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Foreword

As with many Americans, we at the Jornt Councrl on Economrc Educanon
have been alert to the sevcral TEPOLLS. completed by various national comimis-

sions describing the status of and problems related to education in the schools

of the United States: Although we are highly- sensrtrvc to thc many concerns

raised in these reports; we are, | however, proud of the extent torwhrch we

have influenced the expansion and improvement of economics education in

the schools of the nation and are pleased that a number of our recommenda-

tions have been included in the commission reports Without exception;, the

various reports call for an improvement in the competency of teachers, and

the economics education effort has clearly been on target with respect to this

recommendation.
The Joint Council on Economrc Educatlon is especially pleased to publish

Volume 21 in the series Economic Education Experiences of Enterprising
Teachers, since it offers strong evidence that creative; imaginative; and effec-
tive 't'each'in'g is occurring iii a Sighificant nii*'ribér 6f 'classr'o'o'ms thrbiighbiit thE

contarns, whrch vary ,from,,rntroduclng economrcs into a Latrn class tofbuymg
a home, to be examples of the quality teaching the commissions call for.
Thrs publrcatlon is an 1mportant part of the Natxonal Awards Program

350 entrres Many of the winners were previously selected as award winners in

state awards _programs:

While we are proud to publish abstracts of the winning projects, we are

also delighted to encourage use of these projects by other teachers through-

out the United States. It is our hope that the teachers who read the abstracts

will adopt or adapt these effective teaching strategies for use in their own

classrooms. e
An actiiiity as large as the National Awards Program for the Teaching of

J,ornt Councrl staff, members deserve specral,mentron and apprecratron, for
their efforts, including Michael A. MacDowell, president; for his suggestions
and ideas, and Diane Rodriguez, Claire Moe;, and Marianne Rosse for their
indispensible efforts.

The edrtorral work necessary to prepare thrs booklet 1s challenglng, and

lllrnols ,State Unrversny, for hﬁrs dedlcated and conscrentrous servlces, We are
also indebted to Lawreiice A. Mayer and Ester Moskowitz of the Publications
Division of the Joint Council.

T :



B Last, but by no means least our sincere appreelauon goes to the members
of the commiittee of judges, who perform a very difficult. task: We are most
fortunate for their continued interest and involvement.

The Nauonal Awards Program for the Teachmg of Economics is made

possible through the support prowded by the International Paper €ompany

Foundation. The Joint Council offers its special recognition and appreciation

to the foundauon a'ld to its vice president; Gladys F. Waltemade: We are

pleased to be able to say to the IPCF that the twenty-first annual program was

highly successful and attained all its objectives:

To the 354 educators who prepared the prbjects submitted to the Joint

Council; we say “thank you:” Your services to teaching and enthusiasm for it

provide srgnifrcant evidence that you are offering classroom instruction which
brings credit to the teaching professron and responds usefully to the recom-
mendations of the national commissions.
. \\, - .
Anthony F. Sugha _
Director, Affiliated Couicils and
Centers Division

6oordmator, National Awards | Program
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Editor’s Introduction

The reports published in this book are condensed versions of the original
projects, some of which Cahhbt be presented o bl' even sumtﬁarized 'eéSil)"' Thé

of th,e,wmmng enmes whlch ,capture,the, essence pf the teagh,mg prOjects ,I,,a,m
'c'o'h'l‘i'dén't thét teéCHerS W'h"o' h'éve Siib’tﬁitte'd fjl‘b;iects bm faile'd to Win' Will be

,,,,,,,,

I The prOJect shoufd mcludé asuccmct Statement of the goaIs or Tearmng
objecnves, both cognitive and affective. The list of objectives need not be
long; it should, rather, be clearly articulated and related to the instructional
prograini. Statements of objectives hielp the judges gauge the worth and effec-

tiveness of the entry.
2. The judges should be able to discern how each umt Iesson, method, or

ac 1ivit 'y in rhe project heips to deveiop economic conceprs and generahzanons

That does not mean that mathematical, writing, reading; or other skills are not

important, but sxmply that aWards must go to entrants who focus on the

teaching and learning of €conomics:

3. The procedures and sequence of activities should be well-organized

and clearly described- This portion of a report should emphasxze the materials;

time schedule introductory procedures; assignments; activities or strategles,

and the review prbcess Motivational technique must be spelled out and in-
strucuonal actlvmes descnbed m detall How dld the teacner get the puplls

course, the author should descnbe how the prOjec1 flttedfm,to the cumculum
being taught and how it was related to thc preceding or following material.
_4. Winning entries should clearly describe the instructional environment
and class situation. The judges want to know the ages, ability levels, or special
characteristics of the students. If the project was developed for a particular
socioeconommic or ethiic group, the judges must be informed.
) 5. A precise account of the teachmg techniques used sh oufd be g:ven The
basic purpose of the Awards Program is to hielp other teachers, and that can
be achieved only if the author gives a detailed account of the methods
employed For example, 1t is not enough sxmply to say that a resotirce speaker

fitted into the total prOjECt how the endeavor was evaluated and so on

Where appropriate, sample lesson plans should be included, along with assign-

ment . sheets; instructions passed out to students; and the like: Complete details

about the personnel and material used should be included in the report:

il

R
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6. The project should show originality. It oqght to be more than a rehash

of someone else’s work: At the least; it should give an entirely “new twist” to

an idea developed in a previous year: While ideas that captured awards in years

past may still be good, the awards must go to those who develop fresh ideas for

teaching economics.
7. Photographs or samples should be included in lieu of student work;

bulletin board arrangemems, table displays; murals; and other items that can-
not be shipped. It is not necessary to submit large or bulky material if a
photograph will suffice. Neither is it necessary to send in everything the
students have done. A few examples—one or two typical term papers; for
instance—will do.

8. The procedure for the prQ/ect shou[d be exp[amed in terms of the three

likzsrc constituerts of every good teaching unit. The first helps to get the pupils
interested m the umt pro_uect, or lesson, the second develops the |deas, on-

9. Evaluatron techmques should aiways be Submllled These generally in-
clude tests of various.types (e:g., short-answer, _essay; performance) but can

also include less formal methods, such as self-evaluations by individuals,

groups, or the class, written or oral evaluations by outsiders; and observations

of pupll behavior: The testing instruments along with the results should be

submitted with the entries:

10 Finally, entrants should pay attention to the requirements set forth in

the Awards Program Apphcaflon Form, arrange the material in an orderly

fashion; and help the judges by presenting their entries as neatly as possible.

An educator whose submission has the ten characteristics listed above
will have a good chance of winning. It should be noted; however; that the com-
petition is keen, and that each year it becomes rnore diffiCiilt to v’vin' thén the

ments. and,crmctsms bel'ore submrttmg thetr,prOjects In parttcular, a teach,er
with little formal training in economics should consult an economist about the
accuracy. and appropriateness of the economics used. Many projects represent
an enormous expenditiire of time and effort and contain superb ideas and
materidls for teaching, but nevertheless fail to capture an award because they
coritdin little or o economics or because the economic content is inaccurate.

It rnight be well for a contestant to revtew the suggestlons below puor to

asa gmde for wrltmg the narrative section of the project: The important thing

is to work from an outline:
imroductron Introduce thejudges to what i is to follow and thereby set
the stage, $O to speak for the project descrlptron The mtroductlon should be

brief and should also describe the general purpose of the project:

vii | g
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] 2. Backgmund lnformallon Give the revrewers an understandmg of the
followmg, points: purpose and phrlosophy of the curriculum for which the pro-
ject war developed, location and physical facilities of the school in which the
erntrant teaches, background and capability of the students, brief hlstory of the
project; and other mformatlon that may help the judges determine the teach-

ability of the pro_|ect
3. Overall goais and specific objectives. Whereas the overall goals of the

project can be  given in a generahzed narrative form; the instructional objec-

tives should be very specific and are usually presented as a list: The overall

goals may be thought of as long-ranging results that depend on the achieve-
ment of the specific objectives:

4. Program description. Reviewers will want to learn from this section
what is to be dohe how it ‘s io Be done, ahd who will do it: The ﬁroEEdurés

assume that the judges will comprehend the detaxls of what, to the applicant,; is
a WEll’uh'dérstood eeohoiﬁie eoheEbt or ihstruetiohal tee}iuidue The teacher

presented il the project. ,The,sequentral steps of the procedure should be
logically arrayed and lengthy digressions avoided —no matter how interesting
such digressions may be to the writer. Conciseness leads to clarity.

5. Program evaluation. The reviewers will be helped by objectrve
'eVrdence of what was accomphshed m the pmject Some systematrc objectrve

reason, the apphcatron should include a section on how student achrevement
was evaluated.

The editor hopes that this summary of what eonstrtutes a good prOjE:Ct en-
try will‘be useful to educators He d&ply appreciates the work of those
teachers (nonwinners as well as winners) who are contributing to _greater

understanding of economics in our society: He also hopes that increasing

numbers of teachers will enter the Awards Program in the future; thereby

sharing their knowledge and experience with others as well as possibly receiv-
inga finaneral reward

permitting us to use their material as well as bemg patient and understanding
in agreeing to our editorial revisions.

Hlinois State UmverSitS?



Primary Level: Grades K-3 :
S ) T

CHAPTER ONE

Something New
in Economics

A Third-Grade Economics Unit

o Helen M. Wells
Charleston Elementary School, Charleston; Arkansas

Introduction

My third graders became interested in specialization and technology after
reading about Mrs. Pearl Shirley in the December 3; 1982; issue of the Weekly
Reader. 1t stated that she is 90 years old and operates a 1,000 acre ranch in
All the children wanted to tell about old item that their grandparenits or great-
grandparents had. Miich enthusiasm was shown when the following question
was presented: “Why do you fiot live like your graiidparents?” This discussion
launiched our semester-long economic study.

Objectives

The objectives were to acquaint the_students with the basic economic con-
cepts; to show them how these concepts affect them, and to help them apply
the principles to their daily living. I also wanted to guide the students in dis-
covering and appreciating the many goods and services available today that
were not available to their grandparents. Firthermore, I wanted the students
to be more appreciative of the knowledge of their grandparents. Finally, I
sought to integrate economics into all areas of classroom study.

Teaching Strategies

~ Economic terminology and concepts were highlighted in all the activities.
After an economic term was used as the “Word of the Day,” it was placed on

11



Q

ERIC

Aruitoxt provided by Eic:

the bulletin board under the title “Economic Vocabulary:” Students used the

ternis to illustrate “Economics Around the Clock:” Information from the talks

by the resource people furnished material for notes and letters, outlines, para-

graphs, and creative ‘writing: chtronary work centered around the economic

concept bemg taught Famous inventors were researched while old sayrngs

became the weekly memory work: Worksheets explained the economic concept

or term bemg taught and reviewed a readrng, language; or mathematical skill.

Several resource people gave talks or demonstratrons durrng the prOJect

levels— first tl]rough the sixth grade—became known as the economic lrbrary

f went through the contents of each book; listed the stories related to econom-
rcs, and taped this Iist to the inside cover of the book. In many instances only-
one story or picture was applicable. These books became very popular with the

students.
Teaching Activities
Seven basic economic concepts were studied and related to the lrfestyle of

the chrldren and the senior crtnzens—scarcrty, decrsron makmg and oppor-

tunity cost; economic goals; productrve resources, resource extenders; insti-

tations; and circular flow: These were studied to give the students a better

understanding of the economic concepts as they were applied to the march of

progress from the days of the self-sufficient family to our day of specialization
and interdependence.

1. Scarcrty The students had encountered scarcxty in therr everyday iiv-

ing because at the time the project was started, the economy was in a slump

and many paretits in the community were out of work or concerned that they

would be: The students studied the terms consumer, producer, wants, con-

sumer and capital goods, durable and nondurable goods; and services in rela-

tion to the concept of scarcity:

A worksheet, “Economic Game,” was used to introduce the students to

consumérs and producers By putting scrambled words in the correct sequence,

deciding who would peel the potatoes, carrots, and onron,s for the soup. Ad-
vancement in technology was demonstrated by the use of a vegetable cutter
compared to a knife to chop the vegetables. In the afternoon when the soup
was ready, the producers became consumers

derstandrng of the words consumer and consumptron The readmg skill of

addrng the common endrngs er, ed, s, and ing; to the word consume or other

Durmg the study of goods, prctures from a catalog were used on a buiie-

tiii board titled “Goods;” and also on a flannel board titled “Goods: Con-

12
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follow -up lesson was a paper; “Consumer and Capital Goods: Then and No\v.

A good used years ago had to be matched with its counterpart of today; for
example, washboard and tub to an automatic washer or an iron kettle to an
electric skillet. The term goods was expanded to durable and nondurable.
After lézirning the méaning of the t'e'r'ms each s&uaent héd td identify each item

an rndex in a book was taught )

Services available today were listed on the chalkboard to famrharrze the
Students with the services that their grandparents had, a worksheet was written.
Tlie service was listed and the narie of the producer was in the word bank —
c.obbler to reparred shoes grnner to glnned cotton, and mlller to ground cori.

ironing was 4a service: Followmg her talk; I wrote a narratrve using the mfor-
mation which she had given as enr;chment readmg for the students This paper
stressed the readmg skrll of getting meaning from content.

To introduce wants a composite list was made on the chalkboard; through

discussion the category was defined. I then asked the students to classify the

list of wants under the headings of food, shelter, and clothing: Then the stu-

dents had to draw illustrations of their wants. Classifying words was the read-
ing skill reviewed:

During the time we were studying scarcity, three senior citizens visited the
classroom and e~ plained about goods that were produced in the home years
ago. One brought a shuttle and demonstrated making lace by tatting. Interest
was intent when she said that she had made twenty-five yards of lace for parlor
curtains when she was young. She brought a piece of tatting for the students to
see and to have for display. She continued her talk by showing a feed sack and
telling the class that the material was used for making dresses, shirts, quilts,
curtains, and other household items.

Amber s great grandmother was another v1s1tor The students were fascr-

Another senior citizen shared her experieice of makrng lye soap and dorng
the famrly laundry. She said that grease and lye were cooked in a large kettle
outside, stirred with a sassafras stick, allowed to harden in a shallow container,
and then cut into bars. Then using a bar of lye soap, washboard, and a tea

towel; Mrs Harrrson demonstrated to the students how the clothes were

rubbed against the board; submerged in the water, and then rubbed until they

were clean: During thedlscussron that followed the talks; the students decided
that today a family depends on many other people for soap; butter; cottage

cheese; or lace:

i |
o

-



Q

ERIC

Aruitoxt provided by Eic:

2, Upportumty cost and declsnon makmg. The prctures of a chocolate
fudge sundae and banana split were used to 1llustrate how choices must be
made. After the studerits agonized over their decisioiis, they decided that many

times making a decision is not an edasy matter. I told thie studerits that the good

or service that is given up becoities the opportunity cost To relate this concept

to citizens many years ago, I explamed that cotton was the chief cash crop in

this area for years; then, cotton farmmg became the opportunity cost as many

farmers took public jObS An mdependent actrvrty called “Pecision Makmg

was written for the class. Each student had to make a choice between two com-

parable goods—-ten-speed bike or pony, or an expense-paid trip to Disneyland
or uie thousand dollars

jjhasrzed in relatronshrp to personal goals for each youngster After studylng

the meaning of these terms, the students set personal goals for the class: be
considerate of others, show good sportsmanship; and show respect for the

property of others.
Economic growth was studled in relatlonshlp to the goods and services

avarlable to families, schools, and commurnities today that were not available

fifty yedrs ago. To emphasize thls, a retired teacher shared her teaching ex-

perrences wrth the puprls She said that she started teaching at a. rﬁral school

plumbmg, electrlc llghts, nor playground equipment: She explained that now

all the sinialler schiools in this area have consolidated with Charleston and that

schools tfiow have better facilities because of specialization and technology.

A ditto worksheet; “Economic Goals;” was developed. In the first part;

the students matched a goal to a related phrase; for example; the goal security

to the phrase school fire insurance. The second section employed the dictionary

skill of matching words to their meanings.

?l. Prodiictive resources. The productlve resources were explamed and

then the resources that were used in making the classroom sorip were listed.

After a visit to the cafeteria to observe the preparation of soup and after hear-

ing the classic Slone Soup, the students enumerated the producuve resources

of each. Next; the language skill of making a simple outline was taught. The

studenits used the information about productive resources in an outline.

5. Resource extenders. Worksheets explammg specralrzatron and tech-

nology were read, drscussed and the questions answered. To emphasrze the

number of specialists of today, a list was complled and compared to the careers

that were available to the senior citizens. Two additional activities were done

in conjunction with specialization: Each student drew and colored a picture

that illiistrated the caption; “What 1 Wart to Be:” A student in dental hygiene

demonstrated proper tooth care and explamed her traming

To illustrate the advance in technology during the past fifty years, ma-

chmes used by the senior citizens were listed on the chalkboard; and the stu-

dents named the present day machine: Some of the comparisons were the hand

14
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of ¢ cotton to the class and explamed that the carded fibers were used in makmg
quilts.

~ A resource person gave a shde presentation of the advance in technology
of Charleston Sirice 1874. In addition, Mr. Underwood the elementary prin-
cipal, showed the class a. manual duplicator and an electrrc one; he compared
the two machines and explamed that the electric machine saved the productive

resource—labor.

stlckers,,and trrnkets. To 1llustrate tradrng in the past, a,semor crtrzen who, had
operated a country store during the 1930s told the students that the residents
years ago traded fryers, eggs, or cream for soda, flour, sugar, or coffee. Work-
sheets about trading were read and true or false questions answered In these
papers the reading skill of recogniziiig base words was emphasized.

The trading experience led the class to the study of money. 1 decided to
reward the chiidren with “Bonus Bucks” for dorng good work; having accept-
able behavior, or returiing papers on timme. At the end of each nine-week
period the stiidents coiild spend their “Bonus Bucks” for books or magazmes

The “Bonus Bucks” were also used to purchase books at an auction: An auc-

tioiieer caitie to the classroom and conducted an auction of books:

7. Circular flow. Visuals were employed to teach this coricept. Inde-
pendently the children drew illustrations on a circiilar flow chart to represent
their families. A worksheet that showed the houseliold speniding its money was
studied and colored.

Concluding Activities

_ Two events comprised our concluding activities. The first was a visit to the
Sernior Citizens’ Center. Prior to the visit edch student had corresponded with
an adopted gjranjdpa'rent.fToj imake the visit educational as well as entertaining;

ten and illustrated. As the narrative was read, segments were presented by the

children.
The second concludmg activity was a technologlcal museum in the class-

room. Over seventy-five consumer and capital goods were displayed and

viewed by students, parents, and senjor citizens of the community:

Evaluation
) To lnmate the project, 4 pretest was givern. It was dlff‘cult to get the stu-
deiits to work on the test because they were accustomed to being taught a skill

o1
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and then h'wmg an 'ICllVlty, however; when the time arrived for them to take
the post- -test, they did so w:lhngly and their scores showed significant improve-

ment; Short evaluations were also glven throughout the unit,

Another evaluation of the children’s learning was the writing of letters to

the adopted grandparerits and thank-you notes to the resource people. Writing

to individuals gave them an incentive for doing their best work, and economics

furnished the subject matter.
it was rewarding to hear the students use eConomlc termmology and con-

cepts .n their daily hvmg Followmg the dlSCUSSlOl’l of economlzmg, several of
it was enjoyable to observe h0w thc thir d grade students and the senxo( citizens
had developed a common bond through the study of economics—then and
now.

Eeenm‘ﬁiéé fhraugh

A Primary Multigrade Econornics Unit

- Carol Bloesser
Lincoln Elementary School, Clovis, California

I t'aught a class composed of first; second; and third graders. In my class-

rooiti, reading, math language, and Speilmg were individualized; but social

studies and science were taught in a group settmg with tasks being assigned

accorchnﬁgftgtheiatbjhg of the child: This project was a year-long study of nine

basic economic cqncepts” I decided not to add another subject to my already
full curriculum but rather to teach economics through literature; song; and

social studies: The economic concepts taught were taken from the Clovis Uni-
fied DEEP Project and were developed by a committee of teachers funded by
Fisher Industries. 1 also sought to follow_the California State Social Studies .
Framework. The first-grade theme was “People at Home and at School.”
“Pédblé as Mé'riib’é'rs 6f G'r'o'uijS” Was the second- grade theme while the third
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The aclwmes developed lor each concept were desrgned for active partici-

pation by the students rather than for paper and pencil tasks: A few of the

learning tasks are described below along with the concepts they were designed
to teach.

1. Wanis. fhe lvl'o'th'e'r 6o'o'se 'rhy'm'e “l—landy li'andy“ was read to the

krnds of candy chrldren in the class would prck if they were going to the store
with their mothers. “Do you need candy in order to live?” This question cre-
aled a drscussron of what people must have in order to lwe We labeled these

“other wants. » We made Marshmallow Krrspre candy, and as we ate, we made
lists of our “other wants » We nouced that we drd not all want the same thing

On another day we listened to the story “The Gmgerbread Man” and dis-

cussed whiat the old man and woman wanted and ‘what all of the animals that

chased the Glngerbread Man wanted: Puppets were made to represent the

characlers in the story; the class then used them to perform a dramatization of

the story. Again “other wants” were explored, and the class noticed how end-

less their wants were: Later in the week the class listened to the record “Cin-

derella » The children discussed what each member of the family wanted in the

story: After working on correct letter form; they wrote letters to their make-

believe fairy godmothers to tell her of some of their wants.

From xnyestrganng individual and family wants we moved on_to 1nvesu-
gate community wants. [ used the song “We_All Live Together” (Youngheart
Records; Volume 1); as the lead-in activity. The song emphasizes words siich
as state; county; c¢ity, and neighborhood. The book What Is a Community?
and the filmstrip What Is a City? provided information on the development of
cities and their wants. The terms urban and suburban were introduced. News-
paper articles about city council discussions on ways to finance new projects
gave additional insight into community needs.

- 2 Productlve resources. This concepl was introduced wrth a cclebration
of .lohnny Appleseed Day. The story of Johnny Appleseed was read: We dis-

ciissed what the apple tree produced, and then the children became producers

by cooking applesauce in the classroom: 7The word producer was further em-

phasized in another lesson wrth the readmg of “A Day At the Farm:” All of

Faritier Brown’s animals were named, and lists Were made of the products

whrch they produced We discussed Farmer Brown’s resources and made pup-

pets of them: The students heid up their puppets in turn; and said something

appropriate ;o the character the puppet represented For example; “I am a
chicken: I produce eggs for Farmer Brown.” The terra capital goods was intro-

duced with the story “The Emperor’s New Clothes.” The resources and capital
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goods needed to produce the emperor’ ’s clothmg were drscussed and the chil-

dren again becanie producers and made collages using resources and capital

goods. Using films about the county in which we live, the children learned

about the crops produced in our area, such as grapes, citrus fruits; and cotton:

Using old county cemenmal books, We looked at pictures showmg means of

production in the past. These means were contrasted with current means.

3. Opportunity cost. The poem “Ammal Growls” by J.J. Thompson led
to a discussion of past excursions to the zoo. The children were shown pictures
of five entertaining places to visit that are nearby. Children had to pick the
blacé théy 'm"o'St Wahte'd 't'o' g'o' They Were t'o'l'd that their sec’o’n’d chbice was their

,,,,,,,,‘,',;,,S,C?T,City' Putting instant vah'r"a puddmg mrx ,a'n'd mrlk m a ;iar and
passing it around the room to be shaken by the children introduced the concept
of scarcit'y Its m'éan'in'g iivas ViVidly é'rrip'hasiied Wheh there was 'o'n'ly ehough
decide if one plant wguld produce enough,beans for each chrld’s, famrly further
illustrated scarcity. The story “Jack and the Beanstalk” pointed out the short-
age of “basic want” food. Looking at books about our early community, the
children learned that water was a scarcity and that agriculture did not prosper
until the advent of irrigation.

5. Specialization. The book Everyone Has a Job to Do illustrated the
kinds of work each family rrierriber doés at h"o'm'é We disciissed What W'o"uld
c!orhes, etc. The song “Polly Put t,he Ke;tle On’,’jvas sung, so that the chrldren
could tell the class about their jobs at home. We sang lines such_as “Dawn,
?@ﬁ your 'réb’ih, Dawn; clean your room; Dawn, 'cl'ean' your room f’o"r it’s your

After filling out a job applrcatron each chrld was given a job on the assembly
line. The children soon noted the drawbacks to the assembly line process: A

field trip to a local bakery brought further understanding of the meaning of
specialization.
6. Voluntary exchange. After working on the values of coins and count-
ing money with the first graders; we set up a classroom store. We tried barter-
!9,5,3',’,‘1 soon learned how clumsy and awkward it was. Swrtchmg to money, we
iearned about being a good consumer and getting the most possible for our
money. The book Money, Money provided a good background for our study.
7. Income distribution: _ A salary system was set up in the classroom. The

chrldren were paid in- bottlecaps for completmg work; keeping their desks

clean; etc: The bottlecaps could be used as money to purchase pencils; suckers,
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and erasers. The children rapidly understood that a job must be performed
before nioney can be earned.

8. Interdependence: The children pantomimed jObS of various com-
munity workers. After the children finished; they told the class how that par-
ticular worker helped th=ir families. The words goods and services were used in

_relation to each worker. The children drew pictures of what they would like to

be; and a slide show was made from these pictures. The highlight of this study
was a Career Fair at which eight_parents spoke aboiit their occupations. They
tdld abbut the a'm"o'uht bf édueatibn needed tb perform thtEii' jbbs and the sup':

understand some of the factors that determrne a person’s incorme.

o 797 Gdyei‘nﬁéﬁt rﬁterveﬁtlon Because of the ages of the children; we did
not go into welfare benefits; unemployment, etc. Taxation was discussed as a
way for the government to get the money it needs to operate. Sales slips were
exammed to see the amount of state sales tax Gasohne pumps were checked

were perused so the chrldren could get some 1dea of how taxes were frgured
Parent Involvement

The parents were kept informed of our study through articles in each issue

of the school newspaper The study was first explained at Back-To-School

Night: Monthly homework projects involving parental help were assigned, and

the parents were Very enthusiastic about helpmg their children. One month the

project was to go to a supermarket and price pet food. The children had to

figure out how much it cost to feed their pets for a month. If they did not have
a pet; they used imaginary ones. Parents accompanied us on our field trips to a
local bakery; a nearby dam to investigate the county’s irrigation system; and
the heme of an early county resident.

Evaluation
A pretest was grven at the begmnmg of the year; and a post-test was given

at the end of the year to assess whether the children had learned more about

economics: After each concept was taught a minitest was also given. The chil-

dren showed srgmftcant improvement on the post-test. On an affective level,

enthusiasm was shown throughout the entire study. Part of this enthusiasm

came as parents partrcrpated by helping with the Career Fair and attending our
cencluding program.
Conclusior

Our study concluded with an Economics Fair featuring literature and

song: Slxty parents grandparents, and other interested adults came to watch

the program: Each concept that we studied was explained and illustrated by a
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song; poem; or play. Some of thé songs used were “If I Were 4 Rich Mar,”
“Polly Put the Kettle On,” and “Whatever Will Be Will Be.” The greatest
pleasure derived from this study did not come from actual planned lessons. 1a-
stead, it came when students could use the economic terms in new situations.
These students were fiot ready for creative financing or a grasp of marginal-
ism, biit if their ifiterest in econoruics continues, they will be one day!

Weathernomics: Second
Graders Look at the
Economic Impact of
Weather

A Second-Grade Unit in Economics

~ Betty Muench
Fulbright Primary School, Little Rock, Arkansas

Rationale
Arkansans will long remember December 1982. Two storm systems moved

through Arkansas that month: Torrential rains followed the twenty-seven

tornadoes whxch stmck the state. These storms caused death and destructlon
matic and was seen on televnsxon news programs throughout the country. Peo—
ple have a tendency to look at the sensational aspects of a disaster; but they
rarely stop to look at the economic impact this disaster has on the people who
were involved.

~ The_children in my class were hlghly motwated to talk about the torna-
does and floods as they had been affected by power outages and disrupted
tEIep'h'o”ri'e a'rid eable t'el'evisi'o'h se'rvi'c'e I deeided to eapitalize bri this iritereSt

effects on Arkansas ]
There were twenty-five second-grade children in my class, and they ranged
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in age from seven to nine years. These children were never expected to under-
stand the magnitude of the disaster or to remember all of the information
given to. thern by the resource people. My purpose in pursuing this study was to
the children were able to do th:s because the 1 resource. people,used shdes and
videotapes to illustrate the damage they were talking about. The circular flow
chart also served as the central reference point throughotit this study.

Objectives

My general goals were to help the children acquire an understandmg of

some basic economic concepts and principles and how they affect our daily
lives; to develop the ability to think analytically about economic problems;
and to provide the students with the experience of dorng an in-depth study of

ing economic concepts .
l People have unhmrted wants for goods and servrces The process of

fred are called consumers. ,
2 Before goods and servrces can be consumed they must be produced

productron to occur.
3. There are not enough producuve resources to satisfy the wants of the

people.
4. Decrsrons have to be made as to how scarce resources wrll be used: Op-
portunity cost refers to what must be given up when decisions are made:

5. An economic systerm is an orgamzed way to decide what is produced;

how to produce; and for whom to produce: In the United States these decisions

are made through the interaction of supply and demand as srgnaled by prices

in the marketplace.

6. There are not enough resources to produce all of the goods and services
people want: People attempt to extend these resources through specialization
and technology.

7. The need for trade develops as people become more mterdependent
through increased specialization in the production of goods and services.

8. Pcople go into the market to sell their productive services to business in
EQCHanﬁE for 'rﬁ'on'éy in'c'o"mé The piiblic éXChangés ﬁibﬁey in"c'oine for fiiiished

ducuve resources to contmue the circular flow process.
9 Flnancral msutuuons serve many purposes, but the one characternsuc
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of people; pay interest for the use of the money, and in turn channel the money
to individuals and businesses that need it at the time.

10. Government influences the allocation of resources because it controls
the productnon of some goods and services and redistributes income among in-
dividuals through transfer payments

13. People cannot control the weather, but they can lessen the econemic
1mpact that it has on their lives.
Plan of Study

John Dewey’s philosophy of eduication was kept in mind s this unit of
study was planned. Déwey believed that the subjects taught in school were fre-
diieiitly too fai temovea from the 'eve'ryday experiehces of 'child'reh' When this
that mterest was an 1mportant factor m learmng The tornadoes and floods
that had occurred in Arkansas had def:mtely stlmulated the children’ s mterest
I decided that this interest wotild provide an excellent aid in teaching some eco-

nomic concepts.
It was necessary to dmde our unit of study into the followmg three phases

as the children had to have a basic understandmg of economics and weather

before they could look at the economic impact of the weather:
Phase | Léé'rh’ih'g éboiit the Weath’e'r
Phase 11 A Minicoirse in Econoimnics
Phase 111 Looking at the Economic Impact of the Weather

,,,,,,A,,W,i@? Y@Fﬁ?!l,?f,lea,m,i"g activities was used in the hope of reaching each
child in the way that iﬁdiiiidiiél leémed Best Throiighoiit 6i.ii‘ Stiidy, 'ché'rts,

chures; films; and fllmstnps provided us with a greatelj understandmg of both
economics and weather. Res.urce people were invited into our classroom to
share their expertise with us. Two field trips were taken to give the children 4
greater awareness of the économic impact of the storms and to reveal hiow our
city was involved in tornado preparediiess. Each activity enhanced our study
and made it more relevant for the children.

Throughout -this study I attempted to correlate econormcs with other

subjects in the curriculum. For example: hbrary books, peWspapers, and bro-

chiires were read (reading); letters were written to every resource person | (wnt—

ing); map skills were learned and productwe resources in the state were dis-

ciissed (geOgraphy), terms such as entrepreneiir, technology; Vspefctahzatzon,

and interdependence were taught (vocabulary development), experiments per-

tammg to heat, wmd air pressure; and humidity were performed (science);
and pictures were drawn (art):

12
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Activities

Phase I— Learning about the weather. During this phase of study the
chitdren learned how heat, humidity, wind, and air pressure alter the weather.
Science experiments allowed them to observe the characteristics of air. As they
studied the water cycle, they learned how clouds are formed and why it rains,
Numerous library books were read to and by the children to reinforce these
concepts.

Films were shown to the chlldren S0 that they could leatn about tornadoes
and floods. These films helped the children see the importance of developing a
brébarEdness plén Whether one is at hoine school work, or out shopping
the filim to what had happened m our state. Handouts were given to the chil-
dren| to remforce the safety rules they were learfiing. Our mioctto became “Warn-

Phase 11— A minicourse in economics. After our in-dépth study of the
weather we began our minicourse on economics. I wanted to help the children
feel comfortable with the economic Cbhté}jts they would be exposed to as we
studied the economic impact of the Severe weather.

A billetin board in the classrooim showed a hippo playmg football The
large football it was klckmg named one of the economic topics of our state
guide. The smaller footballs contained the terifis we were to learn ii that topic.
After the children learned each term, the small football was placed by the goal.
The children enjoyed seeing how many terms they had learned as they went
through the following topics in Economic Education for Arkansas Elementary
Schools: ,

1. The Problem of Scarcity
. Productive Resources
. Economic Analysis
4, Eeonoinie Goals
6. The Clrcular Flow
7. Resource Extenders
8. Interdependence and Trade
. The Market Economy of the United States
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The economic education tfelé'v:sio'n senés Péhfr)@i&é was viewed weekly to
reinforce the above-mentioned concepts. A bulletin board in the hall outside
our classroom was used to display pictures which the children drew for each
program.

The children kept a notebook of the economic terims and concepts they
'W'ére learmng Def:mtlons of the terms were wntten as the chxldren learned
forcement Students enjoyed sharmg their booklets with resource people who
visited our classroom.
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Phase HI—1. ookm;, at lhe economnc |mpact of the weather. Interest in
lh\s aspect of our uiiit of study had becn high since the storms began 1 did feel,
however, that the chxldren needed to view a vndeotape of the storm damage
before they looked at the economic impact of the severe weather. The Arkan-

sds thee of Emergency Services loaned us the videotapes they used to verify

the extent of the storm damage for the federal goverhmem

The v1deolapes showed plamly that the most w1despread damage in oar

state was caused by flooding: They also allowed the children to sce how torna-

does and floods cause different damage: In a tornado, bmldmgs are partially
or completely blown away: In a flood; the building may be left standing—al-
though it may no longer be habitable—or it may be washed away.

Burmz, this unit of study the children looked at the economic 1mpaLl of
the severe weather. They were too yourg to understand its impact in terms
of the dollar amount of damage; they did not comprehend such large sums of
money. Throughout the unit they were told the dollar amounts of damage; but
they were never asked to memorize these amounts of money or to work math
problems using these amounts. The more advanced children did learn to read
the amount when it réeached millions of dollars. ,

Productive resources, interdependence, and the circular flow were lhe
core concepts of this study. For example, p,roducuve resources were damaged
or destroyed. Once these resources were destroyed, they could not be used
again. Interdependence was evident as the storm victims depended on workers
ib i'ep%iii' llie damage, velumeer agen"cies’ tb thSE them, insuranee 'c'o'mp'an'ies
mental agencies to prov:de a variety of services. The circular flow was used lo
derionstrate interdependence and tlie overall struclure of lhe economy. This
circular flow was kept in mmd as we looked at the economic impact of the

severe wealher on three sectors of lhe _economy - hodseholds, business; and

governmem Financial msmuuonv were included in the circular flow chart as

they helped channel the money to business, households; and government. This

flow provided the structare for our study: Resource pcoplc from each sector of
the economy visited our classroom to help the children understand how that
sector had been affected by the severe weather.

The ehlldren learned through lhlS sludy lhat wealher affects u; all of lhe
and lhen to take the necessary steps or precauuons lo,prevent it from hurlmg
iiS Pébblé Lah bE bi’éjjai'éd fdi' SéVéi’é WEzithEi* by iékihg CbVéi’ iilhéh lhe ibi':

some or all of any property damage.

Evaluation
Formal éValiiati'dii of the children’s progress was done by administering
the Primary Test 6f Ei‘biibiﬁie Uiidéi&iéiidiiig biibliShéd by the Joint Cdiiheil
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basrs Thc lest was read to the children as they marked their answers on a sep-
aratc answer sheet: The ‘tvcragc number of points garned on the test was 11.5.

information evaluation was used throughout our unit of °ludy to test the
prbgress the children were making in their understanding of the economic con-
cepts berng presenled to lhem Thrs was done lhrough observauon, wrmen

economic’ undcrslandmg .

l c.ould sce how Deweys phrlosophy of educ.auon enrrched lhlS uml of
wml to c.,hrldren as thal they,c.a,rrred on 1n lherr ho,mes, 1n lherr nerghborhoods,
and on their playgrounds. He believed that the school should take up and con-
iii‘lijé il‘iL‘ JLliViliES iVliiCh Cl‘iildl‘éh WEl‘E already rarniliar with ili 'he l‘i'o"ﬁé %ihd
our study was vrlal to these chrldren We began wnh an event lhat happened in
our city and helped themn see how they had been affected by it.

These children gained a better understandrng of econormics, tornado and
flood safety, and the effect of wealher They also learned samelhmg aboul our
state and its rclauonshrp to the rest of our country we do not exist by our-

selves; we depend on people in other states and in the rest of the world.

How Little People
Learn Big Business
An Economics Unit for the Second Grade

Jeanette N Bennett

Rationale
My prnmary concern as a leacher is lo lnsull in chrldren a desrre lo learn l

valmg place that allows education to be germinal, not terminal, The “little peo-
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ple’s” world may seem insignificant to some as a world of play. I contend that
it is the most crucial. Ideals, attitudes, and values are formed at this young age.

It is urgent to teach more efficieritly and effectively because “little people” are

very important people.
As twenty-six “lovable, huggable little people” enrolled in my class, I was

l;aced with twenty-six challenges to my teachrng philosophy To meet these

challenges, “Elfenomics” was vital. Economics is all around us; and children as

well as adults make decisions as consumers, producers, and savers: Teaching

economics not only aids involvement in the total learning process, btit also

provides the groundwork for analytlcal rational decision makmg It was there-

fore the intent of this economics project to extend education in two major

ways: to teach the basic prmcrples of economrcs and to incorporate economics

into the core currrculﬁt{nliln such a way that other academic subjects would be

enhanced. Basic to the project was the goal of having a positive impact upon
the futare:

Overview
The story “The Elves and the Shoemaker” was chosen as the theme The

children were given a conceptual ifmdge of basic economic prificiples as found
m the story and were then challenged to recogmze and apply these sdrme con-

afl‘ectlve skrlls Motrvatron and mterest were 1ntensrfied by havmg the students

identify with the characters in the story and become part of it: This ultrmately

resiilted in 4 greater degree of learnmg As the children related to the elves in

the story as “little people;” a bond was established: Our “little people” society

evolved as an effective teaching tool used to secure a rapport with our subject.

Teaching Approach

Basic to the teaching approach was the knowIEdgé that each child has
individual instructional needs. Our project was labeled a “seeing; hearing,
moving; touchmg, learning package” in order_to comply with the notion that
each child has a preferred leaining style; be it listening; seeing, or participating
in a hands-on experience. The vast differences in the abilities of my students
had demonstrated the need for active, goal-directed learning. I applied the
steps of economic analysis to this problem and prepared an instructicnal con-
tract for each child. Each student had a file folder with a sheet divided into
twenty blank sections stapled to the outside. Using pencil to allow for changes
in individual growth patteriis, 1 wrote individual lesson plans in the spaces:
The chrldren were allowed to assrst me in planning thexr asstgnments As eco-

that subject. Learning-center games and activities; the PY,Q’ES,CFP‘FIL,SP??L@
reading assignments, art work, and task cards were some of the categories that
evolved.
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Task cards were especially beneficial to this teaching approach. These
were 5" x 8" cards that I made using old workbooks, catalogs, and my imag-
ination as soutces for ideas to construct meaningful economic tasks. They were

areas to be rernforced Varyrng degrees of drffrculty in the cards allowed all
levcls of abrlrty to be challenged successfully

worl\ record for an income. Each activity was worth one cent in play money;
the chlldren were then able to buy from the class Treasire Chest. They were
gwen chorees to make as saving and spending became 4 reality. Work becaitie a

most enjoyable facet of our classroott as a result of this style of teaching,
Through the 1ntegratron of many resource persons, an overall view of the

significance of economics in all of our lives was gradually presented. We used

the teach'ng tool of community involvement to initiate; develop; or to coii-

clude Speci ic toprcs, as dictated by the lesson: A comparison of the concepts

found in our basic piece of children’s literature with the real world around us
improved the quality of education:
Learning Activities

After the story “The El'ves and the ‘§hoernalter was first ﬁéséaiéa as an
was cut in the shape o£ a shoe and placed in the cut-and -paste center, along
with an ample supply of catalogs, magazines, and newspapers. Each child was
required to place at least one picture of a “want” on the collage and to initial
the contribution. The students were told that I woiild check the collage in three
days. It was the children’s reponsibility to arrange time in their schedules to
carry GUt lhiS assignment AS 2; result iﬁdi’e EiﬁbhﬁSiS Wés filébéd 6l1 iﬁdiVidi.iél

progressed and placed the collages in the hall under the captrcn “Little People

Step Big Into Economics:.” 7
One of the “little people who aided in our economrcs project was a fa-

mous and popular character: E:T: became important to us for he became

known as “Economic Terms.” As new “E.T.’s” were introduced, large strips of

paper effectively displayed the new terms around a picture of the famous
personality.

The world of work was utilized as a way to emphasize economic concepts
such as choices, opportunrty costs specrahzatron the assembly hne, and 1nvest-

varrous other careers, we were able to envision all persons as individuals with a
need to make decisions in view of their own personalities. Individual self-
worth grew with the understanding that we are all important in our own way.
Jobs were created in the classroom for which théSe idéas could be reinforced.
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- We becamie producers ar a oroduCt as we maae p’lay dough Ea'ch child

recipe As accuracy in carrying out these steps was a prereqursrte to 4 success-
ful product the chrldren recogmzed the value of a basrc educatron asa deter-

Another “I drd it myself” actrvrty was made possrble by the efforts of
several mothers. A Sewing center was set up in the hall outside our room where
the parents helped the children to prodiice elf hats; using a caprtal resource —

the sewrng machme The class estabhshed a definite identification with the

Even misic was an rmportant part of “Elfenomrcs * We wrote words for

tunes that were already familiar, and created original tunes for others: A col-

lection of sixteen “Elfenoitiic Songs” represented joyous moments of creativity

and learning.
Our school supermtendent Harvey Barton; brought added dimension to

our study as he explained the relevance of wants, wise decisions; and taxes to

our lmmedrate setting, the school: The children were given a new appreciation

of the school as they were challenged to assume responsibilities that were vital

to the school’ s future as well as to their own futures. This prompted us to learn

more about our lunchroom; bookstore; and school office as they related to our
study: We learned quickly that economics was a very real part of every facet of
our lives:

Our knowledge of natural resources was enhanced as a Tandy Leather
Cornpany representative came with leather; leather, and more leather. Import-
mg and exporting were introduced as strange and unfamiliar skins and hides
were explained. Each child was given a leather kit for a coiii purse. Since we
were very unskilled in the production of leather purses, we greatly apprecrated
the assistance of our principal, Mr. Alleni. AS the prices of the various leathers
were disclosed; we could definitely understand why the shoemaker had a scar-
city of money!

Our free enterprrse economy became very dear to us as Nancy Balton

shared some of her experiences in the Sovret Umon The comparrson to the

coftifnand systeiti eriphasized an appreciation of our freedom in America:

A most effective lesson in chioosing and makxng decrsrons was conducted as

Ms. Baltoii gave all the chrldren twenty cents in various combinations of Amer-

ican money and invited them to shop at the “Elves’ Sweet Shop ” A table was

set with countless sweets to choose from,; each with a different price. The chil-

dren were allowéd to sbend or save as they desired: M & M cookies were the

favorite at two cents each: The store clerks were forced to raise the price of

these, while other items were offered at sale prices. The children grasped the
concept of supply and demand quickly and sweetly! ]

Films, filmstrips, books; worksheets, and bulletin boards strengthened
our study. Newspapers, magazines; and television were utilized. It was surpris-
ing how often the mornings in class became a confused, exciting recapitulation

of economics in the news. As a result of viewing the television commercial for
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. Keebler cookies which are “miade by elves” ilie idea as born for a “Cookies by

Elves” business.
To provnde mslghl into the ldea of establlshmg a “Cookies by Elves” busx-

ness, Michasl Wilson; president of Lee Wilson & Company, was asked to share

information with us concerning the “inside of a cookie.” Mr. Wilson intro-
duced a make-believe town, modeled after our own town. Mr. Wllson demon-

strated the production of soybeans and wheat wnh a step- by -step approach.

As the farmer began the process by abplymg for a loan at the bank, the chil-

dren experienced a relauonshlp to the shoemaker who also needed money for

his business. The farmer’s steps were traced: Mr: Wilson pomted out the de-

pendence of farmers on various businesses and ended by takmg up the harvest-

ing of the soybeans and wheat. Mr. Wilson explained that these Crops would

be turned into _oil and flour; two essential mgrednems of a cookie: ] Fromrthls

angle, the students understood that interdependence was necessary —even to
the making of a single cookie.

Concluding Activitie

Before “Cookies by Elves” could become a reallty, much planmng and

work was required to form our corporation: We had to use economic analysis

as we faced problems such as rentmg capital resources, pricing our product,

etc. We_were a triumphant group as we péréded to the Bank of WllSDﬂ to repay

a $10.00 loan plus the interest due of 20 cents: In the minds of my “little peo-

ple,” the large; worn brown envelope contained a small fortune: As the note

was stamped “Paid in Full;” success was realized: The smcenty and earnestness

of the children in this business venture would prevent me from disclosing what

Mr. Bill Payne, vice president of the bank; and I knew. The loan had been a
fake and the chlldren had actually borrowed thexr money from their teaeher

e’conomlc,p‘ay and presennng thls,produc,uon to our school and the children’s
parents. The scarcity of time made division of labor inevitable. Without the
joint effort of the students, parents, other relatives, and friends, this could not
have been possible. As the students and I worked together to create the play;

responsxblllty was shown as the children revised their parts to their liking. I
was amazed to hear speakmg parts somewhat dlfferent from that in the script

and sorprlsed when the parts were memorized with no insistence. I was almost

a believer in “magic elves” as | witnessed the care; pride, and understanding

that were exhibited:;

pretest and a post-test, with remarkable achievement shown. Other teacher-
made quizzes were given periodically and used for instriictional direction. The
major evaluations were based upon the dapplication of the principles of eco-

nomics in day-to-day activities: The awadreiiess aid coiicerii of the children i m

25 19



their total environment was ihe most decrslve factor As parental commems
were frequent concerning the achievement of the students, 5o were observa-

tions made by resource persons. )
One of _our_most honored speakers was the pres:dent of Arkansas State

University; Ray Thorton. As he offered his congratulations to the children for

their study of economics and talked to them about investing in themselves to

prepare for the futiire, the children eagerly shared their newfound knowledge
with him. A confidernt group of “little people” must have been evaluated by

this university president. In a private conversation afterwards;, Mr. Thorton

inquired as to the ability level of my class; He had assumed that this must have
been 4 Select group of grfted children:

It would be miy conclusion that the smiles on little faces; the sparkle in

lrltle eyes, and the edgerness in attitudes were truly the evaluation of “Elfenom-

s.” Teaching economics to “little people” was in every way “big business.”

GOOD IDEAS IN BRIEF: PRIMARY LEVEL

COLLEEN JONES, JAN KESSLER, and CAROL SHURR, Barlmg

Eléiiiéhldry School, Barlmg, Arkanszzs, worked together to develop a nine-

week course in economiics for their third-grade classes: They created ECONO-

MAN, a fuzzy, green puppet wrth a brg, purple “E” on his shirt. The lovable

character introduced economiic concepls to the classes with puppet shows.

ECONO-MAN developed relationships with new friends who assisted him in

teaching. A few of his friends were a dog (wants), a police officer (services), a

rabbit (productron), two frogs (mterdependence), and a computer (technol-

ogy). Teachers and classes constructed a theater; made puppets, and wrote and

laped scripts: To end the unit the classes established a puppeteer company

which performed in the surrounding community. Three puppet troupes gave
lherr performances to three receptive audiences. They performed for a varied

age group—young to old.

PAM BYRD and SANDY PFEUFFER, Tilles Elementary School, forz
Smith, Arkansas, taught economic concepts to their first-grade students in a

study entitled “Children Are People Who Need Economic Education:” This
in-depth study began when the children wrote a poem they named “Children

Are People; Too.” Each stanza was used to introduce economic concepts in
p p

their unit. The first-grade students learned that chrldren are people who con-

sume goods and Services, produce goods and services, depend on other people;

have economic goals, and make economic decisions. The economic concepts

and generalizations mcorporated into the unit were taught using a variety of

techniques. Some of the dlfferentrtechmques used to introduce or reinforce
economic concepts taught in this unit were field trips, role-playing exercises,

collages charts, puppets; games, activity sheets; bulletin boards; and learning
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listed work the children could do to earn “money chlps” whlch were used to

purchase certain classroom actnvnties They had to deposit their earnings and

write checks to buy these activities: A pohceman was invited to visit the class-

room: The children learned many ways they could depend on the pohce to

serve and to protect them: They also learned that tax money ls used to pay for

this service: The children noticed the absence of school crossing signs around

Tilles Elementary School. Solving this problem led the children into the deci-

sion-making process. The children chose the “best solution” and wrote a letter

to the city government about their problem. It took only a week for the chil-
dren to receive a reply and new school signs: The concluding acttyxty was a
play which adapted a poem the children had used throughout the unit:

Klt ” The group pretended that the lovable creature from oluter space returned
to live with one of their classmates. To survive on earth he would need to
know about our economic system. The class then taught E.T. the basic eco-
nomic facts he needed Each of the five major objectlves wds mtroduced with a
fllmSll‘lp and a chart: (l) America’s Strengths, (2) The Meamng of a Famrly,
(3) Why We Work Outside the Home, (4) How We Spend Our Money; and

(5) The importance of €horces The class discussed each topic, and then the

children wrote the story in their economic storybooks When finished; the

storybooks included most of the basic economic concepts. Each child also

compiled a drctronary of economic terms used in the project: The school’s

media center had a good supply of filmstrips and tapes on primary economrcs
These were used daily. The teacher correlated t,h,e,,s,,e,,aq,’,",’,t,‘,e,,s, »\nth other sub-
jects Such as art drama, Science, and math Whenever possible. E.T. was pres-

so he was in character The class made small flash,cards and put those ideas
that were essential to economic survival into small bags or kits. These were
presented to E.T. at the end of the study. Each child as well had a kit for ecc-
nomic survival in today’s world.

ELAINE COU LSON a teacher in the Ladue School DlSII'lCI a suburb of
St Louis, developed a twelve-week simulation for third-graders. The simila-
tion began as students made collages of wants from a store catalog. Through
thls experience students learned about unhmited wants, limited resources,

scarcity, decision making; and opportumty cost. Each student decided upon

one item costing between $5 and $7 to buy at the end of the unit: Thls served as

the motivation for the rest of the simulation as students became part of the

world of work. By opening the 3€ Service Agency, students learned about pro-
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mined wha[ services thcy were capable ol sellmg, set prrces borrowed morey
for advertising; and developed and printed ads for their agency. Asthey ¢ earned
an income; they each deposited their money in the 3C Bank and edrned inter-
est. Although most students earned a respectable income selling services to
parents during the five weeks in which the agency operated, most students
needed to earn more money. They felt dnother business would help them
achieve their goal of buying their chosen collage item sooner. The 3C Factorres
were created. Students decided what to produce and how to produce items

such as bookmarks, stationery, and stick pins. They learned about the factors

of prodiiction, cost$, productivity, iiarkets, and 'p"rofn as they became both

workers and owners. The 3C Bark lent money needed to begin the new busi-

ness. After two weeks, 46 workers produced 1,500 items: Costs were deter-

mined and prices set. Items were sold to parents; teachers, and students. Al-

though a handSOme profrt was made by all students learned the 1mportance of

pard wages from lhe l‘actorles as well as a share of the profit from the store.

Now each decrded whether to buy his original want; to buy another want; or to
save his ‘money for future use. About two-thirds decided to save their money,

saying that the whole experience had taught them to be more careful about

making decisions and to be more aware of the opportunity cost.

LlSA WATKlNS second-grade teacher at the Louzswlfe Coliegzate

week umt in economlcs At the heart of thrs unit was an orrgmal story The
teacher invited the students to take the role of a teacher and to arrive at and to
explain sound economic decisions by drawing from their seven or erght years

of life experience. In the story, the students l‘ound themselves on a fantasy

voyage to the planet Oikonormius and to an Oikonome famrly whose bakery

was run_without economic understandmg, but had potential In each eplsode
the students, whose adoptrve l‘amxly was confronted with an economrc dr-

intended to be read to the students with dramatrc flare. To generate involve-
mmient, it was presented in second person narrative so that each student became
the main character of the story: Thus, the students were required to “teach” the

Oikonoriies the fundamentals of economics; thereby clarifying their own gen-

eral knowledge of the subject: Through these episodes and related activities the
students were actively mvolved in learning the following concepts: bartering
and currency, supply and demand; labor and resources, specialization of labor,

opportunity cost, goods and services; wants; and cost; price, and profit. Be-

cause of their involvement on. Oikonomus, each student was made manager

of “Chom’s Bakery” and produced “Chocolate Chom!ates” for sale to their

schoolmates; thus reapmg the rewards of sound economic decision making.
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hclpcd the children realize that things have value depending upon a person’s
iiél’d’s zind wnnts “Sbaning Mdnéy Wisely” iaiighi the stiidents that they

“B 1rlerDay, 'exlended ilie concepts alregdy mlroduced by lgachmo lhaJ people
can trade things without using money. Through the “Hot Chocolate Factory”
the students had the experience of forming a company and producing and sell-
ing a brddULl They we're able lb begin lhis bUSihESS by bdi'erihg $12. 00 frbiﬁ

credtive experiences orlgmaled to meet lhe needs of sludents and t‘amlhes
Many sludems e‘(pressed truslrauon in regard to bemg overscheduled durrng

rdm in lhe surmer. Slarlmg a busmess such as a dog—care service; pldnl-
sitting servrce, and a summer lhealer were recommended: lmeresung ways Lo

explore one’s neighborhood and to celebrate the Fourth of July were also sug-

gested. The company sponsored a “Design Your Own Sticker” contest. Pur-

chasers of the calendar received a free page of éssorled suckers, mcludmg a

blank stickci which could be designed and entered in the contest; The winner

received a $10 gift certificate from a store specializiig in stickers. A high point

came when the class was invited to the governor S offlce to present hlm wnh a

held a fund from which other classes at Cbllééiale could borrow lo begrn a
business. After reading “The Little Red Hen;” the students agreed that hard
work pays off. Each activity was a small “sip of economics” that came from a
full, satisfying cup.

aflcr seem,g”a, problem whrch 1nvolved the need to present aﬂyarrely ,of sniack
foods to children. Snacks were prepared by the cafeteria staff and often con-
sisted of items such as crackers, cheese, cereal, frtit, or commercrally prepared

cookies, with milk or juice to drink. The snacks cost 20 cents per day. They
were nulrmous bul of[en lhe selecuon ‘wias not varred or appeahng The chrl-

were not louehmg lhElr snack food The teacher presemed a uml of study lhal

proposed provrdmg more mleresung, palatable snacks, possibly at lower prices

than the cafeteria would be able to provide: Through this idea, she presented a

multidisciplinary unit (“Money Magic”) that introduced dental health, nutri-
tion; the grocery store; school helpers and their tools; and some basic concepts

33 2



about Oriental culture; while interweaving basic economic principles and
topics such as saving; consumers; products; division of labor; cooperation,
money i/ziliie '(p’é'n'n'i'e's nickels; and diinES) prices; scarcity; comparative shop-

culture could substltute for,those relatmg to Onen,tal eulture The teacher ,m-
cluded this topic because schools were now educating larger numbers of Viet-
namese or other Asiatic children. She felt it would be valuable in expediting
initial positive relationships and in helping children from basically rural areas
become more tolerant and accepting of those who are different.

~ BECKY IVEY 'and RITA GRAHAM of the T. G szth Elememary
School Fayetteville, Arkansas, developed “Wants and Needs and Apple-
seeds,” an eight-week study of econoriics for their thlrd grade students: Pupils
developed a basic understandmg of economic concepts while studymg apple

. production, an important agncultural business in northwest Arkansas: In

this mterdxscxplmary ‘unit, the teachers mcorporated science, socnal studles

rcadmz,, language, creative writing, art, math; and,; ofcourse economics: The

students learned about the producuon of an apple; how it is pxcked packed

shipped; and sold, and also how it is consumed: They became entrepreneurs

and developed a business based on the joys of apple consumption. They de-

veloped a want by advertising their delicious product caramel apples. Every-
one (parents, teacher, and students) enjoyed this economic project. The stu-
dents provided the needed services while learning about specxahzauon and
division of labor: Appies were used to teach the basic economic concepts.
Students studied the important service that bees provide by pollinating apples.
They also visited Apple Town to see large-scale apple production. The con-
cluding activity was a PTA program presented for the parents so that they
would understand the classes’ study of economics. '
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Intermediate Level: Grades 4-6

I

CHAPTER TWO

of White Hall Schools
An Economics Unit for the Sixth Grade

Glenda Nugent
Ida Mag Gandy Elementary Schiool, Pine Bluff, Arkansas

) “Régs to Richies: The Story of White Hall Schiools” began as a nirie-week
unit of study to investigate the economic aspects of education; however, as
student interest soared diirinig the first nife weeks, our project stretched into a
full semester. Ida Mae Gandy Elementary School is the newest school in a

small Arkansas school drstrrct that has gone from the f‘ fth poorest in the state

to the fifth wealthiest in just a few years, due to the construction of a coal-fired

steam electric generating station within our school district boundaries: The

problem of poor school facilities was compounded when the school population

more than doubled during a twelve-year period from 1966 to 1978. My sixth

graders who had always attended White Hall Schools remembered attending

school in classrooms designed for one ciass, but containing two classes and iwo

teachers: Increased tax revenue from the power plant construction allowed the
school district to begin a building program to relieve the crowded conditions.

Students were aware of the differences in their school environment now
and when they were younger. They began to question the differences. Through
guided iﬁdiiiry, We dld réSéarCh to fiiid éﬁSWérS tb rﬁéﬁy Qiiestibhs Stiidéiits

writing letters;_ mtervrewmg resource people, takmg fleld trrps, readmg, view-~
ing films and filmstrips, playing economic games, and reading the daily news-
paper. At the outset of the study, I asked each child to help with at least one
group or individual project, yet niearly every child had so many ideas for shar-

ing the results of the research that my room was vrrtually covered wrthﬁ maps,

graphs, posters, bulletin boards, and games: Media groups prepared four film-

strips, and everyone worked together to prepare an economiic newspaper and a
slide presentationi.
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The goals of the “Rags to Riches” study were for the students to gam an

understanding of basic ccononnc prinerples by relating them to their daily lives

in school and to develop an awareness and appreciation of their school system

and the educatronal opportunmes avarlable to them Whrle working toward

I 1ncorporated Benjamrn Bloom s five levels ofthmkrng skills into the uiiit

as we progressed from learnrng basrc economic facts to summarizing and ex-

prOject allowed me to teach at these hrgher levels.
Plan of Study
Our study began in February, just after the state legislature convened for

1983; This allowed the class to monitor decisions made in the general session

that would affect our schools: The lower courts had recently declared Arkan-

sas’ school fund distribution formula unconstitutional, and a redistribution of

state aid to schools that did not have the local wealth of the White Hall District

would dramatrcally affect our school.

To begin our study we listed many questrons about our school and its

finances and sorted the questions into three main inquiries:

Where do schools get their funds?.
. Who decides how funds are spent?
¢ What must be purchased with school funds?

How could we answer our questrons" One of my students came up with the
simple answer; “Ask!” We did this by choosing experts in different aspects of
school finance and writing letters to them containing questions drawn from
our study. Our correspondents included school administrators, members of
congress, senators; and others we felt could aid us in our search for answers.
Replies wereshared with classmates and posted on a “Marl Bag” bulletm board:

Our state’s primary newspaper, The Arkansas Gazelte, became a tool for
monitoring legislative activity as students recerved daily issues and searched

them for legislative and econoniic news. Pertinent information was posted on

a “Legrslatrve News” bulletm board Students also used the papers for lan-

tioil for our own ecoriomic newspaper

Two ecofiomic centers were designed by students and used durrng the unit.

One held readmg materlal while the other contained economic games and ac-

tivities: After using commercial and teacher-made materials in the centers;

several groups of students designed their own economic games to reinforce the
concepts we studied: Holly and Shannon dubbed this area the “Economic
En-Rich-Ment” area because anyone using it would become rich in economic
knowledge.
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The film We Want Goods und Services introduced a discussion of the
productive factors necessary for education. Students made charts and listed,
graphed, or illustrated all land, labor, and capital goods they could relate to
school When mvesugaung labor, studenls ‘were surprlsed at the number of

leucd school workers to interview and quesuoned them aboul Spemahzauon

and mlerdependche The studems learned that specrahzauon increased effi-

uency aid that mlerdependence was vital to each job: The drscussron of capnal

goods resulted in long lists whrch we further categorized into durable and non-

durable goods Research of our brggesl capital good; the school burldrng, re-

salted in sketches of the struc:ure and the knowledge that this resource had
cost $1:4 million to build:

Several community members participated in the project. Our first guest,
Julius Brown; who has been superintendent of White Hall Schools for seven-
teen years, gave the students details of the school district’s budget and the rise
in revenue available for the schools. Mr. Brown explained how assessed prop-
erty values; rising from $7.9 million in 1974 to $105.0 million in 1982; allowed
the district io réplacé dilapidatEd buildings and relieve overcroWding District
Shannon us,ed, this ,rnformauon ,lo,calculale ihe cost of ed,ucaung aach sludenl
per day and tlien displayed their information on a colorfiil bulletin board. _
i W. F. Moody, a former mayor of White Hall who had been instrumental
in encouraging White Bluff to locate in our area, told of its economic impact
on the city of White Hall. His account of White Hall’s hrstory msprred a media
group to produce a fllmslrlp, White Haﬂ lrs Growth and Deveiopment )

Our next expert was Lawrence Fratesi, the county tax assessor, who taught
studenls how to frgure lhe assessed value of real and personal property and

After hearmg these eXperls and readmg letters from our correspondems,
sludenls compiled their information and produced another filmstrip, Educa-

tion: Who Pays?
Afler momlormg legrslauve activity and hearmg experts explam tax col-

lecuon, we Journejed to the state capitz! to see our lawmakers in action: On

7he day of our visit, House debate centered on a school finance bil, makmg the
trip especially meaningful for us. We also went to the source of our “riches;”
the White Bluff Steam Electric Generating Station. A classroom demonstra-
tion by Arkansas Power and Light representative Teri Franks prepared us for
this trip She told us economic facts about Whité Blul'l' and demonstrated how
us wnh a “Power Energy Educauon program ,lhal supplemented the energy
smd'y stUdénts were 'd'o'in'g Wilh thiéi’ SCiEhCé leaCHer, Cynlhié Purn'ell Our ViSii
ural resources (coal) necessary to produce eleclrrcrty

Because schools do earn some money from lnteresl on deposns two bank—
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Bank of Commerce; brought the film It’s All Mine and explained how banks
are able to pay interest. Robert Gantt of Simmons First National Bank later
demonstrated how banks figure interest due on loans and told us about the
organization of a new bank from entrepreneurship through profits. i

Now that we had learned how taxes are collected and from whom; we fur-
ther investigated the allocation of funds available to our school. Persons re-
sponsible for allocation ranged froin teachers to administrators and school
board members. Waiiting to start this part of our search at the top, we began
by inviting our school board president, Gene Whelchel, who told us the proce-
dure used by the board when making funding decisions. He also extended to us
an invitation to attend the next school board meeting. We jumped at that
chance, and forty students with their two teachers became an attentive addi-
tion to the March meeting.

Since teachers are responsrble for allocatmg funds for classroom supplres,

1 allowed my students to form groups and decrde how to spend $100 of my

classroom supply allowance. They used the five-step decrsrongrnakmg process

to select needs for the class. They completed requisition forms and made sug-

gestions that I used to make my actual classroom order:

Our early correspondence t:ad included letters to two political cartoonists;

Roger Harvell of the Pine Bluff Commercial and George Fisher of the Arkan-

sus Gazette: Our questrons about economic issues in political cartoons brought

mformatrve answers which included Mr. Fisher’s offer to publish a cartoon for

us about school finance (students converged on me as I entered school the day
this cartoon appeared in the Gazette) and Mr. Harvell’s offer to demonstrate
cartooning to our class. He left us with an understanding of his craft and an
idea of how economic news affects his cartoons as well as a cartoon for our
own newspaper and an autographed copy of his cartoon book. We concluded
our study of political cartoons by drawing.our own cartoons abouit the school
finance 1ssue

Gil on Economic Education and presrdent of the Arkansas Petrol,eurin,Com-
pany; who was also the. Chéirrnén of the Stéte C’o'm"r'nissi'o'n on Publie Elemen'i

recommendations for a new. fundmg formula after the courts ruled the old one
unconstitutional. As he had already sent his class correspondent the commit-
tee’s recommendations, we were ready with cur opinions about his plan which
would cut state iid to the White Hall School District and force it to rely on lo-
cal property tax collections for revenue. Although we agreed with Mr Wooten

that it was not fair for some Arkansas schools to have only $t 000 per student

while others had as much as $3, 000 students presented convincing arguments

why White Hall could pot afford to lose state aid: Mr: Wooten stated that he

wished others he had spoken to about the proposed distribution formula were

as well informed about school finance as was my group of sixth graders He

praised them for their hard work which was evident from their intelligent ques-

tions and proposals.
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Conclusion

The class shared the results of our study by printing an economic news-
paper and producing a slide presentation. Both became learning experiences as
the students used thé decision-making process many timeés when a question
arose about the best way to print the paper or to arrange the slides which I had
taken throughout the project. The newspaper was compiled from reports each
s;tudem was i'eqmi'ed to W'rite afte'r ea'ch' visit or field trip as well as from e'dii

advantages of several suggested names. We studxed supply and demand thh
the aid of Trade-Off prograrfis and took a survey to determine the number of
papers we would need to print. An assembly line was used to collate the pages.

Papers were distributed to Gandy School students;, and each sixth grader

proudly shared a copy with famxly and friends:

The slide presentation was a cooperative effort; the students drew up an

outline; selected appropriate pictures; and wrote the script: With assistance
from the music teacher; Shelley Orton; the class produced a slide program
coiiif)ieie Mih Béekgioﬁhd iﬁiisic éhd éh oiigihél ihtiodﬁetioh, “SWihgih ét
dents, parents, teachers, and all resource persons were invited to see the prod-
uct of the children’s weeks of work. The class and I were satisfied that our
original questions had been answered and we wanted to share our new-found
economic knowledge. We knew we had a hit, not only from the enthusiastic
résponse of our audience that day but also from several invitations that came
for me to take our program to other groups.
Evaluation and Conclusion

The Busic Economics Test was administered on a pre- and post-test basis;
with the post -test scores showing a significant improvement. Objective teacher-
made tests were alsc used for evaluation during the study. Students used
charts; filmstrips; posters; and bulletin boards to display the results of their
research; and these products provided a means of evaluation. Students com-
piled notebooks containing brief summaries of each resource visitor, excur-
sion, or film; economic definitions and facts; worksheets; and other materials
collected during our study. The most revealifig evaluative technique was class
discussion and teacher observation. Almost every speaker who came to our
classroom commented on the economic kiiowledge revealed by students’ ques-
tions and comments
nity, they began to show an appreclatxon of thexr school and the educatlon
available to them. Response from parents, administrators, and comimuiity
members was overwhelmingly posmve Parents felt their children were chal-
lenged by the work; yet all students were able to make valuable contributjons
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to group projccts So many school workers and communrty members offered

their services as resource speakers that time ran out before we could use each

speaker: Students’ self-evaluations demonstrated that they felt they had really

learned something worthwhile: While participating in an opinion survey con-

ducted by a graduate student; 96 percent of my sixth- grade students agreed

that sc.hool prepared them for real hfe, as compared to srxty percent and

study
Thrs economrc prOjCCt has been one of the most successful learnrng expe-

beg,l] the ehange acﬂcomplrshed rn student values and att,ltudes, As George said
in his evaluation of our study, “Learning economics is like riding a bike. I will
never forget it.”

The Economic Impact of

Pets on Our Society

A Fifth-Grade Economics Unit

ijgncy Braden

Barling Elementary School; Barling; Arkansas

Introduction

My twenty—frve frfth graders had a wrde range of abilities. Three had
learmng disabilities, and seven were extremely bright and eager to learn. The
other students fell at various levels between the two extremes. They were from
low to middle socioeconomic families. This group of students came to my class
with two things in coiminon. ThHey were dnxious to know what kind of eco-
nomics study we would do during the school year. They had heard about our
economics units from my former students, several of whom were older broth-
ers and sisters of these students. They also had an interest ifi pets, as do I. We
decrded to combine. rnterest in economiics and interest in pets with “The Eco-
nomic Impact of Pets on Our Society.”

A survey | taken in our class showed that 24 of the 25 students owned at
least one pet. The one child who did not have a pet had previously owned one.
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The survey showed ownership of 16 cats, 28 dogs, and 12 other pets—a total of
56 pels

“e tound that 592 pets were owned by our school pOpulauon of 425 students:
Ve tound dogs and cats to be the most numerous, with dogs numbermg 380

Jnd cats 122; The survey revealed that 90 other kinds of pets wei'e also owned

by the students:
We had several dlSC[ISSlOﬂS about where we spend money on goods and

services {or pets: Randy’s mother brought us a magazme article from Famdy
Circle (September 1982) enutled “Do You Really Want a Pet?” One section of
the article dealt with the owner’s ability to afford a pet. Many expenses were
brought out; and the students thought of other expenses themselves. We classi-
fied the expenses into the following categories: manufacturing of pet food;
sales of pet products; and medical care for pets. We chose to divide the body
of the project into these three classifications.

We listed all the local resources where we might possibly get information.
The list included pet shops; veterinarians; a local manufacturer of pet food, a
retail supermarket that sells pet food and pet products; a pet shop; and the
humane society. Together the students and I composed a letier that could be
Séi‘il lb jﬁi‘bdiitéi‘é 6f pél fdbd and blhéi‘ Sdiii‘CeS Affei‘ sending the léiléi‘S We

can Vclennary Medlcal Assocxauon and the Umversny of Missouri College of
Veterinary Medicine.
Summary of Economic Units and Activities

M;iﬁnfiiiiiiflng 6f pei food. I m’aaé éiiéngeinents to téke the smdéms to

slnp lhe stiidents completed worksheets, miade charts, and dnd research to rein-

force the concepts taught.
When [ felt the sludenls were ready, we visited the pet food plam I helped
lhe sxudenls prepare a gquestionndire for Ms. Baxles, lhe emrepreneur Al the

plaint, the sludcms were to look for examples of private ownerslnp, consumer

demand,; competition, profit motive; governmenl influence; and the results of

slable governmenl We also wanted to know the impact this industry had on
our economy.

When we arrived, Ms: Bailes took us on a tour of the plant; talked to the
students; and answered their questions. She told us the plant started 25 years
ago with an investment of $50;000. She and her husband chose Fort Smith as a
location because the freight price was good for supplies coming in and for
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finished prodiicts being shipped out. It is a family-held corporation in which
she owns the controlhng stock The company produces dog and cat food

included sophrstrcated equrpment, buildings, and trucks Thirteen people were
then eraployed at the plant:
We also learned that the pet food 1ndustry depends on farmers for most of

the mgredrents of pet food: The mdustry depends on outsrde transportatron to

deliver their raw materials; even though they have their own trucks for trans-

porting the trmshed product

The company is regulated by government in several ways: It must meet
both state and federal standards for plant operations. It is also subject to fed-
eral wage guidelines:

The students left Bailes Best Made Dog Food industry with a better under-

standing of the economics they had been learning and a five-ponnd bag of dog
food each. One student commented that this was a good way to advertise.
This trip was an excellent learning experience; as was evidenced by the let-
ters to Ms. Bailes. Students thanked her for taking time to talk with them and
told her all they had learned on the trip. I also used the trip in another English
lesson in which the students outlined the whole trip on the board. The students
were so excited about the Bailes Best Made Dog Food industry that they talked
about it constantly. As I listened to them, I could hear evidence of their knowl-
edge of the rnarket 'e'c'o’h'o’my, so I helped therﬁ organize their khleedge They

acterrstrcs using Barles as an example
Next, we received information from Allen Products (’ompany, maker of

Alpo Pet Food. The Story ofAipo traced the  company from the beginning in

1936 in a rented garage to the present-day corporation. I wanted to see if the

students could recognize the characteristics of the market economy that they

had so easxly po:nted out after the trip to Bailes: This was a reinforcement; as

well as an ei/aluatron tecr."nque 1 divided the students into groups, assigning

each group one characteristic to look for and report about.

We then received information from Ralston Purina Corporation; Kal Kan
Corporation; and the Pet Food Institute. I prepared independent tasks from
each of these sources of information. The purpose of the tasks was to give the
students an opportunity to apply the economics learned in previous activities.
The tasks began with the simple and advanced to the more complex. Some
examples of the tasks are as follows:

PUR]NA )
o What is the total caprtal mvestment for l982'7 What is the mvestment for

necessary.
¢ What kind of effect did inflation have on the demand for pet food?
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KAL KAN
e Why d1d Mr. lesch decrde to produce pet food?

e What two major events happened to the company during World War 11?

e How does the American farmer depend on the pet food mdustry? N
e What changes have taken place in the U.S. economy since World War 11

that have increased pet ownership?

_Retail sales of pet preducts. r’ﬁa smaéms neeaea to i'ea'm' thelr own role

ket because that s where the decrsron are made Most of them named various
supermarkets I prcked up a pet toy and offered 1t to a chrld for S cents He

actron I told him we had created a market The students looked surpnsed but
I asked what two things had occurred. From that simple exercise they could see
that a market is a situation in which buyrng and selling take place

The concepts of supply and demand were introduced through transparen-

cres and worksheets from Basic US. Economlc Concepts. The Trade-Offs

lesson “To Buy or Not to Buy” helped the students see the factors that influ-

ence the consumer’s demand for a product We used flea collars as an example

of tiie demand changing due to outside influences: Some students said that

lowering the price of flea powder mrght create less demand for the collars. On

the other hand some said that a mild winter mxght increase the demand for

flea collars; as the fleas wouldn't be killed by extreme cold weather.

The next Trade-Offs lesson, “To Sell or Not to Sell,” was about the supply

side: In this lesson the students saw the flip side of the coin as they watched the

factors that affect the amount business people are willing to sell at different

prices: We used p pet sweaters to take a closer look at the supply side changes.

As the students put themselves in the place of the producer, they found it easier
to understand why producers are not wrllrng to produce a product for a low

that the more they were pard for the Sweaters, the more sweaters they would be

willing to_supply.
The Tradé—OﬂTs lesson “At What Prrce” remforced understandmg of the

equilibriiii or market-clearing price. Before WE 5aw the program; we discussed

the cduse and effect of the situations in whrch asurplus or a shortage occurred:

For example, if Wee Pals Pet Shop had a surplus of dog houses priced at

$50.00, the students decided the business would probably have to lower the

price in order to sell the houses. On the other hand; a shortage of the dog

houses, they decided; would probably cause prrces to go up: Thelesson showed
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product As the studems watched the lesson they thought of pet supplres
The final Trade-Offs prograim in this series of four closely related lessons,

“How Could That Be;” showed the mterdependence of market prices. In this

lesson a singer’s success had an mfluenee on hamburgers and football Helmets.

After viewing the lessomn, we decnded to apply those concepts to the pet prod-

ucts: One student said an increase in long-halred dogs could cause an increase

in the demand for plastic in order to make brushes for the long—harred dogs

Another used an example of an increase in cats causing an increase in carpet

used for scratching posts: Finally; when local independent truckers went on

strike; the students became concerned that the strike might cause the price of

pet products to go up. They said the raw materials —like the finished product
—might be transported by truck.

I felt the students were ready for some real examples of what they had
beeri léérhihg éb"o'ii't Most of théir p'arén't's sh”op'p'é'd ét é lérge Stiberrhérket
other products that a pet owner would be mterested in buymg I decided to ask
Robert Yehling, the manager of Harps, to speak to the students.

We had some discussion concerning the information we hoped to gam
from Mr Yehlmg We classrfled the mt‘ormatlon we needed to know mto two

Secondly, we wanted to”k,now the economics pertammg to pet ro’odfan,d,pet
products sold at Harps. We prepadred the t‘ollowing questions for Mr. Yehling:
How was the location selected?

Is your business a corporation; a partnership; or proprietorship?

How does it help the area? __

How many people work at Harps" Are there any seasonal workers?
How do you decide wages and salaries?

What other kbenefits do the workers have?

Do you invest profits back into the business?

Where did you get the money to start this store"

What government rules and regulations do you have to follow?

How do you dec1de prrces"

. What kmds of ‘pet products do you sell?

: What is the volume of sales of pet products"'

‘.o‘f.\o:po:_\u.os‘umuru 10 e

[y
[N

i3: Do you sell more cat or more dog food?

——
s

id: Do you sell more dry or more canned food?

e

I5. How do you decide which pet products to sell in your store?
16. Do you sell asrmuch pet products during times of recession as you do when
the economy is in good shape?

Mr: Yehlmg had sald Harps requrred t“nancmg, and this led to an mterest

in financial institutions. The students wanted a resource person from a fi-

—
Lh

nancial institution to come: The dee-O]fs lesson “Why Money" ¥ was used

to provide a background for the study of financial institutions first: I asked
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J. B. Turner from Merchants National Bank io come: Mr: Turner's viit caused

the students to be more aware of all financial institutions: They began bringing
in newspaper advertisements from the local banks and savmgs and loan com-
panies. Most of them were advertising their various savings plans such as
money market plans and certificates of deposit. The students displayed severai
of these advertisements on a bulletin board.

Medical care for pets. This phase began with a visit from a veterinarian.

br: Jackson explained why he chose hlS vocation and revealed lhe amount of

capital investment required to start a practice: He explained the many govern-

ment regulations that a veterinarian has to meet: He said Arkansas is stricter

than most states. Dr. Jackson told the students of his income and expenses. He

had gathered information for income tax purposes and shared it with us: The

students later graphed this information. S
After Dr. Jackson’s presentation the students divided into groups to do
'réSéé'r'ch' USihg materials provided b’& the American Véiéiihéiy Médical Asso-

narians’ services in 1981. They also found that the mulupher effect was a great
influence in our economy. They made a circular flow chart using their infor-
mation. Group IT found the expenses and the sources of income for a veteri-
nary college. They made graphs to show their findings. Group 111 stressed in-
teresting facts concernifig dental services offered by veterinarians. (They were
imipressed by the inforimation that dogs can be fitted with braces.) Veteri-
narians are now specializing iii 'd'en't'al Wbrk an"d th'ét 'r'e’q'ui'r'es éd'diti'oiiél in’V'éStI

the v1ewpomts of senators on opposing sides.
This phase ended with a visit from a representauve of the Sebastian

Coumy Humane Socnety, another provtder of services for pets. She gave us

information on the major expenses of the humane spcxety and its income. The

students were surprised to learn that no tax money was available to the humaie
society:

Concluding Activity
At the beginning of the year the PTA asked us to have a program about

economics: We used the problem-solving model to make a decxsion about the

type of program to have. Once we decided to write a play,; it didn’t take long.

All of the resource people were written into it:
Evaluation
Formal evaluation of the students’ progress was done by administering the

Basic Economics Test; published by the Joint Councilt on Econg{nicﬁﬁiguca-

tion. Form A was given as a pretest and Form B was given as a post-test: An
average of 9.4 points were gained.
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Informal evaluation occurred throughout the study. The students’ letters
to resource people served as an excellent basis for evaluation. Other written

ssxgnments. discussions; and observations also served the purpose. When I
put together a scrapbook of the students’ work; I was amazed at the improve-
ments in their work at the end of the year compared to the beginning. The

students; too; were amazed at themselves!

WHat Maké§ the

A Fifth-Grade Unit for Economics

Echols Elementary School, Fort Smith; Arkansas

Introduction and Objectives

Echols Elememary School is one of twenty-one nexghborhood schools in

the Fort Smith schoolr system: The students who attend Echols come from

middle to upper-income homes: The school has nine self-contained class-

roors, a special education room, a music room; and a media center. The

school’s enrollment is approximately 215. Thirty-five fifth graders were in-

volved in this unit of study:

in 1981-82 my fifth-grade students and 1 worked on an economics pro;|ect
which very briefly included the topic of education. The students that year were
asked several questions about our school system; some of the questions were
answered; ‘but others remained unanswered. I saw many opportunities for ex-
pansion of this topic. To enlarge upon this beginniiig, to give the students an
ﬁﬁdé'rstaihdihg of the operation bf a school system, and to. help them make

year. =
My objecuves were related to the finie topxcs whxch we studied These

tion and mterdependence (8) technology, and (9) cxrcular flow.
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Teaching Plan

Scarcity and choices.  After this project was chosen, several events hap-
pened in our schiool system which contributed greatly to our study. Darlene
McNeil, oiir principal, camme to the class and told us she had something very
importaiit to talk with us about. She told us that the school system was going
to have $0.7 miillion to $1.0 million less to spend next year than in this year:
Ms. McNenl said that one reason for the cut in the budget was that ‘we would
receive less from the state government She stated that we had to start planmng
how to save money in our school.

After she left; I asked the class, “What can we as a school do to spend
less?” To ‘encourage the students to work hard and to come up wlth good

ideas; 1 told them the entries would be judged, and prizes wculd be given for

the best ones The winner of the contest was given a choice of prizes—a splral

notebook or five pencils: 1 introduced the term choice to the students by using

the choice the winner had made.

Our discussion of these ideas led us into how we could let other people in
our school know about the importance of saving and what they could do.
Some stiggéstiéﬁs were bulletin bbéids , posters; letters; word-of-mouth; news-

posters advertised for others to be wise and to save money by savx,ng,dxftfre,nt
items around the school. The play committees decided to wait until they had a
better understanding of economics before they wrote their plays. When they
did write their plays, the plays included economics and pointed out the wise
use of resources. Another educational tool that developed from this was a
newspaper. The fifth graders provided the riewspaper with some articles,
puzzles, and cartoons, but most of the newspaper was written by one student
who took 4 special interest in writing and publishing.

Two guest speakers visited our class during this phase of our study: Our

first guest speaker was John Owen, assistant supermtendent He discussed the

school’s s operating budget and the proposed four mill increase that would soon

be voted upon: Dr. Owen used part of his time * o ekpiam about mills and how

they are flgured 1 also invited Raiph Mott to talk to the class on the problem

of scarcity and how it relates to his occupatlon Mr: Mott is the architect who

designed our school. He opened his talk by stating that architecture and eco-

,’,’9,',“,',95,59 F,‘,’S?ﬂ!?',,,?h?,‘?,‘!,’,‘?‘l'?g of Echols was a good example of archxtecture
of several schools and addmons to schools to be built from a smgle bond issue,
Because Echols was last; money for the project ran short and certain items in
the school had to be left off. Mr. Mott explaincd that economics is the first
step in architecture.

Wan" I related wants to something the fifth graders could identify with

—their families: After discussing our wants, 1 asked the students to help me
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make a bulletin board entitled “Wants.” The students drew and cut out items

whlch represcmcd a want and placed them on the bulletm board:

eould relate to at school I reminded them that the PTA gives $5 to the class
whose parents had thE best attendance at the PTA . meeting: We pretended that
we had recewed thc money, and we wanted to use it some way: First; I intro-

duced the five steps of economic decrslon makmg to the class: Then we pro-

ceeded to work our way through the steps: At the end of the lesson; I had the

students use the decision- makmg process to decide what they would do with $5:

I wanted the children to become well acquainted with all aspects of the
school system. An aspect which the children did not have much association
with was the school board. I invited Katherine Boulden; school board member,
té Sbéék ib illé fiflli gr'aaé'r's bﬁ tlié brbblérﬁs a sclibbl board faces, how a

To mtroducc the term opportunity costs | sh0wed the class the frlm
“Choice” from the series Trade-Offs. After viewing the film; we discussed.it;
using the questions and activities listed_in the teacher’s guide and answering
questions on a worksheet. Finally, a simulation game called “Unequal Re-
sources” developed by Margit McGuide of Seattle Pacific University was used
to reinforce the terms Scarcity, opportunity costs, and wants.

Goods and services. Miles Shopfner; director of purchasing and main-

tenance; and Barbara Rhoades; secretary for purchasing for the Fort Smith
Public School System, came and told us about their jobs in purchasmg supplies
for the scliool system. Ms. Rhoades cxplamcd how supplies are requisitioned
by the different schools and how they are purchased through her department.
She gave the students an opportunity to judge quality; color; and overall gen-
eral appeal of different items. Each time after the class had selected their fa-
vorite; Ms. Rhoades would tell the class the cost. After the visits of Mr. Shopf-
ner and Ms. Rhoades; the students were given a price sheet for the items that
could be requisitioned from the purchasing department of the school system.
They were tlien given the assignmerit of making a list of the items they would
requisition for the classroom if they were given the opportiifiity.

Productive resources. _I introduced. the students to the three productive
resources— land, labor; and capital goods— by defining them. Then the stu-
dents gave examples in our school of each resource. The students also divided
a sheet of paper into thirds and drew and labeled the three factors of produc-
tion as they related to the school. The students enjoyed learning about entre-
prcncurshrp as an cxamplc of a labor resource The word entrepreneur at-

their parents who owned businesses as examples to teach the concept
Taxes. B'o"tﬁ Ms. Bcu,ldén,énd Dr,,owen sp"o'k'é ébcgt the jrnrllég'e' in-
crease; and Dr. Owen explained in his talk how taxes were figured. The local
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newspaper prlnled a dally arucle entitled “Dollars and Sense;” which gave

reasons persons should supporl the four-mill i increase being asked for by the

school system. Since this went along very well with our economic study of the

school system, the students and I clipped and saved lhe articles and displayed

thent on a bulietin board:

B Siiééi;ilil;iliﬁﬁ ﬁﬁd iﬁIETUEﬁEﬁﬂEﬁCE' As an introduction to tl‘iiS section
of lhe unit, I had the students make a list of as many jobs in the school system
ds they were aware of. We discussed lhe jobs that had been listed, and I used
their exaimples to present lhe econoriic term spec:altzanon We made widgets
to reinforce the term specialization and several other economic terms.

Our first guest speaker on specmhzauon and mterdependence was Ernes-

tine Hunler, supervisor of elememary education: She sboke on speclahsls in

education: Other speakefs on this topic included our school secretary; the head
cook; and another teacher:

Téclinology. The term technology had been discussed when we made
w1dgels The students saw how technology helped improve the producuon of
the widgets. After making the widgets, we applied technology to schools. The
class had fun listinig items in the school which had improved through lech-
nology. As a part of our study, I invited Anmse Skldmore to come and lalk to
the class. Ms. Skidmore formerly taught at Echols and is now retired. She di-
vided her talk into thirteen parts about the changes in education: ’

Circular Flow. 1 wanted the stiidents to ljé'\ié énjindé'rsmndi,ng of how
income and production interrelate with each other; so I explained the circular
flow of goods and services and money. To relate the circular flow to our study
of the school system; I had the class help me describe the flow paths as they
relaied to ihe school. The stiideiits dlso desigiied their own circular flow charts
and related them io the school system.

Concluding Activities

. One of ike final acuvmes in our economlc sludy was & held lnp to lhe
school service center. The students saw the offices of many of ,t‘lepersons wlho
had coie and talked to us. Another concluding activity invcived tlie election
of a classroom school board. The board selected a principal to operate our
Econoimic nght ochool The school was for the parents, wnh lhe sludems

cemhcates of parucnpauon, and served refreshments. Fifty-five adulls at-
tended the school:

Evaluatioa
The students were evaluated using both a prelest and a post-test; teacher

observation; parent evaluation; and written reports. Each aspect showed
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growlh m understanduu> econoriics. The chrldren rmpressed me w1th their
kniowledge of economics and schools and their ability to relate the two. I had
hoped the Echols’s fifth graders would acquire a workmg knowledge of eco-
nomics in our pubhc schools, and | was pleased with the results:

The Economics of the
Ocean
An Economics Unit for the Fifth Grade

 Cynthia Tumner

Grottoes Elementary School, Grottoes, Virginia

Rationale

I grew up in Miami, Florida; enjoying the ocean as a part of my everyday

life: I had a great fascination for the beaches and animals that shared that
environment: As | grew up; hotels; golf courses; and other prrvate enterprises

sﬁlaﬁrted to be built on the sand dunes. The ocean wilderness as I once knew

it near my home slowly disappeared. Hotels put fences up so that I could
no longer explore the beach shore Sewage from the hotels poured 1nto the

queslionable
When I decided to develop an oceanography unit for my fifth graders, I

wanted theni to see the ocean as an exciting place just as I had as a child. But |
als'o' 'wan'té'd riiy sui'd'en'ts to un’derStsan’d that eeonornie deeisions pertaining to

Objectives
* To help students develop anaiyticai skills when deaiing With economic
decrsrons

and development of natiiral resources.
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the ocean floor set the stage for learning about the ocean’s natural resources.

Using the various books in the reading center; the students compiled a list of
natural resources available in the ocean depths. We discussed the questions
a company might consider when deciding whether to mine from the ocean
depths: What will the production costs be? Is there a market for this particular
natural resource? What could be done to_reduce costs in mining? From the list
of natural resources the students compiled; we discussed_ the profitability of
each. Here is an example: Manganese is not as cost effective with present-day
téChﬁdlbgy béCéi.iSé ﬁléhgﬁﬁéﬁé iS fdi.ilid bﬁly ét éXﬁ‘éiﬁé défiths bf water. Oil,

To help siuidents understand that our resources are limited in relationship
to peoples’ wants.

. To provxde students wlth an understandmg that the market price reflects the

nesses more effxcxent by using new technology

«¢ To help StudenN understand the advantages of dividing tasks among work-

ers (division of labor)

¢ To provide students thh the’ understandmg that loglcal decnsnons are made

by considering the alternatives and the opportunity cost of each choice:

Léﬁfﬁiﬁg Aéﬁi}iﬁé's'

'l‘liesc m,gluded, dlt,to shee,ts, wo[ksheets, bulletm board dlsplays, dlscussmns,
fr‘dl‘&lé, fil'ms bbka cooking, filtiipibdilttibh b"o'%it CthtrUCtibh and games

glve an overview of some of the activities used in thlS economic unit:

__ Underwater equipment. To spark interest in the economics of the ocean;
I started the unit with a chronological history of underwater equipment. Each

éiiidéiit géiié an oral report along with a presentation of biéoéiéd art Wofk

questions were discussed:. Flow dld improved technology change the dlvmg
equipment down through history? How does new capital equipment and tech-
nology enable people to work better and faster under Wét'e'r?

Ocean floor. The ocean floor was our next subject: Time was allotted

for the students to draw and cut out a silhoustte of the ocean floor. Studying

Ocean pollution; Pictures of ocean pollution were posted on the bulletin

board. I asked the students some thought-provoking questions such as these:
What is the real cost to society when a company pollutes the environment?
Who pays for these costly mistakes? Who is responsible for the cleanup? Will
the oil company raise its price to take care of its mistakes?
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Bout building. i contrast to previous activities whlch were more fac-
tudlly oriented, the tollowmg d(.uvmes WEIE more expenenually based. I pre-

semed the elass wlth _patterns for paper boats that were too difficult to con-

struct without a cooperative effort. When the students realized how difficult

the boats were to construct, they asked if they could work together. Something

very interesting happened: A group of six students organized themselves into a
specialized task force. These students were the most successful. Several stu-
dents refused heip. Their construction was so poorly done that everyone agreed
that théif boats ii}efe uiisafe The elass leaiﬁéd sdiﬁe Valuable lesséﬁs ahbut

discussion based on our bulldmg experiences.

Flshmg Game. After our boat eonstrucuon expenence I divided the elass

mlo groups of four: One person in each group was selected to be the captam of

a fishing boat: The other members of the group were the crew: “The Fishing

Game” Was played. First, fishing cards were placed on the floor behind a deco-

rated tadle: The cards contained a fish species name and the poundage: Each
student fished two times with a magnetic pole. The weight of the catch for
each fishing boat was tallied on a worksheet along with the price per pound:
Eaeti ijéuf) iﬁultiblied the iiveight By the i'jiiee bei bduiid as giiieii 6ii a haiid-
Whlch made the least? The different catches were evaluated. Iled the students
to understand that not only the fish poundage but also price per pound were
determining factors.

I asked each group to dmde the money made from 1ts hshmg mto five
equal shares. Two shares would go to the captain and one share would go to
each crew member. We made a list on the chalkboard of all the captain’s ex-
ﬁéﬁses lt iﬁcllidéd Cbst bf bbat sup'p'lies, iriSlii‘SlriCE iiiikééi:i, lif‘etiSE§ aﬁd

the sludents made realistic stuffed ocean fish for a bulletm board display:
Food for thought. My classes had enjoyed the oc.eanography umt s'o'

Spamsh f1sh After our dehcxous buffet we compared the prices of the fish we
had received. The waste of each kind of fish was compared. We also dlscussed
why prices might change: What were some of the things that could affect the

fishing industry?
Concluding Activities

My classes were very enthusiastic about all that we had done. Why not
First we made a bathysphere out of twerity-six ctt plastlc bags. Each bag wds
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ldped logelher wnh duct lape to form an oval-shaped bubble: A small fan was

duct-taped to one end: The other end of the structure was left open for an en-

trance and exit area.
Wlule worl\mg on the bathysphere we created a fi.mstrip about lhe eco-

student was assrgned a lxlmslrlp frame to create his own picture for the script.

rhe prclures were colored m magrc markers so lhey would sland oul when pho-

strip inside the bathysphere. Our bathysphere was large enough for twenty-eight
children to crowd inside. However; more than just children came! Teachers;
our principal, a county supervisor; and parents all crowded into the bathy-
spherc for an underwater eéxperience.
Evaluation

The types of evaluation I did were direct teacher observations, role play,
written test; creative writings; worksheets; and reports. Through observation I
watched to see if each student was grasplng correctly the concept presented.
Were lhe sludenls understandmg and usmg approprlale economrcs vocabulary

me addmonal insight ,mlo lhe approprrale knowledge and understandmg of
concepts they were gaining.

GOOD IDEAS IN BRIEF: INTERMEDIATE LEVEL

Okiahoma, crealed a urit called “A Chain Is as Strong as Its Weakest Lmk

A Government Is as Strong as Its Weakest Citizen:” The five-month unit was
desrgned to acquaml students with basic economic CONCEpLs as related to na-

tional; state; and local governments and to show students how lhey could per-

sonally help those governments remain strong: Various media were used to

introduce or enhance many economic concepts: One goal was to learn ways to

help the federal government get out of debt. A “Three R’s” approach was used
to study past administrations’ deficits and surpluses as well as nahonal and
intériiational évéms that al'fected the biidget By stiidylng baSi deficli sg'eﬁa-

e.\pendnures such as ;hose for lhe,Socral Securny, system and,the,rnlersl,ale
highway system, and OPEC (Organization of Petroleum Exporting Countries)
policies and those related to the effects of the control over individual consum-
ers helped the students gain more insight into our vast economic structure. To
share their findings with the Tulsa area, they wrote and produced a fifteen-
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minute videotape for Green 6o'un'ty ?ei'evisi'o'n' tii'r'ough' i-ii jinx their S'cii'o"o’i;’

decided to begm mdmdual §avmgs accounts ,They had conceptuahzed the iim-
portarnce of 4 large national savings pool to keep our government solvent. To
actively do what they could to reduce the niational debt, they advertised, took
orders, purchased, and delivered over 180 red, white, and'blue 'c'arn'ati'on's to
the Jenks West schoolchildren. Their profit of $154.37 was sent to Tulsa’s con-
gressional representative, James Jones, who forwarded it to the U.S: Treasury
Department for national debt reduction.

BRENDA CORBIN, a fourth- grade teacher, and JANE BAKER, a media

specialist at the Woods Eiementary Schoof, Fort Smith, Arkansas, developed a

unit entitled “Timothy Ticket Traces His Roots.” The idea for Timothy evolved

after their visit to a local industry, Weldon, Williams & Lick; a ticket pub-

lisher, as part of the coursework for “Educators in Industry.” For the initial

activity; the children brought ticket stubs to class and formed a collage that

gradually assumed the shape of a boy whom they named “Timothy.” To learn

a variety of economic concepts; they followed the seven steps of production;

usmg trcket output as the exampie gettmg the order plannmg for productron,

the ticket to the ticket seller; and sellmg the tickets to consumers. Posters bul-
letin boards; mobiles; puppets, games, filmstrips; and tapes were all produced
by the children during the course of the unit. A speaker from Weldon, Wil-
liams & Lick served as a consultant. He guided the children through the steps
iii prddiiéihg a tiékéi éhd then aaswaréd théir 'm'an'y 'q'iiéSti'o'hS Oh their field

& chk, shlps many,trckets via Arkansas Best, Erelght and on a,fleld trip there
the children were able to get a view of Low tickets were shipped across the na-
tion. Each child was even encouraged to climb up into the cab of an ABF truck
and blow the horn!

As their unit came to a close, the class wanted to share what they had

learned about the productlon of a ticket. They decrded on a slide presentatnon,

preseiiting the way Timothy Ticket traced his roots: Mr: Calvert; of Calvert-

McBride Printing, offered his equipment to them to actually produce the tick-

ets for their show. He prepared a tracer; designed the ticket; had the negatives

prepared and invited the class to bring one child to print the tickets: These

tickets-were sold for ten cents each: The children also hired a programmer

from the sixth grade to write a computer program to produce complimentary

tickets on their printer. These complimentary tickets were given to those who
had been helpful during the study. The show was a tremendous success, but
the students still had an unanswered question: What should be done with the
profit? Since Weldon, Williams & Lick reinvested. its profit in the company,
the children decided to do the same. An economics computer p’"r’o'g'ram' was
purchased for the media center.
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BETTY BRUMETT of East Eléiﬁéﬁiéfy School, Jonesboro; Arkansas;,
developed a unit for tcdchmg economics to her frfth-grade students. Since she
was a firm believer that one learns from experience; the unit was to provide
useful experrences about actual everyday events. The students participated by
principal; the teacher was grvenpermrssro,n to allow her students to own and
operate the school supply store. This establishment had as its objective the sell-
ing of school supplies. The business involved the entire school population —her
students as owners and operators of the business —others as consumers. Since
East Elementary School was primarily composed of students from lower-
income families, the consumers wolild not be “big spenders.” This recognition
helped the students to devise ways to meet the needs of thiS type of consumer.
Also, this helped to credte the name that was used, “School Sipplies, Inc., In-
flation Fighter.” This unit was well-suited for subJects taught in fifth grade.

~ The students were required to keep a class notebook throughout the year.
A sample of all work was kept in the class notebook. It was kept by the chil-
dren Zilid WZS always available fdl‘ thEir USE Thé StUdEhtS WEl‘E ﬁllbWEd fd bﬁl':

experierices relatlng to a business: In the assessment ofthls unit, it was beheved
that the real experiences would remain with these students and would help
them to be better decision makers and better problem solvers as they became
reSponSIble and productlve members of society: As a concludmg activity, the

students played “Econo” (a game snmllar to “Trc Tac Dough™); had slides made

of themselves as they worked in the various aspects of the business; and dis-

played their office and bookkeeping activities to visitors in the classroom:

SUSAN DAVIS, a teacher at Unca Elementary School in Utica, Kentucky,
began “Fifth Grade Finance” as an attempt to motivate students and improve
their work habits. The students were paid $5.00 in construction paper currency
for each completed assignment. In turn; they paid the teacher or “government”
$5.00 for failure to complete work. Based on grades, pay increases or decreases
were also givan' As funds grew; a bé'n'k ‘was brogrémmEd on the eléssroom

were also faeed y!rth many expenses. The brgges,t was the purchﬁase or rental of
ii hbrﬁe (dESR) Three h'o'using éiéés were available Private PenthoUSES (the

Harmon Helghts (a mlddle-lncome subdrvnslon) sold for $200 wnth 12 percent
finance charge or rented for $50 a month; and Davis Duplexes (the poorest
area of the room) rented for $40 a month. Students decided where they wishied
to sit; then lease or loan agreements were srgned As homeowners, the students
were faced with another dilemma— utlllty costs. From September through No-

vember, each student was assessed $15 per month. The cOst went up to $20

when a cold spell hit the area in December. Job benefits were discussed in re-
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weeks of the year, students were able to make a $500 stock rnvestment using
stock tables available in the local paper. Sirice some fedred risking this much
money, stock conglomerates were formed with friends. Durmg the last week of
school, each student'’s assets were quurdated when morey was spent at a class-

room auction. These students were aware of the “real world:” They could see

that money does not “grow on trees.’ They learned to make decisions; develop
priorities, use time wisely; and feel good about themselves.

MARILYN SUT LOKEY; MAE RUTH COHEA; PATRICK WHEELER;

srxth grade teachers, and BIEL SPICER; the principal of Cook Elemen--

tary School, Fort Smith, Arkansas, organized a unit entitled “Voluntarism.”

Through the use of discussions, activities, field trips; resource speakers, and

evaluations; the students learned basic economic terms and coneepts that en-

abled them to understand the economic values of the services provided by

arious volunteers m Fort Smrth The mtroductory actrvrty was developed by

teer police olfreers They drscussed various types of services they provrded for
the benefit and protection of citizens of Fort Smith. An interest center was set
up to display capital goods which they used in their work. Other volunteers
who visited oiir 'c"ass and talkéd aboiit tHEir work in terrns of eeonornies were a

terms and coricepts to the actual work bemg dorne by the volunteers As a con-

cludinig dctivity of their study of economics; the students wrote and performed

skits to illustrate the economic concepts they learned as these concepts related

to the volunteers whose work they studied:

JOYEE TAYLOR, a fourth-grade teacher in €Cook Elememary School,

Fort Smith; Arkansas; who taught social studies to three classes in a depart- ‘

mentalized teachmg situation, developed a course of study to teach economics

and divided it into seven maJor activities. Many popular characters and a

EEiéhhorhood shopprng center were used to illustrate these actlvrtres Lon-

Profit Motrve (Ziggy). ]‘hese charaeters generated,rnterest and enthusrasm in
economics evinced by frequent “oohs” and “aahs” expressed by the students
during the introduction of this study as transparencies of these conceptual
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United Slates topographxcal map, displaying the main produels of ns e:ghl
regioiis, enhghlened the students concerning envnronmemalr effects on con-

sumption and production and concerning the scarcity of producuve resources:

tole-playing acuvines, flannel board programs, and dioramas depicted some

100 marketplaces: A visit to a cemmunily shopp;ng center composed of many

types of markets allowed the students to examine wants; choices; scarcity,

mﬂauon ebn1petllxon. and tariffs. Sludents formed compames and compeled

tinized when the students tormed companies. Thls time the sludems p,rodu,ced
a variety of products made from available classroom materials, advertised
their products; and displayed them for sale in a minimall; eager to reap re-
wards for their risks. Lastly, using selected conceptual characters, the stu-
déiit%, ihdiVidUélly éhd ih g'r'o'ii'p's, ret’ol’d our e'c'o'h'o'iﬁi'c St'o"ry b'y Sh"o'Win'g h'o'w

tapes, puppet plays, skns, role playmg, panlomlmes, fellboard acu,vmes, an,d
a SIi'de 'p"resemali'oh P'rel an”d 'p"o'sneSL Sctjres 'reveale'd lhal lhe smdems made

dent emhusxasucally puit it, “We learned how the world works.”

HELEN BRANUM a fifth- grade leacher at Sutton Eiem'em'a”ry School
Forr Smiith, Arkansas, developed a unit on food with special emphasis on the
effects of weather on our food supply. Since food is a basic need, the class
explored the many facets of the food mduslry Durmg the sludy of nutrition in
health and science classes, the students started bringing in articles dealing with

various problEms of the food sector of our economy: The instructor decided

on a very practical approach since about 50 percent of her students were from

low-income homes. One of her objectives was for them to learn that food is a

major item in the famxly budget: Thus, they had to learn the value of food

dollars. They first took a field trip to a nearby produce market. The owner

talked to them about produce and how supply and demand affects his prices.
He stressed that production of crops depends a great deal on good weather.
The class continued to watch for related newspaper articles; used pamphlets;
filmstrips, and transparencies, and developed an economic vocabulary. The
students collected labels from foods and learned how the information on labels
can help consumers. A field trip to the Gerber Food plant brought some new
ideas to the study. Students learned that there are many costs in 6béia§ihg a
bUSiﬁéSS:dEbiECii‘iiiﬁh i‘ebéii‘S b’uil’din’g CéSlS, édVEi‘liSihg, iéXES’,' ElC A i‘bW;

problem for farmers. He related how the weather bureau provndes a real ser-
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vice to f'trmcrs by glvmg '\dvance notice of frost hallstorms, etc. This part of

the study concluded with a visit to the local office of the NatronalVWeather

Service. When they were told that due to cutbacks in government spending;

agriculiural reports for farmers would no longer be available; the students

‘ininiediately comimented that those reports were valuable to farmers in pre-

venting losses due to weather conditions: The ciosing actnvrty was a fruit and

cheese party tor the parents. Students were pleésed to review their study and to

show that niany econoniic terms and concepts had indeeu given them “food for
thought.”

PAU LA SANDERS, ar f 1fth-grade teacher at Trusty Elemmentary School '
Porr Swiith, Arkansas, taught a unit of economics incorporated into the social
studies currrculum and focused attention on understanding scarce resources,

makrng wise choices; and helpmg students clarify their economic goals and

values: She selecied many ¢ economrc concepts to teach but left the currrculum

everyday activities. This project was 1mplemented marnly through actrvmes,
although it began with a study of basic economic information. A label and

wrapper fundraising drive sponsored by the PTA made it obvious that many
of the students did not know the value of the labels or how they Could be re-
deemed. Some of the siudenis thoiight 4 label was worth as much as the orrg-

inal cost of the item. Others thought that a bank would pay money for the

labels. Upon compleuon of this study, students were able to define; identify;

illustraie, and deal with the problem of scarcity, and to name and discuss the

factors of production. They were able to discriminate between wants and needs

and to define money in relation to exchange for goods and services. Even

though a majority of these students were from educationally and economically

deprived families, the puprls planned a budget; wrote checks; balanced a

chieckbook, bartered for goods, studied a payroll check stub; and-were given

four savings plans. The students did comparison shoppmg in newspapers and

magazines. Students were asked to describe their own values and goals in order
to help them understand that values and goals give meaning to life and make a.
contribution to our economy: They concluded their unit of study with a game

of volleyball; earned with the label and wrapper drive, and a highly successful

game of Economic Baseball:

HATTIE LOIS STONE a fourth-grade leacher, and MARGHARITA

Srmth, Arkansas developed a fourth grade umt “Teacher and Prmcrpal Make

a‘Crafty’ Team for Teaching Economics.” This was a year-long project of pro-

ducing and marketing seasonal pieces of ceramics to the public to help raise

money to purchase ceiling fans for Ballman School With the help of the PTA,

they began the project with a before-school Workshop for fourth-grade stu-

dents, designed to emphasize economic skills while teaching the fundamentals

of working with ceramics. Once production was under way, students could see
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how division of labor worked. They sensed quickly that some children were’
more skrlllul at pourmg up molds others at cleanrng or glazrng Studcnts

the students learned such basic econoinic corcepts as entrepreneurshrp, profrt

and loss, productive resources, competition, production and marketing, cir-

cular flow; broblems of inflation, and the steps in econoiic decision making.

Educational experiences were broadened by resource people, the PTA, and the

general public: Pretest and post-test scores reflected distinctive gains in eco-

nomlc knowledge The project conciuded when PTA officers took the students

and puppet show that taught an entertaining lesson in economics and freedoiri;

PAMELA K. MALCUIT; a fifth-grade teacher at Shore Acres Schooi

St. Petersburg, Florida; developed an eight-week unit called “Two Trails to

Sea World.” It incorporated drama; music; speech, history, and economics:

The students wanted to present a musical stage production. However, they

nceded capital to finance the play. In the fall they had learned the art of soft
sculpture, usrng recycled nylon stockrngs to make puppets That knowledge
demand and a rnarket because the Prneallas Cﬁounty Economrc Fair and Valen-
tine’s Day wolild take place before the date of their musical. They approached
the PTA for a loan and were supplied with $200 as capital. During the produc-
tion of the flower creations, the students learned about economic principles
such as resources, capital, competition, specialization, opportunity costs; =ud

prcfrt The sales from this project financed the musical. Profits from both
enterprises were used to help defray the costs of the end-of-the- -year trip to

Sea World:

59 4



Junlor Righ School: Grades 7-9 o

CHAPTER THREE

Economic Learning Activities

and the Junior High School
Somal Studies Curriculum

Jeanne Kish, Richard Salo, and Anthony Stanonik
Central Junior High School, Cleveland, Ohio

Introduction and Background
This economxcs unit was developed by three teachers at Central Junior

High School, an inner-city school in the Cleveland City School District. Jeanne

Kish has been with the district for fifteen years as a secondary social studies

teacher and eonsjultgxm teacher. She has developed numerous curricular ma-
terials: During the period of this project she taught seventh-grade. social studies.

"Richard Salo; a mnth-grade social studijes teacher; has been with the system

fourteen years and is currently head of the department. He helped develop the
Living Classrooms Curriculum guide. Anthony Stancnik, who currently
teaches eighth-grade social studies; has been with the system twelve years and
has péri:cnpated asa fleld test teacher in cumcular projects

comprehensive in nature, offermg programs for developmenlally handlcapped
through major work students. The student population is approximately 70 =

percent black and 30 percent other (Hlspamc, Asian, Native American, and

white). Over two-thirds of the students are bused into the school from other

neighborhoods. Nearly all studerits qualify for the free, federally funded lunch

program, indicating a low average family income level.

‘These unit materials were designed to provxde a resource to classroom

teachers that would enable them to begin to integrate economic principles into

g

the existing junior high social studies curriculum: It was hoped that this2 units

would serve as a springboard to encourage the development of additional
learning activities that would integrate economic education and the current

curriculum:
Each of the teachers selected a unit in the exnstmg curriculum in which to

develop specific economic learning activities.
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The unit sclcctcd m lhc scvcmh grade world Lullums course was “Early
Civilization:” The economic conccpls emphdsued included scarcity, wants,
competition; choices; and the cxchdnge of goods and services.

In the eu,hth -grade American history course; the unit selected was “Indus-

lrmhzauon The economic CBHééﬁis éhif)héslzed were capnal Lompemlon

-

nomics.” Thc économic Lonu.‘pts emphasucd were decision making; wants;
supply and demand, competition; and trade-offs. )
~ Several planning sessions were held by the three teachers: it was decided
that each unit developed would include at least one of the foHowmg lypes of

ac.uvmcs a vo lbulary bulldmg exercnse, a readmg exercnse, and a map exer-

lw&,h s¢ hool lea(.hcrs o use ylle ccononncs unus and how o pcrhaps apply the
units as a springboard to develop additional units that would integrate eco-
nomics with the existing junior high social studies curriculum.

SéVéﬁiﬁ-Gfﬁdé Uﬁii

Civilizations.” The main economic concepts emph
wants, conipetition, choices and trade-offs, and the exchange of goods and
services (barter and trade).

The class I selecled to tleld lesl lhe uml malerlals had lhlrly-elghl stu-
were wlme Seventeen students were classxﬁed as nonreaders ThlS class had
also been the subject of an experiimiental discipline program using behavior

modlhcauon asa melhod of i improving student behavior and listening skills.

This class was selected because the menibers showed marked improvemient in
listening skills over a penod of lhree months. The use of 4 simulation game
with seventh graders necessitates competence in these listening skills.

The unit consisted of four learning activities: These activities included:
1. Vo"c'ab;zfa'ry Sjkill Bui{dihg A'c'rivir—y., Ih”cl'u”d'éd élbhabétiz'atidm definitions,
a word scramble, and a4 word search puzzle.
2. Reading Activity. Included a directed reading worksheet based on barter
and trade.
3. 4 MapAcnvuy Used (0 introduce students to the mylhlcal land lhey would

inhabit in the simulation game:
4. A Simulation Game. A game of trade and barter in which students role
played residents of three different communities; with the goal of obtaining
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a ;fxeme list of isfo’auas and services by the éh"d a ma game. i't in'vo'ive'd

The learnmg activities were set up to be lnterrelated Each actrvrty was

related to the one that followed: The first activity was developed to make stu-

dents aware of the vocabulary terms they would need to know in order to com-

plete the reading and participate in the srmulatton game: The reading activity

(item 2) was desrgned to provide the student with a clear explanation of barter.

The map activity (llem 3) was desrgned to present to the student the mythical

locanon of the simulation game: The simulation game (item 4) was presented

to allow the student to observe the actual process of trade and barter through a

hands-on experrence

The first three activities comprised a minor part of the unit. The vocabu-
lary activity was accomphshed with a minimum of explanation; since the form
used for the actrvrty was one which the students had been using all year. The
reading activity was first read aloud in class. The directed reading sheet was
C\plmncd and mstructrons were grven Students completeo the actrvny as a

game would lake plaee, also provrded an opportunity for the students to use
map skills which théy had developed during the school year.
‘The simulation gaitie was the major activity of the unit. It took four days

io play the gaime, which required the studerits to assume the roles of the resi-

dents of three different societies in a mythical lanid called Kookamonga where

the main occupation was farming. Other groups. mcluded the Gogaboogas,

wlio were nomadic hunters, and the Gotahavmors, a nerghborrng farm com-

minity wrlh less fertile sorl and fewer natural resources than the Kooka-

niongans. The object of the game was to trade goods and services between the

three different couiitries until each member of the class had obtained as mary

of the iteiris on the list whrch fit their specrftc character. One whole class period

wads speiit esplammg the game and how it worked. Most of the students had

never played a simulation game before; so this was a new experience for them.
The one problem with the game was that the students became frustrated if they

eould not obtain all the items on their list. It was; however; on the whole, a

very successful experience for the students. Eventually most of the class came
to realize that services as well as goods could be bartered and that the Ooga-
boogas who were nomadic hunters; had to adapt their lifesiyle in order Lo ob-
tain the rtems on their lists.

B The main economic concept [ stressed in the unit was 1nterdependence
Each ol the activities stressed the followrng concepts.

pendence, scarcity, and technology
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Map Acnvny Natural resources )

A pre/post test was developed and administered to the students: Seventy-

seven percent of the students improved their grade on the post-test: Forty

percent of the students in the class improved their grade on the post-test by at
least 20 percent.

Eighthi-Grade Unit

The eighth- grade unit consrsted of srx dlfferent learnrng acuvrtres centered

on the industrialization of the Umted States, with the emphasis on economic

concepts. This unit was taught to the afternoon social studies class. It corm-

prrsed twenty -eight students who were heterogeneously grouped. This particu-

lar group was chosen because of the inquisitiveness of the stidents, their will-

ingness to participate in classroom activities, and their good attendance at

school.
The unit was taught over a five-week perrod toward the end of the school

year It included the following learning activities:

iﬁ I'ndusrnalrzanon The Formatlon of Trusts A Mystery Sentence Puzzle
2. Indusrrmhzanon The Formation of Trusts. A Reading, “John D. Rocke-

~ feller and Standard Orl”
3: Indz«smalrzatron The Role of the Emrepreneur A Srmulauon, “The Trial
of John B: Rockefeller”

4. Industrialization: The Regulation of Trusts. A Reading of Primary Soiirces

and an Acrostic S L L S
Industrialization: Labor vs. Big Business. A Play and Crossword Puzzle

'l.hr

6. Industrialization: A Word Search

There were specrfrc economrc concepts relatrve to each learning aenvrty
however the main economic concepts emphasized throughout this unit on

industrialization wers competition, management, and _supply and demand.
These concepts recurred and were the basis of the unit. Scme of the other eco-
nomic concepts emphasrzed were capital, labor, productivity, regulation; and

the influence of values on choices.
This unit was introduced to my class wrth a brref descrrptron of the acuvr-

ties: the trial of John D: Rockefeller and Labor vs. Big Business, 4 play. After

hearrng about tlhiese activities, the class was eager to begin this unit. We began

the unit by learning some important economic terms and placing these terims

on the bulletin board. We continued the unit by readlng about the develop-

ment of the Standard Oil Company: Since the next activity was to be the trial

of John D. Rockefeller; the students we:e cager to get as much background
information as possible. A class discussion was held in which we considered

the economic concepts used by Jonn D. Rockefeller.
Ouir next activity was to put John D. Rockefeller on trial: The students
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were given a description of each rolc and the procediires to be followed. After
the students had an understanding of each role, they were allowed to select the
role th’é'y wanted. The roles of John D. Rdeketeller éhd the judges were eagerly

students got together in group,s,and went over therr avarlable mrformatrronr I
offered suggestions 4§ to possible strategy and questions to be asked: The de-
fense attorney and assistant met with their witnesses and rehearsed their ques-
tions. The same was doie with the prosecutor and his assistant. I made avail-
able research materials that they could use.

Theé preparation period took approximately three days While the defense
and proseciition prepared their cases, the judges were reading materral about
the period so they would have as much information as possible to reach a fair

verdict. The students who were reporters looked at various pohtrcal cartoorns

depicting John D. Rocl\efeller and Standard Oil: They were to make copies or

draw an original cartoon for the trlal
The students took the trial very serrously and conducted themselves as

protessronals The questrohs asked by both sides were very good ones. The

verdict came as a surprise— the judges found John D: Rockefeller not gurlty

They based thenr verdict on the faxlure ofthe prbsecutron to prove 1ts case that

an 1llegal manner:

The next actrvrty was pldnned to teach how labor used various economic

concepts to further its cause, The students acted out a play which depicted the
plight of the workers at the Cleveland Rolling Mills in 1882 and 1885. As part
of this activity, the students had to make picket signs and to march and dem-
onstrate. The review and use of discussion questions Lelped the students see
i‘i'zit confrontation is sometimes easy to fall ihtb éihd th’at cbmprdmise is ot

A pre/post test was developed and admmlstered to the students. All the

students who took both tests showed a positive increase: The medran score on

the pretest was 32 percent, while the median score on the post-test improved to
64 percerit.

Niﬁih-Gﬁidé Uﬁit

i: Advertising/prbpaganda techniques
2. Reading labels
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. Unit prn.mg
4 Grotjcry store nmppmg
5: Vocabulary review puzzie

Several key economic concepts were emphasized including decision mak-

ing; eompelmon opportunity costs, and the roles ot producer; consumer, and

. cmzen Some uirporiam ecohomlc lerms covered in the Linil mc!uded advéms—

end of the uml the vocabulary revrew puzzle was used so that sludems would
be forced to go over the key terms and concepts in preparation for the posi-test.

The first learning activity I presented to the classes concerned advertising/
propaganda techniques; and it seemed to be particularly enjoyable for them.
The students were informed that they would be taking a look at advertising
and propaganda. They were given a worksheet that involved inatching various
propaganda techniques with examples. Many students quickly ran into diffi-
culty, although most we.e able to correctly match “bandwagon,” “testimonial,”
'ihd “smmin'g ideas” iVitli the eorreel 'exa'm'p'l'es Afler g'ré'dih'g their papers, the

Almosl all were aslounded lo learn how much llme a person would sbend

lelevrsron for lhree hours a day:

The finzi strategy of this learning activity — to have students create their

own producls and ads for them — produccd some mleresling results as many of

the propaganda lechirrques studied were found in them: Many of the students

were quite creative and came up with elaborate artwork; peppy jingles; and

snappy slogans

The learmng activities on unit pricing and label reading provoked lively
discussions on the concepts of decision making; trade-otfs; regulations, pric-
ing; and the role of the consumer, the producer; and the citizen. Several stu-
dents even wrote the Food and Drug Administration to obtain copies of regu-
léiibﬁs Eiffééiiiig packaging éhd ihgrédieﬁi liSiihg SéVérél kéy t'e'rm's iiiClUdihg

maps were provrded although some sludents pret‘erred to do thexr own maps
on posterboard. The maps, were- compared/comrasled in class. The concepts
of competition, decision making, opportunity costs; and warits \yerewlreavrly
stressed as were several economic terms, especially budget,ﬁ qdyqr{rsrng, and

ity

together with the one on unit pricing: Also; the grocery lists students were

impulse buying. Quesnons on cems-off couporns helped to tie this ac
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direeted to prepare hetped them utilize skills and reintforce economic concepts
tearned .in ll@ activities oi redding labels and unit pricing.

] Fmﬁﬂ'y d vocabulary review puzzle was used as the final learmng acuvny
to hielp students review the key terms and concepts in prepaiation for the post-
test. A pre/post test was dEVElprd and ZdiﬁihiSlEi‘Ed to the students. Over
95 perceiit of the sludenls iimproved tlieir grades on the post-test. The average
improvement for alt students was 32 percent.

Alaska Trekonomiks

 Rarvey Brandt
Blatchley Junior High School, Sitka, Alaska

Blmchley Junior ngh School’s 400 students live in Sitka; an island com-

munity ol 9,000 people situated in southeaslern Alaska All eighth gfaders

enrolled in Blatchley participated in the simulation game described in this

article. The student body is an ethnically mixed group whose parents work in

tourism, logging, pulp mills; government, and the fishing industries.

Each year 10 percent of the eighth-grade social studies students are se-
lected on a competitive basis for a five-day field trip to Juneau. While therz;
they study the legislature first-ha..d with a special emphasis on committee
meetings. Eighth graders in Blatchley Junior High School consider this one of
the highlights of the school year..

During the last three years the sludy ot economics has been an mlegral
p’ii'rl ot lhe selec.uon process l'or the lnp lo Juneau Sludents who do well m

Ine in soulheasl Alaskaﬁl,o, full,y,apprecn,ale me 1mpac; lhalﬁa, f;ve-day v;sn to
the capital city has on a Sitka eighth grader. The isolation of living in an island
Cbmiﬁuﬁily SEChiS lb SbUi’ llie i.'o"mp"elili'o'h toa fairly ihlEhSE l'evel 'am'o'n'g llibSé

if Hdwdll. Needleas o say, the trip to Juneau is big-time stuff.
Introduction
AlziSkd’S gébgrzipliy 'di'c.tétés ll‘ié 'u'h'i'q'u"e 'requi'r'emems for tlié t'raiiSb'o"rtzi:
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of an clabor.uc lmmporl.mon system such as is found in many of the olher

forty-niiic states. I thought these problems provided the perfect basis for a

simulation game emphasizing the chief economic concepts related to the tour-
ism industry; which is presenlly the faslesl-growmg mdustry in Alaska: Travel-

ing through Alaska is more expensive than traveling in the other forty-nine
states, and the tourism approach seemed to be the best vehicle for teaching
eeononm c.onccpls m an cnjoyable and sumulaung manner

malhemaucs, and socxal studies skllls Sludenls were also encouraged to con-
sult with family members for advice in _planning their tour of the state. The
most important factor was that the students using this simulation game real-
ized that social studies learning 'c'o"u'ld be practical and entertaining and need

awancd the student who SuccEssfully planned and executed an economlcally
feasible and eslhencallv attractive tour package These rewards included food,

g,rade points, and a lhree—day trip to Juneau: Less tangible rewards were learn-

ing economic concepts, using freedom to make choices in the classroom, gain-

ing satisfaction derived from planning a successful tour of Alaska, and feeling

good about school: (The letter appears on page 58:)

After students made the initial decisions; they then desngned an overall

plan for touring at least four regions of the state, using a minimum of four

types of transportation and staying overnight in four different cities: One

e\ample of daily economic decision makmg for each partnershlp was whether
to go first class (lower grades but pop and cookies) or cheaply (no goodies but
higher grades-opportunity cost); another was to choose a deluxe hotel (pop)
al'o'n'g '\'\iith' in'éqp"e'n'sive t'ranSbb"rt;tibn '(n"o' edbkies b"u't a SIightly highéi g'r'aa'e'

learned opporlunny cost.
To maRe lhlS sxmulauon game measurable, manageable, and pracucal l

Lnally aneco,noml,c rcsearch report for one leg of lhe,l,our and was grad,ed and
handed bZiCR lb the S'l'u'd'ents 1he hCXl day The resulting diSCUSSidh l‘iélbéd 16

handouts included in the game packel
l expected each sludent 1o become acquamled wuh several econotiic con-

cepts by the end of the tour: scarcity and choice, opportunity cost, trade-off,

producnve resources; and government taxation: Having slruggled with the

tough decisions concerning quality of service,; route structure; and budgeting
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HAPPY FACE TRAVELERS BHREAY
401 Pike Street ..
Seattle, Washington 98553

. February 18, 1983

Dear Applicant:
Congratulations! Your application for Tour Director has been reviewed, and
you have been selected as a finalist for the Job.
In order to get the job, you must successfully complete a research tour of
Alaska.. _Your departure point is Seattle; your final destination is dJuneau.
You_leave_tomorrow!__Although_you_are_reQuired to use four,differen%:figgi
of transportation in order to acquaint yourself with 2T types of Alaska
traveling, you Should try to. complete this tour as _quickly as possible.
Yet,. to. be successful; yoo should try to see as much of Alaska as_possible
in the tirie available. In order to be hired yoo must do the following:
1. Forfi a partiership with one other student. This partnership will
need a chécking account and a naiie, and should be registered
with the state of Alaska.
2. Decide whether or not you wish to buy accident prevention
insurance. .
3: Design. the route: transpartation_methods;_ and_housing for
your tour: You must stay overnight once in each region.

4. Prepare a budaet for vour study tour:

5. You must visit one community in southeastern Alaska (not counting
Jineau); one in southcentral Alaska; one in the interior; and one
in northwestern, northern, or western Alaska. :

(o)1)

Listen carefully to all instructions given by our Vice President
of Alaska Tours; —

7. Get ready for a surprise assignment {LOFOLOTOT).
Eventually, if you get the_job, you will be accompanying large groups of
tourists on their.tour of Alaska. Our customers demand_good_services top-.
notch transportation facilities, super food,. friendly assistance,_and_stimu-
lating entertainment. They want to see the.best that Alaska has to offeri __.

if you do well in this research tour, you will be the new Alaska Tour Director.

for our company.

One last thing--please look up five of my old friends while you are in Alaska:
Ms. Opportunity Cost; her cousin; Ms: Trade-off; Mr. Government_Intervention;
Ms. Scarcity; and Ms. Productive Resources and ber children; Naturatl, Human,
and §§§§§§£¥ You can Tearn much about economics from these friends.

If you succeed, you will be awarded the Job, get a bonus for excellent work,
and possibly will be rewarded with a three-day trip to Juneau.

Respectfully yours, ,

Thurman 7. Backstabber, President and Chief Operating Officér, Alaska Tours Inc.
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nged (o explore more subtle argu
for or against the tax me:sure:
dictated their grade on this pa
ment raised questions about th
particular industry.

EOFOLOTOT stands for t
vised the acronym to pique the
handsome prize for the student
This was introduced early in the
analyzation, lobbying; an final
grade for the entire unit of stud:
kit to allow me to do the record!
of thie students.

Evaluation

summarized into one grade at t
items: (1) budget sheets-daily
scores were tallied on th- analysi
anaiysis shect al ‘he end of the



50,913! sft}rdles We touched on both the affective and ¢ cognmve domam on the
eighth-grade level:

ThlS SImulauon game was not desxgned to be used by the teacher who de-
desny;ed for the teacher 1nexper|eneed Jn the use,of,slmulau,on games. How-
{vei, if éhy tezieher hEEds a tbbl td 'dé'Vél'o"p’ S'o"créti'c 'diél'o'giie ih the 'cléSS'r'd'o"rﬁ,
economic concepts can b 1n;egrated mto a,stgdy of thetopnsm mdustry, then
this game is certainly a possible way to do it. This simiuldtion game is an exhil-
arating experience for students and teacher alike if all are willing to work hard.

The Economic Ups and
DUWﬁ§ of the 1920s

Monticello Junior High School, Monticello, Arkansas

Background
The city of Monticello i 1§ [ocated in the southeastern corner of Arkansas;

near thc .7jeigfrtheerssxssmpi delta; with a population of 8;259. The com-
munity is primarily rural and depends on factory employment that necessitates
§lprt't1yrg[kjgr many families. Over the past few years; the economic condition
has been poor with unemployment on the rise. Nearly 50 percent of our stu-
dents in Monticello Junior High qualify for free lunches and do not live with
both of their natural parents.
Objectives

B Smeemy eighth graders had begun the year with a philosophy that social

studxes is the study of himiankmd and how they solve their problems; it was

ness csicies and their effects upon our community. With unemploymcnt in
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1983; students were aware of the hard facts of economics in the area. Many of

them were alarmed at the bleak prospects for summer jobs and were quick to

blame various agencies in government.

Students were reminded that as we had studied the earlier penods in

American hlstory, we found that economically our nation had expenenccd
bolh good times and bad tlmes These penods of ups and downs had some sxm-

grandparents who experlenced ilie hard times of the late 1920s and 1930s, and
it was decided that our project would focus on that period, since it contained
all four cycles of prosperity; recession; depression, and recovery. The study
would end by attempting to determine the status of the current phase of the
BﬁSinéSS CYEIE and i6 USE ihéi déta ib iindéi'étaind de it Wdiild affeti ihe SEU:

& To create an awareness in the students of their role in the free market econ-

omy of the United States

To iiistill wise decision makmg in every role of the economy from consumer;

to prodiicer, to government

¢ T iiitroduce the study of economics in v a way as 1o motivate students to
use the knowledge learned in their evergdsy life

* To develop the abxllty of studnts to thmk swd act in analyucal terms

e To convey an understanding of the role ~¢snomics has played in historica!

events and the role humans have played in them

e To reahze [hat in economics; as in thi¢ study of other social sciences; we learn

{rom our past experiences:
Project Objectives
Students will:
1. Describe the conditions that exist in the four phases of the busiress cycle:
prosperity, recession, depression, and tecovery;
2. List and explain the causes for the recession 1mmed1ately after World -
War [; .
3. List and explaln the reasons for the rapld recovery and prospemy of the

. mid-1920s;
4. List and expldin the causes of the Great Depress:on that began in 1929;
5

. List and explain the foreign and domestic<auses of changes in the business

_cycle;
6. Apprecnate the role they play as consumers in a mixed economy in deter-

7. Deternitine what phase of the business cycle the United States is currently

experiencing by examining available data;

61

71



Q

ERIC

Aruitoxt provided by Eic:

8. Eist the effects of the business cycles on various gwen 1obs .
9. Examine the changing role of government in the late 1920s and 19305 ini

the Umted States economy,

economy.
Learning Activities
After pretesting, using the Junior High School Test of Economics and a

test that I developed on business cycles; 1 realized that the class had to spend

some time on basic concepts before tackling the more difficult topic of bus-

iness cycles: The concepts of scarcity,; makmg choices based on goals; produc-

tive resources; and the market system were studied two days per week using the
Trade-Off films and spmt masters. These concepts were also emphasized at
every opportumty in our regular textbook lessons on the devélopment of the
West and the rise of industry during the late 1800s and early 1900s.

The lrrst week of the semester my students were greeted wrth a large wall

good. decrsron malung
Hoyt Andres, presrdent and general manager of the local radio statron

l(l-lBM visited our class and helped us determine the criteria for selectmg five
popular songs. These songs were charted weekly over the three-month perrod
of February, March, and April and were used to 1llustrate the four phases of

the business cycle. As a song rose on the charts, we called its path ‘recovery:”

Wlhiei it reached the top ten, the song had reached prosperlty As the song

begari to fall in sales and popularrty, we called its path “recession;” and when it

dropped out of the top forty, it was in deep “depressron

After makmg our selections; the radio station supphed the weekly data

for our chart: This activity was a tremendous success because it provided a

praetlcal application of decision makmg, and it promoted interest in business

cycles:

ﬁﬁl?urmg the first week in April, with the “Hrt Records” actwrty in its thrrd
month and a better knowledge of basic economic concepts; the class was ready
to begm the study of business cycles. This was accomplished using three chap-
ters from our textbook over a six-week preriod.

The study followed a chapter on aperrod of mcreased spendmg by the
covered the recovery and prosperous. perrod of the mid-1920s and the recession
and depressron of the late 19205 and 19305
system and analyzed data to determme what phase of the busmess cycle the
economy was experiencing in May. Soire of the activities follow:

. Stiideiits read and discussed an article in Junior Scholastic; “The Soviet
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tcrchCs between thc United States and the Soviet Union and coinbleled a skills

exercise on “Bread and Rubles.” The students discovered that cycles only occur

in the market system; in which individuals make economic choices:

2. Students read and discussed another article from Junior Schoiasr;cj,‘

“Americans Out of Work,” and completed a skills exercise on “Recession

“Blues.”

aiell Hna nallona'ly lhal lolal output, mflallon housmg starts, mdusmal pro-
ductiv-t, and the stock markel had all improved significantly nationwide, one
could sauly say that the nation was recovering froni its recent recession.

6. Activity sheels were compleled with studerits answering thie questions
or following the instructions below:

(a) How dld the cycles operate dunng lhe 1920s?

(b) Why did we navy & Creat Depression?

(t) What can we eart t-'om the Great Depressxon"

(d) Read a picture graph on faclory workers and wages, 1914 l933
(e Construct a line graph on U:S. spending patterrs, 1922 1932
(f) How did slow recovery iead to important economic changes?

7 Students conducled interviews with relallves, friends, or nelghbors
who had experienced the Great Depressxon These interviews were extremely
successful; not only from a cognitive viewpoint; but also because experiences,
both social and economic; were shared that shortened the generation gap.

8: Kelton Busby; vnce-presxdent Vof a local bank and the Drew Coumy

chairman of the Arkansas State Council on Economic Educatior; paid us a

visit. As a former teacher, he did an excellent job of explaining the role that

‘banks have in the economy and answered many questions concerning the fluc-

tuation of interest rates as they relate to business cycles.

9. Each of the four classes was assigned one of the four phases of the
business cycle to further research. Each class then wrote and produced a skit
showing the effects of their assigned phasc on either the home; a business; or
individual. Next to the record activity, this was the most successful in terms of
participation and practical application. The skits were videotaped; and each
class viewed its own production as well as those of the other three classes.
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Concludmg Activities

Slndems rezgd 7an article from Junior Scholasnc, “The SOVlel Union: A
Ne\\ Erjx:" by Deborah Gore. The class discussed economic differences be:

tween the United States and the Soviet Union and completed a skills exercise,
“Blc:xd ‘mcl Rublus .

Out ot W rl\ ” and LOI'I'IplLlCd a sRllls exeruse “Recessnon Blues
. Students related in class discussion how the business cycles aHeLt em-
plovmml on i national and local level. They contacted the Drew Coumy office
of the Arkansas Employment Security Division to gather information about
unemployment in the local dred and the state.
4. Students used their Study Sheet on Business Cycles lo determme the

ditrlercm types of unemployment and applled their knowledge to the local job

Sludcuh gulhered newspaper and magazine amcles to search for data

to dclcruuue thie cuiteiit treiid in business: Articles were brought to class; items

discussed, and choices made.
6. Hovt Andres, owiler and m'mager of the I -al radio station; KHBM;

nmdc 4 retirn visit to sce our “Hit Record” chart ana discussed how the stu-

dents’ Lhoues of songs in January reflected on our study of business cycles.

7. Houston Berryman, Veterans Employment Represeniative for the
Arkansas Employmem Security Division; spoke in an assembly in our audi-

torium to the four classes: He discussed how to make pians for a career and

liow choices made in the ear‘y s‘ages of high school affect future jobs. He also

discussed 1he local job opportunitics and related them to business cycles.
Summary and Evaluation

S'uJun lcarmn;, iin individual and gloUp acuvmes was evaluated in a
number of wiys. Since the study of business cycles did cover six weeks; tests

we,e given durmg the project at appropriate intervals. The final post-tesiing

was done in May, and the resalts were outstanding. On the teacher-made test

oi busnmss eycles; students showzd a 23 percent gain over the pretest. The

Junior High School Test of £conomics, given on a separate day, revealed a
15 percent gain.

Tulmg, however; was not thz only nieasure of achievenieiit. The enthu-
susm of 100-plus en&,‘uth graders for a discipline that was niew to niost of them
was a prlme indica: .or. By lhe end of 1he semeater, studems were able to




Seventh Graders
Create Games to Learn

the Eeonomlcs o

~ Katherine R. Berndes
Willets Road School, Roslyn Heights, New York

Background

Willets Road School is in a relatively small suburban commumty on Long

Island. The parents of our diverse student body are mostly well-educated pro-

fessional and business people: €onsequently, the children are eager to learn;

high achxevers, well-traveled, and excited about new approaches to learning.

This game prOJect was part of one segment (colonial life) of a ten-week,

four-part unit on the colonial penod I-Colonization; 1I-Colonial life (politi-

cal rehgxous, soc:al economxc, and cultural mstltuuons), III Causes of the
documents of the times: The Declaratlon of Independence and the Constltu-
tion. The administration has always given me the freedom to experiment thh
creative teachmg techniques and curriculum innovations; therefore, the addi-
tion of economic concepis and gaifies to the coloiial unit was supported

For years, our seventh-grade students did not possess a simple economiics

vocabulary sufficient for readiiig and discussing economic news about eco-

nomics in daily papers and in magazines. I noticed that our carrent events dis-

cussions seemed to lack that basic understandmg 7Teachmg snnple basic eco-
nomic principles iri-the context of colonial life was the answer. Certamly it

wotild be dn eXciting experiment! Improved economic understanding was my

major goal.
Hadn't many of the original colonists come to America for economic
reasons? Before the French and Indian War the colonists had been free to

trade freei then they lost their economic freedom. It was these_events; in-

spxred hy the economics of the times, that were the catalysts that changed our

country’s history: They couldn’t be igno:ed; so I incorporated these ideas into
the carricatum:
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Goals

There were threc major goals for the unit:
1. To promiote econommic literacy by teaching basic economic principles appli-
cable to thie colonial period in U.S. history (1607-1775) and their applica-
tion to today s world.
To help Studems understand that economic and political institutions were

~ interrelated in the colonial era:
3: To provrde students with a creative experience (games) and control over

therr own learnrng (concepts)

R

Ame,ruanﬁ H:story,, Second Edrtron (Jornt ”CQUﬂCll on Econorme Educatron,
1984) by G'e'o'rge G. Dawson and Edward C. Prehn, Topic I, “The Explorers

the economrg.s,of colomal ‘America would not be an easy task. I created an
interest in this by encouraging them to design games. The first step was to pro-
vide a two-week background in basic economics {principles; concepts, and
vocabulary). Both the climate and geography were also important considera-
tions in the overall understanding of the political atmosphere that led to the
Revolutionary War. Students had already learned aboiit the political, religious,
and eeonomic reasons thét 'm"o'tivated the SetllemEht 6f the Cblbhies and their

These concepts included the mmost immportant ways that the early settlers
made a hvmg and therr m..Jor mdustrles The geography of the land and pr(*\-

factors that also requlred teachmg tlrne '-orexgn trade (products and routes)
and the monetary system were the last topics that were discussed.

In adai‘ion; the youngsters were taught a few economic prmcmles and

concepts that applied to the early colonies: mercantilism, rncentrve/free labor,

specialization (tobacco); inflation, productivity, profit motive; and the labor

prrnciple The application of these prrncxples to contemporary socxety and

their own lives helped the students to gam a deeper nnderstandlng of these
abstract ideas. They pondered the gquestion: How can people increase their
p”r'o'duamtyo
vehicles for tea,c‘n,ng, t,herr classmates colomal economic concepts. The games
needed a “catchy” title; a set of ten teacher-approved concepts; simple se-
quential rules, and a decorative cover. After two weeks of studying the con-
cepis and doing the activity sheets, the group or individual games were com-
pleted and graded: eftoit and neatness (30 points), workability and rules (20
points), and concepts (S0 points). Scores ranged between 90 and 100 percent.
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Interest. aid ttpplu.anon of these eom.epls were demonstrated by the students’

colorfil, creitive bouard games, electrical games; and teaching maLhmes

The last week was devoted to playing games and evaluating the students’

ecoiiofiic literdacy. The youngsters in my two social studies classes p

own ganies and speni another period explaining them to the other social studies
clisses.

Evaluation
The nexi step ‘was an evaluatron of the three weeks’ work in a three-part

test: concepts, map skills (triangular trade routes), and applrcatron of eco-

nomic literacy to 4 writing assignment (friendly letter). Their scores averaged

five points higher than on other unit evaluations. The last and most important .

evaluation would conie in the last two-week segment of the colonial unit when

the students located tlie economic principles stated in the Declaration of

Independence.
The two gairies that [ sent to the Nassau County Consumer Youth Contest

woii second and third prizes in the games category: The three students received

certificates at an d\vards ceremony attended by their parents and teacher. We
decided that seventh graders are not too young to begin to develop the eco-
ilomiic llleracy neeesséry for better understanding of history and_their con-
tefiiporary. world “It was one of the best things that we did all year,” remarked
a student. [ agree: It certainly was the most challenging to plan. Obviously, the
idea can be utilized to create interest in any curriculum area, for any grade

level, because all people enjoy playing games!

GOOD IDEAS IN BRIEF: JUNIOR HIGH LEVEL

WILLIAM .I STbDIEN, JAROLD MICHAEL, JOHN RYAN, RYAN

SARTI and GbORGIA TIERNEY, teachers in Gommumry Unit School Dis-

trict #300, Dtmdee, inois, developed a simulation and inquiry approach to

ecoiioniic instruction utilizing the story lire of £conomic Man; first produced

by tlie University of Chreago in the eariy 1970s. Adar’s Island taught the basic

concepts and skills of economics as enumerated by the Joint Council on Eco-
nomic Educatron Middle school students played the role of a young artist,
Adam shrpwrecked on an island in the South Pacific. Adam learned about the

ways wants rnotlvated his behavior and the importance of natural, hiiman, and

tool resources to- fulfrllmg his wants through prodiiction. When eleven other

people arrived on the island, the minisociety leariied how to pool their re-
sources; how to specialize to_decrease their productivity cost, how the inter-

action of supply and demand helped determine prices, and about the cost of
resources. After three to four weeks of living on Adam’s island, the students
gained an extensive understanding of the role ecoriomic decision making plays
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in a society. The students were then “rescued” from the island as the first half
of the program was completed. The second half of the six-week program
openEd with a news reporter beginning a four-part “special” on Adam’s island
—ten years later. A plant known as “nova,” which slowed down the aging pro-
cess, had been dtscovered on the 1sland The news specral explored the effect
ol,nova and, to thetslanders \vho depend on 1mported goods was explored. The
role of profit and loss in business ventures was examined, and the inﬂ'ﬁéﬁCé of
supply and dernand upon tlie pi‘i'c'e 6f gbods arriViﬁg at the iSléhd Wés stUdiEd

noniic concepts within the settrng of the rsland Thts controlled the complexrty
of the ideas: The second type of activity extended the understanding of the
concepts Lo the personal lives of the students through consumer exercises.

Lastly, aettvntres were included that illustrated how the concepts were at work
witliin our complex society:

THOMAS S: MARTIN and ROBERT H: JONES of the Queensbury

Junior High School; Glens Fualls; New York, developed an “Economics Aware-

ness Program for juntor htgh students. It was a segment of arcontprehejsiivie
career education program within the school district. This program was de-
srgned to enable students to deal realistically with themselves; and the eco-

nomrc awareness portton enabled students to functton effecttvely wrthtn the

tradtttonal(lecturc, class,wor,k, questtons and answers; ,etc.) and half activity
oriented. This program developed students’ understanding of the major com-

.ponents of the American economic system: the nature of economics; modern

ttonomic systems, characteristics of the American economy, and the organiza-
tion of American capitalism. They also examined the challenges facing the
Anierican free enterprise system. Furthermore, the program provided studerits
with opportinities to make economic decisions enabling theit to practtce the
skills that are essential to our free eniterprise systemi.

BRUCE JASPER of the Hosterman Junior Hzgh S’chooi New HOpe

Minnesota; developed the “Personal Financial Sktlls and Decrsron Makmg

Unit” as the last unit of a year-long ninth-grade economtcs coursa: It was de-

sr;,ned so that students would (l) review all basic economic concepts studied

earlier; (2) apply the economic decision-making model studied earlier; and
(3) study the essential personal economic skills; concepts; and generalizations
nroessary to participate successfully in our economy. Gbjectives for the unit
were selected_from the 1979 “Minnesota Task Force on Personal; Family; and
Commurity Economics Learner Outcomes List,” under the direction of Roger
Wangen. Content and skill objectives were in the areas of money management;
sources of income, budgeting, spending, savings, banks; financial institutions;
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Lredrt, investinient, insurance, consumer decision makmg, work; and le1sure
To miotivate students and to provrde a realistic framework for personal eco-
noniic decision making, a simulation approach was built rnto the unit: Durmg
edach of the eight phases, economic topics such as credrt, mvestments, fiscal

pohcy, mongts. v policy, and the labor market were studred Also during each

phase students made economic decrsrons related 0 the loprc Students then

saw that the content they studied was helpful in making wise financial deci-

sions for a simuhted family whrch each student represented Students studied
thc labor market and found a jOb They used the servrces of fmancral institu-

ers. Thc school had purehascd a,vcry,goodtext, but, because of budget cuts,
did not_h-ive enough books for all students. The instructors devised a plan that
allowed them to use the text efficiently. They developed Individiialized Eco-
nomics Enrichment Units—“From Canvas to C'titiOffS:f' “Money and Bank-

and Your Parl In 1.” Dependmg on the abrlrty of the studerits, they assigned
various units to be completed. In their more advanced classes, they i‘EQLiii‘Ed all
i‘our to be completed. In somie classes they assigned three and ir otherstwo. All
work wis to be done outside of class, and when tiie unit was completed students

were to hand in their materials and take a quiz on the unit: ‘They had to score

20 or better to pass. Each quiz had 25 items. Studems could take it as many

times as necessary. In most cases students scored 20 or better the first time:

Each unit was color coded and provrded exphcit instructions to the student:

The teachers were available in open labs to help .,tudents and to provide them

with the quuzes when they completed a unit: The qurzzes were also color coded

and were machine scored. Various due dates were given to different classes.

The color codmg helped the teachers in their bookkeepmg With this method
they were able to utilize a good resource (text) in a more efficient manner. It
also allowed them lo do other dctrvmes, srmulauons, case studres frlms etc m
IZOO units were ccmpleted during thrs semester.,The,tea,chers pretested and
riést-testeti their Sttiderits, ti'sih'é the Jiihib"r High Sehbbl Tési Of Ec'o'h"o’ihi’c

course. Thrs activity srmulated basic features of our economic system that di-

rectly or indirectly cause mﬁanon corporate decisions, government legisla-
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tion; wage comrdus, and consumer behavior. The goal wds 1o pmwde studems
with an intuitive understandimg of tundamental ‘ecoiiomic concepts. Student
players assunted socioecononiic roles in wliich they trizd to achieve higher
standards of lrvmg The class was drvrded into representative groups of busi-

ness leaders, n.duslrral workers, government leaders government eiiployees,
and “special citizens” who rely ‘upon g,overnmem social prograitis. Siiice one

winner emerged from each subgroup; competition was drrecled towards other

members of the same status. The game was played in turns: Each complete

turn consisted of seven steps; in which players were involved in negotiating

salaries; paying bills, and setting prices: They then voted for government lead-

ers and tried to influence their economic policies. Play gravitated around the

cost-of-living index, in which prices tended to increase raprdly As mﬁatrohary
pressures increased, players redoubled their political and economic efforts 1o
achieve their gOals The mleramon between Lompetmg rnlf'rest groups became

pnees 4djusled to ,reHc,c,,t lhe,changmg ,rea,lmes Qf thls,srmulated §oc1ely. The
cycle thus repeated itselt until students had experienced the effects of an infla-
tionary cycle and the results of conflicting econoniic policies made “real” by
legislation. Students who paiticipated in this simulation were better able to
describe catises of inflation and to list economic theories that addressed intla-
tion. They also anulyzed econoiiic trade-offs and the effects of governmceat
taxation and fiscal policies upon inflation. Studerits described iow groups in
society attenipted to influerice tlie forimatioii of economic policies. A brief,
content-based test was rmluded 1o evaluate smdents attaininient of _specific
cconomic Com.epls Fmally, clmnges m st: |dems almudes were effecuvely

data:
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Senior High School: Grades 10-12

CHAPTER FOUR

Cﬁﬁééiﬁé in the Latin Clééé

6arrlngi6i1 F’éirés

Introduction and Rationale

intih ié zi p’é’ri&iéiij? disclblihé Its ﬁioSi obiIiouS ihfluehce is seen in vocab-

dC\l}_.,lli.‘d wnh a strong etymologlcal core, around wluch were woven eco-
( ally onemed cultural background mytholOgY. archaeology, and com-

Still cluldren Our own future leaders can only beneln from havmg iheir atten-
uon upphed 1o such matters as lhe emperor D|oclet|an S atlempls at wage dnd

) :‘3- 85 it serves as a basic mtroducuon tortl*e kuﬁldiof economy lhe an-
ey worlé: depevdc:‘. on; | th.s unit was also intended to drive home the point
hat mcmcy as such; has no constant value; but is worth onty what it can buy

at a given time and in any given culture:

The umt was developed with lhe poss:bllny of varied presentatlons il
mind: portions ol it could be closely mteg,ratec. wnh dzuly lessons in the Latin

classroom the gconomic concepts presented as a part of the usual vonbulary.

grammiar, or cultural stu ly; it could also be brokeh into segmems and pre-
scrxed at appropriate times throughout the year; or the whole unit could be
given as a distinct arca of study, covering about a two-week span in fifty-
minute periods per day; durmg, which time the students would begin prepara-

tions for developing their own projects.
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All these methods were used in varying degrees with different classes at

the two schools concerned: lndxvxdual terms and background information

were applied whenever the Latin text presemed appx phate vocabulary and

readings, but the main body of information in the unit was presented in lec-

tures, discussions and group activities shortly after the beginning of the second
semester of 1982-83.

Learning Activities
A prelesl was given to determine the students’ general famlhamy wnh

economic le:rms, whether as Latin derivatives or as a matter of practical knowl-

?dg,eff"?? 66 pe cenl ot lhe Sludenls scored below 50 percem on the pretesl,

;{pd périods in the ancient world; and ,lhe sludents lively decision that sofmie-
thing 1ike metal coins as a medium of exchange was an inevitable invention
because it was just 100 cumbersome to carry cows and goats about in 'c:'n'e’s
loEd

dass:cal symbols For msl'mce an 1885 U S. silver dollar showed the motto £

Plur:bus Uiiiihi, “Out of Many, One, whuh we aISO found on near)y ail lhe

were stamped wnh Helvena and Confoederat:o Heivenca, terms used by Julius

Ciesar in his Conunentaries on the Gallic Wars to refer to the Swiss tribes.

Fragients of other words with Latin endings and examples of Roman num-

erals were pointed out by the students as well as by the teacher.

Muny other examples of classical influence were found while studying a

collection of modern coins, from an 1830 U:S: silver dollar; not only stamped
with £ thbns bmzm, burl also with the head of Liberty (derived from Liber-
tus) wearing an ancient Persian cap; to a 1952 South African quarter which

identified George the Sixth as Georgius Sextus Rex.

The sometimes noble;, sometimes ironic meanings of various clas.: »

motifs were noted in informal discussions; e.g.; the 1943 ltalian coin ini .-

duced the classes not only to the ancient fasces, the bundle of rods which were

carried before Roman magistrates as a symbol of their power, but also to @
realization that this symbol, with its protruding axe hiead, was taken somewhat

too seriously by the modern lialian system of government known as fascism.
Particular attention was given to the design of the Great Seal Ofthe United

States, found on our federal reserve note. Those with one dollar bills in their
pockets immediately compared them with the desxgn flashed on the screen
by the overhead projector, and murmurs of skeptxcxsm slowly gave way to

the kind of commenls whicli ifidicaie what chis teacher thinks of as “cultural
appreciation.”
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n.n.m -l L\';iiiiiii;illon of copits of ancient coins. The students were very gratl-

tied at beiiig able to recognize famrlrar des1gns and demes to read some of the

lciters staniped on the coins; and to feel an actual connection Wlth the reality

ot hlStory which before had been mere stories in books In conjunction with

this activity, we tompared the general types of coins used at different times

and places in the ancient world the denominations of Roman coins; the pref-

erence for Ol’lL mcml over another; and such matters as the changing value

(especially owing to debasement and inflation) of coins because of political
and mtcmauonal mll ences, hke wars or the xpansron of the empire.

students already knew the story, the historical basis for the tale and its eco-
nomic moral were aspects which had nut previously occurred to them. The fact

that the legend came from Asia Minor; where metal coins were first minted,
was recognized as an important point; and they also noted the relevance of the
Midas myth (0 Aristotle’s statement that “. . . moncy-making . . . is merely
uscful for the sake of something else;” a staternent which still holds true with

regard to the value ol money.
F urtl.tr lutures were presented on the hrstory of Roman economrcs, wrth

tton ol,slavery and,tts efLects, the development of Tatrfund*a, the publlc dole,
the military growth ot Rome, and the economic interdependence between
various ancient couftries. These subjects, and others, were highlighted with a
tilmsirip, Living in Ancient Romie. This dactivity, and the discussions attending
it, reinforced sonie of the concepts discussed earlier, and helped to show the

students how so many seemingly disparate elements of study are actually re-

liated, especxally that the same economiic ideas relate to both ancient and mod-

eri societies.
The last audiovisual used was a pubhc television show. The Waters of

Bm‘h, in which an arehaeologrst discovered thousands of ancient coins and

other drlleIClS which shed light on the social, economic; and military condi-

tions in Roman Britain from the first through the third centuries A.D. The

students w were s strnck by thefrlm s use of phrases like “a coin which would buy a
uood glass of wrne, * a statement which is a much more accurate determination
of an ancient coin’s value than a phrase like “a coin equal to a dollar.”

Maps were very useful ards throughout the presentatron of the unrt For

etc. —who surrounded ihe crty
The tact that the map of any area changes over the centurres, dependrng
on the polmcal and economrc srtuatron, msprred several students to further

ranean area, and to center their own projects around such studies.
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Concluding Activities

The studenis were required to create individual projects based on some
slement in the unit which interested them: Among the suggested activities:
I Research various classical authors to find out what they had to say about
economics, either descriptions of the economics they lived undecr, or their .
ideas of what economics should be like. Such writers or: personalities in-

clude Solon, the Athenian staiesman; Draco, the Athenian lawgiver; Xeno-

phon; who wrote the Econormics; Cato, the Roman censor, who wrote
De Agricultura; and the Gracchi, Roman reformers.
2. Prepare a map showing the spread of certain currencies or significant com-
modities throughoui ihe Mediterranean world at various periods—the
_ Bronze Age, the Roman Empire. :
3. Make a word derivation chart showing the meanings of the names used for
various Roman coins (e.g. Sextans, or a coin valued at 1/6 as; derives from
 sex, meaning six). - ' )
4. Rescirch and compare the development of the Roma. dole and the modern
welldre system.

About oné third of the students chiose to base their own research projects

on one of the ancieni coinis. Orie used two coins bearing the likeness of Alex-
ander the Great as her starting point in depicting the campaigns of Alexander
on a map and leariing about his motives and the results of his travels: Several
examined coins bearing symbols  their zodiac signs and researched the
mythology behind the symbols or tiic history of the cities which had minted the
coins. A few students chose to study the Roman military, how it was orga-

nized, how it was used, and the populations from which soldiers were drawn.
A desire to investigate Roman engineering, which was executed with the use of
slave labor in a command economy, led to maps of Roman roads and plans of
Roman and Greek buiidings:

Such projects also involved res

) > involved research and reports on the segments of
Roiman society which benefitted from the construction of roads and public
baths. One project; which began with finding out what the censor Cato would

do with slaves too old to work on a Roman farm, led to research on the kinds

of crops grown in the ancient world and the way a Roman farimn and villa were
organized:
Evaluation ,

Ini addition to the students’ own projects, each judged according to its
mierits, there were continued references to economic concepts whenever an

opportunity was provided by the text or by general class discussion, even after

thie completion of the “economics unit.” Thus; it was possible to include some
questions relating to economics, however subtly; on each test given throughout
the rest of the school year: For instance; several weeks after the completion of

the unit; a question on the cultural cost of slavery elicited the respense that
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“with slaves people do not need 1o make things easier for themselves, 5o tech-
nological improvements are not needed:” The year’s final exam contained sev-
cral cconomics-oriented questions: '

Generally, about 60 percent of the students taking these tests correctly
answered all the questions relating 1o this unit; about 30 percent were con-
sistently able 1o answer between 50 arid 75 percent of the economics related
questions; and of the remuaining 10 percent; a few weo able to handle only
about a quurter ol the questions; whereas three or fou:  .wered at least one
question in a creative manner that showed genuine insight and appreciation for

the concepts under consideration.

‘On_the year’s final exam, one student, answering a question about the
myth of Midas, wrote that “riches are only as good as what you can get with
ihem.” The Litin students at Fort Defiance and Buffalo Gap high schools fin-

biit *“whiit would a denariiis buy?” at a given tinie in a given society. 7 hay have
learned to understand that money functions simply as a medium of exchange,
regirdless of the historicil seuting.

The Cost of a
New Beginning

Jayann Simpson

Background

_ I am respcnsibie for teaching & _nine-week literature minicourse called
“The Old West in Fact and Fiction.” The course was uriginally designed as a
high interest class for itnicrs and seniors with low ability and littl= or no moti-
vation, I found that although 1:10st of my students had grown up in an uge of
television, they had not been steady watchers of western n:ovies and, therefore,
displayed little interest iu the problems of those they considered so rzmote
from themselves. | belicved that before iny students could undersiand the
motivations and behiavior of the picrieer characters in the stories to be read

a5 .

85



O

ERIC

Aruitoxt provided by Eic:

! decided that the contnon nncrest needed would develop out of several
key eeorioniie un.lclsldndlm,s and concepts wiiich could be *i<i<i to link the
preseint with tlu past, the'glorc lcadmg to a better understa ,..z, of the west-

ward movement: The basic concepts which I focused on were scarcity, the need
for decision miaking, opportunity cost, wants, supply and demand; and the
need 10 u(clmngu lhrough barter and money. It was this thinking that led to the
dcvclomnent of a two-week vnit entitled “The Westward Movement: The Cost

of a New Beginning:”

Objectives

were to haw the students demonstrate the abxlny to read and understand 1he
sﬁ(iﬂii Stéﬁ(s tiiéy iiéi'é ziSSigiiEd tb i'é'cid' tb éhélﬁé thé mdtivatibhs éﬁd 'o"e:
the facts and lcg,ends of the westward,movemcnt in thc Umted ,States. Sccond-
ary objectives focused on economic literacy. I wanted the students to demon-
strate thL'ii'"lih:d'ci'stzihding of the basic concepts and principles that werz cuv-
ered in the unit.

* “The Trap;” an excerpt from the nonfiction account Oidéiilby Hunger, by
George R. Stewart; _ } o
* “The Trdvels ot Jamne McPheters,” an excerpt from the novel of the same

»l

Thc hrst half oi the film The ReaI Wésl )

A short lecture based on ::.formation included in The Ptoneers, a volume in
the Time-Life Old West Senes,

A role-playing simulation;

A board ganie called Westw ard Ho, which was designed for the urit

Because the unit was intended for students with llmlted or no motwaubn,
I used several varied strategies for presenting the materials and content j
wanted to cover. Since 1 had found that these <tudents apbeared to liave diffi-
culty in listening to lectures; 1 kept this apprc ach to a minimum and only used
it to introduce necessary facts and concepts. The most frequently used strategy
was that of iscussion, and at least half of the discussion questions were of a
general natuse. Students seemed more responsive as they were able to cite their
own opinions and draw upon their experiences. A short res.rch activity was
assigned in order to allow students to discover certain infarriation for them-
selves. I fouiia that this assigniment introduced students to niaw: fals related to

the class but not fori..lly covered in class. Fmally, the role-play:..g simulation
and board gar. allowed the students to become active participants i1 the

decxsxon-mal\mg process and gave them opportunities to make nersonal use of
the information they had discussed.
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1 prescmad lhls iinit over d two- Week pérlod begmmng on a Monday: The
first day was used to allow the sludems to relate what they lhoughl they knew

aboiit the westward movement. Following this discussion, I introduced the
filinn The Real Wesr by showmg photographs of the narrator; Gary Cooper; i in
soinie of liis roles in western movies: After we watched the film, we discussed

the main ndeas wlm.h h'Id been pfeéenled

students wher] llibegzm what routes the ploneers used to get to the Wesl and
why the pioneers were niotivated to make tiie journey. We then discussed the
pxoblcms the pioneers faced. I mtroduced zn excerpt; “The Trap,” by showing

studerns pholographs ':)x members of lh Donner Party and outlining events
On the third day, the students were orgamzea mlo groups of lhree or. four
and assigned a short research project that required each group to plan a jour-

ney to the West,; as follows:

“|i s January 1849. You and members of your group have decided
to move from your homes in Champaign County to the West. You
liave pooled your money and have a total of $1, 500.00.”

1: Decide your destination (Portland Oregon; Sutter’s Fort, C.ah-
fornia; Los Angeles, California; or San Diego; California).
What will you do when you get there? Whyv? .

Choose from the following list the items which you w1ll take
on your )ourney Circle the items you choose and indicaie the

amoum of money to purchasc each item. You will need supplies

WD,

ence books; oldi newspapers, old calalogs etc. Make any changes
necessary to remain within your means (total amount of money
to spend). Make final listing of the 1tems and the amounts you
will take with you. -

| then listed a number of items under the foi.awing calegones beddmg,
cooking utensils, food; ¢! »ihes, weapons; tools and =quipment; handy articles,
luxuriss: 1 also stipulated that each group had to have a wagun and eight draft
animals; and rould also have saddle horses.

This =ctivity served several purposes: s! dents developed a better uv‘der-
standing of the problems encountered by the pionecrs oi: the westward trails,
and they were provided a realistic exercise giving then: the opportunity to grasp
the concepts of scarcity._decision making, and opportunity costs.

Our discussions of “Trnie Trap” lasted two days. We summarized the evems
described and disc 1ssed the members of the Donner Party We pomted out the
choices made aind disciissud redsoiis for t e decision members uf the party had
made. At ilii§ point, ! focused on the concep. of opportunity cost as we dis-
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cussed how each choice made by the Donner Party was narrowed by the few
alternatives avaituble. We talked about how the values and objectives of the
members had changed during their ordeal, and this led to a discussion of scar-
city, exchange, barter, and wants. Finally, we talked about the factors which
led to lhe tragedy and how rt mrghl have been avorded

M.Pheters,” u:,mg lhe same rdeas bro 1ghl out by the prevroua story. l lhen
muoduced he Loncepts of supply anu demand as they were brought oul in

gold heldv and talked abom the krnds of people who explolted opportunrtres

brought about by the situation:
About mrdway lhrough the unit; we had a suminAry drscussron lhal served

to bring out that barter had been used as a means of exchange in both stories.

We talked about the tact that food and water became more valuable thari cash

or family heirlooms to peopie who were slaerng or dylng of thirst. We also

talked abc;ul the even: al coming of mining companies into the gold field and

the rea onq behmd lhrs development
tion of leadersmp in a wagon train faced with the drlernma of havrné 1n§rlffl-
cient food to rcach its destination; as described below:

You and l9 other people are travelmg across lhe deserl on your way

supply pf food has run dangerously low: Although you have plenty
of water; vou have not been able to find any game or other source

of food:

Deude what you would do. Write an essay explannmg your decision
and your reasoning:

People on your wagoin iiain:

l. You (enough Food to reach Santa Fe) )

2. The McGraney Family: Joshua and Helen and thur chits
.’arah and Jedidiah. Josh and Helen are in their late,mrms»
Sarah and ledldlah are teenagers (Enough food to last 10 arysif

] they are careful. )

3. Elijah and Alice Wnndsor, early seventies, and their soi, Thad-

deus: mid- thrrt.es (enovgh fsod to last 1 weex),

4: Th= Bartons: Seti and Lucinda, arly forues therr daughter,

Eucy, and her husband, Tom Andrews, early twenties; and their

children; Tommy and Ann ages 5 and 7; the Bartons’ son, Bob;

and his wife; Mary,; mid- tWentrcs and their children; 'Sl]arlesl

10; Laura; 12; Virginia; 8; and infant Jacob: (Enough food to
last 1 week.)

If vou combine all of the food; you will have enougl} fgr lheentlre

group for 15 days; 20 at the most; and 9nly if you go on starvziion
rations. “/hat is your decision and why?
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the u)llLlii(liiiL activity. The Obj(.Ll of 1he gume was for eaeh group lo reach
one of thie four destin dtjons that were used in our earlier groap activity: Each
group tollo“ed appropriate lrdllsr such as lhe Oregon; the Santa Fe; and the

NMortiion. The teum which ar rived at its mitimate deslmauon with 1he grealest

amount of supplus dnd money was declared the winner: The game was struc-
tured s0 lhdl each group departed from cither Independence or Navoo. By
lhm\\mg a du. the g,ronps admmcd or lsmded on “Putalls (snowshdes, sleep

1o mxl'
discussions.

Evaluation

1 cmlmued lhe stadents on the basis of their parlrcrpauon in class dnscus-

sions, their group project; their compositions describing their decisions in the

role-playing dilemma, and their achievement on a 1lfly question objective test
llm cmeud (lu. kclurc and lwo storles There lS no quesuoh lhal the studems
ezncd thcrr understandr% of the westward movemenl tn American history. |

; ‘l’ lhal lhcrr grdd s were srgmileamly beller lhan usual

unit.

hlrodudlon

sped as an interdisciplinary project of the

rienér?mems at Sl. Pelelsbtirg

YES is I LO[II'SC that we deve:

’ousmu,, iome economrcs, :md s

“YLES Committee members ine regi $ ¢ . oceupational
speciitlist; Business Dc.mrtmcnl munbc.r Tom l’ruuur. Ehmbclh Roy . editor; Home Eco-
Jnd Karliy Xodze;. Sociil { tiidics
1 Walker, dn ortock. Lida

MepPheran served as ceanomic cducation resource lc.uhcr
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and ulrmulun1 developmenl,
Goals and Objectives

‘The concept that we wished 1o promote in creating this new course was the
interrelatedness of economic concepts in all areas of life, This is what made us
choose to work on the course as an interdisciplinary etf‘orl

The YES course fulfilled several objectives for both teachiis and studeiits:

Sludcnls were shown the interconnectedness and application of economic

coneepls s well as the complrcmenlary nature of prévnously unrelated subjects.

e Students benemcd hom instruction that assisted them in becoming active;
informed consumers:

Studcms rcccxvcd the best. mfor

éiiiéii iliét "h' diSéibiihé had ib offer..
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‘cw ot botl: as part of lhe real world.” i}

Resources within both the school and community were |demmed and uuhzed
Teachers on the workshop team improved their level of curricular and in-
structional knowledge.

To audm our objectives; we formed a committee that consisied of two

reprLScm'nnes from the administration; several teachers from the Business,

Hoinie Economics; and Social Studies deparlmems and the occupational spe-

cialist: The committee niet prior to the course to detern:ine the goals and ob-
Jemvcggesnvd and the methods to be employed.

Threé 1cachers; one from each depariment; werc selecied to reneh the
wursc Thc admmlstmnvc \eprescmauves coordmaled lhe c il

speakers and sp ual a(.uvmcs ,

All commitie¢ members galhered mformanon and mater . lh«-n
developed lesson plans and activities. We organized lhe subject Ml i lo meet
and exceed state-mandaied ecoioiiiic objectives, and devised an Qullme 1o
designate particular objectives to a departn:: t. The activities we developes!
were then compiled iinto @ teacher handboox.

We iiceded i wiy to ericourage students 1o enroii in 1he course, especially

since many werg not inclined to take a course in gconomics: We asked the

drama departifient 1o develop a film “commercial” to help us recruit students.

THhe filin, Sap Yes ro YES, was shown schoclwndg prior to registration.

During the semester; the participating tezchers met appro‘u.nately 2very
iwo weeks to voordinate lessons, speaker:, and activities, and to moniior stu-
dent prugress. Other committee members were called on as needed to assist
with planning:

At the end of the semester; ve met to make revisions and improvemenis io
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the course. The handbook vas vrdacedtobe guide for teachers th may not
be Siite of WHit o teiich i i ceirse on economiics, especially since there was no
iesi to rely on. We adlso pla stied -+ seminar for othier high schools inn the county
which were interested ifi iy ¢ wWranting ihe colrse.

Organization of the Thass

Durmg the first week, lhc Giss mc' T uan maqgmal activity. The course

forimat was explained, common 20u{s miu objectives were presented, and
group activities were conducn.d Eacii stoiient recexvgdﬁquacket of mater;g!s to
be used throughout the course: The packct included a pretest, glossary, charts,

and amcles Euch student was aiso given a subscription to a business magazine
in lleu of a textbook:

The students then attended three six-week modules, e~k with a different
teacher (Table 1). The modules presented economic concepts from the view-
point of each department. The lessons for these modules were taken from the

handbool\ we had complled and from each teacher s own preparauons For

presemauons by guest speakers for all three classes at one time to take advan-
tage ol guest speakcrs and field trips.

At the end of the semester; the group met agam for a concluamg activity
that synthesized all the éronomic concepts presented in the course.

Resources

lnstead of a textbook; we decided to use a news magazine as our pnmary

SOUI‘CC Of current economic events: Oth one classroom set was needed, as the

TABLE 1
YES~Your Econornic Systom
An Interdisciplinary Economics Course

__First_ Second _ Third
Subject and Topic Six Weeks  Six Weeks Six Weeks
Business: The - , _
Financial World Class A Class C Class B
Home Economics: : - - A
Personal Economics Class B Class A Class C
Secial Studies:
Principles of o - o
~ Economics Class C Class B Class A

This mairix shows {he rotation Sois itially, the stiidents meet as a group.
They then attend three six-week modu'es, each wnh a o| t teacher. The focus and content

of each module depend on the sabject:
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n.w‘udmb, l'u:rc. wits 1iever i ld(.l\ oi economic examples for each oflhe subject

areas or concepis.
In order to offer the sxudems the best information avaxlable, we estab-

lnshed ail ecunomics icsource center in our school llbrary Students and teach-

ers hid uccess 1o books penodxcals research materials, and other information:

We made use of the Center lor Economic Education at the University of

South Florida: Many films; games, and learning activities were available for

our use in the classroom: The center also provided expert help; as did our

county econonucﬁed’qeguon resource teacher:

~ Teachers expanded their level of knowledge by researching economic
topics; and selecting and pooling materials for the class. Five of our committee

member€, prompted by their resulting interest; took college-level courses in
economics.

We also expanded our use of resources in the commumly Speakers were
invited to present their views to the class, field trips were planned, and many
students participated in a career-shadowing day. These resources presenied a
view of economics in everyday life.

Evaluation
Students took a pretest at the beginning of the semester to determine their

lu el of economic Kl1b\vledge At the end of the semester; students took a final

exarn as a post-test: This test was constructed from a test bank from the Center
for Economic Education at the University of South Florida. Over half of the
students scored 85 pereem or better on the final exam.

Sludents developed a grealer knowledge of economlcs, as ev1denced by

deuslon making as consumers. We can only ;ell how,well,mtegr,ated lhese con-
'cép'is have b'é'c'o'iﬁ'e by th'e f’u"l'u"r'e 'd'e'ciSi'o’h’ making and actions of the citizens of
) Anoll‘er benehl of the course was lhe spmt of cooperation developed
fromi this project. The sticcess of our ittterdisciplinary project fostered fiterest
from other iedachiers and administrators, did encouraged theiii 1o work together.
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The Saga of Bernsville:

An Economic Parable

Scott Harvey
Beverly Hills High Sehool; Beverly Hills: Caliiurnia

SlUdems were ov,e,[whelmed be. &Yk nize and, complexny,of ,egonomlc systems;
yet_they were sufficiently co.:” v+ 0 think they could safely take ¢ pieces;
and put together at their ples 'fx. 2 #:2w economic order. Thus, 1 adapted an
econoimic parable as a concluuiz a7 ject to help my students apply their newly
acquired tools of economic res:

The »aga of Bernsville is the story of an 1dyllw economy so 1solated pro-
vmcml and reimiote from the rest of the world thai it had no formal govcrn—
niefit, labor unions, unenployment, or intlation, and its mhabltants hg: ! never
even heard ol money."” For the past 200 years, although totally 1solated Berns-
ville had enjoyed econoimic prosperity. But from the moment on Black Tues-
day when Honier, our Paleolnhic hero, decxded to open a Hard Rock Savmgs

Account; we traced the events of concomitant injection and withdrawal of sav-

ings and investmerts by Bernsville’s workers and its capitalist, who owned the

locai bread factory; in their attempt to fight tanemployment; inflation; short-

ages; and surpluses:

The students were qurk to chart; graph; and calculate cihanges in the
economy of Bernsville as the cycle of idyllic pi'ospénty was followed by :cces-
sion and depressxon With each turn of events in lhe seven cl*épters of the saga,
the students gave me information about changing economic conditions in
Bernsville. Each econoniic thoice by Flomer and the capitalist led Lo further
queries; such as “Why did Homer’s decision to save some of his wages result in
unernployment in sSernsville?”
~_ One of the revelations of the Saga \,'f Bernswlle wis not lhc quanmy of
infermation that we were able to give each other conceriving the economy of
Bernsville, but rather the quality of students’ questions stemming from the data.
The project embodied motivation through the use of parody, divergense in
h"iéiki}if; choices, and infovati-r¢ thiiiking duting the bi‘bblem¥SGIViﬁg exercises.

“enury included the seven-chapter sage, economic flow charts, and objective quiz ques-
tions and answers.
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Overview
The Sag,a of Bernsvxlle was a concludmg pro;eet for my senior students;

who are enrolled in a one semester economics course which introduced the

prmuples 'md LDHCEp[S of micro- and macroeconomics. The project was com-

pleted in two weeks; including classroom work and several hours of home-
work: The studems read a seven-c hapter story about a mythical economy,

LOIH[‘)]&.‘[Ld a flow chart ol economic activity for the conditions presented in
cach chapter; and were tested on how accurately they calculated changes in
GNP; employment; wages, and prices. After completing the seven chapters of
the ors' we revisited Bernsville; and formed city councils which developed
monctary and fiscal policies for the revival of Bernsville’s aifing economy.
Euch cny council submitted a supporting document which dnalyzed the eco-
nomic tmplications and effectiveness of its policies.

Social; cognitive, and academic skills were developed durm&, the assign-
ment; especially when we formed the citr councils, which required students to
assess cconomic problems of equity and efficiency, formulate policies to solve
disequilibria in the marketplace, and calculate the costs and benefits of fiscal
and monctary policies proposed by the city councils. Fmally, I conducted #

disciission and qliestion Ses§ion oii the dassignment in terms of the effectiveness

of the proposdls for goveriniiieiit iftervention in tlie marketpiace suggested by
the various city councils.
Objectives

#fter completing ihe assignment on the Saga of Bernsville, students were
able to:

1. Descrine the factors which determiine the number of workers hired by a
business.
Explain how and why ehanges m wage rates affect the quantities of labor

~ services demanded by er <iness:
3. L\plam how and why change: in wage rates affect the quantities of labor

services supphed by worl\ers

[N

Explain fluctuations in employment rates.
Calculate the costs and benefits of monetary policy; the hsca; pol|C|es of

taxation, borrowing, wage and price control; and other formrs of govern-
menl mvu.vemcnl |n lhe 'nar[(e‘place

th pu.

muhods. from a g,w»*n set o/ dala
7. Trace causes of disequilibrium in ikie man‘elplace.
Oi'géiiiiiéitibii and Procedures

The Beriisville assignment was divided into i i/e parts; which required each

studaiit to accomplish the following:

1. Rwd a sevcn-chapler myt} conceriiii: I the econinmy of a tiny village called
Bernsville.
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: €6ﬁipleié a circular flow chait of economic activity in Bernsville, which
scrved as a student worksheet for analysis and interpretation of changing

o,

economlc cbndmons descrlbed in ecach chapler of lhe slory
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4. Durmz, the Bernsville Rev:sued poruon oflhe assignment, at the conclusi'c)n’
of parts 1 through 3; the class completed a problem-solving exercise. The
studcms were dmded u.m flve-member cny councxls Wthh developed flscal

5. Siudent partlupauon in a concluding discussion session, in which ldxﬁs-

cussed the implications and effectiveness of the various city councils’ eco-
Pomic recovery plans.
Results
When we revisited Bernsville, the students again encountered the old eco-
nomic nemesis of scarcity; forcing them to make choices, establish trade-offs,
and determine priorities. Students were divided into five-member city councils,
which submiited Writien recommendations of mioric: ary and fiscal policies for
solving Bernsville’s dire economic problems. Each city council report con-
t'uned 1 cost .'.md benefn analys:s of the governmem s mlervenuon in the mar-

Lould bc levned on Bernsv:lllans, classxfled the xa #5 as progresslve, regressxve,
or proportional, indicated. which members of ii.= community would gain or

lose in the short term, and descnbed long- 1erm . xfeels of such tax policies:

Students learned to decxde rationally whetl:a- a SpElelC government inter-

veiition is part of the solution or part of lhe pmbl\.m Toward this end; I em-

phaS|zed how sludems eart:, Spend 5ave, and invest throughodl lhelr hves

prcpared to address economlc problems w 1ch reqh er

fiew ecofnomic issues requiring students to act intelligently in less familiar

cire vmstances - o }
Suring lhe pl"O:]’eCl selected students iepared charts depicting the seven

s ul ccononmic activity in Bernsville; mcludmg graphs on wages; unemploy-

inent; savings, mVeslmems, GNP; and the production and consumption of

bread: One student wroie a computer program of ihe Bernsville assignment for
our schoot computer system, while another student wrote a computer program
for the Apple ile. The project could be modified (o meet a vaiiety of economic

problems, utilizing various skill levels and involving different age groups.

Evaluation
[ assessed each studem s coitribution to our d.scussion sessions, and ad-

ministered objecuve tesis i which students repeatedly calculated changes in

GNP, inflation; wages and prices; and unemployment, and production. I be-
lieve that the Saga of Bernsville increased the economic literacy of my students
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and made them r-ore aware of fundamental economic issugs and problems,
not solely as soc' wlltudl phenomena, but also as the product of basic eco-

nomic forces ana .%.:i.utions at work in the marketplace.

GOOD IDEAS IN BRIEF: SENIOR HIGH SCHOOL

KENNETH L: RIPP, an economrcs teacher in Mémonai H:gh School
Eau C‘Iazre, Wrsconsm, in response to e*(tensrve medra coverage of busmess

What causes business to ﬂut.‘tuate" Can peOple learn to anlrcrpale busmess

cycle changes and related events' on their lives? Why does the stock market

change? and Why the roller coaster ride? “Up; Down; Sideways: A Simulation

of a Business Cycle,” a computer simulation (f_~ use with Apple computers),

gt a4 s

was designed to help students better undersc and mny it business cycle flue-’

tuates: The students partrcrpate.. v small-wratip decision making as they

assumed tive role of managers fc ¢ s im a ohgopol.strc mdustry Through

the seven rounds programmed i i1 lrmulatron, the students made employ-

ment and production decisions based on the “current state” of the economy

and their industry. The students were introduced to key economic concepts

such as the business cycle, unemployment; investment, Gross National Prod-

uct, inflation; and the effects of fiscal and monetary polrcnestGrraph readmg
skills, math slulls, and analytrcal thmkmg exercrses were also pracuced m the

class perrods. The computer srmulatron has been used as an introduction to the
Study of eeonornie growth and stability, bijt 'c'o"u'l'd bé déyélopéd intti a com-

economic goals as well as economic issues and problems relale‘l to these goals

Five instructional units were developeti: Four of these tnits, which spanned

appro :mately one-third of the academic year, provrded nceessary baekground

for students: Unit 1, “The Economics of Energy,” introduced basic economic

concepts; including the basic economic problem of scarcity (3 weeks): Unit iI,

“Economic Systems,” explored how the basic types of economic systems, in-

cluding traditional; command; and market economies; respond to the basic
economic problem and to the basic economic questions (4 weeks). Um,t,,,l,,i,l,,’
“The American Market Economy;” focused on the evolutior of the rnarket
- an

system and on its application in America (4 weeks). Unie I* .7 " "o
C’o'n'sum'cr, dealt with the role of consumers in the Amei
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HOIIIIC Syslcm.” took up the remaining two-thirds of the year. It_ exammed

econoniic issues; problems; and topics related to six. major economic goals of

the United States. “Economic Efficiency” examined_the operation of the in-
dustrial workplace (4 weeks). “Economic Growih” focused oin tlie problems
"1ced by lhe déVéldbiiig 'w'drld ih ziChiéVihg g'r'o'ii/th, éhd bii A'm'e'ri'cé’s struggle

lypts of freedoms cnjoyed by busmesses, mveslors, and laborers in a market
or mixed economy (6 weeks). “Economic Security” or “Economic Equny” (jus-
tice) dealt with the conflicts inherent in poverty persisting amidst affluence (3
weeks). Finally, “Economic Stability” reflected on various goverfiment pohc:es
designed to fight ecoiioniic fluctuation, including monetary policy, fiscal
policy, and wage-price controls (4 weeks). The overriding objective of thg

course was to pro+ide students with sufficient background in economic history

and priiiciples, along with conipetence in the processes of critical thinking and

analysis necessary in order to make economic decisions and evaluate economic

policies. The inclusion of currerit economic issues also enlivened the study; and

provxdcd useful preparation for the practice of effective citizenship.

BONNIE LILLIBRIDGE and DAVID PUTlNSKI busmess educauon

used a gamc locusqd on cnlploymenl and key economxc concepts. Deslgncd
‘ifiéi' ilié bbi:iiilai' “Pdc Méh,” the bbéi’d gam"e iﬁbliVéléd Sliidéhls %ihd held

sludy attitudes aiid values, decxslon makmg, labor supply and demand lhe
eniploynieni process, eifiploymient trends, and gender Equahly The game

board was divided ifito six color-coded areas 1o Correspond with lhe six topics.

Each area included bolh requxred and opuonal activities. The required activi-

ties allowed the students to clear two dots on the board and the opli nal as-

signments allowed participants to clear middle-sized dots or large power dots

depeiiding on the difficulty of the acuvny Students were awarded points for

tlie number of dols cleared. Top point earners were invited to lunch by local

bu;mess executives, middle point earners were awarded certificates for lunch

at a local pizza shop; and low point earners received McDonald’s gift certificates.

DAVID NORFLUS an economlcs leacher m Newtown H:gh School
dents lo,make objecuvc, lieasoned declsxons. Since h;s s;udems were pnman!y
foreign-born, with dissimilar levels of competency, he had to devise a variety
of dlﬂercm slralegles to mcorporale lhe concepl of dec:sxon makmg Bearmg

llS prac.lmoners to draw correct conclusxons bul does not offer rgady-made

solitions or fiiial answers, he allempled to encourage his students to incorpo-

rate the decision-making process in all the topics being studied: At the outset
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of this course ol sludy. sludenls were mtroduced {¢] key econoniic lerms and
cconoiiics. Studenis were asked to write editorials, letters to the ed‘ldr, or
cssays on i mnely oi euonomnc lopxcs lhdl mvolved reasonmg In addmon,

poml ol vncw ol lhc cartoonist, and also lo creale their own cartoons on eco-

iloniic suibjects. Students also engaz,ed in activities mvolvmg verbal; organiza-

tional, research, and reasoning skills; mcludmg ljole playmg, simulation; de-

biltes, press confererices, classroom trials, elc: ( Gther acuvmes included domg
teriil papers, case studles, dmrls and book reviews as well as analyzmg news-

paper editorials: Students were also sent out into the community to survey and
iiterview local residents:

MERRY MATTSON; a business teacher at Minnehaha Academy, Min-

nenpohs, anvsom, develbpéd a uml enmled “Who Owns Tlns Reslaurdnl” »

sludcnls awarencss, of lhe various iorms of busmess ownershlp besxdes pro-
udlm. an opporlunlly lo mlegr'ue lhe Rey economxc concepts learned in class

busmcss 0\\'l'ILl'thp Each group, in its fleld -trip phase, -went to a restaurant

with a differeiit forni of owiiership. An in-class seminar followed at which the

groups presented and discussed the information galhered During this time; all

studenis lieard aboiit each other’s experiences as they discussed the similarities

and differeiices in thie various ways the busmesses had responded to the inter-

view gtiestioils. Follow-up dlscussmns frequently arose after the unit was com-

pleted. For c\amplc, when one of the restaurants visited went bankrupt; a

classroo dlscusslon on bankruptcy ensued: At the conclusion of the course;

students rated this unit as one of the most worthwhile and interesting activities

covered during the semester:

TV- hlm SCI‘ICS Tra(Ié-Ost) We lhen dxscussed the dllemma faced by lhe cny
council il tlie filii as they coiisidered speiding $100,000 of revenue to meet
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coltimiinity needs. Students then completed a survey entitled “Allocating Local
Résourees.” This endbled them to rank a list of community expenditures ac-
cording to their persoial value systems: A discussion followed, centered on
personal values and economic decisions. The second day was used to assign
students roles in a simulation activity: The roles included those of mayor, four
city councilors, retired citizens; various types of families; students; and busi-
iiesspersons. The citizens then held small group meetings to discuss their needs

and problems as given in their role assignments. Each group selected two rep-
resentatives to present the most pressing issues at a city council meeting. At the
conclusion of the presentations, each councilor prepared a proposed budget,

allocating revenues of the newly formed town. The budget proposals were
presented on the fourth day, and after much discussion, the city council voted
on a final budget: The concluding activity was a class evaluation of the strengths
and weaknesses of the budget and the difficult decisions faced by the local
officials: Students expressed a new understanding of the problems involved in
meeting unlimited community wants with limited revenues. Many alternative
proposals were made suggesting the use of volunteers and more cooperation
with business and industry as well as with nearby communities. Students also

demonsirated an increased appreciation of the diverse needs of a variety of
Gitizens and the difficult challenges of decision making related to the allocation
of public moncy.

JAMES R. WALTHER, teaclier of a government class in the Richardson
High School, Richardson, Texas, organized a simulation game to teach com-
paralive economic systerfis in a manner which proved to be enjoyable, chal-
lénging, and highly informative: One of the major objectives of the activily
was to encourage students to become involved with teaching themselves while
having fun. With the United Nations as an organizational format; students
practiced research skills, group work skills; individual debate skills, and ex-

perienced situations in which innovation and creative_thinking and perfor-
miance were rewarded: The United Nations format previded a vehicle for how
the three major world economic systems operate. At the same time, the format
gave tlie students an opportunity to study and understand the U.N. Various

methods of presenting factual information were also used to cover the spec-
trum of learning styles of the students. The intent was to stimulate interest and

increase participation; all resulting in a better understanding of the materials

covered. Methods included audio and visual presentations, individualized,

self-paced learning; and verbal and written presentations. The simulation was
higlily successful in that slow students enjoyed and experienced success; and

average students were challenged. Most important, all students, at all levels;
enjoyed themselves as they learned about capitalism, socialism, and commu-

nism: how each systerm came about; how each system operates; and how they

relate to each other, to the world today, and to the students.
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- Open Category*

CHAPTER FIVE

Buying a Home

Hannah Peer Gallier
Mills E: Godwin High School; Richmond; Virginia

Introduction
. Some of the most important economic decisions made in an individual’s
lifetime are those decisions involving investments in real estate, This invest-

emotlonal mtanglbles mvolved m thls mvestment

 This unit was prepared for an introductory busmess class at Ml“S E
Godwm ngh School in Henrico County, Virginid, located in the subuirbs of
the city of Rlchmond The school is five years old and sm.ated in a middle to
upper-mlddle class nélghborhood The students in the class ranged from ninth
to twelfth grades The unit lasted approxnmately three weeks. It covered eco-
nomic principles prevxously studied — money; scarcity; free enterprise, supply

and demand; and labor:
Objective

_ The objective of the unit was to prepare the studerits for the basic steps ifi-
volved in purchasing real estate. Although this was not an economic decision
that the students wouid be making soon, it was tallored so that they would be
familiar enough with the process to ask the right questions and find the right

answers when the time came for them to purchase a home: | dl‘EW on my ex-
perience in buymgrmy own home and previous employmem as a real estate

broker to build a unit that covered the basic steps in buying a home: I did not

80 too deepiy into real estate financing which is constantly changing and prob-

ably will be quite different when the students buy a home: Some of the second-

'nvely new addmon to lhe Nauonal Awards Program ror lhe Teach-
courage educators whose responsibilities are not defined by traditional
1ctions to submit projects to the awards program, e.g. school librarians, cur-

ing pf VEVLO
grade-level distin
riculum supervisors: and school administrators. Such individuals frequemly have multigrade
and/or schoolwide or school district responsibilities:
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my ObJCLlva\ were learning how real estate taxes are c.alc.uldled learnmg how
lmclc" ates affect monthly payments; and understanding the factors involved
n buxldm&, an energy-efficient home.

You ve got to know the language! We started the unit by learnmg basic
real estate lerm;i\/]osl of the definitions for the terms had to be found in law

’md I‘E’Il estate books. Some of the new words and concepts covered were real
eslale qolllyaCL earnesl money, mle msurance deed mle search cloud” bn

zmu:) zippriusal and gross and net income.

The next learning activity involved a handout on a hypolheucal famlly,
Joan and Tom Miller and their children; who were prospective honie buyers.
The students received a handout (Exhibit 1) about the family and were asked
to think of a home that would mieet the family’s needs and desires.

The next ac.tlvny introduced the concepl of four-to-one ratio in quahfymg
buyers for a mortgage loan. Since very few people can afford to pay all cash
for a new home; qualifying a buyer for the amount of the morigage is a neces-
sary step in buying a home. Qualifying a buyer is the process of deciding how
much of his or her monthly income a buyer can safely pay on a morigage loan.
Everyone needs money for other things besides a home: for clothing, food,
automobiles, insurance, education, medical bills, recreation, and many other
items. If payments wére too high relative to a buyer’s income and the house-

EXHIBIT 1

Jdoan and Tom Miller have sold their home in Fairfax County because he has
been transferred to his company's home office in Richmond. Joan was a buyer
for a nationally known department store in the Fairfax area. She has found it éasy
to transfer to a branch of the store in the Richmond area. Tom has an annuai in-
come of $35,000; Joan, $20,000. Joan and Tom have two teenage children: Mike,
who is eighteen, and Debbie, a sixteen-year-old.

B W[hg Ml“?‘f,s,b?le decided to buy a home rather than rent. Real estate has

been a good investment for them in the past; they like owning their home and feel

that the:deduction on their income tax for interest paid on the mortgage makes a

home a particularly good investment for them.

They want anew home m a nelghborhood convenlent to shopplng schools

sports. sw1mm|ng. golf and tennis;

They are interested in an energy-efficient home and will want to ask the real
estate agent about insulation and other energy-saving features. They would like a
fireplace so that they can use a wood-burning stove to supplement the other heat.

R 51
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hold fclt behmd in paymcms as a result when unexpeeled expenses arose; the

buyer could lose everything. One way of qualifying a buyer is to apply the

four-to-one rule: according to that riile, the mortgage payment should not ex-

ceed one-fourth an individual’s monthly gross income less monthly payments

on long-lerm debt.
Lnoss lmome dnd long-lerm versus shorl lerm debls were explamed and

they coiild sdlely pay per month for a morlgage loan: The monthly payment

included principal, interest; taxes; and insurance: The next learmng activities

incliuded lessons on determining real estate taxes and comparing our county

taxes wnh those of surrounding counties and cities.

We used rate books supplied by a savings and loan assocrauon to deler-

iniiie the price range of a home for the Millers. After qualifying them by using
tlie four-to-one ratio; we found that they could make payments of approxi-

niately $1,000 per month: Since the Millers’ $30,000 from the sale of 4 previous

lionie was used as down payment; we found that they could afford a home of

dppm\lmalely $100,000.
The point was emphasized that btyers do not always choose to buy the

most expensrvc home they can afford. The qualifying process is intended sim-

ply to make sure a buyer who can only afford to make paymients on a $50,000
house; will not :ry to buy one for $200,000.

Concluding Activity

The uiiit ended wrlh an all-day field trlp The students viewed 'hree homes,

wrote a sales Lomrael, applied for a loan at a savings and loan association, and

dltended a real estate closmg at an attorney’s office.

The sludcms ‘made up a check sheet as a class activity, decrdmg whal lhe
Millers wamed in a house and what we would look for when viewing the
houses. The list inctuded lot size, age of house; iype of hedt, square footage,

number of bedrooms; appliances included, energy-savmg fedtures, type of

eonslrucuon etc. We onlylooked at new construction, since 1 lhoughl it would

not be a good idea for so many people to iour occupied hommes. The students

reached a unanimois decision on the hofiie they felt was right for the Millers.

With the help of a real estate broker, we wrote a sales contract. The real estate

broker went through the contract step by step. We used a fair amount of the

terminology prcviously studied in class to understand the legal agreement

" The second phase of the field trip was a visit to the savings and loan asso-

ciation. The loan service officer explamed the importance of a good credit

record, methods of quahfymg buyers and current interest rates.

The final stage of the freld trip was a visit with a real estate attorney. The

dttorney had a closing statement already prepared that showed the closing cost

for both borrower and seller fora transaction very similar to our purchase that

day. He explained lhe attorney’s role in the real estate buying process. He ex-

plarned lhe allorneys dunes in exammmg lhe sales conlracl, searchmg title,
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anice, dtc., for the final closiiig. After the field trip, the students wrote reports
on buying a home.
One of the most 1mportam learnmg acuvmes covered in the unit was a

lesson on liow interest rates affect mortgage loans. We Compafed a $50 6ﬁ0
mortgage loan at 12%: percent for 30 years and found that the paymem was

$534 per niorith, and the same mortgage at 17 percent was $713. This showed

why so many peopke cannot afford to buy housing when interest rates rise. We

carried this a step turther to show how much monthly income one would need
to qualify for cach one of these amounts:

pared and laughl The sludems were very mleresled in bemg wise buyers and
conmbuled a great deal to the many parts of the unit. When the activity was
measured by conventional nieans, the final test and project showed a grasp of

real estiite tertiis, legal teriis, ability to quallfy a buyer, and comprjlauona!

ibility in figuring taxes. Some of the other benefns of this unit were not so

easily nieasured, like workmg with community professxonals v1smng offices in

busmcsslll\e situations, and makmg Judgmems requiring economic msxght All

of these activities helped th: students in the process of growing in an under-
standing of our economic System.

Them? Thé Stady of thé
Relationship between

Changes and Economics

éué Devero

How could a hlgh school coordinator of marketing and distributive edu-

cation interest her students in economics? I wondered! The students are not at
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all mtcrcslcd in it ‘n the begmnmg of the school year. They assume it is bormg

and has nothing to do with them personally. Would trying to prove that a

thesis stitteimneiit made by their teacher was wrong get them “hyped up” in a

sludy of economrcs" lt would definitely be worth a try!

Basically this was the “tool” used for this project. After domg a great deal

oI research 'md lhmkmg, I was completely convinced the following thesis

st'nemem was correct: Life is a process of continuous change. All changes in
life are related to economics. Therefore; a person needs to understand eco-

nomics in order to prepare for inevitable changes.

.Human bemgs can make mistakes so it was obvious to me lhere would be
a possibility my students could prove me wrong. That was perfectly all right. If
ihe ah"an'cc to locéte zi clizirigé thét was toiélly Uhreléted to ecoriorriics Would be

proved wrong would be well worlh n

This project was set up in three phases Phase One mvolved the introduc-
tion of economic concepls to the students through teacher/student discussions,
classroom activities, films, pampbhlets, etc. Phase Two included intensive re-
search done by lhe sludents on changes whrch had occurred in their personal

lransportalron real estate, rehgron educauon alhleucs, crime; clothing; busi-

iless operations, entertainment, government, health care; fmahce, food; and

coiiirriuriicalioris Phase Three was lhe concludmg acnvily It was a ‘seminar

d a lecture by an economrsl Dr Mollie Wilson; on economic concepts lhe

Federal Reserve System; economic projections followed by a question/answer

session between ‘her and the students. Phase Three also included an unexpected

analysis of the issue of the publication U:S: News & World Report centered on

econoniic pro_lecnohs for the future:

My srudems cherrsl ed the opportumty totry to prove that my thesis state-
ment was wrong: They had never had the chance in the past to_deliberately

_try to disprove their instructor. In order to try to accomplish their _self-estab-

hshed goal to prove my statement incorrect; they had become heavily involved
in the study of economics because at the beginning ol the school year they had
only a scanty i\iio'\i/lé'dg'é of economics. Fortunately for me, they did not prove

“The studeriis hiad a pretesi of their economic understanding by participat-
i'ng iii é. Sirriiilé.tioii of éri orél d'eb'at'e/'qtiii bEtiVECh TV riEWS 'com'meiit'alo'rs

venuon taxatioii, advertisinig, 7merchandrse selecuon, etc. The students had

inieresting opportunities to apply these theories lhrough simulations relative to

scarcity and supply-side economics: They did an intense study of the effect of

the stock market on the economy in America and on changes which were oc-

g 104



O

ERIC

Aruitoxt provided by Eic:

curring in the Umlcd States directly related to the 5lock markcl ll bculmc
quickly olwmus to thent that they had gained increased respect from the other

metnbers ot our student body when other students all seenied very interested in

lool\mg,, at the posters my students had prepared and displayed in the main hall

of the school which demonstrated changes in the stock market. My students’
new vocabulary in conversations about economics also 1mpressed their frieids.
This study increased their economic knowledge and miet the goal of greatly

increasing their personal image at Southside. They becanie very proud of the
'act lhdl lhey w:.rc dclmm.ly lhe mosl Rnowledgeable studems in OUr SLhOOl

aftected it.
When the sludcms had learned thc ecoiioniic prmcnples, ;l\ey dld an in-

depth research project on the relationship of economics to chdnges in their

lives. They developed a research questionndire on (.hanges in family life; so-

ciety, and busiiiess. The students hiad lengthy conferences with their parents,

grandpareiits, and resource persons iin our comniunity to determme whether

changes werc related directly to economics. The project gave them a new im-

pression of the elderly people in our community: It greatly increased their

respect for the society and for the resource persons with whom they had worked
d'u'rin'L thcnr rescdrc.h Complellon of lhell' yese;xrch made them able lo apply

lmd lcarned earlier it the school year It also made them learn how to do in-

depth analylu.al sludymg They now reatized they would face changes in their

near-adult life: Since lhey had begun to understand the causes of changes and

their relation 1o economics; the students no longer had to fcel insecure about

facing the changes in the fusure:
By the end of the school year, my students were very willing to admit that

they understood the initial thesis statement, agreed with it, and were extremely

proud of lhelr}}]creascd ecqpprplc knowledge. They were delighted with the

tesults of the test they took on economic literacy, which were excellent. They
were 1o longer uneasy about what would happen after graduation, because

niow they knew how to prepare for the inevitable changes.

Objectives

1. To teach sludcnts the basic economlc prmmples

2. To encourage students to prepare for their future by improving their under-
_ standing of econoniics;

3. To lesson the students’ fears of changes taking place in their lives;

4. To help studeiits realize the great advantages they had compared to those

of their parents and grandparents because of changes which are economics

_ related;
5. To demonstrate lo the studems that marketing and distributive education

is a practical apphcanon of economxc theories;

6. To improve the students’ self-image by making it obvious to them that alter
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completing this project they will have a much gredter understanding of
cCiiii(iiiiics than niost ol their friends and will be ifi 4 betier position to face

lege cldsscs. )
8. To cncouragc lhe sludenls to senously consnder chanz,es Whth wnll occur in

o Edrly in lhe school year, lrmlroduced ecoiiomics vocabulary andr prln—
ciples to miy students by usiiig a “Market Your Knowledge of ECOﬁOlTIlCS quiz

il @n unusual nianner. Each sludem waus given a copy of the quiz to study (m-

cluding questions and answers) for a penod of twenty minutes: The class was

then divided into two groups —-each group representing news comnientators on

a television station: The copies of the quiz were returned to my desk. The two

groups of commentatc - were then given copies of the ques:ions. One group

then asked the commentators from the opposing television station the ques-
tions dnd requcslcd the answers trom them: As lonz, as the second group could
give correct answers; they were entitled to continue to be asked questions.
Once they gave an incorrect answer; then the situation switched to the other
television station news commentators.

Each news commentator (student) who gave a correct answer l‘CLelVCd a
grade credit from the teacher. The oral quiz inspired the students to try harder
to remember what they kad learned. 1t also worked out well io introdiice com-
petition and to illustraie how it affects the economy because the studenis who
were on the team of one of the télevision Stations did not want their station to
be defeated by the other one. They realized that the station which was imore
poorly respected would be less able to selt any advertising to its customers.

Belore Chrisimas vacation we did 4 unit on shoplifting prevention, so that
our marketing students would be better prepared to assist their employers in

the prevention ofshophflmg In order to increase the students’ knowledge of

cconomics and how its principles are related to shoplifting; 1 had them com-

plete an assigiiment sheet on the economic impact of shoplifting. Completing

this project altowed them to understand the gigantic amount of sales it took to

overcomie shoplifting losses. They also saw how changes in the amount of

shoplifting had been directly related to the economics of scarcity, wants; and
supply uand demand:

To introduce the cconomic concepts of taxation to the students, I next

guxded them for three weeks in a unit on understanding taxes. This unit in-

cluled a secuon entitled “Hxstory of Tavation” thch madc it simple for the

students to become aware of the major changes in our taxation format and to

see how these changes were necessitated by the increased needs of our popula-

tion: Participatica in a simulationh of supply-side economics gave these tax ex-
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perts somie tlmught t(s to the cffcct ol laxes on economlc 1ncent1ves lt enabled

tion in which they were currently living.

The tremendous upsurge in the stock market came at the perfect tlme
“What €an the Stock Market Do for You?” was designed to give my studeiiis
an opportunny 1o lnvesugate the stock market and to understand the effect the
stock market has on their personal lives and our economy. They visited a stock
brol\er ancl learm.d about hls busmess and the requ1remcnts for hlS career

pry. and how it atfects our economy. A,fler th,elr study was co,mpleted”they,
ctit'h' in'»'e"st'e'd a h"ybéth’étital SSOOO in’ sr'o"ck Each 'day they read the wall 'Srreoz

also invested $l 50 ol rcal money. The real nioney was mvested due lo a coni-
petition. 1 have three classes. The class which obtained the largest return on
investment after the six-week competition was given the $60 ($1:50 x 45 stu-
dcnts) lO have a party My lll‘St perlod class won the $60 and was delighted to

ment was to present the students with one rnore econorruc research project
from Money Magazine. It was a specral report entitled “The Baby-Boomers—

Can They Ever Live as Well as Thenr Parents" * it was an extremely well writ-

ten set of darticles which lntroduced the students to changes which had occurred

aiid which will coiitiniue to occur in llfestyles jOb opportunmes, the cost of

haviig children, finding housmg, preparing for retirement; and making mone-
tary investments. After COmpletmg this project my students were definitely
oriented to thinking about changss and economics. They were ready to apply
all of this miental stimulanon and the theories to the real world.

At lhlS point my students were beginning t consider themselves as eco-
1nomic experts. They developed a list of categories they were interested in re-

smrchmg about the relationship of economics_to changes. They considered:
(l) Food (2) Emertamment (3) Homes, (4) Clothmg, (&2 0 Health Care, (6)

(l 1) Crime; (12) Busmess, (13 Transportatlon (IZI) Athletlcs
o Next; they developed a queéstionnaire and had conferences with their
parcnts grandparems and a large number of resource persons in our com-

clrscussro.x as they compared the answers. As we d1scussed the changes thal
were so apparent, we then danalyzed how they had been related to economics.
The students determined the ecoiiomic concepts which had caused the changes,

wrote them on the forim, and then made large posters to place in the main hatl

of our school \Vthh would show the rest of the student body the results of their

research. They illustrated how the changes which had occurred were primarily

based on z change of wants, scarcity, national wealth growth; opportunlty

costs, increase in productivity, changes of supply and demand, and increases
in tethnology.
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After all lhe umc .md effort spem by my students in researchmg the rela-

uonahlp of economics to changes in hfe, the concludmg activity was icing on

the cake! Dr: Mollie Wilson; an economist located in Ft: Smith; Arkansas; at-

tended our seminar. She discussed economic theories; the Federal Reserve

SySLeni, made eeonomlc prbjectlons, and held a quesuon/answer sessxon wnh
which descnbed changes which had occurred in Ft. Smith over the pasl 100
years and pro_lected changes. The text of the film contained economic ter-
mmology so it was an excellent method for the students to see the relationship
of econoniics. lo change ll was also an ego trip” for them to be able to easily

The sludenls decided followmg lhe concludmg acuvny lhal lhey dld agree
with the thesis statement. We thought the project was complete, but the day
-following ihe concluding aciivity one of my students aliiost kiiocked the door
down to bring in a copy of the U.S. News & World Report entitled “What the
Next SO Years Will Bring.” The studerts were absolutely positive that the au-
thors of U.S. News & World Report had been aware of the research they had
been d'o’in'g because the magazine article was set up in almost exactly the same
categories in which they had done research We did not plan this specxal sup-
plemierit to be d part of our concludmg activity, but it wds an Vunexpecled per-

Ject end to the projects. Based on the review of thxs 'magazine supplement;

ilieir research, and their vastly mcreased economic knowledge; the students

could easily understand and relate economics to changes in their lives and in
our world.

Your Part in
Chicago’s Economy

DePaul University; Chicago; litinois

Introduction

This project was organized to meet the needs for economic education of a
large segment of the Chicago population, individuals with critical economic
problems and little access to eedhéiﬁie education: inner-city parerits. Begin-
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t'nit'or; 'o'rrh'; Biiildii 'o'r Eari'y émiama éaucam Chicago riubiic S'choois,

Egonomy.” and worl’\shop sessions stressed the ways parents do take part in
Chicigo’s economy.
Organization

During 1980-81; fifty-five schools participated in the project. 6h'e 'ljeé.’ch’jer
from each school attended iwo in-service workshops at DePaul University. At
the '\'\'o'rksh'ob's, thé téaeliers learn’e’d ways to explain’ the city’s e'con'om'y in

toeused on everyday lopres, such as tfood,, lhey emphasrzed economrc con-
LL’pt’s. 'qiidi :is SLércity an"d trad'e"o'ffs’ Teaehers re'ceive'd lessoh plans to help',

year of the program, 3,1 lrparenls compleled al,leasrl six workshop sessions Vail
the participaiing schools. These parerits received certificates of recognition ata
ceremony at DePaul Umversrly

yedr, dnd lhe Foundauon mcreased the funding durmg lhe second year of the

project. With the increased fundmg, frlmslrips and cassetles on consumer eco-

iioniics were purchased and these materials were made available to the par-

ticipating schools during the 1981-82 school term: During this second project

vedr, the Better Business Bureau; Household International; Hinois Bell; and

the Mayor s Office of Consumer Affairs provided assistance lhrough materials

and speakers. More than 500 parents completed the program by spring of 1982.

11 1982-83; the program expanded greatiy 10 include a totat of 183 schools:

Two faclors affecled lhlS ‘expansion: mcreased fundmg fxom Commental -

who had compieted the project in the past years were recruited to serve as pro-

gram associates; responsible for assisting at workshop sessions at the schools
and for recruiting other parents to join the program. Requirements for receiv-
ing a certificate were increased: parents had to attend art Icast eigh Tkshop—
sessions to complete the program. In June 1983; more than 800 parents re-

Lewed c.eruhcales of achlei/emem for lherr work m lhrs program The program

Servrc.e, and ihe szens lnformalron Servrce of lhe League of Women Volers
. The Ledgie of Woitien Voters was involved in the project during 1982-83
because Chicago was havmg 4 mayoral election, an election that would affect
every citizen. Since the city’s econoiiy was one of the major concerns of lhe
canipaign, it was appropriate to educate the parents about their rights as voters
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and about opportunmes they had to learn about the positions of candidates on

the city’s econoniy. The introduction of the election as a workshop session

topic is an example of the effort made in thns project to ensure relevance to the

participants. In choosing the topics of the workshops, teachers; pérents, and

program administrators covered aspects of the economy that were most impor-

taiit to the low-income parents this program serviced:

Without real participation by parents; the projsct would have been yet

another exercise in well- intentioned but ineffective education. For parents

really to participate, they first must be interested in what they are to learn.

Tliey are, after all; volunteering to attend these sessions. By focusing on toplcs

of relevance to the parents; the project ensured that they would find the con-

tent of mterest Yet there was no guarantee that people would comprehend

what wus presented no matter how relsvant the topic. Therefore, the werkshop

session outlines were organized to provide for part:cxpatlon by the pareits so
that they would have the opportunity to express their views on the topic, to

cl'mly the presentauon as the workshop proceeded. Activity sheets for parents
to work on during the sessions involved them in applying the ideas that were
presented to real experiences; such as evaluating the value of toys or using the
Yellow Pages to find out about the variety of service 1ndustnes in the city.

When zn individual teaches something to someone else, that individual
usually clarifies what is taught not only for the learner but also for the teacher
To extend the project beyond the workshop session, parerts received two kinds

of take-lhlome materials. One set of activity sheets was developed for parents to

use to continue to deal with the workshop topic, such as keeping track ofjob

opportunities in the newspaper. Another set of sheets was developed for par-

ents to use to teach their young children some of the ideas they had considered

in the workshop. For example, parents who had dealt with budgeting money in

a workshop session took home a sheet they used Wlth their children to budget

time. In both instances, parents focused on an economic concept basic to_eco-

nomics: scarcity. In both instances, parents found praetlcal applications of this
coiicept in termis of their own lives:

Evaluation
Wlnle 1t was the 1mmed1ate goal of thls project to prov:de economic edu-

Catlon for inner-city parents, the project had two very s:gmf:cant long-term

goals: the development of knowledge and skills of parents so that they could

function niore effectlvely in the citys economy, and the development of the

ability and knowledge of teachers t to orgamze and present economic education

prograins mdependently The program led to the development of 183 inde-
pendeiit programs, coordinated through this project but responsive to the spe-

_ cific needs and problems of parents in the different parts of the city. During

the first year oﬁfitheiprogram, teachers followed the lesson plans literally and

did not have the confidence to add_ their own Sessions to the project. During
the second year; several teachers did innovate, ‘adding field experiences for

~ parents and additional materials the teachers collected from community agen-
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glp:sPuf@éthétﬁlfdyeaﬂ Eliaﬂy of the teachers added new components to the
project; particularly field trips:

It is clear that teachers in the program gained knowledge, confidence; and

skills during the three years: The evidence of this accomplishment was clear in
the lesson plans they prepared for the sessions they added to the project. Those
plans enriched the resource base of all the participating schools. While there
was no objective evidence that the program has had a significant impact on the
economic independence of the participating parents; subjective evidence indi-
cated thratthe program has been effective in that area; too, Teachers reported
that parents used a new set of terms when discussing financial situations; terms

There are; of course, many thousands of people who live below the pov-
erty line and need to understand the options and problems that they confront
all of its workshop sessions. Because the parents and teachers continued to
support the project by participating; we are confident that it provided a val-
uable educational resource for inner-city parents. While we will never reach all
the people we would like to involve in this economic education project, as it
continues to ¢Xpand and to build independence in the teachers and parents
who participate, it will make an important difference to people who otherwise
would not have had an opportunity to realize how Chicago’s economy works—
and their part in this economic system.

JOAN SPENCE of the Spotswood Senior High, Penn Laird, Virginia,
developed “Financial Planning: Does the Goose Always Lay a Golden Egg?”
for use with a heterogeneous grouping of high school seniors in a government
class setting over a four-week period. The instructor felt that students needed
to be aware of planning financial goals and living within an income range. She
wanted them to be ready to assume financial responsibilities after school. Stu-
dents were asked to think about their own careers, future income; household
expenses; budgeting, and credit. Classroom lectures, discussions, audiovisuals,
handouts, and various other student activities were employed. Small group
work formed the core of the program. Students learned that hard work and in-
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o DE RUTHA GARDNER RlCHARDSON head of the Muskogee Hzgh
School Busmess DLpartanl and teacher/coordmator of Cooperatrve Office

“Amerrcas Love Affarr—Somethin'g Old Sornethmg New, Somethrng Bor—

rowed; Something Blew!” Two general objectrves were met: (1) to have sto-

derits interview and interact with people in busmess, professronals, and aduits

in order to obtdin practical mformauon and opinions based on current eco-

‘fioniic trends, and (2) to provrde students with trarmng/experlence and a broad

background in the steps involved and the economic responsrbrlmes of auto-

mobile purehases and ownershrps of new; used, or repossessed cars. Each of

the fnfteen studem participants had to make arrangements to have a sales rep-

resentative visit the class to explain the procedures involved in buying a car.

Auto representatives also brought the selected automobile to school and; after

the analysrs, the students test-drove their selected cars. After selections were

made; the stqdents theoretically were placed 1,983 miles from Muskogee. The
homeward trrp was covered through activities and assignments: research and

oral reports; reviews from four study modules; mastering automobile ter-
minology; and participating in a car contest and in “Newspaper in Education
Week » where advertiSérnents, artieles, an’d travel inro’rmati'o’n Were discussed

ing each car served as concludrng activities.

CARO’LYN jéi—iﬁséi\i LUCE, 'r'ea'din'g teachier and drill team sponsor,

ing economics when her drrll team was in desperate need of money. Costs for
the drill team were high — uniforms had to be purchased, contest entry fees had
to be paid, and props had to be purchased. Undatinted by their previous nega-

tive experiences if the sale of goods, the grrls decided to choose a talent show

to net 100 percent profit. Capital goods were borrowed 10 keep investments to

a minimum and their entrepreneur (better known as the reading teacher) added

soitie human resourcefulness in the costume and master of ceremonies depart-

ments. In the process of developmg their show,; the girls gained knowledge

_ about limited resources, competition; scarcity, opportumty cost; supply and

”‘demand proﬁt motive, and circular flow. Their economic goal; as well as

miich mterdependence, was reached by supplying this specialized service for

the community:

 SARA BOONE BAIRD; coordinator of economic education at The Col-
legiate Schools in Richmond, Virginia, planned and guided the school’s eco-

nomic educauon program 1n the thrrd year of her plan for a model program

emplary curricular units and innovative teaching methods were developed for
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students and publicized to serve as a motivating force for teachers and other
school systems to develop similar programs. Professional seminars for teach-
ers and adiminisirators were held and The Marketplace Messenger, an eco-
nomics newsletter, was published and distributed to 500 educators and business
li.ii'd'ei‘s Etbhbhiits Ai\?ﬁiéhéSS Week fbi‘ 'all StUdEhtS WBLS 'o'b'SE'r\’/'e'd A jun’i’o”r—

pro,lussor. A,da,y,l,on;_, semiiiar on economic issues was planned in conjunction
with the staff of Congressiiian Staii Parris of Virginia and studerits heard their
governnient’s leaders in Congress and the Treasury Deparlmem Govemor
Charles S. R0bb of Vnrgnma received in his executive office a primary one class

and personally congralulaled the sludems for a successful busmess venture. In

addition to the integration of econoniics into history; government, social

sludles malh, and language courses, economics was mciuded n lhe school S

new computer curriculum: Computer software for teaching economics in K-6,

developed by €ollegiate teachers; received first place in national competmon

Flementary students competed in a computer simulation by making manage-
ment decisions that affected the profit derived from a business. A six-week
summer economics institute enrolled 33 future high school seniors for a work/
study e\perlence in the American enterprise system. The Collegiate Schools’
program was awarded the George Washington Honor Medal by Freedoms
Foundation for excellence in economic education in 1983. The results of the
JCEE’s literacy tests; administered to fourth; eighth; and twelfth graders;
reflected the successful teaching of economics. The Marketplace for Economic
Education at The Collegiate Schools provided its 1,370 students with many
bbb'o”rtiiiiities lb Uﬁdéi‘Siéﬁd the American econoniic system and their roles in

 _ LINDA MCPHERON, JEANNE FREEZE, and LES RUBIN, Lurgo
C & I Center, Largo, Florida, coordindted an Economics Fair for the Pinellas
Couity school district. The Fair was designed to showcase a quality econoniic
educatlon curmulum A wide vanely of dlsplays, demonstrauons and ma-

g,anen lhroug,h twelfth grade The Faxr Day also provxded a forum for staff

developiiert worl\shops Inghhghlmg important topics in the field of econom-

ics: A musical performance by elementary students and an Economics Quiz

Bowl for middle school students were special features of the day. Teacher

pro_uects were entered in three categones teachér—developéd niatenals dxs-

and school system also prov:ded resource. sp’eak'cjs who p;esenled,val,uable
iiil'brhizitibii zihd iiiSiglit td W'o"rkSh'o'p' 'p’é'rii'cibéiits Sih"c'e ilié Féi'r W{ls h"el'd 6h é
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. emourdged to attend: This involvement served as a mouvatmg force to en-
courage gremer future mtercst and effort in teaching economics. The Fair

activity was ended with an Awards Dinner to which all teachers who entered

projects were invited: The dinner was sponsored and hosted by a local busi-
ness; Plaques and/or cash awards were presented to project winners and all
teachers were congratulated on a job well done.
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