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ABSTRACT

~ tThe major geal of Project SPEED (at Fort Hamilton
High Schoel, Brooklyn, New York) was dropout prevention. In its first
year of operation, 1982-B3, the project provided English as a Second

Language (ESL) instruction, bilingual instruction in basir skills _
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required for graduation, and guidance services to approximately 300

limited English proficient (LEP) students in grades 9-12 who were

regarded as high risks for d-opping out. The students, mostly recent

immigrants, were 65 percent Spanish speaking, 20 percent Chinese
speaking, and 15 percent Arabic speakimg. The project's
individualized approach was based on three models, each having a
specific goal and curricular emphagis: Model 1 aimed at dropout
prevention, particularly for 9th and 10th graders; Model Il aired at

truants whose likelihood of staying in school is minimal; and Nodel

I11 aimed at retaining LEP students older than 18. Evaluation of the

project, however, showed that it was impossible to examine these _

models as such bescause the counseling, educational; and vocational

guidance components that were to differentiate them had not been.
formally implemented. In terms of student achievement, quantitative
analysis indiceted the following: (1) attainment of English language
objectives was mixed; (2) objectives in content area courses were
attained overall; (3) 75 percent of students taking the High School

Equivalency Exam passed; and (4) the program attendance rate was.

significantly greater than the general attendance rate. In addition,
curricular materials were being developed and adapted in the three _

native languages, and staff participated in meetings, workshops, and
university courses. Finally, parent participation was minimal.
(CMG)
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A SUMMARY OF THE EVALUATION
___FOR PROJECT SPEED
FORT HAMILTON HIGH SCHOOL

1982 - 1983

_This program; in its first year of a three-year funding cycles
provided instruction in E:S:L:; as well as bilingual instruction in
basic skills areas tc approximately 300 students of limited English

proficiency in grades nine through twelve. Sixty-five percent of the
target popuiation were native speakers of Spanish; 20 percent were
Chinese-speaking; and 15 percent spoke Arabic as their native. language.
Although the students varied in educational preparedness; ability in

their native languages, and proficiency in English, most were recent
immigrants and formed a “high risk" group in terms of their likelihood
of dropping out of school.

) The major program goal was drop-out prevantion. Students
received bilingual instruction in basic skill areas required for high

school graduation and guidance services aimed at helping them adjust to;

and cope with, their new enviromment. The program was transitional in
nature. Students were gradually placed in mainstream classes where they

were fully evaluated on a continuous basis. Program philosophy was
implemented tnrough an individualized approach that took into account
the varying backgraunds, abilities, competencies, and needs of each
studeat. This approach drew upon thrge models, each having & specific
Model Il for truants whose likelihood of remaining in schosi 15 marginal;
and Model! 11!, & retention program for older LEP students.

Administrative and support services staff positions were supported

by a combination of Title VII and tax-levy funds. Instructional services

were funded by tax-levy and supplementary Module 58 mciies. Curriculum
materials were being develuped and adapted in the areas of: Arabic

social studies, science, and mathematics; Chinese social studies, language
studips, and science; and Spanish social studies, business, and computer
science., Supportive services to program students consisted of educational,
Development activities for staff members included attendance at monthly
meetings, in-house workshops, and university courses. Parents of par-
ticipating students ware involved through phone calls, home visits,

and attendance at school-wide activities. The parents advisory board

was inactive as a result of the program's trilingual nature and outside;

work-related commitments.
Students were assessed in English language EEVéiﬁﬁﬁéﬁgfifiiiééiéﬁ

Referenced English Syntax Test); mathematics, science, social studles,

and business/vocational courses {teacher-made tests); performance on the
High Schoo! Equivalency Examination; and attendance (school and program
records). Quantitative analysis of student achievement indicates that:
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Program students pre-tested in the fall and post-tested in

the spring failed tc master one CREST objective per months

However, Students pre— and post-tested in the spring did

reach the criterion level with 2 mastary rate of 1.47 CREST

ghjectives per month,

In mathematics, science, social studies, amd business/vocational
courses, program Students achieved overall passing rates af at

least 70 percent passing ia botk the fall anc spring semesierss
The highest passrng rates were achieved by the Chinese-speaking

student group in both terms;

Seventy—five percene of the HodeT ii! program students taking

the High on passed.

i

The attendance rate of prodgram students was significantly
greater than the total school atténdance rate.

__ The following recomendations are aimed at improving the
overall effectiveness of the program:

Developing and implementing a low literacy instructional

sequence in E.S.L., native language, and the subject areas

for those students lacking basic skills in their

native languages;

Providing additional bilingual content-area courses and
native language studies instruction for Chinese- and
Arabic-speaking students;

Implementing a language policy to gavern the use of English
and the native language in bilingual content-area courses;

Examining instructional techniques and approaches appro-

priate for classes with students of differing educational

backgrounds and levels:

Providing formal individual &nd group counseling services
on_a_consistent basfs and, at the same time, exploring and
ut!li’ing outside services. For example; a series ef presenta-

might imﬁreve the career aﬁarenessiorientatidn component

of the progrom;

Requesting staff members to attend outside canferences

on bilingual education and fnviting professionals to

conduct in-house staff tratning workshops. Further,
the program should make information on bilingual education
and the needs of bilingual students available to main-

Stream teaching staff;

={{=



Holding infomm: | workshops for parents of program students
to familiarize them with the American educationel systam,
issues of concern to bilingual students and their families;

Establishing a well-structured, thorough system for docu-

menting program activities;

Having bilingual materials professionally duplicated 7
and bound so that they will not be judred by students and
parents as inferior to commercial textbooks available to
mainstream students.
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PROJECT SPEED: SPECIAL EDUCATION
TO ELIMINATE DROP-QUTS

Fort Hamilton High School

Location: 8301 Shore Road, Brooklyn, New York
Year of Gperation: 1982-1983 first of three years of funding

Target Languages: Spanish, Chinese, Arabi
Number of Participants: - Approximately 300 students
Principal: Mr. Diego Coscarelli
Director: Mr. Robert Diaz
1. DEMOGRAPHIC CONTEXT

ENVIRONMENT

Fort Hamilton Righ School is located in the Bay Ridge section
of Brooklyn, a caommercial area one hour by train from mid-Manhattan.
It is bordered by a middle- to upper-class suburban neighborhood with

well-kept two-family houses. The neighborhood, with its trimmed lawns
and gardens; is usually quiet except during those hours when students
attend schoci. Fort Hamilton High School is unique not only for its
location, but also for its view; locatéd near the Beit Parkway; it
overlooks the water to Staten Island.
SITE CHARACTERISTICS

Fort Hamilton High School is a well-maintained four-story buiiding

without grafitti or broken windows. The $chool's hallways and classrooms

are decorated with student art work, Project SPEED is located on the




currently housed in what had been the resource room in previously funded
projects. Past evaluations have commented on the need for more space:
- the program now occupies less space than in the past.

As a consequence, all seven staff members, six desks, a large
conference table, file cahinets, bookcases, and closets are housed in
one small room. This room not only serves as the program office; but
also as its resource room; counseling, tutoring; and other services
take place here. Students constantly visit for information, tutoring,
counseling, or homework. These conditions create considerable noise and
allow little or no privacy. Thus, evaluation interviews were conducted
in the library or in unoccupied classrooms: A member of the evaluation
team observed that while in the program office, students tended to use
their native languages.

0f the 2,935 students reqistered at Fort Hamilton, 36 percent
are cateqorized as low income according to faderal poverty level criteria;

45 percent are eligible for free and reduced lunch. Almost half of the

student body reads at grade level; over one-third read at two or more
years below grade level, and over half is below grade level in math
achievement. Ethnically, the school population is composed mostly of
white students; over one-third is Hispanic, approximately 12 percent is

black, and seven percent is of Asian origin.




I1. STUDENT CHARACTERISTICS

COMPOSITION AND DIVERSITY

limited English proficiency (LEP) students helonging to three language
qroups. The jarqest qroup served is compased of Spanish-speaking students
(205); Chinese-speakina students comprise the second largest qroup (60);
and Arabic-speaking students form the smallest aroup participating in the
program (58).

at Fort Hamilton (GRASP - five-year projest; ELITES - two-year project)

in two main areas: the new program stresses drop-out prevention and
remediation; and it has added a bilinqual component for those Chinese
students who are new to the country. This major addition to Fort Hamilton
will not only benefit its Chinese students eligible for bilingual services,

bt also those Chinese students 1iving outside the immediate area who
are eligible to attend the school on the basis of its “maanet concept®
policy.

Most program students are recent immiarants who face consid-

erable cultural and economic, as well as linguistic, obstacles. The
families of participating students tend to be of low sociogeconomic
status and share a common qoal of “survivals* In most families, both
parents work and their children may also hold jobs or, in some cases,
are left unsupervised. Very often, parents are ill-prepared, both
scademically and culturally, to assist their children with school work.
Interviews with the principal and assistant principal for foreign

=3-
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language; arts, and music emphasized that guidance services and general

reassurance seemed to ease the pressures of transition;

Commenting on the differences in educational motivation between

in their native iéﬁéﬁééé and in English. In addition, they demonstrate

great motivation and desire to improve their English language skills.
An interview with a seventeen=year-old program student from Taiwan
supported these observations. This student, who had arrived five months
esrlier, was attending supplemental English courses at Brooklyn Tollege
after school. Although self-conscious about her English, she spoke
with relative fluency.

The Arabic-speaking students are often divided by religious
and national backgrounds. The long history of tension between Moslems

and Christians has resulted in snoradic clashes between members of this

an educational background in French, The Yemenites tend to arrive with
little or no formal schooling. The Palestinians have received some
training in English.

Among the Spanish-speaking students, those educated in metro-

solitan areas of Central and South America are better prepared academi-



cally, One teacher spoke enthusiastically about a Peruvian student who
was under consideration for placement not only in the mainstream, but
in honors courses as wells

The following table presents the countries of origin and

Table 2 presents the program students by sex and grade.
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Aruitoxt provided by Eic:

TABLE 1

Language and Country of 3irth

Country of 3Jirth

unber of Percent of

o - - ——Students—— —Lanqudge Group—
Vietnam _ . -3 )
People's Republic of China 3 28
Tarwan 5 3
Hong Xong 40 57
TUTAL Asian ) ™
fsrael 5 9
Lebanon 19 35
Syria S 9
Yemen 13 24
Egypt - 5 9
Uther “Middle tastern” 7 13
TOTAL Middle Eastern 53 107
Puerto Rico  _ _ 81 40
Domintcan Repudlic 37 D V-
Cuba 1 less _than 1}
Mexico _ 9 3
Honduras 4 2
Gyatemala 5 2
E1 Salvador 6 3
Nicaragua 2 1
Panama 17 8
Colompbia 4 2
Ecuador 22 16
Peru_ . 4 b3
venezuela 2 1
TOTAL Hispanic 05 ROk
o Number of Percent of
Native Langquage Studeats — Program
Cninese ] ]
(Mandarin) . -5 2
{Cantonese) 53 Ry
__{Other Dtalect) 1 less than 1
vietnamese 1 tess than 1
Arabic 52 .16
Hebrew 1 less than 1
Other "Migdle Eastern” 1 less than 1
Spanish 205 64
TOTAL 319 100

.Sixty=four percent of Che program students are Spanisn-speaking:

Of tnese, 20 percent were born in Puerto Rico.

-Chinese-speaking students constitute approximately 20 percent o
the program, The majority Of these students were born in Hong



TABLE 2

Number and Percent of Program Students

N by Sex and Grade
Number  Percent Number  Percent
. Male = of = Female  of  Tctal  Percent of
Grade Students Grade Students Grade Number A1l Students
9 51 65 28 35 79 24
10 51 55 31 45 92 29
11 32 a9 42 51 86 27
12 24 38 39 §2 83 2
TOTAL 168 53 152 47 320 100
apercent of students in the program.
“The proportion of males decreases as grade increases; inversely,
the higher the grade, the greater the proportion of females.
Students® diverse life histories; particularly their countries
of origin and conditions of migratien (i.e., political, economic, etc.)
result in great variation in educational background and academic prep=
aration. Many have suffered interrupted schooling or haveé experienced
limited educational vpportunities. As a result; they have received
fewer years of schooling than their grade level and age would indicate:
Table 3 presents the program students by age and grade and a breakdown
of overage students by language gi-oup.
=7=
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Aruitoxt provided by Eic:

TARLE 1

“umher of Proqram Studen’s hy Iqe ani frade

fne | frade O i rfrade 10 | Arade 11 | frade 17 ! Tntal
T T T i ' _
L s S S S— a ‘ : 0
T el T ] T B T
18 _ 4 .18 12 4 -2 | n | n
; IR i) - T
18 on L*29 .- -4 30— % ; )
_ | _ ] L ) e _ .
17 ; 17 } 28 29 [ E 3 R’n -
] . L o _ T
w1y ] in 29 »¢:~3744>L41~4477 -
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27 | n [ Y, n 1 1
1 N T ,, r
AL | 79 I o1 -13 } £3 |} ale
fveraqe .
Stiidants A1l Students
tymher | &R | &n b a1 “on 170
- B __ ] __ 1 _ | . _
Dercent | 70 | &R _ | ]2 ] kld R
rhinesn.ﬁneakinq Students
Nymber | 1?2 | 16 11 | 7 ] as
- T ] _ o 1 o .
Dercent f1.2 |} 25;% 786 | an;n &R, 3
Arahic.Speaking Students
dumber | 17 | & I 3%
_ T 1 __ o . o
Dapcent | gata | enn | K82 an;n A58
Spanish.tpeaking Students
vimnar | 26 ! u | 2% | 14 | Qa
77777777 R 1 1 ) S
Darcenr | A8 |  BO.A 8,1 | .2 | AAK
Note. Shaded haies indicate sxpectad Age range for qrade,

F{fty-thres percent of the pragram stidents are overage

¢ar their grade.

«The pronmr*iu of oversce students tends <o decrease As grade
increasss for prograr students in general and, aarticularly among

Spanish.sneaking students,

-The high nercentade

serige_gtidents reflects the

education and minrating Wistorias of thace Stidasrs,



The high proportion of overage students should be considered
when setting standards for performance and evaluating growth. Students
who have had interrupted schooling; but whose grade level reflects
their ages more than their level of academic preparedness, may lack
cognitive development in their native languages. This deficiency
may be directly related to their ability to acquire oral and .iteracy
skills in English. Table 4 presents the time spent by students in

the bilingual program,
TABLE 4

Time Spent in the Bilingual Program

Time Spent in Number of Students
Bilingual Program  Trade 9 Grade 10 Grade I1 Grade 12 Totals

<1 Academic Year 6 9 2 0 17
1 Academic Year 74 83 84 62 303

TOTALS 80 92 86 62 320

-Ninety-five percent of the students had completed one year in

the program;

*The remaining students entered the program at various times during

the academic year.

-9-
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Fort Hamilton's student body numbers 2,935. Students whose
native language is not English make up approximately 21 percent of the

total school population. Language groups other than those represented

The entrance and exit criterion used by the program is the

AB). All students

English form of the

are tested with the LAB and the Criterion Referenced English Syntax Test

(CREST). Only those students who score below the twenty-first per-

interviewed by the director or resource teacher in their native language;
students also receive teather recommendations: Since there is no
standard diagnostic test; the interview is designed to test students’
literacy in their native language by sampling their reading and writing
skills. The interviews also elicit information not revealed by test
scores alone, including students' educational histories, the circun-
stances that brought them to this country, and general interests and
goals.

The program director also interviews LEP students who do not
belong to one of the target groups: By providing appropriate assessment

mainstream classes.



LANGUAGE PROFICIENCY

Program students differ both with regard to naiive language

: proficiency and the length of time needed to acquire and use language

skills in English,

One characteristic shared by the Arabic and Chinese students
is that both of their native languages contain distinct dialects. This
creates an additional barrier fo- these students; they are often unable
to understand other members of their ethnic group and must rely on
written communication. Thus, these students must not only learn English,

Individual and group differences also exist in terms of students'
adaptation to and use of English. It was reported that Chinese students
associate learaing English with upward mobility; for this reason, they
tend to be extremely eager to learn the language and advance to mafin-
stream courses. Chinese staff members have also observed that their
students encounter greater problems with English pronunciation than
with grammar. This can be understood both in terms of the linguistic
differences between the two languages and cultural values which stress
writing, as opposed to oral communication, as the most appropriate
vehicle for self-expression in the classroom.

As a rule, the Arabic students want to learm spoken English in
a short time and tend to experience more difficulty with grammar than

-11-




with family businesses and are anxious to develop their speaking skills
in order to do $o. FHowever, many work eight to ten hours per day and,

as a result, often miss first period. Eventually, many drop out.

The Yemenites differ from the other Arabic-speaking students
in that no female Yemenites participate in the program; Since Yemenite
culture deems it inappropriate for Temales to attend schopl, males
tand to immigrate alone. These Yemenite students are eager to learn
and are known to prepare 1ists of new vocsbulary words, then rush to
the pragram ¢ffice during their ten-minyte breaks to get Arabic transla-
tions.
During interviews; the program director and teaching staff

noted that;, as a group, the Spanish-speaking students are hesitant to
speak English, They appear to be embarassed by their mistakes and
fear ridicule. An evaluator interviewed & Spanish-speaking student
who spoke English with fluency, yet indicated she felt “funny* because

she thinks in Spanish and then trenslates her thoughts into Englishs

-12-
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I11, PROGRAM DESCRIPTION

PROGRAM GOALS AND OBJECTIVES
Project SPEED has two main goals: to provide bilingual in-

straction to targeted LEP students who nave difficulty coping with a
traditional high school settiag &d run a high risk of dropping out;

and Yo improve the schuol‘s holding power by providing drop-out pre-
veation akd remadistion services. {hrough this program, students acquire
the bastc skills required for nigh school graduation.

listed in the Appendices and will be dis:ussed in more detail in the
conclusions and recommendations section,

PROGRAM PHILGSOPHY

The program's philosophy as stated by the principal, the assis-
tant principal for foreign language, art, and misic, and the program
director, is to mainstream students after two years of participation.
During this time, Students are also provided with guidance services

aimed at helping them cope with their new environment. If students are
not proficient in English after two years, it is felt that they would
rave difficulty in realizing plans for further education after high

The program is trassitfonal in nature. Students are slowly

placed in mainstream classes and their progress is fully evaluated on

students being placed in slow classes due to language problems,
<13~
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The program philocophy is implemented through an individualized
approach that takes into account the varying backgrounds, abilities,
competencies, and specific needs of the students. This individualized
approach draws upon three models, each having a specific goal and
curricular emphasis. Model I is aimed at drop-out prevention particularly
for students in grades 9 and 10; Model Il is a program for truants
whose likelihood of staying in school is marginal; and Model III is a
retention program for LEP students older than 18 years. Through these
models, the project seeks to reach ali students who have distinct

problems and issues in coping with existing educational offerings.

ORGANIZATION, STRUCTURE, AND STAFFING

The bilingual program is & self-containad instructional proa
gram although it does not have departmental status. The program is
under the general supervision of the assistant principal for foreign
language, art, and music, who assumed this position in an acting
capacity in February, 1983. He replaced the previous assistant prin-
cipal who retired. The day-to-day coordination of the praject 1S now
was the coordinator of educational guidance. The assistant principal
stated that although he was not involved im the implementation of the

project, he believes the teaching is excellent and the students are

The program director has been associated with previously
funded Title VII programs, working as coordinator of Project ELITES,
: and has been at Fort Hamilton for the last fifteen years. Among the
-14-

25




other positions he has heid during his fifteen-year tenure are language

teacher and dean of discipline. He has also been responsible for the

development and implementation of Project SPEED.

Two Title VII bilingual resource teachers (Arabic and Chinese)
are FéébéﬁSiBié for three major aspects of the program: bﬁli~6ﬁt ia=
structional services; curriculum development; and guidance. Since funding
was not available for a Spanish resource teacher; this risifion was
filled by a tax=levy teacher already on the school staff. This teacher
has been the bilingual attendance coordinator for the last two years
and has been & licensed Sﬁéﬁiéﬁ bilingual history teacher for five years.
The Arabic resource teacher worked with Project ELITES at Fort Hamilton.
Although new to the staff, the Chinese resource teacher has several years
of experience with the New York City Board of Education in educational
administration and supervision. In addition; she has worked in the
Chinese community where she was involved with program development.

The resource teachers spend from three to four periods a day
in activities related to the pull=out instructional component; the rest
of the day is spent providing individual tutoring, counseling, and
t?éﬁsiéti’n’g materials. Because of the nature of the pull-out program,
program students. In addition, the resource teachers translate tests
used not only to measure progress, but also to develop students' test-

taking skills.




in one of the three target languages. The paraprofessionals spend most
of their time tutoring individual students and acting as interpreters.
A Title Vii-funded secretary provides clerical services.

The diverse backgrounds and experience of program staff are

listed in the Appendices.

FUNDING/ INSTRUCTIONAL AND NON-INSTRUC

The funding sources of the instructional comporent are listed

in Table 5. All E.S:L. instruction is supported by tax-levy or supple-

tional component are presented in Table 6.

-16-
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TABLE §

Funding of Instructional Component?

Content Area Funding Source
English as a Tax Levy 1.8
Second Language  P_S,E.N, 1.0 .
Native Language Chapter 268 0.2
{Spanish) o
Mathematics 3 o

_________ _ Title VII 0.2
Science s --a o
{Chinese) Title Vil 0:2
(Arabic) ~ Title VI 0.2
Social Studies S o
(Spanish) Module 5B, 0.4
(Chinese) Title VII, 0.4

le VI —0.2——

Other N _
Computer {E.S.L.) Tax Levy 0.2

Source, High School Personnel lnventory for Bilingual/E.S.L. Programs,

April 11, 1982, Division of High Schools, New York City Public
Schools;




TABLE 6

Funding of Non-Instructional Program Components

Funding Source(s) Personnel: No. & Title(s)

Administrative & Tax Levy 1 A.P. Foreign Language
Supervision Title ¢11 1 Project Director

Curriculum Title VII 2 Resource Teachers
Development (Arabic-Chincse)

Supportive Title VII 3
Services

Paraprofessionals (Arabic,
o _ Chinese; Spanish)
Tax Levy 1 Bilingual Dean

staff Title Vil 1 Project Director

Development Tax Levy 1 AP{ Foreign tanguage

Parental & Community  Title VII/Tax Levy All personnel involved

Secretarial & Title vi1 1 Secretary
Clerical Services

-18-
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The project director prepares term program plans for all project
students as well as for those LEP students not participating in the
project. These individualized program plans are based on interviews,
teacher recommendations, test scores, and student interests, The program
director selects those classes required for graduation and students
choose electives: In general; student programs are fairly uniform by

computer studies contain students of mixed grade levels.

Program students are placed not only according to their abilities,
but according to which model is most appropriate for their specific
drop-out problem: A three-fold instructional approach was established
to meet the specific needs of these students. In addition, this approach
aims to improve the school's holding power with respect to these high-
risk LEP students. The program offers three models for each of the three

language groups.

Model I

Designed as a drop-out prevention program, Model I Eif@éiéi
primarily ninth- and tenth-grade students who exhibit irregular attendance.
According to the project director, these students take required courses
(basic skills) parallel to those in the mainstream: The model's main

objective 18 to change students' attitudes and reinforce their positive

Gy
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feelings about school. To achieve this, students are encouraged to
explore and and develop individual talents and to take “hands-on" courses

such as auto and elertrical Shog.

L

This model is designed for students with a history of jong-term
absenteeism and truancy, and those students who have difficulty coping
with a traditional high school program. The individualized guidance
component helps students master the required curriculum. Students are
provided with intensive one-to-one counseling; and educational and
vocational guidance, rormal group counseling has not yet been implemented
for this model.

Return laboratories in the major subject areas are set up for
each student. They receive individualized tutoring and spend two to four
periods a day working under close supervision. For those students who
want to work after graduation, skills development is promoted. The
program director also works with community programs that provide in-
struction in occupational skills develooment. Most available programs
are geared for Spanish-speaking students; nune are as yet available for
the other two groups,

Model I1I

This model is designed for those LEP students who are overage

=20-
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functioning in a traditional sequence, is to help develop the skills and

gain the knowledge needed to obtain the General Equivalancy Diploma

je NI

(G.E.D.). These students attind school for a limited time each da- de-
pending on their specific deficiencies: The main model goal is to strengchen
the reading skills needed for the G.£.D. Students also spend one period a
day in the business education department or the industrial arts department.

has been developed.
Table 7 presents the distribution of bilingual program students
by instructional component and language group.

TABLE 7

Student Distribution According to Model

Native o ___ _Number of Students
Language Grade Model I  Model Il Model II!

Arabic g 12 2 3

vy
P

(FU R

N e~y |

OOt

Chinese g 6 1 0

[y

[y

[y

N
QNN
fan BT PN BT

Spanish 9 2 17 0
10 27 25
11 25 14

]
bo '
oo o v

TOTAL 171 81 38




COURSE OFFERINGS

Tables 8, 9, and .. present the E.S.L.; native language, and

held for five periods each week and program students attend with other
LEP students in the school. Native language studies classes for
Spanish- and Chinese-speaking students are also offered Tive periods

per week. Spanish language classes are open to all students interested
in language instructions Content-area courses are exclusively for
program students and are offered four hours each week. Paraprofessionals
are available for assistance and translation in these classes which are
taught S0 percent in the native language.

Table 11 presents three student programs, one from each model:
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TABLE 8

(nstruction in English as a Second Language and Eng)ish Reading

Course Title fusber of Average Description Curriculum or

and level  Classes  (lassRec,  Material in Use

B Tall Spring Fall_ Spring  Instruction for beginning o

5Ll SRR I I - s of English proficiency Lado Serfes
~ Instruction for beginalng

512 ] 2 20 16 levels of English proficiency Lado Serfes

— , ) ~ Instruction for advanced

83 ] ] 2 U English proficiency ——  lado Serfes

- , - B — Instriction for advanced -

T 7 I SR 21 28 English proficiency Lado Series—
B ] o 1] Reading for concepts

Oral English . 2 . 15 Instruction in Speaking 2} Using good English

tmphasis on reading . " "

Remedial ¢ 11 3% L

] ] L} " " L]

Remedial 3 2 . B - I

Rnetiald 2 1 %

Renedial § J . i . -

a2
L
Lal>:
-3

Remedfal 6 = 3

Renedal 8 13 3 30 . _

34 35

ERIC

Full Tt Provided by ERIC.
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TABLE 9

Instruction in the Native Language(s)

Course Title Nusder of Rverage
and level . Classes—— - - . .. Class Reg,

Description Curriculum or
S Material in Use

rall Spring Rl Spring
Chinese for ] _
Native Speakers ] . N -

Native Spéakers
ding

Spanish _for

Naterials Devaloped

Native Speakers . 2 .__ 32 _ _Reading and Writing

Spanish 3 n . 6.

. _ - intermediate 1} Cuzntos Corrientes
Spanish 5 6 - U - ~Reading and Nriting 2) Hesse Grammar
- Intermediate

Spanish 6 . 6 . 33 Reading and Nriting

S ] - Native Spedkers

Spanish /9 § . R . Avancing Reading and ﬂritlng Coraton de Espana
g . 3 . W K Reting i witing

ERIC

Aruitoxt provided by Eic:



TABLE 10

Bilingual Instruction in Subject Areas®

. Fall
- Course Title Nusber of ~ Average  Language(s)
— Classes  Register  of Instruction _
Science 1 1 17 Arabic
Social Studies I 1 20 Arabic
Mathematics [ 1 10 Arabic
Social Studies I 2 30 Chinese
Computer 1 1 21 Spanish
Business I 1 36 Spanish
Social Studies I 2 38 Spanish
Spring
Science Il 1 26 Arabic
Soctal Studies II 1 15 Arabic
Mathamatics Il 1 16 Arabic
Social Studies Il 1 20 Chinese
Science ! 1 20 Chinese
Computer 1° 1 21 English
Business 11 1 29 Spanish
Socfal Studies I 2 27 _ Spanish
2411 materials used in these classes are appropriate to students’ reading
Tevel and correspond to mainstream curricalum,

<25.
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TABLE 11

Typical Student Programs

Model | Model 11 Model 111
12th Grade 11th Grade 10th Grade
Arabic Student Hispanic Student Chinese Stu
English E.Sit: 3 E.S.L. 3
French Spanish 6 World Studies

Bilingual Computer American Studies Il American Studies

Mathematics Fundamentals of Math Mathematics (Ninth Grade)
(Ninth Grade)

Accounting Return LAB Biology

Hygiene Music Guitar

Physical Education  Physical Education

TRANSITION

The atm of the program 1s to fully mainstream students after
two years. Partial mainstreaming is done before this time -- a decision

recommendations, grades, and interviews conducted by the director.
Student and parent preference is also taken into account,

during this time they are given maximim support and are assisted i

making the decision to remain 1n mainstream classes or return to the
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bilingual program. According to staff, some students are eager to
enter the mainstream while others prefer the individual attention they
- receive in the programs

: EXIT_FROM PROGRAM

reasons. Table 12 presents the distribution of bilingual students who

are no longer in the program,

<27-
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TABLE 12

Number of Students Leaving the Program by tanguge Group and Grade

Language Group Grade Status Number of Students

1 iwork)

Arabic 9 No Show ] , - )
1 out-of-country, 1 mainstream)

1
Discharge 2
10 No Show 2 {not found)
Discharge 1 (out-of-state)

(out-of-state)

i1 No Show 2 (17&6FE; 1 not Féﬁﬁ&j
Discharge 1

12 No Show 1 (night school)

v 1
Discharge 1 {graduate)

Discharge 3 (1 college, 1 mafnztreanm,
1 out-of-state)

[1:]
W
1]
w

Chin

™
-~
o
(=]
-
-~
n
[ ]
»
—

11 Discharge

32

12 Bischarge {gradaate)

Spanish 9 No Show 7 (2 not found, 3 cut-of-

- __country, 2 work)

Oischarge 11 (6 Equivalency, 2 out-of-
country, 3 not found)

10 No Show 1 {act found) ]
Discharge 13 %6 out-of-country)
i1 Ko Show 3 (2 out-of-country; 1 not

,,,,,,,,,, _ found)
Dizcharge 5 {1 army, 2 out-of-country,

Z work)
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V. NON-INSTRUCTIONAL COMPONENT

CURRICULUM AND MATERIALS DEVELOPMENT

In addition €0 providing instructional assistance to program
students; resource teachers are responsible for adapting and translating
English language curricula into Arabic, Chinese, and Spanish. They
teachers also develop special materials for students in need of supple-
mentary help; One resource teacher suggested that research be done
to develop a clearer picture of the range of individual needs that exist,
so that appropriate materials can be developed. According to one program
student, the translated materials enabled her to understand lesson
content, even though she did not speak English: All translated materials,
which include vocabulary exercises and exams, are written by hand.

Table 13 lists the materials that have been developed by the
program. Instructional materials that have been purchased for use in

Number of

COEiES Title

30 The New Earth Science (Comb’ned Edition C77

30 Computer Book (Using Basic - Second Edition

30 Practicas De Oficina, Uribe

10 A New English - Chinese Dictionary (Small)
1 A New English - Chinese Dictionary (Large)
1 Ku Man Xoon Chee {Vol. 18&2)
1 Selected Poems of Tong & Song Dynasties (English Version)
1 Chi-Hai Chung Hua Publica
1 Chi-Yuen . N
1 Chinese Encyclopedia
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TABLE 13

Curriculum and Materials Development and Adaptation

. Status
77777777 S - Parallel

N Develop- Adapta- Com-  In To Main-
Curriculum or ment tion pleted Process stream [n Use
Materials (x) (X) (X)  (X) (YN)  (Y7N)
Arabic Social Studies X X X Y Y
Arabic Science X X X
Arabic Math X X X
Chinese Social Studies X X
Chinese Language Arts X
Chinese Science X X X
Greek Language Arts X X
Greek Science X X X
Gegek Social Studies X X X
Spanish Social Studies X X X
Spanish Business X X X
Spanish Computer X X X




domestic, and cultural adjustment problems that program students might
encounter, the time they spend with students limits their availability
for curriculum development. Furthermore, resource teachérs also make
themselves available to mainstream teachers, to translate and correct

exams of program students.

SUPPORTIVE SERVICES

Personal and vocational guidance is provided by the program
director; who is also the coordinator of educational guidance. The
program director spends five to six hours a day providing individual
guidance to program students. When needed, the resource teachers and
paraprofessionals also provide assistance in these areas:

Group counseling has been described as being a major program
component; at present, however, this service has yet to be implemented.
According to the project director, initial attempts at group counseling
turned into "gripe sessions® and were discontinued.

Although the staff is available and responsive to students'

problems, no staff member is trained to provide counseling services to

These students are referred to appropriate community agencies such as
Advocates for Children and the Center for Family Life Employment P ogram.
According to the director; existing social service agencies have only

to the other two groups.
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STAFF DEVELGPMENT

Although staff development activities were not a specific program

objective this year, three workshops were held for the Title VII program
staff on the following topics: improving attendance; classroom manages
by the program director for all program staff. Similar issues were
addressed in monthly staff meetings, which were also attended by the
assistant principal for foreign language, art, and misic, and those
foreign language teachers who have bilingual teaching assignments.
During these meetings; school staff members were exposed to the problems
of LEP students. The program staff has commented that they have ex-
perienced difficulty reaching those staff members not directly involved
of knowledge or interest in working with this population. Title VII
staff members are available and responsive to those teachers whc ex-

The resource teachers and paraprofessionals are enrcller in
part-time degree programs at Teachers College, Columbia University,
Brooklyn College, Jersey City College, and Kingsborcugh Comminity
Coilege. The courses they attend are either directly related to the

program, or if not directly related, address curriculum development

issues.

The program's trilingual focus makes it difficult to maintain
an active advisory board with parental representation from all language
-32-

45



groups. In addition, the majority of parents have job- or family-related

responsibilities that leave little or no time to attend meetings:
Contacts with parents are made mostly through home visits,

phone calls, school-wide activities, and field trips for which parents

volunteer as chaperones. In addition, fort Hamilton has a policy stating
that all school information and notices be sent to program parents in
theiir native languages.

AFFECTIVE DOMAIN

Student attitudes and achievements are reflected not only in

test scores, but in the following areas as well.

Attendance

According to the program director, attendance of program -cudents
is higher than that of the school as a whole; despite the fact that these
which is signed by each teacher in each class. The director remains in

close contact with both students and parents regarding school attendance.

Extracurricular Activities/Field Trips/Clubs

Program students went on fieid t-.ps to Radie City Music Hall,
the Mussum of Natiunal Histers . the New York Planetarium, and the
Aquarium. Both the Chinese and Hispanic students have formed cultural

clubs and have sponsored a variety of activities such as dances and films.
According to the staff; religious and political temsions within the Arabic

student group have stood in the way of such social activities.
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College Admission

During academic year 1982-83, thirteen program students were
attending local colleges {1 Arabic - St, Francis College; 1 Chinese -
C.C.N.Y.; 2 Chinese - Borough of Manhattan Comminity College; 1 Hispanic
- Long Island University; 8 Hispanic - Kingsborough Community College).
Interviews with students revealed that they held positive attitudes
toward the program and its staff. Of the twelfth-grade students who
reported post-high school plans, 48 intended to attend college; 6 hoped
to find employment or keep a household, 2 had plans to join the armed
forces, and 1 student had chosen to enter an alternative high school

program;



VI; FINDINGS: STUDENT ACHIEVEMENT AND ATTENDANCE

The following section presents the assessment instruments and
procedures, and the results of the testing to evaluate student achieve-
ment, as proposed, in 1GR2-R3. (See Appendices for the program's eval-
uation ﬁiéﬁ; Note: Objectives 4 and 7 were not analyzed since, accerding
to the program director, they were deleted in the revised scope of work
approved, )

ACOUTSITION OF ENGLISH SYNTAX

The assessment instrument used for measuring achievement in
this area was the Criterion Referenced Enqlish Syntax Test (fREST).

The CREST was developed by Mew York City Public Schools to measire

mastery of instructional objcctives of the £.S.L, curricula at the high
school level. There are four items for each objective; and mastery of
an objective is achieved when three of the items are answered correctly.

(IT11). The maximum score on Level I and Il is 25, while the maximum
score on level Il is 15.

stated in the program evaluation plan. The data were compared against a
criterion of one 66jéttf9é per month mastery, rather than an average of
10 more 6Sjééti96§ mastered on the post-test than on the pre-test. lse
of the per month calculation will incorporate actual instruction time in

the analysis.
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Mean differences between pre-test and post-test are calculated
to represent the gain scores, and an index which represents the number
are not equated vertically, it is impossible to measure gains for students

who change levels, Extensive information on CREST objzctives and psycho-

metric properties appears in the Technical Manual |

as a Second Language Criteri

Data were provided for 140 students an whom pre-test (fail
semester) and post-test scores (spring semester) were available. Table 14
reveals that approximately 0.76 CREST objectives per month were mastered

by students tested on CREST Level I, approximately 0,43 objectives were

mastered on CREST Level 11, and 0.40 objectives were mastered on CREST
Level 111 Program students failed to achieve the targeted objective of

mastering one CREST objective per month at any of the CREST levels.

Datec are also provided (Table 15) for an additional 45 students
on whom .re- and post-test scores were available during the spring
semester. Inspection of the table reveals that the objective of mastering
at least one CREST objective per month was attained at sach of the

three testing levels.

*Board of Educaticn of the City of New York, Division of High Scheols,
1978.
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TABLE 14

Results of the Criterion Referenced English Syntax Test

(Program Students, Pre-Tested in the Fall and Post-Tested

in the Spring on Same Test Level)

_ ~ MAverage Number of
Test  Number of Objectives Mastered Objectives
tevel Students Pre Post Mastered*

Average
Moniths of
Treatment

Objectives
Mastered
Per Month

I 12 .67 13.82 5.75

II 65 5,81 9,95 3.15

7.57
7;3§

0.76

I _e0 223 10.70 2.97 2.30 040
TOTAL 140 7.28 10.57 3.29 7.37 0.45
"post-test minus pre-test.
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TABLE 15
Results of the Criterion Referenced English Syntax Test

in the Spring on Same Test Level)

Average Number of ] Average

Test  Number of Objectives Mastered Objectives  Months of

Object ives

Mastered

Level Students  Pre  Post Mastered*  Treatment Per Month
I 14 7.14 14,93 7.79 3.57 2.0
7 23 6.87  11.22 6.35 3.48 1.27

o 8 .75 7.38 2.63 3.3 1,06

TOTAL 45 6:58  11.69 5.11 3.48

1,37

*- o
Post-test minus pre-test.
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and compared against a minimum criterion standard of 70 percent passing.

Inspection of Table 16 reveals that the overall student passing rates
meet the criterion in mathematics (70 percent passing in both the fall
and spring); in science (78:4 percent and 86.9 percent in the fall and
spring, respectively), in social stucies (80.4 percent and 78.4 percent
In the fall and spring, respectively), and in business/vocational courses

Overall passing rates were also computea for each of the targeted
language groups in the program. Inspection of Tablas 17 and 18 indicate

students in mathematics courses in the fall semester (64 percent):
«39.
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TABLE 16

Nifiber of Program Students Attending Courses and Percent Passing

Teacher-Made Exaninations fn Content-Area Subjects’

Grade 9 Grade 10 Grade 11 Grade 12 Total
1 ; % } L ) I
$

W Passing N Passing N Passing N Passing N Passing

Fall
Mathematics 44 65.9 51 1.2 60 58,3 48  BL.3 29 10,3
Science 21 66.7 32 5.0 25 8.0 33 8.8 111 78,4

Business/Vocatfonal 63 825 63 841 53 868 46 9,3 225 858

Mathemat ics 51 0.6 38 655 53 64.2 45 80,0 207 9.6
Science 33 8.8 39 82,1 35 82.9 30 100 137 86.9
Social Studies 11 6.7 55  61.3 5% 83.3 24 95,8 176  18:4

gustnessflocationsl 6 187 55 @8 8 @i & 0LD 249 8D

R.C.T. preparation, computer math, prograsming, English and Spanish High School Equivalency
mathesatics. Science courses include general science, blology; cheaistry; geology/earth .
science, hygiene/nealtn education, Spanish High School Equivalency science; and “other;" Secial

dathematics courses include nre-algebra; algebra, geometry, eleventh- and twelfth-year math,

studies courses include world/giobal history, American history, economics, civics, and “other,”
Business/vocational courses include secretarfal studies, typing, accounting, keypunching, "other®

business electives, wood shop, metal shop, drafting/drawing, art, music, vocational and business
experience, and “"other," o
RIC 53
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TABLE 17

Number of Program Students Attending Courses and Percent Passing

Teacher-Made Examinations in Content-Area Subjects (Fall)

Content Area

Grade 9
)

N Passing

Grade 10 Grade 11
% ; '
N Passing N

Passing

Grade 12
*

N___Passing

Total

"

1

Passing

Mathematics
Science

Social Studies

Mathemat ics

Science
Social Studies
|

Business/Vocational

Busifiess/Vocat fonal

10

4 54,2
13 69,2
18 55,6

B ag &% W

8 75,0

90.0

Spaiifsh-Speaking Students
% 750 42 52.4
20 75,0 13 76,9

12 9.7 12 91.7

65.7
76.1
74.8

......................................... LI AR PLE LR LR R AL PRl Y PR Y FYY L L LR L L. X L YT ]

Mathematics
Science
Social Stidies

gg{ﬂQj}:1Vbcational

IToxt Provided by ERI




Number of Program Students Attending Courses and Percent Passing

TABLE 18

Teacher-Made Examinations in Content-Area Subjects (Spring)

—

Grade 9 Grade 10 Grade 11 Grade 12 Total
- % S J R T s %
Content Area N Passing N Passing N _Passing N Passing N __ Passing

Spanish-Speaking Students

Mathematics 23 60,9 34 529 32 5.3 35 743 124  6L3
Science i1 58455 18 7.8 18 78 25 100 72 819
Social Studies 18 667 32 56,8 33 188 18 94 1ot 723
pusiness/ocational %5 8LB_ % B8 B 10 & 07 W 62
Chinese-Speaking Students
Mathematics 17 8.4 17 84 13 923 4 100 51  86.3
Science 4 10 B3 846 1t 90 2 10 0 925
Socia! Studies 16 8.3 16 8.3 13 92,3 1 100 48  85.4
pusiness locational 18 @3 19 895 10 W0 E W0 8908
Arabic-Speaking Students
Mathematics i1 727 8 8.5 1 429 6 100 750
science 8 100 8 8.5 5 8%3 3 169 %5 9.0
Social Studies 9 8.9 7 8.7 6  8%k3 3 100 25 88.0
Bup RJC [Mocational 10 60.0 7 8.7 1I 5581.9 8 100 3%  80.6



PERFORMANCE ON G.E.D. EXAMINATION

In accordance with objective 6, data were gathered for all

progran students taking the High School Equivalency Examinations Of

11! program,

N
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ATTENDANCE

In accordance with objective 9, the attendance rate of program
students was comparcd with that of the general school population. The z-test
s used to examine this difference and a resultant z-value sufficiently
large to attain statistical difference indicates that the program attendance
rate is not based on a representative sample of the schoo) population; that
i5, the two attendance rates are significantly different: Table 19 provides

the data for program student. attendance by grade, as well as total attendance
results for each language group.

The total program attendance rate (86.5 percent) was found to
be significantly greater than the total school attendance rate (7671
percent, n=2718) at p<.001, Additional analysis for each languace group
revealed §i§ﬁifiééﬁti} higher attandance rates for each program language
group [all p<.04).

and therefore this portion of the analysis could nut be performed.)

*Tﬁé<§—iéii formula §s:

where psprogram attendance; P=school attendance rate;j Q=(1-Pj=the

residual of P and n=the number of pragram students.

-44-
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TABLE 19

Significance of the Difference Between the Attendance Percentage

) of Program Students and the Attendance Percentage of the School

o Number of ~  Mean Standard
Grade  Students  Percentage  Deviation
9 79 84.95 18,57
10 92 83.64 15.50
11 85 87.47 22.75
TOTAL 318 86.50 18,57

Average School-Wide Attendance Percentage: 76.71
Percentage o o

Divference=9.7% z= 4,13 94,001

For Each Native Languzge

Language Number of __Mean Level of
Group  Students Percentage  Significance
Spanish 203 84,58 p = .004
Arabic 52 83.54 p = .04
Chinese 60 95,20 p = ;001




VII. CONCLUSIONS AND RECOMMENDATIONS

A1l staff members, with the exception of the Chinese Féé&ﬁ?éé‘iéééﬁéi
and paraprofessional; worked with previously ‘unded Title VII projects
(GRASP; ELITES) at Fort Hamilton. Although t.e objectives of Project
SPEED differ from those of its predecessors, all three programs served

the needs of bilingual students; specifically those who are newly-

arrived, As such, some of the recommendations and observations included
in the 1979-80 and 1980-81 evaluations are reiterated in this saction.
IHSTRUCTIONAL COMPONENT

Praject ELITES, the previously funded Title VII program; had

a low literacy iastructional sequence for those students who lacked
basic skills in thair native languages. The present project lacks this
component; Interviews with staff indicate; however; that many program
students fall into this category: It is recommended that a similar
instructional sequence be established for those studerts whose develop-

native language. In a related area, one staff member suggested that the

program would greatly benefit from researching students' difficulties
and specific needs and;, based on findings from that research, develop

appropriate curricula for use with these students.

-46-
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A member of the evaluation team visited five classes in session
(American government in Arabic/Pul lout, American studies in Spanish,
bilingua: computers, global history, and £3S.L.) and obsérved that the
content-area courses were conducted in the native lanquage, with only
new vocabulary presented in Englich. No clear policy governs language
use for instruction in bilingual ccntent areas. The program might
consider developing and imgiementing such a policy. It is also strongly
recommended that the program consider implementing formal native language

with poor reading and writing skills ia the native language.

The program's trilingual focus and staff limitations require
that students at differant levels of ability be placed in the same
classes: As one teacher stated; this diversity affects classroom lectures
and course requirements; materials must be continually modified according
to the levels of students in a particular class. Interviews with several
teachers revealed that easier materials are often used for LEP students:
for example, using a filmstrip instead of a lecture to help these students
undérstand the lesson more easily, Requirements are often changed and
modi fied to enable bilingual students to complete assignments; for example;
one teacher requested a map of the students' native country instead of a
paper. Providing instruction appropriate for diverse groups of students
is an area requiring additional o .sideration.

Although the three {nstructional modeis are presented as dis-
tinct entities both in the program proposal and by the director, they

were not easily distinguished after examining program materials and
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student programs or by interviewing students. The -ounseling, educa-
tional, and vocational guidance components that were to differentiate

the models have not been formally implemented.

SUPPORTIVE SERVICES

Although the program proposal emphasized tlie importance of
guidance services based on the specific objectives ¢f the three models,
this component has not yet been fully implemented. The coordinater
provides both individual and group counseling: at present, services are
provided ox an "as needed* basis. Group counseling has not been added
to the guidance component due t~ lack of student motivation and limited
time available to the coordinator for counseling., Individual and group
counseiing on a more formal and consistent basis is recommended. The
program might coordinate a series of presentations for students by bi-
lingial professionals from a variety of occupations. In addition,
expe 'ts could be brought in to conduct career awareness/orientation
and vocational workshops for students. Through these activities, students

would be exposed to positive role models and could utilize program

services more effectively to serve their specific needs.

The program director is also encouraged to explore and utilize
outside services to supplement the guidance component. Such sources

might include local ccunseling and psychology departments which emphasize

ethnic counseling. Experts in the field can be invited to conduct

workshops and staff training sessfons at Fort Hamilton. In addition,

an internship program could be devel "ed in which graduate students

can provide tutoring, teaching, as well as individual and group counseling
-48-
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to program students,

Finaily, due to budget cuts and the resulting inability to

The progran has mainly focused on drop-out prevention and remediation;
many of the psychological factors contributing to Student adjustment
oroblems have taen overlooked;

STAFF_DEVELOPHENT

The program sponsored four workshops and held montily meetings

which focused on staff development. In addition to current activities,
the program might consider asking staff members to attend conferences

on bilingual education and inviting experts to present seminars or work-
shops on staff training.

It is further recommended tnat the program develop an outreach

program geared toward educating and informing non-program staff at Fort
Hamilton with regard to the difficulties faced by bilingual students
in adjusting to and coping with a traditional high schoo! setting.

PARENT INVOLVEMENT

Parents of participating students are;, at present; only marginally

provide an overview of the American educational system and present issues
of concern to bilirgual students and their families. In addition; through

such workshops, parents would be exposed te members of other language

-49.
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groups. Tris kinds of introductiun might encourage parents o par-
tigipate more activeiy in program activities.

CURRICULUM DEVELOPMENT

Presently, materials translated into the three native languages
are mimeographed and distributed to Students. It is suggested that
these materials be professionally duplicatsd and bound, Mimecgraphed
materials tnat are stapled and lack covers may be judged by students
and their parents as inferior to the ccmmercial textbooks available

to mainstrewm students,

DOCUMENTATION OF PROGRAM ACTIVITIES AND STUDENT ACHIEVEMENT

As nas been suggested for pravious projects, it is recommended

tnat information on program activities such as field trips, agendas for

activities is particularly crucial for a program thet 15 as complex

i fnstructional organfzation and diversity of language groups served
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APPENDIX A

(e) Zvaiisa<izna 2isn ,

(1) (2} The evaluzticn design will extend to all the
components.of the zrogra-.

As Ines*wairticnal QO Someie=-.

t. 75% of the stulents enrolled in =SL classes will
zaster ten oore obiectives on the post-test than on _
tﬁe Pre-tes -e .

i. Inistru~ernt:

. Criterion Referenced Znglish Syntax Test
(c2=s7) -

11. Data Analysis Procedure |
Calculate the rean nuzber of objectives
pastered on a moathly basis

1ii. Tiae Line:
§f§-f;§€iﬁ§

October 1982

* Post=testing = Nay 1983
) Data collacticn - June 1583

- iv. Staff Rasponsibilities
Adainistraticn of tests
Crading o tests
Data collection
2. 79% of tiha stuldents enrollad in the contant area
will £as3 the cublicts (rmathematics, scisnce, socisl

studies and various electives). ]
Inc f—uﬂcn : a

[ L2
1~

_ - -
o e w o 4} - - - - - w W
Cal=ul sSiibasa af maLdisbe
aSSUIThL e TiTatitane of studeats puasing
- [ P rs
@XTiinat, ng
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iii. Time Line:

Ongoins testizz

- N . # -

Data collection =+ iay-Jdunz 1583

Stars 293;9ns£5iiifiés

| adl
ﬁl

Develop=ent of svaluation instrument

Administrztion of tests
Crading of tes+s :
Data collecticn
3. 80% of the siudenss attending special interest
classes will pass the subjects thus accurulating
credits towards grasuation.
i. Instrument:
Teacher devsioped tests
Student projects
1i. Data.Anslysis Procedure
Calculate ths percentage of students passing
7 «xaminations
' " 115, Time Limas
Ongoing s23ting
Data coliection +« IMay-June 1583
iv. Staff Responcibilitiaes
Developzent of ovalustion instruments
Adainissrasien of tasts
rading of taz:
Data collestian
Denluatinn o evudiat proierts
LIST 097Y AVAILABLE -83-
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i. ihstiu:ént:
ii, Data inaiysis Procedure

each gLoup

1ii. Tize Line:
Pre-testing October 1982
Post-testing  May 1983

ﬁiti eaiiéetien June 1983

iv. Staff msponsibilities
Adainistration of tests
. | Grading of tesis
Data collascsion
5. 50% of the students attending the Return Laberatory
will be succesafully mainstreazed within one term.

i. Instrusent:

Comp:te ihe nuatsr of studenis malnsireamad
as a parc.atage cf the total number enrolled

sootrs osna simpure sheiir zchlcvemen

Loon b VAILALE -54-
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Kainssreaming = end of term - January 1983,

iv. Staff R=sponsibilities

Ongoing assessment of individual students’

#OTk. -

6. 70% of all students enrolled in the high scheol
equivalency pregaration program will pass the High
Sehool Eguivalency Examiaation and will receive a diplor
i, Instrument: K
gh School Zquivalency ..xa..-mation

ii. ﬁata nnatyw,s Procedure

iii. 7ime Lina:
Ongoing prectice testing
0ffigial GEZD given bizonthly
iv. Staff Responsibillities | E
Assegsshent of student r’e’édinéss to %aﬁ; |
GZD exan

Pata Collection

BEST CCTY AVAILABLE




7. Students who remzin in the high school
eguivalency preparation program for one year
will increase their level of English reading
i.  Instrument:
New York City Reading Test {(PSEN)
:i. Data Analysis Procedure:

grade/test level
iii. Time Line:

October 1982

pre-testing

Post-testing - May 1983
iv. sStaff REsponsibilities

Administration of tests

8. The percentage of students placed in college
or vocational training institutions will be
: ; equal or greater than that of mainstream candidates.
i. * Instrument: ‘-

ii. Data Analysis Procedure-

- — — 2 ®

in above named institutions and comparison
to mainstream data
iii. Time Line: ]

End of semesters, January 1983, June 1983

) iv. Staf: R=szcnsibilivies
: ‘taintenance of pertin@nt roecoOrds
Q e AnrT atiae B bata coliec ieon
FRIC ~ SERTCCFY RVENABLE = ek o




9. The program students will have a higher rate

of attendance and a significantly lower dropout
_rate than similar malnstream students. The level
of significance will be at 05.
i; Instrucent:

School reccrds (permanent record cards,

attendance records; student profiles)

. 3. Data Analysis Procedure
proportions

1ii. Time Line: |
September 1982, January i983, May 1983
Baintenance of ﬁééérés
Data collection
10. 100% of the students in the prog=am will attend three

or more group and individual guidance sessions
. _i. Instrument: '
| Program records, student profiles
ii. Data Analysis Procedure
Assessment of siudent-counselcr planned
educational and vocational aspirations
iii. Time Line:
Ongoing pTocess

iv. Staff Responsibilities

- #aintenance of records
Txtz collzatien
rear

L3ST 0LV AckiLARE -57- }
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50% of program staff members

Instrument:
Workshop attendance records, workshop minutes
Data Analysis Procedure

§é§&i&tibﬁ of attandance compared %o

n,
.s

eriterion level
ize Line:
One workshop per month between Q. .ober 1982
and May 1983
taff Responuibilities
Maintenance of records
Data collection .
will receéive formal

.ns‘rnaeﬁt:

College transcripis
Data Anzlysis Prozedure’
Tabulation of nuzber of credits earnad

compared to critarion level

?ime Line:

Septeober 1982 to June 1683 (zz=e in
subgsquent years of funding)

Staff Zespensivilities
Submizsion ¢ recards
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1. 5C% ©f tne pareqts will confer with program

personnel at least once a semestar.

i Instriment;

Records of conferences

D2%a& Analysis Procedure

P
| el
L1l

Yabulation of atiendance compared to
eriterion level

{1, Time zsm'

iv. Staff Respons=idiliiies

ta cbl.ectzon

2. 30% of the~paren 5 will attend two to four
parent workshops.

i. Instruzent:
gendas, attendasce rscord » minutes

analysis Pr35§aare .

o
[ Al
L 1l
%3.1‘
ch
(]
3

Tabulation of attsrzasnce compared +o

critericn level
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[
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b
l
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The evaluation of the
the New York City Board of

tional Evaluation. All pere

pertinent data will be submitted

to that office at the end of each school year and will
be iﬁil?i}i in Eéfﬁé of the program's objectives. The

final evaluation will contain results of this analysis

several site visits. The evaluation report will be
submitted directly to the funding source by the Office
of Educational Evaluaticn:

TUUTMRBE g

73

oroject will be conducted by

tducation's Office of Educa-

———
ey and

. . e —



APPENDIX B

Stalf Characteristics: Professional and Paraprafessional Staff

N

¢ Twe  Date Appt, S
tur tah to Gacn Certifi- Yes, in drs, Fap, Vrs, fap, Vears Other
Fanctronfs) Function Function Edication (4eqrees) gation  Cicense(s) fducation Hilingual (.51, felevant Experience
Bt directie U6 M WA SEGeR MC O Sl

KA. Ed, Rdnin, NYC , 15-H5 %p, B Nong
Besource Specialist 10 81 Chewistry MO ChfGeiScl; S 20 - S Scii 7 Nome
ni'ahil
sraprofessiondl — YIRAL B, Sefence NS Neie ToHSMath 7 None
Arahi 1 (Najor Nath)
Resoarce Spectalist 100 1079 WA, Religlows EA WYC Chinese IS o
(Rinese WA, Secondary £4. 4 . 11S Chinese 0 ?
Parapratessional 100 W78 WK, Geology N Hone 6 s, 6 nos, Nore
{Ninese KK, teathing
Bilingial Mt, oo &0 81 WK Spansh MC Spans DHS. o
ordinator - Bil; 40 206 WA, Spanffd, S, Wil Kic, D3-S span 13

Sicial Stiidies

0+ Gudance

Soc, Stud,

1oy 10

il |g|[

hn‘\



Statl Charictertstics:

WPLRDIR B {cin't)

Prifessional and Paraprofessional Staff

3 Time  Date appt. o o
S fur fach to tach (ertifi. .. Yrs: in Yrsi bapa trs, Fxp. Years (ther
FuncLian(s) function Function [ducation {deqrees) cation  License(s) taucation  Bitinqual E.S.LG Retevant Experience
i 1 and; Kets 6 96l Mk Spanish W
fitl, lwan 40 918 6 yrs, cert, Spanish MY L
fl, Computer o 981 8A, Spanish 1D Span, DHS 2045 Span, & Wune
S, Lang, Arts b0 J £d, Adain, N Span; DHS NS Span. 6
S, 1, tangg Arts A 2460 MA, Spanish " .
o R 0 9470 WA ¢ 60 credits g (ommon Branc hes . , Fulbeight Teacher
f,\’ grad - $r; (Romance Cowwon Aranches 26 - £,5,L,  None ot _tnglish Finland
\anguage) HS - Fr.fE.Sd, 195-1961
ol W U B - Ereach W LSLedg R IR W 91 Ko
MA, - fro Lds 1 fr, ~ Day HS H$/Lang,
fath 9 Bt T I8 - iil wbj, Rove  Wore  Wistiess eiperiodce
f.5:l, a 9769 NSt - Educatfon NY§ training personne! .
nver 25 years
76 L s
T e 77




AOPENOLK B (con't)

Uil haraciertitics: Protession) ait Pariprofession) Staff

7 lime  Date appts
R for bk tolih o
Fanict pon(s) function Tunction [ducation (deqrees) tition  Licease(s)

Certifie frs, 00 Vrs, Dp Yese fpy Years Other
fducation Aflinqual E.S.L.  Relesant Experience

QS BN, ERG ¢ Weredits NC Teacher of Eaglish 27 - H5 Eng, 0 ] mik.
o in other 2red§
R ] W credits English

bl 15t i

falish W Bk Eglish o : .
£t i (AN NY( fnglish HS {Nay] 18 Noie  Nong

e an Wt B0 9M0 WA Pl Sciese KIS R, freek Dy 15
iireik Ry Lang; Arts 60 ¥/

baraprofessional 100 /18 3 2
W ) Lin

. e rery Y 79




