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Preface
Approved by the Georgia Beoard of Education

December 11, 1980

These criteri- 51gned to evaluate teach-
er educat’ ‘ograms in Georgia colleges
whvch v ,.ntarlly agree to meet these stand-
ards students completing approved pro-
grams who receive the recommendation of

the apprOpnate college official meet the

preparation reqmrement of perfcrmance-

based certification listed below: Applicants

for certification from any regionally accre-

dited institution which does not have an

approved program in the area where the

applicant seeks cemficauoqi v&glL be evalu-

ated for certification against minimum certi-
fication standards. Both general criteria(Chap-

ter 1 and 2) and the individual program
criteria which follow were approved by the
Georgia Board of Education. From 1870 to
1911, changes in certification were made by enact-
ment of the legislature. The School Law of
1911 first gave the Georgia Board of Educa-
tion authority to set certification standards.
In 1918 four Georgia institutions were ap-
proved for teacher training (from A Hisiory of
Public Education in Georgia, 1734-1976).
Georgia accepts accreditation by the National
Council for the Accreditation of Teacher
Education (NCATE) ijréiiided aijiiiieaiifé com-
plete NCATE- approved programs NCATE-ac-
credited insiitutions with some teacheredu-
cation programs not accredited have the
615ti6ii 61’ haViiig théir graaﬁatés submit for
1mum certlficatlon standards or subnuttxng
their programs for approval by the Georgia
Board of Education.

Each institution has the opportumtyto reflect
its philosophy in programs offered since
most of the criteriareflect broad experiences
which should be provided by each program.
Each statement of criteria shows the date of
approval by the Georgia Board of Education.
Approved criteria replace and supersede all
previously approved criteria in that specific
field. Administrative procedures permit a
student to be certified under the approved
program in effect at the time the student was
officially admitted to the program. Colleges

and uiniversities with approved programs are
expected to meet new criteria requirements
at the time of program reapproval. Excep-
tions to thls procedure are spemfic requlre—

such as H.B. 671 which requlres all teachers
to have a course in the recogmt_lon and
instruction of children with special needs.

Expenmenta] programs are encouraged. An
institution may submit an experimental pro-
gram which differs from criteria for program
approval along with a rationale for the differ-
ence and an explanation of objectives, instruc-
tional and evaluation procedures. Experi-
mental programs must have Georgia Board of
Education approval befor: becoming
operational.

Performance-based Certification in Georgia
is based on the following.

1. Pﬁspmﬁoﬁ ThlS reqmrement may be

met by one of the following

a. Completlon of a Georgla approved
program.

b. Completion of a program approved by
the Nationat €ouncil for the Accredita-
tion of Teacher Education (NCATE).

c. Graduation from a regionally accre-

certlficatmn standards as determined
by an evaluation in the certification
office:

2. Testing - Satisfactory completion of a
teacher certification test of knowledge in
the teaching field.

. Performance - During the 1mt1a1 three
years of teaching, demonstrate acceptable
performarice as assessed on the Teacher
Performance Assessment Instruments
(TPAI).

The Gédrgia Déijartrriéiit 6f Ediii‘atidii

W |

ple who have contnbuted to the prepara-
tion of these criteria and assisted in insti-
tutional evaluation.



Roles and
Responsibilities for
Teacher Educatien
Programs in Georgia




Role of the Georgla Board of Education

Educatmﬁ in Approval of Teacher

Legal respon51b111ty for approval of teacher
educationl programs lies with the Georgia
Board of Education. The Georgia Department
of Education recommends to the Georgia
Board of Education that teacher education

1. A professional certificate in the field is
authorized by the Georgia Board of

Education.

2. There is a demonstrated continuing
demand for personnel in the certifica-
tion field:

Procedure for
AP 7§i’§Vii‘lg Prégram* ms
1. Programs subimitted for fuill approval

a. Institutions de51rmg program ap-

proval are responsible for initiating a

request for program approval. This

request should be submitted to the
Unit of Teacher Education and Staff
Development of the Georgia Depart-
ment of Education by the head of
teacher education of the institution
seeking approval.

b. Avisiting professional commiittee will
be appointed by the associate direc-
tor of the Unit of Teacher Education
and Staff DeveIOpment the head of

teacher education in the institution

seeking program approval and the
person designated by them as chair
ofthe visiting professional committee.

c. The assocmte dxrector of the Teacher

Education and Staff Development

Unit, Georgla Department of Educa-

tion; will mform the committee of its

specific purpose: The vu,ltmg profes-

sional committee wiil visit the insti-

tution and study carefully the exist-

ing program. The committee will then
submit areport to the Georgia Depart-

ment of Education : The department
will send the number of copies of the
report requested for faculty study to
the college.

d: The Georgia Department of Educa-

tion, after studying the report : and

other data, will make areturn visit for

a follow-up conference with the appro-

priate officials of the institution:

e. ,1,he Georgla D,epfartmfenftf Qf 7Educz’1—

tion, after a study of all follow-up
r’e'po'rts’ and other data. Wl’ll i’ﬁéke

and development

Prograims submiitted for reapproval

Procedures for reapprovat are the same

as for initial approval; except under spe-

ciat crrcumstances such as i iterim addi-

tion of a new prograni or programs:
Under thesfe specral clrcurnstances. proce-
dures wiil be modified at the discretion of
the Georgia Department of Education.

Programs submitted for temporary ap-

proval (onte-year approval)

o3}



Institations desiring to initiate a new

program shouid submit the proposed

program to the Teacher Education
and Staff Development unit of the
Georgia Department of Education.
This iiféiiéééd program should_ bé

education of the institution seeking
approval.

A small visiting professional commit-

tee may be appointed cooperatively

by the Associate Director for Teacher

Education and Staff Development and

the head of teacher education of the
institution seeking rogram approval.

The v151t.mg professmnal committee.
along with appropriate members of

the Georgia Department of Eduaitlon.

will visit the institution, study the

proposed program and submit a con-
sensus i'Ei)O'i't;

Development Umt. after a §tudy 7of
reports and other data, will make
available information concerning ap-
proval to the Georgia Board of Educa-
tion viathe Aééoc:éte Siiperiiit’end’eﬁt

the D1v151on Dlrector. However. for

inistitutions strivirig to meet criteria
deficiencies, as pointed out by a

6ﬁiiﬁittee. departmental “approval

Oiie year.
The Teacher Education and Staff
j?’e:\{elbijﬁiéiit Uiiit méy ann’""ijé.lly i'e—
information such as enrollment fig-
ures and prograin chianges. This
information will be evaluated in terms
of “General Criteria” (Chapter Two).
This evaliiation will serve as a basis

for extending approvul for the next

year. Each institution will be informed

of significant strengths and weak-
nesses of its program in order to pre-
pare for requesting full approval as
quickly as possible.

Financing of the
Professional Visiting
Committee

1. Travel expenses of the visiting commit-

tee to and from the institution will be

paid by the Georgxa Department of Ed-
ucation;

2. Travel and subsisterice while the com-
mittee is at the institution will be paid by
the institution.

3. The institution will pay an honorariumto

the chairperson of the committee.

Accreditation by Other
Agencies

Accremaﬁbn by the Southern Association

of Colleges and Schools, Inc;; is essential for

institutions to have state approval of their

programs, To maintain state approval even

on a temporary basis, an institution should

beaccreditedby the Southern Association or

show definite evidence of continued progress
toward meeting standards for accreditation.
The Georgia Board of Education accepts
NEATE accreditation of Georgia college pro-
grams. Any educational program(s) accre-
dited by NCATE must also meet state criteria.




Role of the Institutions in
Seeking Approval of Programs in
Teacher Education
C__._:ﬁeatiﬁnﬁfpiﬂ‘posé Suggested Outline of

L. Program approval is - the Self-Study Report

a. anindication that the institution has _________ChspterOne:
met Georgia Board of Education stan- General Description of the Teacher
dards. Educaton Program

b. an iifidiii?dﬁﬁ diéii: ﬁije iﬁs’ﬂﬁiu;o’ﬁ has Organization and Administration
stiidied its teacher education program orgmﬂmﬂéﬁ of ﬂrlc COUCEC .
and has acquired reliable informa- Administration of Teacher Education

The Teachier Education Comimnittee
tion for use in improving its program. Procedures and Policies for Instructional Program

c. an indication that the mst.ltutxonhas B Dﬁ"ﬁ"‘{“”f‘"“‘
hadits programreviewed by avisiting Resources
grqfiéisis}pinal committee of competent Faculty Summary Data Sheets
educators. Studcxgts -

o5- Admission of Students to the College
2. The institution should, through an insti- Compensatory Program (if any)
tutionat Sflf:§t}5qy', define the Object.lves Admission to Teacher Education

it hopes to accomplish through partici- Evaluation and Retention

pation in approved teacher education Physical Plant Facilities

programs: Off-campus Facilities

L L B o . _ Library
3. Theinstitution should outlifie procediires MediaCenmter

for accomplishin g siich objectives withisi Curriculum Materials Center

the framework of criteria adopted by the Curriculum

Georgia Board of Ediication. Gerieral Studies

Professional Education
Foundations
Methods
Curriculum
Media
Laboratory

Facuity Organization Chapter Two:

- _Descriptions of Indlrldunl ‘rewher
1. Persomnnel responsible for the in .titu Cducation Programs, Undergradus

tlon s _program of teacher edu'.atlon
"""""" Each progi‘ﬁiii déSéription should include the fol]owing

f-tle program usmg Cl‘ltﬁl,‘la ,fOl' teacher e Frame of rererei;cg. shnwing fiumber of studernts in
education programs in this Zscument. recent years. recent program modification, future
. pians
2. Through committee or individual assign- : i?"‘"i'? teaching in the program along with a sl
Ny SR 13 o armhilart acwe'Ty teadﬁng ¢ program alo: a schne-
meuts; information should be assembled diile of classes taught by term for at least the last year

and compiled showing how the proposed

programs meet the intent of criteria: . Eéclliuss and {nstriictionial resoiirces to support the

L o o o program

3. Staffstudy ofthe compiled report should ¢ Anyspecial admission or retention standards for the
give direction to program improvement program (Programs In leadership and sexvice sich as
and to the use of the services of the VlSlt' media or administration and supcrvislon which

ing committee.

ERIC

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

this as an admission requirement or provide for
completion of the prerequisite certification as part of
the programt.)

e Prograim objectives

¢ Program descriptions

e Evaluation procedures for students in the program.
follow-up after graduation and progratn revision

Descriptions of Individual Teacher
Education Programs, Graduate

Each program descnption should include all the catego-

ries listed under Chapter Two.

Procedures to Assist
t;hé Visiting Committee

The institution should send a copy of the

self-study to each member of the visiting

committee at least one month before the

initial session of the visiting committee.
2. The institution should prepare for the

21]

initial visit of the commiittee by drafting a
suitable plan for

a. aquainting the staff with members of
the committee.

b. supplymg the commlttee ‘with neces-

saiy information about campus facil-

ities, the program of teacher educa-

tion and the total 1nst1tut:10n such as

class schedules, campus maps, fa-

culty schedules; locution of faculty

oifices and transcripts of recent grad-

uates from each program.
The institution should facilitate the work
of the committee by

a. arranging for students and graduates
to be interviewed by the comiiittee:

b. arrangingfor the committee toobserve

class situations and laboratory sites.

c. arranging for members of the com-

mittee to have interviews with staff
arnd advisory commiittee(s):



Role of the Visiting

Committee in

Programs of Teacher Educaticn

Purposes of the 5.
Committee

1. To analyze the self-study and other

materials provided by the institution

2. To survey the \Jnstmg programs of the

institiition by observation and interviews Qrganizing tﬁe

erned by factors such as the number and
kind of programs being reviewed.

to obtain evidence of program character-
istics, especially strengths and weak- Committee for Work
nesses 1. After examining the file of material sup-

3: Toreach acommittee consensus of find-
ings as a basis for writing the report to
the institution and to the Georgia Depart-
ment of Education

Committee

1. The chairperson of the v151tmg comimit- 2.
tee will be selected cooperatively by the
Associate Director of Teacher Education
and Staff Development and the head of
teacher education at the institution re-
questing approval. This selection shoiild
be made in the spring prior to the year of
approval or, at the latest, early fall of the
year in which the institution’'s teacher
ediucation programs are to be reviewed.

2. Thechairpersonofthe committee should
be a person qualified through broad pro-
fessional preparation and experience in
teacher education.

3. When the chalrperson has accepted the

appomtment a meeting sttduld be sche-

duted at which the chairperson, a repre-

sentative of the Georgia Department of

Education and the head of teacher edu-

cat:on of the institution determine the

size and composition of the committee.
4. The committee should have a represen- 3
tative membership of specialists in edu- )

cation from the Georgia Department of

Education, colleges and public schools:

13

bod

re%)

plied by the insitiition, the chairperson
should contact the head of the institu-
tion's teacher education prbyam to clar-
ify understandings of the committee’s
function regarding

a. purposesto be ach eved by the insti-
tutional evaluation and

b. possible agenda of the evaluation in

terms of dates and activiities:

The chan'person should c&l the ﬁrst
session of the committee at a time and
place approved bythe institution involved.
At this meeting

a. purposes of the evaluation as out-
lined by the host institution should
be identified.

b. questions concerning materials sub-

rmtted by the institution should be

c. areas in which additional iriforma-
tion is felt to be needed shoiild be
identified.

d. tentative procedures for surveying
the existing program should be out-
lined.

e. ResponSIblhty for surveymg t.he pro‘

grams and for reporting findings

should be delegated to committee

Comitiittee operation
a The committee chairperson shouid

submit a work plan to the head of the



institution’s teacher education pro-

The work plan should be implemented

through the cooperative efforts of the

host institution and the comumittee
meinbership.

The committee chairperson should
assume responsibility for directing
the activities of the committee in
such a way that the report can be
completed and approved by the com-
mittee before it is submitted to the

institution and to the Georgia Depart-
ment of Educatiori.

The committee chairperson and the
head of the institution should deter-
mine when the final report will be
given and the procedure for giving it.
The chairperson should forward a
copy of the final report to the Teacher
Education and Staff Development
Unit, Georgia Department of Educa-
tion.



Format and Follow-Up

report. The cntgna need not bt; statqd item
by item; but references should be clear so
that the criteria can be identified.

In such areas as staff and facilities; each per-

son should give information from the as-

sxgned area to be included in the general

1 Gpenmg statement (frame of reference
and documentation of interviews held;
observations made; records and reports
exanu"""”"iiéd)

which criteria are being met, viable alter-

natives or innovative programs)
3. Criteria partlally miet or niot miet

4. Recommendations

1. Attachalistof staff members interviewed,
cooperating schools visited, observations
made,; etc.; if requested by chairpersor.

2. Siibiiiit three typewntten COpleS to the

chairperson to be distributed as follows.

a. One copy to the comimittee chair-
person

b. One g:opy to the Georgia Deparfment
of Education

c. Oile copy to the institution (The head
of teacher education in the institu-
tion shoiild check this rough draft for
aﬁy 'ei'i"o’rs’ and ﬁbtify the ’c’o’rmm” mittee
nent of Educatmn ) The cmmmttee
nicmber should also keep a copy.

Follow-up Activities
1. Chairperson of Visiting Committee

a. Edits report prepared by the vismng
committee '

‘b Sends report to the Georgia Depart-
ment of Education
2. Institution
4. Studies report and acts to modify
programs so that they meet criteria
b. Prepares a follow-up report on each

program neeumg revision

c. Nedotlates W1th t.he representat.lve
from the Georgia Department of Edu-
cation

3. Georgia Department of Education

a. Duplicates report

b. Sends copies of report to the institu-
tion in the number requested and to
members of the visiting committee

c. Negotiates with the institution on

criteria partially met or not met

d. Submtsf recqmgepdations to ﬁife
Georgia Board of Education

e: ﬁtfof'ﬁs ij_fié institution of action taken
by the Georgia Board of Education



Chapter 2

Approving Teacher

Education Programs

135



Frame of Reference

Criteria for Adminis-
tratliiii and Curri ****** culum
Gciiéral*"

The édﬁhiiiéti‘étiiié structure for school per-
sonnel preparation within the institution
should promote the preparation of profes-
sional teachers, The governance and deci-
§i6ﬁ méking df the whole iiiétitiitidii éhdiild
tion, sqtl]e burden of creatmg and ma.mtam-
ing collaborative relationships for the ad-
vancement of professional preparationis not
placed solely on the teacher education Striic-
ture.

1. There must be evidence of adequate col-
lege organization for permitting those
most knowledgeable about teacher edu-
cation to make decisions about the pro-
cess and content of teacher education
and for locating with them the major
responsibility for designing, approving,
evaluating and developing teachér edu-
cation. These decisions must be made in
the light of all constraints affecting
teacher educatich The 'd'eciéi'on' méklng
educatlon faculty or d1v151on of teacher
education, a school of ediication faculty
ora comparable unit.

2. The pohcy—makmg process in teacher
education should allow for reactions of
th"ciée éc'quain'tcd w1th thé iiiétitiiti'ciiiail
who };now the prpfessmnal corltrols insti-
tited by oiitside agencies. These per-
sons may be from professional eduication
and otherdisciplines, from student organiza-
tions and from the profession, biit shotild
be used as an advisory group involved in
continuous planning and not to adminis-
ter a program;

3. The organization for the developmeiit of
the teacher education program shiould be

adaptable and capable of change When

patterns of teacher education within the

controlling agencies shift. Orgamzatxonal

structure for modifications in curricu-

lum; sequence schedules and admin-

istrative practices should be adequate to

accomdate recommendations for meet-

mg criteria within ayear fpllowmg avisit-
ing committee visit report if teacher
education is to be responsive.

There should be a clearly deﬁned v01ce
for teacher educatlon inthe institution—
an mdlwdual recognized by college per-
sonnel students, public schools and
regulating agencies as having the admin-

istrative respon51b111ty for coordmatmg

and 1mp1ementmg approved programs.

Such coordination and imnplementation

would extend to admission; advisement

and guidance; and direction of profes-

sionat preparénon mclud:ng projram

objectives, laboratory experiences; certi-
fication and fellow-up. The administra-
tive officer will be responsible for main-
taining liaison with the Georgia Depart-
mentofEducationonall school personnel
preparation matters. He or she must be
the person designated as the head of the
teacher education unit or the head of the
division, department or school of educa-
tion. Any program submitted for approval
or any program change must be approved
by the designated head of teacher ediica-
tiofi oni the college campiis.

Approved teacher education programs
must contain administrative prov1510ns
sufficient for the college person respon-
sible for teacher education to know the
registration and status of students inthe
program.

The preparation schedule should be in

keepmg with the best combined deci-

sions of the college teacher educat:on
faculty The schedule should be as res-
ponsive as possible 11,’,,5,90?‘,,91,‘?};?",5,?5,’

permitting contacts with professional
laboratones. sequent.lal arrdngement of



Criteria and
Pfﬁéédiii‘és for

The institution must file with the Georgla
Department of Education a detailed descrip-

tion of each program by which it proposes to

prepare teachers. The descnptlon should
include ob_]ectxves for the program, a fuil
description of course content and evaluation
procedures for students in the program and
for the program itself on a continuing basis.

Program approval may be granted to an insti-

tition provided its teacher education cur-

riciila substantlally meet or exceed General

Criteria (Chapter 2) and specrﬁc criteria for

the field found in Chapters 3, 4 and 5.

In developing prograiis the following should
be considered.

1. The teacher educatmn faculty should

and development.
2. Each academm dlsc1plme partxmpatmg

in the teacher education program shouid

be involved in cooperative plannmg in

designing and maintaining a program of

teacher educéﬁéﬁ

should be lnvolved in program plannmg
procedures through orgamzed work ses-

il

ing which consideration in given to

a. defining objectives and furnctions of
the program,;

b. 1dent1fymg competenc1es the program

is designed to develop;
c. planningscope ofcurriculumcontent;

d. determining the nature and extent of

laboratory experiences;
e. evaluation of students:
Trends in teacher education as revealed
by current research findings should be
considered carefully b"y those responsi-

Consultant services from spf;cxahsts in

areas of 51gn1f1cance to programs of

teacher education should be secured from

state, regional and nationat aggncnes to

clarify direction in program planning and

evaluation:

Prograim planning should include provi-
sions for evaluation of the program by

students, by mstltutlonal and public

school personnel who aid in 1mplement-

ing approved pohcies anq by graduates
of the institution who complete the
upprovpd prograri;

Program planning should include provi-
sions for experimentation, innovation and
change under the approved program
concept.



Program Design

Cfifeﬁa ﬁr

Programs

General Education
There should be evidence that the institu-

tion, in developing its program, was guided

by the following basic principles:.

a. General educat.xon 1s coriceived as
those learnings which are fundamen-
tal and common to all college gradu-
ates. The teacher education division
of the institution should participate
equally with other divisions in de-
signing general education expenen-

ces which would be part of the degree

programs of all the institution's grad-
uates.

ties and fine and applied arts

c. All graduates should demonstrate
basic competence in communication
and computation skills.

Professional Education
Generally. the college schedule should re-

quire that the body of the professional se-

quence follow screemng for admission to

teacher education: The professmnal educa-

tion sequence should encompass the follow-

Social Foundations

The social foundations areas are the history
and philosophy of education; the sociology
of education; and/or comparative education.
Practitioners in each of these areas will
structure a _body of relevant information
abotit schoolirng based uipon the application
of techniques borrowed from philosophy,
hiét’o’i’f{. psychology, anthropology and var-
fous related diSCipliﬁES.

1. The future educator should be knowl-

edgeable regarding the following:

a The 51gn1ficant eras in ;he mstqry of
education, with special emphasis
upon American education

b: The changing purposes of education
which our culture has deemed im-

c. Outstandmg persons whose contri-

butions to the field of education every
educator should know

d. The evolvmg role of the teache asa
link between age and youth

f. The changxng curriculum of the pub-

lic EC!’IQOI from that of the illiterate,

pqmﬁve society to the comprehen-
sive curriculum of the modern school

2. The ﬁxture educator should possess an

understandmg of the following.

a. The basic philosophical t.heorles
which have shaped American educa-
tion.

b. Thesignificant differences to be found

in educational theory and practice in

publxc schools and among the educa-

tionat leadership:

c. The underlying valiies which give
meaning and substance to all educa-
tional endeavor:

d. The implications for the individual
teacher in developing a personal phi-
losophy of education.

3. The future educator should exhibit atti-

tudes and behaviors indicating percep-

tion of the following:

a. The public schiool as a social institu-
tion designed to meet society's needs

b. Theinfluence of the community social
structure on the program of the pub-
lic school

c. The interrelationships whlch exist

with other institutions in the comr-
mumty

21

ey

Qo




d. Social problems as factors influenc-

ing the program of the public school

e. The pubhc, sehool,as an agency o[
change and ediication as a means of
social mobility

Learning and Learners

Among the specific kinds of information
classifiable in this category are the efficacy
of several ciies to learning, the variability of
the effects of both punishment and reward,
the differential effects of anxiety on perior-
marce in sxmple and complex tasks, under-
étanding the _]udgmenta.l and decxsxon pro-
CESSES, SklllS in cogmtwe motivation, the

process of i mqulry and the setting that facili-

tates the pursuit of learning; and the facilita-

tion of creative behavior.

1. Developmeiital psychology and person-
ality theory are essential. Programs need
to stress psychology as an approach to
understancling children and cortribut-
ing to the healthy development of per-
sonality. All teachers should understand
the differences in the developinental
stages of boys and girls, uneveness of
developmernt within mdwlduals. the tre-
mendous range of development within a

single classroom and developmental

stages and tasks: Also important is an

understandmg of the emotional aspects

of human behavior and ttie psychology of

stress: Thus studies in foundatxons

should include the mult.tple causes of

human behavior and motivation; the

importance of self-knowledge and the
role of anxxety in behavior; they should
1mpart skillsin empathy andin theelicit-
ing of affective responses, and the dy-
namics of constructive behavior in regard
to change and stress.

2. Teachers need to be familiar with the

psychology of learning and the field of

child/ adolescent psychology, but also to

have sensitivity to the learning environ-

ment and a comnrehensive understand-

ing of teacher-pupil interaction and the
nature of the learning environment itself.
Other specific needs are understanding
of ideas about the self-concept (image
and ideal); reference groups; the minor-
ity group problems; concerns for indi-

viduality and seif-realization; the com-
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munication process; the psychelogy of

verbal communication and classroom
interaction; awareness of individual dif-
ferences and the making of accurate
observations and predictions of group

behavior.

é. Measurement stansncs and research

methods, especiallyat the graduate level,
can show the teacher hoW widely child-

ren differ on many complex variables:. In

this category are an understanding of

how experimental methods may be app-

lied to the study of school behavior, the

process of inquiry and theory buﬂdmg

the nature of the creative process in the

discovery and development of new knowl-

edge, the imaginative and judicious use
of research evidence; the taxonomy of
educational objectives in the construc-
tion and use of evaluative instruments
and the use of statistical and téSééréh

constructive behavmr

4. In an effort to assure that all teachers

have preparat:on to individualize instruc-

tion, the Georgia Generat Assembly

passed H.B. 671 which requires that every

certified teacher, prgncﬁtpai and guidance

counselor have a course in the recogni-

tion and instruction of children with

and Media
Teachers should be prepared to orga:mze and

direct the classroom and should be intro-

duced to the complexitnes of educationat

practice through continuing analysis and

inquiry into the teaching and learning acts.
Teachers should make a study of education
based on continuing research of the teach-
ing activities that have produced modeis;
applications and suggestions for those who
would teach. They should be led to synthe-
size from all the content of agiven field those
concepts and approaches most appropriate
to a logical sequence of learning experience.
Method study constitutes a special respon-
sibility for the profession to induct the neo-
phyte into the known good practices, re-
search, corterit and arts of those with
professional skills.
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The need of a teacher is broader than the

traditional concept of method. This need

includes

1. classroom managementand organization;
dealing with the complexities of teacher
practice and the ways to approach c;ass-
room direction and organization:

2. an analysis of teaching including the

abxlxty te deal with information derived

from Gi» many ways teachers work at

their jobs and the ability to analyze

teaching in a reat situation.

3. astudy of the literature, cotirse of study
field ;Q detemune 7t.h’e selectgd content
suitable for the public school course of

study and to determine the logical organ- .

ization of this content with related mate-
rials foi i field.

4. the development of competence in the
selection and use of appropriate instruc-
tional media and curriculum materials.

Professional Laboratory Experiences

Teacher preparation institutions should
assure that learning throughotit the entire
program of professional study has added
meaning by providing daccess to learniers in
educational settings. This access to learners
should begm as early in the student’s pro-

gram as possxble and encompass a carefully

planned sequence of clinical labbratory

experiences. Hence, knowledge and skills

devetoped during course work can be fused

in more meaningful interpretation:
Pre-Student Teaching

a. Pre-student teaching expenences
should bc a portion of the coordi-
nated professional development of
the prospective teacher. Experiences
should be supervised by those quali-
fied to relate them to the professional
component.

b. Provision should be made for the

teacher education student to iden-

tify, observe; analyze and study reie-
vant growth and developmental pat-
terns and behavioral characteristics

at varying stages of maturation.

23

c. Opportunities should be provided for
observation of differing teaching
styles and methodologies both in and
out of the student’s area of speciali-
zation. These opportunities may be
provided through simulation as well
as through direct experiences.

d. Opportunities should be provided for

participation in limited planning, con-

dnctmg and evaluating of learning

experiences:

e. An orientation of teacher ediication
studernits to non-teaching school-re-
lated activities (e.g., club spconsor-
ship, lunchroom, faculty meetings)
should be provided.

f. Teacher education students should,
under supervision, become involved
in, and begin to study; the function
and relationship of the teacher to all
other people involved in the school
program (teacher-paraprofessional:
teacher-community agency; etc.).

In-depth Laboratory experiences

(Student Teaching; Practicum,
Internship)

a. Teacher educatlon students should
be guided to encounter and analyze
classroom teaching and translate
theories into practice:

b. Opportunity should be provided for
the teacher education student to
’d’e(felbp’ competencies in the use of
various instructional resotuirces, tech-
niques and methodologies.

¢. Teacher education students should
be directed and assisted in examin-
ing the stated curricula of the school
as demonstrated in the experiences
provided for the pupils; how curricu-
lar changes occur and how the cur-
ricula relate to the pupils of the

d: Provision should be made for the
teacher education student to become
aware of the larger community in
which the school is located.

e A field expenence of sufficxent dur-

ation to warrant the equivalent of a

full course load for one quarter should



be prov1ded Edependent upon the
institution's program). The student’s
uninterrupted efforts will be devoted
't'ci thé p”r’o’feéélb’nél lébbi‘étbi'y act.ivi-

a551gnment the student must be
carefully supervised at regular inter-
vals by both college and school per-

soiiiiel to insiire maximum benefit to
the student.

f. The in-depth laboratory experierices
éﬁéiifd iii'bVidé the college i'éliéblé

with which to venfy program com-
pletion.

g. Educational settings for professional

laboratoryexpenences shouldbe only

in schools and agencxes offermg

optimum opportunities to study pup-

ils and the learning resulting from

the program;
h. All of the professional laboratory

experiences leading to program com-
pletion shotild be sequenced to pro-

vide carefiil guidance and movement

of the student from the role of the

observer to competence in planning;

developing, implementing and eval-

uating the instructionat program to

which the student is assigned.
i. The Lﬁidépth,léhd’rétbiy experiences
(étiidéiit tééi:hiﬁg. iji‘ﬁbtibiim ii'iterri-

posed level and field of teachmg and
be specifically designed to meet the
objectives of one's approved program.

Selection of Professional Laboratory
Centers

The quality of professional laboratory expe-
riences depends upon many complex fac-

tors. The various agencies concerned with

professional laboratory experiences need to

work effectively for similar goals, discharge

their specific responsibilites, understand the

roles they play and communicate with each

other. Colleges and schools have a mutual

responsibility in the selection of centers.

Educational centers need to collaborate on

roles and responsibilities: A center collabo-

rating with colleges should
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exemplify the policies; philosophy and
objectives necessary to achieve the op-
timum goals of the teacher education
institution.

H |

tion as a legitimate part of its public and

professxonal Obhgifiéﬁ

teachmg professmn

d. continuously promote curriculum de-

velopment and instructicnal improve-

ment {0 ensure a vital program.

e. efcoiirage research, experimentation and
innovation in education.

f. organize and promote staff development
activities for supervising teachers.

g meet Georgla public school Standards.

h: have a profEssmnal hbrary of refererice
materials and periodicals pertinent to
the needs of teachers.

i. have adequate space to accommodate

well-rounded programs for their students

and have an 1 adequate supply of instruc-
tional materials and aids. Where campus
facilities for laboratory experiences are
used, these facilities should be supple-
mented by off-campus centers selected
in light of the above requiremernts.

Teaching Field

General criteria related to the siibject matter

of the teaching fields

a. The institution should limit its profes-

sional curricula to preparation for those

teaching fields in which it has adequate

staff and facilities. There should be a

strong undergraduate teachmg field be-
fore a graduate program is instituted.

b. Instruction in the subject matter of any

teaching field should be under the direc-

tion of staff members who qualify as

faculty members in regionally accredited

institutions: Faculty members responsi-

ble for teaching field courses must be

considered for that assignment based on

preparation or experience.
c. The content of the special field require-

ments shoiild give consideration to the

suggestions of specialists in the content



field but also to the teachers of profes-

sional education and representatives of

the public schools. Consideration should
be given to materials available from the
Teacher Education Services of the Geor-
gia Department of Education.

In addition to the teaching field, each

prospective teacher should be encour-

agea to acquire experience in d1rect.1ng

some student activity:

Criteria for Graduate
Programs (Fifth and
Sixth Year)

1.

Wi

Advarnced study is a continuous process
of growth and development in breadth
and depth toward the realization of the
optimum potential of each individual
throughout his or hier professional career.
Advanced study forinitial preparation for

teaching is permissible if the sequence
of graduate study is formulated so that
the léte dé’ciéi’oii étﬁdéﬁt S f‘ rst Eiiéoiiﬁ-
essent.lals Qf the undergraduate criteria
for professional study. {The structure
can permit a student to count the equi-
valent of one quarter of graduate study
completed for T-4 certification toward
the T-5 certlﬁcate for teaching, provided

that minimum certification staridards are

met at both the T-4 and T-5 levels.

. An understandmg of the social founda-

tion of education is especially desirable
for persons seeking graduate degreees in
education. Their professional effective-
ness is dependent upon a greater aware-
ness of the community, inderstanding of
how pubhc aﬂmrs are conducted and

leaders.

. Approved graduate programs shouid be

related to the Goals for Education in
Georgia (especially those concerned with
individualizing instruction; extending
career education to all students, improv-
ing student self-concept and compensat-
ing for or removing the effects of eco-

[4; 1

nomic or cultiiral deprivation and physi-
cal or mental handicaps).
If a student in an approved graduate pro-

gram is teaching in a school within the

state; that school should part:crpate in

the preassessment of the student:

If a student is not teachmg in a state
school system, biit has completed stu-
dent teachmg a performance assessment

by both the school system super'nsing

teacherand the college supervisor should

Bé f)?&i&&é&

experiences for lmt.lal preparation for
teaching should include the essentials of
the undergraduate professional labora-
tory experiences, though completed as a
college supervised internship and/or a
practicum in a realistic school setting.

Unless specified differently in the teach—

ing field criteria; graduate programs will

require undergraduate preparation appro-

priate to the field of the graduate > study:.

The graduate teaching field component
at the fifth year level must totad a min-
imum of 25 quarter hours.

Approved programs for teachers and

school service personnel at the fifth year

level must include; based upon individ-

ual assessment of each student, the fol-

lowing areas of study—the nature of the

learner and the school in the social order;

programs of the school or problems of

teaching and formal provision for the
development of competence in using
researcii methodology with particular
emphasis on the use of research findings
in ediication.

. Approved programs must prov1de for t.he

above areas in the program and syllabi

must reflect such study, with emphasis
on the following:

® Professional attitudes and values as
well as skills

* Uiijgiieness of the individual and his

or her learning style

Flexibility in working with various types

of students

Adaptation to changing patterns in



10.

11.

. Seiecuon. development and use of a
vanety of curricula

Selection; development and iise of a
variety of curriculum materials and
instructional media

¢ Development of repertoire of teachmg

techniques appropriate for children

with varying backgrounds; levels of

development and needs

& The process of choosing one's life
patterns of work and leisure time

It is requlred that continuous five-year

programs include (at bachelors and/or

masters level) the professxonai labora-

tory experiences comparable in objec-

tives to those specified for undergradu-

ate programs. Additionally, at the grad-

uate Jcvel, it is desirable that suitable

pracucums field programs. internships

or part1c1pat10n activities, will be pro-

wded and will build on previous basic

laboratory experiences.
The total fifth year and the total sixth

year will each consistof at least one aca-

demic year, or the equivalent, of credit.

The student must have completed three
years of appropriate school experience

prior to completion of the sixth year
program.
The fifth and six -1 years combined must

include 50 quarter hours applicable to

the teaching field or service area for

which the certification is designed. At

least 25 hours of the sixth year level must

be content and/or protEssmnal study
applicable to the field or service area.

. To facmtate the student's acqmsltlon of

skills necessary for translaticg new

kriowledge into improved practice; ap-

proximately 25 percent of the fifth and

sixth year programs should include a

field-based laboratory component. Field-

based does not mean campus courses

taught in the field but rather those phases

of the program designed to assist the

student to translate new knowledge and

understandmg mto improved perfor-

based laboratory experiences must be
strearmed throughout the program, and

miiist be reflected in many courses based
upon assessed needs of the student and
specific objectives of the course. The

institution's cotrse syllabi and program

descriptions must specify the field-based

experiences required for each program
for students at varying levels of com-
peternce.

. Unless specified differently in the teach-
ing field criteria, the sixth year program
for an individual student must be based
on the completion of the fifth year require-
ments i the same field.

The study in professional education at

the sixth year level should advance the

student beyond demonstated levels of

competence at the masters level. The
courses or experiences should be se-
lected so that the student's total gradu-
ate program represents a logical whole.
The sixth year level proféssional educa-
tion program must include the areas cf
education assessmeni, measureiierit or
research; advr iced educational or de-
velopm=2ntal psychology or other ad-
vanced foundatioiis of ediicaticn; and
school currictilum planning, supervision
or administration.

Criteria for Graduate
Programs (Doctoral)

These generdal cnterla are a means of eval-
uating doctoral programs to assiire that

reasonable courses of instruction are pro-
vided ani! evidence of reasonable educational
accomplishment is required.

These criteria will be applied to institutions
offering dectoral programs in Georgia.

Procedures for Program

Developmenrt

This section emphasizes that the prepara-

tion of teachers should be reiated to the pur-

poses of the institution and should be an

institiitioniwide dctivity.

a. The institution must hold regional ac-
creditation at the level where certifica-
tion is being sought by graduates.
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b. The purpose and policies of the institu-

tion should include a commitment to the

preparation of educational personnel.

c. Programs shgulq be devg:loped under the
leadershipof the head of eduication in the
institiition.

d. Each department or division of the insti-
tution which contributes to the f)réf)éfa
tion o teachers should be involved in

program development.
e, Control of program operation should be

centered in the head of education.

f. Program planmng should reflect evidence
the program objectives are related to job
definitions and professional responsibil-
ities for which educational personnel are
prepared.

g Trends in education as revealed by cur-

rent research findings should be care-

fully considered by those responsible for

program planmng

sions for progam e"aluatxon by students
Whlle in the program and after comple-

evaluation should also be conducted

by the institution.

Program p;anmng should include provi-
sion for experimentation iz program flex-
ibility within the requirements of the
prograi.

j- Provision should be made to evaiuate the

ability of s udents compietmg the nro-
gram to perform in school settings.

T he de51gn of doctoral programs should pro-
vide flexibility to the extent that each stii-
dent s prograiii is a logical extension of Work
experience and previoiis work takeii at the
undergraduate and/or graduate level.

a. There should be clear statements of
course purpose, objectives and content
to be derived from and linked to specified
student outcomes. All evaluation should
show this i'élﬁtiﬁi’igﬁii:i.

thmngh elthex: a iem&‘ An‘anenmf
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b. The program should include procedires
for continuous and final evaluation of
student perforinaiice.

c. The doctoral program must be such that

the person upon completion of the pro-

gram would have qualified for the sixth-

year program in the field of service for

which certification is sought:

d. There shox.ld be access to adequate m-
structional resources, both material and

personnel.
e. The ﬁrbféééioﬁé,l education sequence in-
creasingly should be competency based.
f. Theprogramshould provide means where-

by students can establish an area of spe-

cialization as well as broaden the base of
his or her field:
g. Independent research competence is a

necessity. The program should

1. provide opportumtxeo fora student to
demonstrate that lie or she can iden-
tify significant educational problems
in_the job setting and apply appro-
priate research procedures to solve
problems and improve professional
practice or conduct original research
which adds to the knowledge of the
field.

2. Provide for verification of demon-

research project or projects or through
anotiier approvable procedure to be
described by the institution.

Staff and Facilities
Excellence in staff and faci'ities is required

to meet the demands of teacher preparation
for today’s schools.
Staff
1. The institition should provide staff ade-
quate in number, with specialized gradu-
ate preparation in the teaching field; pro-
fessional education and school expe-
Herice to
a. give direction and provide leadership
for program develpment, planning and
evalution.

'ab)
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b. 1mplement adrmssmn p011c1es and

prowde adegiiate counseling for stu-

dents in the area of program plan-

c. provide app’i"dp’i'i,alté ﬁeigiiiijity and
rigorous academic standards in all
areas where programs are proposed.

d. coordinate laboratory experience so

11at theory has a counterpart in

practlce

2. Instructorsin the professional sequance
should be sensitive to the importance of
providingalogical and cohesive sequence
of theoretical instruction and laboratory
eéxperience.

3. Personnel from academic areas other
than education who assist with the prep-
aration programs should be aware of
thexr contribution to teacher preparation
programs.

This awareness can be enhanced by

a. frequent contacts with schools to
study the instructional process.

b. a strong philosophical and theoreti-

cal orientation to education given by

members of the division of education.

Facilities

i. Library materials should be readily
available in quantity and quality required
to support individual reading at the level
where the degree is being sought. These
shoild ificliide a Selective general ¢ collec-
tion, aiithoritative professionial material,

reasearch literatiire and in-depth mate-
rial in the cointent of the field of special-
ization.

2. Instructional media in a wide variety
should be available to instructors and

students.
3. Facilities should be made available to

implement studentand/or staff research.

Procedures

To insure the entrance of only thosé stu-

dents who have the potential to develop

appropriate lévels of competericy. the insti-
tution should have a well-defined plan of
selective admission; retention and guidance.

Admission
1. Theinstitutionaladmission policies gov-

erning initial entrance to the institution

should be such that those admitted pos-

sess the potentiai of successfully com-

pleting the program they wish to pursue.
2. A formal screening committee should be

provided with delegated authority to im-
plement approved policies.

3. Adequate recordswhich are well-planned,
diversified and current should provide
one basis for decisions about admission
to teacher education.

4. Factors tobe considered in the screening

process should include emotional ma-

turity, moral and physical fitness; gen-

eral intelligence, demonstrated compe-

tence in speech and basic skills and

professional interest.

Retention
1, Pohcy for select.we retentmn should be

clearly stated incluiling standards to be

met and dismissal procedures to be
followed.

3. The selective retention of a student
should be the joint responsibility of the
head of education and the staff members
who participate in the implementation of
the student's planned program.

3. The factors which are considered in

defimng admission policies should re-

ceive continued consideration in defin-

ing retention policies with the added

ccgsxderatxon of the student's perfor-
mance in a school setting.

3. DeClSIOIIS cancernmg retention should

be closely allied to institutional struc-

ture so that such decisions reflect staff

thinking on policy:

Guidance
After admission to a preparatxon program,;

the student should have his or her perfor-

marnce record and planned program reviewed

at regular intervals by personnel responsible



for coordinating the student’s program; As a

follow-up of such review there should occur

1.

conferences with the student to esicour-
and professional progress and fitness for
a teaching career.

Referral of the student to available and
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appropriate institutional and commun-
ity agencies if specialized help for iden-
tifiable problems seems advisable.
Information concerning the student's
progress should be communicated to
alministrative and faculty personnel
involved in decisions about retention:

3L



Staff and

Staff for Instruction
and Adminsfraﬁan 0!

Well-qualified staff is essential to achxeve a

program of high quality in teacher education.

The faculty shouild be quahfied by prepara-

tion and experience related to their specific

assignment and responsibility.

1. Regulatxons concemmg asggnment
load, tenure, retirement and other stand-
ards applicable to the general faculty
shotild serve as miinifiii standards for
the teacher education faculty.

2. The professional study described in these
criteria will be offered in the identified
education unit by faculty members fully
qualifying as staff who have been orientec
by ékpéi‘iéiibé zi.i'fd ijféﬁéi‘éﬁéi’i to the

time and pa.rt-gme _appointees of the
education unit. Faculty members should
maintain close contact with curriculum
developiierits in the schools.

3. The director of school personnel prepa-

ration must hold the doctorate and pos-

sess preparation and experience suffi-

cient to understand education in public
schools.

4. Faculty assignments should make max-

imum use of faculty preparation and

experience. While a small faculty can

serve several programs adequately, there

sihould be no over-extension or assign-

ments of faculty in areas in which they

are not competent.

5. The faculty should possess appropriate
specialization in each of the areas of
social foundationis, leatriers and learii-
ing, professional laboratory experierices,
teaching strategies, curriculum and in-
struction and media. Faculty for gradu-

ate professional education should con-

sist of persons with doctoral special-

izations appropriate to these areas and

appropriate to the teaching specialty.
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‘facilities

Continuing personal and professional
growth of the staff should be encouraged
through study; travel; research; writing
and attendance at staff and professional
meeétings. Funds should be set aside for
this purpose.

€Class size should prowde for maxmmm

opportunities for effective instruction: In

determining class size, recognition

should be given to such factors as type of

activity; efficiency of teacher personnel,

facilities; equipment and staff available:
Loads for faculty should be based on
approximately 15 stiiderits per quaiter

engaged in full-time laboratory experience
to one full-time faculty member.

Facilities

T 1.

N

The facitities requxred for a program for

the preparation of school personnel fall
into two categories: facilities for on-cam-

pus study and facilities for 1aboratory
experiences. Facilities for on-campus
study include instructional space; labor-
atory space and library facilities for both
the subject matter courses of the various
teaching fields and the professional edu-
cation sequence. Laboratory facilities for
the ediication Sequence should include a
curriculim materials center which would
provide the student access to a variety of
current materials pertinent to the public
school curriculum. There should also be
access to a variety of audiovisual e’quip*-
ment, affording the student training in
both the preparation of materials and the
operat.ion of equipmerit as well as in the

use of materials and equipment in in-

struct:on

cluding standard reférence works com-
monly found in the schools in which the
studerits will teach. There miist be provi-
sion for periodicals (both current and
bound) pertinent to the needs of stu-
dents in preparation for teaching. There
must be a file of yearbooks in the various
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areas of education appropriate to the

needs of both facuity and students in

preparation for teaching.

The site for laboratory experiences should
be Schools with adequate space to ac-

commodate a well-rounded program for
the students and must be equpped with
an adequate supply of instructional ma-
terials and instructional aids: Where

campus facilities for laboratory expe-

nences are used; these should be sup-

plemented bybﬁ'—cammls centers selected

in light of the above requirements;

In addltlon to the legal requirement con-
cermng endowment the college or uni-

an annual budget adequate for the main-

tenarce of a sound program of teacher
education.



A. For purposes of adrm551on and contmua-

,U \

tion in the program there must be evi-

dence of the application of standards of

SChOIaI'Shlp. personality; health and be-

havior. Those students not meetmg the

standards prescribed must, through a

sound system of screemng be eliminated

from the teacher education program:

Students seeking admission from other
colleges or universities or from othercol-
leges within a university must meet the
same standards required of regularly en-
rolled teacher education students. A col-
lege or university will recommend for
certification only those who have com-
pleted approved teacher education pro-

The college or umver51ty must give evi-

dence that it prowdes a sound function-

ing program of counseling, educationat

guidance and related personnel services:

In evaluating this program, the depart-

ment of education will examine the
fottowing:

1. Theorganization of the total counsel-

c1al attentxon to the needs of pros-
pective teachers

2. The qualifications of those responsi-
ble for counseling and related per-
sonnel services

3. The orientation or introduction to

education

4. The central filing system which in-
cliides a perinanentcumulative record
of each student

5. The extent to which cumulative re-
cords are used by individual faculty
members

The director of teacher education shail

function as a titular advisor to all stu-

dents in preparation for teaching and to

ail college or umver51ty teachers of

courses in which prospective teachers
are enrolled:

Each college or university approved for
teacher ediication milist maintain a cen-
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Admission and Guidance

tral placement office for graduates and

This office should be conveniently located

and contain the neceséary ﬁlmg facitities

and interview rooms: Each college or

umversﬁjr must maintain files of current

the preparation of teachers must provl;le
evidence of program evaluation proce-
dures designed to encourage the contin-
uous improvement of programs_ for the
preparation of professional school per-
sonnel.

The college or university must provide
health services.

The institution's measure of academic
quaihty (at least € average} for those
entenng school positions will be such as
to reflect quality of the totai and com-
plete study of the student in his total
college program.

The collede or uniTi_icy must provide

ewdence that ithas in operation an active

program whereby hlgh school and col-

lege students are recruited into profes-

sionat education:

Admission standards to sucth year pro-

1: Standards for admission to the sixth
year program should be clearly deli-
neated; accessible and made availa-
ble publicly.

2. Admission standards will include

multhuant_lflable evidence of ade-

quate academic ability to complete

an advanced graduate program:
3. The masters degree from a regionally
accredited iﬁstitiitidﬁ miust be held

cants 1mt_1ally denied admission to
request a review of their application
by a review committee.
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Criteria for College Programs in Ear 1y
Childhood Education (Grades K-4)
Approved November 1978

Frame of
Reference

The Georgia Board of Education believes that
prbwchng good education for young children
is one of the soundest investments p0551ble
in education: In view of the weight of evi-
dence evaluating the effects of early expe-
rience and education; early childhood edu-
cation should be given high priority in afirst
rate system of public education. As used in
these criteria, “Early Childhood Education”
refers to education programs for children
from kindergarten through the fourth grade.
It is mcreasmgly apparent that teachers of

young children need professxonai prepa:ra-

tion far beyond the traditional routine-
oriented programs of past decades. Research
findings confirm that early childhood is a
time of critical importance in the educa-
tional life of an individual. A successful start
in school has continuing importance and
efforts_to compensate for a poor start are
never fully successful. Colleges, therefore,
are faced with the task of preparing teachers
grbiiiidéd iti the ii'ri’derétziii’di’rig 6f p’i'i’ri’cip’les
mples pf theflednung process espemally
applicable to the yoiing child.

As the need for tjﬁé]iﬁed teachers in iji'd-
grams for young children increases; it seems
important to have teachers prepared in the
teacher education institutions of the state
who would be both qualified and certified to
meet this need.

Program Design
These criteria present giiidelines which
appear to be consistent with preparation

standards for teachers in Early Childhood
Education as approved by the Executive Board
of the Association for Childhood Education,
International, and by the Executive Commit-
tee of the National Association for the Edu-

lmes is the basm assumptton that since
there is no s’h’arp”” ’demar’””’catib'n frdi’ﬁ 'O'i'i'e

teachers of Early Chlldhood Educatlon
should be acquainted with the broad spec-
trum of middle grades (4-8) also:

The specnﬁc prepaxjatlon fpr teacheré of young
children that tends to distinguish this pro-
gram from the general program in elemen-
tary education should have its identifiable
cofistitients in the various comporeiits of
programdesign. Amongthese is the recogni-
tion of the value of auixiliary personnel and
differentiated staffing patterns.

Undergirding the total program design should
be the aSSﬁtﬁijtidﬁ that Iéaii‘iiiiig is a conti-
adult.hqod and that teachmg must empha—
size helping the student learn how to learn
rather than merely how to master a body of
factual knowledge. Experimental approaches
to the teaching-learning process shoiild be
demonstrated repeatedlyin the planned pro-
gram design. Students shoiild be guided in
acquiring the necessary attitiides and skills
so that children can sense early the chal-
lenge of becoming responsible for their own
learning: Care should be taken to assure that

students enrolled in the program acquire the

necessary knowledge and insights to func-

tion adequateiy in the following general areas:

. I(iibWIEdge bf Cl‘iild gr’o’wth* 1 and develbp-

pulse control ego development and dis-

cipline techniques approprigie to the
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young child are soitie examples of spe-
cific knowledge needed.

Knowledge of parents, parent education,
various cultural milieus; ways of working
with parents.

. Knowledge of apprognate curriculum

content and bmic diagnosti" sld’ds
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leammgas it,xjelates to this age g’rogp
Knowledge of the nature of problem solv-
ing, encoding and decoding skills appro-
priate to this age.

® Knowledge of group dynamics ar.d recog-
nition of the unique ecological niche
occupied by each Chlld and how these

sionals and volunteers in educattona:l

programs; their recruitment, training, use

and supervision as members of teaching

teams.
Study at the undergraduate and graduate
levels shotuld be so designied that specializa-
tion in Early Childhood Education is on a
continuum. The student, as he or she pro-
gresses through d cohesive, logicallyplanned
prograin, shoiild be able to experience con-

tinuous growth in insight of young children
and skills for working with them:

Criteria for Under-

General Education

General education criteria in Chapter 2
should be met.

Professional Education

In addition to the professional education
criteria in Chapter 2, the following criteria
should be met.

The prog;'am should include a well-planned

sequence of professional education with

emphasis on laboratory experiences which

includes supervised experiences in kinder-

garten and in one or more of grades opre

A
m‘
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through four, to include the items listed

below.

a. Plannedand gmded observations of child-
ren in various phases of the activity pat-
tern of programs of early Childhood
Education.

b. Planned and guided participation in the
teacher role with children through grade
four both in pre-student teaching situa-
tions and in the student teaching assign-
ment.

c. Planned and guided experiences with the

differentiated team approach with child-

ren through grade four that would involve

work with paraprofessionals; auxiliary

personnel parents and representatives

of various community agencies.

Inistitutions are ericouraged to provide learn-

ing experiences which merge theory and

practice and which are taughtby teams com-

posed of representatives of institutions of

hHigher education and local educational agen;

cies. Such shared activities should be a parc

of both an undergraduate and a graduate
program.

Teachers of Early Childhood Education
should acquire competencies in working w1t.h
parents of young children in areas concern-

ing family, child care, intellectual, sociat,

motor and affective development of children.

Teaching Field
Studies in this component of the program
design include content to be taught to stu-

dents as well as supplementary knowledge

fromi the subject iatter fields and from allied

fields. To auigment and supplement the know-

ledge, attitudes and values acquired through

the general education component, studies in

the content of the teaching field should fos-

ter the following in prospective teachers of
young children.

a. Understanding of the ﬁ,lndamental struc-
ture of the disciplines from which he or

to children, and skill in tailoring such

cornterit to the interests and capacities of
the young child.



Understanding of the reading process

and the related language arts of speak-

ing, listening and writing. Involved in

such understanding will be a thorough

knowledge of play in all learning by the

young child.

Undr*rstandmg of the social, political,
geographic, economic and technological
forces that shape the child’s world. Such
understanding should be accompanied
by skill in presenting relevant informa-
tion about such forces both to the child
and his parents;

Extension of knowlédgé of basic physical
and biological science with the acquiisi-
tion of the necessary skill to convey rele-
vant scientific information to the young
child in a meaningful way.

Extension of knowledge of the historical

development and function of mathemati-
cal concepts in world cultures; and
acqmsmon of the necesary skill to help
the young child gain increasing insight

into number relationships.
Skxll in g*uidmg the young child in a

sat_isfying exploratton of avariety of crea-
tive and practical arts.

Adequate competencym work with music
fundamentals to provide experience for
the young child in muisic, drama, rhythm
and dance.

Kiiéiiiié&gé of health education princi-
ples as such concern the following.

1. Safe and healthful school environ-

ment

2. Anadequate prograim of school health
service

3. A developmental instructional pro-
gram of health concepts

3. Abalanced program of physi’céi activ-
lty and movement education appro-
pnate for the young child.

Knowledge of the methods of critical

inquiry in the curriculum. The program;

therefore, should provide stud; Jlirected
toward

1. developing an understanding of the

relationship amongthe fields of knowl-
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tlﬁci method and mi thmking and
studying independently, experiment-
ing and using conceptual processes.
3. developing knowledge and skill in
selecting and using a variety of teach-
ing media, techniques and strategy.
4, acquiri'q the knowledge and insight
necessary to select from the curricu-

lum areas a sequence of concepts

that should be introduced to young

5. acquiring the necessary insight and
skills to foster a creative approach ta
teaching which would help to release
the creative potential of each child. -

6: developing an awareness of self and

skill in understanding the relation-

ship of the child to the family and to
the community.

Criteria for Graduate
Pi‘égram ******** S

Professionsal Education
General criteria for graduate prog ams in
Chapter 2 should be met.

Teaching Field
The program of study at the graduate level

should provide an opportunity for the stu-

dent to fill gaps identified in previous study
and help him or her to acquire additional
breadth and depth of understanding of the
curriculum areas commonly ascribec to Early
Childhood Education. Performance should
be consistent with graduate level work.

Individualization of program planning should

be directed toward developing increased pro-

ficiency in using the concepts, understand-

ing generalizations and skilts which apply to

Early Childhood Education:

3
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Staff and
Facilities

Staff

General staff criteria in Chapter 2 should be
met.

Facilities

General facilities criteriain Chapter 2 should

be met:

L
m“\

Adﬁissién
and Guidance
Procedures

In aumuon to tnc cntena menuﬁed in Chap-

ter 2, the following criteria should be met.

In aprogram of selection; the student shoiild
be éﬁééiirégéd to éiié.liia’té ‘his or her own
of young children and should be gwen pro-
fessional assistance in this evaluation. The
Admission and Evaluation Committee should
be sure that each applicant has the capability
of becoming an early childhood edtcation
teacher with appropriate attitudes and inter-
personal behavior.

In screening applicants for adrmssmn to the
program, the teacher education institution
should have an awareness of its responsibil-
ity to young children and to the profession.



Criteria for College Programs in

Middle Grades:

Frame of
Reference

Elementary educatxon programs, Wthh theo-
retically cover eight grades, caiinot be ex-

pected to prepare tedachers for the imhportaiit
primary or lower elementary grades with
their unique demand and, at the same time,
for the middle or upper elementary grades
w1th their equally unique demands. Like-

wise; the general seicondary teacher prepara-

tion programs cannot; and do 11ot, fcﬂus suf-

ficiently on early or eme; ging adolescent

education. Only as teacher education pro-

grams are planned specifically for the middle

grades; and such focus reflected in certifica-

tion; will the education of early adgiescents

receive the attention its life-long importance
merits.

Program Design

Criteria for Under-
graduate Programs
General Education

General ediication criteria in Chapter 2
shotiild be met.

Professional Education
Professional education criteria in Chapter 2
shouild be met.

Teaching Field

As a result of his or her teacher education

program and based upon the nature of the

middle grade learner; a teacher will need

s Education ( Grades 4-8)

competenmes [Rnowledge skills and atti-
tudes) in the following areas.
1. Understanding of the nature and diver-

sity of the rmddie grade 1ca1iier related to

nature—and the need for inter- and

intraschool articulation:

3. U'ridei'étéjjdijig of the reading process
and familiarity with the role of books in
the education of the child, along with
other educational media.

4. ,i?,i,@i'éié??i,iéfrléiiéfré’t,iiéiiii at least two

smence. or social stud1es All teachers
must show competence in the areas listed
éb"dve Se'c'd'ridary' ary t:dtit:étiti'atidti ii'iay bé
physmal educatlon or career educatlon.
Primary and Secondary concentration
may not be in the same area.

5. Understanding of the ptan of career
exploration within the middie grade

The teacher of middie grades will need to

develop skills and attitudes resuiting in the

ability to

1. 1ntera"t constructxvely with other adiilts
and with stiiderits. -

2. assessthe needs of students and provide
for individualization in the instructional
setting based on these assessed needs.

8. organize instruction and utilize appro-

priate personnel to meet student needs;

whetherifrdrr remed:atlon horizontal or
vertical enrichment.

35



g

2

10.

11.

12:

13.

develop basic skills (in mathematics and

language arts) through activities in all

content: areas.

procedure which fosters the attainment

of desired behavior in learning; utilizes

the knowledge of group dynamics, and

provides developmental guidance for

individual students.

make effective use of print and non-print
resources in planning learning activities.
use effective facilitation and communi-

cation skills (both oral and written) with

parernts, learners and other profession-

als in planning, implementing and ex-

plaining programs appropriate to the
middle grades.

work in cooperative teaching situations,
miultidisciplinary instruction and team
teaching;

lise appropriate teaching strategies to
meet student needs in physical, social,
emotional and intellectual development;
be responswe approachable supportive;

and show regard for others.

provide for adequate skill development
for each individual.

create activities in a climate which will
encourage the ’déiiél’o’p’ﬁié’iit of personal
understandmg of the umquenessof oth-
ers as they relate to oiir national herit-
age, good citizenship, career development
and the role of thie family in society.
foster self-directed leammg through expe-

riences which use critical thinking and

problem solving.
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Criteria for Graduate
Programs
Professional Education

General criteria for graduate programs in
Chapter 2 should be met.

Teach.lng Field
Graduate programs in Middle Grades Educa-

tion should be directed toward developing
teachers who

a.

learners and can apply this knowledge to
the learning situation.
demonstrate knowledge of desirable mid-

dle grade programs:

demionstrate ability to recognize and

reiriforce the basic skllls essential to

middle grade learners. Specifically, this
should include reading.

demonstrate competcnce to apply appro-
priate assessment processes, design and
implement appropriate instructional stra-
tegies to fit diverse abilities and meet
assessed needs and demonstrate ability
to individualize instruction.
demonstrate adequate background in
general education and all basic instruc-
tional areas.

demonst.rate substantial mastery of two

teaching areas apphcable to the middle

grades program: This will include the

further development of one or more areas

of concentration: For some it would mean

the development of abroad base of prepa-

ration inm Several of the basic instruc-

demonstrate competencxes inclassroom

management and guidance s}qlls appro-

priate to middle grade learners:

show appropnate facilitation skills with
p"a’réii’té learners aiid other profession-
als in planning, 1mplement1ng and ex-
plaining programs in the middle grades.

demonstrate understandmg of research

instructional setting.



Staff and
Facilities

Staff

General staff criteria in Chapter 2 should be
met.

Facilities

General facilities criteriain Chapter 2 should
be met.

Admissions and
Guidance

Gerieral admission and guidarice criteria ifi
Chapter 2 should be met.



T e e

Criteria for College Programs in
Secondary Education (Grades 7-12)

Agriculture Education

Approved September 9, 1982

Effective September 1, 1983

Frame of

Reference

More than ever, itis important to have hlghly

skilled and versatile teachers of vocationat

agnculture World population growth has

created new demands for food and fiber that

can only be met if we provide the most up -to-

date training and retraining to persons
responsible for their production. Further-
more, the last 20 years have brought changes
in society that call for teachers conversantin
agricultural domains other than production,;
for example; horticulture;, agribusiness,
energy conservation and creation-utiliza-
tion. In addition, the vocational agriculture
teacher also aids secondary students in their
transition from the youth cultiire to the adult
roles of worker and consumer.

scientifically literate. He or she must have a
sufficient grounding in science to benefit
from the periodic retraining required to keep
up w1th advances in a t:diiipléx an”"d ever-

mcoxjporatmg the ﬂexlmllty tomeet a vanety

of school and commiunity needs.

All of these needs dictate teacher education

programs in vocational agriculture which

assure that partlmpatmg students acquire
ages those competenmes are outlmed .as

well as the program structures and staffing

to produce them.

A. General Competercy

The vocational agriculture teacher should

15

have a balanced education in a wide var-
iety of fi@!@? related to agmultural éd@i—,

forestry and animal science.

B. Specific Competencies

Teachers of vocational agnculture must

demonstrate the following specific com-

petencies
1. The abiiiby to b’rgahize éiﬁti i’mp’i’e‘

2. The ability to demonstrate skills in
agriculture production and manage-
ment.

3. The ablhty to select and use appro-

priate instructionat media and appro-

priate curriculum materiats:

4. THe ability to uise the psychology of
learning to develop programs sensi-
tive to the needs of individual learners
in a culturally pluralistic society.

5. The éﬁility to déiiibiistfaité through

assessment skKills.

Program Design
Criteria for Under-
graduate Programs

To prepare persons in the area of vocationat

agnculture. undergraduate and graduate

programs should be comprised of a broad

general education atong with generalized

WY
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and specialized content that ii}'ill serve as a

graduate studles. In de51gnmg the basic and
advanced programs, general adherence to
the following guidelines is suggested.
Guideline A

The undergraduate program should provide

study in undergraduate fields and prerara-

tion for graduate study.

Giiideline B
The graduate program should require, in

addit.ion to the B.S. studies. Upportunities

for suf'”icient breadth and depth to assure

competency for performance as ateacher or

professional person in agriculture;

The program should provide understﬁ.ﬁdi’n’g
needed by the agricultire teacher ediicator
which will incliide cotirsework and skills in
the following areas

! Generat Education

* Professional Education
® Teaching Fields
General Education

General education criteria in Chapter 2
should be met.

Professional Education
Professional ediication criteria in Chapter 2
shouild be met.

Teaching Field

General criteria for undergraduate programs
in Chapter 2 should be met.

The content of the teaching field should

comprise a minimum of 75 quarter hours in

four areas, described as follows:

a. Acore df 30 ’cii;ﬁi'ti;i'rtibiiré withat least 10
hours in each of three areas selected
from Agribusiness, Forestry, Agriculture
Power and Mechanics, Prodiiction Agri-
cilture or Horticiiltire, with courses

selected from Agriculture Economics,

Agricultural Engineering. Agronomy,

Horticiilture, Forestry, Animal Science

or Food Science: The remaining 10 hours

may be taken from the core or from addi-

tional courses selected in the sciences

described under b:

&

b. 15 hours in science selected from

coiirses such as plant pathology, ento-
mology, buctericl"gy. genetics, botany
and biology:.

c. A concentration of 20 additiornal hoiirs
taken from one of the five concentrations
in the core as listed below.

Areas of Concentration

Foliowing are the five areas of concentratior;

with the knowledge and skills covered in

each area:
. Agribiisiness
A minimum of 20 quarter hours in agri-

business with course work that will
develop competencies and skills in

a. the applicatinn of principles of agri-

culture ecbrmmics to the resolution

of prnblems related to agriculture

and farm business and decision-

making in agriculture production

and distribution; prices; interest and

credit; demand and supply; and com-

parati\}e advantages

proachf:s to market.ing fa.rm products
and mynaging farm income through
private and cooperative arrange-
ments.

c. the application of economics to use
of land and the application of me-
thods of land appraisal.

d. the impact of social, economic and
political structures on farm eco-
nomics.

2. Agricuiture Power and Mechanics
A minimum of 20 quarter hours in agri-

mechanics with cpursewogl’g”thfat will
develop competencies and skills in

a. using the principles of farm machin-

ery with emphasis on selection;

. operation; care and repair; and

b. selecting, installing and maintaining
electric motors and controls;

c. selecting maintaining, and repairing
equipment for conveying, grinding,
mixing and separating; and



d. using wood, metal and masonry in
agriculture.

estry with coursewor[g t.hat will develop

competencies and skills in

a. identifying and classifying trees,
shrubs and other pilants of impor-
tance to the management of forest
reseﬁrEESi

SUItS and

d. conserving and managing fish and

wildlife:
Horticultiire
A minimum of 2Q qparter hggr§ ighorﬁ-
culture with coursework that wilt de-
velop competencies and skills in
a. propagating plants by both sexual
and asexual means;

crops;
c. producing and marketing green-

house crops;

d. classifying and identifying plants
grown for ornamental horticultiire
purposes;

and lawns; and

f. establishmg and maintaining the
landscape.

Production Agrlculturé
A minimum of 20 quarterihours in pro-

duction agriculture with coursework

that will develop competencies and skills

in

a. usmg agrlcultural ccononncs a.nd the
application of thece principles to
solution of agricultural problems:;

b. usmg wood, masonry and metal work
necessary for agricultural production;

c. producing and marketing agronomic

crops including crops grown in major
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agricuitural areas of the United
States; and

d. breeding, feeding and management of
livestock and poultry.

Criteria for Graduate
Programs

Professional Education
Gernieral criteria for graduate programs in
Chapter 2 should be met.

The education of individiial teachiers can be
developed in-depth in agriculture or in
breadth in any combination of these areas
for the T-5 and TS-6 programs. Graduate pro-
grams at the T-5 ainid TS-6 levels should
include a minimuim of 25 quarter hoturs each
in the teaching field (content) areas.

Staff and
Facilities
Staff

Th’e fo’iib’vﬁﬁg ’ci’es"criptibﬁs’ suggest miq

Professional Staffing
Fifty percent of the agricultural education

facuity have an earned doctorate; 100 per-

cent have earned master's degrees in agricul-

tural educatiomn.

All féculty meet requirements for certifica-
tion to teach vocational agriculture with at
least three yvears of successful teaching
experience in vocational agriculture.

Members of the agricultural education fa-
culty have 12-month appointments.
Faculty members have demonstrated leader-

ship roles and have participated in profes-

sional organizations at state and national

professional improvement meetings.

Yo
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A minimum of two FTE (full-time equivalerit)
faculty are employed to help students learn
needed competencies in agricultural educa—
tion, advise stiidents and supervise intern
experiences. An adequate number of FTE

meiibers are provided by the department to

meet degree/certxficatxon needs and to con-

diict research as well as in-service functions:

Technical Staffing
A minimuim of four FTE facultyixs employed

to meet the technical education require-
ments of students in each of the following
areas:

Agricultural Engineering and Mechanics
Plant and Soil Science

Animal Science

Agricultural Economics and Business

Management

Comparable staffing is prov1ded in spemal-
ized areas of certification (e.g. ornamental
horticulture; agricultural products process-
ing; forestry and natural resources).

Hay
e

Facilities

Modern livestock;, greenhouse, agricultural

mechamcs and expenmentai farm facilities

are used in the teacher education program.
The teziehei- edijeétio’ri fajciilty m agnjculture
is p’i-’o’vi’de’d é’de'qaéte office and conference

An adequate classroom is available for
instructional activities in agricultural edu-
catxon The classroom 1s ei;ulpped with

,,,,,,,,

ment and reference matenals

The institution provides a resource center

used by the staff and students in agricuttural

education for the development of lesson

plans and instructionat aids.

Standard and co,ntempoﬁrary,rei‘erei'ice fm’ate;
rials in agricultiirdal education, vocational
education and techiiical agricuilture are
available.

Admission and
Guidance

Genecral adrmssmn and guldance criteria in
Chapter 2 should be met.
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Frame of
Reference

The base of busmess educatlon in the

secondary school shoiild be broadened to
adapt it to changing social, economic and
business needs. Sonie major factors to be
considered are assisting individuals in under-
standing and solving economic problems
encountered in everyday living; providing a
background for advancement in the busi-

ness professwn . applying business compe-

tence in the home and community; and

building definite skills, abilities, and atti-

tudes apprOpnate to various begmmng Jobs

iess gducat.lon 7ouj;comes are 7concer7r;ed
with (1) ecotiomic literacy (linderstaridifig
the organization aiid operatioii of the eco-
nbmic system and dewlomngavocabulary of

sumer knowleges, s skills and attitude.,. (3) de-

veloping basic skills in comp itation and oral

and written communication: and (4) knowl-

edge of career opportunities in business:

Ori the tenth, eleverith, and twelfth grade lev-
els, business education is concerned with
thedevelopmentof (1) knowledge, skills, and
attitudes in human relatiofis; (2) consuiier
knowl*edges* sldlls. and attitu”d’es’ (3) ‘eco-
tency (spec1fic job skills and background
information for entry and advancement in

business employment):
The prepgatlon of busmess éjciii'cétibi:i teach-
Ei'é Qiié.lified tb ét:l‘iiéve 5.11 thégé b@]'t:étii’éé

iindergraduate work; herice, some degree of

specializatioii should be sét uip on a basis of
the three types of approved programis for
vocational business education teachers. The
Vocational Business Education program
approved for Georgia high scliools offers
preparation in three specific avenues of

work: stenographlc. cleﬁcal and business

management: These three groups may be

prepared for in business teacher education

by providing three business certificates:

Comprehensive; Bookkeeping (accounting)

and Business Management; Business Data
Processing and Accounting (hookkeeping):

Program Design
Criteria for Under-
graduate Programs

Géiéfil E&iiéiii&i

shOqu be met.

Professional Education
In addition to the professional education

criteria identified in Chapter 2, the following

criteria should be met.

a. The program should develop an under-
standing and appreciation of the func-
tion of the business education curricu-

lum in the modern secondary school:

b. The program shoujd pgqvxdc for an under-
standing of the teaching-learnirig pro-

b |
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cess and skill in the use of teaching
methods and materials necessary to an
effective secondary business education
program.

c. Laboratory experiences should be an

integral part of the professxona:l educa-

tion sequence, and provisions should be

made in scheduling procedures for stu-

dents to

1. obserVe puipil behavior and teaching
methods in approved secondary
school prograrnmis.

2. study programs in business educa-
tion departments of approved secon-
dary school programs.

3. participate through student teaching

in business education departments

of approved secondary school pro-
grams.

4. student teach at the level and in the
field for which the prospective teacher
expects to be certified.

5. receive student teaching assignments
and supervised student teaching ex-
periences through a cooperative effort
of the business education staff, the
professional education staff arid the

Teaching Field

a. Thebusiness educatxon teacher must be

prepared to teach in one of the three cer -

tification areas: (1) eomprehensive—

quahfymg a teacher in all business sub-

jects (mcluduig stenographic and cler-
ical), except business data processing;
(2) Bookkeeping (accounting) and Busi-
ness Management—qualifying a teacher
in allbusiness subjects except shorthand,
trénséhijﬁbn and business data process-

Accounting (bookkeeping)—qualifying a
teacher in business data processing and
related subjects, except shorthand and
transcription.

b. The program of studies should provide

opportunities for the student to

1. acquire prbfieiency mﬁ appropnate

skills and business background sub-
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jects that are integral parts of the
biisiniess ediication cutriculum in the
modern secondary school.

2. schedule a sequence of skill courses
in order to create a maximum of con-
tinuity in the mastery of the desired
skills.

c. Flexibility in adjusting the planned pro-

gram to meet the student’s needs should

be safeguarded by the inclusion of elec-

tive credits.

d. Opportunities should be provided in the

elective program for students to build
strengths in one or more of the following

insurance, business law, real estate.

report writing, introduction to business,

businiess organization, data processing

or computer science, statistics, account-

ing, business economics, business com-

miinications, and management.

Criteria for Graduate
Programs

Professional Education

General criteria for graduate programs in

Chapter 2 should be met.

Teaching. ﬁaiai

should provide an opportunity to éiif?ii,é:

ment and build upon the undergraduate

program.

An applicant who has comipleted any one of

the three undergraduate teaching fields in

business may pursiie at the graduate level a

T-5, TS-6 or D-7 programi in any other of th :se

three fields.

Emphasis should be given to

a. concentration in areas of business in
which inadequacies or weaknesses may
exist.

b. strengthening and exparsion of an indi-
vidual's understandirgs and interests.



c. Strengthening of iunderstandings in
human growth and development and of
the total school program.

d. developmentofcompetenciesinresearch
and evaluation in the field of business or
business education.

e. additional studyinbusiness, i.e. finance,

real estate, management, marketing, eco-

nomics,; etc:

Staff and

Facilities
Staff

In addmon to the staff cntena 1dent1fied in

Chapter 2, the institution should provide an
adequate number of staff members who are

1. quahﬁed to provxde efiEctxvc counselmg
for students in career selection, program
planning, and Selective retention.

2: capable of providing leadership in pro-

gram pianmng and continuous program
evaluation in business teacher education.

Facilities

In addition to the required basic facilities

mentioned in General Criteria, Chapter 2, the

prograim should provide

1. rooms spec1ﬁca11y adapted to the teach-
ing of shorthand; office practice; busi-
ness machines and other specialized
vocational business courses.

2. modern equipment adequateiy main-

tained ,fqr,,t;!ze, teaching of speciatized

1aboratoxy. auchovxsuai equipment, basic

data processing equipment and other
specialized equipment required:

Admission and
Guidance

Criteria identified in Chapter 2 should be
met.



Coordinated Vocational
Academic Education (CVAE)
Approved May 1974

Frame of
Reference

These criteria specify requirements for coor-

dinators of coordinated vocational academic

educatxon (EVAE) programs, lncluding the

vocational education field: Such programs
are exclusively on the graduate level. Teach-
er-coordinators of cooperatwe programs in
vocational education are responsible not
only for planning and conducting in-school
quality instructional programs; but also for
planning; organizing and coordinating super-
vised workexperiernce programs for qualified
students placed with cooperating commun-
ity agencies of a business, technical, profes-
sional, governmeintal or agricultural natiire.
Teacher-coordiniators work with school ad-
ministra’t’d'ré §Ch66] fa”ciilty commumtj'and

coordinator must work closely mth Statc

Department of Education persannel in pro-

jecting; adnnmstenng and coordmatmg pro-

grams consistent with local school, State

and Federal standards.

The Vocational Educatxon Act of 1963 and
the 1968 Aniendnients resiilted in signifi-
cant ’chang’” 1 e§ éﬁd Céﬁ§ed treﬁibiidbii§ g'r’o’wth" 1

of cooperatiye work experience and liberal-
1zed support for such programs, State and

national advisory groups have emphasized

the educational importance of programs as

well as the economic desirability of realistic

community training stations instead of ex-

pensive and often obsolete school laboratory

facilities. Support for this kind of program
among cooperating community agencies has

shown a marked increase. The number of
teacher-coordmators needed to staff expand-

greatly
Emphasis on broad, muitl-occupanonal plje-

paration at the job entry level in the public

schools; coupled with requirements for spe-

cific funding of programs for identified groups

(disadvantaged and handicapped), has also
resulted in the expansion of cooperative pro-
grams already in existence and the creation
ofinnovative programs in the same area. The
CVAE program in Georgia is an mnovatwe
and cooperatwc work expenence the pro-
gram prepares dropouts; potential dropouts,
handicapped, and educationally under-
achieving students for early exposure to
employmernt. Attitiide biiilding and personal
development are fused with career orienta-
tion and exploratioii. CVAE lLias had cotiisid-
erable success with students of the above
classificanons and the number of teacher-
coordinators employed has inicreased yearly
since its inception:

This teacher preparation program is planned
to provide for competencies not only in cur-
riculum planning, counseling and instruc-
tion, but also in working with school faculty,
civic, business and community leaders, youth
clubs arnd regulatory agency personnel in the
efficient planning and conducting of occupa-
tional instruction programs involving coop-
erative work experience.

Program Design
Criteria for Under-
graduate Programs

None: CVAE programs begin at the graduate
level.

Wy
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Criteria for Graduate
Programs

Spec1allzat10n in cooperatwe vocaticnal

academic educaticn must be taken at insti-

tutions with two or more approved graduate

programs in vocational fields.

Professional Education
General criteria for graduate study in Chap-
ter 2 should be met.

Teaching Field

A program for the preparation of coordina-

tors of EVAE should be designed for develop-

ing competencies in the following areas
a. Understandmg the nature of the dlsad—

in vocational educatlon and academiic
education,
c. Guidance and counseling with special

empha515 on career guidance and career

development.
d. Understanding cooperative vocational
ediication.

e. Occupational experience.

Ablhty to use commumty resources and

understanding of public relations.

g. Ablhty to estabhsh and manage an indi-
vidual @Ciiiiétidiiél learning resoiirce
center.

h. Understanding of educational measure-

mernt and evaluation:
The iollowing course areas should be availa-
ble to stiudents.

a. Studies in the nature of the learner and

b. Studies in programs of the school and

problems of the community, school and

the work environment (Examples include

methods, curriculum, work experience,

career awareness, self development, the

disadvantaged; the handicapped; and
coordination).
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Studies in the subject matter, content,

o

technology, individualization and spe-

ciatized area of this field: (Examples: oc-

cupational analysis, consumer problems;,

labor lév&s and regnlations personnel

***************

the real world of work.)

d. Studies in realistic educational research.
Appropriate occupat.ional expenences
with government; business and indus-
trial facilities should be developed and

used as an integral part of the teaching-
learning process.

Staff and
Facilities

General staff criteria in Chapter 2 shoiild be
met.

Facilities
General facilities criteria ini Chapter 2 should
be miet.

Admission and
Guidance

In addition to admission and guidarice crite-
ria in Chﬁptét 2, jjij)’gram’", am ﬁp’p’,li@:éiij’.s must
possess a T-4 certificate as set forth in the
State Plan for Vocational Ediication and have
thé pbtbﬁtiél fdi‘ Cdﬁijjlétiﬁg program reqime

certificate in CVAE can be awarded
Personal quallt.ies needed by the teacher-

direct.ion. an undenstgnding oi interlog:king
procedures, the ability to commiunicate,
sound personal health, a business-like man-




ner, a commitment to professional develop-

ment, the ability to assist the handicapped,
an understanding of the dropotit and poten-

tial dropout, ability to stimulate others,

empathy and a flexible personality.

Program applicants mus: also preserit evi-
derice of 12 months of part-time or full-time
occupational experience. Six months of full

55

tinie occupational work experierice nust have
been completed within the past five years.
Should an applicant be lackinig 12 months
occupztional experietice, he or shie will have
an arranged occupatiorial experieiice as part
of the regular program. The experiernices
should be such as to equl oiie year of part-
time occupational experierice.

3+
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Bieiﬁﬁﬁﬁvé E&ﬁééﬁéﬁ

Frame of
Reference

A: Distributive education is mstrucnon

designed to meet the needs of students

preparing to enter employment in the

marketing and distribution of products

and services in retailing, wholesaling,

and service businesses: €Competency-

based classroom instruction and super-
vised on-the-job training and occupat:orrai
experience provide students the oppor-
tunity to develop the knowlege; attitudes
and skills necessary for success in dis-

tributive occupations.

Distributive education mvolVes a coop-

erative business relationship between

employers of the community and the

pubiic school: Classroom instruction is

aimed at developing

1. Econoxmc Understandmgs and Com—
petencies—basic pririciples arid eco-
nomic systemis.

2. Marketing Competencies—selling,
sales promot.lon buymg operat_lons

normcs

3: Technology Gompetenmes—product

knowledge, service knowledge, spe-
cial techniques:

4. Social Ethic Competencies—buisiness
social skills, human relations, super-
visory skills, public relations.

5. Basic SKills Competencies—applica-
tion of mathematics and communi-
cations.

Distributive education provides a se-

quence of development for secondary,

postsecondary and adult students.

Prevoeﬁtioiiiil Dlstnbutxve educatlon
may be offered to studerits over 12 years

of age who have a tentative interest in

ol

distributive occupations; and who can

benefit from the training:. Students are

introduced to the field of distribution

and the unlimited career opportunities it
offers; and have the opportunity to exam-
ine their own qualifications to determine
whether thay are suited for employment
in distribution.

Basic Skill Deveiopt: Job entty level

competencxes are developed by on- the-

job tralmng and/or simulated experien-

ces in the school laboratory. Instruction

focuses on the development of the mar-

keting competencxes needed in relation
to the student’'s career ob_]ecttve

tenc1es at this level are developed in
grezter depth for those students who are

begmnmg to delmeate their broad career

cialization:

Specialist Development. Specialistcom-
petencies in distributive occupationsare
those needed by a specific Specialist
group, (ie., department store buyers) or
in specialized areas of marketing, (ie.,

supermarket mid-manageinent, fashion
merchandisingor petroleum marketing).

Dlstnbutlve educat.lon state supervisors;

teacher-educators, instructors; and tea-

cher-coordinators agree on the following
aims and objectives.

1. Preparation for gainful employment
and for advancement in distributive
occupationsis the pnma:ry goal ofthe
distributive education program.

2. The distributive education program

should engender an understanding

and appreciation of the American pri-

vate enterprise systen

3. The distributive ediication program
should foster an awareness of the
civic, social aiid moral resporisibili-
ties of business.



4. The distributive education program

should encourage and promote the
use of ethical standards in business
and industry.

5. The dlstnbutwe educatxon program
should stimulate the student’s inter-

est in his chosen mstnbunve occu-

pational | field by provxdmg an uirder-

standing of the opportunities it offers
him to be a contributing member of
soc1ety

6. The distributive education program
shoiild prepare distribiitive person-
nelto analyze consumer demand and
to satisfy the needs and wants of con-
sumers intelligenitly and efficiently:

7. The distributive education program
should help to increase efficiency
and improve techniques in distribu-
tion and marketing.

8. The dist_r'butwe education program

should be sensitive to changes in dis-

tributive and marketing practxces and

procedures as they are affected by

societal; economic; technical and

educationat developments; and adapt

to such changes.
9. The dlstnbutwe educamm progra;m

shoiild advarce the objectives of the
total ediicational prograru.

10. The distributive education program
should strive o develop aitiong eiii-
ployers, employees arid consiiimers a
wider_appreciation of the value of
specifically trained personnel in dis-
tribution.

Program Design
Gﬁtefia for Under-

General Xducation
General education criteria in Chapter 2

should be met.

Professional Education

Professional ediication criteria in Chapter 2
shoiild be met. In addition Competenmes are
reqiiired in organizing and ad!mmstenng the
distributive education program, in curricu-

lum planning and materials development

and in methods of teaching distributive sub-

jects at all levels, including adults. These

competencies include:

a. Ablhty to 1dent1fy the goals of students
and to plan teacliinig stratiegies to assist
them in attaining their career goals. These
goals and strategies must be compatible
with the objectives of the total educa-

tional prograim.

b. Competencies in methods of teaching
distributive education content in order
to meet individual learning styles.

c. Ability to perform guidance functions in

dissemination of career information,

identification of appropriate students;

counseling, placement of students for

on- the-joh training and follow-up func-

d. Ablhty to use commun.ty resources

through effectlve work with advxsory

committees and by devempmg coopera-

tive Workmg relationships with the var-

ious publics.

Ablllty to commiiinicate the mission, his-
tory, philosophy and development of
vocational eriucadtioi: and education in
the United Sitates.

In addition to the criteria set forth in the
general criteria for professional laboratory
experiences; studentteachers must be under
the dirzction of a qualified and experiernced
teacher-coordinator in a distribiitive ediica-
tion program. The siipervising teacher-coor-
dinator should provide evidence of scheduled
coordination coiitdcts and a fiinictional DECA

youth organization. Arrangemerts should

be made by the teacher education institution

in cooperation with the distributive teacher

educator, the Distributive Education Service

J

of the Georgia Department of Education, and

the local education agencies:

Teaching Field
The professional component of the teacher-




coordinator's training includes five major

functions: teaching, guidance, coordination,

public relations, and administration. The

technical component includes ten technical

competency areas included in secondary,

post secondary and adglt distributive edu-

cation curricula: advértxsmg communica-

tions; display, economics and marketing,
human relations; mathematics, merchandis-
ing, product and service technology, opera-
tions and management; and selling.

Distributive teacher educatxon programs

should provide a full range of subject matter

courses and an opportumty for distributive

occupational experiences.

The institiition should provide a well-bal-
aniced program of instruction so that the
teacher-coordinator can acquire competen-
cies in advertising and sales promotion,
merchandising, marketing, economics, pro-
duct and service knowledge operatxons and

The teacher education institution should
provide opportunities for teacher-coordina-
tors to acquire distributive occupational
experiences which will enable them to syn-
thesize and apply the technical knowledge
acquired in formal courses and to integrate
new concepts into the distribuitive education
ciirriculum.

Criteria for Graduate
Programs

The graduate program should be designed to

provide flexibility and an opportunity for
each student to plan a professional program
to extend the work completed in the under-
graduate and/or previous graduate program.

Professional Education
General criteria for graduate programs in

Chapter 2 should be met.

The graduate programi shouild strengthen the
competencies of the students and provide
advanced stiidy relating to their professional
educational developmient. Instiruction and
performance shotuld be conisisterit with grad
uate level work in the psychological and

sociological development of youth and adults.

Experiences in the teaching and administer-
ing of distributive education should be pro-
vided to overcome any deficiencies in this
area in the undergradiiate and/or previous
graduate program.

Teaching Field

General criteria for graduate programs in
Chapter 2 should be met.

Distributive education personnel pursumg a

graduate program should have the opportu-

nity to develop and improve competencxes

required to teach and/or administer distrib-

utive education at atl levels: The 1nst1tut10n

should provide courses in marketing, man-

agement, economics, sales promotion, and

in other appropriate technical areas. These

should be specialized, individually designed

courses and appropriate occupatxonai expe-
riences to keep students current with new
developments in the technical field.

Staff and
Facilities
Staff

General staff criteria in Chapter 2 shotild be
met. In addxticm. the staff shoiild possess

techmcal and professmnal competencxes

educationat persannel with at least two years

of teaching experience as cooperative dis-

tributive education teacher-coordinators: The

graduate staff must include at least one per-

son with a doctorate invocationat education:

Facilities

General facilities criteria in Chapter 2 should
be met.

In addition, special materials and equipment

whxch provxde sxmulated expenences rieces—
techmgal competencxes should be e@sxly
accessible in the classroom-laboratory. This
facility shotiild serve as a model for distribu-

n



tive education classroom-laboratories inlocal Admission and
education agencies and institutions at all SSion and
levels of learning: Guidance
General admission and guidance criteria in
Chapter 2 should be met.

Si




English E&ﬁéiﬁéﬁ

Frame of

Reference

A. The ability to communicace information,

feelings, and values is centra.l to those

characteristics which make mian human

Through his use of this ablhty he con-

ducts his personat affairs; joins with oth-

ers in commumty life; and shares the

lives of many peopie in vaned times and

places. In large measure; then; his suc-
cess as an individuat and as a member of
society depends upon his adequacy in

reading; writing; speaking, and listening:

B. The centrahty of language to human
affairs is reﬂected in the special func-
tions of teachers of English in elemen-
tary secondary and institutions of mgher

learning. The specml functions are de-

fined by the following responsibilities.
1. To mform the student about the basic

2: To help the student to develop habits
in speech and in writing that are
appropriate; coherent; and effective.

3. To guide the student to an awareness
of the importance of language as a

tool of communication by teachmg

him to read and to listen cntlcaily

and to write and to speak with in-
tegrity:

3. .To help the student to develop the
skills of reading essential for a va-
riety of purposes.

5. To introduce the student to great
literary works of the past and the

stand, apprec1atc and ¢ enjoy them.
6: To inform the student about the var-

ious forms of literary exprassion:
7. To lead the student to develop crite-
ria for evaluating the integrity of the
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author’s use of language; for deter-
mining the truth and effectiveness of
the content; and for judging the liter-
ary merit of the work.

8. Toguide the student toward an appre-

ciation of the humanizing values of

9. To assist the student to develop the
ability to form responsible conclii-
sions and to miake valiie judgeitients.

Program Design

Criteria for Under-
gﬁﬂﬁﬁfé P.fﬁg”ram’**ﬁ
General Education

General education criteriadescribed in Chap-
ter 2 should be met:

Piofessional Education
Professional educatxon criteria described in

Chapter 2 should be met.

Addxtlonally. the teacher of English should
have certain professional kiiowledge and
iiiidéi‘jtéiidii’igﬁ which are pertinent to the
teaching of English language and literature.

a. Knowledge of the philosophies of educa-
tion and the psychologies of learning and
an ability to relate this knowledge to the
study and teaching of English.

Understanding of the relationship be-

tween an individual's physical and men-
tal growth and her or his progress in the
use of language:

C. IﬁidWledge D’fé\?éi‘i’et? of methods for use
in teaching students the skills and arts
which are appropriate to their level of
attainment in English.

&
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d. Understanding of the relation of each
phase or level of English instriiction to
the total school, college and uiniversity
program.

e:. Awareness of the basic issues in teach-

ing, especxaﬂy the problems of continuity

of English instruction from the first

through the twelfth grades.

f. Slulls m evaluat.mg progress of puplls
and the effectiveriess of one's owil

Teaching Field
a. The teacher should have a knowiedge of

the historical development and present

character of the English language:
b. I composmon the teacher shoiild have

1. familiarity with principles of organi-
zation and development; rhetoric; and
logic.

2. practice in using language so that
writing is unified, coherent, respon-
sible, appropri,ate to the situation
and stylistically effective.

c. Inreadingthe téacher shoiild have kniowl-
edge of the skills iiSed in getting meaning
from written material and the ability to
usSe themni effectively.

d: In literature the teacher should have a
knowledge of and an appreciation for
1. hterature which emphaswes the essen-

tial digmty of humarns:

2. criteria by which literary expression
may be analyzed and evaluated.
3. the major works, writers; forms,

themes and movements of literature
in the English language.

4, hterature of othcr countries of the

world in the original language or in

translation:
5. literature prepared especially for stu-
dents of varying levels of matiirity.
e: In speech the teacher shouid have knowl-

edge of and experience in formal and
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mcludmg necessary hstenmg skills.
in addition to the above criteria the Guide-
lines for the Preparation of English Teachers

prepared by the National Association of State
Supervisors of Teacher Education and Certi-
fication and the Modern Language Associa-
tion of America should be used to evaluate
programs of English education.

Criteria for Graduate
Programs
Professional Education

General criteria for graduate study in Chap-

ter 2 should be met:

Teaching Field
General criteria for graduate study in Chap-
ter 2 should be met.

Staff and
Fac ilxties
Staff

Gereral staff criteria in Chapter 2 should be
met.

Facilities
General facilities criteria in Chapter 2 should
be miet.

Gu"idan” nce
General admission and guidance criteria in
Chapter 2 should be met.



Foreign Languag anguages

Frame of
Reference

All institutions preparing teachers of foreign
languages should define and set up specific
programs with the clear objective of produc-
ing the best possible teachers. The programs
should combine the features of a thorough
liberal education, training in foreign language
skills and abilities and professional edu-
cation.

The teacher of a modern foreign language is

expected to develop in students a progres-

sive control of the four language skills (lis-

tening, speaking, reading and writing). The

language should also be presented as an

essential element of the foreign culture and

show how that culture is similar to and dif-
ferent from that of the United States: At the
appropriate time in the language develop-
ment sequence; the teacher will; in the target
language, acquaint students with the foreign
literatiire, art, and music in such a way as to
bring the students to understand and appre-
ciate the cultural values; the teacher will also
introduce elements of geographical and his-
torical background necessary for the com-
prehension of today's world.

The teacher of classical languages is expected
todevelop in students a progressive ability to
read for comprehension in the target lan-
guage without translating and sufficient
mastery of pronounciation and structure to
make this possible. The language should be
presented as amn essSential element of the

ients w1th the classical hterature m such a

vay as to bring the students to understand

md appreciate the cultural values. and will

rresent a geographical and historic back-

fo achieve these goals effectively, the lan-
fuage teacher will need to make judiciois

&

selection and use of approaches. methods;
techniques, and material and equipment for
language teaching. Correlation of foreign
language teaching with that of other disci-
plines will strengthen the general education
of the student. The teacher is expected to
evaluate the progress; and to adjust the pro-
grams to meet individual needs.

Program Design
Cﬁfeﬁa for Under-

General Education
General education criteria in Chapter 2

should be met:

Professional Education
Professxonal educat.xon criteria in Chapter 2
should be met.

should have spgclal;zed methods taught by
personnel qualified in the subject area.

Teaching Field

Study in the teaching field should insure
understanding of the nature of language: it
should make the student aware of language
and behavior. The learnings should be incor-
porated in an organized form. Although con-
siderable value lies in the complete and sys-
tematic presentation of a language history,
this study is best done at the graduate level
for those who have had somie teachmg
experience.

It is desirable that the college encourage the
prospective teacher to acquire competencies
in the language through ijiéiiiiéd and organ-

ized travel to places where it is the native



command of vocabulary and syntax suffi-
cient to express one's thoughts in sustained
conversation. This implies speech at riormizal
speed with good pronunciation and intona-
tion.

comprehensmn {i.e.; without translatmg}
modern prose and verse of average difficulty
and mature content. For linguistic consider-
ations the sequence should be so ordered
through the first literature course as to
assure that the study of cortemporary will
precede the study of classical periods.
Writing. The ability to write simple “free
composition” with clarity and correctnessin
vocabulary, idiom and syntax.

Language analysis. A basic knowledge of
the characteristics of the language and an

awareness of the difference between the lan-
guage as spoken and written.

Culture. First-hand Rnowledge of s soime llter-
ary masterpieces in the foreign language
together with the social, artistic, political
and aniritnal forces which nroduce them.
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Additionally; the college shouild provide an
adequate modemn language taboratory suffi-
ciently large to make its use mandatory in ait
basic courses. In addition to the language
laboratory, tape recorders should be availa-
ble. Other equipment needed in the language
department includes movie projector; over-
head projector, and slide/filmstrip projector.
The college should provide on campus pla-
ceswhere only the target language is spoken,
such as, the language table in the cafeteria; a
lagggage house. or language caiiip The

sentative countries of all modern forelgn

languages offered.

Admissions and
Guidance

General adrmssxons and g‘uldance criteria in

Chapter 2 should be met.

In guldmg the b’egm’n’in’g student in appro-

priate placement ifl language cldasses, coii-

sideration should be given to proficiency in

alt four fundamental skills of the modeini

forexgn language: When praetlcal students

requiring remedial courses should be

grouped together rather than with begmners

who have some degree of proﬁmency There

should be some system for rewarding ad-

vanced placement for those students who

are able to work at an advanced ievel:
For purposes 'o'f eva'lij’atin’g t_tie ebllege pro-
gram and the student's work, it iS recom-

mendec! that eviderice of proficiency as des-

cribed in the seven areas of proficiencyin the

section on Program Desxgn shotld be consi-

dered by the college in its recommendation

for certification.

It is recomiitierided that the college require
the student to take the Modern Language
Association Proficiency Test as evidence of
proficierncy.

It is also recommended that the scores
should become a part of the official record of
the institution.
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Health Oeeupations Edueaﬁ

Frame of
Reference
Health occupations education programs pre-

pare individuals to function on the heain

team in roles which support the functions

and responsibilities of health prbfessxonais
Health occupations education now inciudes
over fortyjob titles for which vocational edu-
cation funds may be used. Some Georgia
schiool systems have instituted career infor-
mation and prevocational exploratory pro-
grams at the middle school level. At the
secondary level, health careers programs
and health careers cooperative education
programs are offered. At both secondary and
postsecondary levels, programs to prepare
personnel for specific jobs in health are
provided.

Educational preparation for practice at the
credentialed level in the health field varies
from one to ten years and exists in such
formsas (1) formal education programs spon-
sored by an education agency (including
higher education) or a health agency; (2) mil-
itary training programs, (3) preceptorships
and (4) apprenticeships. These programs
representawide range in theoretical émpha-
sis and acadeniic reqiiiremierits; aiid each is
subject to control through statutory agen-
cies or designated comi: ittees of health pro-

fessions organizations. lit addition, Health

professionals have qualified for practice in

the health field through educational prepa-

ration, satisfactory performarce on a rigor-

ous credentialing examination, and two years
of work experience as a health professions
practitioner:

The above preparation does not include
problem of ﬁndxng p;'epargd teachers for
health occupations education programis is
unique. The person who has qualified as a
health profe; nal may not qualify as a pro-
fessional in the field of education.

Criteria for recruiting health occupatmns

education teachers from practice include

demonstrated competence as credentialed

health practitioners; evidence of a high level

of interpersonal skills; and interest in teach-

ing. The teacher in heaith occupations must
adapt to the educat.lonal system and relateitig
teacher's role also includes providing haJson
between the édﬁéatiéﬁ systemand the health

ployers of program graduates.

Program Design

Criteria for Under-
graduate Programs

General Education
General education criteria in Chapter 2
should be met.

Professional Education
Professional Educat.lon criteriain Chapter 2

should be met.

The p’rdté,ééidfrizi,l education portion of the
program should be based on functional anal-
ysis of the roles of a health occupations edu-
cation teacher. Whereas many of these roles
are commumnon to many areas of teaching, oth-
ers are specific to health occupations.

The sequence of professionatl education stu-
dies should provide the health occupations
teacher with a philosophical and theoretical
foundation for making the transition from
"provider of health services” to "teacher of
health occupations in a school setting.” To
this end, the program must provide studies



and supervised experiences which will assist
the health occupations teacher to

a: understand human development and the
learning process.

b. plan and evaluate an instructional pro-
gram which meets the needs of each
learner.

c. use a variety of methods to conduct
instructional activities.

9. |

use various tools and procedures for

individual and group assessment.

e. become knowledgeable about the educa-

tional system and vocational education—

goals, purposes, organizational structure;
interagency relations and school-com-
miunity relations.

f. collect and analyze data on employment

ments in health occupatlons

g. relate to students with different levels of

readiness for learning the content of a

health occupations program.
h. evolve a personal teachmg style derived

from practice in using a variety of media

to provide for individual differences of
learners.

i. develop a plan for monitoring the effec-
tiveness of the ciii'i‘iciilii’rﬁ in_terms or

requlrements

j- develop attitudes appropriate to the edu-

cator, while ma;tritahmng appreciation of
the needs and views of employers and

supervisors in health care agencies.

The healt.h occupations teacher education

program should have sufficient breadth and

ﬂembzllty to provide for a wide range of back-

grounds (eg: health profession, general

education; work experience). The design of

t.he program should be derived from an anal-

ysis of competencxes essential for teachinga

heailth occupations program, with provision

for personalization of the program plan for
individual teachers. Appropriate persons
shiould be involved in intermittent evalua-

tion of the program and follow up studies
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should be conducted to review program

planning and instructional procedures.
Areas within the health field have certain

common content, but the unique features of

each healt.h professmn must predominate in

assisting each health occupations teacher to

relate to an area of clinical practice as a

teaching field.
The 1nst.1tut.10n s program design 1 must pro-

competence ifi the teaching field. For those

teachers who iieed additional content in the

teaching field, opportunities for course work

in the specific health profession should be

available through cooperative arrangements

with institutions preparing the professional

practmoner and/ or innovative arrangements

which use community facilities and educa-

tional activities sponsored by professional
organizations.

Criteria for Graduate
ﬁagram"* ms

General criteria for graduate programs in
Chapter 2 shoiild be met:

Teaching Field

General criteria for graduate programs in
Chapter 2 should be met.

The program of study at the graduate level

must also be personalized to fit the goals of

each teacher and to supplement and build

upon prior education. Applicants whose

undergraduate degree is in the health field

may need to concentrate on education
courses Jincluding the related dlsclplines

program in healt_h to quahfy fora baccaulau-
reate degree in education may need further

study in the teaching field in addltj.ion to
graduate study in professional education
In planning a personalized program, the fol-

lowing should be emphasized according to

the applicant’s previous education.
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b: strengthemng the competency base for
teachmg

area of education

d. developing competenciesinresearchand
evaluation in health occupations ed-
ucation

e developmg competenmes in de51gning
curriculums for health occupations edu-

cation, particularly for new and emerging

jobs in the health field

Staff and
Facilities
Staff

General staff criteria in Chapter 2 should be
met.
In addition; the 1nsutugxon should provide an

adequate number of staff mqmbers whose

prbfessxonai preparation mciudesic}iqun-

t.laimg as health professxonais e)ipenence
as health practmoners in health service set-

tings, experience in teaching health care
preparatory programs and graduate prepa-
ration for serving as teacher educators.

General facilities criteria in Chapter 2 should
be mmet.

Adm* ”*issién and
General admission and éiii&éiiéé criteria in
Chapter 2 should be met.

In addiﬁbn tiie heaiih b’c’ciipatib’ns’ teacher

a pracunoner in a health agency or institu-
tion. Therefore, the teacher education pro-

gram should provxde for analy51s of prior
education and work . experience by a teacher

educator who has both extensive experience

as a practitioner within the health system

and a background in teaching: The teacher
educator should assume the initiative in
identifying education and work experience
which contributes to teaching field compe-
tence and in providing faculty advisement for
students in health occupational education.

Follow- -up studles should be conducted in
order to review admission and guidance

procedures.

Apphcants for admission to the graduate
program should be evaluated on the basis of
credeiitials as health professiorials, ability
to meet admission standards of the institu-
tion, and eviderice of commitment to profes-
sional education.



~ Home Economics
aaxd Fami l? Life Education

Frame of

The primary concerns of hoiie economics
and family life ediication are ediicating the
services and goods used by families; con-
ducting research on the changing needs of
individuals and family's means of satisfying

More specifically, home economics in secon-
dary programs has the important tasks of
preparing students for homemaking, prepar-
ing some students for employment in home
economics-related occupations, providing a

careers in home economics or related fields,
and preparing some Students for entry into
post-secondary programs in area vocational-
technical schools.

The home economics teacher in Georgia
teaches in the four major areas of clothing
foods and nutrition; and housing and man-
agement. The teac..cr may be responsible for
teaching introductory homemaking, family
living, and/or family life education, special-
ized programs in the major areas, or adult
occiipational programs requiring home eco-
nomics knowledge and skills at secondary,
post secondary and adult levels.
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Program Design
Criteria for Under-
graduate Programs
General Education

General education criteria in Chapter 2
should be met.

Professional Education

Professional ediication criteria in Chapter 2
shoiild be met. Additional understandings

methods for teaching home economics.

In addition to the general criteria for profes-
sional laboratory experiences, supervising
teachers will be in a home economics pro-
gram approved by the Georgia Department of
Education.

Teaching Field

The teaching field studies should include a

minimum of one year's study in each of the

following areas.

a. Family and child development—obser-
vation and participation in a nursery
program operated by the home econom-
ics department is required. Additional

observation and participation in pre-

school programs are desirable:

b. Textiles and clothing corstriiction—la-
boratory experiences miiist be provided
in textiles, selection, arnid constriiction.

c: Food and nutrition.

l. Housing, management and family eco-
nomics—hoime management and con-
sumer education must be included.

oy
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A teacher may be prepared to teach both

family life education and home economics if
an additional year's study in child develop-
ment and family development is included in
or beyond an undergraduate degree. Studies
not iiiéiijdéd for fdiii--yééi' professional certi-

professional cemﬁcat.xon requlrements in
both areas.

The prograrn shoiild be designed to prodiice

teachers who exhibit the following com-

peteriicies.

a: Effective professional behavior

b. Ability to integrate philosophy of life,
philosophy of education and philosophy
of home economics as abasis of thought
and action

c. Ability to relate well and empathetically
with others

d. Adequate skills in thinking; writing, and
speaking

e. Ablhty to plan and to develop a home
econormcs p"ogram whlch is adapted to
1g;gpped,and dxsadyantaged 7studentﬁs at;
different stages of their development and
in lifie with family and community needs

f. Ability to use appropriate techniques of
teaching,; including creative and experi-
mental approaches

g Ability to use evaluation techniques to

determine progress of students, effec-

tiveness of program; and usefulness of

resource persons and materials

h. Ability to help individuals and families
grow in iiﬁderstéiidiﬁgs and skills which
are rieeded in the soliition of personal
and family life problemnis

i. Ability to maintain a home economics
department that exemplifies the princi-
ples of good management and attrac-
tiveness

j. Ability to cooperate with the administra-

tion, employment agencies; and poten-
tial employers in the development of

classes oriented to gainful employment
k. Cogiitive understandings of major con-
cepts in each content area

T3
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1. Knowledge of and effective utilization of
the learning process as it operates in
human development

m. Knowledge of the total school program

and a recognition of home economics as
a part of the student’s total educationat

experience
n. Knowledge of school-community organ-
izations and ability to participate cffec-
tively in these organizations
o. Willingness to participat. actively in
available in-service activities and in pro-
fessional organizations

Criteria for Graduate
Programs

Professional Education

General criteria for graduate programs in
Chapter 2 shoiild be met;

The program of study at the graduate level
should give an opportunity to overcome any
deficiencies in the undergraduate program
and provide for advanced study of the field.
Instrur:tion and performance shoiild be con-
sistent with graduate level work.
Teaching Field

The graduate programdesign should prov1de
ﬂemblhty so that each student's program
becomes a pianned extension of work taken
atundergraduate and/or graduate levels. The
student's undergraduate and/or graduate
program should be examined, and, where
needed; should be strengthened and broad-
ened at the graduate level. When it is com-
pleted, it shoiild be a satisfactory prograim
with a logical and cohesive wholeness. :
Teachers of home economics and/or family
life education should have a specialized pro-
gram of study at the graduate level designed
to provide an opportunity to make up any
deficiencies in the record of previous study,
as well as to provide for acquiring additional
breadth and depth in the curriculum areas.
Persons qualified for the professional four-

year program and preparing for the objec-



t.xves ofOCCupatxonal hoiiie ¢ econorrucs at the
fifth-year level shall have completed

a. Two or more courses in the sub]ect mat-
terareawhich is the basis for the oaccupa-
tions; and

b. A course in directing an occupational
Persorns who have not completed the profes-
sional four-year program and are preparing
for the objective of occupational home eco-
nomics at the fifth-yeat level will be required
to possess or complete at the graduate level
the follows ng

a. Bachelors degree with cnmpetence in

responsxblllty

b: Study in organizing and directing an
occupational program

c. Work experierice or an internship in the
occupation in which he/she is to teach

d: Student teaching or a substitute such as

an intermship or practicum

Staff and

Facilities

2, the following criteria should be met.

1. There shau be at least one staff member
fnr each Df the four major areas and at

leastone whoisa teacher educator Each

of these shall hold a minimum of a mas-

ter's degree with at least one of the staff

members holding or working toward the

doctorate

quarter hou}'s of graduatg study in the
area in which he/she teaches.

had more than one year of successful
teaching experience at the secondary

level in a homemaking department which
meets vocational standards. He/she shall
have had two years as a teacher educator
ora minumum 4f Six quarters asa super-
vising teacher.

4. The graduate staff shall meet the stan-
dards for accreditation by the regional
accredxtmg agem.y and must include at
least one person with a doctorate in
home economics or home economics
education.

5. Any institution cﬁffenr‘g a graduate pro-

gram in home econoniics educamon shall

have the minimum number of staff mem-

bcrs as specified for the undergraduate

programs.

ﬁi‘i — _ _ J— ~ [ —

racilities

In addition to general facilities criteria in

Chapter 2, facilities Sshoiild include

1. A nursery school maintained by the )
institution for the purpose of observa-
tion and participation by students: The
standards shall be those established by
the National Association of Nursery
School Education.

2. Home management houses or apartments

provided so thateach student may have a

residence expenence

3. Laboratones prov1ded for teachmg equlp-

preparatxon nutntlon and mtenorde-
coration.

4. For the graduate program; additionat
facilities including adequate laboratory
space for research and adequate referen-
ces in the library for advanced study.

Admission and
Guidance

General admission and guidance criteria in
Chapter 2 should be met.
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Frame of
Reference

Industrial arts education programs draw their
curriculum content from the identified needs
of youth and the technologies of the indus-
trial society in which Americans live. Indus-
trial arts education shares many goals with
general; career; economic; censumer; and
vocational education. Programs stress under-
standing of the technologies, organizational
structures; special problems; and contribu-
tions of industry to the American free enter-
prise system. Experietices in industrial arts
courses assist individuals to explore their
own interests and aptitudes and to make
informed decisions with respect to future
career and edicational choices. It is a vital
part of a comprehernsive career education
program.

The purposes of industrial arts i)'i'b'éféiiié are

act1v1ty assxgnments exposing students to
common materials; tools, equipment; pro-
cesses, economic and personnel organiza-
tional structures, and social problems that
exist in a highly technical society. Students
éi"e i'e(.‘iiiii'ed td plan their Wbi‘k, ﬁiﬁgtet ’c'cig’
and equxpment ,creiat’e s,olutlon,sfto practxcal
problemis, and simiitlate industrial processes.
The major goals of industrial arts programs
at the middle and/or junior high level are to
assist students in making informed and
meaningful occupational and educational
choices and to meet some of the established
general education needs of American youth.
The student explores careers, materials,
pfdbé§§é§ and §e1f éfititii'd'eé Zmd ii'itéi'eét§
Instriiction at thls evel places emphasxs
upon personal ma.mpulat_lon of tools equip-

and problem solvmg‘ development of desira-

ble attitudes and work habits; consumer

knowledge and youth leadership develop-
ment, including club activities: Career de-
velcpment is enhanced by cognmve under-
standing of the major divisions, preparation
requirements; workmg conditions; and con-
tributions of a wide range of industrial or
technically related. careers.

In the high school, industrial arts provides a

foundation for career preparation either at

the secondary or postsecondary level and/or

a perscnal technical development which

prepares the individuat for life in a technicat

and industrial society. To accomplish these
purposes, the high school program provides
expenence: related to exploratien of indus-
trial careers and practxces preparatxon for
advanced training, consumer information,
personal physical skill development; crea-
tive problem solving; technical knowledge;
economic and personnel organizations and
structures, and youth leadership :develop-
ment, including club activities.

Prograrm Design

Criteria for Under-
gﬁdﬁﬁﬁ Pro”*gramﬁ*ﬁ
General Education

General education criteria in Chapter 2

shouid be met:
Professional Education

Professional education criteria in Chapter 2
shoiild be met.



Teaching Field

Each téait:héi‘ prepared in the _program must

petency in each of the followmg areas.

a. Industrial materials and processes; in-

ciuding wood technoiogy, metal tech-
nology, construction, and imanufacturing

b. Commumcat.lons mcludmggrapmcarts
drafting, electncn:y and electromics

c. Energy; power; and transportation

d. Asan mtegral part of the teacher educa-
tion programin industrial arts, the above
dareas must

1. Promiote and emphasize the techni-
cal, consumer, occupational, recrea-
tional, social, and cultural aspects of
American industry.

2. Promote and emphasize the safe and
proper use; care and maintenance of
tools and equipment:

3. Provide experienices that will involve
the studeint in research and devel-
opment, and in creating, designing,
organizing, constructing, and opera-
ting with industrial materials; pro-
cesses, and products.

4, Provlde career educatxoxi experiences
so that the student can identify and
differentiate various occupatioris and
professions associated with iﬁdilStry
and technology.

5. Provide particular emphasisonactiv-
ities and instruction on the organiza-
tion, functions, and importance of
the American free enterprise system.

In addmon. every prospective mdusmai arts

teacher must have experiences in a compre-

hensive industrial arts programi, and in basic

laboratory design, organization; administra-

ticn; maintenance; recordkeeping, and safety.

oY
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Criteria for Graduate
Pfﬁg*ram* ms

Professional Education

General criteria for graduate programs in

Chapter 2 should be met.:

Teaching Field

The graduate program will be individually
desigried for specialization or broadening
eXperierices to meet the needs of each stu-
dent in professional growth and develop-

meiit. General criteria for graduate programs
in Chapter 2 should be met.

Staff and

Facilities
Staff

In addmon to the gcneral staff criteria in

Chapter 2. at least one graduate faculty
member must hold an earned doctorate with

specialization in the field of industrial arts

education:

Facilities

In addition to the general facilities criteriain

Chapter 2; an institution with a graduate

industrial arts program must have the ne-
cessary and appropriate laboratory facilities

and equipment.

Admission and
Guidance

In addition to the general admission and gui-

darnce criteria in Chapter 2; admission stan-

dards for the sixth-year or Ed.S. program

requxre the appticant to hold the master’s

degree in industriai arts and/or professional

certification in industrial arts.



Approved May 1962

Frame of
Reference

Modern society demands that all perSons be
mathematically literate. All the people oi a
democracy need to study mathematicS. There
has been a time in histor¥ when the main
interest in mathematics. was _culfiliral. At
another time, jt was considered more for its
practical application. Today there is a vital
ﬁééd fdi‘ bdth aijjiii'bébhéé Many édliéét'o'i"s
broademng gnp on tl;le worldf SOme 50 as fi:‘tr
as to say that natiiral survival depends upon
progress in mathematics, the “Qiieen of the
Sciences.”

Mathematics is a universal language. To
understand this language, we must kéep ever
in mind that it is a highly symbolic 1afiguage.
According to M. Kline; in the September 17,
1960, Saturday Evening Post, “Mathématics
is undoubtedly one of man’s greatest intel-
lectual achievements. Its language, processes
and theories give Science its crganization
and power."

Mathematical ability and training are indeed
in greatdemand today. Until i-éééiitly. Society

has accepted mathematics as an “unichang-
ing discipline,” handed down from Eenera-
tion to generation not to be éltéi'éd But a
lated arazi ng new theoretical developuierits
and has led to new possibilities of applica-
tion. Many such developments have reéduced
the importance of sotme of the traditional
approaches, and have caused changes both
in curriculum and teaching strategies. The
new approach reflects a recogiition of the
frequent use of quantitative and abstract
thinking; It requires teaching fundatuental

concepts soas to challenge the pupil to work
and think:
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Program Design

Criteria for Under-
graduate Programs

General Education
General education criteria in Chapter 2
should be met.

Professional Education
Professional education criteria in Chapter 2
should be met.

Teaching Field
a ’fhe program shouid reflect an aware-

ness of changes in elements of mathema-

tics curricutum which have beenbrought

aboutbyrecognition of the child’s ability

to comprehend more aavancerd mathe-
matics concepts.

b. The program should include a thorough

college-level study of the aspects of the

subjects included in the high school cur-

riculums. Since algebra and geometry are

of primary lmportance inthe hggh school

curriculum, the undergraduate prograxn

should include substantial advanced
study in each of these areas. This study
shoutd be preceded by a study of the
principles cf analytic geometry and cal-

culus.

c. Since the principles of analytics and cal-

culus comprise the first new study in

mathematics for the college student,

courses in these subjects should stress

intuitive ideas and basic concepts as well

as mampulatxve skills. Application to

many sciences should also be inciuded.
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The study in abstract algebra should

include the structure of the number sys-

tem and the study of algebraic systems

suchasgroups; rmgs and fields. It should

also include the study of linear algebra;

vectors, matrices, and their gecmetric

interpretations.

The stiidy of geomietry should include a
critical study of the development of Euc-
lidean geometry from different postula-
tional systems, and studies of synthetic
piojective geometry. It should include
geometries on the sphere and their geo-

metric interpretations.

A balanced program ,1ri,jriiéthéjriiéti’c§
should be provided, including such areas
as differential equations, theory of num-
bers, set theory, physics, probability and
statistics, hiétbi—y df ~mathematics aﬁd

geometxy

The program should include the study of
statistics and their use in education;
economics; industry and other relevant
areas.

Preparatxori in professmnal subject mat-

ter and methodclogy should be included,

taught by persons who understand the

recent advances in mathematics and who

know how the Ligh school student learns.
The college shoiild help the student to
bec@iﬁe 5W§fe ﬁf and par’ tiCipﬁtE ii’l the

the mathematxcs nrogram and wmch keep
the teacherin touch with advances made
in mathemyitics.

The program should be of Such a caliber
that teachers imay enter graduate pro-
grams that require greater breadth of
background rather than depth in a par-

Teaching Field
a. Graduate stiidy shotild give an opportur-

ity to fill gaps in the undergraduate pro-

gram as well as provide for additional

subject matter. Instriiction and perfor-
marnce should be consistent with gradu-
ate level work.

It is desirable that study in algebra;

geometry, and analysis be continued on

the graduate levei.

1. If abstract algebra was not included
at the undergraduate level; then it
should be studied .c the graduate
level; and extended beyond the intro-
ductory courses. It should include
study in linear algebra, matrices, and
group theory, including Galois’ the-
ory and its applications to geometry.

2. Graduate study should be requiredin

the area of geometry. This should be

based on undergraduate study of
geometry as stated in the criteria for
the undergraduate program. Non-
Euclidean geometry, projective geo-
metry, differential geometry, and
topology are desirable areas of study
for high school teachers in addition
to Euclidean geometry.

3. The study of analysis begun at the
undergraduate level in differential and
integral calcutus should be continued
at the graduate level; in such areas as
advanced calculus; differential equa-
tions, vector analysis; and real and
complex analysis.

A balanced graduate program in mathe-

matics should also provide studies in set

theory, in numbers; probability and sta-
tistics; and history of mathematics.

tictilar area of mathematics. d. The sixth year of study should be a con-

tinuation of fifth year studies. It should

prov1de opportunities for greater depth

e e c m o~ a a- in at least one of the major areas in

Criteria for Graduate mathematics.

Programs e. The college should help the graduate
student become aware of and participate

Professional Education in the professional organizations which

Professio cation support the mathematics program and

General criteria for graduate programs in keep the teacher in touch with advances
Chapter 2 should be met.

made in mathematics.




General staff criteria in Chapter 2 should be
met.
In addition, if an institution plans to offer a

graduate program for the professional prepa-

ration of teachers of mathematics, the teach-

ing staff of the institution should include at

least one staff member who has cpmpleted a

doctorat program (cr the equivalent) in

mathematics: It is htghlg desirable that the

staff of the Department of Mathematics who

have delegated teaching i'ésp"ciiié’iﬁiiitﬁjjf)j

the course work for teachers be interested in
teacher education.

Facilities
General facilities criteriain Chapter 2 should

be met:

Admission and
Guidance

General admission and guidance criteria in

Chapter 2 should be met.

oy
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Approved Feb

Frame of
Reference

The 1960 Presuients €ommittee for Traffic

Safety reported; “if secondary school stu-

dents are to become gcod dnvmg citizens,

they must be taught by competent well-
prepared teachers . . . Safety is not simply a
matter of recogmzmg traffic hazards and
safe practices; it is most of all a matter of
cultivating the attitudes and habits and the
Rnowledge and skills necessary for living
safely in a world with so many inherent
dangers ..

nghway accidents are one of the natlon s

major killers. Teen-age drivers, as actual fig-

ures show, are responsible for more than

their share of this carnage: Students who

have completed approved driver educatlon

courses have fewer accidents. ThIS fact is
recognized by insurance companies who
reduced premium rates and by research:

The preparatxon program of Safety Dnver

and Traffic Educatlon may begin at the

tmderéra:duate level: Specialization and study

in depth should be at the graduate level The

responsibilities of the specialist lie in areas

such as responsible citizenship and con- -

servation of life and property; safe practices
for pedestrians and bicyclists; driver educa-
tion; pupil transportation; school safety
patrols; studentactivities; relations of school
with home and community; traffic education;
consumer education.

-~

ruary 1967

Program Design

Criteria for Under-
g?aaﬁiié mgmm” ms

General education criteria in Chapter 2
should be met.

Professional Education
Professional education criteria in Chapter 2
shotild be met.

Teaching Field
As a part of the undt’rgraduate program the

student should compiete a program in a

primary, certifiable teaching field:

Stu,dy’ in geﬁeralfs’,afety ediibétldﬁ should
include facts and information conceriiing
the cost in money and human stuffering of
accidents in home, industry, school, traffic,
on farms and ranches, and during recrea-

tional activity. It should include knowledge

conducive to the deve10pment of practicis

which may reduce accidents:

flfhe mtrocfluct_tofn to driver and traffic educa-
tion should include essential knowledge of
automobile operation, traffic laws and regu-
lations, knowledge of the role of attitudes in
traffic safety, and critical analysis of acci-
derits. Laboratory experiefices shioiilld be
mcluded in the use of psychophysical test-
ing and in the development of driving skills.

Advariced study in driver and traffic educa-
tion should be devoted primarily to the
teaching and the administration of high
school driver and traffic safety. The candi-
date must acquire, through supervised pro-
fessional laboratory experience, competence
in developing and projecting his skills and
techniques. This includes the ability to



develop satisfactory attitudes in students
and to impart the necessary driving knowl-
edge skills.

Criteria for Graduate
Stiidy* \

Professional Education

General criteria for graduate programs in
Chapter 2 should be met.

Teaching Field
Special emphasis should be given to the

effects of individual attitudes, motivation;,

and personal adjustment on driver behavior.

Advanced study shomd mclude ﬁ;rther study
related to safety in mdust.ty traffic and

shoiild be given in modem methods of class-
rooii and laboratory experience in the inter-

related areas of general safety education,

driver education, and traffic education:

a. Study shouid be p'i-'diii'déjd on anti-social
behavior and treatment, the Social, moral,
psychological, and physiological in-
fluences of beverage alcohol iise on the
individual, family and community.

b. The program should include utilization
of communication media involving prin-
ciples and techniques of public relations.

c. The program should develop under-

standings and skills in promoting com-

munity action in supportmg improved

safety practices within the community.
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Staff and
Facilities
Staff

In addition to the general staff criteria in

Zhapter 2; the college staff should include a

person with graduate-level preparation and
experience in safety; driver; and traffic educa-

Facilities

in addition to the general facilities criteria in
Chapter 2; there should be adequate facili-
héé fdi‘ lzibdfétbfy éi'id blééétiidﬁi iﬁéti'iic-

lation, mglt; -miedia instriiction, and a mulp-
ple car off-street driving range. These facili-
ties should be upgraded as new labbratbry
facilities are developed and the needs of
society demand.

Admission and
Guidance

dance cntena in Chapter 2, the student

§hou1d hold avalid dnver slicense. He should

safety driver and traffic education. Before

the advanced study. he should have had at

least two consecutive years of dnvmg expe

rierce, free from a multiphcn:y of accidents

or violations: He should be certified as phys-

1caijg fit pg ms own or the umver51ty s physi-

cian to fulfill the duties assigned in safety;
driver, and tra:i.¢ education.




Approved August 1980

Frame of
Reference
A science teacher must have a basxc under-

standmg of natural scierice ard be genumely
proficxent in one or two specific science

areas: Thus the criteria should enalble the

college to develop several different programs

in science, each designed for a specific

science area.
Scieﬁce te:ichiiigiii the ijiiblic schools hai§ in

than,mf any prewpus penod Three major
points have special reference to science
teacher programs: the changing philosophy
of science teaching in the public schools; the
increasing need for specialization miade
necessary by a miushrooniifig of sciertific
knowledge: and the decreasing lag of time
between scientific djscovery and the teach-

ing of these dxsccvenes in public schools.

The ,c,hanges in the ph;losophy of s sc;ence
teaching have resiulted in a major emphasis
upon Student participation at all levels,
including clementary, middle, and second-
ary school levels. The teacher who uses new
curricula teaches not only in subject kniowl-
edge, but also in the ability to structure and
perform sc1ent1ﬁc investigation. The concept
of : student partlcxpancn involves structuring
situations in which students can gatherdata,

test hypotheses, and plan and conduct

expenments to answer SpECIfiC queshons

This proficiency presupposes certain knowl-

edge; skills; and techniques on the part of the

teacher.
The challcnge of change 1tself 1s an mtegral

reading: Science teaching should result in
scientific hteracv for all students, for full

participationiina (‘hangmg society, not Dnly

in a atilitarian manner, but intellectually as

well. To facilitate this approach;, teachers

should be encouraged to develop personal

theories of science teachmg and to apply
them where appropriate or modlfy them as

indicated:

The SEcdﬁd factor is the increased speciali-
zation within the Science disciplinie. It is no
longer possible for a person to be only a gen-
eralist in science teaching. With the wealth
of accumulated knowledge and the rapidly
expanding knowledge in each field, speciali-
zjaiticn becomes more and more a Hecessity.
Whilt there are scientific principles and
concepts which bndge all the sciences, the

parﬂcular knowledge skills and techniques

necessary to perform research are becoming

more and more specxahzed even within a

field: A person is no longer a bxologist but

rathera geneticist or an ecologist or a micro-

biologist or an enthomologist or a biophysi-

cist: This means that more time and more
depth of knowledge are required in a particu-
lar field to acquire the skills and knowledge
necessary for proficiency.

The third major factor is the speed with

which new scientific knowledge is nowbeing

presented to student:c through their text-

books and by their teachers. ngh school

chemistry textbooks published in 1910 and

1950 were essentially th= same text. Newer
textbooks are constantly being revised to
keep them up to date with the latest scien-
tific knowledge; and they are now being writ-

ten by university professors and research
scientists who are on the forefronts of
knowledge in particular subjects.

Program Design
Cﬁfeﬁa for Under-

Prospective teachers of science should be-

come proficient in their seiected area and

demonstrate their ability to plan and imple-
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ment instruction that indeed bﬁﬁgg about a

the application of learnmg Prospcctxve teach-
ers should also engage in activities that pro-
vide opportunities to examine the purposes,
goals, and values to be served by instruction
in science in relation to the total ediicational
program in a contemporary secondary school.
More specifically, a program design should

include opportnmtles through which a pros-

rxctxve teacher shouild be able to

 achieve scientific literacy involving the
déiiéiéii&iéiit 6f éttitiidéé pi-dt:ééé skills,

gene ral goals of all education.

»  der unstrate proﬁmencym mathematics,

:pemally in arithmetic computation;

¢l mentary statistics; and simple trigo-

flometry, s0 as to be able o mampl Lute

competently these functions in ‘neir
appllcatlon'i to the second:iry school's

science curricula:

° teach smence 25 a uruﬁed dxscxpdne.

integrated and, /¢ o1 coordin ated with other
disciplines, such as m2 ', social science;
and economics.

develop learning environmefts to pre-
pare young people to cope with a chang-
ing society.

e demonstrate a proficiency in the basic

and integrated process skills;, imple-

menting them in the ongoing curriculum.

demonstrate effective ablhty to ptan

instruction, mcludmg the setting of

objectives, the selection oi content,

learniing experiences and methodologr.

and the development of a system of
evaluation:

develop skills necessary for organizing

pnate cogmuve mteractxon with learners;,

and effective interpersonal relationships.

develop a commitment to the teachmg
profession which includes main.tenaiice
of professional skills, scholarly endea-
vor, intellectual honesty, and moraJ inte-
grity.

. deveh)p effective procedures of classroom

management that provide for positive

~J|
[t

climate and which deal with descriptive
behavior and problems in a positive
manner.

General Education

a. General education criteria in Chapter 2
should be met.

b. The program should aim at deirelqpmg

efficiency in democratic procedures in

the classroom and respect for the worth

of the individual:

a. Professional ediication criteria in Chap-
ter 2 shotuld be met.

b. Preparation for and follow-up of student
teaching should be closely allied with the
course work preparation in contempor-
ary materials and contemporary metho-
dology of science teaching.

Teaching Field

Certification will be in secondary sciefice

with emphasis in at least one area. The four

content areas are Biology, Chemistry, Earth-

Sﬁaéé Sbiéﬁbé éi’i'd Phygi’cé The s’tii’de’nt

or streamed m an emstmg course such as
genetics, quanutatlve analysis, or other:

The program should include preparatxon m
methods and strategies appropriate to teach-
ing secondary science. The prospective sec-
ondary science teacher should be specifi-
ézilly féiﬁiliéi‘ w:th the ’cd’nt’e’mp’orary sec-

dary curriculum studies in all areas of
Science.

emphams and genera.lly familiar with secon-

Biology Emphasis
Necessary :nderstandings for this fieid may

be presented as discrete courses Or as inte-

grated §qlgject matter. Areas of study which

will assist in imptementing this guideline

include:

1. Physical, biochemical, and energy rela-
tioniships of life.



2. Organization and behavior of living things,

from unicellalar organisms to human

beings.
3. Interrelationships of organisms.
4. Theoriginand development of organisms
Chemistry Emphasis
The program for chemistry emphasis should
include introductory chemistry, quahtatlve
inorganic analysis, organic chemistry,; quan-
titative inorganic analysis; and physical
chemistry. Electives should be chosen from
advanced inorganic chemistry, biochemis-
try, radiochemistry, further analytical chem-
istry, stereochemiistry, spectroscopy, instri-
mental methodsof: lysis, or the equivalent
of these.
Earth-Space Emphasis
Necessary understanding for this emphasis
may be presented as discrete courses or as
integrated subject matter. Tihe prograi
shoiild be devoted to areas of investigation
which will assist in the implementation of
these criteria. These criteria are not to be
interpreted as all inclusive.

1. G%ologr to mclude the followmg con-

surt?ice tfeaj:ures,of the eart,h 1denﬁﬁca—
tion and formation of minerals from
physical and cheiiical properties; non-
renewability of mineral resolirces; major
classes of rocks and their formiation;
scope. of the oceans, their features of
lmpcrtance topographlc maps; phy510-

graphic regions of U.S;; weathering and

erosion; movements of the eartlr’s crust;

plate tectonics and continental drift; the

rock C cycle; fossils and their importance;

major hypotheses of earth’s age and his-
tory, development of geologxc time scale;
geologic environments and man.

2. Astronomiy to include the following con-
cepts History of astronouniy and space
science, stellar systems and theories of

origin, galames constellations, nebulae,

stars, the solar system and theories of

origin and space exploration.
3. Meteorology to include the following
concepts: History of meteorology and
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climate, ongm and structure of at.mos-
phere. heanng and coohng of atmosphere,
moisture and water cycle. humldlty

clouds, fog, precxpxtntxonf storms, air

masses, fronts; winds, climate; climatic

regions, weather forecasting, and weather

control:
Physics Emphasis

The program for physics emphasis should be

devoted to courses in the basic subject mat-
ter of physics:

1. Introductory col ege physics should pur-
siie in depth basic principles siich as
Newton's law of motion, conservation of
mass, energy, and momentun; conserva-
tion of charge waves and ﬁelds mole-

cilar structure of matter: and struct:ure

of the atom: Problem solving and labora-

tory experiences are important:

2. Intermediate physics shciild include
physical mechanics, heat and thermo-
dynamics, optics, waves, electricity and
magnetism, and electroilics. Emphasis
should be ona calculus-based treatme'lt

in these areas of classical physx"S

3. Modern physics includes development of
atomic, nuclear, and solid state physics
traced through stidies of phenomena,
coricepts, and experimerits that are im-
portart to the understanding and appre-
ciation of the newer areas of physics.

Criteria for Graduate
Programs
Professional Edicatic

General cntena 1or graduate programs in
Chapter 2 should be met.

Te~ching Field

The education of individual teachers can be
developed in depth in biology, chemistry,
earth-space, or physics, or in breadth in any
combination of these areas for the T-5 and
TS-6 programs.
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For example a chermstry tea(;her might pro-

ceed toward a master's degree in chexmstry

with purpose of teaching advanced courses

in chemistry: On the other hand; the teacher

rmght choose to buxid on prevmus mat_he-

courses in order to achleve greater depth in
these areas in preparatlon for future multl-
courses in the history and philqsophy of
science and the development of student
experiments and of teacher demonstration
techniques. in addition to research partici-
pation; would be valuable adjuncts to either
program.
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Staff and
Facilities

Staff

General staff criteria in Chapter 2 should be
met.

Facilities

General facilities criteria in Chapter 2 should

be met:

Admission and
Guidance
General admission and guidance criteria in

Chapter 2 should be met.



Frame of
Reference

The growth of science and technology and
thie emergence of new nations, with prom-
i§e§ éi'id t.hi'ééité td iiiéiii'é eﬁétéﬁce. pregiEﬁt
empha515 oi a social scierice program. This
program serves as ore of the school’s most
effective instrumerits for orienting youth to
society.

The dynamic change in the last half century
of a whole body of scholarship and scientific
material in the modern social sciences
including history makes mandatory compe-
tency in these areas for those who teach the
social sciences. It is imperative that the
téét:héi‘ iiiidéi‘étéiid théée fiiidiiigg df §Ch6-
ablhty to ut_lllze and apply them mthm the
framework of est.abhshed knoWledge of the
.,chma, bhlp of the Somal sciences isameans
to the end of producing responsible citi-
zenship.

Program Design

Criteria for Under-
graduate Programs

Gerneral competenc.cs sieeded by the soci
sciences teacher for adlequate assumption of
respoiisibilities are listed below. It is cornisi-
dered to be the responsitility of the individ-
ual institution to desvelep more speciiic
competeiicies which reflect both the philo-
sophy of the institution and the intent of the
criteria:

87

The social sciences teacher should be able to
& se levels of thought as appropriate to
goals and tasks.

demonstrate akn. 7ledge of and the zbil-
ity to think critice

Content

The social sciencesteachershould be able to

e demonstrate on adequate level of aca-

demic ‘szowicdge in the chosen area of

teacher certification.

6 iise some striictiire within a discipline or
across disciplines to help analyze data.

* understand the perspectives; methodol-
ogy; investigative techniques and meth-
ods of explanation used in the area of
certification.

icii

The social scierices teachier shotild be able to

¢ read, interpret, and construct maps, gra-

phic and tabutar materials appropriate to

the sociat sciences.
e gather, organize, and interpret data.

¢ demonstrate skill in interpersonal re-

The social sciences teacher should

o value the dignity of the individual.
have areasoned commitment o the basic
values of a democratic society.

e demonstrate a willingness to maintain

an aLnosphere of intellectual integrity.



e develop appropriate social stiidies ob-
jectives.

deve’ :p obiectives appropriate for indi-
viual learners.

e create a climate conducive to learning.

¢ analyze and evaluate social studies
curricula.
® select materials appropriate to the nature

of the content and cf the leamer
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expenences over a pﬂnod of timie.
use a variety of instructional methods
and techniques.

® assess pupil performance in terms of
Kknowledge, skills and 'attjt'ude's;
use appropnate instruments and tech-

niques in assessing pupil progress.

e diagnose pupil progress and prescribe
appropriate learning activities.
demonstrate a kniowledge of the natiire of
the leartier.

® demonstrate a knowledge of classroom

management techniques and discipline.

fé’crhtéites’tiidejrit ’exp’lo’ratron of values,
g’o”als’ and standards.

The social sciences teacher should be able to
] 1c1ent.1fy ways of prov1dmg for the teach-
er's professional growth.

e demonstrate knowledge of ways of usmg

community resources in teaching, pro-

moting good reiationships between the
school and the community; and the pro-
fessional role of the teacher beyond the
classroom.

o demonstrate knowledge of ways of work-

ing with colleagues and adminstrators

on a professional basis.
Programs meetmg the c,ntei'iéf described
below should prepare teachers who possess
the general competencies identified above.
General Education
General education criteria in Chapter 2
should be met.

&

Professional Education

Professional education criteria in Chapter 2
should be met.

Additionally, fizld-based experiences in ad-

dition to student tf-a(“xmgbhouldbe required;

Each social science discipline is encouraged

to provxde field experiences appropriate to

the discipline:

Teaching Field

Social science dlsmplmes are defined for

thlS program to include history, political

science, economics, geography, and the

behavroral sciences of sociology, anthropol-

ogy and psychology The social science

teacher stiould have course work experience

in three of these disciplines and aconcentra-

tion in one of the three excluding behavioral

science: Also,; the social science teacher
should have course work experience which
helps him to understand current societal
ijfbbiéﬁié and t6 tEééh tlie ijrdbléﬁiiédlvirig

tec".mque in amvmg at the1r own convictions.

A teaching field concentration in any of the

folldwmg chscxplmes must consxat of a min-

imum of 40 quarter hours in the area desig-

nated and a minimum of 20 quarter hours
from any of the following disciplines: his-
tory; economiics; geography; political science;

sociology: psychology and anthropology.
These 20 quarter hours may not be fromn the
same area of study as the 4C quarter hour
concentration.

At least 30 quarter hours of the above work

must be in upper division courses. Adviscrs

shouid note that a teacher in Georgxa can

legally teach only those areas in whick

he/she has had a minimum of ten quarter
hours:
Hlltory

Guideline 1 - History teachers in the secon-
dary schools must have an adequate under-
standing of the main areas of historicat
knowledge. A ..inimum of 40 quarter hours
in history with a minimum of 10 guarter
Houirsin U.S. historyand 10 quarter hoursin
world history and 5 quarter hours in non-
western history.



Areas of study which would implement the
guideline include the following.

1. Ancient and medieval history, including
a study of the hlstory of mankind from

prehterate mar through the development

of the characteristic institutions of world

societies:

2. Moderq hi,s’toi-y. including the rise of
nation states and the influence of var-
ious cultures (political, economic; Social
developmients) throuighotit the world.

3. United States history; mclndmg factors
attending to discovery and settlement of
the new world; the foundation of Ameri-
can institutions; the establishment of
the Federal Republic; the frontier and
westward movement; the growth of in-
dustry and its influence on society: con-
tributions -of Afro-Americans and other
minority groups; the emergence of the
U'riit’e'd Stétéé asa world power; ttiégi'oiivi
in u;e world affairs and the resiiltant
problemis today.

4. Georgia history, emphasizing economic;
political and social change:

5. Historiography as designed to introdiice
students to methodology of historical
research and writing and to the appraisal

and interprstation of critical historical

issues.

Guideline 2 - A minimum of 20 quarter

hours of supporting work must be from the

following fields.

1. Anthropology to mcludc the study of t.he
natiire of cultiire, past and present, and
comparison with modern society.

2. Economics; including the organization
of modern industrial society and the
application of fuindamental prirciples of
economic theory.

8: Geography inclnding the ways man re-
lates to his environment and a regicnal
coverage of the world areas in which
earth differences (cultural, political and
economic) can be brought sharply into
focus.

4. Political science, polmcal thought con-

stitutional theory, and ideals underlying

89

American democracy, domestic and for-

elgn poilcy, and poiltlcai institutions and

practices of other countries.

5. Psychology to include historical devel-
opmernts, p’ersonahty theox?, social psy-
chology and research tEChﬁiQiiES

6. Sociology to include social analysis;

primary social units; social institutions
and fundamental social processes.

Guideline 1 - Political science teachers in
the secondary schools must have an ade-
quate understanding of the political and
constitutional theory underlying U.S. demo-
cracy; the basic assumptions; values, ideals
ofdemocratic government; the nature of U.S.
institutions; political thought, international
relations and the political institutions and
practices of other countries. A minimum of
40 quarter hoiirs in political science with a
minimum of five quarter hours each in U.S.
constitutional law, comparative governmerts,
history of political thought and intermational
relatioiis is reqiiired.

Areas of study which would {mplement the
guideline include the following.

1. The theory of democratic govemment

including a study of the various philoso-

phical bases of American political

2. U.S.constitiitional developmentand U.S.
comnstitutional law.

U.S. political parties; including the evo-
lution and the role of political parties in
U.S. democracy, and the place of organ-
ized interest groups in the political
process.

4. Public pohcy mcludxng the formutation,

(o]

the problems and issues:

5. i‘bi‘@algii p’oh’qy, mcludmg a survey, jifo:ij-
miilation and cuirent probleiis of U.S.
diplomac :¢ today.

6. State government and administration as
well as local govelnment and administra-
tion, witl: particular # nphasis on Georgia.

7. Contemporay political thought, includ-

ing ideologies ana doctrines of our time.
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8. The theory and jjtéétlbe of cammunigm
toncal hackground 1ts phxlosophy. ;ts
mode of operation, the natiire of its
appeals, the implications of its policies,
its ’riieth’o’ds;, te’ch'ni'ques and tactics.

their basic pririmples orgamzatxon and
structure:

10. Internanonal relations mcluding policies
of leading powers, mtemagonal law and
international organizations:

Guideline 2 - A minimumm of 20 hours of

supporting work must be from the following

fields.

1. Anthropology to include the study ofthe

nature of culture; past and present, ang

comparisor: with modern society.

2. Egonoxmcs, Jng:ludmg the organlzatioﬁ
of modeiii industrial society and the
application of fundamental principles of
econoinic theory.

3. Geography, including the ways man re-
lates to his environment; and a regional
coverage of the world areas in which
earth differences (cultural, political and
economic} can be brougkt sharply into
focus.

4; History, mvolvmg courses covering the
main areas and basic concepts of histor-
ical knowledge:

5. Psychology to include historical devel-

opments, personality theory, social psy-

chology, and research techniques:

g)\

Sociology to include social analysis,
primary social units, social institiitions
and fundamental Social pressure.
Economics

Guideline 1 - Economics teachers in the
secondary schools must have an adequate
unideistanding of main areas of economics:

A minimum of 40 quarter hotirs in econoi-
ics with a minimum of 5 quarter hours each
in macro-economics, micro-economics, and
personal economics/consumer econoimics,
and U.S. economic institutions is required.
Areas of study which would implement this
guideline incluc.« the following.

,7 e

7
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1. Macro-economics, including the theory
concerning the deterrmnatlon of em-

ployment, nanonal inctome and output;

economic ﬂuctuatxon economic growth;

general price level changes and the related

public policy.issues of economic stabil-
ity and growth.

2. Micro-economics, including knowledge
of the functioning of a market or private
enterprise economy and the nature of
resource allocations and incorme distri-
biition in a market system.

3. Money and banking, including knowl-
edge of the institutions and economics of
money, credit and banking, with empha-
sis on the factors influencing the quan-
tity of money and the effect of money
supply on employment, output, and
prices.

4. Comparatwe economic systems with an

emphasis upon contemporary capitalism;

communism, and socialism as they exist

in theoreticai frameworks and in practice

in various countries:

SJ\ |

ECononnc hxstory, mcluding knowledge

of the economiic origins and development

of the United States, with emphasis on

how the economic developmenf of the

United States offers insight into the

accomphshments problems; and trends

in the U.S. economy:

Guideline 2 Econonucs teachers in the

secondary schools must have a backgiourid

tistical problems involved.

Guideline 3 - Economiics teachers i:i the
secondary schools miust have an adeyuate
understanding of the personal econormic
roles of wWorker, cofisuimer and citizen:

Guideline 4 - A minimum of 20 hours of
supporting work must be from the following

fields.
. Anihropology, to include the study of the

nature of culture, past and present and

coraparison with modern society.

2. Lxcography mcludmg the ways mari re-
lates to his environmerit and a regional
©  coverage cof the world areas in which

earth differenices (cultural, politicul and



economic) can be brought sharply into
focus.
3. Hlstory. involving courses covering the

main areas and basic concepts of histor-

icat knowledge.

4. Political science, including political
thought, constitutional theory and ideals
underlying American democracy, do-

countnes

5. Psychology to include historical devel-
opment; personality theory; social psy-
ch’o’ro’gy and tééééféﬁ tééiiiiii:jiié

pnmary social units, social msutunons
and fundamental social processes.

Guideline 1 - Geography teachers in the
secondary schools must have an adequate
understandmg of the systematic subdivisions

of the discipline:. A minimum of 40 quarter

hours in geography with a minimum of 5

quarter hours each in human geography.

physical geography, methodology of geo-

graphy with emphasis on field study, selected

world reglons. afx& ééoﬁoﬁné geogfif)ﬁi;

guidelines include the followmg

1. World human geography; or ma_]or cultu-
ral areas; mcludmg population; economic;
and basic resource characteristics.

2. Weather, climate; landforms, and vegeta-

tion; mcludmg basic patterns, compo-

nents,; causative factors, and effects on

3. Economic geography focusing on ve-
sources, production, consumption, and
the exchange system; and including rural
"‘"ld urbari land uise, marketing, transpor-
tation, industrizl location and spatial
analysis.

4. Political geogjép'hjg é'riip’haiéiii'rig struc-

pol;nca! reglon,, md;(;atmg sources of

national strengths and basis for conflicts.
5. Environmental conservation resourcc
management; and the ecosystem concept
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as apphed to land-use pl;mmng and

environmental problems in their cultural

and political contexts:

6. Urban geography, including historical
growth; factors in location, site, and
situation; patterns and striictiires; and
concoumiitarit problems,

7. Social geography with analysis of con-
temporary population and settlement pat-
terns at various scales from representa-
tive areas to continental distributions;
and emphasizing the dynamics of demo-
graphy, demographic techniques and
prognosis.

8. Two reglons of the world which reflect

physical and cultural interactions, pat-

terns; and functions and the dynamic

and changing qualities which resuvlt from
multiple phenomena and events:

Gitidelinie 2 - Geography teachers for se-
condary schools need a minimum under-
standing of the content, skills, methodology,
and materials in geography.

Areas of study which would implement the
guideline would iaclude the fcllowing.

1 Cartography and grapmcs mvolwng the

abiiity to locate scurce materials, prac-

tice map construction; and make use of

air and sateliite photos:

2. Field ’m”et.ti’o”dé mcludmg 6i:'se'rvétibri

ﬁeld and makmg an agaly51s. synthes1s.
and application of findings.
Guidzline 3 - A minimu:n of 20 hours of
supporting work must be from the following
fields.
1. zﬁmthropology to include the study of the

nature of culture, past and present; and

comparison with modern society:

2. Eponomv,cs. mg:ludmt., the orgamzja'ti’on
of modern industrial society and the
application of fundamiental principles of
econoimic theory to the world econoiny.

3. History, involVing courses coveri.ig the
main areas, basic concepts of historical
knowledge.

4. Political science, pohtlcai thought 7co'1-
stitutional theory, and ideals underlying

-
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American democracy, domestic and for-
eign policy and political institutions and
practices of other countries-

i

Psychology to include hxswncai devel-
opments, personality theory: social psy-

chology, and research techsiques.
6. Soc1ology! mclud.mg social aha1y51s pn‘

Broad Fileld Social Science

Giiideline 1 - Broad field social science
teachers in the secondary schools must have

an adeguate understanding of soclai scjence

as defined in this document. Broad field

social science certification must consistofa

minimum { .Jf 75 quarter hot1rs in four sociat

science areas, distributed as follows.
i. Acore of 45 hours in thiree 4ateds with 15
hours in each area.

2. A concentration of 30 hour5 in one area

not included in the core;

Guideline 2 - Upper divisiop courses or
equivalerit courses in an area of concentra-
tion. At least 15 of the 30 hourS must be in
upperﬁdlwsion courses from One Or two
disciplines.

. Guideline 3 - Non-Western colrses. In the
planning of the total program 15 hours must
deal with the non-westernn world, in such
courses_as ciiltiiral anthropolOgy, cultural
geography, modern history and Comparative
economic Systems.

Guideline 4 - History. A history concentra-
tion may be in United States. WeStern Or Non-
Western history. However, at least 10 of the
30 hours must be in United State€s history.

Criteria for Graduate
Programs

Professional Education

General criteria for graduate programs in
Chapter 2 must be met:

Teaching Field

General criteria for graduate programs in
Chapter 2 must be met.

Staff and
Facilities
Staff

General staff criteria in Chapter 2 must be
met.

General facilities criteria in Chapter 2 must
be miet.

Admission and
Guidance

General admission and guidarice criteria in
Chapter 2 must be met.



Speeeﬁ Edu ztion

Frame of
Reference

The xmprcvernevlt of oral ccsmmumcatxons is

wtally important to the four basic object_ives

of the Mational Educational Policies Com-

mission for second*:ry education Seif-real-

ization; social retationships; economic effi-

ciency: and citizenship. Man exchanges ideas

and makes the social adjustments necessary

to human relationships through orat com-
munication: The atiainment of speech skills
is essenhai in the deveiopment of the indi-
vidual. It is the means by which persons par-
ticipate in civic affairs and solve problems n
discussion and conference. There is no area
of business; industry or the professions in
whicli one's ability to comm™unicate eifec-
tively does not directly affect .°’ne’s success
and personal adjustment. It is the responsi-
bility of the secondary school to provide
education in the basic elements and the
more specialized forms of speech so that 31
Stﬁdeﬁts mﬁf, h'é\"/'e t_l'ie Gppbi‘ttiﬁitytb a'chi'eVL

,,,,,,

skills.

A 'q'péé'c"h p"r'cig'réﬁi féi- t}ie sé'c'aﬁd;ry Séhddi
teachers and should serve all students. ngh
school students need a program of basic
skil!s in speech; in addition, there should be
specialized instructionin discussion, debate,
iiitei‘pretétidﬁ. arid theatre thrgiigh courses
ar.d extracurricular programs. The total pro-
gram shotild foster good speech habits and
skil’s; it should also train persons in mmore
specialized speech activities which are indi-
vidually valuable to them:

It is obvious that such skills and habits can-
not be developed in a single course or a sin-
gle year. To achieve maximuin effectiveness,
this training Should be continuous. Further-
more, it should be a flexible programi, adjusted
to in”divi'duél ﬁeeds iiite'res’ts’ and 'a'b'iliti'eé

particular school and commiunity.
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ngram Design

General Education
General education criteria in Chapter 2

should be met.

Professional edtication criteria in Chapter 2
shoiild be met.

Teaching Field

The program should offer enough courses;
both general and specialized; to prepare the
prospective teacher to.

a. teach students to make sound mqmrv

and effective research into a variety of

subjects and to present this information

in alogical, elear and memorable manmner.
b. teach students to evaluiate “truth” and to
advocate it logically and persuasively.
c. provide the student with a working know-
ledge of thé p’é}iéhbiégiéél ph'y’%ibidgiéél

to oral conmiinication problems.

d: teach the bas;c techniques and princi-

pies of parliamentary procedure:.

€. 1llﬁstréte Speet‘ﬂ soiinds 'clearly and
graphically.

f. teach the student to analyze voice =il

articulation and to guide him toward
speech improvement.

g- develop an appreciatmn of drama and

theatre and provide elementm‘y traln;ng

in acting and basic technical production

inthe ?{gzl school, as weil as an extracur-

ricular program devoted to the produc-
tion of one-act and full-tength plays.

h. teach students to analyze argument
through a corsideration and examina-
tion of logical and emotional appeals as
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well as to differentiate between logic and
propagéiidé.

mg of hterature and, through its oral

mterpretatnon to convey intellectual and

emotional content to the listener:

j. develop the student’s uinderstanding of
the influence and impact of iiass com-
munications (radio and television).

In addition the program should assure that

the future teacher of speech is competent in
the following broad areas.

a. General Speech (Courae examples include

fundamentals of speech, public speak-
ing, voice aud diction: and/or phonetics,
parliamentary procedure, oral commoun-

ication, survey of speevh correctmn)

include play productlon ag:tmg jechm-
cal production, history of the theatre,
play directing).

c. Discussion and debate:

Oral interpretation.

Criteria for Graduate
?i@gr&m’ ANS

General criteria for graduate programs in
Chapter 2 should be met.

Teaching Field

General criteria for graduate programs in
Chapter 2 should he met.

Staff and
Facilities

General staff criteria in Chapter 2 should be
met.

Facilities

Ini addition to the general facilities criteriain

Chapter 2, adequate audiovisual eqmpment

should be available including tape r=corders,

playback equ1pment with earphones. slide

projectors and adequate slides for various

COUrses. Facilities should also include a col-

iege theatre or auditorium with minimal

equipment for adequate stuging. There

should also be aclassroom theatre or labora-

tory theatre for the use of the department.
Above all; sufficient library resource mate-
riaz must beé made available in all areas of
speech; using the standard books and peri-
odicals recommended for colleges by recog-

nized professional associations.

Admission and
Gaidance

General admission and guidance criteria in
Chapter 2 should be met.




Trade éﬁa iﬁ&ﬁﬁiﬁﬂ Education

The concept of work as part of a wholesome
life is deeply embedded in our American cul-
ture. The desire to develop the potential of all
persons in our society is and has been the
hope of educators both for the benefit of the
persons and for the perpetuation of our
society. Many types of educational institu-
tions have come into existence to playarole
in this ultimate goal of “education for all.”
The U.S: Department of £ducation defines
vocational education as that instruction
which is de51gned to fit individuals for
employment in a recognized occupatlon
Such instruction will include vocational or
technical training or retraining for (1) those
preparing to enter a recognized cccupation
upon the completior ’o,f instruction and
(2] tl‘ioée Who l‘iéve al: - entei'ed éii ot:t:ii3
occupationa.l sk;11§ and knowledge in order
to achieve S’téb’ilitj’ or advancemert in
The rapid expansion of our economyinrecent
years has brought vocational education out
of the fringe area of education and focused it
more sharply as a vital part of our national
defeiise, world leadership role, and overall
educational objectives.

According to the Georgia Department of
Education; trade and industrial occupations
are concerned with prepanng persons for
initial employment or for upgrading or re-
training workers in a wide range of trades
and industries. Such occupations are skilied
or ééiiii’ékilléd and ai‘é bonbéi'nEd mth layout

repa.mng any product of com1n0d1ty
These criteriarefer to teacher preparation in
1e Georgia institutions of higher learning
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for teaching in the trade and industrial occu-
pational programs in the vocational schools,
area vocational-technical schools, and high
schools of Georgia.

Program Design

Criteria for Under-
gradusxte ﬁéiﬁ%ﬁé

Gereral ediication criteria in Chapter 2
should be met.

Professional Education

Professional education criteria in Chapter 2
shoiild bé met.

n addmon. the professxonai education se-

quernce ‘should provide experiences to ena-

bie the student to be knowiedgeabie of prob-
lems of the school, problems of teaching and
the impact of technologicai innovations in
education.

Student teacher placements for students in
trade and industrial education should be at
vocational schools, area vocational-technical
schools, or high schools.

Teaching Field
The teaching field in trade and industrial

education requires competencies in the fol-
lowing three areas.

Compeunclem and egpoﬂence in the occu-
pation as evidonced by the following.

1. Presentation of letters of affidavit prov-
ing occupational experience two years
beyond the learning period. The leamning
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penbd in mtex‘preted as apprentxcesjnp

or formalized vocationat education train-

ing program:

In lieu of the above, one year of struc-
tiired Work experierice ifi an occiipational
field in which the candidate expects to
teach, supemsmn by the teacher-pre-

&

program in trade and mdustrial educa—

tion, Anid a concentration in the occupa-

tiona’ 5eld in which th~ candidate expects
to teach,

Couipetencies in specializec

matter:

1. Ability to make a detailed analysis of a
trade or occupation to determine the
teaching content therein.

subject

2. Understanding of how teaching content

can be organized so that occupatxonaj

theory and laboratory experiences are

correlated and meaningful to the student.

3. Understandlngqf mar)agemcntpnnmples
as applied to school laboratories.

4. Understanding of the phy51ca1 sciences;
mathematics; and social sciences; and
the ability to apply knowledge gained in
general education to teaching responsi-
bilities.

5. Unde"standmg of federal laws and poli-

cies affecting vocational education pro-

grams and the abitity to de51gn and con-

duct programs within the limits of these
policies.

B. Understandmg of the pnnmples of adult
education and the ability to apply these

pnnCIples in helpmg adults who seek

7. Understandmg of the ob_]ectlves and con-
cepts of other vocatiorn.! discipl - s
{vocational agriculture, home 'e'c'ciii’cijrﬁ-
ics; technical education, business edu-
cation and distributive ediication).

8. Understanding of the impact of modern

technoioglcai innovations and the use of

computers

techmcal sciernces.

10: EéiﬁBHstféﬁéq understandlng 6f individ-
accomplishing this in occupat10na1
training.

11: Knowledge of the history and evolution

of vocational education in America and

of the influence of organized tabor and

other forces in our 5001ety

12. Deimonstrated ability in the iise of spe-
cific instruments and techniques for eval-
uating vocational and industrial pro-
grats,

13: Knowledge of industrial safety programs
and how these are incorporated in a
schooi program.

Understandings in Related Sciences

In addition to specialized siibject matter, the

curriculum shall ed:phaSize the physical

sciences appropriate for the various occu-

gﬁt’eﬁi for Graduate
Programs

Professional Education

General criteria for graduate programs in
Chapter 2 should be met.

Teaching Field

General criteria for graduate programs in

Thapter 2 should be met:

General staff criteria in Chapcer 2 should be

met. In addition, all trade and industrial

‘teacher educators should possess a suffi-

cientdegree of pccupational competencyina

vocation, appropriate teachmg experience;
and adequate preparation in trade and indus-



trial teacher education for their assigned
respOnSIbll'*leq A minimum of a Master’s

degree Specxalxzation should be required of
all full-time staif members:

Facilities
General facilities criteria in Chapter 2 should
be met.

Admission and
Guidance

In adqjtion to general admission anid gui-
darnicecriteriain Chapter 2, students who ace
admitted to this program should have had
adequate vocationat expenence or contactin
the line of work for which they are preparing
themselves as teachers; or should be capable
of acquiring such experience or contact as a
part. of their program. Students may be
admitted to the undergraduate trade and
industrial program who

A Have completed pre-employment occu-

pational training programs and have

worked as wage earnersifor a prescnbed

period of time in the areas they plan to
teach; or

B. Have completed pre-employinent occii-
pational training programs in their areas
of specialization and have thie necessary
occupational competericies to become
wage earners in the same, or

C. Possess the necessary mechanical and
technical aptitudes and physical matur-
ity to pursue pre-employment occupa-
tional trammg programs and to work as
wage earners in an occupation, or

D. Are abie to demonstrate their occupa-

tional competency through examinations:
§iudeuts may bef a;drmtted’ to the g,radua,te
trade and industrial education progt»m who
A. Have undergraduate degrees in this
teaching field, or
B. Have undergraduate degrees, and suffi-

cient occupational training, work expe-

rience, and professional education for a

Teacher's Associate Professxonaj Four-

Year (T-4) Certificate in Trade and Indus-
trial Education.



Criteria for College Program

S 11

Teaching Fields
Grades K-12
Art Education

Approved December 1982

Frame of
Reference

The creation of art forms and the teaching of
art are highly individualized =t/ ties which
communicate feelings and mea4.iings. Thiis,

the developrnent of the creative and expres-

sive abilities along with qualitative judgment

compnse the three-fold ‘objective trward

which materials; tool~; ar siills—indeed all

consmlerations— are directed:

respondmg to t_he world art educatxon is atso
comimitted to the developinesit ¢f the senses
leadmg te higher sensitivity, electivity, and
structuring of all we p:rceive,

Slnce teaciii: .fis exclusively ahuman enter-
priseofintera .iomn, this shouidbe the prime
concern Y the selection uf students through
all aspectsof preparaiion. Inextricabiy linked
to that interaction are those essential but
less reaiiily “ecognizable comrponents of the
s’tudi'o’ art 'exp"cri'en"c'e b"eiﬁg éj'ticiil&te iii

forms and the cont.mua] development of the
individual's persona] philsophy.

Not all prospective art teacheis need the
same amount or even the same sequence of
class work, general s udie.:. content i\ tl,e
special art areq, teaching z-=.d learring the-
o1y, observation/participation and practicum
experierice diid profess.onal studies. As a
consedguerice of individual differences, some
students may need a broader and/or more
comyplex series of sivdies and ex>eriences
thar: others. Mature students should hare
the opportunity o progress imore rapidly.

These criteria have been developed as an out-
line of how such teachers can best be pre-
pared for service in the elementary and
secondary schools of Georgia. It iS recog-
nized that the vaﬁdué iﬁéhtﬁﬁbﬁs 6f riig'hé'r

look, personnel, physma] equipment, and

clientele; The criteria allow for such dif-

fererzces.

Program Design

Criteria for Under-
graduate Progiv:ms

General Zascation
General aducation cntena m Cn pter 2
should be met;

Professional Education
Professionial ediicaticn criteria it Chapter o,
snuidi : be met.

Teaching Filel?
This zomponent of the prc framincludes the

specialized study of the content of art to be
taugh: {. pupils and kno .ledge in the sub-
ject matter of art and allied fields that are
needed by the teacher for perspective and
flexibility in teaching.



Profe: -
1.

521 Growth

Dx,monstrate a professxonal cnmnutment

to the 1mportance growth and contxnu-

ing role of art in the instruct. ionat pro-

gram of elementary middle und secon-
dary schools.

Demonstrate a kiiowledge of =rd com-
mitment to art-related professional as-
scciations and crganizations.

Identify and utilize professmnal resour-

museums, galleries and human re-
sources:

Art Fducaticn Foundation ireas

1:

Demonstrate a Rnowledge of historic
developments of art educatior:.

Demonstrate knowledge of the relevance
of art in society and its cuitural im-
pdratlons

Demonstrate knowledge of curretit psy-
chologies of visual art and its unplxca-

tions for learner growth and development:
Demonstrate knowledge of the relation-
ship of the visual arts to other disciplines
of study:

Demonqtrafo knowledge of assessment
procedures ‘or evaluating visual art
Competenc1e'~‘

Demonstrate knowledge f research in
art education.

Ani Ciiticism and Art History Areas

LR
A

'Z :monstrate knowxedge and appllcati'cin'
cf art criticism approaches.
Derr'onstrate Knowledge of the develop-

ments of past and contemporary world
art forms.

a. Demonstrate the ability todistinguish
between and ainong styles of art of
different « .iltuires and times:

b: Depv ustrate the ab111ty to identify
major artists and their works of art.

c. Demonstrate the ablhty todistinguish

between amc among the functions of

art ini differci-t cultures and times.
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Producmi Art Areas

1:

Pt

Pemonstrate basw concepts and skills

- in the production of two-and-three di-

mensional art.
Demonstrate basic concepts in the vis-

ual arts including content from the fol-

lowing two-and-three dimensional areas.

(This does not 1mply that a separate

course in each area be offered.)

- Dfaﬁﬁﬁg

- Sciilptiire

- Design

- Ceramics

- Pnntmakmg

- Commercial Art (i.e. Advertising Design,

Fashion, Grapkics, Hlustration; Product

and Package Design, Typography)

- Pamtlng
- Figers (Stitchery; Wedvmg Surface

resign)
-Cmamatography (Aﬁimétidﬁ. Film.

YVigeo)
Jeweus, Jenign
‘.'r ’Vgi'?'oh'y

- Metal De51dn
Demonstrate the ability to select and
apply app; »priatc toois and media pro-
cesses for producing art forms.

Demonstrate the qtgggty to transform an
idea from the conceptusi stz Je to an art
form.

at least onie arez cf spemahzation

sthodology Areas

Identify and develop program and in-

striictional goals for visual arts:
Seiect/develop a K-12 visudl arts conti-
nuum emphasizing the scope and se-
quence of lecrning experiences.
Construct and seqvenct related short

range objectives for art experiences.

Construct or assemble ass¢=s=ment in-



Q

ERIC

Aruitoxt provided by Eic:

[

1.

Demonstrate the ability to plan art learn-
ing experiences in relation to objectives
and needs of students.

a Sclect/develop and sequence related

learning experiences in art (criticism;,

history or productlon) that are ap-

propriate for a given set of instruc-
tional objectives and student tearn-
ing needs.

b. Select and prepare instrictional
ifidateridls for identified instructionzl
objectives and student iea~iing needs.

c. Identify skills which assist students
in developing and justifying their own
art values, attitudes a—d beliefs.

d: Recognize and encourage students

in developing ¢ creattve approacnes to
probiem solving in art criticism and
production;

e. Develop learning experienices which
emphasize the relationship of art and
other subjects.

f. Develop visual art experiences for
students with physical and psycho-
logical difficulties.

g: B.,veiop visual art expenences for

students identified as gifted and
talented:
D« mionistrate the ability to counsel stu-
dc its concerning potential art and voca-
tio:irl careirs.

de51gn,a functlona art fac; ity based
upon identified program needs.

identif y and develo: a system of keeplng

records of art ciasses ind individual stu-
dent progress

Demonstrate the ability to c  mmunicate
information about art craily in a coher-
ent and logical © -~ 1ner.

Demonstrate the ability to

,,,,,,,,,,, listen to;
comprehend; and 1nterpret art infor-

mation:

Demonstrate the ablhty to wnte aL out art
in alogical, easilv understood style with
appropriate grammar and senterice struc-
ture.
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4. Demonstrate the ability to organize and
present art learning experiences:

5. Demonstrate the abluty u:v deal effec-
tively with classroom managemernt.

Criteria for Graduate
Pi‘égi“”“i”"
Professivii.a Zducaticn

Geaneral criteria for graduate programs in

Chanter 2 shouid b= met:

Teaching &ield

The advanced programs irn art edication
shotild be corstriicted to provide breadth
and depth beyond that of the undergraduate
program. Such offerings are seen as attend-
ing not only to the expanded and deepemng

needs of the art teacher but also to the needs

of those who are concerned with art educa—

such as art

tion from other dimensions;

supervision, consulting: znd aduit continu-
ing education:

The masters program is designed 10 pre yare
teachers to be inore effeCtive iri 'clas'c;roorn
tical appruaches to classr ;o1n teachmg and
increasea knowledge and skills in the visual
arts.

The épé'ciéjiét program is designed as a 18t
""" for educators who desire

exterided st ¢ of insirictiona: practices

and proced: s.Th. s program inclu:des more
in-depth ¢ ~t -ith theoretir=l bases in

theareasci , . idleducation and the isual
arts teaching field.

The doetoraté is primarily a térrni;,al 'dégri;é
écnolarly atuc‘y m hlgner, educat.lon re-
search. supervision, administration and
other dimer .ions of visii... airts education.

Masters lovel

x. Demor ..fate knowledge of current con-
y as

I U ed to student learn.ng nezt 5 amd
pro,ram design in the visual arc. -

87



st

il.

12

13. 1

14.

Demonstrate imowiedge of current psy

chologies of visual art and its application

to pregram design and to sti:dent learn-
ing needs:

Demonstrate a }mowleuge of historical

and phllosophlcal perspectlves in art

education and its relationship to pro-

gram emphasis and development.

uemonstrate Rnowledge r)f current re-
u«terpret conQuqt and lmplement visuial
arts research findings.

ldeﬁtrfyéﬁd sejedlappropri: ie measire-
ment Fechnii:jiies for evaluation of visual
grrrtsedtie'ai'tioii of studens; teachers and
programs at each instructional level.
Idennfy and select t. ,chmg approaches

whicih provide studeat learning expe-
rielices emphasr'u tihe relauonshxp of

the visual arts to otrer disciplines of
studv.

De: . nistrate increased knowledge of art
criticism and art history.

idennfy and plan teaching approaches
used to increase student knowledge of
develnprvernvs of past and coatemporary
world ar for: ns.

Demonstrate an increased RnQerdge of

basic concepts and skills in the visual

ares studi~ areas:

. Demonsnrate the ablllty to iaertifv and

develop vistiai arts programs reflective of

cuirrent trends ana issues in the field:

Demonstrate the ablllty to develop w sual
scope aund seclence of ,lea’rmng expe-
riences in wisual arts (criticism, histoiy
or prod- -don}.

Dermn sirste knowledge of the role of thc

visizal arts '.rogram and its relationship
,t9,,5,9999,‘, or -ganization; philosophy ancd
objectives, gei:eral curriculum design and
facilities.

De monstrate the abrixty te mtcrp" i

orgarnize ani present gi@:t:n oral and
visual fozmats informatior. about the
visual arts:

Democistrate a knowiedge of current and
historica’ philoscuphies of aesthetics:

E
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Demonstrate aivanced competency in knowl-
edge, attitudes and skills as identifiec for the
masters level ot preparation. The progiam of
stndy is concerned with contemporary edu-
cational problems including research, cur-
riculum development and mmethodology,
innovative developmensts, and interdiscipli-
nary concepts.

Doctorate

Demonstrate scholarshlp in the study of the
visual arts and its apnlication to contempor-

ary ediscational problems including research;,

eumculum qevelopment and methodology

Facilitie

Staff

G >nieral staff criteria in Chapter 2 should be

m'sr., In addition, the art education fdculty
' conflst of fzriilty members who dera-

onstrate iie comipetencies required by the

~.ogram a.d/or the ability to interpret | these

comp=atensies to th e students, Art education

faculty members must have elementary/

mlddle/=econdary schoot teachlng expe-

rience and have frequent contact with the
schools:

Facilities

Ger\eral faml:ties cntena desz,ribed in Cnap-

ter 2 should be met. The teacher education

-nsnt\ ton must have a comprehensive coi-

lection in art education of print and non-

grint raaterials, hard and soft ware; which
ir~lvdes b ¢ is not limited to slides; films,

reproduciions and originaic of caild and

adult, work and appropriate space to utilize

and exhibit these riaterials. It is further
rerommended that art education guidelincs
f - facilities and equipment available from

tin: Gizorgia Department of Education be



used as a reference for the development and

evaluation of art educzrion programs: Ade-

quate; secure space for student and other
exhibits must be provide.i.

_%___® _____o
Admission and

_ _ & S
Guidance
Gereral admission and guidance crite - -
Chapter 2 should be met: In additic:- o
quirements must include the pr=s~piscca
and review of a portfolio of art works for
admission to the undcrgraduate teacher
education program. Exit from the under-
graduate teacher education programrequires
a review of a portfolio of art works and art
teaching materials.

\‘.‘ '

Admission to a graduate program in c+t edu-

cation shall be based on demonstrated com-
petence in those criteria specxfied for prepa-
ration at Lthe 'ndergraduate level. A portfolio
review must be included as part of this
admission requirements to graduate pro-
grams.

Certification Standards

Four-Year Level

Sixty quarter hours of acceptable credit rom
an approved institution with study including
the following areas.

1. 15 quarter hours from art history and.

criticism

2. 35 quarter ho I3 ftom producml, "
Production of two indthree-dimencional
art must be inclued, including drawing
and design, with emphasis in one arex of
corncentration.

methodoiogy, ¥- 19 °xclud1ng pxofec-

sicnai educatior seguence courses
Five-year Le+
1. Eligibility

certificate ir ... :.

professional {c-year
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2. ’I‘wenty -five quaner hours of acceptable
graduate credit from an approved inistitu-
tionin sub_lect mdtter of coriteni couirses
dealing with the field of art/art education.

Six-y -year Level

1. Ellglblllty fora profP551ona1 five: -year cer-
tificate in art.

2. Three years of acceptable school ex-
perience:

3. ’I‘WEﬁty fi\Te hotirs of acceptable graduate
credit from an approved institiition in
courses dealing with siibject matter or
content in art/art educatlon The re-
mainder of toe work - be selected

from closely related fields

in the same fi eld When all doctoral requlre-
ments outhn"'i in the general educatwn

been cc-mplt ted.

Tenclher Certification Test
;iife Teacher Certification Test i ait will be
qulred of all persons completing require-

To Add to an Existing Certificate
The ﬁéld of art may be added to an existing
certificate when ai! requirements for the
appropriate level of certification in art listed
above have been coifipleted.

o0’
SRY



Fraume of
Réferenéé

tim, space and force for the purpose qf
expression, communication or personal isatis-
faction.

Definition of Dance Education. Dance é'ciii{
catior. encompasses both the experience of
movement as expressii: 1ction and the
ap’pi-é'ciatid'ri 6; 'da’i.'ce é§ ;;jr; é’cétheti'c fdﬁﬁ
aware of t.he phxlpsophy. funguqn and cur-
rent practices of public educaticn, and be
capab’e of making dance aliving force in the
liv\_é 'cif ’childre'n ii’i s"chd'o’i and iirx the 'corn—
utjmv of how Such

part.d for s¢ ¢.<e in
condery

been develo"
tedchers cai
the elemier
Georgia:

schools of

The cornmittee i scognizes that the various
institutions of higher =ducstion in Georgia
will differ greatly in OuiiCOK, persuiiiél,
physical equipment and c}izatele. The criti-
riaare intended to 2llow for stich ditfesetices.
Functions ¢f Dance in Education
A. Presents darice as an art form.
1. Increases awareness of thr inlierent
Séﬁédi‘}i jjéi‘t‘ép'tiiié tﬁié.l 'tié§ 61' Jibve-

2: Provides an opportunity for the cul-

mination of creative exploraticit n

structurer1 aesthet.lc f':;rms for the

p=rception of an audience.

3. Extends and decv “ens aesthe tic per-

ploymg,the use of t.he nght btaJn t_herej
fore children can be taught linear and
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sequential sibjects (ie., reading; mat!",

science) through dance/movement ex-

periences:
Fosters -roblem solvinig by encouraging
children to make new organizations of
material as an alternative to rote learn-
ing. Through these experiences, chlldren
discover that there may be many solu-
ticns to one p’r’o’b’l’em'

encouragmg self—expressmn and self-

awareness.

1. Estabhsuq:s an enmronment and

motivation of cxeatlvxty in damnce

therefore cc ntributing to the develop-

ment of a positive self-concept:

2. Trovides a variety of opportiinities to
;ici'fo'rﬁi thr’o'iigh Whi'c‘*i péts;bnal pre—

ioped and darice achleVPments canbe
shared.

Contritates to an understanding of the

human body; its mechanical pctentials

and lind:ations:

Ai'dé StijdEﬂt§ 'r'egé'rdi'ess cf age. speciai

enjoy dance/ movement for 1t5 own sake
and to expand tueir movelaernt capa-
bilic'zs.

Tvovides outlets for emotional tension
éiid Ii'iiéti'atidﬁ ii""h é 'cb'ﬁéti ii'ctiV'e ijé'e

cular tnsmn.

EnhaImcs und =rstandmg and apprecia-

tion of one's - vn cultural heritage and

the unique offerings of otiier cultures
through participation in folk znd ethnic
dance forms.

Discloses the sxgmficance of nonverbal

commumcat.ion inall boman interaction

and provxdes for such communication:

through <lance activities.

S0



urough th~ group process of solvmg
niice/ rove nent problems.

Program Design

Criteria for Under-
graduate Programs

General Ediication

General education: criteria in Chapter 2

should be met except that dance education

Hrograms i1 higher education thronghout

the conntry reflect in their orga:mzatton a
four- -year sequence to allow for the unique
2spects of dance tearning: z‘h,cordmgly. the
dance education student shall begin dance
studies upon entering college to allow for
continuous development of dance skills and
édihﬁétéiiéi@é This iiidiiid ﬁéééééitﬁté i’.ﬁét

over the enJr,e college program rather than
concentrated in the first two years.

Profession:) Fducation

Professioral cducavion criteria in Chapter 2

should be met.

ei.iéhfiiig Ficld

Studen ts should hzve expenences and dem-

onstrau* competency in the following areas:

1: k;lvmced competencxes in at least two

dance areas; including either modern or
bailet forms; and two intermediate level

competency areas fro:n the following.

Modern darice Ethmc

Ballet Tradltlonal and
Folk, square and contemporary
round so_ ' dance

Jazz, tap, or other

stylistic forms
2. Awareness of body structire and its
Aioveinent possibilities; application of
Kkinesic'ogical and physiological kiow-
IEdge in thie aL.ainimerit of datics skills.
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3. Expéi‘iéﬁCE§ w1th éiiti ﬁﬁ'cie'rstéhdiﬁg 6f

movement elements—tiine, space; and
force—tu create expressive movement
form.

5. Use of kmesthetxc awareness as a factor

in the mastery and selectxon of move-

ment for danceexpression and commurni-

6. Understanding of the ciiltuiral origins of
Si'o"cial.ffblk. histortic, Stylistib and ethriic
dance forms.

7. Development of sensitivity to details of
styling in the performrance of social, folk,
historic; stylistic and ethnic dance forms.

8. Positive intcraction in human relation-

ship tizrroughout all dance experiences:

Creative experiences
1. Expenences in developmg dance move-

ment through the use of improvisation

and exploratlon

chgreographyand expenence in workmg
with CGmpﬁSiﬁﬁﬁ.
Development of aesthetic sensitivity and
ability to evaluate choreographic works
critically.

Pe-tormance and production experiences

1. Awareness of performer-audience inter-
action.

2. Performance by the student of both per-
sona! chorecgrephy and the works of
others.

3. Participation in solo and group choreo-
graphy.

4. Fai chpatm., inthe plannmg and ma,lnmg
of iecture-demonstrations and concerts.

5. Guidec expenence in the seigctxon and

use of wusic as gﬁapgeigccompamm'-nt
theoretxcai understand:mg and practic:

in percussion accompaniment.

in tl" d’es’:gij; con-
oSt mes,

prbperﬁes stage S"‘to and s seup.

6. Guided experience



7. Guided experience in staging and light-
ing dances.

Cognitive experiences
1. Underst.andmL of the phy51ca1 1aws of
motion.

2. Kmeswloglcal analysxs of dance move-

ment based upon an undérétandmg of

tions of the body.
3. Analysis of rhythm and understanding of

musical notation:
Theory in the uiSe of dance notation.

5. Knowledge of musical forms and ac-
quamtance with available musical re-
sources.

6. Knowledge of Jarice history and expe:-
rience with the creation of historical
forms.

7. Discourse in dance philosophy and
aesthetics.

Criteria for Graduate

Professional Education
(Genera! criteria for graduate programs in
Chagprer 2 shovld be met.

Toaeliing Fleld

General criteria for graduate programs in

Chapter 2 should be met.

Haeo f
AR %

Staff and

Facilities
Staff

In addition to the genesai staff criteria in
members who demonstfate the movement
competencies requiired by the programand/or

the avility to interpret these compeiencies to

the students: At the graduate level, at least

one faculty member must hold an eariied

doctorate in dance or inl 4 related dres.

C  me - -
Facilities

In addition to general facilites criteria in
Chapter 2, facilities and equipment «hall be
available in sufficient quality an< quantity to
provide for all dance activities in the required
and elective ciirriciilda. This woiild include,
but not be limited to, an area with a resilient
floor, wall mirrors, adequate ventilation,

barres; :::d an adequate sound systeim.

Admission and
Guidance

General admission and guidance criteria in

Chapter 2 should be me:.



ﬁ*rama*** E&iﬁééﬁéﬁ

Frame <7
nefereﬁ e

encapsulated sur"oundmga to the adurt'
role-playing in a rnore encompassing envir-

onment, dramatic expression is inherent in

all stages of an individoal's life. There is,

thererore, an mcreasmg awareness on the

part of educators and school administrators

that tra1mr'5 and experience in the dramatic

arts i is necessary te develop the student to

his mzximum potential:
The history of dramatic activities in the
s"ch'cib’l curriculum shews that the phildsbphy

used for years Slgr‘rﬁcant results have been
reported when dramatic activities were etri-

ploycd to iuprove speech readmg skills,

problem solvmgabmues and social develop-

ment. There is also a substauitial hbody of

research to validate the importance of drama

as a method of teaching:

The role oi drasmia in the school, K-12, is two-
fold, it serves as (1) a key tn tiie ideas and
behefc f mankmd ascourm m mcated through

for teachmg ana iearmng in a vital manner.

The preparation of students i m draxnra mvolves
asequence of creative activities beginning in
thé ézirliéét é'ch'o"dl yea'ra qii’cl’i é’cti*:itieﬁ
faelal and ,Doclrly expressmns ar;d tl)e pn; ,1-
Cal Chéii‘éi’ct’eriét.i'cé Cdﬁ‘iﬁ'idﬁ tb Eill iﬁdivi'diiélé

condvct become miore v151b1e as a means of
learniing virtualiy any subject matter in a
more dynamic way. Converse: ', , students 50

equip~. 1 can pen«ﬂtratr- more deeply the
mearii.

world is presented in real iife, on the stage; or

in film and television:

of the WOTi% i1 rcund them as that
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Brama involves the el ts of sound,
movement; color; mas: .c ., line space.
and language. Thes» clements singly or in

combination are common to thc c'oncepts

students percelve wrth thelr whole bemgs
the cultural, aesthetic; and social develop-
ment of man,

rhe purpose of drama in the schoot curricu-

lum is consistent with the generai pm‘poses

of cuitural arts eﬁdurcatlon it develops confi-
dence and setf-expressxon. 1t xmproves social

philosophy of hvmg Drama in the school
exists to (1] provide opportunities fcr stu-
dents f"ci 'dié'cdiiér théatré as anaveiue fdr thé
t?,) help students develop talents j:hey have
for expressing themselves through speec’i,
movemient, and ﬂiéé.tﬁt:él devices: (3) ei:-
courage s ' dents to uiss ¢ talents creativ-
ely; (3) -+ a¢ studentstc : underctandmgof
uicy of symbg..t ~ral and physi-
eal cormiiti g 'on; and (5) assist students
with sperial talent and interestto prepare fpr

turther education and careers in thezire and

related fields.

Program Desgign
Criteria for Under-
gi‘ﬁdiiﬁtéi Pi‘iigram”’"’é
Genersl Edducation

General ecucation criteriz in Chapter 2
should be met.



Professicnal education criteria in Chapter 2
should be met.

Teaching Fieic

Inorder to accomplish the *ask of developing
svacessful dramatic activities and programs
i theé public school curriculum, K-12,drama
speciaulists share common needs. Every
teacher of drama miist to some extert be a
performer, an audience member, a historian,
and a theorist. For this reason, certain sub-
ject mitter areds and learming processes are
cofimon to every baccalaureate degree in
educational thezrre.

The undergraduate program for drama spe-
cialists shall establish an awareness of the
general school activity and_the part that
theatre can plan in en'arging learning possi-
bilities within this activity. It shall also
déVél'o’p’ 't.hé capacity: éﬁd 'di§p"o’§iti6n' fcii' 'c'cin’-

devqlopgnen;s anq the rapxd pace of char\;fg
in the field of theatre arts require tiiat
teachers upgrade their osrofessional capabil-

ity on a continuing basis using such media

as inservice education, indjvidual study, and

ferm:id graduate sturly The precise format

and details of the curriculum ttil:zed to

achieve thlS breadti of skills and under-

standmgc are best determmer* by the ways

that are commeisurate with {%s unique goals

and resources.

17 program shall pronde cot. petencies
mcludmg classroom aiid aaboritory expe-
rienices, in each of tue {ollowing arcas.
Theatre histery and litsrature, inclnding
study of reprcsentative plays rom the_major
periods of ti.eatre history; the physical thea-
tre, production technigues snd pla{r of the
mzjor periods of theatre history; and a cultu-
ral awareness of the role of drama and the
performing arts fiom tlie past to the present.
St: gecraft, inciuding che ability to operate
the tools of a scene shop; constract the basic
srenic elements (ie.; flats; levels; etc.}: hang
and focus stage lighting instrument:: and
operate sound cquipmen:

Bn:sir daa gﬁ. m\.luchngan :mderstzmcnng ot

the proczss involved in the designing of

4wy
Mo

stage costumes, stage scenery, and stage
lighting; and make-up design and application.
#Zcting—an ability wo perform and under-
stand the basic tasks of the actor; including
use of the body and -oice in an expressive
and communicative manter; techniques of
analysis and development of characters;
nmemorization of texts; use of improvisational
techniques; and participation in ensembles.
Directing—a basic understanding of the

skills required oi { the director, including play

selechon, script analysxs audition proce-

dures; rehearsal procedmes and abxhty to

communicate directorial intent or concept

to collaborative artists.

Cjﬁiﬂi{é di-iﬁjitici; iﬁcliidiﬁg kiiowledge of
the skills needed in Working improvisation-
ally with students of different ages; expe-
riences in the creation of uniscripted presern-
tations; awareness of the role of children's

theatre in the cultural iife of the student.

knowledge of puppet and mask construction

and use; knowlege qffl}gwichgtr{‘{g dramatic
experiences can be used in different areas of
the curriculuru

Media in drar atic arts (51 ., video, radio),
including knowledge of Liuw the media in-
fluence the student and fic. &% ¢! :»se mediaca
bLe usged as a teaching tocl i b+ ~lassroos.
and as a produc*ion aid.

Reador’s theatrs and oral inti! qi:ititiiiii'
voice and body fog cxprgss,lve, cqmmumca;
tion; and a knowledge of the techniques uised
in presenting reader’s theatre programs, Le.,
adapting of literatiire, staging, and reiesrs-

,,,,,, _ ﬁf’ff
Criteria for Graduate
'?i‘ﬁg Trams
Gereral cri*eria for graduate programs in
Chapter 2 3hotild be ixet.

Teaciing Field
Grad aate study in draina education shotld
groride greater depth of concentration in the



ﬁeld of theat.re Thxs study shall emphasxze
addmona.l work in theatre history, criticism,
theory, research and methodology additional
training and experience in the performarce
and cle51gn areas and in the direction of
plays musxcals creative drama, and the use

of drama in the public schools and the

community:

Staff a
Fioiliti

Staff

G+ .ral staff criteria in Chapter 2 should be
« ¢.. inaddition, at the graduate level at least
o:.- faculty member must hold an earned
¢... ‘iorate or the professional equivaient.

and
ties
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Facilities

General facilities criteria in Chapter 2 must

be met: In addition; the institution must pro-

vide adequate space for performance re-

hearsals, scenery costume and property

programs need a full complement of produc-
tion activities.

Admission and
Guidance

General admission and guidance criteria in
Chapter 2 should be met. Admission to grad-
uate programs in dramz education; without
3551gnment of undergraduate deficiency
courses, should be granted 1o students who
present undergraduate programs equivalent
to the criteria for undergraduate programs in
draina education.



Education of Exceptiornzl Children

Approved November 1970

(Interrelated Teacher Approved September

Frame of
mcference

In a femocracy where educarion is tle right

ofail who can béi’iéfit frdtﬁ it and Whéi‘é ﬂiéi‘é

to reallze thelr potent.lals there must be
commitment to provide appropriate educa-
tion for thoSe who by natural endowient or
through some accident ar+ urnable to derive
an adequate eduation from en"‘t;pg prograims.
Responsibility for iiinovative efforts to mieet
this commitment lies with t.ie college teach-
er 'p'r'epar'a'tjon pr'o’grar. the G’e'ci'rgia De-’

schools;
Life. g'dailé iii;;liidé SElf-i-ééliz'étidii s&jéiéi

programs are maaequdte for the 1nd1v1dual
then the system has an exceptional child. A
variety of adaptatioris in the educational
process miist be provided ro permit individ-
uals to accompiish accepted life 56215.

Prog. «tu Design

Criteria for Undez-
graduate Programs
General Education

should '-e met.
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Professional Education
Professional eduication criteria in Chapter 2
should be met.

Teaching Field

General C " “eria

Guideline 1. The program should provide
opportuilities for study in areas related to
the teaching tleld whizh will provide suffi-

cient preparation for the pursuit of graduate
study. The specialist needs substantial

knowledge ii: such areas as human learning,

chiid deﬁelopment differential psychology:,

1@gﬁa:ge deﬁelopment psycho -educativizal

procedures and remediation; and motor
development in children, as well as expe-
riences with commumty agencies: Bepend-
ing on the area of exceptmnahty there may
be need for knowledge in such areas as social
and ¢motional adjustment; educational tech-
nology; human physiology and behavioral
research.

Guideline 2. The progratn should inclide
basm studles appro ‘mate for all areas of spe-

,,,,,,,

children shoulﬂ develop the skxlls. knowl-
edge. and unuerstandmgs needed for teach-

ers of the normal child: They should have

knowledge of the goals and procedures of

nublic education threcugh appropriate prac-

tica in the pubtic schools. In addition: the
programs for teachers of ¢xceptional child-
ren shculd provide understandings that
include the types and natute of excentionatli-
ties found among children and youth; the
school program provided for the education of
exceptional children; and the community
agencics and rescurces available for assist-
ance te these children and their parents.

W
"



Basic requireitieiits shoiild incliide study of
the broad field of exceptionality, psvchology
of exceptional children, mental hygiene, or
the equivalent. The program should provide
the four-year professwnal education and

teaching field requirements appropnate to

the area of exceptionality: Professional edu-

cation studies; where appropriate; may also

be in an area of exceptionality. A fifth-year

progra;m inone fietd of exbeptxonahty may be

based on another professtonai four-year

program. A snxth-year program in one field of
exceptxonahty may be based on a retated
fifth-year program in exceptionality:

Guideline 3. The program should require
studies sufficient in depth to assure compe-
tence in a specialization area or a teaching
field. 'n each area of exceptionality, there
shoiild be provision for an understanding of
the nature and needs of the area of excep-
tionality, including the physiological, emo-
tional, communicative, and educational fac-
tors involved 'e'dii’c’atio’ri’a] programs éri’d

and student teachmg or practxcum expﬂrience
with cluldren of the area of exceptionality.

A student in this program should develop

skills and understandings in a particular

area of concentration:. These areas of con-

centration inciude the following:

e Behavior Disorders.

* Gifted

¢ Hearing Impaired (Hard of Hearing and/or
_ Deaf)

® Hospxtal/ Home Bound and/or Orthoped-
~ ically Handicapped

® Learning Disabilities

e Mentally Retarded (EMR and/or TMR)

* Speech Impaired

® Visually Impaired

Behavior Disorders

Children with behavior disorders often dem-
onstrate varying degrees of maladjustive
reactions toward peers and authoritative fig-
ures; such as parents and teachers. Well-
adjﬁétéd éhildréri éré able to mauntam CO[EI-
sclves others and their enV,lr,onment,s Some
children, however, are unable to make or to

g7
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maintain adjustment to everyday surround-

ings or to the forces within themselves.

Teacher preparaticn for this field should

provide understandings and skills in the fol-

lowing areas.

a. The relationship of emotioiial and social
environment to normal and abnormal

b. The measurement and interpretation of

behavioral indices mhérént in emotionat
disturbance.

c. The theoretical bases of coiinseling,

psychotherapy and behavioral manage-

ment; including an awareness of the pro-

cess involved.

d. The normal physical, mental, and per-
sonality development of children and
normal personality dynamics.

e. The maldevelopment of personality as

manifested by symptoms and problems
such as adjustment reactions of chiid-
hood; conduct disorders; neuroses; and
psychoses.

f. The processbywhich disturbed children

may be helped toward more stable men-

tat health and the contributions of such

professxons as education, psychology

psychiatry, sociology; and sccial work:
g. The sigrificant role of pareiits ard Lieir
interaction with the cHild, teacher, and
school.
h. The significance of cultural forces; con-
flicts. and value systems in the develop-
ment of personality.

i: The services of community organiza-

tions, both private and pubhc and the

tegal framework through which they

function—famﬂyagencws child guidance

citinics; domestic retations courts; juve-

nile courts; adoptive and foster homes;

residential treatment homes; and similar
resources.

j- The research processes by Wthh the
frontiers of knowledge are explored in

the area of emotional disturbance in

children and closely allied fields.

K. A supemsc.d pract,lcum m, educational
programs for students with behavior
disorders.



l. The effects of physical mistreatment,

psychological abandonment; and aca-
demic failure on psychological adjust-
ment.

m. The effects of the ecological system on
the psychologlcal adjustment of individ-
uals which may result in norm violating

behavior:

n. Educational program planning, includ-
ing study of programs found to be_most
valuable for the behaviorally disordered,
and research findings coricerning these
programs.

o. Teaching strategies and materials found
to be successftﬁxflﬁfp{pgplls with behavior

disorders as defined in Program for
Exceptional Children.

Gifted. (This field may only be added as an
endorsement to an existing proft.ssmnal
teaching certificate. If added to a four-year
certificate, one yearof teaching experience is
required.)

The glfted are defined as children and youth

with high mental ability and/or special tal-

ents: The work wilt be at the graduate level

and will inctude the foltowing:
a. Psychology of giftedness including char-
acter’stics of the gifted.

b. Educational program planning. includ-
ing a study of programs found to be most
valuable for the gifted and research find-
ings concerning these programs.

c. The teaching strategies and materials

found to be successful with the gifted.
d. Measurement and evaliiation as related
to the gifted.

velopment as related to the gifted.

f. Learningtheories, higher conceptualiza-
tion processes, qualitative differences in
the thinking of the gifted, and the devel-
opment of multiple cognitive and affec-
tive skills and abilities (e.g:, verbal, quarl-
titative; humanistic, aesthetic, abstract,

creative, empathlc leadership; psycho-

motor,; social, critical, logical, memory;

etc:).

g Intrcduction to exceptionality (history,
philosophy, and resear 9@,,??*9@? PQ a

particular fietd and to exceptional child-
ren generally), or satisfactory substitute.

h. At the fifth-year level, a practicum for
student teachmg experience unless the
person has completed a similar expe-
rience prPVlously

a sub_-)ect matter d1501plme

j- For instructionat supemsor and/or di-

rector of services foﬁr the grfted compig-
txon of the reguiar ins tmg:i:onai supervi-
sion study prescribedin criteria for these

fields.

Hearing Impaired
The teacher of the hiearing impaired will be
able to iciiaRe educamtlonal classxﬁcatxon and

h11d shall depend pnmanly on the child's
cominunication abllny

a. Language development and normal

speech in chiidren, common speech
defects found among pre- -schoot and
school-age children; and basic techniques

for their prevention and correction.

b. The etiology and treatment of speech
deviations, such as articulation, voice,
and symbahzatmn disorders.

¢. Advanced language problems of the
hearing impaired: physiological, psycho-
logical, and social foundations of speech
and hearing disorders, including audi-
tory, and speech mechanism, and

procedures in management of children
and youth w1th speech and hearing dis-

tion; therapeutlc methods and materials.

e: Audiometry and hearing rehabilitation,

including t the use of hearing aids for the
hearing impaired.

el
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Auditory training and speech reading.

g. Instriiction and practice in appropriate
comimunication skills (oral, ron-oral):

h: Instruction in teaching speech to deaf

chxldren

ing study of programs,found to,be 7mos§
i)éliiéﬁié for the h’ean""rig iirijjé_'i'ed éiid

—————————

programs.

Hospital/Home Bound and/or
Physically Handicapped

These program areas cover instruction for

the pupil with an educational handicap

caused by a medlcally diagnosed non-cont-

miunicable physica] condition which restricts

him to his home ora hospltal for a period of

time. Study in thls program will include the
following areas.

a. The relatxonsﬁip’ of p’hysieai h’an’di’c’aps’
to achievement.
b. i}iﬁéﬁ&iééﬁ sociological; and psychological

aspects of multi-handicapped and iil
children:

c. The significant role cf parents and their
interaction with the child, teacher, and
school.

d. The services of community organizations,
such as family agencies, child guidarice
’cli’rii’cé 'd'o'irieéti’c i'eléitidﬁé ceurts juve-

and reSIdenual treatmernt homes.

e. The teaching étiétegies and materials of
instruction for pupils in need of hospi-
tal/home instruction.

f. A supervised practwum that includes

experience with students both in normat
and special programs.

Ateacherforthe hospltal/ home bound miust
have a regular teaching field at the four-year
level and selected study fromn the programi for
the physically handicapped as outlined.
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Accordmg to the Georgia Department of

Education Program for Exceptional Child-
ren, "children with special learning disabili-
ties exhibit a disorder in one or more of the
basic psychologlcal processes involved in
understandmg orin usmg spoken or written
languages. These may be manifested in dis-
6?&&5 6f IiStéﬁiﬁg, thiiikiiig télkiiig i'eé.d;

mclude condmons,whle,h have been referred
to as perceptual handicaps, brain injury,
minimal brain dysfunction, dyslexia, devel-
opmental aphasia, etc. They do not include
learning problems which are due primarily to
visual, hearing or motor handicaps, to men-
tal retardation, emotional dlsturbance orto

efivirtonimental disadvantage.” Teacherfprep-
aration in this area should include skills in

and understanding of the following areas:

a. The significance and causes of the fail-

ure to learn, the measurement of abilities

and disabilities, nature of learning dis-

abilities, the relationship between learn-

ing disabilities and emotional problems;

and the development of specific techni-

cal devices for the diagnosis and remedi-

ation of learning problems.

b. The measurement and mterp;etqt}grg of
specific deficiencies involved in learning
disabilities.

¢. The development and initiation of a re-
medial program for the individual based
on formal and informal evaluation pro-
cedures.

d. The theoretical bases for programs in
motor learning, language learning. sym-
bolic learning and social learning.

e. Behavior modification and behavior
management.

f. The contributions and skills of other

disciplines in the treatment and educa-

tion of children with learning disabilities.

The role of parents comnmmty volun-

teers, teacher assistants and other help-

ing personnel.

-1

h. How learmng d150rders may be prevented
by improved teaching methods.

i. Research procedures and processes



leadmg to how decisions are made in the

treatment of learnmg disabilities and/ or

the exploration of specific learning
behavior.

dlsablllty students m educatlonal Set-

tings providing for tutored small group
and special class experiernces.

Mentally Retarded

The teacher in this area is quahfied to work

with all levels of mental retardanon He must

be prepared to recognize that the mentally

retarded child is one who; because of limited

intellectural functxonmg has stgnxfxcant

lmutatxons in his educational development

and is not able to achieve to his maximum m

a regular educational prbgram without spe-
cial education services:

Teacher preparation for those who will work
with mentally retarded children should in-
clude ihe following areas.

a. Study of the nature of mental retardatidii

retarcrled,should mcluCJe \{ocanonal re-
habilitation, vocational education, and
extended workshop activities.

Social control and adjustment of the
mentally retarded; including the role of
the family; th:e school; community agen-
cies, and the institutions.

Interpretat.lon of psychologlcal and diag

nostic data with implication for teaching.

S;:reemng and selectJon of ch;ldren for
class placement, grouping, and program
brgaﬁizati'oﬁ.

Program dévetepiﬁeﬁt’miﬁétﬁéaé and

particular area of retardation.

f. Problems related to mtegranon of men-
tally retarded students into a school

organization or educational setting:
Laboratoxy expenence in specxal ediica-
tion classrooms.

Classroom control with emphasis on
behavior management and modification:

G
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Relationiship of cultiial deprivation to
miental -etardatiofi.

Speech Impaired

The teacher in this field works with children
whose speech deviates to the extent that it
calls attéﬁﬁdﬁ fd ifséif iiitéi—'fété's with com-

Speech dl§ablllj’_les .may result from devel-
opmental, functional, and/or organic causes.
Althotuigh the major portion of scheduled
time Will iﬁvmve t:hildreri th.h épeet:h prob-

be prov1ded, t‘or chlldren tht) rmldﬁto moder-
ate hearing impairments. When the speech
problem is related to physical or neiirologi-
cal conditions, the recommiendations of the
physxman are essential in selection of achild

for speech therapy A part of the specializa-

tion area may be provxded in Con_]ucnon with

the program(s) of the undergraduate speech

department but must be determined by an

approved prqgram in the education of excep-

tional vhxldrerr with a concentration in
speech impairment:

Teacher preparation programs in speech
impairment should include study in the fol-
lowing areas.

a ?ﬁ,é,@éiéié@ééi of normat speech in

‘among pre school and school-age chitd-

ren; and basic techniques for their pre-
vention and correction.

TLe etiology and treatment of speech
dewanons such as artxculanon stutter-

slologlcal psychologlcal and sqclal foun-
datidiié bf §peecn aiid heariﬁg 'diédr'déré

tior of audltoxy and speech mechamsms

Pathologies in oral communication and
procedures m management of chlldren

ing d1agnosxs and evaluation; therapeu-
tic methods and materials.

Audiometry and kearing rehabilitation,

acoustically handicapped children and



speech problems of the child with a hear-
ing loss.

f. Supervised practice in working with the
speech impaired; partly in a public school
setting.

Visually Impaired

Teachers are prepared to serve children who

are functionally blind, legally blind, and par-

tially sighted: These terms are defined below.
A functrbh'ally blmd" child is unable to

use print as his reading medlum Instruc-

tion in braille and in the use of recorded

materials will be essential to this child's
education.

4 “legally blind” child is one whose visual

after correction, or who has a llmltatl()"l in
field of vision that subtends anangle of20
He falls within the definition o_fblmdness.

although he may have some useful vision

20/70 to 20/200 in the better eye after

correction.

Teacher preparatmn in the education of the

visually impaired is a reguiar teaching field

atthe undergraduz te level and includes study

in the following areas.
a. Eye structiire and fusiction.
b. Symptoms and diagnosis of partial vision

4 total loss of sight.
c. Distinctions between the partially-seeing
and the blind.
d. Eocal, State and natlonal faciiiﬁes for
serving the visually handxcapped and

blind.

e. Comrnon plans of organlzatxons and cur-

rent facilities for serving partially-seeing

children:

f. Pnnmples preparatxon. selection, and

effective iise of instructional materials:

g. ?rqplgms of adaptation of scnool cji?;r-
onment to meet thé needs of péirtially-

sceing children,
methods as applied to the special needs

|
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and capabilities of visually-handicapped
and blind children.
h. Testing programs and their interpreta:

tion as”they apply to visually handicapped
children:

Criteria for Graduate
Study

Professional Educatlon

General critérla for g’raduate programs in

Teaching Field
General criteria

Graduate study for each area of concent_ra-

non except as indicated, will be represented
by a greater depth of corncentration and
should provide for development in criteria

areas r.ot fullly developed at thie undergradu-
ate level.

Cntena for fifth; sixth; and seventh year

study in each of the teaching fields will be in

keeping with the patterns already esta-

blished; with the exceptions indicated in the
gpgergraduate design for program(s),
cluding late decision programs.

Asrsas of Concentration

Preparation for the teaching field of interre-
iated teacher and ediication of the physu:ally

handicapped/multi-handicapped (PH/MH) are

only at the graduate level. Criteria for these
teaching fields are given below.

Interrelated Teacher
The purpose of this program IS to prepare

persons in the combined areas of mental

retardation, behaviordlsorders andiearning

disabilities. It will also encompass Early

Childhood/Special Education programs that

follow an interrelated {non-categorical) ap-
proach.

A teacher completmg t_hlS prbgram will be
able to prescribe and implement programs

for children with symptomatic or mild learn-
ing and/or behavior problems.

The pnmary focus will be on preventlon and

amelioration of children’s learning problems,




with emphasis on the delivery of compre-

hensxve services to ajl teachers. administra-

proach has the potent_lal to serve more
chilaren better in more diverse geographic
areas.

A prerequisit-
four-year r

hood er ._ation, elementary education or

i ..Lenng this program isa
ung certificate in early Chlld-

special education.

An 1nterre1aL d teachel w111 recelve creden-
tials through planned programs only. All
interrelated pi'bgi'ﬁiné bther t.hén Eai‘ly Child-

Each 1nst1tut10n Wthh plans such a program
must demonstrate hoW its staff, program and
organization will teach the goal of preparing
interrelated teachers.

The content for this teaching field shall con-
sist of the following:

1. Content areas (20-25 hours]
a. Survey of Exceptional Children
b. L,harat:tenst.lcc of Exceptional Chil-

dren (to mclude appropriate content

from the areas of mental retardation,

behavior disorders and learning
disabilities)

c. Psychoedicational Evaluation and
Assessernt

Deiiiations

e. Perceptual Motor Development

f Reading Difficulties

g Eéfiy Cﬁii&ﬁb&& Eiééf)ﬁ()ﬁéiiﬁéé
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2. Methodology/Practicum (15-25 hours)
A clinical experience with children to be
1nterrelated with the above content area. The
teacher preparation program plans rnust

iriclude prescriptive techniques and strate-
gies, parent counseling, management of

exceptional children, human interactions

with professxonals visual motor perceptxon

and other areas which can be demonstrated

as relevant to the teacher's role:

Teacher of the Physicaily Handicapped!/
Multi-Handicapped (PH/MH)
Programs for teachers of physcially and/or

multi- handxcapped {PH/MH) children should
be desxgned to develop individuals who can
make an important contribution to the edu-
canon of these low 1nc1dence cl'uldren and

The program desrgn should provide for

teachers to quahfy for certification at the TS

level. The overail program must consist of

graduate level instruction and should be

planned accorchng to the student's prevmus

college or unxversxty study, experiences and

should have a four-year or afive-year certifi-
cate in another arez of exceptionality as a
prerequisite.

Due to the wide vanety of exceptionalities

that many of these children exhibit; the

teacher preparatron program must demon-

strate that it has available to it at least five

other areas of teacher preparation. These

could Jnglgde any combination of the follow-

ing teacher preparation areas: mental retar-
datxon learmng disabilities; behavmr dlS-

gifted; early,cl'uldhood and interrelated tea-
cher education programs.
A student completlng the program would be

expected to demonstrate the following com-

petencies:

1. Background Information and Skills
a. Ai)iiii:y to obserVe narmne and define in
basic medical termmologv various
crippling conditions or other health

impairments, and describe functional

behaviorof individuals who have these
handicaps:

b. Knowledge of the rniieétones of nor-
1n such areas as gross and f;ne motor
developmerit, cognition, and personal
social ability.

c. Knewledge neededtorecommend the
most appropriate educational setting
for individual PH/MH studen's.
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Ability to write a concise hlstory
1nclud1ng behavxoral observatxons on

purposes.

2: Management 7of Children with Physicat
and Medicatl Probtems

Wi

a

Ability to resp@ndapprapriately to
situations resulting from pupil incon-
tinence, bathrgom problems, sei-
zures, reactions to medication, and
severe briising or bleeding.

Ability to manage and make simple
adjustments or repairs to hardware,
such as braces, splints, wheelchairs,
and seek help if needed.

Ablhty to manage the physxcai needs

of PH/MH persons with no harm to

the latter or to themselves.
Ab’ility tb 'c'o'llab”orate Wlt.h p’i'ainners

riers or problems for PH/MH indi-
viduals.

Life Adjustment Aspects

a,

Ability to abstract the SIgnlfxcant
psychologlcal soma] educatlonal

comprehensrve clinical reports o-
from any other relevant data sources
on individual crippled children.

Ablhty to teach handlcapped pupxls

at ail levels how to attempt to solve

their own problems; 1nd1v1dua11y or
with others, and make their own
decision after considering and eva-

luating alternatives.

Ablhty to collaborate with parents

and therapy consultants to develop

PH/MH individuals' self-sufficiency

and independent living:

Ablhty to respgnd apprcip'riéteiy to
situations resulting from such con-
ditidns as terrm‘nal illness reeently

mally high self-expectat.tons
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Dlagnostxc and Prescnptlve Skills

a

a.

Ability to observe and ob_)ectxvely

record sxgnlﬁcant behavior of PH/MH

individuals:

’rhe prdspecﬁve preschaai teacher
abrllty to perform infant screening
tests.

Ability to find out what is tested by
formal tests; how to use test results
constructively, which tests are appro-
priate for children with impaired abil-
ities, and how to consult with appro-
priate team members.

Abzhty to use assessment data in

'txng rnstructrona:l ob_;ectxves

Lomng in present and future settlngs

Ability to adapt 1nstruct10na1 pro-
cesses and materials for the instruc-
tion of particular PH/MRH individuals.
‘The prospectxve teacher will demon-
strate; with the help of consultants;
when appropriate; the ability to mod-
ify the learmng environment by using
e)“stxng resources and/or by adapt-

ces to facilitate Iearmng

Interpersonal Planning and Coordination

a.

Ablhty to gulde, suppqrt. and aVSiS’lSt
parents .:ith the problems of their
PH/MH children.

Ability to identify a number of sup-
port personnel who can assist in the
adaptation of the learning environ-
ment for the benefit of a specific
child; and understanding of the roles
of these personnel.

Ability to work with parents and pro-

fessionals in respect to the mutual

deveiopment of goals; methods and

measurements in priority areas for
individual children.



d. Abxlxty to train teacher aides and

volunteers to assist in a classroom

containing physically and/or muiti-

handlcapped children so that the

handicapped students have more
opportunity to become independent
and the teacher has more opportun-
ity to teach.

It is expected that these competencies
could be vauxred in a 60 quarter hour

program The umver51ty requesting pro-

gram approvai in this area must show

how; or in what courses; at least 80% of

these competencxes wiltl be attained; and

specnfy the criteria used to determine

competency:
Specialized coiuirses and activities sliould
deal with the following topics.

1. The nature of physically and/or multi-
handicapped children and youth.

2. Methods of instructing the physically
and/or multi-handicapped children and
youth.

3. A supé'rviée'ci pracﬁeﬁrﬁ with phyéciéiiy

Observations in various settings.

Short term participation.
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c. Full-time internship experiences.
Suppornve courses/act.wmes should deal
with the following topics.

1. Assessment techmques for exceptlonal
children.

2. Theories of language development and/or

language disabilities:
3. Ediicational research.

zﬁxdaptwe physical education or thero-
peutic recreation.

5. One Or more courses ina related area of

excepuonallty e.g-, mental retardatiom;

visual impairment; auditory impairment,
learning disabilities, behavior disorders;
or gifted. Students expecting to work
Witﬁ children having se’veré _sensory

courses in appropnate areas.

6. One course in either behavior manage-

ment and/or modification for exceptional

children or theories of learning:

7. Oiie coiirse in Working with families of
exceptional childreri.

8. An introductory survey course in excep-
tional children and youth is required; if
nota part of the student’s undergraduate
or previous graduate program.

General staff criteriain Chapter 2 should be
met.

Faoilitisc

General facilitiescriteriaiit Chapter 2 shotild
be met.

Aﬂﬁiiéﬁiﬁﬁ and

General admission and guidaﬁce criteria in
Chapter 2 shoiild be met.
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Frame of
Reference

Almost any currerit statement of educational
goals will include reference to priciples of
democracy, to helping the student develop a
sound sense of values, to the development of
social skills, and self-fulfillment for the indi-
vidual. Siich statemernts will usually emi-
phasize that each area of the curriculiim will
cortribute to these goals This contribiition
is as much an objective of the health educa-
tion progra.m as it is of each of the other
curriculum areas.

A Wéll’p’léﬁ’rié’d héélth édiit:aitibii p’i'b’gi'a’iii ié
desu:blg phy51gal ang mental healtb pract;-
ces, understanding of, and respect for their
bddies a §6ﬁi’id §ét df Véli.ieg and éitti‘iidéé

health professicn EmphaSIS should be on
behavior rather than on diseasc:

S’dii’rjd programs 61‘ jiéfébﬁa] iiiéi'rité'riéii'cé.
involving appropriate rest. diet, and recrea-
tional activities contribiite to self-fulfillment.
They also may preverit illriesses resilting
from undue physical and mental strain. For
many citizens, desirable health practice will
best be developed throiigh public school
health education programs.

Health education, like many other academic
fields; has turned to the concept oriented
approach in custiculum planning and devel-
opment. A concept is an idea, a_ stable
impression, a meaning or a thought held by
an individual. Concepts provide a needed
framework for knowledge, thought, and be-
havior, all necessary aspects of health edu-
cation. These concepts are arranged in a
kind of hierarchy to reflect the wholeness of
health education. This structure of knowl-

| oY
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edge tends toward Soffie periianerice in the
curriculum and allows for the accumulation

the framewgrk gf new 1dcas Sqmc SpeCIﬁC
concerins of health ediication are listed below.

. iﬁéti-ii’ctia'ri wiii'ch i'ri'ciii’ciéé' péi'édiiéi
body., mcludmg 1ts orgamc xuncuqns
structure, and maintenarce; nutrition;
dental hygiene; mental, social and emo-
tional health, preparation for marriage
ﬁﬁd fanu””’ly life including hum”an' n sexual
cludmg the commumcable and degener-
ative diseases as well as chrormnic health

disorders; community health; drug

abuse, environniental health; and health

should be iised as a teachmg and learn-
ing experiernce.

Health scrvices including healih exami-
nations, individual screening; counsel-
ing and referral; and emergency care;
including first aid.

- R
Program Design
Criteria for Under-

gra raduate Programs
General Education

General education criteria in Chapter 2
should be met:

Professional Education

Professmnal educanon criteria in Chapter 2
should be met.



Teaching Field
The teacher preparat_lon program in health

education should enable graduates to teach

the science of healthful living so that each

person can practice it.

Such a program should take into cons:dera—

tion the massive changes at Wbrk in modern

society and their effects on individuals.

Prospective health educators must develop

strong understandmg and competence in

hiiman growth and development, decision-

makmg and interaction. They must develop

personal qualmes such as self-awareness;

self-direction, the ability to communicate,

sound personal health, seif-renewal with a

comnutment to continued education; the

abxhty to stimulate others to progressive

learning and self-actualization.

Specialized preparation should include the
following.

a Bmlbglcal and behavioral sciences as

they relate to health and an understand-

ing of the human organism as it func-

tions biolcgically; psychologically anli

socially:

b. Health affairs, issues, and problems of

the 1nd1v1dual in society, with consequent

identificationof lcadx ng health prbb.ems

relationship to heal,th . w;th specitic
awareness of the individual needs and
differences of children.

d. Modern zoncepts of health and health
cducation as tasks for use in developing
positive attitudes and behaviors.

The follcwing competencies are considercd

basic to the effective teaching o’ nealth edu-

cation at all public school leve.s.

a. Undﬁrstandmg of basic educatlonal

procedures ard goals

b. Understandmg of aims and nature of

(such as chermstry) and 7t.he behavmral
sciences (such as psychology, sociology
znd cultural anthropology).
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Command of both the content and the
educational procedures which would
contribute to the full scope of behavioral
objectives in the following areas.

1. The school health program, includ-

ing healthful school environment,
health instruction and health guid-
ance.

2. Mental, emotional and social hezlth,
alcohol, drugs and tobacco.

3. Dental heath, vision; héaring

and medical self-help

5. Safety education, including occupa-
tional; home and recreational safety:;
man-made and natural disasters.

6. Cornmumty health; including such

aspects of environmental health as

air pollution; water pollution; and

radiation; fluoridation; agencies pro-

moting commuunity health official,

agencies and organlzatlons. interna-
tionat health organizations.

7. Nutntlon. mcludmg knowledge of

basic niitrients; wise selection and

use of foods: obesxty and weight con-

trol: food faddism; food fallacies and

controversial food topics.

8. Diéeaée prevent_lon and control in-
cluding the cor"rnumcable and the

degerierative discases, and chronic
health disorders.

9. Family life education including hu-
man sexuality; and the psycho-social
and cultural factors related to mar-

10. Consumer health including intelli-

gent SEIE‘CtIOIl of heaith products and

health services, consumer protection

agencies; health misconceptions and

superstitions, health insurance plans,
and health careers.

Skm in the use Ufa wide va;nety of mate-

rials and media in the instructional pro-

gram and demonstration of appropriate

methodology in the teachmg-leammg

process: Evidences of preparation to

teach in school environments which util-



para-prpfesslpnals mdependgnt study
techno'ldgi'cal resources and 'o't.h'ei' 'exp"ei'?

patterns and learnmg processes.

f. Practlcal knowledge of work of commun-
ity health agencies, the delivery of health
s'e'm"ces aii'id st:hddl héaltﬁ édiiéétidii
nence,s mcludmg,observa,tlon partlmpa-
tion, field experiences in community
health programs, and student teaching
experience. These experiences should be
supervised and shoiild begin early in the

ple in makmg wise choices of life work in
these areas.

h: Basic knowledge and understanding of

current health needs and priorities in the

delivery of health services and the role of

the health professional (physician; den-

tist. pharmacist; environmentaiist) and

the para-professional {medical heipers,
technician; therapist).

Criteria for Graduate
Programs

Professional Education

General criteria for graduate programs in
Chapter 2 should be met.

Teaching Field

General criteria for graduate programs in
Chapter 2 shoiild be met.

General staff criteria in Chapter 2 should be
met.

o __Sw® s &

Facilities

General facilities criteriain Chapter 2 should
be met.

P
Admission and
Guidance

General adrmssxon and guxdance criteria in
Chapter 2 should be met.
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Health and Physical Education

Approved February 1

67 (Undergraduate)

Approved February 1968 (Graduate)

Alfiiost any current statemerit of ediicational
g’délé ﬁ'rill iii’clii’d’e referieii’c’e tb 'pi‘in”cip'l'es’ 'o’f
sound sense of values, to the develt)pment of
social Skills, and to self-fulfillment for the
individual. Suich statements emphasize that

each area of the curriculum will contribute
to these goals. This contribution is as much

an ob]ect.ive of the health and physical edu-

cation program as it is of each of the other
curriculum areas.

A well-planned health and physical educa-
tion_program is designed to insure that all
students attain desirable physicdl and men-
tal health practices, understanding of and
respect for thelr ‘bodies, understandmg of

velopment and fitness; knowledge of and

ability to perfbrm a wide variety of physxcai

skills, a sound set of values and attitudes

concerning themselves and others; and abil-

ity in several types of recreational skills for

leisure time:

Sound programs of personal maintenance,
involving appropriate rest, diet, and recrea-
tional activities contribute to self-fulfillment.
They also combat illnesses result.ing from
undiie physical and mental strain. For many

citizens desirable health practice will best be

develcped through well-planned publxc

school health and physical education

programs.

Health and physical education programs
should present a progressive sequence of
knowledge and skills in accordance with the
characteristics and needs of each age group.
Siich programs shoiild provide experiences

and opportunities for learning in both health
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and physical education. Health and physical

education are closely related and inter-de-

pendent. However, they are separate and dis- .

tinct fields with a body of knowledge unique

to each:

Program Design
Cﬁteria fer Under-

General Education
General educatitm criteria in Chapter 2
should be met.

In addition to the professmna.l ediication
criteria in Chapter 2, the following compe-
tericies rieeded by health and physical edu-
cation teachiers are iisually considered a part

of the conicerns of professional education:

An understanding of the appnoach to,the
teaching of health and physical education.

b. An understanding of physiological, psy-

chological, and sociclogical patterns of

a

human growth and development of

learners at ail levels:
c. The ability to evaliiate Jearning and skills
in health and ’p’hys’i'cal ’edu’cati’on’

objectives of health and physmal educa-
tion to the public.

Teaching Field

Because the characteristics and needs of

children differ so greatly between the early
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childhood; middie; and secondary levels; the
health and physical education programs
appropriate to each of these levels must also
differ greatly in content; methods; and pur-
pose. Therefore the health and physical edu-
cation teacher who is responsible for such
programs needs a gréat number of urder-

undergraduate level should prov1de for the
following competencies.

of health and physical education teachers:

1. Understandmg’ of the purposes of school
health and physical education progra:iis
afnd their relationship to the goals of pub-
lic school education.

2. Understanding of the relationships be-
tween school health and physical educa-
tion programs and the related fields of
safety, recreation and outdoor education.

3. Understandlng of how heaith and physx-

cal education classes can be orga:mzed

and conducted to heip the student
develop a set of moral and social values
and betaviors:

3. Knowledg’e and understandmg of anat-
the ablllty to apply this knowledge in
teaching.

5. Understanding of the relationships Ue-
tween the aims and content of school
health programs and the aims and con-
tent of school physical education pro-
grams.

6. Understanding of the relationships be-
tweenthe zums of school jjhysiéal educa-

grams

7. Ablllty to p#rform and demonstrate a

wide vanety of the skﬂis invotved in the

physlcai activities, games and sports of

our culture; as well as the basic human

movements of all age levels.

8. Undersmdmg cf the hlstcncaj deveicp-

1nfluenc1ng present day philosophy in
those areas.
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Competencies needed by teachers of ele-
mentary and secondary school health in-
clude the following.

1. Understandmg of the aims and nature of

school heaith education and heaith ser-

vices programs in elementary and se-

condary schoots:
2. Understanding and kiiowledge of the fol-
lowing areas as related to the elementary
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Dental hyglene -
Mental and emotlonal health

and world health problems
Sex edueatlon including preparatlon
for marriage and the family

Depressants and stimulants (inciud-

ing alcohol, narcotics; and tobacco)

Accident preventlon

Communicable diseases

Consumer health {including health
misconceptions and quackery)
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opmental pattems of schoolage children,
and ability to identify deviations:

4. Understandlng of the lll,nesses and health
problems encoiintered by children and
teenagers and knowledge of effective
remedies and preveritives.

5. Ability to consuit with and advise indi-
viduat students of all age levels concern-
ing their heaith problems.

6. Ablhty to 1nmate and conduct programs
of spemalized instruction and activities

for students with individual needs or
problems.

Ability to condiict health screening
procedures.

=}

8. Ability to interpret and relate the find-
ings of physical examinations to the total

school health program.



10.

Ab’iiity to use surveys: :md cther research

Understanding of desirable health hab-
its; practices; and attitudes at the ele-
mentary level, in order that heaith educa-
tion programs at upper grade levels may
be founded upon such attitudes and
understandings in students.

The foilowing competencies are needed by

teachers of elementary and secondary

school physicat education:

1.

Ability to design wholesome and effec-
tive physical education progranmis.

At the elementary level, a thorough
tmderstandmg of activities such as
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Begmmng and elementary stunts and
tumbling

* Beginning swimming
® Simple individual gtlysxcai skilts
e Movement education

At the secondary level, a thorough un-
derstanding of activities such as

® Team sports

® Individual and dual sports

e Aquatics (beginning. intermediate
and advanced]

¢ Gymnastics and tumblmg

e Dance o . .

® [sometric and iSotonic exercises

& Outdoor living (including campmg
boating, etc.) S

® Adult recreational activities

* safety and first aid

¢ Track and field

@ Self-testing activities

® Body mechanics

e Coeducational recreation activities

Understanding of patterns of normal
growth and development of school child-
ren and the encoiiragement of siich
growth through physical education
activities.

Understanding of, and the ability to
design; physical education programs and

-y

10.

activities for children with exceptionat
needs.

Uﬁdéi‘étéii'dijig of, and ability to use, sev-
eral types of testing devices to measure
physical strength, growth, and fitness,
and the ability to incorporate the find-
ings of such tests into physical educa-
tion prograins.

Understanding of a desirable sequence of
physic 2l education activities which may
he impicmented in school physxcal edu-

Ablllty to purchase, store; ma:mta]n

improvise and use facilities and equip-

ment needed in the physical education

program:

Understanding of the the various injuries
which may occur through participation
in physical education and sports activi-
ties and the ability to administer neces-
sary and immedidte treatment:

Ability to design and conduct intramural
sports programs, including a wide range
of activities answering the needs of all
interested students.

The roilowing are needed by t.he secimdziry

coachlng interscholastic athletic teams.

1.

}_.;‘

Understanding of the relationships be-
tween secondary school intramural
sports and interscholastic athletic
programs.

Understandmg and apprecxat_lon of the

positive values of participation in inter-

schotastic athletics and ability to con-
duct such programs from this frame of

reference.

Ablhty to orgamze and arrange inter-

scholastic athletic schedules which fit

the school's aims and obJectxves and

consider the welfare of team members.

Uﬁdété@diﬁg 'g’f tlje vaﬁdus’ srtat,egires
5iid skills in’vcﬂve'd inn interscholastic

<y



Criteria for Graduate
Programs

Professional Education

In addition to general criteria for graduate
programs in Chapter 2, the following areas of
study shoiild be addressed.

Behavioral sciences

The graduate curnculum should mclude suf-
fic1ent preparation in the behavioral scien-

ces, partlcularly psychology sociology, and

anthropology in order to provide under-

standing of concepts which apply to health

and physxca:l education: Such concepts will

include decision makmg belief structure,

psychology of language, value systems, learn-

ing theories, communication theories; com-

munity organization and group dynanucs

Education, the school and society

This area should provide the graduate stu-
dent with greater knowledge and under-
standing of the iisyéﬁdidgiééi and social
foundations of education, ie., how people
learn; the place of education and schools in
édéiéty; aiid the hiétdry éiid p’hilb’é’dp’h;i df
educatlon i Inf addltlon. J_here shquld ,7be
opportunities for the students to attain the
understaridings and kiniowledge necessary
for competency in the areas of curriculum
theoiy arid developitiefit, organization and
administration of educational programs; and
siipervision of instruction.

At the doctoral level, study in this area

shoule include the nature and scope ’o’f
higtier education, including

graduate education.

Evaluation and Research

Graduate programis at the master's level
shotild provide opportumties for the stu-
dents to develop competency sufficient to

locate, understand, and evaluate the ﬁndings

of studies related to heaith and/or physical

education and to interpret these for the

benefit of school programs and the general

P}Iﬁblﬁlg ’i:pg §£gdents should be able to evalu-

ate educational materials and to construct
and apply instruments for evaluating the

11j
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results of health and physical edication
programs.

Doctorat study should result in a more com-
prehensive knowledge of statistical proce-
dures; research design; and methodolog'
The dissertation should provide a significant
research experience.

Teaching Field

The graduate program for students who spe-

cialize in health education should be suffi-

ciently structured to help the stiidents to

develop reasonable competerice in the fol-

lowing areas o° the health sciences.
Accident prevention

e Anatomy
° Chemistry
¢ Community and world health

e Disease control

¢ Human biology

e Marriage and family life

¢ Mental health

® Microbiology

¢ Nutrition

® Physiology

L 501ent1fic fécts and pnnmples pertment

health.

The graduate program design in physical
education should be such that courses
in particular areas should be taken in
sequence, moving_from the general to
depth in the specific. Graduate study in
physical edication shoiild strengthen
éiid EXtéiid t.he §tii’d’e’rit's’ ki'i’ciwl’e’dg“e df
exerclsg moyement g:xploratlon,r SpOl'tS
psychology, the mechanical analysis of
physical activities, and kinesio-therapy.
Further, the graduate program in physi-
cal education should provide opportuni-
ties for students to develop an under-
standing of the application of these
sciences and areas of knowledge to the
growth and developiiierit of atypical as
well as typical children.

In order to meet the needs of all students;
the institution should also provide pro-
grams of study which give equal empha-
sis to health education and physical
education. Programs for students with



these needs shouaid be ue=xg§ed tc
include the basic areas of ;gxgjviedge

shown above; and an equal number of
courses should be selected from the

Genera.l staff cntena in Chapter 2 should be
met. In addiuon the d1rector of a program in
hea.lth and physu:al educatlon should hold
an earned doctorate, or its equwa.lent and

should have had teachmg and administrative

experience:

= - SgSES — —
Facilities
General facilities criteriain Chapter 2 should
be met. In addition, a variety of facilities

[y
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should be pr mnded tc insurc Lhc poss.uzmy

ofa broad program Adequate playmg ﬁelds

ponls; and other necessary actlwty areas

should be provided: Facilities should meet

the needs of men and women for developmg

the competencies sought in the instructional,

intramural, recreation and intercollegiate

programs:
For graduate programs, special laboratories

researeh and s;udy 1r1 tne areas of k1neslo-
logy, physiology, and all other appropriate
areas of the program should be available.

o
Admission and

2Pg _ ®» o8
Guidance

Gerieral admission and guidarice criteria in
Cl‘iaijtéi' 2 should be met.

Jmdh |
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Music Eﬁﬁéﬁiﬁéﬁ

Frame of
Referznce

The pubhc school music teacher must be

aware of the philosophy, function; and cur-

rent pracnces of pubhc educanon. and be

capdble of makmg music a livmg force in the

lives of children in school and in the com-

munity. The criteria submitted herewith have

been developed as an outline of how such

teachersican best be prepared for service in
the elementary and secondary schools of
Georgia.

The varlous 1nst1tut.10ns of hlgher education

in Georgia will differ greatly in outlook, per-

sonnel, physical equipment znd clientele:

The criteria are intended to :ﬂlow for such
differences:

Dueto the hlghly spec1ahzed natiire of mitisic
education curricula and thie necessity of dls-
tributing required music courses over four

years of study, continuing communication

between two- and four-year institutions

within the state is strongly encouraged Itis

recommended that only those two-year insti-

tiitions which have the curricuium,; faciti-

ties, faculty and budget to provide instruc-

tion in music theory, music literature;

applied music and ensembles at a level com-

parable to that received in the first two years

of study in four-year institutions should

offer a major program of study in music.

The college music department must main-

tain systematic liaison with the public

schools of the area which it serves for three
purposes.

¢ Tokeep 1nl'ormed asto current practlces
and problems in the public schools.

® To serve as a follow-up for recent gradu~

ates l)pth for their benefit and as ameans

ofdiscoveringand correcting weaknesses
in the pre-service program.

6 To coordinate better the pre-college and
college preparation of the potential music
teachers still in secondary schools:

Program Design

Criieria for Under-
graduate Programs
General Education

General ediication criteria in Chapter 2
should be met. In addition, music programs
in higliei- education throughott the country
reflect in their organization a four-year

sequence to allow for the unique aspects of

music learning. Accordingly, the music edu-

cation student should begin musical studies

lipon entering college to allow for continu-

ous development of musical skiits and com-

petencies This Would necessitate that gen-

eral education courses be distributed over

the entire. college progrém rather than con-

centrated in the first two years.

Professmnal educat.lon criteria in Chaptzr 2

should be inet. In addition, students should

l'eceive amn overview of all music instruction

in elementary and secondary schoois, mate-

rials and tzchniques of teaching music, and

music curriculum organization.

Professional laboratoryexperiences in muisic
ediication should be consisterit with the

conicentration (instrumental, choral, general,

or special education). These experiences

should be as broad as possible and should

include all aspects of the music teacher’s
responsibilities;
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Temching Field

In order to provide a quality program of
music eéducation, the institution shall estab-
grams should be designed to meet the needs
of students with varied interests. Offerings
should include: aural skills, music analysis,
instriimierital classes, chioral classes, elec-
tronic music, and folk instriimeiits (e.g., fret-
ted instriimerits, recoider, autoharp). Classes

The institution will make possible an in-
structional setting with the following com-
disciplinary stiidies, orchestra or string
orchestra, band, choral groiips, specialized
ensemibles, exploratory class instriiction in
keyboard or voice, and independent study.
The stiident will be able to organize, performi,
or listen to miusic in each of the above
settings.

The following items are cominon to all music
education majors. Students will concentrate
in one or two areas as listed under Aredas of
Concentration

Any institution may elect to offer fewer than

all three of the available areas of concentra-

tion; in which case faculty and facility

requirements may be adjusted accordingly:

Applied Music.

The student shall be able to

1: perform music from the standard con-
cert literature on 2 level which can be
judged as minimally professional in

2. performatan acceptablelevel in publicat

least one solo selection and one ensem-
ble selection from the standard conce:t

repertoire:

demionistrate fiifictional proficiericy in
vocal, keyboaid, and folk instriiment
skills.

Music Theory (not including arranging).
The student shall be able to

[N
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singat sight (using solfeggio or numbers;)

diatonic and chromatic melodies of at

teast sixteen bars with one or more
modulations.

2. sing at sight harmony parts in a SATB
choral arrangement.

3. play piano accompaniments to selected
diatonic and chromatic melodies of at
least eight bars.

4. take dictation which shail involve mel-
ody, harmony, and rhythm:

5. writé harmonies to folk/hyiin tunes
harmonies.

6. analyze instrumental and choral scores,
indicating harmonies; nonharmonic ele-
ments; form; and style.

7. compose music to reflect skills in har-
mortic, rhythmic, and melodic writing.

8. demonstrate knowledge of the rudiments

of musical composition and performance

by means of electronic sound sources.

Music History and Literature.

The student shall be able to

1. Demonstrate knowledge of the history of
both western and non-western music
emphasis on music created since 1800.

2. Describe the significant characteristics
of periods in the history of Occidental

music (such as the Renaissance; Classi
Period; Romantic Period).

3. Demonstrate knowledge of the history
and development of American music.

4. Demonstrate kiiowledge of the history of
standard orchestral and band iastru-
ments.

5. Deronstrate knowledge of some standard
vocal, orchestral, band and keyboard
literature:

Conducting.

The student shall be able to

1. Acceptably conductlarge ensemblesfrom

printed scores of music graded at a



difficulty level of a minimum of Class B
music.
Demonstrate through actual conductmg

of large groups approprxate stylistic

mterpretatxon of period music:
Exhibit acceptable pedagogical tech-

organizations representative of elemen-
tary ",jtj'rii'di‘ high/ middle school and high
school groups.

Ensembles and Organizations.
The student shall:

1

Be an active participant throughout his
undergraduate program in the large en-
semble most appropriate to his major
interest {(band, orchestra, or chorus].

Have experience in the use of the px Imaxy

performance medium in a variety of

ensemble settings:

Have at le4st oiie eriseiiible experierice in
an area which makes use of a secondary
peiforiniaiice medium.

Music in Special Education.
The stiident shall demonstrate:

1.

Acceptable pedagogical technigues in
mainstreaming children who suffer from
physical, psychological or emotional
difficulties into the mu51ca1 activities
germane to the concentration which the
potential music educator seeks.
Acceptable pedagogical techniques that
provide a wide range of individual and
group projects designed to stimulate and
satisfy the gifted student's curiosity
about musical phenomena.

Areas of Concentration:
Conceritration in Instrumental Music.
The student shall

A

Be knowledgeable about the history and

acotistical properties of wind, string, and

percussion instruments currently used:
Demonstrate basic performarnce tech-
niques on wind, string, and percussion
instruments.

Be able to transposg from keys normally
found in instrumental scores
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Be knowledgeable about orchestral, wind,
and percussion literature for groups of
varying size (solo, small ensemble, and
large ensemble) at all levels of difficiilty
appropriate for school use. This know-
ledge should include all types of musical
style.

Be knowledgeable about teaching ma-
terials and methods for all string, wind,
and percussion instruments at all levels
of difficulty appropriate for school use.
Be knowledgeabie about the philosophy,

development, and organxzatxon of in-

ment u 1l;za.t;on 7field tecﬁhmquesf dis-
’cip’li’ne tc ) for grbups bf varyiﬁg size
rock groups, etc:):

Demonstrate the necessary skills for

(lesson plans. scope and sequerice of
instrumentai activities, marching band
techniqiies, etc.)

Perform accurately and with appropriate
style representat.xve literature of at least
one brass, percussion, string; or wood-
wind instrument.

Demcnst.rate the abxlxty to arrange and/or

compose mstmctlonai materials for

groups of varying size and style.

Concentration in Cherai Music.
The student shall

a.

Be a competent mst_rumental or. vocal
performer with ablhty suffimently ad-
vanced to assure

musically éxpresswe performance

ij;aijé éﬁ&éié iif}&éféiéii&iiig of the voice
as a musical instrument and be able to
use the singing voice confidently and
effectively in demonstration.

Have sufficlent keyboard facility to play

simple chords and reasonably difficult

melodic lines.

Demonstrate competeiice in conducting
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arid be able to create through effective
rehedarsal techinique musically satisfying
performarnces accompanied or unac-
comparnied.

Demonstrate abiiity to make construc-

dJCf.lon e:c. )

Be acquanrted with a broad choral music
repertoire including master choral works
aud contemporary literature in a variety
of styles.

Be able to arrange and adapt music from
a variety of sources for various com-
binations of voices of different ages or
ability levels.

Be ablc w describe the physical and
musical characteristics of singing ability
as it develops from early childhood to
édiilthddd éi'id fji'dvide 'effe'cti\"/'e ii’iStriiC-

people of all ages.
Be acquainted with a broad range of solo
and smziii éﬁééiﬁﬁié Iité'rétii'ré including

o — -

Music Education.
The student shall

a

Be able to organize a scquential music

program as outlined in the current Geor-

gia State Music Curriculum Guide.

Derioristrate knowledge of and ability to

use currentteaching methods and learn-

ing aids such as basal series and accom-

panying aural and visual aids; classroom

mst_rumental instruction aids, and sight-

singing and ear-training aids:

Unde,rstand the de\{elopment and use of
the elementary student's voice.
Demonstrate the ability to teach move-

ment education appropriate for music
education.

Be able to teach folk and recreation
instrumerits:.

Demonstrate krnowledge of eiectronic
music.

iig
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Demonstrate the effective use of ed-

ucationat media (film; video equipment;

tape recorder, listening labs):
Understand evaluation by cuirent stand-
ardized tests and other evaluative in-
struments.

Be able to Jlay simple accompaniments
on a keyboard or other accompanying
instrument.

Be kﬁbWié&éééBié about careers iﬁ Eiiéié'

and schedulmg

Recognize the importance of fitting music
into the total life of the individual, school
and community:

Demor "u'ate the ablhty to use techmques

of creative drama to help actualize the
feeling and intent of music:

Criteria for Graduate
Pﬁsgf’aﬁﬁ

General cntena for graduate programs in
Chapter 2 should be met.

Teaching Field
Core Requiremeits.
The student shaill

1.

Demonstrate comprehensive musical
skills and iinderstanding relative to solv-
ing problems in teaching.

Identify and diagnose musical problems
and be able to suggest appropriate solu-
tions that will lead to the refinement of
the musical sound.

Be able, by the use of current concepts of

developmental psychoiogy. to solve

management pﬁrobiems in the music
education setting.

Possess historical and philosophical

perspectives in music education with
emphasis on interaction of music with

social needs of Commumnes and aware-

ness of the current impact of change:
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Possess knowledge of current music
research methods in order to assess
results realistically.

6. Be able to reinforce and assess student
progress through positive teacher be-
havior.

7. Democnstrate musical seénsitivity while
performing on an instrument or with the
voice.

for both music making and music re-

product.ton

mu51c cun'icula to meet the altematmg
demands of educat.ional change (l e.,

groups).
10. Be able to employ appropriate measure-
ment tééhﬁiijﬁéé to éiiziliiaité zill aspects

groups at all levels.

Concentration in Instrumental Music.

The student shall

1. demonstrate advanced competency in
kiidiiilédgé éttitiidéé ﬁifd §kill§ iieedéd
vxfseci,f:, eld- i)ased expenences in avariety
of settings miist be an intergral part of
the program. Attention will be given to
processes that eriable the stiident to
work with a broad spect.rum of learners
(slow, gifted, disadvantaged).

2. demonstrate advanced conducﬂﬁg tech-
niques appropriate for the difficulty of
repertoire used in high school.

3. have specialized knowledge of tomne,

biend; and interpretation of all types of
music:

mental cun‘iculum using current t_rends
in comprehensive musicianship:

5. Be able to 1dent.1fy and recruit qugiliﬁéd
students in order to develop a relevarnt
instrumental program at middle and
senior high school levels.

Concentration in Vocal Music.

The student shall

Q)
Pl

1. Demonstrate advanced conducting tech-
niques appropriate for the difficulty of
repertoire used at the high school level.

2: Be able to diagnose by ear any errors in

pitch, rhythm and/or timbre while in

rehearsal and provide effective solutions:
Have specialized kiiowledge of choral
tone, blend, and interpretation in all
Styles of miuisic.

Lol

4. Beable to plan and organize achoral cur-
riculum utilizing current trends in com-
prehensive musicianship.

5. Be able to ldentny and recrult qu::ulfied
students in order to develop a relevant

choral program

musu;,educatlon expenences whlch wlll
contribute to the improvement of the
teaching process.

eoncentruucn in Elementary/General

The student shall

1. Demonstrate ability tosynthesize knowl-
edge of teaching strategies.

2. Complete prescribed courses for super-

vision of student teachers:

W

Be able to coiitribiite to ciirriculiim

developmient in his individiial school,

system-wide, and in relation to the total
school curriculum.

4. Be able to implement successfully the
responsibilities of a supervisor/coord-
inator.

5. Beable to plan individual or system-wide

programs to meet community needs:

Staff and
Facilities
Staff

In addition to general staff criteriain Chapter

" 2, the music faculty should include at least

three full-time persons or the eqmvaient

among whom the following teaching com-

petencies are distributed:

17



'l

Music Theory
Music History and Literature

Instrumental Music (individual instruc-
tion and band and/or orchestral con-
ducting)

Vocal Music lindividual instruction and

choral conducting)

Piano
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Middle School/Junior High Music

Secondary School Music

Facilities

General facilities criteriain Chapter 2 should
be met.

In addition, physical facilities should pro-

vide adequate housing for instruction in
music. This includes classrooms, rehearsal
rooms, studios, offices and individual prac-
tice rooms, and equipment needed for effec-
tive instruction, (instruments and recording
and record-playing facilities). A library suffi-
cient in music for ail performance require-

ments should be available. It should include
recordings and scores for all course work,
andbooks and penodlcalé about music and

o Current music series and their accom-

panying aurat and visual aids.

® Social and ethnic instruments.

Listening laboratories
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tories

Electronic sound equipment

Audio and video equipment
Admission and
Guidance

dance criteria in Chapter 2; the following

115
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ljﬁdéi‘gra’ raduate
Admission

Applied music auditions for admission or
placement in the music education program
should take into consideration the appli-
cant's intended area of concentration. Ad-
mission of potential music education sti-

education profession. Such an assessment
should be as influential asthe applied music
audition in determining the student’s accep-
tance into a music department as a music
education major.

The background of incomingstudents should
:s-gf@iiia be admitted to advanced courses and
deficient students should be_assigned to
special sections or given remedial work.

Graduate Admission

1. Admission to any graduete program in

music education shall be based on dem-
onstrated competence in those criteria
specified for certification at the under-
graduate levelin tlie same area of special-

ization: It is recommended that at least

one year of successful school music

teaching experience be competed prior

to admission to the prograi, or that the
appropriate teaching position concurrent
with the graduate study.

2. Admission should also be dependent on
a battery of examinations to include but
not be limited to the following.

a. Teaching aptitude evidenced by abil-
ity to communicate and interact posi-
tively with others.

b. Questions on miisic education, music

literature, history, and theory.

instrument at a functional level.

d. Performarice on a major instrument:



3. Admission to the graduate music educa- lineated that differentiate admission
tion program shoiuld not be denied on standards between performarice majors
any one of the criteria biit cn acomposite and miiSic education majors.

of all. Competencies miuist be clearly de-
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Reading
Approved June 1982 and August 1978

Frame of
Reference

This set of criteria defines requirements in
the area of reading to fit the need of three
types of educators.

® Secondary teachers (7-12), administra-

tors; and supervisors not required to

complete a five-hour course in the teach-

ing of reading.

& Teachers of English, speech, foreig: lan-
guage and special education who are
required to complete a five-hour course
ini the teaching of reading:

Teachers who wish to pursue graduate
programs for reading specialists.
Competencies that should be developed by

persons in each of the three categories are

specified:

Program Design

Griteria i’ar Under-

General Education

Not Applicable to this topic.
Professionzl Education

Not Applicable to this topic.

Teaching Field

Rathcr than delineating requirements for a
teaching field; this section defines required
competencies in the area of reading.

141

teachor- (7-12). adliilnlltratcn. and su-
porvisors not reguried to coraplete a five-
hour course in the tca».hlni olmdlni

Tke teacher should be able to determine the
reading difficulty level of ins*ructional mate-
rials the student can read successfully.

Selecting Materia's for Learning

The teacher should be able to select and use

appropﬁate mstructlonai materiais

priateforthcl.eiiﬁiéi‘ His Needs; the
Planned Activities, and the Materials

The teacner should be able to develop vocab-
ulary, give background information, and set
purposes for learning material to be taught.

The teacher shouid be able to determine
reading skills needed and evaluate content
mas téi'y.

Mimimxt competancio- for teachers of Eny-

lish; speech; foreign langusge and special

education who ars required to complete a

five-hour course in the teaching of ~eading.
rdéi!ﬂ ﬂcatﬁiii bf Learn!’ rning Nkcedlf 2

¢ The teacher shouid be able to determine
the reading difficulty level of instruc-
tional materials the student can read
successfully.

¢ The teacher should be able to determine

the reading skills necess*try for the stu-
dent to read the content of the lesson to

be taught.
Selecting Materials for Learning
¢ The teacher should be able to identify,

femd |
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seiect and utilize materials for develop-
ing aﬁﬁfﬁﬁﬁété reading skills.

. ’!‘iei @é&lixér §ﬁ6uid be able to identify the
readability levels of books.

Pliiiiii.iii.§ Activities to Meet Learning
Needs

® The teacher should be able to develop
goals for the learner's reading with the

learner.

L The teacher should be able to prescnbe

reading inaterials at the proper level for

the learner and appropriate to his
interrsts.

priate for the Learner, His Needs, the
Planned Activities, and the Materials.

e The teacher should be able to develop

vocabulary, give background information,

and set purposes for learning the mate-

rials to be taught.
The teacher should be able to motivate

the learner to read to accomplish his
purposes.

e The teacher should be able to determine

reading skills needed and evaluate con-

tent mastery.

The teacher should be able to evaluate
criterion-refereiiced reading tests and
other measiires of studenti progress.

Criteria for Graduate
Programs

Professional Education
General criteria for graduate programs in

Chapter 2 should be met.

Téﬁéb.lng 77777 Field

The fifth or sixth-year prugram for reading

specialists should enable students to develop

the following competencies.

l‘\)\

1
2

2 i
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a. Understanding of the nature of the read-

ing process.

b. Understandmg of what constxtutes a
reading program and the relationship of
this_ program to the total school cur-

disabilities.
d. Ability to diagnose reading difficulties

and to plan a program of instruction

based on the diagnostic findings.
e. Skills in measurement and evaluiation.
f. Skills in making appropriate referrals on

physical and psychological problems

beyond the scope of the reading specialist.

g Skills in working with individual teachers
and groups.
h: Skills in teaching children with reading

difficulties.
i. Ability to evaluate and select reading

materials of all types and for various pur-

poses, resulting in a broad knowledge of
reading materials:

j. Rnowledge of hiiman growth and devel-

opment, learning processes, personality
development, and mental hygiene.
k. Understanding of the program of the

school and the problems of the school.
I Knowledge of research ﬁndmgs and other

professional literature in the area of
reading.

Staff and
Facilities

Staff

General staff criteria in Chapter 2 should be
Facilities

General facilities criteria in Chapter 2 should
be met.



- Y T - -
Admission and
Guidance

Generai admission and guidance criteria in

Chapter 2 should be met.
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the graduate reading speicalist prograin
should hold at least a four year professional
teaching certificate and should have com-
pleted a minimum of three years of accepta-
ble school experience priorto certificationat
the fifth-year level.



Criteria for College Programs in Other
Teaciiing Fields

A@%ﬁiﬁ E&uéaﬁéﬁ

Frame of
Reference

The democratric way of life will be improved

through continued education of aduilts: It

should be the right and privilege of every

adult to develop his or her potentialities.

Public education gives this opportunity. The

aim of aduit education is to improve living for
all aduits: Adult educat.ion should be availa-

extended his or her formal schooling
The statemde progra.m of education should

assiire adults opportunities for development

of fundamental skills, understandings, atti-

tudes and apppreciations: Because the adult

student population embraces a wide variety

of ages and abilities; the curriculum should

be sufficiently diversified to meet the needs

of each individual.

Educatnonal programs to meet the needs of
adults and society must be broad in scope.

Suich programs will provide for basic learn-

ings and their application to subsequent

experiences. Public adult education helps in

the self- fulfillment of persons and therefore

fosters better adjustment. Programs are

developed to provide an opportunity for per-

sons of hrmted schooling to become more

competent in basic skills and become better

able to assume aduit roles. For those more
advanced who wish to continue their educa-
tion;

experience.
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Program Design

Criteria for Under-
graduate Programs
General Education

General ediication criteria in Chapter 2
should be met.

Professional Education
Professional ediication critetia ifi Chapter 2
should be met.

Teaching Field
General Guidelines
1. The undergraduate programs for pros-

pective adiilt education teachers should

iiicliide study in the the teaching fields

which will prepare s students for the pur-

suit of graduate study in adult education.

In addlt.ion to the ba51c competenaes
required of all teachers, the program
should develop understandings of the
unique characteristics of adults. The
adiilt educatioii Specialist fieeds a back-
ground in such areas as human growth

and developimient, differe ntial psychology

language development, educational pro-

cediires, remediation, and experiences

with community agencies: There may

125



also be need for knowledge in such areas
as social and emotional adjustment;
educational technology, human physiol-
ogy. and behavioral research. Under-
graduate professional education studies,
when appropriate, may be in adult educa-
tion for supplementary certification.
Whenever the adult teaching field over-
laps with this preparation, the work need
not be diiplicated.

2. The program should require studies in
sufficient depth to assure competency
for performance as a teacher or profes-
sional person in adult education pro-
grams.

Provision should be made for an under-

standing of the unique characteristics of

adult education: Professionat education

studies, where appropriate, may be in

aduit education: Whenever the aduit

teaching field overlaps with this prepara-

tion, the work need not be duplicated:

The programs should include studies
appropriate for the special area of adiilt
education.

In addition to the understanding required
of all teachers, the program should
develop a broad general background and
knowledge in a subject mattter area
offered in the curriculum of adult educa-
tion programs.

Program Content

Programs fur teachers of adult education
should provide understanding of:

1. Psychological foundat.lons thh empha-
sis on learning ability and performance
of adults.

Sociological foundations:

E\P |

Adult school-commiunity relationships.

._h; _0)‘

Curriculum activities and techniques.

[o: 0]

Materials, methods, and practices.

Practicum or internship experiénce in an
adult education programi.
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Programs

Professional Education

General crlterla for graduat,e programs in
Chapter 2 should be met.

Teaching Field
General criteria for gradiiate programs in
Chapter 2 shotild be met. A fifth-year pro-

undergraduatc professional ediication pro-
g”’ am7 1 77-

Staff and
Facilities
Staff

General staff criteria in Chapter 2 should be
met.

Facilities
General facilities criteria in Chapter 2 should
be met.

Admission and

General admission and guidance criteria in
Chapter 2 should be met.

The adult education program may have other
requirements in addition to the usual
admission requirements of the institution.
Any épééiél i'étjiiii‘éﬁiéii@ §l‘i6iild iiit:liide
mentary certhicaj:e students approprlate to
serve the profession.



Converting Nonrenewable Vocational

(V)

Céﬁnficates to Renewable

Frame of
Reference

Vocational teaching certificates (V-series)

are established for the purpose of stafﬁng

postsecondary and secondary vocational

instruction positions with highly skilted

persomns commg directly from industry:
These certificates are desxgned as either

non-renewable entry or renewable profes-
sional certificates and are identified by level
as follows:

V-1 High School or equivalent

V-2 Associate Degree or equivalent

V-4 Bachelor's Degree

V-5 Master's Degree

V-6 egree

V-7 Doctorate

In the secondary and postsecondary school
vocational programs, the V-1 or V-2 certifi-
cates may be issued for trade and mdustrlal
education (including technical) and health

occupations education only. The V-4 through

Specialist's Degree

V-7 may be issued only for trade and indus-

trial education (including diversified coop-

erative training and technical); health occu-

pations education; and for specrﬁc fields of

agriculture; distributive education; voca-
tional and occupational home economics.
Preparation and certification in the V-series
are not authorized for: coordinators of voca-
tional and academic education (CVAE); pro-
gram of education and career exploration
{PECE), vocational administration and super-
vision, student personnel services, and
industrial arts. For more specifics on certifi-
cation, see Certification Criteria for Voca-
tional Teaching (V) Certificates approved by

The vocational-technical teacher is selected
on the basis of competence in a vocational
area and may not have had formal prepara-
tiori asa teacher. It is essential t.hat such

persons develop teachmg competencies. The

purpose of the thirty-quarter-hour conver-

sion sequence is to provide those persons

com:mg from a vocational-technical back-

ground with entry level preparation in
methads; curriculum,; evaluation; special

education; and foundations rel~ted to in-
struction in vocational edycauon.

general criteria for program development in

The program should be developed following

Chapter ’ﬁvo In addition, consideration

should be given to inclusion of the generic

gegghmg competencies used in the evalua-

tion of student teachers and beginning
teachers for initial certification.

-~ S-S
Program Design
Non renewable vocatxonal certificates at Lhe

verted to renewable certxﬁcates in two ways.
Plan I

Completion of the specified thrity quarter

hours in forrriaf{ college courses in an
approved program.

Plan 1
Completion of thirty quarter hours or the
equivalent which will include: (1) Fifteen



’quarter hours of formal course credit;

(2) Ten quarter hours of mtemship or its

equlvalent iman approved local or state staff

development plan; (3) Five quarter hours of

college credit in the identification and edu-
cation of children with special education
needs or its equivalent in an approved local
or state staff development plan (five Staff

Development Units; or SDU'’s).

The thu'ty quarter hours requxred to convert

the non-renewable entry V certificate to a

renewable V certificate shail be offered only

in colleges ‘having approved teacher educa-

t.lon | programs in vocationat education:. The

courses in methods and curriculum must be

taught in institutions with approved teacher
education programs in the specific curricu-
lum area (trade and industrial education
including diversified cooperative training
and technical. health occupations education,
and specified fields of agriculture, distribu-
tive education; vocational, and occupational
home economics) in which the teacher is to
teach. The colleges offering the thirty hours
must be willing to teach thesSe coiirses both
on and off the campus in order to provide
accessibility to the teacher’s services by the
institution.

Several methods of providing accessibility to
these courses are suggested: area centers,
open entry/exit, off-campus inservice, and
on- campus residential. It is understood that
courses taught off-campus are generally of
more éicpéiiéé to the college. Consideration
éﬁdﬁlF € giveii te tribée iiis’titiiti’o’iis’ Whe

, to make courses ava.llable off-
campus. The term “off-campus" is generally
applied here to courses taughtaway from the
campus proper, even ifthe institution counts

the work taKen as residence credit.

At least one of the couirses shoiild be indi-
vidualized because of the individualized
nature of vocational ediication in Georgia.
Programs must address competenc1es re-

lated to the following areas.

¢ Foundations of vecatxciiial edueaticrr
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in vocational educat_lon.

e Individualizing instruction.
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# Teaching methods and technigiies di-
rected toward the certification field re-
quested.

o Managmg classroom auxd iaboratory in-

struction in vocational education pro-

® Career development and counseling:

Teaching handicapped students.

e HB 671 requirements:

Staff and

Facilities
Staff

General staff cntena in Chapter 2 sheuld be
met. In addition, at least one faculty member
must Have the doctorate ina vocatmnal area

or the master's degree plus Qve years of

teaching or work experience in vocational
areas.

Facilities

General facilities criteria in Chapter 2 should
be met. In addition, a minimum of one indi-
vidualized laboratory miist be provided. This
laboratory must include the hard- and soft-
ware required to model 1nd1v1duallzed in-

struction. Preferably this material should be
portable so that it can be used in off-campus
courses. .

Arrangements must be made with an area
vocational-technical school or a coiipre-
hensive high school to prov1de laboratory
experiences with students in the vocational
area being pursued by the teacher If the

teacher is employed while takmg courses,

this laboratory experience may be asmgned

ini the school where the teacher is employed:

A oS e - —__ %
Admission and
o © e ____
Guidance
General admission and guidarce criteria in
Cﬁapter 2 should be met.
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Teacher Semces preparat.;gn program 1sfto
provide the profession with teachers who
l‘iéve demﬁﬁéﬁﬁted SiiffiCiéﬁt un’de’rs’ta’n’ding
supemse sﬁtudent teachmg and qtheﬁr pro-
fessional laboratory experierices effectively.
Planning a program for the professional
preparation of supervising teachers shall
involve the cooperative efforts of the spon-
soring teacher education institution, the
school personnel, and the Georgia Depart-
ment of Education.

In establishing a program for the preparation
of supervising teachers, a tedcher education
institution shall develop clearly stated
supervising teacher competencies and out-
line specific procedures for developing and
evaluating these competencies.

A program for the preparation of supervising

teachers shouid provide time for professlonai

stildy that <vill satisfy the equivalent of a min-

Lmom of ten ‘hours of college credlt or ten

by college personnel by contractual arrange-
ments with the college.

Program Design
Criteria for Under-
graduate Programs

Not applicable to this topic

Criteria for Graduate
Programs

Professional Education
Not applicable to this topic

Teaching Field (Endorsement)
All programs for the preparation of supems-

ing teachers shall include professionat expe-

riences jglnch develop competency in two

basic areas: The first area shall provide
opportumty for partjc:lpants to gain knowl-

necessary to the supervismn of student
teachers; the second area shall provide
opportunity for participants to demonstrate
supervision competency through an intern-
ship. These experiences should enable stu-
dents to do the following.

a. Clarify their concepts of the roles of the

various participants in the student teach-
ing program.

b. Develop knowledge of the problems in-

volved in the successful orientation of

the student teacher to the student teach-

ing experience:

c. Actiiiii'e the supemsory skills necessary
to help the student teacher identify
his/her strengths and weaknesses and to
evaluate his/her program.

d. Understand the importance of helping
the studeiit ‘teacher fécoéniié that the
growth and development is basic to effec-
tive teaching.

e. Help the student understand the contri-

butions that effective school organiza-

tion can make to an instructional pro-
gram.

148427



Define ways and means of helping the
student teacher see more clearly the
purpose of education in this society.

Deﬁne ways and means of helping the

st"de'!t teacher understand the impor-

tance of technical and routine activities

in an mstructtonai progfam

teacher wn.h hlgh standards of profes-
sionali ethics:

Develop increased skills ifi communica-
tion and human relations.

Identify weaknesses in his/her supervi-

sory competencies and be introduced to

resources that could alleviate such

weaknesses;

Become Rnowledgeable about t.he devel—
opment of staff development plans at the
building and system levels.

DcvelOp the expertise to collect data
necessary for completion of the student
teacher's degree program.

m. Demonstrate supemsory competency in

an internship.

150

Staff and

Facilities
Staff

General staff criteria in Chapter 2 should be

met. In addition, staff members involved in

t.he preparat.lon of supervising tEachers shatt

1. Master's Degree in Education.

2. Teaching experience in a teacher prepa-

ration prograni
3. Expérierice working with studert teach-
ers.
4. Experience in classroom teaching at the
elementary and/or secondary level.
5. Training in data collection; to include
demonstrated profimency with the data
collection materials:
Familiarity with the STS program or
experience with STS program develop-
ment.

ol

Facilities
General facilities criteria in Chapter 2 should
be met.

- - 77&
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appllcan;s for th’ls program should pqssess a
renewable or a life teaching certificate:



Chapter 4

ader's nzp Field
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Criteria for College Programs
in the Leadership Field

Admiﬁisﬁiﬁoﬁ iﬁd Supervision

Frame of
Reference

Educatlon in any natlon. State, or commun-
ity reflects the values held by that group. For
a number of years, various authors have
mvestlgated the American sceiie in order to
values. There seemis to be some general corn-
senisus that the following values are basic.

® Respect for the individual,
. Cooperatlon in group processes,

Fa.lth in mtelhgence to solve individiial
and group problems.

® Recognition that the nower rests with the
people:

Each valiie has an interesting history and all

of thein express an abiding faith in the con-

cerni for persons. One viewing the de-

velopment of these values may not have a

broad enough historical perspective to

appreciate fully their tenacious and om-

nipotent power:

In view of the :ci#iti’céilﬁjjtés’éiiité on current
American Sbbiéﬁ?. within and withoiit, the
ﬁéCEéSi@ for édiibétibﬁél s’tatesman’”””ship is
deinanded as rever before. A reevaluation
and redetermination of educational leader-
ship roles are umnedlate responsibllitms

As the term is used in these criterja.
administrative-supervisory personnel in-

W\

ents of school systems, principals and

assistant principals of schools, and other

persons designated to perform system-wide
and school-wide duties: Such perscennel wilt
devote at least 50 percent of their time to
administrative-supervisory duties.

Administrative-supervisory personnel are
responsible for providing effective educn-

tional programs and instructional processes

for students in all curriculum areas in all

public schools. I;eadership personnel have

an obligation in the development of the cur-

riculum and for the success of the students:

Subject to the direction of the superintend-

entof schools, leadership personneldevelop
prinmples for the improvement of teaching

sion; assist in lmprovement of,organizat.ion
and management for better education. and
promote education generally.

rogram Design
Criteria for Under-
graduate Progr&ms

Not applicable to this program.

o
o
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Criteria for Graduate
Programs

Professicnal Education

General criteria for graduate programs in
‘Chapter 2 should be met.

Teaching Field
The program design should praﬁaé for stu-

administration- supemsmn cexjtrlfflcate at
various levels. The completion of the career
professional program for leadership person-
nel requires six years of college.

The program should consist of graduate level

instruction and should be planned on the

basis of the student's previous study, expe-

riences; and goais Other characteristics of

the program are as follows.

The program should be plannéd to lmprove
the student's knowledge in the area and to
develop competeoncies necessary in a lead-
ership position. Guidelines for these tasks

are as follows.

1. Leadership personnel should have an
understanding of the area of administra-
tion and supervision.

Lea.dership personnel should have abasic

understanding of the related area of

interest. Administrative personnel must

have a basic understanchng of supervi-

sion, and supemsory personnel must

have a basic understanding of adminis-

tration. These personnel should develop
an understandmg of the total school pro-
gram and skill in working with school

personnel to accomplish these goals.

[\2

Leadership personnel should have an

understanding of curriculum develop-
ment:

W

4. Leadership personiel shoiild be able to
design, condiict, and interpret approp-
riate research.

5. Leadership personnel should hare the
knowledge and ability to work with peo-
ple. The program should improve the
studeiit’s ability to iifiderstand and com-
municatc cffectively with people.

6. Leadership personnel should be versed

in philosophy, psychology. etc., through

advanced study of liberal education and
educational foundations.

Tlib priigrinn should inciude an internship

which providos supervised experience on

the job under the direction of the prepar-

tng institution:
j)roﬁn.m lhould prepare the student to

1. Establish goals for the schools in view of
societal values and the needs of the
citizens.

2. Provide leadership for curriculum de-

velopment:
Provide leadership for the improvement
of téééhiiig and 1eamiﬁg.

12

sonnei

5. Plan for efficient use of space, facilities,
and equipment.

6. Identify and accept responsibility for thie

legal aspects of the school operatiori.

7. Secure and atlocate financial resources

to implement the school program.

8. Ericourage and assist with research and
ex 7])677 rimentation.

relationships.

10. Provide for the contmumg personal and

professibnal development of all school
personnel.

11. Provide leadership for the development
and use of natural, human, arnc
resources.

12: Disseminate and communicate informa-
tion about the school program to various

publics.



Staff and
Facilities
Staff

General staff criteria in Chapter 2 should be
met.

Facilities

General facilities criteriain Chapter 2 shouid

be met.

= ’777”7777 _ o -
Admission and
General admission and guidance criteria in
Chapter 2 should be met.
Although preparatory institutions have the
resporisibility for admission to and reterition
in the program, people in the field should
serve in an advisory capacity by helping
institutions to develop criteria for selection,

by serving on the selection committee, and
by observing and evaluating the candidate in

a field situation:



Supervisors and Directors
éf Séiiééi Séﬁiééﬁ

Reférenee

The school operation is a learning; produc-
ing enterprise; with instruction as the basic
production technique. Directors of school
services and instructional supervisors have
responsibilites for pupil-related and/or in-
struction-related programs. These person-
nel—director of g‘ﬁidziiiéé and/or pi.iijil per-
sonnel, director of libraries, director of
program for E}X&:éptibjiél Childijeﬁ, V’o"céti'o’ﬁﬁ;
iﬁéti‘iit;tidiiéil Siipéi‘i?iébi'é, and iﬁstriictibﬁél
S’i.i'péi'i’li%i‘s"—-—hé% Cbﬁiﬁibﬁ gen”erél éﬂﬂﬁﬁis-

cnbes characterlst.ics that dlstinguish the

worlking relationships and responsibilities

of supervisors.

® The supervisor does not usually share
responsibility for the operation of a pro-
duction unit of the organization, siuich as
a district or school.

He usually has responsibilities in several
production units of the organization.

» He usually has a major responsibility
within one or more task areas of supervi-
sion and has only incidental responsibil-
ities in other major functions.
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Thé pﬁéitibﬁé §iii:h 5.5 dii'éi:tdi' 6f gﬁidﬁﬁbé
director of program for exceptional children,
and instructional supervisor all require spe-
cial competencies in addition to the general
administrative and supervisory functions.
Directors of school services and instruc-
tional supervisors must be adequately pre-
pared in the task areas in their jurisdiction;
ie., a director of pupil personnel cor an
instructional supervisor must develop a high
degree of comipetence in the task area to be
directed or supervised. Therefore, the major
portion of the preparation program should
be iii the specialization (subject darea). In
addition, competency in the administrative
and supervisory function of the specializa-
tion should be developed.

Directors of school sérvices and supervisors
of instriuction have the résponsibility for
developing effective educational programs
and services for students in the area of their
assignment. These personnel will provide
leadership, subject to the direction of the
superintendenit or his chosen representa-
tive, in the development of principles for and
implementation of the improvement of teach-

ing, revision of curricula, improvement of

organization and management of educationat
services:.
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Program Design
Criteria for Under-
graduate Programs

Not applicable to this program.

Programs

Professional Education
General criteria for graduate study in Chap-
ter 2 should be met.

Teaching Field

a. The program design should provide for
students to meet eligibility requirements
at various levels. The completion of the
professional prograih requires eligibility
for the professional five-year teacher’s
certificate in the area of specialization
plus the administrative and supervisory
couirses, with einphasis on the following:
1. Human relations and the ability to

work with people.

Teaching process:

Supervision of instriiction.

:h‘\ ?)\ !O\

Basic understandmgs of administra-

tive and supervisory leadership.

5. Uﬁdérété.iidliigé of the administration
and Sipervision of the specialized
area. This will normally take a special
course such as supervisxon of Eng-

lish, supervision of libraries, super-

vision of guldance services, etc.

b. Other spemal requirements for these
programs are as follows.

1. The program shall consist only of

graduate-levei instruction.

2. The program .,hall be planned on ﬁi’e

expcrxence. and goals
3. The iirogféiii é’héji provide for a major

s ]

(Y

completion of one of these fifth-year
programs.

4. The program should bé planined to
improve the student’'s knowledge in
thé épébiail éréé ﬁii’d ébility to i:’o”rri-
develop compfetenc;lesf necessaxy in
an ediicationial leadership position.

5. The understandings for the approved
programs do not necessarily requlre

and above.
6. Persons who have completed a sixth-

year program in an areaof specializa-

tion may quahfy for the director of

specxai services or instructional

supervisor through completion of the

supplementary requirements for
these areas:

7. ThlS program is desngned to be an

addition to the fifth-year program;

however, some or ait of the program

may be included in the fifth year at

the discretion of the institution:

8. Normally. Jus program. sha]l consist
of the egiiivalerit of at least one full
guarter of graduate work.

The program must prepare the student to
performa the following tasks.

1. Estabhsh goais for the schools in

view of societal values and th= needs

of citizens:

2. Provide leadership for curriculum
developmient.

3. Provide iééaéfsﬁiis for the iriijjroVé:

cial resources to implement the
program

and experlmentanon

6. Help to create an open environment

of human relationshigs.

7. Assist in planning for personal and

professional development of alt schoot

Q!
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personnel, including pre-service and
in-service education.
8. Provide leadership for @éjéiféiéﬁ:

social resources:

9. Disseminate and communicate in-
formation about the school program
to varioiis piublics.

Staff a il

Fac iliti

é -

General staff criteria in Chapter 2 should be
met.

Facilities

Gerieral facilities criteriain Chapter 2 shoiild

‘be met.

Admissxon and

General admission and guidance criteria in
Chapter 2 should be met:
For sixth-year programs, the student must
have a minimiim of three (3) years acceptable
school experieiice to meet certification
requirements in Georgia
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busmess operahonf The _purposes _ of the
program are to provide niitritionally adequate
liinches, to operate finarcially soiind pro-
grams, and to make schiool luinch an integral
part of t.he educauonal program Tbe school

nutrmon to health tr learning and to staiool
attenidance and the need for providing

lunches to all children. Increasing manage-

ment and operational responsibilities further

complicate school lunch administration:

Such a complex program requires a profes-

sxonally qualified person to administer it

effectxvely as a part of the educational

program.

The prospectxve director in school lunch
supervision should have a knowledge of
nutrition, management, and education: Since

the prospective school lunch director may

have a bachelors degree with a major in

home economics education; food science,

nutrition science; dietetics; or institutional

management the fifth-year program is de-

signed to suppiement enrich and reinforce

this degree and provide new knowledge and
experiences needed by the professional
school lunch director.

The school lunch director sheuld possess
spec1fic competenc1es to guide the develop-

effective and financially sound program.

Current regulatmns of the U.S., Departmeiit
of Agriculture affecting School lunch man-
agementshould be used in program planning.

Program Design

Criteria for Under-
graduate Programs

Not. applicable to this program:
Criteria for Graduate
Pf'égram* rams

General criteria for graduate programs in
Chapter 2 should be met.

Teaching Field

Thiis program shotild consist of a fifth year of
stiidy at the graduate level leading to a mas-
ter's degree. The prograimn shoiild be planned
as a logically organized whole, in light of the
stuiderits’ iji‘éﬂﬁﬁé Stiidy and expe tierices.
Programs should be planned in such a way
that tize student wiil be able to do the

1. Improve his/her ability to understand

and effectively communicate with peo-

educationai psychology and sociology:
2. Develop understanding of the total school

program and skill in working with school

nnel to accomplish goals for total

s _improvement. Suggested areas of
¢ ‘nciude public school administra-

tion wnd supervison.
3. Broaden his/her knowledge in areas of
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i’éoi n:dfrjiion and/cr institutional
management. Suggested areas of study
include advanced nutnt.ion 1nst1tut.iona1

technology
4. De51gn conduct and mtcrpret appro-

priate research in the school tlunch

program.

The total prograim design should foster

the following on-the-job competencies.
1. Ability to administer and utilize school

lunch programs for maximum nutrition
and education benefits to the child.

Ablhty to Work W1th admmlstrators.
teachers, and lay people in defining goals
of the school lurnch program and in iden-
tifying specific responsibilities of each of
these persons for achieving goals.

NI

3. Ability to promiote and maintain good
interpersonal relations between School
lurich persofinel and studerits, faciilty,
school administrators, and community.

4. Ability to provide for continuous profes-

sional growth of school lunch personnel.

Ablllty to de51gn conduct and interpret

appropriate research projects for the

K

1mprovement of the school lunch pro-
gram.
An internship which provides supervised
experience on the job under the direction

of the preparing institution should be
planned as a part of the program.

b
D

Staff and
Facilities

General staff criteria in Chapter 2 should be
met.

Facilities

General facilities criteriain Chapter 2 should
be met In addmon classrooms and labora-

mstructxon m foods nutrition and institu-

tional management.’ Thc laboratones should

* include facilities Wthh penmt supervised

experience for students in quantity food

preparatiof and Service, organization; and

managemernt;

Admission and
Guidance

General adrmsmon and guldance cntena in

ehglble students must meet reqmrements

for the four-year provxsxonai certificate for

the schootl lunch director. This includes a

bachelor's degree from an accredited four-

year college witha ma_]or in home economics

educatxon food science; nutrition science;
dietetics, or institutional management.

Upon complet.lon of the program the Student

nence in teachlng schoot tunch manage-

ment, or other institutional food service

management.

i



Preparation of Admin.stra

rative

and Supervisory Personnel in Special
Education

Approved May 1973

Frame of
Reference

Specxal educatlon programs are growing

rapidly in Georgla: This is due in large mea-

sure to the level of State support being pro-

vided through Georgia House Bills 453 and
671 and P.L. 94-142. With such support
comes a responsibility to operate these pro-
grams with the highest possible quality of
service. To assure quality service; it follows
that the strongest possible leadership must
be available to provide the necessary direc-
tion and guidance for special education programs.

As the term 1s used in these cntena

administrative-supervisory personnel in-

clude persons designated to perform admin-

istrative roies; such as: directors of shared
services, or large city districts; assistant
directors; directors or superintendents of
public or private schools; i.e.; schools for the
deaf or the blind; or cther single or multiple
classification facilities. Administrative per-
édﬁﬁél aré i’ri’diiii'diiélé réé'p’o"riéiblé Cittiéi' fdi'

adnumstrators mme leSpel'!t WI;h mat;ers
di’r’e’ctly relétéd tb §p’e’ci;’:il ediit:atibi'i rather
sonnel, or general adrmmstratlon his re-
sponsﬂnlitles include such things as budget
development; transportation arrangements

personnel recruitment; assigning and evai-

uation: interdistrict communication; and

policy formulation;

In some instarices the person may also be
respbﬁsible for sueh thi'rigs’ as inservice
plaeement and procurement of mstructlonal
materials:
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Personnel serving in supervisory capacmes
are usually involved with a single area or with
two closely related areas of exceptionality,
e.g.. blind and partially Slgﬁtéd deaf and
hard of hearing. The individual may operate
in a single area and provide direct services to
classroom teachers or; in someinstances, to
the children. To do this; the leadership per-
sonnel must, in addition to general adminis-
trative skills, have a knowledge of the broad
variance in physical, psychological and men-
tal characteristics of exceptional children,
and the ability to translate this into a viable
organization for delivering the required
services.

Program Design
Criteria for Under-
graduate Programs

Not appliczble for this program:.

Professional Education
General criteria for graduate programs in
Chapter 2 should be met:

Teaching Field

’I‘he program de51gn should provxde for stu-
dents to mieet eligibility requirements for the
admlmstratlve supervxsory certlflcate in

completmn of the career professronal pro-

ok |
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lege. The program at the ﬁfth year, sixth year
and doctoral levels should foilow sequential

patterns leading to higher levels of com-
petence.

The program must consist of graduate level

instruction and should be planned on the

basis of the student’s previous study; expe-
99?‘99;?,?}’9 gpals Other characteristics of
the program include the following.

a. The program should provide a broad
background in special education across
at least two areas of exceptionality at the
EE -5 level and four areas of exceptional-

imum of 15 hours of graduate 7W0!;R71g
general special education for the DE-5
and an additional 15 hours at the DE-6
level is required.)

Rationale: Most individuals in adminis-

trative roles are responsible for various

types of programs. Broad preparatlon at

the vanous levels; therefore, is seen as

more appropnate than preparatxon for a
high level of expertise in one area of spe-
cialization. A broad-based and non-cate-
gorical program is preferred.

b. The program should provide the knowl-
edge and skills necessary to assure that
good general administrative practices are
understood and used. These Skills Should
include the following.

Program Planning and Evaluation
Budgeting and School Finance
Supervisory Techniques

Staff Development

Curriculum Development and Vali-
dation : S

Maintenance of Facilities
Organizational Theory

Personnel Management

® Public Relations
® School Law _

¢ Data Control

¢ Group Dynamics

(At least 15 hours for the DE-5 level and an
accumulation of at least 30 nours for the
DE-6/7 levels of general education adminis-
tration or related cognate fields are required.)
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Rationale Admumstrators of specml edu-

cation must be able to provide the leadership

necessary for maximum program effective-

ness and efficiency: They must also be able

to communicate effectively with those hav-

mg more general administrative responsi-

bilities:

c. The program shotild provide the specific
krniowledge and skills for the administra-
tion of special ediication prograims. For

¢ Delivery of service models
¢ Organizational patterns— ]
Federal, state, intermediate, local
® Special legislation and l€gal
provisions—
State forms, regulatxons reimbiirse-
_ment patterns
Case finding methods
Placement procedures
Staff selection and traming
Parental counseling
Utilization of supportive personnel

Special facilities, equipment and
mzaterials

Community agencies

Special curriculum and sequencing

of programs

Transportation required by specific
disability categories

Inservice training required by teach-
ers with special instructional pro-
blems

(At least 15 hours fur the DE-5 level and 5

hours for the DE 6/7 levels in special educa-

tion administration and supervision will be

required:)

Ratibnale Certam aspects of admjmster-
ing special education programs go beyond
the expected competencies of most general

administrators. The special educat.ion ad-

ministrator must be ‘able to provide the

expertise necessary in these areas to best

meet the needs of exceptional children; and

serve as an informed and effective advocate

for the “special” child.

d. The program should provide the oppOr-

turiity to develop the understanding which

will lead to professwnal growth: This
would include areas such as

()
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e The ability to conduct and/or inter-

_pret the findmgs of research;

e A knowledge of history, phxlosophy.

and sociology of education;

® An awareness of and ability to apply

concepts of learning theory to the
educational setting;
An understanding of the elements of

sound curriculum construction.

(At least '30 hours of related course work

mcludmg those taken at the fifth year level

will be required at the DE-5 level.)

necessary tq ,enable spegnal educatlon ,tq

keep pace with, or contribiite to, the total

educational environmerit.

e. The program should provide direct expe-
rience in administrative processes as a
part of the traimng r\.quirements Field
expenence : will be an intergral part of the
total program. Any or all of the following

may be included.

e Observation in various settings

* Short term participation

e Supervised extern experiences

¢ Full-time internship experiences

¢ Simulated administrative assign-

LFlve hours at the DE-5 level and a total of
5-15 hoturs are requlred dependmg on the
carididate's prior experience:)

Rationale: Practical experiénce in con-
trolled situations will reduce the chance.
that an exceptional child or the administra-
tive candidate will be disadvantaged by the
lack of certain skills or competencies.

Staff and

Facilities

Staff

1. General staffcriteriain Chapter 2 should
be met.

The program should have the equivalent
of one full-time staff member. This full-
time equivalent (EFT) may be made up of
two or more faculty members; however,
the primary faculty member for the pro-
gram must bedevoting the majority of his
time (at least 75%) to the administration
program.

The faculty members assuming respon-
sibility for the program must hold doc-
toral degrees in general or special educa-
tion administration and have at least twc
years of administrative experience in an
appropriate Special ediication setting. In
lieu 6f a ’d’o”ctdi'él ’d’egr’e’e i'ri special or
ber may qualify by subrmttmg evidence
of having held a valid administrative cre-
dential, a doctoral degree in special edu-

cation, or arelated area, and five years of

siipervisory or adnumstrative expenence

in an appropriate special education
setting.

The program in Special education admin-
istration must be supported by a strong
departmerit of educational administra-
tion and special education department.
This is to insure that candidates will

have the benefit of interacting with per-

sonnel especially slulled in those areas

outlined in Section II, Program Design.

The program shoiild be able to deifion-
strate that it has an adequate working
relationship with a siifficient number
and variety of practicum Settings to pro-
vide the experiences outlined in Section
0. Sii'ch p’ra’cti’ciim settings should in-

urban locales as Well as m publxc and

ties, or in appropnate agencies:

Facilities
General facilities criteria in Chapter 2 should
be met.
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Admission and
Guidance

General adnussmn and guldance cntena in
Chapter 2 shotuild be met. In addition, admis-
sion to an apropriate DE-5 or DE- 6/7 _pro-

gram may be dependent ‘upon a vanety of
other factors; including the following.

(] Evidence of,h;gh personal mtergrlty, énd
t_he pbtéﬁtiél Pialy EXei't:iéiiig effeétive

chlldren

® Evidence of capacity to maintain a high
level of academic work;

. Possessmn of a degree from an mst.ltu-
tion accredited at a bachelor's level;

Possession of a four-year renewable cer-
tificate, preferably in some field of spe-
cial education; or a minimum of 10 quar-
ter hours in special education prior to
admission to the program. The institu-
tion will determine whether ot not this
becomes part of the planned program.
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A background of appropnate work expe-

rience. This might include any of the the

followmg

1. At least two years of siiccessfiil
teaching or clinical experience with
exceptional children, while holding a
valid crederitial in some area of
exceptionality.

2. Atleasttwoyearsofadministrative or
supervisory experience in an appro-
priate special education program,
while holding the equivalent of AS-5
certification, during which time the
experience is deemed satisfactory by
a qualified special education admin-
istrator in a position to supervise or
evaluate the qiiality of work prodiiced.

3. In tieu of the above, the candidate .
may petmon to obtain equivalent
experiences through an intern or
extern arrangement; and this expe-
rience must be judged satisfactory by
the university supervisor before full
certification is approved.



Preparation of Directors of Vocational
Edueaﬁon

These criteria iniclide basically the “ériferia
i'or Adrrumst_rat.lon and Supervismn and

vocat.lona.l educat.lon Vocat.lonal leadership
personriel have responsibilities for pupil-
related, inistruction-related, and work-related
programs and have leadership responsibllity

in vocational-technical education: Ali these

positions require speclal competencies in

addition to the general administrative and

supervisory functions:

Vocat.lonal educatlon in é’e’o’rgia. as Weij as
throiighoiit the riatiori expet-ieﬁced a rather

Followmg t.he passage of the Vocatjonal

Education Act of 1963, grthh has beenata

more accelerated pace The rapld develop-

area vocational hxgh schools technicat insti-

tutes and other secondary and post-se-

ondary administrative units has resulted in

a shortage of both teachmg and adminstra-

tive personnel, at both state and local levels.

Federal leglslat.lon in the form of the 1968
and 1976 Ainendments to the Vocational

Education Act of 1963 has greatly raised the

funding lcvel of state programs, The expanded

activity has aggravated the shormge of capa-

ble and experienced directors, administra-

tors and supervisors of vocational education

programs in local systems:

F‘urther there has been a move from the tra
ditional service lines (agriculture, home

€economiics, dJStnbut.lve education, trade and

indiiutrial education, and business educa-

tion) to a broader concept of' ‘vocational edu-

cation. " The latter concept emphasizes the

types of students being served (in-school;

adult spec1a1 needs, etc:) rather than their

field of occupational specialization The tra-

ditional service lines have been extended to

include all types of occupationa:l educa-

tion—resulting in awide variety of training in

the several administrative units. The suc-

cessful director; supervisor; or administra-
tor of vocational education programs should
have a breadth of knowledge including many
specializations coupled with depth in good
supervision and administration practices.

This program is planned to provide breadth

of vocational education understanding sup-

ported by competency in supervisory and

administrative practices essential to effi-

cient planning and conduct of vocational

education programs.
Spec1a1izatjon in vocatjonal leadership edu-

cation must be taken at institutions with

approved graduate programs in vocationat

fields and administration-supervision. How-

ever, instjtutions are encouraged to develop

joint programs when an institution does not

have approved programs in both of the above-

Program Design
Criteria for Under-

Not applicable to this program.

Criteria for Graduate
Program’ rams

Professional! Education
General criteria for gradiiate programs in
Chapter 2 should be met.

o7 142



Teaching Field

a The basic program for vocational leader-
However, the program deSign,,anuld
prdvide fcii' students tb ’m’eet eligibility
and seventh- -year programs may take the
pattern as established for these pro-
grams.

b. Comipletion of the professional vocational
leadership programrequires competency
in both vocational ediication and in
administration and supervision with
emphasis on the following.

t. Human relations and the ability to
work with people:
2. Vocational education programs.

3. Supervision and administration of
public schools.

4. Basic understandings of liberal edu-

cation and educational foundations.
5. Uﬁdéi‘étéiidjiigthé,édmiiiﬁti’étidﬁiéiii
pervision of vocational education.
Understa;nchng techmques of deqxgn-

ing, conductingand interpreting appro-

priate research:

28

c. Specn’ic task areas for these personnel
ificliide the following.

1. Establishing goals for the schools
and especially for vocational educa-
tion in view of societal values and the
people’s needs.

2. Provxdmg teadership for the voca-

tional education program(sj and cur-

riculum development.

3. Providing leadership forthe improve-
mernt of teaching and learning.

4. Managing staff, curricula, and fine i-
cial resoturces to achieve valid ob-
jectives.

5. Recommending the allocation of

financial resources to implement the

6. Prov1dmg for measurement. evalua-
tion and assessment in vocational
education:

ment Qf,hum,an xjelat_ionshlps for
determining directions in a change-
oriented society.

8. Assisting in planning for personal
and professional development of all
school personnel; including preser-
vice and in-service education; as it
relates to preparation for the world of
work.

9. Providing leadership for the devel-

opmernt and use of natural, human

and social resources.

Diﬁs’ééiii.i’ri,aitiﬁg and communicating

information about the vocational

education program.

10.

Staff a d

Faciliti
Staff

Gencral staff criteria in Chapter 2 should be
met. In addition, staff should include special-
ists in two or more areas, including a trade
and industrial field, as well as specialists in
research, program developimerit or curricu-
lum design, evaluation, instructional tech-
niques, career development, and leadership
developmerit.

Facilities
General facilities criteria in Chapter 2 shouid

be met:

L.
Admission and
Guidance

General admission and guidance criteria in

Crapter 2 should be met:



éimpter 5
Service Field
Criteria
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Preparation of Media Specialists

and Directors of Media Services
Approved Aiigiist 1978

Frame of
Reference

The purpose of these criteria is to assure
broad preparation of the schoo! media spe-
cialist. Media, as used in this dociiment, is
defined as any ’c’o’mﬁiuni’cative forﬁiat p’i'iiiti
sional, which presents mformat.xon. and the
technology needed for access. Additioral
definitions are instructional matenals—in-

formatxon in all formats, e.g., books, films,

Iaps; instructional equipment—hardware

used by puplls and instructional staff to

facilitate learmng instructional resources—

instructional materials and equipment

media center—an area in the school where a

full range of information sources; services
and utilization equipment are provided; and
media specialist—an individual who is certi-
fied to fill a professional role in the schoot
media program.

Every media program has the primary obliga-

tion of contributing to the achievement of

the objectives formulated for the school.

Some specific thrusts of the media effort are

° to plan and develop med.ia programs to
support the instrictional program.

to make available all types of media and
the accon:panying technology to support
curricular demands and to meet student
and teacher nceds.

* o foster the development of reading, iis-

tening and viewing skills, evaination of

information sources and development of
research skills:

The essential fiinction of the miedia special-
ist is to facilitate learnirg. To accomplish

t.ns task, media specinlists work with teach-

ers, administrators, parents, supervisors,

public librarians, students, and community

representatives and agericies. This interac-
tion requiires understanding of humarn growth

relations, and an abihty to work with others

in the context of school living. It is essential
that media specialists have aii understaiid-
ing of the patterns in which teachers work

with youth in the different subject areas,

foundations of learning (philosophy and

psychology) and problems of curricular

design. Increasingly important to the media

specialist is the information explosion,

especially as this affects the content of the

school curriculum: Media specialists need a

comprehensive awareness of new develop-
ments in all curriculum areas: Basic to t:hese

organizing and administering media services
Programs may be developed for the  prepara-

tion of the Media Specialist at all levels (MS-

4, MS-5, MS-6; MS-7): The Director of Media

Services endorsement may be added to any

graduate certification in media (DMS-5,

DMS-6; DMS-7). Preparatory prcgrams should

reflect awareness of current practice and the
recommendations of appropriate agencies
and professional organizations.

Program Design
Criteria for Under-
graduate Programs
Generzl Education

General education criteria in Chapter 2
shotild be met.



Professional Education
Profe551ona1 education criteria in Chapter 2
should be met.

Teacking Field
A T-4 certificate is prerequisite or may be
completed in édnjiinétién w1th tl'ié MSZ4

composed of a minimum of forty hours 1n
the broad competency areas of selection and
utilization; design and production; technical
processmg the role, administration and

agement of media services; information
sources; and internship.

Among the specrfic competenmes needed by

the media specialist are the following.
a. Analyzmg school system goals for the

object.lves
b. Planning with teachers, principals and
curriculum directors for designing and

the purpose of achieving system goals
c. Planmng and working effectively with

other members of the media staff.

d. Coord1nat.1ng the select.lon and orgamza-

tion of extensive and varied collections of

materials based on identified teactnng

strategies and student needs, and devel-

oping plans for making . alt print and non-

print materials and eqmpment accessi-

ble to puplls and teachers:

o
3
B
B
B

=
g
L
B
X%

¢
&
, 8
&
X
2
=]

oo,
2.
‘B

@
h\
E

maximum uphzatxon of all media and
their tét:hﬁblbg‘y

habits; to acquire independence in learn
lng and to gain skill in the techniques of
inquiry and critical evaluation.

g Cooperating with the instructional staff

in the development of desirable student

readlng vréwmg and listening patterns

in attitudes and appreciations; and in
enthusiasm for using media of all types
for curriculum needs and personal in-

terests.

L. Serving as a resource person in the
instructional process.

i. Assistingin staffdevelopment by makxng
information on new materiais in subject
areas and in the general field of educa-
tion available to the faculty through
resources of the professional collection
and through provision of inservice edu-
cation opportunities in media.

j- Coordinating and assisting in the plan-
ning and production of materials with,
by, and for teachers; pupils; other school
personnel and community volunteers.

k. Assunung respon51b111ty for coordinat-

center and its resources.

1. Acquainting teachers, pupils and other
interested personnel with media; the
appropriateness of these riediato a given
situation, their value for research, as well
as for individiial or groiip exploration
arid stimiilation.

Requesting; allocating; managing and
accounting for the resources of the
media program.

=1

Criteria for Graduate
Pi‘iigram ****** -]

General criteria for graduate programs in
Chapter 2 should be met.

Teaching Field
Fifth-year programs
1. Minimiim requirements in media com-

teiit. The fifth-year program must include

a minimum of 25 quarter hours of gradu-

ate preparation in media: This 25 quarter

hours will not include hours taken in

internship. For those students who enter

at the graduate level without the MS-4

certification; the media content and

internship must total 60 quarter hours.

2. Program 1ngred1ents The programsiat

the fifth-year level must address all areas



needed to function i1 a unified program:

More specifically, the media content in

this program must include more advanced

study to provide competencies in selec-

tion 551& ‘use; design and production

tration and management of media servi-
ces; information sources and services;
internship; leasership; supervision and
communication skills; instructional
design and development; automation and
data processing.

Sixth-year programs
1. Mlmmum requirements in media con-

tent. The program must include a min-

of 45 quarter hours beyond the

master's degree , including a minimum of

25 quarter hours in media. The combined

fifth- and sixth-year programs must

include a minimum of 50 quarter hours

of graduate preparation in media. Note

that this 50 hours does not include the 5

quarter hour internship. This certificate

requires three (3) years of acceptable

experience in a school media center.
Program mg;'edxents The program should

include competencies in supervision of

media interns and personnel; adminis-

tration of media services; curriculum

design; group dynamics; retrieval of

information; advanced production tech-

niques; developrrient of instructional

systems collection development; and
design of media programs and facilities.

The smth-year program must include an

independent project in which the stu-

dent applies knowledge gained in course

work to the school media program:

QGVGiiﬁi-yW ar ﬁrisgrmﬁf ms

prov1de for specxalizatlon The student must
complete the doctorate in a planned program
from an institiition accredited at this level by
the regional accrediting agency.

Director of Media Soervices (Endorsement)
The Director of Media Services (DMS) endor-
sement certification _may be added to any
graduate media certificate when the follow-
ing i‘éi}iiii‘éiﬁéi’its have been met.
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1. Eligibility for any graduate media spe-
cialist certificate. For those students who
complete the undergraduate require-
ments before entering a graduate pro-
hours, of graduate electives wmch could
be utilized to add the supplementary
certification—Director of Media Services.
Fifteen quarter hours of approved gradu-

ate credit in administration and supervi-

sion courses which shallinclude acourse

in the administration and supervision of

media: None of these fifteen quarter hours

ma;y count as part of the media content in
a graduate program, but may count as

eie&ii}es.

Three years of acceptable school media

center experience:

Staff and

Faciiities

General staff criteria in Chapter 2 should be
met.

Facilities
General facilities criteria in Chapter 2 should
be met.

- e & _ - =
Admissicin and
Guidance

General admission and guidance criteria in
Chapter 2 should be met.

In additlon appllcarlts for fifth- year programs

must hold a four-year renewable teaching

certificate Those students not holdmg the

MS-4 mady enter at the graduate level; how-

ever, COmpletIon of the master's program

must then include all ingredlents ofthe ME-4

in addition to the graduate requiremecnts.



Applicants for sixth-year programs must hold requirements for entry into the sixth-year
the MS-5 at the time of entry into the pro- programs specified by the institution:

gram. In addition, he or she must meet

s
(23
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ééiiﬁéi éaﬁﬁééiﬁfé

Frame of
Reference

The school counselor at all levels accepts

responsibility for assisting all puplls and is

primarily concerned with the developmental

needs amd progress of youth The school

counselor works thhln a pr.lpri personnel

framework offenng one of several services.

Counseling is a dynamic reilationship be-
tween counselor and counselee, and the
school counselor has a clear knowlege of the
implications. Counseling services are an
integral part of the school program. The
counselor assumes a variety of responsibili-
ties in the school and fulfills them through
contacts with individuals and groups in a
program of organized guidance services.

The counselor assists individual pupils to
understand their aptitudes; interests; atti-
tudes; abilities; and opportunities for self-
fulfillment; to accept themselves in relation
to the world, to behave in ways consistent
with their possibilities. and to develop per-
sonal decision-making competencies in
keeping with their individuality and maturity.
The school counselor assists members of

the schoot staff to understand individuat
pupils; to become aware of the influence of
the school and community on individuals
and to consider these differences in the
development of instructional programs and
administrative proviéioné

understand the progress of children and to

contribute to their development:
The sehool counselor promotes m tiie com-

development of opportuniues for youth and
provision of community | facihtmes to meet
unusual needs of ‘youth beyond the respon-

sibility of the school.
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The relative emphasis among these respon-
sibilities and the allocation of the counse-
lor's time varies with the maturity of the pu-
pils and the orgéﬁiiationél structure of thé
spent in consultat.xon ,w1th sta.ff members,
parents, and community resource person-
nel. Contact with groups of students is
increased at the junior high level. Counsel-
ing with individuals increases gradually
from the earlier level through high school.
Attention to optimum conditions for learn-

ing is greatest in the elementary school,

while development of competence in per-
sonal decision- mal;mg increases in impor-

tanice with the maturity of students;

Program Design
Criteria for Under-
graduate Programs

Not applicabie to this program.

gﬁféﬁﬁ for Graduate
P*ro*g*ramqfé

Professional Education

General criteria for graduate programs in
Chapter 2 shouid be met.

Teééh.ing 77777 Field

a. The program should be a umfied well

coordxnated sequence of courses and

experiences leadlng to the development

of competencies implied in the respon-
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sibilities described in Section I of these

There should be sufficient curriculum

resotirces and procedures that make it

possible for ‘the student to develo’;

understandings and skills beyond the

minimum requirements of the program,
such as advanced courses in each area of
study.

The criteria are designed for programs
based on a two-year graduate program in
counselor ediication. Those institutions
having a one-year graduate program may
work oiit cooperative arrangements with

institutions havmg the tWD-year program.,

The program de51gn is essentxally the
same for secondary and elementary
counselors. It is recognized that theie
are different competencies, understand-
ings, and knowledge required for these
two p’o’éitib"rié Diﬁ‘e’re’ri'ceé iri pr’eparatid’n
ces among electives, individual empha-
sis in cotirses, and placement for super-
vised experiences.
Specific areas of protEssxonal prepara-
tion are recommended for school coun-
selors. The fifth- year and 51xth-year pro-
each area descn,bedibelow The srxth
vear program should be planned to
develop both breadth and depth in the
program.
1. 7The foundations and dynaxmcs of
traman behavior and of the individual
in his culture.

Study in this area should develop an

””derstandmg of the individual and

of his patterns of behavior; learning

and ad_]ustrnent Preparation should
include a thorough understanding of
the learning processes, individual

dxfferences, adjustment behavmr.

levels.
2. The educational enterprise, philoso-

phy, and processes of education, and

the relationship to the community.
Study should assist in developing
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understaiiding of relationships within
the school and community. Prepara-
tioi Shoiild include a thorough
understanding of the purposes amd

objectives of the school, the general

curriculum, curncular problems at

the level of the school in which the

student plans to work, and the rela-

tionships of the community to the

program of the school.
Research and stat.lstxcs éiti’ciy §i‘ibijjd

selgr m ga;nmg greater msxghts and
skills in the use of research tech-
niguies and in designing and carrying
oiit research projects. Emphasis

should be placed on assisting the

student in improving ability to inter-
pret for others the findings of re-
search.
Professional stiidies in school coui-
seling and related setvices. Approp-
riate development of values corncern-
ing professional relationships and
ethics should permeate all profes-
sional courses.

¢ Philosophy and prmc1ples of gul-
dance and personnel serv1ces.
wdual,m securmg an qverall \{lew
of guidance activities, in develop-
ing an individual philosophy of
guidance services, and in select-
ing practices in harmony with
this philosophy.

* Individual appraisal. Thié aréa
school counselorin ana1y21ng the
processes _involved in the devel-
opment 6f the individiial and in
dual's problems and adjustments.
Techiiigiies for the analysis of
the individual, measurement; col-

lection and utilization of infor-

mation should be included:

b Viibétibi’igﬂ déveldijiiiei'it thebi'y,
informational materials and ser-
vices. This shoiild ificlude a study
of the process of vocational cho-
ice and developmerit, With em-
phasis upon theory, and the eco-
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nomic, sociological, and psy-

chological relationships to the

world of work: A study of current
occupational opportunities; em-
ployment conditions; job require-
ments. training and other educa-
tional opportunities available;
placement, and socio-economic
trends should be included.

eounselmg theory and practice.

This includes understandings

and procedures needed by coun-
selors to help counselees to be-
come increasingly self-directive:

retical bases for the counseling
process should be understood.

Group procedures in counseling

and guidance: The school coun-

and to increase his skill in lead-

ing groups and in participating in

groups. Special emphasis should
be given to group activities in

guidance and counseling.

Organization and administration
of guidance services. Such work

should assist in learning about

the planning and operation of

guidance programs and services,

and in understanding the rela-

tionships of gmdance services to

the particular level of counseling;

to the total school program, and
to related agencies in the com-

Supervised experience in coun-
seling. This area enable
prospgctlve counselor to gain

practical experience at appro-

This area enables the

priate levels under close supervi-

sion in applying the theories and

principles learned:

Staff and
Facilities
Staff

1.

General criteria in Chapter 2 should be
met.

Members of the on-campus staff respon-

sible for supervised experiences (labora-

tory, practicum, and internship) should

have earned doctorate degrees in ap-

propriate fields and experience in coun-

seling and related guidance activities
with school age youth;

Sub-ﬁdgj’ct’or’al staff members who siiper-
vise laboratory or practicuim experierices
should be under the direct and close
Supervision of basic counselor educa-
tion staff.

Off-campus school staff members who
supervise counselor candidates should
have master’s degrees in counseling and
guidance and at least two years of expe-
rierice in coufnselinig secondary aid/or
eleimientary school age youth.

Faculty in related disciplines should be
qualified in their respective areas and
should be afctiiiélj' iiiVblVéd iii thé ’déi’/éli

counselor ediication program.

Facilities

1

2.

General facilities criteria in Chapter 2
should be met.

Practicum facilmes should include coun-
seling offices equipped with recording
and listening devices and one-way vision
screens,

Ample and appropriate multi-sensory
and demonstration materials should be
available for staff and student use.
Testing laboratory facilites should be
available; These should include files of
tests and test interpretative data; space
for individual and group testing; and test
scoring equipment.



Research faclhties should be avajlable to
both staff and students. Consultant ser-
v1ces should be provxded from research

[0

staff Access should be provided to com-

puter centers and other data processing
laboratories.

Admission and
Guidance

General admission and guidance criteria in

Chapter 2 should be met. In addition, institu-

tions shall have appropnat:e procedures for

the 1dent.1ficat10n selection and retention of

apphcants for the fifth- and srxt:h-year pro-

grams in counselor education. Appropriate

procedures should include the following:

® The uise of criteria which have been
cqoperanvely developed by counselor
education staff members and public
school personiiel and which recognize:
1. The potential for and the develop-
ment of effective relationships with
students: teachers, administrators,

and parents.
2. A developing background in the

physical and natural sciences; the

behavioral sciences, and the humani-
ties sufficient to perform in the

counseling role. Lacking such:a
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background, the student should cor-

rect deficiencies in addition to the

graduate level education prescribed.

3. !{nowledge hWt.he Qeve1opmcnt of
children and of thie school programat
the level of the school in which he

plans to work. Lacking such a back-

ground, the student should correct

deficlencies in additlon to the pre-

scribed counselor education program:
4. The cépéclty to do the level of gi-ﬁ'dii-

ate study to which he is aspiring.
Idggt}fqutggx}.iadnﬁssxon and retention

using criteria described in and involving

1. Initial selection.

2. Selection after the completion of
three courses in professional studies
in counseling and related services.

3. Finally, selection after the comple-

tion of the institution's specified pro-

fessional course work:

4. Comparable selectlon should be done
at the beginning and end of the sixth-
year program.

A selection committee should have the

authority to ask the student to withdraw

at any time during the program.

Counselor program information, includ-

ing the details of the selection process;,

should be readily available to prospective

sy
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Approved February 1961

Frame of
Reference

T}ié jdb 6f thé school édéial Wdrkér iii thé
social work semces to chlldreg. parents,
teachers and administrators. Its central
objective is to assure that every child has an
opportumty to attend school and receive
maximum benefit from the school expe-
rience. fl‘hls involves direct work with child-
ren and parents as well as cooperation and
consiiltation with the school and related

community agencies. To fulfill this role ade-
quately, the school st)mal worker would have

a thorough knowledge of the school, of case-

work relationships and teclmiques of human

motwatlons and behavior; and of commumty

resources: The school social worker is

front line” worker in school mental health
in Georgia schools:

Program Design
Criteria for Under-
graduate Programs

Not applicable to this program.

Pregr%ms

Profeuionai

General cntena for graduate programs in
Chapter 2 should be met.

Teaching Field

a. The fifth- and sixth- yea:r programs should
be pianned asaunitto provxde contmulty
and 10g1cai sequence using a combina-
tion of campus and laboratory expe-
riences.

b. The selection of content of the programs
should ctjnform to criteria for leadership
programis.

¢. Within the area of specialization, the fol-
lowing experiences shoiild be provided.
1. Orientation to role and function of
the visiting teacher in Georgia.

2. Courses designed to give a deeper
understanding of human motivation
and behavior.

3. Courses in social casework followed
by on-the-job field work uinder quali-
fied supervision.

4. Expenences that will acquaint visit-
ing teachers with community agen-
cies; their function and their relation
to the school.

5. Research in education and school
social work:

Staff and
Facilities

Staff

Generatl staff criteria in Chapter 2 should be

met.

Facilities
General facilities criteriain Chapter 2 should
be met.

..‘n!"-'l
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Admission and
Guidance

General admission and guidance criteria in

Chapter 2 should be met. In addition, appli-
cants must possess a renewable four-year

teacher’s certificate:
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Preparation of School Psychologists,
Associate
Approved May 1964

Frame of
Reference

The broad role of this specialist is to promote
more effective leaming and pupil : adjustment.
He/she may operate in four areas which are

complementary and interrelated:

] Evaluatxon mcludes ;esponsmiliti’eé for
consultation with other school person-
nel on the selection and use of group
tests, responsibilities for individiial test-
ing (appraisal of learing capacity and/or
overall adjustmient), and reporting and
interpretation to appropriate individuals
and/or agencies.

L]l
Nel
o
3
]
£
B
=
0
: 5
g&
s
('D
-1
B
8
S,
‘a
g
B
[£:]]

such as pupils; teachers ,prmmpals _par-
ents, groups and other school Specialists
éﬁéh é§ 'c'ciiiiiéél’cii-é Viéitiiig tea’ch’ers

spemahsts and mstructlonal super-
visors.

® The psychologlst is a resource person.
Liaison includes informational and pro-
motional repon51b11;t.1es and communi-
cations with schcol personnel, commun-
ity agencies and/or specialists, and
related professional groups.

o Farmhanty with research methods and

the appllcatlon and interpretation of

research are of pnme xmportance since

research is an mtegral area of responsi-

bitity in the role of the school psycholo-

glstwgg:sponsmlhty for collecting and

interpreting research data should relate
to pupil personnel problems.

Program Design
Criteria for Under-
graduate Programs

Not applicable to this program.
Criteria for Graduate
ﬁégram* rams

Gerneral criteria for graduate programs in
Chapter 2 should be met.

Taaching Teld

a. The sixth-year program, mcludmgamas
ter's degree, shall cornsist of at least 100
quarter hours of graduate work ifathesis
is not arequired part of the trainee's pro-
gram for the master's degree or it shall
consist of aminimum of 45 quarter hburs
beyoiid what is reqiiired for the master's
degree.

b. This program should include systematic
instruction in the historical. philosophi-
cal and theoretical aspects of psychology
as a discipline.

c. It should also include instruction in the
applications of psychology in school
situations and in the larger context in
which schools operate.

experience of the following types.

d. The program should include substantial
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Clerk: i i.»Detailed performance, under

close 5u;, Nisinn. ofthe elementary skills

of individual and group testing, including

interpretation and evaluation:

l}racticum. ,Extensivg a,c;tivn:yL under
direct supervision, in dealing with prob-
lems arising in schools in learning and
adjustmernit.

Internship. Placement in a school
situation with practical responsibility;
under general supervision of a qualified
school psychologist or university staff
member with specialized experience in
this field. The internship will provide
experience with broader problems of
learning and adjustment, involving coor-
dination with substantial numbers of
school and other specialized community
services related to child growth and
developmerit.

These experiences should provide oppor-
tunlty for ;he prospeg:tive psychologist to

ing and emotional problems; as well as
with children classified as exceptional.

The pljogra.m should provide the content

and experience necessary to assure com-

petence in the area of work listed in the

role and function of the school psy-
chologist:

(W]
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Staff and
Facilities

Staff

General staff criteria in Chapter 2 should be

met.

Facilities
General facilities criteriain Chapter 2 should

be met.

Admission and
Guidance

General admission and guidrmce criteria in

Chapter 2 should be met: In addition, the

prospective psychologist shall have abache-

lor's degree from a regionally accredited

1nstitution and either three years of school

experience or three years of appropriate

substitute experience.
Fbr fo’rmal’ adrms’s’icin tb candidacy; the stu-

on the Common Examination and on the

appropriaté Optional Examination of the

National Teachers Examination and/or such

exanunations as the training institution may

require for formal admission to the sixth-

year program:



Chapter 6

Guldellnes f or

Cntena or
Pragrams of
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A committee accepting responsibility for
developing criteria should study carefully
the information given in the assignment by
the Georgia Advisory Coiiricil on Ediication.
The commiittee Shoiild consider ihe research
in the field and the recominendations of
national curriculuim organi’zatjons.

The statement of criteria should not focus on
certification requirements; but rather should
be directed toward the development of
§taitérﬁént§ Whiéh Will bééorﬁé éi'itéi‘iai for

stltutlon

Statements should be made in away that will

preserve the amtondmy of the institution and

encourage intitiative and creatxvxty on the
part of those responsible {or pregram design
and development.

Membership of a commiittee should include
college personmnel, mcluding at least one

generalist in teacher education; adminis-

trative and teachmg personnel of the pubhc

schools; personnel from the Gs=orgia De-

partment of Education: and one member of

the appropriate standing comurittee of the

Georgia Advisory Council on Education who
éﬁéﬂi éﬁéir the committee.

comxmttee wntmg cntena should be advxsed
of the approved channels to be followed in
present_mg its report to the Adwsory Coun-

cil. While such channels xmght not be the

same for every report, it should be under-

stood that for any report to receive official

saniction; it witt be necessary for it to have

the recommendation of the GeorgxaAdvxsory
Councﬂ on Education and the approval of the

establlsh con51stency in the form of commit-
tee reports the following outline and format

should be used:
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Criteria for College Programs in
. (area o fleld)
Approuved [Date appraved by State Board
of Education)

I. Frame of Reference
IL f’mgrim Design

1. Gereral Education
2. Professional Education
3. Teaching Field

B. Crlteﬂafor Gradiate Programs

1. Professional Education

?. Teaching Field
II1. Staff and Facilities

B. Facilities
Iv. }idmllllon and (Yuldance
V: Cortiﬂcation Stnndzn‘dn

I. F.ame of Reference

The commiittee should state clearly its
interpretation of its assignment. This
interpretation should include an identi-
fication of the relatmnsl'up between the

proposed statement of criteria for the

preparation of teachers and the role and

function of such teachers in the secon-

da:y and/or elementary schools: As pre-

paratory work for making such a state-
ment; a committee should investigate
thoroughly any pnor €ouncil reports
relevant to the committee assignment.

Program Design
The completed statement on program
dééign shouldbe Cbrﬁpréhénéiiié enough

developmg and evaluatlng a program. It
shoiild serve a similar purpose in giving
those responsible for program approval a
basis for maki "ng i"e'(:'()'i"rii"ri'eﬁ'd&itidﬁs and

add;t.tonal proecdures for programﬂde-
velopmert suggested by the committee
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should be consistent with those cited in

Chapter 2:

G'eiji'ei'él ediiCQtioﬁ and professional edu-
cation requirements shoiuld be detailed
only if they differ from or are in addition
to those cited in Chapter 2. Criteria for
the teaching field should be described in
detall leferences between undergrad-

carefully delineated.

The comnuttee should be awaré i‘.liat ité
program deV°lopment and that 1t,1s not
prescribing a curriculum. Permeating the
report should be the recognition that
iﬁdividiié] iﬁétitiitibﬁé ﬁeed en'cou'rﬁge-

c reanve potennal in the development of
guality programs.

I11. Staff and Facilities

Consxderatxon should be glven to defin-
ing at least tmmmal adequacy of college

resources in terms of staff and facilities
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Iv.

t.hat wotld be essentxal for program
dev‘*lopment Only those requiremernts
that are specxﬁc to the field and arz ot

covered in Gemneral Criteria (Chapter 2)

should be stated.

Adniission and Giidance Procedires
Consideration should be given to admis-
sion and guidance procedures that would
enhance the quality of teacher education
programs inthe teaching field with which
the statement of criteria is concerned.
Only those requirements that are spe-
cific to the field and are not covered in
General Criteria {Chapter 2) should be
stated.

Certification Standards

Certification standards consistent with
program criteria shotld be developed.
These standards should define nnumbers
of hours and areas of study required for
Ceruficatmn of ‘persons who d~ not com-
plete an approved program in a (.:eorgxa

institution.



