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A SIMMAPY NF THE EVALIATIOM
FOR PROJECT VIRES

SAMITR SAORE RIGH SCHONL

1982 - 19R3

 This program, in jts final year of a three=year funding cycle, provided
instruction in E.S:L: and French language skills, as well as bilingual

instyuctich in science, mathematics, social studies; and hygiene to

appreximataly 100 students of limited English proficiency in grades nine
through twelve. Seventy percent of the program students were recent

Haitian frmigrants whose home language is Haitian-Lreole and who were

educated in French in Haiti, The remaining 30 percent were Spanish-

dominant Hispanics, Isrgelis, and Asians, The students varied in £nglish-

Yanquage proficiency, sative language ahility, and overall academic pre-

paredness: some had received an adequate education in Haiti while others

were not proficient ¥n french and possessed limited skills in the academic
areas.

nNige th severe hudget cuts during the first two years of funding; the
projett revised substantially its original qoals and objectives; The
program was transitional and emphasized the acquisition of those Fnglish
lanquage skills necessary for full mainstreaming. Although full main-
streaming ozcurred on the hazis af test -scores, tea:her recommendations;
academic performance, and pareatai choice, all proyesm students took at
least some mainstream courses in an effort to promotz tmth social and

academic adjustment,

‘Title VI1 funds supported the following project staf? positions: a
preiject director; a ressurce teacher/curriculum developer; and & para-
professional. Tax-levy mories funded the project's qrade advisor; The
salary of the hilingual secretary was provided by Titie VI and fax-levy
funds although she worked solely for the project. furriculum mzterials
parallel to those used in the mainstream were developed in the foliowing
areas: French ecology; French practical ecology: French hygiene; French
economics: E.S.L, science; and E:S.L. hiology. Supportive services to

program students consisted of personal guidance, a tutorfal program,

vocational counseling, home visits/telephone calls, and referrals to
outside agencias, Nevelopment activities for staff members inCluded

reqularly scheduled meetings and workshops and attendance at several
conferences on bilingudl education. Parental participation was 1imited

although the paraprofessional made regular telephone calls {nforming
parents of their children's grades and absences.

 Student were assessed in English language development (Criterion
Referenced Fnglish Syntax Test); growth in their mastery of the native

Tanguage (teacher-made tests); mathematics; science; social studies;




and husiness and vocational subjects (teacher-made tests}; and attendance
(school and program recnrds):; fuantitative analysis of student achieve-
ment indicates that:

=-Program students mastered .42 objectives per month on the CREST

in the pring, and did not meet the criterion level in this area.

--In native language studies, mathematics, science, social studies;
and business and vocational courses; program students achieved
overall passing rates of 75 percent in both the f211 and spring.

-=Program students had a significantly greater rate of attendance
than the overall school population.
 The following recommendations are aimed at improving the overali
effectiveness of the pgrogram:
-<Providing additional guidance services to meet the high level
of need reported;
~Meveloping individuatized iastructional programs in the

content areas, particularly in mathematics:

--fontinuing eftorts to incorporate Haitian=Creola into native
lanquage studies and content instruction in gereral as a means
to promote achievement in &)l suhject areas among those students
not yet proficiant in French language skills;

--Retesting students with the next higher CREST leval if students

master more than 50 percent of the ohjectives on the pre-test.
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SOUTH SHORE HIGH SCHODL
PROJECT VIBES
Program Title: value Inculcation in a Bilimgual Education

Setting (VIBES)

Location: 6565 Flatlands Avenue, Brooklyn, New York
vear of Operation: Final year of a three-year cycle
Principal: Lawrence Feingenbaum

Project Director: Alberto Bursztyn

Target Lancuages: FrenchjRaitian-Creole
Number of Students

Served Each Semester: 100 (Fall), 114 (Spring)

I. CONTEXT
ENVIRONMENT

South Shore Migh School is located on Flatlands Avenue in Rrooklyn,
1t - ‘situated in a middle class neighborhood and attracts students from
an &ttendance area encempassing Flatlands, Canarsie, M1l Basin, and

£ast Flatbush, in the vicinity of the i-?:ﬁééi.*; there are marny small
businesses which cater to community residents. The project director
indfcated that the relative stability of the neighborhood has, in part,
contributed to the declining enrcllment at South Shore: &s the area's
residents get older and their children finish high schoo) and go on to
college, these famili€s are not moving out of the neighborhood. %5 &
result, there are progressively fewer familfes with high school age

childrens



Several ethmic groups 1ive in the vicinity of South Shore: Haitians,
Rmerica.

ATTENDANCE AREA

As stated in last year's evaluation report, in 1080, zoning changes
were implemented in order to conform to the Nyquist decision which aimed
at maintaining a racial balance in New York City's puhlic schools. The
northern attendance area was designated a choice-of-aimission z0ne;
its students could choose fram among fourteen schools, including South
énore. This reczoning led to an overall decline ir attendance and 2
d6creass in black enroilment at the school.

Re-zoning has also affected Project VIBES in zoning many Haitian
students out of the South Shore area, These students, whe would have
attended South Shore; are enrolled at Tilden High Schoo! instead, The
project director indicated that an attempt had been made to share the

the offer:

SITE CHARACTERISTILS

was opened 1n 1971 and its campus covers a large, sprawling area of
soverEl seres, It has @ large, well-maintained athletic field with
facitities for baseball, football, soccer, and track. Thure are many

green spaces on the campus and students seem to enjoy staying within {

wv

contines, Dn three visits to Scuth Shore, the evalustors never saw

students lottering off campus.

By |
<



Inside, the school is equally spacious with large, well-1it corridors
and roois. The auditorium has a seating capacity of well over 1,000
and several student activities are held there, The project director and
- the principal both pointed out that the school was designed to hold smany
sore students than it now serves and that in the mid-severties, South

Shore was the largest public high schoo! in the nation,
In 1982-83, the school primarily served a middle class population
which was 56 percent white, 30 percent black, 12 percent Hispanic, and

_ - _ *
2 percent Asian.

Seurce; Pupil Ethnfc Cowsosition Report, October, 1982, Nffice of Student

Tnformation Services, Board of Education of the City of New Yori;
=3
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II. STUDENT CHARACTERISTICS

EATRY CRITERIA

participation in Project VIRES is determined in part by scoras on

the Language Assessment Rattery (LAR): Students who score below the

twenty-first percentile on the English LAR are eligible for the program.

Kdditional indicators used to determine eligibility for the VIRES

program are scores on the friterion Referencec

(CREST), recent arrival in the United States, interviews with and
recommandations from the project staff, evaluation from the project's

tax-levy grade advisor; amd parental preference.

must take the city-wide examinations in English, an effort is made to
expedite their mainstreaming. These students generally receive E.S.L.
instruction and are sometimes programmed into native language studies
classes. Limited services are offered to non-LEP students whose parents
request theie participation in the program. Students who do poorly on
the English and Spanish versions of the LAR and manifest lTearning dis=

*Note. With the exception of Academic and Language Proficiency, all sections

in this chapter include students of various language groups who benefitted
from program services.

~4-




COMPOSITION
Project VIBES provides services to 114 students. Of these, 64 percent

are Haitian immigrants whose home language is Haitian-Creole, and who
have been educated in French in Haiti. The remainder of the students are
Spanish-dominant Hispanic students, Israelis, Italians, and Asians (see
Table 1): These non-Haitian students were not part of the target popula-

Hebrew=speakers.
Table 2 presents a breakdown of program students by sex and grade

and Table 3 presents the students by age and grades

13




TABLE 1

Number and Percent Program of Students by Country of Birth

________Country of Birth Number __Pare
Haiti 73 64
Panama 8 7
Chile 2 2 ,
Puerto Rico 1 less than 1
Other “Caribbean" 1 less than 1
Venezuela 1 less than 1
Ecuador 1 less than 1
Israel 12 11
Other *Middle Eastern" 3 3
People's Republic of China 4 3
Korea 3 3
Hong Kong 2 2
Cambodia 1 less than 1
Italy o Vé, R
TOTAL 114 100

Sixty-four percent of the students were born in Haiti:

.Twelve percent of the students were born in Spanish=speaking
countries,

-6-




TABLE 2
Number and Percent of Program Students by Sex and Grade

77777 | Number Percent | Number Percent |
Grade | Male of Female of | Total Percent
Students Grade | Number _of AVl Students

| Students firade

9 14 56 11 a4 |25 22

10 | __186 a7 1 18 53 38 30

12 10 31 22 69 32 8

o - a o 3 o o
TOTAL 51 A5 63 5% _ 114 100

apercent of all program students.

.Fifty-five percent of the students are female.

«Most students are found in the tenth and twelfth grades.

7=
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TABLE 3

Number of Program Students by Age and Grade

Age | Grade 9 | Grade 10 | Grade 11 | Grade 12 | Total

\
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TOTAL 25 34 23 32 114

Overage
Students

Number | 20 | 28 | 10 | 20 ' 74

Percent | 80 70 30 60 60

+Sixty percent of the program students are overage for their grade.

*The highest percentage of overage students is found in the
ninth grade.
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ACADEMIC AND LANGUAGE PROFICIENCY

The Haitian participants are all recent arrivals in the United States
(see Table 4). The grade aGvisor indicated that although a substantial
proportion of the bilingual students received an adequate education in
Waiti, are literate in rench; and have well-developed skills in many
academic subjects, those coming from rural Haiti have undeveloped skills
help them in subject-area courses, These students must be taught French
(the French curriculum specialist indicated that although they understand
French, they can neither read nor write the language well). Attempts
has met with stiff opposition from the students' parents. In Haiti,
French is considered to be the language of the cultured, while Haitian-
Creole is equated with poverty and ignorance.

Wany Haitian program students who are academicaily and linguistically
proficient in their nativi language are able to become orally fluent

not proficient in their native language have tremendous problems in
learning English and tend to 1ag behind. This disparity in language
oroficiency among Haitians leads to many classroom problems; in virtually
every class containing Haitian program students, some view the material
as being tco easy while others view it as being painfully difficult.

The grade advisor indicated that Haitian students who are proficient in



TABLE 4
Tirie Spent in the Bilingual Program’

Time Spent in ~_ Number of Studemts
Bilinqual Program Grade 9 _ Grade 10 _Grade 11 _ Grade 12 Total
<1 Academic Year 3 3 3 0 10
1 Academic Year 18 10 2 2 34
2 Academic Years 4 14 12 17 a7
3 Academic Years 0 5 6 7 18
& Academic Years® 0 0 0 3 3
5 Academic Years® 0 0 0 1 1
Total 25 33 23 32 113

3rounded to the nearest year:

breflects participation in previous bilingual programs
<Thirty-nine percent of the students have been enrolled in the
program for one year or less.
-Only 19 percent of the students have been in the bilingual

program for three years or more.

-10-
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II11. PROGRAM DESCRIPTION

PROGRAM GOALS AND OBJECTIVES

The goals of the program are stated in the proposal as a listing of

long-term cbjectives: Specifically; the program included the following

objectives for evaluaticn at its outset:

3
2)
3)
3

5)

6)

9)

seventy percent of the beginning level E.S.L, students will master

25 beginning lavel objectives on the Eriterion Referenced English

Syntax Test (CREST) during the program’'s Tirst year;

seventy-five percent of the intermediate level E.S.L. students
will have mastered 25 intermediate level objectives on the CREST

during the program's second year;

eighty percent of the advanced level E.S.L. students will have
mastered 15 advanced level objectives on the CREST during the
program’'s third year;

eighty percent of the students at all levels will improve i

English speaking and comprehension proficiency as measured by

the BINAL test;

eighty percent of the pre-mainstream Students will have mastered
thres critical skills of the transitien-to-mainstream E.S.L.

course before mainstreaming;

a1l students achieving English language skills parity with the

rainstream grade level will be transferred to non-Title VII

instructional programs, provided they have achieved a passing

) survival skills center materials and resource packets will have

been developed and disseminated by January, 1981;

a statistically significant increase beyond the .05 level will
be achieved by 80 percent of the students as measured by the
Primary Self-Concept Survey, the Survey of Intasrpersonal Values,
ind the Survey of Personal Values;

information such as: EAB and CREST scores; B.C.T. and P.S:E.N.
stores; transcripts of academic achievement in the native

country and the United States; and results of Rokeach Value

19



10) the VIBES staff will be selected on the basis of professional

bilingual preparation and commitment to expand their skills

during the course of the project;

11) curricular guides in the native language will be produced in
the areas of social studies and secretarial science; however,

the use of English will gradually increase in these areas;

12) a licensed teacher-trainer will conduct an in-service course
on the Lozanov Method (Suggestopedia) for the entire staff;

13) a licensed teacher-trainer will conduct an ir-service course
on the use of Yalues €larification techniques in E.S.L./

bilingual education for the entire staff;

14} fifty percent program of the parents of program students will

attend bi-weekly orientation/acculturation sessions conducted
by project and E.S.t. teachers and 80 percent will attend P.T.A,

meetings each term;

15) eighty percent of the students will score averages equal to or_
better than the mainstream student average on school-wide exams
in areas targeted for bilingual services: social studies; general

science; biology; business math; economics; and secretarial science;

16) eighty-five percent of the students will demonstrate a significant
increase in achievement in reading, writing, comprehension, and

speaking in the native language and in their appreciation of their

native heritage.
Project VIBES revised substantially these goals and objectives due

to drastic funding reductions in its 7irst two yeafs: In the first
year of funding, the project budget was reduced by 65 percent; in the
second year the budget was cut back by another third. As a result of
these reductions, many facets of the original proposal could not be
implemented.

The original proposal identified the Haitian, Russian, and Spanish

ethnic/language groups as those requiring services. However; as a result



of the funding reductions; the Title VII project officers suggested that
only the Raitian population be served.

The uriginal proposal had aiso incorporated a special education
component and a survival skills z~mponent (for students who enter the
progras in mid-semester). Neither component was funded. The program
also suffered from a greatly reduced staff,

The project direct * also indicated that due to & lack of knowledge
about student achievement on the CREST, the proposal writer committed

schievament and attendance objectives appear on Table 11; This year a
concentrated effort has been made to meet program objectives relating
to curriculum and materials development. The project director indicated

that nearly all of these objectives have now been met.

PROGRAM PHILOSOPHY

Project VIBES is, in fact, a transitional mitilingual program

attempts to maintain and further develop proficiency in French for Haitian
students who have it. For students who are proficient in Haitian-Creole,
but not in French, it attempts to assist them in making a transition

to French as will as to English. The approach used with the latter

group is necessary because they must take state examinations in French

to graduate.




Both the program director and grade advisor spoke of transition
and support as being the central features of the program philosophy
This view was also shared by the principal and assistant principal for
foreign languages; Both gave their unqualified support to the project
Cirector and to his image of the programs The grade advisor emphasized
the importance of the personal support that program students receive,
She also stated her belief that this personal support was as important
as the academic services provided by the program,

ORGARIZATION AND STRUCTURE

Project VIBES is an integral part of the foreign language department.
The assistant principal heading this department indicated that she and
the project director meet reqularly at foreign language staff meetings,

project director has full autonomy in coordinating the program and fts
staff,

The principal also stressed the project director's full autonomy.
However; both the principal and assistant principal for foreign languages
made it quite clear that they take a keen interest in Project VIRES and
work closely with the director whenever requested. An example of this

cooperation can be seen in the appointment &f a tax-levy grade advisor

levy funds are also used to pay half the salary of the bilingual secretary
(although she works exclusively for Project VIBES).
in the first year of funding, the project staff consisted of a project

director (who was replacad in the second year by the present director);

=14-
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one resource teacherfcurriculum developer, one resource teacher/grade
fessional, and one bilinqual secretary. In the second year, the staff
consisted of the project director, two grade advisors, one resour:e
teacher/curriculum developer, and a bilinyual secretary. This year;

the project staff consists of the project director, one resource teacher/
curriculum developer, one grade advisor, one paraprofessional; and one
hilingual secretary. \

In the past two years, the projact staff has had to assume some
teaching responsibilities and staff members repeatedly stated that they
felt gvarworked. The staff characteristics of the professforsl and
paraprofessfonal staffs over the past three years are presented in the
appendices.

In addition to Title VII funding; the project also recefved tax-levy

monies during its three-year cycle, Tables 5 and 6 indicate the funding

sources of the mon-instrictional and instructional program components
during academic year 1982-83. As shown on these tahles, Title VII funds
support most of the non-instructional activities, and same of the in-

structional activities.



TABLE 5

Funding of Non-Instructional Program Components

5
[

Administration & Titie VII Director

Supervision o e

Curriculum Title VII Curriculum Developer/Resource
Development ______.__Teacher (3 periods daily) -
TTtTe VII Curricuium Developer]Resource
Teacher {same as above; 3
I periods datly)
Supportive Title VII Paraprofessional

Services  Tax-levy __  Grade Adviser _ .

Staff Development Title Vil _________Dirsctor {Same as above)

Parental & T A
Commin 1y Title VII paraprofessional {Same 25 above)
Involvement s

Clerical Services 50% Tax<levy

Secretarial & 50% Tizle ¥I1 Biltngual Secretary

TABLE 6

Funding of instructfonal Component’

Number of  Humber of

Content Area _____Funding Seurce _ Teschers Classes

Engltsh as a Tax=Levy 2 2,1
Second Larguage Module 5B 1 2,
Native I , ,
tanguage Studies Title Y11 1 1
Mathematics Tax-tevy 1 1
Science Tax-Levy 1 1

social Studies _ Tax=Levy : N

‘w‘ |

Source. Righ School Personnel Inventory for 8i1ingual/E:S.l. Programs,

Yarch 28, 1953, Division of High Schocls, Wew York City Publiic Schoeis.
<16~
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IV, INSTRUCTIONAL COMPGNENT

STUGENT PLACEMENT

As stated in Section 11, student participation in Project VIRES is
detemined by scores on the LAB below the twenty-first percentile,
mendations; and an evaluation made by the grade advisor,

The grade advisor indicated that placement of students in content-
area courses depends, in theory, on the educational level attained in

the native country. However, there are protlems with this approach.

interpret. Finally, Haitian school records often show signs of tampering.
As a result of these factors, placement is uften determined by scores

on tests and teacher recommendations. The project director said that
scores on math tests are often the best indicator of a Haitian student's

edicational background.

VIBES students receive individualized programming, The grade advisor

stated that this allows her to consider each student's capacities an
6@35

- Due to the limited number of students and staff in Project VIBRES,
not every class can be offered each year, This leads to programming

difficulties. Students must sometimes forego a c£lass which they should

=17-
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be taking because a required class will not be scheduled again for

another year.

MAINSTREAMING

Both the project director and grade advisor indicated that main-
streaning was the first priority of project staff. The formal criteria
for program exit include a score above the twenty-first percentile
on the LAB, and the attaimment of at least thirteen objectives on the
advanced level of the CREST: Teacher recommendations; performance in
content-area courses, and parental choice are also considereds The
project director indicated that all program students are taking at least
some mainstream courses. The grade advisor stated that it is very
imporisnt for students to be integrated with mainstream students for
reasons of personal and social adjustment, as well as for academic

paraliel maimstrean courses quite closely: She added that mainstream
in bilingual courses mist often spend time on l1inguistic problems. The
grade advisor also asserted that at least some English was incorporated
into all of the bilingual content-area classes. The project director
21s0 stressed this point.

ENGLISH AS A SECOND LANGUAGE (E.S.L.)

from beginning to advanced: A remedial reading program is also available




for both hilingual and mainstream students: F.S:L. heginning and inter-
mediate classes meet for a double period every day; advanced E:S:ks
classes meet for a double period every day in the fall and for a single
period every day in tha spring (see Tahle 7),

An evaluator sat in on both an intermediate and an advanced level
£.S.L. class. The intermediate Tevel E.S.L. class was held in a large;
well-1it classroom. Of a class register of 77, 19 students were present.
most of the students in classroom activities: Thirty out of 45 minutes
were spent on instruction; the class was disrupted for 15 minutes hy a
Fire drill. The lesson dealt with the past progressive and the teacher
would call on students to make up sentences in this tense; she wnuld work
with them until they gave the correct response. The class was quiet
and attentive. The assistant principal for foreign languages told the
evaluator that, in her opinion, teachers who are foreigners themselves
make the best F.S.L. teachers. The materials used in class were
Accesc to Fnglish 11 and the accompanying workbook: After the class,

the teacher told the evaluator that although She expects all students

to achieve and progress, some of the Haitian students had tremendous

-

difficulties with Fnglish and were lagging behind thia others,
The advanced E.S.L. class was also hald in & large, neat, well=lit
room, The teacher spent most of the period having students write the

answers to the previous night's homework on the blackhoard; Many students

~16-
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TABLE 7
[nstruction in English as a Second Language and English Reading
Fall

-

o Class

Course Title  Number Aver, Class For Prog.
and Level __of Class Pds, Students
Classes Reg,  Week Only?  Description

£.5.L. Beginning 1 2 10 Yes  English Instruction  Access in English

£.S.L, 1 31 10 Yes  English Instruction Access in English
Intermediate —— o

E.Sit Adianced 1 32 10 Yes  English Instruction  The Adventures of
Huckleberry Finn 3

English Reading | 12 5 No Individualized React,  Material used based
L Program on students' needs

Spring

£.5.1 Begianing 1 25 10 Yes  English Language E:S:L; Curriculum -
: Instruction - — NYC N

E.S.L. | 2 0 fes E.S.L. Curriculum -
Intermediate . B NYC '

E.Sl Advanced 1 35 5 Yes E.SL Carrcdln -
| - -

English Reading 1 10 5 No  English Reading Reme=
- o diatfon = __
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appeared bored and there was a constant din in the classroom. There

review would talk amongst themselves. Near the end of the class, the
teacher was able to involve most of the class by having them recite
vocabulary words. After the class, the teacher told the evaluator that
the wide disparity in the students’ English language proficiency made
teaching this class very difficult, The evaluator was later told that
this teacher has over tén years' experience teaching E.S.L.

NATIVE LANGUAGE STUDIES

instruction in French exclusively for program students. Fach class fis
held five periods a week {see Table 8).

The French curriculum specialist (who took over this year) stated
that the greatest problem he faced was the disparity in French language
skills among the Haitian students. He stated that while some students
are able to cope with advanced material in French, others can barely
read and cannot write at all in French. He stated that it was important
to teach French as if it were a second language to those students who

lacked proficiency.

-21-



TABLE 8

. Instruction in the Native Language

Number  Average T

. o ~of  Class Curriculum or
Course Title Classes Register Description Material in Use
Native Language 2 27 Native Language Liz,  Teacher Developed
Arts (Fall) French/Haitian Creole
Native Language 2 26 French Literatur= Passeport au Francais
Arts (Spring)

An evaluator cbs:irved a native language studies class taught by the

curriculum specialist: Of a register of 20 students; 13 were present
(the teacher indicated that two advanced students were registered in
the class but were doing independent study with him); For the first

text Passeport au Francais. After the readings, the teacher attempted

to conduct a question and answer periods At this point, the class grew

unruly. The teacher was never really able to restore order.:

CONTENT-AREA SUBJECTS

Project VIBES offérs a variety of content-area courses in French,

Table 9 gives a complete listing of bilingual instruction in subject

areas in the spring and fall., These courses are held for five periods

=22-
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sach week, are exclusively for program students; and give academic credit;
A1l materials used in these courses correspond to the mainstream curric-
ulum and were appropriate to the students' reading level.

The project director told an evaluator that due to the heterogeneous
student backgrounds, the E.S.L. business math class was a failure and
what {s really needed is an individualized instruction program in mathe-
matics:

An evaluator observed a practical binlogy class taught fn French.

The topic of the day was the role of hormones in the hyman reproductive
cycle, The class was taught in lecture form by the curriculum specialist,
and once again he appeared to have difficulty maintaining order in the
hiological terms in Fnglish) and whenever students would either ask or
answer a question in Haftian-Creole, he would respond in French. The

ique, (a staff-developed text in French),

text used was

there was also an English-lanquage text, but it was not used during the
lesson. However, the curriculum Specialist stated that it was used

about one-third of the time,

=23-



Tattt $

Bilingual Instriction in Subject Areas

tall

Coirse Title

ioi of Aver: Language(s)) of

-~ Classes_Rea,Iastraction

Criteria for
Selection of

Students

i Mitecials
in Native
Lanqudqe

Comments

Global Studies 3

1

2

French/Maiitian
Credle (101)

LEP

31

Ephasts on Aciarsition of
English § Mastery of Content

——

hmerican History 19

15

French/Haitian
Creole (J01)

Lep

31

Erphasis on Acijat sition of
Enqlish & Mastery of Content

——

Hygqiene

36

Freachhaitian
Creole {801)

LEP

3

Eaphasis on Values related
(6 Hygiene and liealth

Bus (ness Math’

R

£.5.1. English (901)

LEP + poor math

hackground

Poor Attendance

Practical Biotog®

Freach § English

(s01)

LEp

S

One section tauiht mostly
in English

Social studies

French/Kattian (851)

Spring

Lep

an

Practical Biology

french & English

(s01)

Ltp

S

Sparaprofessional assistance was available in these classes,




V., NOM-INSTRUCTIONAL COMPONENT

The VIBES staff was very positive about the quaiity of the supportive
services that are provided to program studc -- Students receive the
services of a tax-levy grade advisor who spe..«s French, The principal
stated that she was doing a wonderful job; but that she was overworked:
Contact with the grade advisor focuses on placement, career and vocationa)
planning, and whatever other problems (academic or personal) a student
might have. Success of the counseling component is reflected in the

post=high school plans reported by 27 twelfth-grade students: 23 planned
to attend college; two hoped to enter the business world; one planned to

xeep a household; and one had “other® plans, The grade advisor indicated

hat the program has a tutorial program which meets two periods a day

Pad

and is run by her 3nd by the paraprofessional. This tutorial program is
open to all students and gives them assistance in any academic area.

The grade advisor alsc stated that special placement is availzble for
students who cannot cope with 3 ragular schedule and that problem students
are referred to and tested by C.0.H. By the end of the spring semester
only 27 students had left the program: 12 of these had completed their
studies and had graduated. Seven students had transferred to another
program, four returned to their native country, three transferred to

are working, The grade advisor stated that as a result, Haitian students
are not properly supervised by their parents and often get into trouble;

-25.
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The staff attempts to deal with this by assisting program students who
are having personal problems: She recently had to refer one student to
3 birth control clinic. She also stated that program students often
approach staff members when they are in trouble rather than going to
their parents;

After mainstreaming, program students are said to continue utilizing
supportive sarvices offered to program students is included in the
appendices.

CURRITULIM AND WMATERIALS DEVELOPMENT

The project director reports that the curriculum development goals
from the original proposal had heen met, with the exception of business
math, which was <till under development, and secretarial science, which
was replaced by hygiene. The program has completed curriculum guides
ahd materials in French ecology, practical French ecology, French hygiene,
French economics; F.SsL. science, and E.S.L. hiology. It is developing
or adapting materials in French native language arts, French social
studies, E:S.L., and business math. A1l of the materials developed and

inider development are paralial to mainstream materials and guides (see

Table 10):

of the major failures of the VIRES program was its inability to generate

parental involvement, They stated that Haitian parents do not take

=26=



Curriculum and Materizls Development and Adaptation

TABLE 10

Curriculum or Material

Status

Development  Adaptation

- Parallel to

Completed In Process Mainstream In Use

-

French Ecology

X

Yes .

o

French Practical Biology

Yes

Freiich Hygiene

French Social St:ies

Yes

French Economics

Yes

French Native Lanquage Arts

Yas

_EQSQ_L.

Yes

E.S:L. Science

Yes

£.S;L. Biology

Yas

Business Math

ERIC

Full Tt Provided by ERIC.
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an active interest in their children's school life, and it is difficult
to get them to attend meetings. The program has taken the initiative

to increase parent participation by developing a program in which the
paraprofessional telephones students® parents and tells them their child-
rer s grades (students often forge their parents' signatures on their
report cards): She also telephones to inform them thzt their children
have been absent.

The grade advisor indicated that a speaker from Haitian Parent-
Teacher Training (H.A.P.T.T.) had been invited to speak this year, but
parent participation was minimal,

One notable success was last year's end-of-year party. Over 100
parents participated and several committees were formed, However,
after joining, the parents never attended committee meetings.

Attempts to generate community involvement have met with more success:
The current French curriculum specialist was located through contacts
with the Haitian Community Center; and the Haitian ;adio station has been

involved in several program activities.

I o= "i
Several staff development activities take place at South Shore; the

bilingual staff has monthly administrative meetings; twice a semester
the bilingual and E.S.L. staffs meet to assess procedures for tests;
and monthly administrative meetings attended by the bilingual, E.Sit.,
and foreign language staffs are presided over by the assistant principal

for administration. Twice a semester there is a student counseling



meeting attended by the bilingual and E.S.L. staffs; there is also a
values clarification workshop, attended by the bilingual staff. Finally,
twice 3 year there is a Haitian culture and education workshop attended
by the bilingual staff and generally a representative from H.AP,T.T.
There are several staff development sctivities held outside the
Education (NABE) conference in Washington D.C. and a Board or Education
workshop dealing with assessing LEP students. The project director
and the airriculum specialist attended a BESC workshop at Hunter College
dealing with the evaluation and assessment of bilingual pregrans, The
curriculum specialist attended a New York State Education Department/
0.B.E.-sponsored workshop on the education of Haitian students; he also
attended an 0.B.E.-sponsored workshop on the development of curricylum
Various staff members have attended university courses at Brooklyn
College, the City liniversity of New York, and New York University. The
coirses attended were: Curriculum Development Education; Fleldwork in
Psychology; Assessment 1n Behavior 1; Assessment in Behavior 11; Psychology
af Learning Differences; Fieldwork in School Psychology: The Social-
Cultural Foundations of Bilingual; Bicultural Education; and Organiza-
tional Theory 1I.

For more detafled information on staff development, see Appendix C.




VI. FINDINGS

ASSESSMENT PROCEDURES AND INSTRUMEATS

. The following section presents the assessment imsStruments and pro-
cedures, and the re:zults of the testing to evaluate student achievement
in 1982-83.

In conjunction with the project coordinator, the program objectives
were modified to be consistent with those used in previous evaluations
of the progran. Table 11 presents the revised program objectives:

TABLE 11
Revised Program Objectives
Objective _________purpose of Objective Instrument

1 Program students will master __ CREST __
at least one objective per tevels 15 [I and
month of instruction on pre- Il
and post=test CREST measures.

2 Seventy-five percent of Teacher-developed
program students enroiled tests
in mathematics, science,
social studies; business/
vocational, and natfve
language studies courses will
earn 3 passinc grade,

3 The attendance rate of School attendance
progran students will be registers
significantly higher than

. that of the total school-
wide attendance rate,
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ENGELISH READING AND COMPREHENS 10N

The assessment instrument utilized for measuring the attainment of

abjective 1 was the Criterion Referenced English Syntax Test (CREST).

The CREST was developed by the New York City Public Schools to measure
mastery of instructfonal objectives of the E.S.t. curricula at the kigh
school level. There are four items for each objective, and mastery

of an objective is achieved when three of the items are answered cor-
rectly. Th: test has three levels: beginning (I), intermediate (I1),
the maximum score on Level III is 15;

Mean aifferences between pre-test and post-test are calculated to
represent the gain score, and an index which represents the number of
objectives mastered per month is computed. However, since the levels
are not equated vertically; it is impossible to measure gains for students
who change levels, Extensive information on CREST objectives and psycho-

metric properties appears in the Technical Manual, New York City English

as a Second Language Criterion Referenced English Syntax Test.

The CREST was administered at the beginning and end of the spring
semester. Table 12 presents the test results for students who were
pre- and post-tested with the same test level during the semester.

Data were available for & total of 45 students, Examinatfon of

*Board of Education of the City of New York, Division of Kigh Schools,
1978,
=31«




0.03 objectives per month were mastered by Level III students.

In each instance, program students failed to achieve the targeted
: one objective per month mastery. The failure to achieve mastery was

in part a reflection of the relatively high initial status of the groups
whose effect was compounded by the small number of students in each

had already mastered 75 percent of more of the CREST objectives on the
pre-test; At Level II, approximately 65 percent of the students had
mastered 72 percent or more of the objectives on the pre-test. On the
Level I11 CREST, approximately half the students had already mastered
§7 percent or more of the objectives on the pre-test. (See Recommenda-

tions.)

=32-
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TARLE 12

(Program Students, Pre- and Post-Tested on Same Test Level, Spring)
, ~ Average Number of Average  ONbjectives

Test  Number of 0Nhjectives Mastered Ohjectives  Months of  Mastered
Level Students Pre Post Mastered* Treatment Per Month

I G 17.06 20,88 3,18 3.an n, 88

1t 13 16.71 18.14 1.43 3,93 0.3f
[ 15 9.0 9,20 0.13 3.75 0.03
TOTAL 45 14,29 15,98 1.R0 3,86 n.34
*_ o B o

Post~test minus pre-test,
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STUBENT ACHIEVEMENT IN CONTENT-AREA SUBJECTS

Table 13 presents the passing rates for program students enrolled

language studies for both the fall and spring semesters.

Overall student passing rates attained the target objective minimum
rate of 75 percent. Passing rates ranged from 78,9 percent fn mathematics
to 96.2 percent in native language studies in the fall, and 81 percent
in mathamatics to 96.1 percent in business/vocational courses in the

spring.



TARLF 13

lunber of Program Students Attending fourses and Percent Passing
Teacher-Made Fxaminations in Content-Area Subjects’

trade 9 frade 10_ trade 11 frade 17 Total
1 1 2 . B

__Content<Area N Passing N Passing N Passing N Pa

Fall
Mathematics 13 A6 2 An0 17 A2 21 ALh 71 18,9
Science 14 9,9 25 Q.0 16 8.6 19 0 L
Social Studies 16 fl.3 23 9,3 18 8R.9
Rusiness/Vocational ? 100,010 mn.aon IR 10
Native Langiage ) - S L o
Studies q RR.9 16 93.8 14 o0 13 10,0 &2 96.2

------------------------------------------------------

Mathematics 10 RN, N

Science 18 7.8 24
Social Studies 18 7.8 2
Business/Vocational 5 RO 1D i
Native Language B - - o -
__ Stuydies __ . 14 15,0 17 0, 14 1060.0 in 0.0 87 9].?

19 85 12 f3.3 11

T | RLE 8. AL
S 1 180.0 4 00,0 60 88;3
: .3 71 859
n 13 00,0 26 9,7 5l 96,1

UMathematics coirses fnclude pre-algebra, algebra, geometry; eleventh- and twelfth-year math,
caleulus, and computer mathjprogramning. _Science courses include general science, hiclogy,
chemistry, hygiene/kaalth education, and Spanish-high school equivalency, Sacial studfes courses

inicliide world/qintial history; American history; economics; and American studies/culture. Rusiness
and vocational cuurses include typing, auto mechanics, eiactrical shop, wood shop, metal shop,

accounting, drawing, drafting, art, music, vocational work experience, “other."
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STUDENT ATTENDANCE

Progran students had a mean total attendance rate of 90.65 percent
(Table 14) as compared with the total school atteandance rate of 80.4
percent (n=3,092).

The _z_:iési was used to examine the difference in attendance rates
between program students and the general school population. A result
(g'vaiaéj sufficiently large to attain statistical significance indicates
that the program attendance rate is not based on a respresentative sample

of the school population, that is, that the two attendance rates are
significantly different. The obtained z-value (Table 14) indicates
that the program students had a significantly greater rate of attendance

than the overall school population (p less than 0.05).



TARLE 14

significance of the Nifference Retween the Attendance Percentage

of Proqram Stidants and the Attencance Percentage of the School

Number of Mean Standard
s Percentage eviation

9 19 R3.26 19.75

1N 25 92,36 11,48

12 15 . 95:00 7.64
TOTAL 78 9N, A% 13:30

Average School-Wide Attendance Percentage: A0.40

Percentage S - -
nifference = 10.25 2 = 2,28 p = <005
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VII, CONCLUSIONS AND RECOMMENDATIONS

Project VIBES has made a substantial accomplishment, considering
operate. The staff is highly committed and has done an exceilent job.
With one exception, the program has met its curriculum development
goals as originally proposed; Successful counseling and tutorial programs
have been implemented to serve students outside the classroom, however,
the level of need is reported to be greater than current provi sions
made: Staff members have participated in several development activities

_both in and outside the school, as well as attending courses at local

universities. Attempts to generate greater parental participation in
school activities, however, have met with little success, despite program-
children's school 1ife. .

In academic areas; program students have manifested high overall
passing rates in the areas of mathematics, science; social studies, and
vocational and business subjects, ranging from 80 percent passing in
fall mathematics to 96 percent passing in business/vocational courses

ment of the group and the small number of students for whom data were

reported. Finally, program students demonstrated a significantly greater
rate of attendance than the overall school population.

-38- .
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————

developed skills in French; mathematics; and the other subject areas are
placed in the same classes as students with undeveloped skills in these
areas. This leads to classroom instruction which is too easy for some
and too difficult for the rest.

The syaluation team recommends that the project consider the follow-

of need reported;
2. developing individualized instructional programs in the subject
areas; particularly in mathematics in which the need appears to be highest.

of ability might be an effective

w

The formation of ciasses b¥ level
alternative;
3. continuing efforts to incorporate Haitian-Creole into native

language studies and content instruction in general as a means to promote
achievement in all subject areas among those students not yet proficient
in French language skills; and

4. retesting students immediately with the next level of the CREST;
if students master more than 50 percent of the objectives at pre-test for
Levels 1 and I1. This would yield a more accurate measure of gains

achieved in English syntax.
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APRNDIX B
Supirt Services JHTerad o Progran Stidets (12l ant Spring)
EREQUENCY. LANGUAGE [N COORDINATER' § Jamawmr 0F
- SIAFE P(IIS(FN(S] (F SERVICE WICHSERYICE  EEFECTIVENESS OF SERVICE
1¥PL iF SLRVICE NESCRIPTION RESPONSIHLE (FFERED 1§ OFFERSD TRRTY SCRERmAY— VEry

COUNSe L ING

AR

* PERSINAL

“ (MR URTENTATION

Lty

-2v~

" GkUP

Tutorial nstruction Provided

Tio Hoars Nally

Engiish - French/ I
Kaftian Creale

Tnfarim] sesslons originated by
{he student or the staff medber

Grade Advisor; Rirector;

Carricatan Specialist

When necded

Eiglish - French/ '
Haitian Creole

Presentation In clm and
Individual Interviews

Schoal Career. 'cé'miiéidi

(ince wthiy

Individual course of study
planning sesslon

Bi gial Coinelor

M least once
3 ters

broup quldmce sessions

Project WAPTT and represen-

tatives from BESC

Tnice a tern

HETERRALS

———

© IH-SUHL

(T STHOL

Nainstream Guidance

Psychalogical Assessnent

Bilingual Counselor
Nirecter

As needed

Placesent {n_other schools or
prograns according Lo need

Schoolbasod STppoL Lo
and Pilingual Counselor

hﬁww

fnglish & French] f
Creole
french and English X
Freich-laltian/Crenle i
Freich/Crenle & 1
Inqlish

i
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NPPERDIK B

Support Services Offered to Progran Stirents (Fall and Spring]

o FREINEACY LAGUAGE (. COORDIBMTGR’S GEAENT OF
e STAFF_PESOM(S) O SERVICE WIICH SERVICE  EEFECHIVENESS OF SERVICE
e stRilE DESCRIPTIN RESPONSINLE FHERED 1S OFFERED :

FMILY CONTAETS

WML VISITS parapratessond! ice mnthly  French/Creale )

* T0icPiiNE (ontact with hose Paraprofessions) and. lneeled  Frenchlreale '
Turriculus Specialist (Mmost datly)  English

“ Wil {nformition 45 to student's Oirector and Secretary Once bi-mpnthly or French & Enqlish i
progress @@j@j‘ﬂi@ﬁtlj‘

A VRGN ACTIVITIES Parent-Tedcher Confersce M Stat nce 2 Lern Franch « Waithail
tid Creole § English

oS00 ACTIVITIES  BTLA, Mestings Directors TWlce & ters Eaql ish 1

w Soctal Cathering and Student  Director and Stall Onice Yeirly french/Creole i
Performince and English
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APPENDIX C

Staff Developaent Activities ia Schnal

Coordinator's Jitoemet

Stratey Dascription(s), Goals, ~ Noaber_and Title of Frequency or 0f Effectiveness

or Titles Staff Attemding Speaker or Presenter  usber of Sessions  Hardly Someehat Very

A bilings & Project Director 1 - Tuice a term I

bre-Seritce Assessnent procedures M1 biling
£.5.L, staff

epariwit ectings  Adwintstrative Mi biting, stalf Project Nirector I every month 1

Stidet Counsel ing I biling, & linwal faidince 4 - baice a tera
£,5.t, staff Lannselor

Mainistrative (together . AN biling., PS4 & A7, adninistration ! biery mAth i
with Foreign Language staff} For, Lanquage teachers Project Nirector

e

-t

ok shis faiues Claritication A biling, sttt #roject Mirectar i - tufce 4 tor i
Workshops

aitian Coltare & Gacation M1 biting, St Representative 2 ina yeir '
Praject WAPTI

voio L ey
. frr
Y
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APPENDAX C

Staff Development Activities mtside Schoot

S Coordinator's Judaesent
Stratedy pescription(s); Goals, Nember and {itle of L Of Effectiveness ,
or Titles Staff Attending Speaker or Presenter raly what  Very

Jorkshop Held Dutside Evaluation and Assessment  BESC - Hunter profect Dirsctor § X
sensol of Bilinqual Prograa Curriculim Spectalist

Assessment of LEP Students  Board of Education Project Mirector X
Office of Bil, ¥4,

fducation of Haitian Students N.1.S; Ed; Dpt: Curriculua Speciatist
& N'vtci ﬂ,ﬁ,f;

pevelopment of Curriculun  O.B.E, Curriculum Specialist
in French

Conferences and NASE Conference Nations) Association  Project irector

Symposia Washington, 0.C. of Bilingua! Education




APPENDIX C
University Courses Attended by Staff
Kpplicability of

- R Coursewark to Program
Staff Institution Courses Frequency Hardly Somewhat Very
Professional Brooklyn College Curriculin Developaeit 45 Nors X

Edicatian 773.0

Fieldaork in Psyc 1 31 hours X

Education 704,17
; Assessaent in Behavior 1 60 hours
5 Education 726 b
[}

Psychology of Learning 45 hours
Difficulties 721 X
Fieldaork fa Sch, Psyc. 30 hours 1
Kssessnent in Behav, 11 60 hours
ity University of N+ Socfo-Cultural Founda~ 45 hours
City College tions of Bilingual,
Bicultural Education
e York University Organizational Thoory 11 30 hours

FRIC 58 3
— 59
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