION UNET
 BILIMGUAL PUPTL SERVICES
Paraprofessional Questionnaire

1982-1983

Length of time in program

Total number of coilege credits completed by 67/30/83

Position:

Location:

Licenses held: - .

Have you taken, or are you taking, a test for a teacher's license?

License: , Date:

License: Date:

License: __ pate:

Place of Birtn

Circle: Maie Female Age

——————

Rate your language proficiency:
passable 1 2 3 3 Excellent

B Listening Speaking | Reading | MWriting

Spanish

VNP S

English I

63
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.  Listea below are some skill areas which teachers can develop in
pupils. Select thrse (3) that you feel children need in order to
ne effective adults ia the 21st century. Rank them in order of

importance from ! (important) to 3 (most important).

computRr use ____ performing arts
___ consumerism _____ problem=solving
_____ ethics _____ reading
_____ geography _____ research

governmen® ____sciemce
____ nistory _____ sports
_____languages ___ visual arts N
_____ legic (i.e. ability to reason) ____ writing skills
_____ mathematics _ .
____ oratory skills
_____crganization —
 We are trying to find examples of pupil growth in learning beyon:.
improved test performance.

Take some time to reflect upon your studenzs. Can you think of
instances (other than during the lesson) wnen 2 child has demonstrated
the appiication/use/understanding of something you have taught him/her?

Please write down one such anecdcte.

Q -
ERIC S 6.1
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 Listed below are scme skills and attitucdes Teacrers need Lo be
effective and successful: Read them over carefally. Think back over
tnis past year. Ir which areas do you think you have grown? Select
three and rank them:
some growth 1 2 3 most growtn

ability to analyze sub-tasks in subject to be taught (i.e. pre-
?édﬁisité Skills);
ability to coordinate educational activities with peers, teacher,

ability to organize lessons lagically, in sequence of increasing
complexity.
 motivation to learn more about subject(s) [ will teach. ..
_ ability to sequence skills to be taught based on child develop-

mental principles,
ability to develop creative approaches for routine instruction.
abiiity to integrate training, theory in oractice.

ability to help children feael better about themselves.

1]

activities,
awareness of .which instructional techniques work for whom.
ability to examine and make judgements about pupils’ strengths;

needs, and interests.
ability to organize my time,

ability to incorporate pupils' interests inzo fnstruction.

RN

other (specify) ____ _

Using the areas above as & guide, write tG personal goals for

your professional growth for academic year 1983-84.




FPPENDIX F
le c-n'v SCHOOL DISTRICT GF NEW w
31 UV‘NW m BROCKLYN. NEW YORK Iiﬁ!
CFFICE w?lw muawmu
BILISGUAL PUPIL SERVICES
* ROOM 312
el ll!-‘“l
AwiLDA OATA CELIA M. DELGADO
awcTDe L — -
i 7 _ - §77777——77 e =

Name S Educ. ASSti _ _ Edic. Assoc.

1. Vhat grades have you taught while employed at Bilingual Pupil Services
Grade  jotoonths .
Grade —__ # of months I
Grade — # of sonths L

2. What grade would you prefer for next ear?

: 1sc choice S

254 cholce [
3:d cholee —

3. What schools have you wotked at while in BPS? (specify borough)

4., Which "participatinz schogi;ﬁsiiis (are) most convenient for you to get
to? (lisc them in order from sost to least convenient).

5. 1c there anything else that you would like us to consider in determir'ng
your field placement for next vear?

Q- ] -~ -57-
TVISED 7728781
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. , L APPENDIX
_ LE ) T EW YOKE CTTY FUBLIC s{TI00LE
- OFFICE OF BELINGUAL EDUCATION -

CENTER FOR STAFF DEVELOPMENT
SUPPORTIVE AND INSTRUCTIONAL SERVICES
BILINGU AL PUPIL SERVICES
CELIA M. DELGADO
PEHOJECT DINECTOR

Fall 1982 Semester

English As A Second Language
instructor: Miriam Moreno

. GCourse Objectives:

1. To provide the students with the developmental stages of
teaching English as a Second Language.

e 3. To provide the studsts with the methodology and techniques
) of teaching English as a Second Language.

3. To provide the students with the procedure of reading to

: P the second language learner.

L. TYo provide the
i

students with audio-lingual and visual-
lingual activitie

s.
5. To prepare the students in the writing of an E.5.L. lessen

plan and its execution.

1 - Octover 25, 1982

1. introduction - Vocabulary Development
a. Daily routine and classroom commands
b. Classification
c. Doleh list

131 LIVINGRTON STRERT + ROOM 512 - BROOKLYN.NEWYORK 11201 -  522-6041
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2 - Yovember 1, 1982
1. Functional Dialogues

a. Classroom = whos, whats, where, whens, hows
b, Skit

3 - November 8, 1982

) 1. Pattern Drills
a. signals
b. sample drills
L = November 15, 1982
1. Pronounciation Brills.
a: Visual-lingual
b. Audio -lingual
5 - November 22, 1982
1. Teaching Reading and E.S.L. T
a. Basal Readers - Basic considerations
6 - November 29, 1982
1. Experience Chart
- for whom?
7 - December 6, 1982
1. Writing and E.S.L.
a. When?
b. How?
8 - December 13, 1982
1. Christ—as Learning Centers
§ - December 20, 1982
1. Games, Songs, Rhymes
10 = January 10, 1983
1. Esiting Lesson Plans
a. Important Components -
11 - January 24, 1983
1. Demonstration Lessons

12 = January 31, 1983

1. Demonstration Lessons
13- February 7, 1983

1. Demonstration Lessons

-59- 65
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PRI ) ie‘éé B NEW YORK CTTY PUBLIC ACHOOLE
o, °s OFFICE OF BILINGUAL FDUCATION
AWILDA ORTA
DNECTOR
| CENTER FOR STAFF DEVELOPMENT
. STPPORTIVE AND INSTRUCTIONAL SERVICES
BILINGUAL PUPIL SERVICES
CELIA M. DELGADO
PROJECT DIRBECTOR
IN-SERViCE SOGRSE SYLLABUS
Fall 1982 Semester
TEACHING READING SKILLS - ENGLISH/SPANISH
Instructor: CEugenia Montalve
=1. Course Objectives:
1. To familiarize participants with the principles and
rationale for teaching the reading skiiis.
2. To help participants develop various strategies for
. teaching reading.
3. To hielp participants deveicp skills in writing behavioral
objectives for reading.
L. To exgose participants to the various means of diagnosing
and correcting reading difficulties.
5. To help participants develop strategies for incoporating
the reading skills to the other curriculum areas.
6. To expase participants to difficult commericai and
teacher-made materials:and their use in the classrcom.
7. To help participants develop skills in creating and
incorporating reading ceiters into the classroom,

. ROOM sSiz =+ BROOKLYN.NEWTYORKI11201 - 5226041




Course Cutline:

Session | - October 25

i: Introduction to Course

2. Reading and the bilingual child

3: Definition of terms

L. Reading-Language Arts

5. Discuss sequential levels of Reading
- . e Skills
Sesslcngli,- November 1

Teaching Beginning Reading

Reading instruction and young children
. Readiness for Reading

Beginning Reading Instraction

Reading to c¢hildren

LN N =
P .

Session 11i - Movember 8
1. az&gaastac Tégtiﬁg

1. Digﬁastic Teaching

a) remediation of common reading errors

b) sample activities
2. Standardized Testing
3. Teacher Judgement

Session V - Novemper 22

1. Oral language deve lopment

2. Vocabulary development

b) meaning vocabulary

c) sample activities

Session VI - November 2%

1. Word attack skiils

a) Spanish phon
) English phoni
c) sample activi

cs
cs
ties

Session Vil

a) structural anatyses
b) contextual analysis
c) sample wmaterials

1. Comprehensuon skills

a) oral reading
&5} silent reading. |
c) sample activities

Session X - December ?3 . *

’

1. Christmas Learning Center
a) developmeni of arts and cvafts

sassion X - December 20
1. Materials for teaching reading/approaches

B) lincoistic gpproaches
c) lndiv:dualggé@ approach

d) language experience approach/experience

e) interest Inventories ~ charts
Session X| - January 10
1. Reading Strategies
a) Semantic Mapping
b) Semantic Webbing
Session X1l - January 27
1. Componemts of & Comprehensive Program

b) wholefgroug,lutergtute lesson
c) Sustained Silent Reading

d) Oral Reating

g) Writing

f) Content Area Reading

g) Projects

Session Xii} - January 31

1. Lesson and Units
a) Uniform daily lessons
b) The matic Units

Session X1V - February 7

reative Writing centers

o
. Use of a classroom Library

. Literature and Storytelliing

(VX NN
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s OFFICE OF BILINGUAL EDUCATION

AWILDA ORTA
DINECTOR

CENTER FOR BTAFF DEVELOPMENT
SUPPORTIVE AND INSTRUCTIONAL SERVICES

BILINGUAL PUPIL SERVICES

CELIA X DEIGADO
PROIRCT DIRECTON

IN=SERVICE COURSE SYLLABUS

Fall '82 In-Service Outline

Mathematics Mathodology

Instructor: Fernando Crespo

1. To provide the participants with methodolocy ang technigues

in teaching Mathiematics in English and Spanish.

2. To assist participants in the selection evalﬁ’E§6 and
development of Mathematics materials and sctivities geared
toward the needs of the students,

th techniques for intergrating

3. To provide participants wi
ous curriculum 3reas.

s
Mathematics into tne var

w
i

1 - October 25, 1982

1. Introduct™>n
a. {z-ise Objectives

b. Minimum Essentials by Grade
c. Problems and Giestions
d. Goals ant Guidelines of Mathematics Programs

e. Methodcingy for Elementary Math

2 - November 1, 1982

1. Curriculum Guides/Teachers Guides =

a. Review of organization, content and :nformation
b. General Review of Lesson Planning

131 LIVINGCSTON STREET - ROOM 312 - BROOKBY\ NEW YORK I1201 - 3226941




2. Informal Testing

a. Objectives 7 - December 6, 1982

- b: Directions ] ] .
c. Review of Formal/Informal Tests 1. Llesson Planning in Hathematics
d. Develooment of Informal Test a. Objectives

L ; . b. Development of Lesson Plans
3 - November 8, %332

C eies 2 = December 13, 1382
1. Sets ) '
a. One to one correspondence 1. Learning Centers
b. Sub-sets/empty sets_ o
¢: Union/interception Sets ' S - December 20, 1982
2. Cardinal/Ordinal Numbers . 1. Metric System
a. Counting and arranging number ]
b. Relatienships (3,3;< ) 10 - January 10, 1982
c. 0dd/Even mumbers ) ) ]
d. Concept of zero 1. !ntergrating Math in Curriculum Areas
S o oo a. Reading
L - Nevember 15, 1982 b. E.S.L.
] c. Science
1. Addition d: Art _
a. Properties of addition e: Social studies

b. Addition w/carry-over

_ 11 - January 2k, 1933

2. Subtractions " Y
a. Inverse operation of add./suht. °~ ¢ (emonstration Lessens
b. Subtraction w/exchange

S 12 - Januarv 31, 1883
3. Place value/expanded notations

. . - 1; Demonstiatliun Lesans
§ - November 22, 1982 )
L 13 - February 7, 1983
1. Caisinaire Rods 3 ruary
- . . o 1. Demonstration tessons
6 - November 29, 1982
1. Miultiplication
a. 9 x table
b. Lattice Approach

2. HMult./Division
a. properties S o
b. Applying concepts of multiplication to division

»
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APPENDIX H

o :ij‘nuk m;\‘ r\.;uc u.n&ou
OFFICE OF BILINGUAL EDUCATION
AWILDA ORTA
DIRECTOR

CENTEZR FOR STAFF DEVELOPNENT
1. PPORTIVE AND INSTRUCTIONAL SERVICES

BILINGUAL PUPIL SERVICES
CELIA M. DELGADO
) PRNECT DIRRACTON
IN-SERVICE CSURSE SYLLABUS
Spring 1983 Semester
" Graduating B:P.S. Paraprofessionals: )
Meeting the Speciai Neads of L.E.P. Children
General Dbjectives: -
- To help participants develop basic elements for compositionwriting
(Spanish/E jiish] in their students. '
= To underline the continuous usd gfiﬁngiishlé;an ch yrammar and ite
integration into other areas of the curriculum.

& - To familiarize participants with changes in 1) ASPIRA Consent Decree;
- 2) mainstreaming of L.E.P. exceptional child; 3) Bilingual Education
laws: 4) Promotional Gates; 5) Motivation in a lesson:

* - To provide participants with creative ideas and materials for the
development of bilingual instructional materials In bilingual read-
irig/mathematics and E:S:L:

= To suggest ways of Integrating math into other areas of the curricu-
Tum.
- To expose participants to the basic considerations for developing 2
diagnostic and prescriptive approach to reading.
- To provide participants with necessary information for the structure
and implementation of learning centers.
= To expose participants to the use of media in the classroom as 3
learning instrument.
) - To provide participants with classroommanagement technigues and
recordkeepiiig information. -
. - To provide participants with different methods of teaching E.S.L.
and of its integration .intc other curriculum areas:
131 LAVINGSTON STREET + ROOM 512 - BROOKLYN.NEW YORK 11801 - 3236941
Q _
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Topic: Improving Writing Skills in instructors:

ugenia Montalvo
English/Spanish iri

riam Moreno

=

Time: $:00-12:00

Topic: Composition-Content and Instrictor: Julio Pedraja

Timing

. Time: i:56-3:65 .

Sescion #2 - February 14, 1983

Topic: Key Grammatical Considerations imstructor: Celia M. Delgado
in English/Spanish

Time: 9:00-12:00

. Topic: Integrating Writing (Engiish/ Instructor: Fernando Crespo
- Spanish) into other Areas of
the Curriculum

< Time: 1:00-3:00

Topic: Culture as Part of the E.S.L:  Instructor: Eugenia L. Montalvo
Curriculyn

Time: 9:00-12:00

Topic: Sample Taﬁféi for Creative Instructor: Julio Pedraja
Writing Activities

Time: 1:00-3:00

Topic: The Usa of Role-playing and  Instructor: Fernando Crespo
Puppetry in E.S.L. Instruc-
tion

Topic: Structure and Implementation Instructors: Julioc Pedraja
of Learning Centers: Develop- Eugenia Montalvo
. ment of Bilingual Reading/ Fernando Crespo

Mathematics Material

Time: 9:00-3:02




.
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-

-

Session

#6 = April 11, 1983

Topic:

Session

Important Information on: Instructors:
1) ASPIRA Consent Decree;

2) Mainstreaming of the

3) Bilingual Education laws;

L) Promotional Gates;

5) Motivation in a lesson

.

#7 - rpril 18, 1983

Topic:

Tima:

Tosle:

Time:

Basic Considerations for Instructsr:
Developing a Diagnostic
and Prescriptive Approach

to Reading

9:00-12:00

Word Recognition and Com- Instructor:
prehension Skills; Develop-
ing/Administering an informal

rzading inventory

1:00-3:00

Session #8 = April 25, 1983

Topic:

Time:

Topic:

Time:

Session

Classroom Mansgement and Instructors:
Recordkzaeping

9:00-12:00

The Use of Media In the instructors:

Classroom: A media

Experience

9:00-3:00

#9 = May 2, 1983

Topic:

Informal Testing-Math and instructors:
Math Grouping, Classrsom

Management

y 9; 1983

Development of turvival Xits Instructors :
for teaching Riading/Math/
ESL/Bilingual writing

9:00-3:00
=56-
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<

Eugenia Montalvo
Hilda Sorrell

Eugenia Montalvo

S

Yvette Ortega

Celia M. Delgado
Julic Pedraja

Rosa Garcia
Isabel Rios

tsabel Rios
Rosa Garcia

Fernando Crespo
Eugenia Hontalvo
Isabel Rios

Rosa Garcia
Yvette Ortega




81LINGUAL PUPIL SERVICES AOPENDIX I

DISTRICT WORKSHOP #1

) Tiz1a Instructional Specialists: Eugenia Mcntalvo - Miriam Morero -
Fernando Crespo
Zate: October 18, 1382
DISTRICT ROOM TIME
L2 |  Sth Floor 9:00 - 3:00
Conference Area :
AGENDA
.. parents Conference - November 6th (9:00 - 9:15)
. 11. Orientation on C.T.B.S. Exam (9:15 - 10:30)
A. Grouping
1. Level B = Grade 1| - Eugenia Montalvo
2. Level C - Crade 2 - fernando Crespo
3. Ltewel 1 - Grades 3 and & - Miriam Moreno
4. Level 2 - Grades S and 6 - Miriam Moreno
B. Testing Instructions
1. Frustration ievels of examiners and pupils
2. Exam levels and prospective sub-tests
3. Number of items per test
L. Testing procedures.
a. testing conditions
b. timing schedule
c. sample test items _ . . . :
d. sequence of exams: English; Math; Spanish
Coffee Break (10:30 - 10:%0)
ti11. Lesson Planning _(10:40 - 12:00)
Creative Writing txperience - Jopic: Halloween
: V. LUNCH {12:00 - 1:00)
V. Materials Development (1:00 = 3:00)
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BILINGUAL PUPIL SZRVICES

O1STRICT WORKSHOP #2

Field Instructional Specialists: Eugenia Montalvo, Miriam Moreno /4%

Date: November 5, 1982

DISTRICT

L2

-

v.

vi.

ROOM TIME
2nd Fioor B:k¢ - 5:00

Conference Area

—— - w— e m——

Group Dynamics

Kdministrative Matters

Pupil Profile Sheet - items D and £
. Attendance Sheet - as of October 27, 1982
Update college data shert

Target list and class schedule

an oau

Green - level B - Grade !

Pink - Level C - Grade 2 .
. Yellow - Level | = Grades 3 and &
. Blue - tevel Il - Grades 5 and 6

a6 o

Standard Pupil Data Form

print names
alghabetize
separate sheets for bricge classes

total scores for Enaglish, Math and Spanish

olan o
[~
w
2]
=
xr

-

Material Development - Topic: Thanksgiving



DISTRICT WORKSHOP £2

.

Field Instructional Specialists: Eugenia Montalvo, Miriam Moreno,

Date: December 10, 1982 .

DISTRICT . ROOM TIME.

42 ~ 5th Floor 9:00 - 3:00
Conference Area

. Group Dynamics

1. Administrative Matters
A. Hr. Pedraja - Rssistant Director
B. Hrs. Caraballo - Payroll Secretary

i11. Field (nstructional Specialist
A. Formal Observation Schedules
B. Cther Programmatic Matters
. iV. #Aaterials Development

Y. Christmags Luncheon

-

=69=




BiLINGUAL PUPIL SERVICES

BISTRICT WORKSHOP 2l

Fisld lhetructivnst sseci alisti: Eugeniz Montalvo, Hirlam Moreno,
Fernando (respo

42 ~ 2nd Floor 8:40 = 3:00
Conference Area

>
{21
fm
iz
=4
i»

. -Group Dynamics

1. Administrative Matters

- college participation
= release time
- teacher evaluations

thancellor' s Monitoring Task Fuiw

Ly

=

EH

111. Haterials Development

-70-
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BiLINGUAL PUPIL SERVICES

DISTRICT WORKSHOP #5

Field Instructiona! Ssecialists: Eugenia Montalvo - Fernando Crespo

dace: March 4, 1983

DISTRICT ROOM TIHE
42 5th Floor 8:40-3:00
; tonference Area

- AGENDA
i. Group Dynamics Interaction
: ji. Administrative Information

111, Sequencial Steps for Develoning Writing Skills

. Ly

jz!

(4]
V. Spring Holidays
a. Easter Arts and Crafts Activities

5. Cultural Adareness: The Story of Passover

-71-
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LLAOING IN SPANISH

VAN ESLECTIC APPRCACH TO TEALK REZDING

Rarch b, 1883

XD LINSUASE ARTS (N THE NATIVE
LANGE ALE
‘resentor: Carmen £, Marin de Sracia
STEPS TO READING
PHASE 1
EISTENING/SPEAKING
___LINGUISTIC APPROACH
PHASE 11 )
© READING READINESS |
LANGUAGE EXPERIENCE APPROACH_
S1GHT __ SENTEMCE:  LITERACY STYLES EXPERIENTIAL  SJuwdDS_ .
VOCKBULARY STRUCTURE . (seng; stories, BACKGROUND (transferrabie
poems, drama, (cultyral . sounds, .
riddies, rhypes) avireness) intensive
phosics)
PRONETIC SIGHT APPRUACH
APPROACH
ECLECTIC
APPROACH
SPELLING CREATIVE VRITING
SRAMMAR | / { N
PUSCTUATION fournals oetry compesition=
=72~ — T
81 - P v L tv‘:‘&
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SILINEBUAL PUPIE SZRVICES

1§ QICT WCORKSHOP =6

Eugeria Montzlvo - Miriam Moreno -
Fernandc Crespo

wy

Tiajd Instructional Specialists:

Conference Are:

Taller: ''Lectura en Espano! - Hetodologia de la ensef: de

tectura y Artes del lenguaje en la Tengua Vtr-:cu\a

Prasentadora: Carmen E. Mar{n de Gracia

Directora Bilingue
Escuels 206 - M
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A.M. Conferencia:

Tema: Lectura en ESpanOI - ”Hetodoloqza de la ensenanza de lLectura
§ Artes del lenguzge en la Tengua vernacula’.

|. Introdiccion al tema

{1, Metodos para )a ensenanza de lectura y artes del lenguage
en Espanol

[1F. WMsteriales - DemostracicH

V. Preguntas y discusion
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DISTRICT ROOM TIME
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ensananzs de leczura y Artes del lenguale en E5p

sratura infantil."

Introdoccion

y literatura infanci?
a) Metodologia
b) Marariales
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Derpstracion
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S ' NEW YORK CITY P":th SCHOOLS

P 141 LIVINGSTOM £1..ET, RODY 312 mBennTy 3
" BROOKLYN, KE« ORK 11201 . APPENDIX
DFFICE OF axanauﬂL EDUCATION
- BILINTUAL PUPiL SERVICES
: DAREPROFESS | ONAL EVALUATION SY FIELD INSTAUETIONAL SPETIALIST
] Period Covering _
Rame of Paraprofessional E C e - _
(tast) . {First)
Sesizion Held: Educational Assistant - * Educational Associate____ ___
$anes] — UJSttJCt4444, - Crade -
tocperating Teacher e L FbSe o T -
Please - . .

i-Unsatisfactory 2-Needs Improvement 3-Fair but has shown imﬁravaaaéi 4-Gooé S5-Excellenz

A INTERPERSONAL RELAT[ONS RAT iNG conaéﬂ?é )
1. paraproiessional’s rappo: i with: :
a. pupils
b: Ecibj:’é’ritii’ig teicher -
c. Field Instructioaal §§5éci§iist !_:
d. program's staff ‘ .
2. Plans and prepares =ik with ,
cooperating teacher: - _ e
P 9 -
3. Understands role of Fleld
Instructional Speci:1ist/
paraprofessional: -
- 4. Facllitates positive group
interaction:
a. at In=Service — ’
b: at Monthly Workshops - ——
e FEST T TRy
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. ZVIDENCE OF COMMITHENT - RATING ' COAMENTS
1. Shows initiative in obtaining or
. making materials, and doing
research for the effective
teaching of lessons based on
N pusil neads: o
2. Demenstrates ability to plan, '
enrich and organize learnnng , ] )
sitcations: el il ' ) .
3. Ffornma! Léii&; Zvaluation: .~ o . o T
k. Cuerall informal Lesvon Evaluations: : .
o - . y _
€. m-s:»:avxce inomw 7 JORKSH S | RATING , COMMENTS -
1. Ps-iicipates at #onlily Wrikshops
' corpletes assigned work: e
2. sirticipates st In-Service =
and completes assigned work: e—
3. wonthly Workshops:
a. Attendance. —
5. Punctoality —
k. in-Service:
3. Attendance S
b. Punctuality N f—
a. Attendance —— .
5. Punctuality —
F:;c L‘\. \ e u;...:lf.E
76~
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L~ Page 3
D. ADMINISTRATIVE O3L!GAT!ONS . RATING |  CDMMENTS
. 1. aiazains lessen plan notebook in a
neat, organized manner: -
JE— 7,‘¥ N —
[ B - e
2. Prepares concise lesson plans:. . ___ | . , .
3, Administrative reer-". fi.z.,
. -—- pupil Jogs,; p. .-, ~ : i=als, atten~— —_ T I L e —
dance recores; .- ..:ir-parapicfes= '
—-.- sional conferenctcs) i~ —— —— -~ |-— - - - — —————
e 1 -
L. Efficiently handles pre/pc:t testinc :
and completion of pupil Zest data - . - .
retrieval foms: ) —
5. Fulfills payroll obiigations in a
respons:bie manner:
&. Cemplies with regulationy yoverning -
use of the progran's Mini B |
Resource Library: o S 2
] - i :
E. " PROFESLIONAL POTENTIAL | RATING COMMENTS '
1. Demonst.- -5 abillty to assume
respon;  Clity:. -
2. A) Is able to ac.zpt comstructive
criticiss: e
B) Follows up on Racommendut lons =
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| have read and received & copv of this evaluatisn. .
Pate I
Educazional A.scciate/Assistant
~ Fiely Instructional Specialist
i Assistant Director
4 .
Project Director

Revised 7782 ;
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DATE

Hot{vatdon:

- .

MONDAY

LESSON PLAN

WEDNESDAY

BRIt —

RATERIALS

. PATTERN
§ o
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HATERTALS

PATTERN

o

 PATIERY

RATERIALS

PATTERN |
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Fol loa-up: Fellow-ip: Folloe-up: Fallow-up: Fol loa-up:
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APPENDIX L

Tasks: 1. Review current procedures and forms in making field

assignments and visitations.

2. MNate recommendations to improve services to field-

aciigned personnel, i.e. paraprofessionals,
cemmarating teachers.

GuiZe Questions- 1, - 4® you consider are some of the most important

-ield needs of program paraprofessionals assigned
1e participating schools?

2: Wngt recommendations wou 1d you make to program staff

- to improve field services; i.e. visits?

1. What chamges would you recommend, if any; 5 in ré§a’:’3

to improving the following forms used in the field:

, Lesson plan

. Pupi! log

. Teacher/paraprofessional cu.icrences
. Administracive check list

oan oo

4. 1f someone does not follow prescribed procecures,
whi.t would you recommend to address this problem?

Group I: ts/Vi"tatlons

-
L]
-
Ql
3
6\

Su.mary Rezort

Concerns Citad:

Re commendat i ons

92
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Groug 11: Payroll/Latenesses and Absences/kini-Resource Library

Tasks: 1. Examire current program procsdures and forms related
tc- a) payroll, b) latenasses and absences, and
¢) HMini~Rescurce Library.

-

2. Mawe specific recommendations to improve all of

the abuve~cited areas.

Guide Questions: 1. What do you consider to be some of the most important
concerns regarding:

Payroll

. LlLatenesses and Absences
; HMini-Resource Library

ﬂ\m.‘h

2. What recommendations would you make to improve

procedures in cach of the cited areas?

3. Whst changes would you recommend, if any, in regard
to imbroving the following forms currently used:

2. Payro!l

5. Ulollege attendance

z. Monthl- report of latenesses and alssences
d. Himl-Resource library books/material sign-

out . sheet

k. 1f swev 1 does not follow prescribed procedures,

what >cyid you recommend to address this problem?

Group I1: Fayroll/tatenesses 34~ si<encer #ini-Resource L'Srary

Simmary Redart

Coreerns Cited:

pecommendalions:




Group $11: Weekly in-Serviece

Tasks: 1. Peview current procedures us=i a4 the in-Service
program.
2. Make recomrendations to improve the \n=-Service

progran to better meet the needs of the para-
fessicnals.
Suide Questions: 1. [In what §éai§6§;tii areas do you feel program

participants need =most guadance?

2. How can the program meet the needs of the experi-

enced and non-experienced paraprofessncnals?

3. What reccemendations would you make to prOQPZx

staff to improve the quality of the Ie-Fervice
program?

4. What cthanges would you recommend in the ruilowing

- Topies covered.
c. Materials development

zroup 111:  In-Service -

Summary Report

Concerns Cited:

Recommendat i ons

-83- 94



Groep 1V: Monthly Workshops

asks: 1, Review current prnce-ires used in the Monthly
Workshops.

-

2. HMzke recommendations to improve the Monthly
Workshops to better meet the needs of the
paraprofessionals.

Guide Questions: 1: What do you percaive to be the most significant

purposes of the Monthly Workshops?
2. What needs should be addressed at the Monthly

Workshops, anc how can the program meet these

needs?

3. What recommendations would you make to program
staff to improve the guality of the Honthly Workshops?
4. What changes would you recommend in the following

areas?
a. Format -
5. Topics covered
c. Site selection i
d. Material devclopment

Sy Repert

toncerns Cited:

Recommendat ions:

[ X
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Group V: Evaluation

Tasks : 1.

Guide Questions: 1.

Concerns Cited:

Recommewd:tiaws*

Examine current program procedures and forms used
to evaluate program components and participants,

i.e. paraprofessional perforaanca.

Make specific recommendations to improve evaluation

procedures and forms:

What do you consider to be some of the most important
concerns regarding:
a. paraprofessnonal evaluation
: by teacher S
. by Field instructional Spec alist
b. ?ornal lesson evaluations
¢: informal lesson evaluations -

d. assessment of in-service/monthly workshops

What recommendations would you make to improve

evaluation procedures to assess 3 paraprofessional's
performance in the program? To assess the in-service/

What changes; if any; would you recommend in regard to
improving the following forms currently used to assess

paraprofessional performance/quality and significance

of training:

a. Teacher/Pars. Evaluation Form

b. F.1.5./Para. Evaluation Form

c¢. In-Service Evaluation Form
d. Workshop Evaluation Form

: ,
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Segt ember
21

October

14

November

6
18
19

December

6
20

January -

Norie Held

Pedagogical Staff Development

Calendar

0:B.E: Conference - Goals and Objectives for FY 1982-1983.

'B.Et ﬁan;geruéi Training Workshop

iat Americs's P.R: Cultural Heritage Activity:
The Flamenco Dance

6 B.E. Hispanic Parents Eonference on Bllfngnal Educatvon

0.B.E. Workshop - Bclsngual Educaz.on- Testing and
Evaluation .

C.CiN:Y. Workshop - E.S.L. and Lithige Learning Through the
Arts
0.B.E. Christmas Around the World Cultural Actlv::y

0:B.E. Conference: The BESIS Survey and Providing Technical

Assistance to Community School Districts (C.S.D.)

-
"

€:5:D. #8% - Bilingual Education: L:E:P: Pupil Assessment

APPENGEN B



C.S:D. #15K - Pan American Cultural Heritage Activities:

8 - Bilingual Special Education: An Update
5

Integration into School Curriculum

0.B.E. Citywide Bilingual Curriculum Conference

B.E.5:C. - Introduction to Computers (Pre-requisite to

, _Four-Day Summer Institute Course, July 11-14;) o
Th Teacher's College folumbia- Hispanic Colloquium: B8ilingual

Education and the Private Sactor

2 0.B.E: Citywide Needs Assessment Conferance: Bilingual

Education - 1983 and Beyond

Wt

98
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