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tﬁxx S 3 . .

President, Roosevelt University:

Members of the Commission, distinguished

like to welconé you to Patrick O'Malley Theater;
and I will take advantage of being at the microphone

o

by just telling you for a very few short minutes a

little bit about Roosevelt University and this beautifuf

building: L. ] 5

Roosevelt University made educational

history when it was founded in 1945 on the principle

of equal educational opportunity for those of ability

regardiess of race.or creed, which was a very avant-

garde concept. In fact, our faculty was the faculty
of the former YMCA College in Chicago, which became

fégggﬁéa from that institution over the issue of
equal 6pp5rtunity. ., |
:< | And - we aré;_éf course,; particularly
happy that other academic instiEutions'a:ound ;he
country followed Eﬁé}iééaisﬁbf Roosevelt 6niveféﬁ£y;
so that today, in that regard, thankfubly, we are -

[

I would also like to say that
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12

hotel, opera house; and office building. -

there was recognition that .opera houses weren't going

ﬁobsevelt University, .although not a very selective

institution in terms.of its input, is very selective

in its output: And; indeed; we are very proud of
the fact that, according to' data of the National

the top five percentgof baccalaureate soufce institu=

tions in thé United States, and for a young institution

founded in 1945, we think that's quite an accomplish-

ment .
‘You happen to be in a National Historic
. £

Landmark building, and I think you might be interested |
in knowing that this building was constructed over

Sullivan and Adler, who were the founders of the
N R i
Chicago School of Architecture..

The chief draftsman on the job, who
I might say did not have a college degree in order

to do the work, was Frank Lloyd Wrightv He was -~ -~ "--|-
appiéhticéé to Sullivan.

The building had a very avant-garde
concept. Initially it was to be a combination of

v

Even back in the. ldte 19th century,.

to make money, and ‘the theory was that the hotel and

“ ! i
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you == although I guess no one here is old enough

-
~

the office, buriding were g01ng to finance 'the opera

hoﬁéé; I hate to Have to tell thls,'b&t the pians

went wrong; thé hptel Went bro é; the office bulldlng

was soon éurpassed by more modern ones; and, in fact,

thié building went dark in the iaté '30s, and reopenedcls

a - United States Servxcemené: Center. ~And ébﬁé‘Bf

may have slept in this buiiding when it was a U.S.O.

N The building is a landmark for two
e -

different reasons. One; for the architecturdl reason:

For example, it rests on floating foundations, criss-

- - . 7‘7; R - . [ S L Lt
cro Sse d railroad ties; and no steel frame, no caissons

down to bedrock:
"If a THT bomB'éiﬁiB&eé down the biocib

cétﬁéf buildings will collapse; but thlS one will sway

©

'i1n the wind. I have warned our students not to Test it

(téﬁéﬁtér)

The bulldlng, bf'céﬁfée; altso ié knbwn
for - and if time permlts for. the 60mm1551on to take

a tour, I will be glad to’ "arrange for one later in the

day -- wa have a 4,000-seat opera house, which we
have restored and which is now in operation; known as
the Auditorium Theater:
We have restored the o1d dining room, .
: . _ S o
‘fiow a library reading room. It's known for 1ts

5




Fd

| ornamental plastér work and gold stencil work,
: A

2 | The reason why it is a landmark is

I . - B ‘:5 R Ll el :
3 because two Presidents,of the United States have_been
. *

4| nominated in this building: The’ first was Theodore
5| Roosevelt, by thé Bull Moose Party in 1912, and thé)

6 first one was ééﬁjamiﬁ Harrison in 1888, before the .
7 .saiiaiﬁgfwas cbmpiétégf They put a temparafiffaaf _____ 4
8 ¢vé£ the theater and Eénjamin'ﬁarfiééﬁ was gsﬁiﬁéééa
9| nere. ] | . |

10 - AR We -are named, howgver, not after

11 | Teddy Roosevelt, but Franklin D. Roosevelt, who died

in April of '4
3| our doors. ,

| So, with this gradifion of guality

' anid excellence at tﬁé university, I thihkvigﬁii\mpgg“

R

1 here. We are fortunate, in Chicago, that the

' . f o«
commission and the Queen of Holland both arrive on a
19 "aay when Wé:ardéréd the right weather: So I wiéh
thé'ébmﬁissidn success in their work, and- we &iiijao

anything we can to make you comfortable..

a

a0 - L

&
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Opening remarks by Mr. Harold Wright,

R . Lo~ o > o
My name is Harold Wright. I am the
7 X . S,
Secretary's Regional Representative for the Department

of Education, Region V:

T wouid iike fo ékiéﬁa to you a welcome
on behailf of the staff of the Région, anﬁ hope that
this is an excellent hearing for your project.

We a¥® also happy that the weather

AY A

. N oL L Ll e oL
has cogperated and given you one of the better days
ih Chicago: It would have been somewhat disastrous-

 back in January; but your plan has worked out well.

re

M

We do want to assure you that if th
is anything that we. can do to make your stay more
comfortable, please do not hesitate to call on us,

" Thank you very much for being in _ -

chicago.. |

MR. SOLPBERG - Thank yaa'véry mech to President
Weil and to Haréid'Wright.

My name is Milton Goldberg, the

Exscutive Director for thé commiééiaﬁ and iEézééaff;
and I wo£1a like tt'théﬁk our ﬁééEé'aﬁd hbéé that
many of you who ﬁé%é'éaﬁé to bé_with uértoday.havé'.

the opportunity to spend as much time with-Us as

- . °
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. possible, becdyse wé feel that these meetings are

«

very, very useful:: ' o ' ' .

topic

The

. >efore us today is clearly.
S, . . - _ ¢
one of national concern. More and more communities

across the country are paying considerable attention

Briefly, let me Say that the Commission

has already had a series of hearings around the

country»on matters such as funds for education,
teacher education, language andflite;écy; ‘We are
still hciaiﬁg°hearings iﬁ the fall 6ﬁ-é&ﬁééEiéﬁ_aﬁa
work, and 6n,tﬁé é&ﬁééégéﬁ of the gifﬁéd and téiéﬁtéé.
| So; Eé&éYﬁéihéarihg fprmégé-kind;of a
center for hearings both before and after this one,
‘that  will bé'éii egqually important: »
I would like to take a moment to
introduce to you the members of the Commission who
are present, and there will be one or two others
coming in -a iittié'Bit ia£er on, and we Wili'ﬁééE
them at that time. . ; : S \ ;.q

To my immediate right i§ our Chairman

for the dav, Gerard Holfon, who is Professor of Physics
and the history of science at Harvard University:

: S ok . ' '
To his immediate -right

i is Jay M. Sommett
" who is a teacheér of foreigqjiéﬁ§ﬁé§é§ at tlewsRochelle

<
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'High School

last year's

-- National

- -

\ -

in New Rochelle, New York, and also was

~- and I don't know if hid térm is up yet

Teachei-éf;thé-Yéar!. S : R

MR. SOMMETT :

- Michigan..

‘who is the immediate past president of the National

‘gchool Board Association.

' co-chairing responsibilities of this hearing:

Ten more_days. ,
.7

MR. GOLDBERG: To his right, Emeral Crosby,
a principal of Northern High School in Detroit;
s . - .

™~

And to Emeral's right, Robert Haderlein,

)

. Later on

1 °

this morning; we expect to

is the President of Xavier:’

.

see Norman Francis,; who

)

University, who will share with Gerard Holton the

. And Anne Campbell witl be coming in . ™
is .the Commissioner of

ig a little while. She

Education for the State of Nebraska. She is another
- € .

Commission member that will be with us today -
 Thahk ?ou,.ana wé f66E forward tb'g )

very, very interesting hearing:

. Mﬁ.'HéLTbN: Dr: Géiabért,-iaéiéé and gentlemen,

I welcome you with great pleasure to ‘this fouren

public heafing of the National Commission on Excellence

in Education. | |
The Eé@ié is ECbiiégé;Admiséioné and

L]
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Dr.

. as staff coordrnators,

] - 5 S :
z : . lO
the Transition to Postsecondary Education;! and I
think we are off to a marvelous and appropriate SEart;

because }tfs prec1sely the time that we were suppbséé

to get started on this part of the*program.

‘

f was just thlnklng as the iikes "wenkt

3

ith the actual doing of

%

iﬁteileétual work, and it is great that at certain

wonderful public appearances Eﬁ&t; iet us say, at’ -

the Gettysburg Address, nobody had up fikes.
dhead of time.

"But now -that. we are here I can say..
that we are off to an egcellent start in keeping our
I'm suré; )

N 33 B B .
ciiff aAdelmany,

time; and thlS 1s partly, the plaﬁning of

Antoine Ga 1baldl agﬁ br. who
are the real §6Wéf§ behind the scenes here, and ‘whein;
””” I. must thank on benalf of

Lo~

the Commission.

Also, thanks to our hosts at

“Roosevelt ﬁnive¢§i£§ and the McArthur Foundation..

Sincere thanxs to aii.

know that the Comm1SS1on was establrshed last August
= ~ . ] .

for seébndary educatlon, in response to the wldespread‘

publlc conceptlon percelved by the Secretary that .

eéquality of Amerlcan educatloﬁ has been undergo:ng a
e T : ‘ h
N . o .1},77' _l‘.
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10
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12

. to heip him fulfill what he cailed his re

.BHiy'éﬁe of many activities which the Comm1851on has

.séhééuiéé.

education and the student's iife work, education for

i

severe decline in recent years: -
 The Commission is charged with issuing

Secretary by March of next-year. In his charge to

éhout“t.our futuré3 as he put it, and called on us
sponsibility

to prov1de leadershlp, ébnstructlve cr1t1c1sm, and

effectlve a881stance to schools and unlversxties,
5 A

ﬂ% To&ay S hearlng on college admissions
and the tran51tlon.to postsecondary education is
fn aaa;eiaﬁ to this héa;ing; the 1ist of
Quaiity
bf education; and sciernce, languege, iIteracy, and
forelgn ianguege 1nstruct1ens, teaéheriéaﬁcatien;}

the giétéé and talented students. -

in parallel to such hearings, the

Commission is organizing symposia and forums on

specifié tbpiéS; and also 666&i§5ibnihg a number of

It is also receiving a good deal of

nformatlon and euggestibns'thféﬁéh the mail. oOur

hope i% that all of thlS will be flltered, discussed

i
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severe decline in recent years.
. . - '
The Commission is charged with issuing

a final report to the American. public and to the

Secretary by March of next year: In his charge to

us, the Secretary solicited the support of all who care

s e L
‘about . our future,; as he put it; and called on us )

to help him fulfill what he called his responsibility

to provide leadership, constructive criticism, and

effective assistance to schools and universities:
] Today's hearing on college admissions

and_the transition to postsecondary education is

¥

scheduled. In addition to t%iélhéariné, the list of
such meetings includes the following topics: quality
'bf.educatioﬁ,iand‘scienceh iéﬁéﬁééé; iitefacy, and
foreign 1aﬁgda§é instructions; teacher ééuéatibn;
education and the student's life work, education for

In parallel to such hearings; the

v

Commission is organizing symposia and forums on

specific topics, and also commissioning a number of

It is also receiving a good deal of

information and suggestions through the mail. Our

hope is that all of this will be filtered, discussed

coo 14
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-in the Commission's own meetlngs, and finallv, through

the pursuit of'éXéellenoe in education at all levels,

some grand act of alchemy, crystalized in the form of
recommendations in our final report:

Moreover, we hope that the process

;
which I have described ‘will, within the limits of
time and human fraility, give us as broad an opportunitly
as possible for interested members of the educational
éommﬁﬁify and the public to bring to our aiféatiaa

Thé'offiCiél charter of the Commission

7

asks us to not only deVote ourselves gen ally to Y

5"E direct our attentlons spec1flcally to issues such
as the foiioWing; And I am.quoting; essentlaliy;
from the charter.’

Assessing the qual ty of teaching and
learning in our nation's publlc and private schoois;
colleges, and universities:

with tﬁose of other advanced nations."
Stuay félétiSﬁéﬁiﬁ Bét%ééﬁ Eolleéé'
dmlssxons requirements and hiéﬁ school éoffiéoie
and standards.

ié ntifying exceptional 1y 8ffective
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major social and educational changes in the last

guarter century have affected the student's achievement|.

Alice Cox, George Stafford, Fred Hargadon, and

. prepare a paper,; and in many cases has provided very

presentation will.be a summary of the prepared text

. #111 texts, of course, will be inciuded in- the written .

13
educational programs, and searching for sources of

And assessing the degree to which

' This morning we are privileged to hear

witnesses will be Mr: clifford Sjogren, Ralph McGee;

Margaret MacVicar. . I shall see that each of them
is properly introduced as their turn comes.

. Each of them has kindly agreed to
éiEéﬁéi%é detail and discussion in these papers.
Thesée papers and other sdﬁpoftiﬁé
maéériaié @ill have been precirculated to as ; as Com-
missicnéfésl thhelp.féfﬁﬁléEé our iﬁééEiéﬁs. In
line with procedures developed at pfévibus‘héarings,

we are keeping the proceedings guite informal. Each
this morning, taking between 10 and 12 minutes: The

report of the hearing and will go to each of the

Commissioners not present today.
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Afiéf each paper #ill be a very brief

opportunlty for each of the CommlsSIoners te ask a -

clarifying guestion on thé‘subject of the gaperi
Following all the §fé§éﬁ£a£iéﬁg,

approximately one hour will be available for

Commission questions and for discussion among this -

morning's panel.

After lunch, starting about 1:00, we
shall hear f£rom nine bfhér scheduiéé witnesses: I

shall glve the llSt after we convene.

During the period from about 3:30 Eo

5:00, there wiii be an oppor=unity for members of the

audlence to be ﬁééf&.,'Aﬁé it will be useful if Wé

heard brief téstimony. on speCIfIc tested examples
or thought-out proposais for increasing educatIonai
eiééiiéﬁéé;

1Vely this

H:
b
o]
[a]
o7
o
[a]
rt.
(o]}
o)
e
)
iie}
o
H
Hf]\
(D\

late afternoon Séssibn, those 1ntéfé§£é& in présenting

such testlmony .should fIII out an 1ndex card Wlth their
rname, affiliéEibﬁ; and tbpic to be addressed: - Index

cards can be picked up at the entrance of the

‘auditorium on my right.

Please. turn in your index card to the
person at the desk by 1l a.m.. we will try to
announce the order of testimony. for this late afternoon

L4

L

[y
=
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'ten‘or so mlnute

15
sess1on before we break for lunch

in.addltron; and because only a 11m1ted

number of individuals can be ﬁééfa auring such a meetin

we invite everyone, in teStifying, to:submit such

testimony in writing to the Commission's officé in

Wéshingtbn until about.dJuly 23rd. "

And now to this morning's testimony,
the importance of which is éléariy reflected in the.
preclrculated papers Wthh I have seen; |
I wauld llke to\ask everyone who
speaks oday to take an example from the Royai
Instltutxon procedure in London. When a-Speaker is
asked to give a lecture at the RoYal Instltutlon,

\

he is iockéd in for some time In a iittle ‘room before

llttle room there isn t much else except a crystai

on a mantelpieCe, and next to it.a: plckle jar of

barnacles. And you are told to study these carefully

~and to be as clear-as crystai and stlck to your subject

,as'tenaciou§i§ as a barnacle.

 Let's start in this spirit.

.Dr. Cllfford Sjogren, would you please come and

tell tﬁé'auaiénCé,;as‘I hope éach.of the testlfléfs

w111 do, very brlefiy what you do, and then your’

There wxii be an electronlc

o 18

el
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beeper which will remind you whien the ten minutes

dre up. There is alsoc a clock here. . R

PUBLIC STATEMENT

‘' ©  BY: CLIFFORD SJOGREN:

Thank you:
My name is Clifford §jcgren;A5irag£of
, ~

of Admissions. at the University of Michigan; and \\g<

Immediate Past President of the American Association

B -

0f College Régistrars and Admissions Officers, g

| I wilt briefly summasi;éfané éﬁppiémégt
my Writtéﬁléééfimbn§. -I shdll go beyond Ehe é&ﬁiééiééé
field Gitﬁ ﬁirféﬁéfkéz as I fééilthét we, in thé 6§fice’
in the field of admissions, have a unigue perspective.
on'thié 6ei§ iﬁﬁBfEéﬁE issue; éﬁd'IEWGﬁlé not wantel

-

to confine my remarks simply to. SAT sccres and grade-

point averages: ) : S
. I will ‘talk about.the real, and sprinkie

in a little bit about the ideat. ' S

ay will be controversiail

Hi
0]

Some. of. what

I cértainly invite your remarks:

1Firét; so ?bu will un&erstand'ﬁi
general attitudes aboqi'highéf‘éaaéééiaﬁ-af education
generaliy, I would like to share some thoughts with youj
I think the U:S. éaaaééi6ﬁ51-§1;ﬁ == |
éﬁdiit iéié.ﬁiéﬁ; ﬁéErafsyétém? in~£hi§ cou§£ry -

N

¥
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 has served this Rupublic very well. It's a plan
‘Anybody can enroll,.from any particular educational
background, age,; socioecondmic status, or whatever.,

‘we have turned out some of the world's best, in terms

) o Y U
‘of .their contributions to such areas as economlcs,

‘educational systems is in the nature of the certificatep:

" A 'French baccalaureate and degrees from Germany and

17

that is characterized by great diversity ih programs
that are offered, and in the people who are enrolled -
in those programs.

'fE'sS characterized by accessibility.

I feel- that it's characterized-by a

very high degree of quatity: I think in this country

<

science, the professions, arts, and many other areas,;
. ' Some chose to compare our educational

system with some of the great systems of Europe, such

as the system of Germany and others.. = -

~
~

-

. I think the basic difference in those_

England all involve guarantees that certain knowledge

has been achieved, whereas our degrees simply- indicate

n achieved. . Therg

oy
M
o

that maybe a certain standard has
is no guarantee on the U.S. certificate that any has
been achieved. = - o , g L .
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talked about this morning and in otheér forums to
determine what is guality in U.S. higher education:

N _ However; I feel that the best that we
turn out of this country compares favorably w;th the

best that is turned put by any other country in the-

world: S

flexibility and resiliency. For ev1dence, one only
needs to lébk‘at; for éxampié7 the creation of the.
great Land Grant colleges “and the changes brought out

by national standardlzed testlng at the turn of the

So Amerlcan educatlon can re5pond to

set of préhleméu

I thirnk we need to have 1nnovat1ve

ré§§6ﬁ§éé to a Crltlcal issue, nd that is the issue
\

of excellence in U. S. educatlon.

What 1e the role of admissions in thIS
issue? First, & perspective. :
| | ‘Questions are often asked as tb who can
.-Q”E tnto collégéé and unlverSLtles; er who is belng

f\ket out of colieges and unlversrtr . I submlt that

ody with a minimum high school certificate and

eenturyi_or the respon se to the‘Worid,War II veterané.‘

.
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"D," for dog, a "D" average, can get into several
hundred colleges and unIversrtIes in this country.

If a student has a "C" average, he

“*can'prbbébiy~gét into the ﬁiﬁ6fit§.6f colleges and

universities.in this country.
With a "B" aéerédé; probably they can
2
'the institutions.
S ' But with an "A" average, that may:ﬁot

by Itself be good enough to get into one of the 36 oxr

 that you all 66ﬁé; it“is éléérly-bpén doors: Anybody

with any certlﬁlcate, or even without a certificate,
can come.. :
'tF:énquéntiyfthoéé open door institutions
are referred to as "revolvrng dbbr lnstltutlons.
easy-out. . S \

"Selectlve adm1551ons,“ that means. that
there are ébmé criteria which. are‘used. Pbsgibly
: high7§6566i féﬁki'méYbé téét scores, gra&éeﬁBiht
average. . | |

D
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‘the high school féééra; ungues tionably the best

:abie when- used aione,‘but tremendously'heiﬁfﬁi'Whén

And of course, "competiEiﬁé admissions"

ﬁeans that only the best of those in a selectlve

adm1SS1ons sltuatlon are admltted, maybe one out of

two or one out of five or seven out of elght.'
At any time that you haye rank and

standings, and taking the best, then you have a

: s .

R o,

éompetltlve admIss1ons S1tuatIon.ﬁ_ P
‘T?hHe primary adiiissions criteria are

Predlctor of academlc benav10r, since preV1ous academlc'

behavior. oredlctsrfuture academic behav1or, but the
Q2 \ -

hlgh school recoro goes beyond tHe grade p01nt.average.
It goes into an assessment of . the quallty of the.
school from whlch the student is graduatrng, and
certaln asses ments of the quallty of those courses,
Ehat a student has elected; whether they are. acceler—
ated, enriched courses; OT whatever:

Fhe standafdiiéd tests are Géry_importaﬁ
in admISS1ons, partiéﬁiariy in coﬁﬁetitiﬁe coileQes;
.and also in seiectlve/colleges.

Standardlzed tests are not so predIct-

uséd ooeriy Wlth other tHings. One:of the greatest

[

uses of standardized examlnatlons is *hat, when properl




21
1721 1 dispiayed byothe institutiéﬁ, standaialiéd tests will

3| that he or she might face enrolled at that partlcular
. N .o . T, « :‘- .. . ) . ;"
4 institution.

o

sl ' Other criteria for admissions decisions
6| igcfuéé involvemerit in activities; and, yes, |

7| employment is an activity.and a significant activity,
N 8| when a student says "I ccuiénit participate in .,
? activities becaus° I worked after school."

10 | Certainly the student's statement,

11 interviews, recommendations from others, a11'8‘fv. those

12

: | come t0~?ear on the aaaiégiaﬁs pDrocess;
'{ 13 ‘ - Théré;aré;t%d éatﬁerns: the'fieXiBIé
o i ii_ aémissicﬁs practice; and the InfieXIbie admlss16ﬁs
15 practice. ‘one pr69i&és for guaranteed admlss1onlfor
16 a'giVéﬁ gradé:point'average or-hlgh school percentrie.
W ‘rank or test score or a combination of those'eriteria;
18 Iﬁfléxiblé aémission praceices usually
19 Speley certaln hlgh school scores; fé&&rrements..
?é There is usuaiiy eo con31deratlon glven ‘to the quallty
21 of the hlgh school or the courses eleceed E? the i
- 22 studeat; | T
R 23 || - - e .
. 4 : , Inflexible admissions places thef KR
“# | onphasis on adr'.nis‘siens,,-.xu'atﬁer than the desired |
| intellectual development. It creates an unfair sorting

4
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2722 - 1 process'ﬁﬁéﬁ tﬁé number of'dualified canéidatés--ana
él that's iﬁ'duotés'fmexoeeds the places available: |
3 \ Inflexible admissions is an.efficient
I's 4| way to do the wrong thing::®
T 5 " The open door admissions policy is
] 6 ;infiéxibie. o B | - | .
- 1 . - infiex1ble admlsglons encourages
T - saii;yedlocrlty by settlng low admrssron standards and
8 gogs‘ﬂ\ S T |
. : - ot
10 o . Flexible admissions practices, on the
R other hand, are those in which the institution séé'i&s
12 " the best stﬁdeﬁts av;?lable. ‘They eitﬁér také the
13 -best prepared academlcally,xand the best motlvated
14 by us ing mu‘t:pie adm1551ons crlterla and‘a 6arefﬁi
15 anaiysts of those crlterla.
. 16 ,’.: . . o. Flexrbie adm1551ons recognlzes accei—_
17 erated course work at - the hlgh schoﬁi, but SpelelC
w ié. Coirses are general;ly not reqn:tred; |
Ll _ Reievant outside school activities,
20 iﬁéiﬁdiﬁg’ﬁork, are'corisideréd: 'l
21 o - Academic prizés'f or mathematIcs or
22 debate or creatlﬁe wrltlnd ‘means somethlng.‘
) 23 | : A good statement and‘9051t1ve recommendaf
2 | tioa will sggpbrt“aﬁ admlsslon; » | .
55 . ' s Also, of coﬁrse, flexible admissions
. . 25 & ‘ 7,\' _ - ¥
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grades

instit
tunate
1nst1t
those

of iea

spec1a
“don't
Eﬁéfé
to. as

‘other

early

1

dership of this country:

percenE of the*young people, the school leaders, are

some klnd of assoc1ate degree or baccalaureate degree

5 - .
> ' - 23

- _ - ~ i n ,77., - N E
and test scores ,are important. - :
' . The §féaé:iﬁaé§é@dent:schopl§ of ‘this

- I

country,‘the ones - that we. hear about, the pretlglous

utions, practice fieifhie aamissibns. Unfor-

ly, aii too few of our, large bublIc research'

utions do practlce flexrbie admLSS1ons. eﬁut

that do tend to turn out mor~® than thelr share "s

A Eéﬁfwafas aboutjhigh ééhooi'prepéiaiia
. I'believe in special tréétﬁéﬁt for - |
1 students,academlcallytaientEd StUdentS- {
mean.just the gifted students, but in one s’hooi
might be 20 or 25 percent cf the students, up .

many . as 75 percent of. the.studénts in- éaﬁé

schools,; in some of prlvate prépatory schools

! .

1t could he as nany as 1ee percent of these academrcaii

talented Spec1a1 students, who Would be Identlfled

' and diredted into rigorous high sChool programs .
. v . LR :

- I most tountries between 15 and 30

,con51dered the educat:onal ellte. Those ga oﬁito

‘college. in our country, over 50 percent dgo on to

‘.

¢

program;

out of that, ther, emetges this

jo N

Ve
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educational elite that we have. I submit that we

<

should start earlier in identifying these students,
and give them a more rigorous educational program.

And the currieulum, then, should be much less flexible

_for those students than it is now, And I will talk

about this in more detail. S
" *  The students should keep:all of their
poétéééééaéfy options alive. And tﬁé-way to do that
is to enroll in-coufsés_with a gooq.dist;ibﬁtion of
the five basic discipiine groups: English, a second
ianguage, a SéiéﬁCé,‘a'ébciai science; and ﬁééﬁéﬁéﬁiéé:
| Théy should ﬁééé at féést‘thréé or four

\

_years in each of those areas. - I am talking about

the special students that rank in' 25 percent up to

5 percent in these vaxrious instititions.

~J|

: Less talented students would be placed;
then, in the more flexibie program; and could move up

-

as their competency has improved and been demonstrated.

sial topic; college credit for high school students:
I will sifply state my opinion on this; and invite

— &
7

your responses at a tater time:.

I believe that the Advanced Placement

ﬁfogram-should-Bé'éiﬁéﬁaédfaﬁd available in every -

n
trr
N
N
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the foundations of theory of knowlédge.

: 25
high school in the United States: It requires a
few good teachers: It is Fiexible,; low cost. It's
well conceived.

i .
. ' It's a certificate of proven educational

He -

ntegrity, Standardized, with well-defined subject
matté?, widely recognized.

As one author has written, "A solid
and sensible pr¢gréﬁ;“ -
éaiiéaé'éféaiﬁ is impbétant,.But more

expand the international baccalaureate. Time does
P o e L '
not allow me to go into detail, but this is a complete

high school curriculum of substantial depth, based
on Eﬁrbpééhiétanaards; The idea.goes Béybha'ﬁéré
achievement in the subject méttér‘intb scientific

inquiry, reasoning, problem solving; .analysis; and

-

THi§ program is now in about 56 schools
in the United States: It's reasonably priced. And
¢ think that that idea also should be pursued:

A third means by which students can

of some colléges to certify high school teachers as

adjunct college-instructors. I do not support this

_ : B . : . .

-~ 28 -
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~usua11y is another way by which students can get

kattractlve financiail benefits, but once agaih it lowers

fhe baccalaureate is with standardized, predetermined

is certainly all right if the'sohool cannot offer the

that thxs is okay for the suburbs, hut what about the

T | . 26
S ‘ ,
Eiaﬁ: I like the standard of\high\ieiei courses in
high eohoolé} but I do not feel college credit.should
be given because a teacher haé §pént“tWo or three or
four weeks on a college oaﬁﬁﬁé;‘aﬁ& thereby can ke
glven the rank of pfa**géar. o
I think you 're effectIver remov1ng
the tweifth‘year; 'a very important year for coliege
preparatioﬁ; by this pian. L
Duel enrollment in community colleges

credit while still in high ééhool. That has some,

the Ievel of preparatlon before college admiSsioh;

I fééi that the best way to achieve -

[

etandaraé; which wouié be much more effectlve than

course. If AP was not svailable,; then that would be

certainly the case;'_
<(v1 3

Soﬁe may -say this is an elitist attitude’

averagé folks out;there.‘ I can only suggest that
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students .
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' segments of our §GCiéty.~ I can state, in fact; at

two unique Schools in Detroit,; Hass iechnicai'ﬁigh

- School and Renaissance School, have attracted large

numbers of students from throughout the city net

o

because they are tempted by the fact that they might

get some cheap college credlt.' fh most cases they

dcﬁ‘t: But there are tigorous, intellectual ﬁrbgrams

for these students; éﬁ&,f think we must encourage )

this giﬁé Sf"é'pfbgram. '
I wouia 1% Ké‘ if i'may, to take just

a ccupie'ﬁiﬁﬁtéé -- or is my time uﬁ?n

MR. GOLDBERG: why aéﬁié you take about twb minute
. E : .

MR. SJOGREN: I would like to have designated
_1n each statée one or more universities'that aret
spec1a1 to accommodate these spec1al students.
ﬂ.Admlttedly, thIs WIli requlre qreat'
courage on the oart of these leglslators. Even today,
not aill BAs; Bachelor' s degrees, reoresents 51m11ar
levels of intellectuailgrowth. I think we have to

recognize that fact, and let the peopie know - thls,

_and give special ccnsiderations to these special

These universities would have two

basic features: ' One; they would be completely free

30




"" | B | R - 28

of political influence on admissions and other

N
~
N,
[0}
[

2|| academic standards.
3| . In some states, there is a vice grip 1-

on the throat of education.

TN .
o

51 ; They also would receive substantial
7| The institution would carefully control enrollment,
9 There are few institutions in the

0 | country today that would fit into this particutar
11 | categery:-.I would assign the open door’ functions

4 the r ' funct

12 | to other institutions. o o
13 - ' For high schools,; I would certainly
M || Want to increase diploma requirements for these

- ; special students,; reguire three to four years of

-
N

course work.in these five basic areas.

191l 1east two, or preferably three or four, courses of .
2 I tnternational Baccalaureate:
21 I would réquire higher performance

22 | 'standards of teachers: It is interesting in our

2 | society we have effective ways for removing incompetent

%5 | even politicians; but incompetent teachers can go on.
. v R .

. _;-_\' . 31
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There is nothing innovative about this

idea; it s 1mply requxres some decisions, some energy

‘on the part of.c1tlzens,1n order to implemernt this
-plan. We have some great high schools. New Rochelle

_and New Trier are examples of the klnd of hlgh schools

that we have around the couhtry'todaj that are’ already

d01ng these klnds of thlngs.

' There are serious problems out there,"

and I thlnk there are some spec1al students out there,

'~to?employ their hlgh 1ntellectual_curxosxty aha

satisfy Eﬁae'éuribsity so that they can address some
of these"problems;

'.MR. ﬁéﬁf@N:. Are there any questlons from thlS

MR. GOLbﬁEié. I wonder ;if I could ask one:
'~BE; s ogren, you talked about, ‘im the

last point ybu made, about the incompeteht.téachérs;

_Were'you taiking about high school teachers and college

teachers as'well°

MR. SJOGREN: I aiaﬁﬁi'ééi the college teachers,

‘but it would certaxnly apply 'i'am'more concerned:

about lncompetent hlgh school teachers, but- we have

gz -
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them in college; €60, absolutely. '

' MR. HOLTON: Thank you very ‘much .-

I have to point out “that in many ways

you, and indeed the Américan_public_is way ahead of
the educatlonal system. For éiéﬁﬁie; in the Gallup

the subject of what the publlc would requlre, even

for students who dre not sunposedly going on to coilege—

'.four years of mathemat:cs, aﬁd at leést'tWO yéérs of

Séiéﬁéé.

For EEBsé who go on to college, the
§§51ié‘waﬁts fbur years of math; gour yearssof history
éhﬁhgbVerﬁmenE; four years of scienée._ : - '.;

No state does that'today in -the

'May .1 now ask for the next presenter,

who is Ralph McGee, Principal of the New Trier Township

ngh School in WInnetka, Illinois.
PUBLICfSTéTEMEﬁ@
BY: RALPE McGEE

. . Thank you:

I am very. pleased to be here- on behalf

of the National Assoc1at10n of SecondarygSchpol.Prlnc1—
pals; representing that organization before this group-

o

T o ’ i ' Vo
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w1th all condItIons of public educatxon, éurriéulum;

- book, written ih 561 . | P

industry; buSl'ééé— and the 1like; L )

'because  not only should we be str1v1ng for excellence,

31

;

admiséibn-stanaaras, and all of the related areas.

We stand ready to nart1c1pate in any effort that will
improve‘the éducational programs of the United States;,

I would tike to commend the purpose

**** in the charter;.the

o
o
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of i
whole questlon of. excellence.‘ g: coﬁlan‘t.héiﬁ; whéﬁ,
sofe books that were publlshed some years:ago by;

John Gar&nér: And I Immedlately went to the library
to review’ the concept of excellence. Actuaily, there'

are. many germane Issues presented in thlS partlcular

S - .
In fact, he talks about exc éll oX. in

terms of tonlng ip the whole soclety,'not just
i
education, but ati of our creatlve éfforts; government,

' Another book that he wrote was’ "The‘
Réaaeéfy of Confldence.E And I'm not sure that the""
two concepts do-not,co'haﬁa in hand at the present timéj

©

but we must recover the‘confldence of the Amerrpan
people in"our educational enterprises.

Perhaps oOne cf"the‘inteféétingjthings-

34
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2733 1| thas 1 dld_mwﬁbtéﬂ was EﬁéE'i* 1961 }Egééiléﬁaéﬁ cost
| 2| $3.95, ana that the "Recovery of Confidence’ in 1972
‘ 3| cost $5. " |
(”; 4 : | I'm sure that excellence tdday is
5 going to coSt ‘us far more than $3;95;‘and§$s we talk
. 8 aboﬁt educational proposais we must cohCﬁrréntiy.taik
7| about the investment that we make in education in
8 our society. |
9 : N I also look forward to thlS CommI551on
10 ‘report 1n congruence thh thé rep ort and the efforts
1 being made at the present time to improve'seconaary'
12 ”éaucaticn;, The Carnegle Panei oﬁ.Secohéary ScHools;
K ;ié | the Natlonal Assocxatlon of Secondary School~PrIc1pals,
) 14 on 1mprov1ng hlgh SChool educatxon, the efforts belng

,15- made. by college boards, by Progect Equallty.

16 o a1l of these- efforté must be brought”
17 together So'we.can bring ailil of our efforts togethérf
8 || . i congruent form to improve education:

194 :.ha .; ;6ne of thé'&ifficuitiéé that:we face
?6 at the secondarv level is attemptiné to iiétéh'to

21 and react to all of the muitiple dlrectlons that

é? varlous agenc1es and our soc1ety in’ generai and our

23 _ local constltuency 1n partxcular would have us follow.'
u o ) I would like to suggest that, from my

25 poi aﬁ'bf-viéw;’anali think from the point of view of
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level. The National Association of College caaﬁééiafs;

abié tbﬁﬁanagé a very camplex system; very.often

are the\exceptron, rather than the-rule, when we

AR . NG e I R S SR S S
into our unlversrtres; it's far easrer to talk about

‘the Valedlctorlan who was not admltted to a cxven

facilitate the ccmmunlcatlon between the secondary

school and the unrversxty 'level,. college and universityl

the College Board, and other such organlzatlons do

§é6§ié w56 aré'helping to iridge the gap between-V

hlgh school and the unlver lty. These are dediéated

K g.-,

and caring peopie; and who by and large have been

4

Wthh they deserve.
Aé'a’naﬁtér-aé fact, the periodical

horror storles very often are a case In poxnt which

\ . - \.

c X .
unlver51ty and ascrrbe reaSOns to tha* than’ to note

\

,,,,,,,,,,,,,, N L
with confidence the mrlllons bf_young people who do
. N -
provide 4 emooth tranéit§6ﬁ;
' LN e
- I would 1iké\tb tie in ror a moment
. \ "

\,
o
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.providingQadvance&piacement and standings for a

‘was a highly successful program:

34
with Dr: Sjogren's comments because I would certainly
subséribé;tb the remarks that hé made, and I would

partlcularly underscore the efforts towara the
{ .

"1mprov1ng of the dlscontlnulty between the ooilégé

and;the university. As a matter of * fact, 1 whole-
hééfté&ii subscribe to the advanceﬁ_piaceméﬁt programs

and other kinds of efforts which help bridge the gap.

I think thet such programs heip to

l .xmprove the curriculum at the 1ocal level while 5 -

«_number of young peopie.

I think one of the great efforts that
we have currently is the»overiap in 1nstruct10nal

programs between Some of our: hlgh sohools and some of

our universities, causing repetxtlon, very often;
: o -
in work Wthh young peOple are glven. :

I,would even_go one step further ‘and
s&ggést that perhaps, though, that there may be some

programs sponsored by universities which might be

successful: I would call your attention to the

Syracusé University moaei' which currently has ‘over

4;000 students working at the college level 1n hlgh

' schools, and their recent report indicated that this

b _ ' so, while I would fuiiy”agree with

i
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_and the procedures by which we can 1mprove upon-these

N T o 'For example, you w:ll recall that 4in

Pr. Sjogren that the standards that ex1st in some

°

programs are inadegquate, I think that there is §éfﬁé§§
some merit in continuing to examine all efforts tHat
we can make to improve thé continuity between the

'unlver51t1es and the hIgh schools#

‘The Natlonal Assoc1atlon of Secondary

~School Pr1nc1pals has a commxssron on, national

concern wh1ch the Natlonal Assocratxon nasy

For ékaﬁple; number one, “and one of
the top issuéé, and the one we éfé,&&&fégéiﬁgaﬁéaay,

is the college entrance requlrement, and'thé'methods

[

sdmission standards::
We would not atall gquarrel with . .

raising standards and increasing admission requirements
. l -

in some instances; but we would reguest that the

close relatlonshlp between unIversxtles and hlgh

SChOOls exIst in establlshlng those standards.

-

1
\

the'earl§‘i665 the cbllégés, by and large, requxred

foreign languages . There were maﬁy at least percelved

foreign language requirements.l As a matter oF fact,

8
-~
Pt it

38 0 ° o
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we used to., talk, at the secondary level; about the

certalnly it

well, that‘s Pretty good, ””d that s absolute minimum.
In the last few years, we basically said

we wouild strongly urge taking féréiéﬁ‘léﬁéﬁaggs; but_

by and large that requirement mo ‘longer exists. It

’

will enhance ybur admissions capabilities in some of

Q

the fore competltlve schools.

We have only to look at the StatIstICS to

since thosg éEaaaaiag éhahgéé;
BY the same token,; if we were to adopt the

fGallup poll statement of four yea rs of Enallsh four

years of math ; four years of science, fbur ‘years,; of

soc1al science, or any comblnatlon of that foursome,"

thé ifth, area if’ g01ng to suffer. It's v1rtually

1mpos51ble for a typrcai secondary SChOOl person in

the 16 to 20 C%rnegle unlts to fulflli all of the

And, at the same tlme, that would have the

-
i

tendency to ellmlnate such sesthetic programs as

-

art; music, or cther-ﬁateﬁtial?elective areas.

A\
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I think we have to look very carefuiigf»

at the fédﬁi*emeﬁts; even suggested requlrements, to

<

programs 7 o ‘\ .
We certafnly éﬁééﬁfa§é students' in s
any of our schoois to take flfth-maaors, to take -

zsﬁﬁﬁef séhbbl 1ﬁstruct10n;§and many ‘of our students s

do come, wlth all cf those comblnatlons and With many
. P )
electives. But by aéd large; aéféss the country,

it is not possible to provide all bf the instfuétiéﬁéi

programs in the smaller schools that mlght be; des1rable

for college admissions:

°

- . The second issue that we are concerned
K ST . ‘ 7 7'7,,7,,, e ;;7—'. : ‘ ;C/‘
about is the issue of college admission tésting.

This, I think; isan area that has become guite
controversial, and»as’ﬁr: Sjogren-: 1nd1cated they
find as many iﬁstitﬁtieﬁs find that the Coliege Board

- .
.
""" e

1mportant, but:I tﬁiﬁi Eﬁat'we must reexamlne tﬁé_%ﬁéie

flssue of testlng and get .our story tolad very clearly.
! v . o &
t seems as if we get into educatlonai

debates on this Iss e, Which‘i tﬁiﬁk dxscredlts the

confidence that:péépie have in the testing issue:
We also need to overcome.the concest .
of a 518, that a youngster who scores 518, and a I
2 . . I







the guestion of aéhievement tests, rather than the -
‘ regard to recruitment.  We &o have some concerns with '

O - .
pressure“. . : ; . »

university has basicaiiy'a-@éah of 520, that somehow
or another that is a tremendous gap.
There is a lot of misinformation .in

the testing area; I think: But as the Commission

from mahy principals in the United States with

sting issue; and they are raising
3 : .

_There are numbers of other issues with

regard to the recruitment of atheletes, and talented
students are also feeling considerable degree of
We have céﬁééfné/ébéﬁt high risk studentg
' Y A S
We note that a number of universities are stating that:

they are going to do away with remedial programs,; .
- . . ? ) :

- e S S ,
support systems,; and coun e/ang services. We have

concerns about that. ;
E , 7
. - - ) - — . - n
Wé-partiéuyarly have concerns about

: @ ) . , 7 e
young peopf% who have been, under 94-142, educated

4

,; B e - —m- g e - ﬁ ,“i'n””,,,: . ’ _ . e
through high,schqols.anﬂ.sﬁ%c;al education programs,

-

talented young peovle, /buc who need speciad kinds of

. .

instruction: fThen we are wondering what will happen
; ,
to those young people.

1 ~
!

ri

] . ) e~

~aptitude tests which we currently use most frequently.| ~

-
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thésésbpinions;

40
Fhat is a‘réiativéiy~néw-pragram at

the seccnéary level, and the’ questlcn is what unxversx—

t1es are chng to provxde the kind of support systems

We are éii‘éaﬁééfﬁéa with the réCbmménai

ation and the role that recommendations will provide

in tha future.

' And there §6es the second buzzer. and

I reaiiy have apprec1ated the\opportunlty to share

You have the full report from the
NASSP, and we wish you well in your pursuit of

excellence, and providing and helping to provide

the fﬁﬁdiﬁg ﬁéCéssary.

MR. HOLTON: Any clarifying questlons from thIs'

ct|
Wi
o

(No response:)

- Let me just ask myself: You mentioned

achievement tests as against aptitude tests, but I

didn't get the sign of your egquation.
In other words, which would your group

be favorable for over the other’ .

' MR. McGEE- That s going to rééﬁire a diéibgue.
I think 1t depends on what questlon we' re askIng.

v

FIE it‘s’in‘terms of usefulness for the

L 42
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tests, and Some would believe that that would increase.

Vice President for Student Academic Services, Universit

is a nine-campus system,; I have responsibility for

" the coordination and the budget acquisition in certain

v_‘w‘ . . N . .7 - -
o ; 41 .

universities, if testing, if SATS and ACTS are useful

in the admissions process, I think most of us would

encourage the continued use.
- //’

It becomes 4 question of use, rather
. - . "

than abuse and rationalization patterns. Bit perhaps

== and I know that some universities are moving in

the direction of more emphasis on the achievement

the content at the secondary level.
' MR. HOLTON: Thank you. We will have a dialogue

later. , o - ' . . N

6f california iﬁ_ﬁéfiéiéyz )

UBLIC STATEMENT
Y

't ALICE COX

'

W g

Thank you: ' o

I have been asked tb.téii.YOu é'iiiﬁie;.
bit about my day-to-day responsibilities which lead
me to make some of the comments I do.

‘At the University of California,; which

areas, -and undergraduate admissions; and a number of

student academic services, and for the relationships

oo 43
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_.undeftook an effort to obtain funds from the State

-

that is one. of the stories which made the rounds at

:taken all of the proper courses, WH& Had.adeéﬁate

/1égis1aturé to také:care;of these problems; and did

e

to set a price tag on it.

~ , a2
which the university has Witﬁ'tﬁe'cthei segments of -
educaEiBHIiﬁ'ealiEBEﬁia; partlcularly thbse segments'

And when Dr. McGee made reference to
has difficulty succeeding in college; i had to‘laugh;
And I understand that this is a sore point; however . .
the uniGéféit§ 6?’Eéiifafﬁia which led us to form

. preparation of students.l

- " The University, as part of the Californiga

Masters plan, admits only tﬁevﬁﬁﬁef'lZ 1/2 percent of

hlgh school graduate students in the state. . Some

peoele w0uld accuse us of belng elltxsts.

At-the point that Wé‘did the study;

vscoreS'on the SAT or ACT, ful;y ellglble, were not

-@éffarming aééquatéiy-at'the un1vers1ty: So we

the study which inventoried the activities and attempted

1

u 44 |



1 _ A conservative estimate of the cost.

of remedial &educations two

vl
Lo T

&

-
N

S, in California was

s| $5:5 million: Since that time; and even more critical
4 ‘on some caﬁpuééé, How are offering not bﬁiy remedial
5| writing, remédiai,mathemé@ics; but‘offering pre-

6|| remedial writing aﬁa;pfé;réﬁéaial maEhéﬁéEiééi

7 It became clear to some -- or.to all of

8| us, that there is something terribly wrong with the
-9 édmiééibﬁ requirements in the étafé.h.iﬁé to that end
10 | not only the University of California but also the

1 céiifbrﬁia state University ﬁéVé:égtéé tb raiéé

12 | admission standards this year: |
B+ gnile it.i;”not.important_tb go into

14 the details of those admissions changes, it is an
15|l effort to.raise them. And while I dd hot believe --
16 | and I think Dean Hargadon will refer to this later --

17 | that simply raising admission standards is gcing to
18 ) e a solution, it does, we believe, send a sigﬁai_éf-
19 | expectations and concerns:

20 S We know very well that simply raising

21 | 3dmission standards is not. going to solve the problem:
22 | For example, we have now said that three yoars of

23 | mathematics is a requirement: 90 percent of the
24 || students in the University have already taken three

25 | years of mathematics. However, they cannot perform

. (;f I . .. | IQL s
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13
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are so.shockingly éubétahdardﬁthat in. some ways ev

14

‘curriculum.

o
o

?at the level requlred. o o

The other thlng that we have studled -
and this has been-true and'décumented across.the

in the country,all the New Triér,:NéW Rochelle; Lowellv

and others, that many of the conditions in the schools

(D‘

the teachers in thoss schools do want change-and do
favor highéf‘aaﬁissibn'séahaarés, ané;ebﬁéifians may
he so @ifficuit aa to make thahée agonizingly slow:
Further, in this troubled time, when
Schools aré caﬁght in the crosscurfent'of social«

o

ea d ; °'9 h écfiticalinééas,school administrators

l_l |

are spendlng “too much ‘time on bndqet,'6§§aﬁiiatiéha1

administration, and too little time on standards and
. N : :
' To focus more attention on some of these

probléms and to reinforce ties between the hIgher and

‘secondar school communities, irésiaént Dbnald Kehnedy

of Stanford had 1n1t1ated a major threé -year qtudy of'

~the nation's Séhbbls.~ Aﬁd‘lbam'éuré'that Dean Ha:qadoﬁ

will have more to say on tﬁi+‘tppi¢;
in the sprlng of 1981, the President -

of the Unlver51ty oF Callfornla c0nvengd what is called

aGM}

UL 7
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.State University, community: colleges, and the -

_california State University, and the University of

. on units of mathematic proficiencies and remedial

'of a document to be completed and with distribution

45

thé Round Table of Equal Opportunity, and it Has two

focuses.

There .are six members of this ‘round

table. They are the heads of each segment of educa-

Superintendent of Public iﬁéEfﬁEEiBﬁ;

. Under the auspices of this group, a
Do . ’ ) L 7;0 777777-7'777.7777 R o 7 o ' R
faculty: committee oOf representatives from the academic

centers of the California community colleges, . -

eaiifafﬁia, have been at work préparing statements
B . - N . . ‘ -

~ .

and baccalaureate level courses. in the. same area.

Recognizing that they must define very '

the Round Table has promised to support the publication

in che £
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 This statement of proficiency has

identified writing, reading, mathematical skills

required for entrance, into college level courses, and




o S

i

through its appendices it adds sample essays illustra-
writing for ééliééé freshmen: :41 .

and skills that.should have been mastered through a

an impressive collaboration -of expertise not 6nly from.

school teachers and administrators, school boar

‘members and other interested citizens in education.

‘revised; and now is in final form. It is an important
‘instarnce of collaboration, showing what can happen’

imMprove the standards of préparation.

Wisconsin Liaison Committee; and also the College

'as this and developing cooperative projects among.

46 -

°

tivé of both acceptable and unacceptable levels of

N\ .

N °

In mathematics, it illustrates concepts

\

study of mathematics:
. Preparation of tHis document has been .

the faculties in the higher educational segments, but

also. from the faculty members in the secondary schools:

There has beén extensive consultationm with the secondary

2

when ail of the segments work together to try :to
prior work in this area;, I might also
say, has been done by the Ohio Task Force, the

Board. Their Kelp has been invaluable to this
committee:

Developing cooperative projects such
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éegméhts may not bé'éasy glven the hlgh school

environment and the nature of the rewards system and

faculty cuts and cuts in funds for educatlon. ‘Never-

thelese, such efforts must be made.

An encouraging sign is tha

o
ot
i
1]
0
o

kind of efforts are already being made.

In conclusion; T would like €6 eave

five recommendations. ' T

There must be a great deal more in-
géféiéé training by the best teachers iA the fields,

by practicing mathemat1c1ans, Writers;'and scientists.

-

Two; professxonéie 6ﬁtelde the dcademe

should be much more involved in in-service training

projects:
Three, coiiege teaéhers of remeaiai

courses and high schooi teachers of comparable coursesr

mﬁSt bé brought together to dlScuss ways of shlftlng
the remedIal currIcuium back'to hé ﬁigh échooié;

’~Four, both unaver51ty faculty and K- 12°
teafhers must be gIveniEIme and encouragement to
cooperatlve efforts are to succeed:

The Eifth récomménéatioh is this, that

.

krnds of thxngs; the kinds.of ideas whlch are working.

fb; o | L , &i‘ 4{) ::
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in the field 'if ybu would be able to pubi‘*

-compendIum of this kind of Informatlon."ﬁ

the apper 12- 1/2 percent. _fé t

have taken c¢értain courses,; achieved a certain grade

E: think it will be useful ople

&

are being duplicated, over and. over again.

I would be glad to answer questﬂons.

But I. can't reslst reSpondlng to your comment ijout

the Gettysburg Address.
I think it also was given in: four\
minutes. . a ‘ ' zf' ,

(Laughter.)
 Thank -you.

'MR: HOLTON Are there any ¢larifying duestions?

MR. HADER LEIN-, Dr. Cox, you spcke-about taking

7777777777777 by eﬁtf"hce examijn-

:J‘\
ol

atlon or a comblnatlon of gr ades thrbughlthe;fbﬁr

years of hlgh school?
MS. COX: ‘It i§ a combination. A person must |

péiht;'ahdiéertéin scores on the ‘dest exam, or may/ be
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‘I believe is the report from the University of Berkeley

S '~ PUBLIC STATEMENT

K ' A . : . 49

7 .

MR. HOLTON: May.I ask you to ctarify where we .

get hold, of the report .that you talked about, .which

through the Round Table.

MS. COoX: University of California, Berkeley:

will be glad to forward a copy:
MR. HOLTON: You mehntioned that reading, writing,

and mathematics are ‘the focus of it as preparatory?

]

MS. €0X: We focused -- we asked the fa

define those courses or activities that were offered

which were not ﬁﬁiﬁéféiEy level.  This exempted the

traditional kinds of activity, Such as tutors; which

has been going on. But those activities which were

considered remedial by the faculty were inciuééé.

MR: HOLTON:: Thank you:
I next call on Dr. George Stafford,

Dean of Admissions, Prairie View A&M University:

A _ o . BY: MR. GEORGE H. STAFFORD .

\ '~ Thank you very much. I would like to

say,\:;rst oF ali, ﬁé§ deiighted I am to appear before
the éoﬁmiésibn‘éné commend éﬁéir work in térﬁé of

N , -
éiééllénéé here today-:

| \X I must aémit there is ééﬁé_éﬁbévaiénCé

s

&1,
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'opening remarks of the Chairman, who said be « clea

50
about the subject, and I might say that, iﬁ.Efyfﬁé to
define what I might say today,.it hasuput me and a

lot of people to the task, and ﬁérticﬁi&ri§ the

o8 ﬂ)\
TR
=}
[oTH

stick - ‘to the point: o . .
i Well, certainly I have no reputation

,for being clear, and ifhaﬁe no reputation certainly,'

accordlng to my wife, for stlcklng to the poxnt ‘ But
I will try:.

I w1ll depend on my colleagues to tailk:
more 1n.llne of what actually happens in the adm1ss1ons

process and 1n terms. of applying the standards.v I

~w1ll_deal more‘w1th the phllosophy of perhaps whéré'

my institution comes from, a small, southern, rural,

 predominantly. black ‘institution, Prairie View A&M

N //'

éiﬁcé l§§5— of the thré

University™.

miiiibn plus

o

o

-boys and glrls who graduate from hlgh schools each

'yéar in the Unlted States, more%than-half-dlstrlbuté

themselves aﬁéhé 3”666 collééés; universities, junior:

I

colleges, and technlcal 1m§t1tutlons. fThis great

dlstrlbutlon of our natlon s youth is a soclal process

e .,

.of great complex1ty not fullv understood by. the

students themselves; by “their parents ‘and adv1sors, or

by the educators; including admissions officers who

<

92
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_chorces and de01s1ons taken bv mllllons of people

indér thé influence.in part of calcuiatxons and

_socxety s entxre cuitural pattern and system of values.

'This is certainly true in the case 6f tﬁose who come

-effects of the post war babj boom,"xncreas1ng speclal—

-’ R . . - . v

participate in it: - . - Lok

The process, taken in its entirety; .
is-a product of an immense ﬁﬁmBéf 6f;iﬁ&i6iaua1

~ L e '7777'7777”; ”77”'777 i D o 7 . ~ ) R
estimates projected a generatlon 1into the future and
in part of the beliefs, opinions, whims, ancient
rational estimate: :

It.is impbrtant to note that most of

offices; not in them. Access to hlgher edncatlon is-

to Prairie View A&M hﬁiVérsity.

of - students seeking the- beneflts of hlgher educatlonc :

is ekpanding and diversifylng:_ This expansxon and
diversification of the higher education system in the

~.

United States can be attributed to a Gafiéty of
factors: the 1ncreas1ng demands of the economy for -a
mofé highly eaucatéd~labor force,;the demographxc'
izations in aspects of American llfe,~ana tﬁé drive

to promote ecual educatronai ooportunltles for a greater

.

P
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- N
significant.

" committed to a program designed to carry out the.

age or personal and sqciaiior economic status.

e S -:,l,,,,.,,_,,,, R S S
. ment of positive thinking,; positive mental attitude,

in terms of preparation for entry into and upward

g

¢

e o ,,,,L,,_i,,,' IR e ]
.proportion of the population, to.cite the most

At my institution, the Department is.

N _
*

mission of the university, which i§ to meet the needs

of the indiviad

al, the society, and the’acquisition

of knowledge, %?adership;-and first class quality.
We are seeking individuals,; through
A | i ’

whatever process we employ, #ho»can achieve the full

realization of the optimal thential of each student

in térms of educational development; regardless of

w

We are looking. for iﬁéfﬁi&ﬁéié;ﬁﬁé;

through, whatever process, can achieve optimal develop-

and reality orientation in terms of his or her

777777777 ' o v S

- : ; : A
competencies. - *

7 And to achieve optimal career succfss -
2 i . N ‘ . . . _ .

c

mobility and advancement in the chosen professional

field.
Some of the social and political :and

R
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' admission practices Lﬁé the relationship between
secondary and postsedondary institutions shape the
I | ) T
admission process. Thé réiétibﬁéﬁip between secondary
and postsecondary’ institutions; I will discuss at
this point . - o ' S

In approaching this gquestion, it is

|| quite difficult to discuss adequately ail of the

many implications of the impactors of social, political

" and economic nature and its ultimate effect on the

he nation's young through both secondary and post-

[l

secondary institutions.
‘Impactors arebf three major types;
. - : X 7
L . s o= AT A
past, present, and future. And they are at times

hardly distinguishable from each other:

These impactors, of whatever type,

El

type and number of. personnel desired, Ehé type and
quality of support, and the facilities made available,

as Wéii as the nature; quality; and péEéﬁEiai of Eﬁél

"I["student body.’

- ,

ool

0

ome of the ééaiéi impactors which we
all face are changing/émpioymént opportunities, with

less emphasis on

<;ﬁli k{‘ o | L .
;T o 3 o~

/

./‘ € 55;'__
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1| trained individuals; change in philosophical beliefs:

2 || about education; the shifts in population from rural

3 to urban, fr"O'ITi cold to warm climates; and from inner

4| city to suburban living;.

6 | structure;: )

7 | . The return to educational institutions
8| of older individuals desiring job placément and
9 || advancement; _ - | B _ ' ;

LU | I _ And changes in the makeup and Eéiﬁé&él

1| in educational institutione.

12| . . some of the political impactors. are as
18 | goitows: '
Fi' '  Affirmative action 1egi§iation;. Tt -
| . ' . ., i
15| affects us just as it affects you:
-"___}é, Créétidn‘bf adéitionaihcoﬁpeting
17 institutions; such as two- and Four-yeaf colleges:
ﬁ? ] The Texas Cbbrdihé;;hg Board; I N
l F The Texas AsH University Board;
20 1| / , The creation bf'aitérnaéigé methods
21 ffof'obgaiﬁaﬁg i6b training skills; other than higher
mm_mmmgg_ﬁégggg;ibﬁi = / ',;ngfffmw, A ]

" 7

23
2a | . The threat of world tension and the
25

25 || military draft; - | : — _ 7

. ; ) . . | o v .._/// : ;\\
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L
L And juéiéi’al decisions .such as the® T
2.|| Bakke deeisieﬁ:5 .
3 All of tﬁééé affect us.
ﬁ 4 Economic impaeéorsflnclude:
% 5 Increased cost of higher eaﬁEéEiBﬁ;
6 The infiatibn?rate; | |
. Tncreased dependence on fInancxaI
.8 support from out81de governmentaL agéhb1eé '
9 ﬁéﬁiéEi§ﬁ of ‘energy supplres,
i0 Hi'gﬁér.wii.'géé for qualifiéd_péréb‘nﬁéi.
11' . To add a few more eccietai‘prebiems;
12 Increased technological qﬁéﬁiplbyrﬁéﬁt;"
13 Increased 1nperscnellty between people,
14 IﬁéféaSéa ébi’ﬁplékity ’Oﬂfve»Véry_ aispe”c'i-__
15 || of our déiiy‘iives: | ‘
16 | Increasad distance between the haves
17 || and have-nots in our“@ociety:
s : N
18 ufﬁ:fgggéé\ﬁfééVGBWﬁ i terms of moral
19 || £iber; AN
§6 increased i\\Pi'Ity to communicate
21| effectively; | ‘\'\_ |
- o ~ N
55 - The ever-present Eﬁfééi\of total
4 v < :
-y »~d-’eés-~trﬁ-c'j:fdn-—i—ft—hfé----vvdr-l-a—_:--— ' o <
5 E " These prevailing conditions lead to
25 ||~two- very distinct results: - aliériatlon, ‘and ‘iossf'of-w—w N
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o While those who have attempted to pin-

' living under.

iaen;ity.

It ié spparentiy guite simple to
identify what can happen, what will happen, and what
is happening 5 youngsters forced to live inm an
env;ronﬁent containing thé vector forces such as
those Iisted under social; political aﬂa'éconbmic
impactors.

point the effects of impactors on people have

concentrated on economic handicaps,; such as not being

able to read or write, most of those who are pinpointing

the things that are happening to students in your
schools and who come”to us, as academic handicaps,

-

e identified from conditions that we find ourselves

o

-

Handicaps that we all know are:

- jdentification; and ‘aspirations;

Difficulty in evaluating their own -

£

behavior and that of other persons with a tendency

therefore to be confused about their identity, |,

Also. low self-esteem, which, however,

is not necessarily-as-detrimental to dchievement-as - ——-

Depressed motivation; aspirations, and
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-

i || achievement as a resuiE'éf_aﬁEiéipatéa faiiu:é dde to
2 || timited horizons and opportunities to attain the

5| goais of financial success, goals they share with

; mémbérs,bf More pfiviiégéé groups ;

5 | . Limited appreciation of academic

'6 achievément and of some social norms. _Fbr#égémpié,
7 || courtesy and poiité Béhavior; whiéh.ié'éiﬁééééalaf
s | them but not usually accorded them;

of - Limited ébiiiﬁgﬂto concéntfaté\éﬁ a

10 || variety or wide range of academic or other areas of

ii | interest; ' h o \

2| Types of perception;, such as iﬁgbiiity.
13 tbvsuétaih atbéntion-ta-Vérbai'coﬁmuﬁication;'#ﬁiéﬁ

ﬁ aré"ﬁot'cbnddéi§é to éEé&éﬁiE_éffiEiéﬁéY}

is o Limited ability to use traditional

16 | abstract symbols and complex academic language;

17 | - . Tendency to favor concrete, stimulus

18 ‘bodhd, réther tHam SbsEractE tﬁihi%ﬁé processes;

oy Séaia:éébhbmic conditions or their

20 'éfféé#é, which are not likely céﬁﬁléaéﬁﬁjEfé&iEiéﬁai
- 21 || standards of ééé&éﬁié\@é?élépméﬁt.i These include

22 hypérﬁbbiiitf, famiiy.ihstabiiity; sub-standard
R _93-|l.housing; repeated-di séf—im—l i’i-a{é-b -‘]".-'Y—«t-j:'—'éééttiiéi'it- , -lack O.f-.»;'—-—li;

94 || wholesome role models, and exclusion from the mainstreap

- o5 of'éociety;
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' society and_thé‘béssihie effect these Impactors have

"in the Bible concerning Paul and Titus:

‘iﬁverétéi ThHis is found .in Titus 1:5.

58 .

I Have dealt with the impactors in our

on those students in our secondary and pbstsecqndary
R ;
- v

institutions;‘ Students come to us with hangups:
pecause the society is hung up-
ﬁhere.can'we.find positives_inﬂthé

seem at this time to have thé'upperrhand§ g

I do not profess to have the answers

to thésé guestions, but I am reminded of the*passage,

Paul wiote to T'.us concérniﬁq[why he
had been dropped from Paul’ s mission and statiBEéd

/;.
1

L - e P
"For this cause left I thee in Crete;,

-wanting.

Eﬁ’t_yﬁﬁ:sﬁaﬁiasE_Séﬁ-iﬁ.araér the things that are

G

As Director Of Admissions inh a small

rurai-university with a population predominantly black;

I am certaIniy aware of the aEadéﬁié; pérSéﬁal,

social and career hahdlcaps of our ‘students, and I'm

happy to state that I am a member of an organtzatlon

that”has“%aken TStEpSs T toido somethlng FFoUE these

Some of the 1nterventlons have been.“-*
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Through formal and infcrmal classes,
to cause counsSelors, teachers, and administrators .

to become aware of the learning assets of young people;
. . \ : - ) . . .
Through courses such as organization

and administration of guidance programs;.to gear
their programs to meeting the academic; personal;

social, and career needs of youth in a democracy;

Reorganization of the university to

Weet Lhe needs of the young college studen*t who

-ié@iféé to achieve educationalily.
These assets, some of them that come
out of a society in which a person is able to survive

into the point they are ready. to go to college, these

students do possesSs motivation, creativity; and’

proficiency in selected areas of interest or endeavor.

Thev have subtlety and skill in the

17 §éf55i and nonverbal communications characteristic

18 - 6£ﬁthéi;46Wh_Sécia§ or éeer=gr6ups. Those words

1o | may be unacceptable as a form.of speaking, but it is

30, cértéiniy unaérstdcdiby'a ;értaiﬁ'grdué;

21 | They have a' skill in practical computa-
455 tibnai'ékiiié.' That's another asset they ddlhave.

‘Goncerning some Social, psychological, and physical

R --Accurate perception and gemeralization
[
phenomedon. For example, sensitivity to-subtile
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- discrimination or condescension, despite limited

fffff B

B ) o |
They *have the capacity for meaningful
; - . _

and loyal personal realtionships.
-They havé an.ability to sustain. interest|
T

in Selected tasks and activities:

similarly, they have ability Eo
: u

remember; associate and generalize in selected areas.

-Resourcefulness:; indeed engeniousness,
. . . \\ N .

S E o - .
‘1n coping with such difficult circumstances as

poverty and discrimination as .a result of social,

class, or racial status.

Those are some, few recommendations to

improve the admissions processes.
L to- i . .

As you talk about the university,.

16

17

tell the truth about your university. Say what you

can ;and cannot do. . : E S

18

admissions. o b

S

Hold days when these individuals who

would wish to come to you may do so, and allow them

D _ ..z _o: . R U
to visit and talk to you and get-to\know you.

\

Consider nonacademic factors in

\

Pfévide.éupécrt to sch%ci personnel and

\

'wéfkihg with stﬁdéﬁfé;f

I will talk more about this later on
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today, hopetfully:

They can practice good advising skills.

They can become familiar with
educational institutions and what their emphasis

might be: They can plan with and not for students.

'And alsogthey can study the educationa

flexibility.

I will end my presentation with a

_guote from my predecessor at Prairie View.

If wy total title had been given, it’

1

would be Director of Counseling Services and Director

more of a counselor than I am an admission person.

"But my predecessor left on my desk the

this was what he wrote: .

- “Never pass up an opportunity to
counsel and help, to hélp anotheér person recognize

his thinking and his ability, no matter who the

associate or the ‘counselee is. - - ' S

PR — J ________,__...._,___.3:_.__..___ RSO

"If, within the dictates of tact and
prudence your insights can help us achieve a greatér

degree of self-adjustiveness, then Christian charity

83

day that T walkéd into the office a message, and - - °
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siggests we should assist him.
| L "1n some instance,.a sympathetic,

listening ear wili suffice: In others, value systems

and ethical construction shoq;é be.intéoéuCéd.‘ |

/ .

“The setting may be an office; 'corner

(g SN

of the school playground, a dance, -& living room,

a

o
0|

or ketbaill game:. .But this is incidental.

"The important .thing is not to allow

an opportunity to counsel or. to help and to be of

sérvice to pass you -by.

failed to do good when it might have been."

Thank you:

MR. HOLTON: Thank ‘vou so much..

- Any quéstiens—from-this table?- =i

21 .

19

20

out to me that there were some late comers who.might
not have heard 6ﬁf,§f66éaﬁfé with fééﬁéét_té gquestions

from the audience. We are almost on time, so we will

have something like ah hour before we adjourn in the .

- P - L ’ I i - . ) t
talk to each other. :

Then,; after; in the afternoon; after-




3 | scheduled witnesses:
3 ) And then, during the period from 3:30

i | £ 5:00, there will be an opportunity for the members
g |l of the audience to be heard.

i | . And then it would be useful Eo have

7 brief téStiﬁbﬁyfaﬁ épécific'tégtéé-éxampieg or thought-
'8 || out proposals for increasing educational ekcellence;

gl - ' et me read ybu again th;é_ndté frbm‘

“i0 | the staff. | o e |

ol . tn order £o manage effectively the

12 | late. afternocon session, those interested in presenting

13 | testimony should £ili out an index card with their

4. || name, and affiliation, and topic to be addressed:

5 |- These cards can be picked up at Ehénéhtraﬁéé;téﬂ@y

1€ || right,of the auditorium.

,iﬁ,, SRS

18 | by 11:00, .and we will try to announce the order of

. 19 || testimony for the late afiéiﬁaaﬁ session before we |
20 || break up for lunch, if we have these cards. .. Y
21 : . I next call on Dr: Fred Hargadon; the,\\

e

g2 | Dean of admissions of Stanford University.

23 - - . PUBLIC STATEMENT
: BY: FRED HARGADON

fzq e - - R L
. I'm Fred Ha:gadon; and I spend mosSt of S




my working hours during the

A i 6a

LN

1 .
o | sometiing on the 6faefi65.5etween ts_and-i7;q00
| 5‘ appiieatioﬁs sver yéér, having made it a pracﬁiéé to
| : . :
i .tfy_éﬁ& fé%iéﬁ every one. I have done that for 17
‘5 ’years] -
6 When I am not domng all of/that, I have
7 Beeh; Eéf ten yeéfé; a Trustee of the eoiiege Board,
8 and for the past .our years its Chairmen.
o I 36 have one statement on Ehe'wall
10| in my Sffice which is/%orth repeating before you hear
11 || my feﬁark It is a reminder to me, and it §&§§'thét'
12 | for every ccmpléxﬁéroblém‘theré is a ébiu;ion‘which
13 | is simple; obvious, and wrong:
14 | | (Laughter ) il
15 . , Wlth that in mind; with the Wfitteh
16 | statement I hapded in, I tried tb do the £6116w4ng )
17 thin§s; T gresented*pefcentibns—bf"Qﬁathy cr
18 educatlon from the perspectlve of a college adm1951ons
19 ;offecer, the fain w1ﬂﬁow belng the: transcrlpt:
96‘ We know that there a;e\excellent”
21 echoois. Our concerns are- obvlously with those whlch
29 é];’.;é‘ ‘ﬁ.é‘E; ‘ |
égv ineffective schools efe not all
';4 ineffective for the same éeaééﬁé;‘;IeEhihﬁzah aggrégaté
25 || analysis is usefu i if thinﬁ ih the'end‘ﬁhét-is gomng'
]
- -




o

' 1 to be required is small scale diagnosis and individual
2| prescriptions:
3 on the plane; on the way hefe, iE» =
i_ occurred to. me that these schools might very raughiy;
5| be ciéséifiéé as students are class ’E'éé My sense
6 | over the years hés.beeni with about 8 000 high - ;' .
. schools;;I think I would say some are achievers; I |
8| woula say some éfe‘BGéfééhiéﬁéfeé some are, under-
s | achievers; aﬁa~ééme‘afé nopachievers: .
10 . ThHe twc interesting groups I think are
11 thé overachievers. and those schools whose proflles
12 | would suggest that they ought not to be producing
13 )| the 556&&6% they are; and the other group are the
ii “unde;achlevers; whlch i hanoen to.thlnk are the
15 'iéféést group of schools in the’ country, madinly .
- %&"suburbah; malnlyuefftﬁeﬁt7~where I—think theeprpduct
17| is underachieved. N
(13 .The 5éé§ﬁa Ehis% I try to do is focus
. 19| on very sgecific problems as Zé have seén thém»avér
.3526 the years i aéﬁissiohs ahc aL my particularlunlver51ty
2; I circulated % memo to the éoﬁﬁissioﬁefs
22 || that we c1rco1ated around the country and have since
23 | 1977, 6&tiiﬁiﬁg 6ur'65$érva'ibhs abcut the_préparstion‘
24 || of. Stuaenﬁs'ésté see it;./Some of these §;u are
55 familiar.with, I'm sure, like probleﬁs with writing

:  . - ./‘ : | | .. | i?
:_. l';"S 8'?

‘.




skills.

1
P - i Aﬁathef that'ygﬁ ﬁé? ﬁBE_Béifamiiiar )
; '3 QiEh is our concera for these students who are ; ?
3 6therwise able and in good schocls taklng very llght
5| ac é mic %rograﬁs._
6 A are iﬁéréasiﬁgiéfconcéfﬁéa Eﬁ§t we
‘? don't know.what i course title means: . We can make.
8  56 assﬁmptibns'about content ef‘a-glven;ceurse from
o| its title. .
10 - ﬁé are aaﬁeéfnéa with stuaéﬁééi'iaak
ii' of expertlse or experlence Wlth essay type’examlna—
jé t;ons before theyiget to college.
jél We are concerned w1th argreaf,,great
14 ‘Vafiatibn in high séﬁ66i‘feQﬁiréméﬁts, ngt only .ﬁf
15 || across the country but within ehe same state: v;, : .j
: : {
.16 L K Anq_ye_a;eigeﬁzﬁieEser*quW}pgAyhat Wﬁl
17 :ﬁéhféfef te as the extracurslcuiar cfowdingvon ;he, ‘{
18 aﬁfrieuium in an ever shortened school éay...InaﬁaFY;
19 parts of the ccuntry, haif of the schodi~&a§ ﬁay be
20 used up in gettlng flve unltsfor badmxnton, flve >
21 _.nlts for solleybaiif or five unrts for‘cneerlead%pé;,
iér;aﬁ& Eﬁen taklng 6£e or fwo academlc SOlldS, ana _ |
. 7 ’ " | _ .
23 managlng to graduate with a 4 0 percent.‘:
24 , ~ rThere are far too mahy students whose
'53 . .

ceiiegeeééﬁEaEiéns will comprise la;geiy what they

/~// . ) l' ‘\;L ) 68 , B :;‘
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18
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21

" to do, we don t. conSIder it reievant whether our
the only important thing is Whether they are as well
;faotors wnich I belie"e contrlbuted to the 1neff1c1enc1%s

‘combination;of theSe; but they don' t all share the

‘which in some éaSéé are disastrous:;

1

shoﬁla héVé‘léérhéauih high school, éﬁa?ih some: cases
I want to polnt out~that.when we
gibfésséa our ééﬁééfﬁs in tﬁis ﬁéﬁé; ﬁﬁiéﬁawé'ééhﬁiﬁﬁé

students come out of our schools today any better-

brépa:éé or wWorse prépéréa,than when we did. We think:

prepared as they ought to be.

I Eﬁé went on to dIscuss some of the
\

,,,,,,

of scmé of our Sohoblé; éhd I rémiﬁd you thét the

1neffectlve schools are one or more Oor one or some:
same ones:
But they are:

acher:ability;

P -
0]

- Personnel quality:

Bi'iEy to hire and fiféiﬂl'

i

Lack of guidance-and a aééféésiﬁé amount

Qf gﬁidance‘in high schools regardIng oQ;Ions,

The iéék of dlmost any challenging

academic brogram;




14
15

16

17

18

19

21

22

24

Ky

20

S o
/
/ /o
i
i ) '\ -
-t — e

College guiaance, which'invcléeé too"

! much in the senior year of hlgh school, instead of

‘aéiﬁé EE‘iﬁ'the ninth grade, at whlch point one has

a chance to follew guidance advice;

And'a very serious Droblem;_I think,

~which are far~toc'1ﬁw; for a Whole variety of rezsonas.

‘

I suggest that eger§6ﬁé who is going to teach or

work with yaﬁﬁééféfé at the college or high schoz!

level ocught tq;bé certified as holding higher exwacta- .

tions for the people they work with. than they held
] o // S ' ) :
for themselves at the same age;

. . , N

| Problems regarding the roles of educa- -
: : [ : S

Jp— . '

tion and Ehé‘féié of academic, achievement. .I think

' we have n ”é”éF solved the problem of whether our

i . /

schools are supposed to be marglnally for 1ife

'adjustment oﬁylarge;y for cultivation of

"hi

the mind:

\ The high schools; like the colleges;

&

went through t@§7;ébé and '70s, a rather bizarre

periocd of tlme.i

2 \thlnk another major diffidulty is
the lack of almoskt any contact of a sustained ﬁéﬁﬁfé
Y =

~§ubjéCt areas, -an

|

w
o
o
|—l\
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4]
H
t
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c
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12

'the_tlme'to,:eiy on aéhievement tésts.

.expectatlons regardlng standards for ‘course content

across the schools in this country-

11 of this has weakened; I think, the

relationships bét een schoois and colleges and does

n6trhéi§.fﬁfthéi.br contribute to éfféctivéness,

| At léast in ﬁyfétate,'the two iargest;
ﬁni;éréitiés's nd . mlxed‘51gnals. Tﬁé.ﬁﬁiééféiéyvééﬂn
California has one set of requirements which will
guafaﬁtéé éaﬁiééiéﬁ to *ﬁéfaﬁivérsitv of caiifarﬁia.

[

I think the problem of mixed =i ignatis
is greater around this country than we realize!

4 I then went on té‘deséribé admissions

at what I call non-formula coiiég s. And, Cliff,

that's your flexible.

-

I won't say anything more than that,

other than to' say that I am not_ a believer in now is

a

And then my response to the frequently.

 heard suggéstion that the way to improve secondarv

'schools is to heighten college admission requirements.

I don't think that's the case. °I just think they

shouid spec1fj admission: requlrements and hlgh

admission standa:ds. I think one could have the former

s .
\




[24]

[}

h\

without the latter, and vice versa:
I think $pecific admission requirements
aré going to be far more difficult to achieve a

concensus on than anybody. dreams of. It's difficult
éﬁBﬁgﬁ'E§ get the faculty in one ﬁhiééfs@ty to agree

on requirements:

I read recen.  y that we now have

]

iy

school students coming to them having studied
‘discrets mathematics, rather than calculus. Well, we
cah‘gb_bh from théfé; - |

| I'm worried that the minimum always
_becomegrthé ﬁaxiﬁum. :Wﬁén ?bﬁ set miﬁimuﬁ‘réqufré: 3
_ﬁéﬁﬁé;.ﬁﬁéfé is no way that they*arelnot fead by most

of.us as the maximum:
‘I do think that the public colleges
-have a special role here. Certainly the University

-

of California is very iﬁfiuentiai~in the public.schools
iT california:

I am not saying not to have reguirements

&t all, but not to put all of our eggs in that basket.

. ' And our big concern in admissions
in the long run is how to measurs outcomes. Some

students who take two years of French iﬁ.aﬁé school

acquire more French than someone who has taken four




m T~
1| Years of French in-another school. What we would. like
2 | to know is how much French they know, not how many

3| years they have taken or. what grades they've gotten:
il . That's way down the iine. |

'5 S | “brbjéCt>é§ﬁaii£?3 éhé‘C@iiégé Board is
6 wcrking.on'thaté_aﬁauso iélthé ﬁnivérsity of o

7| California, in spelling out expectations in competence.
8 . . Lastly, T make some suggestions
9 | regarding some of the things which might be done to

10 || improve quaiity in the secondary schools; and they
11 || include some complex things as well as simple things.
? ' _ . :

12 . I think the schools shouid be allowed

ié to EBEés more resources and energiég on academic
i4 | programs. EEIW6ﬁ1& heip if school boards focused on
‘15 || quality and canééﬁt,"anaiﬁbt just budget and schdol.”
16 | giﬁéé; | B

w0 1'think we have a major increase in
18| effectiveness in s i501s if we simply increase the

19 || minutes in the class hour spent cn téaéﬁihg and

20 | increase thé:ambuntiof.homéwork5ré§uirédf¢f gtuaénﬁs.

21 - \ g . Drastically improve the working

92 || conditions of teachers: You can't grade essays if
. ; ) : .

23 || your class is 50 or 60 or 130 in size.

24 | . Seek ways inwhich to balarce legitimate

25 || seniority and quality concerns of teaching hiring:
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~  'Create some sort of programs of the

modsl 6f the Woodrow Wilson Fellowships to attract
a mgchfrargef_:raation oF theviegy.abie college
gfaaﬁaEéé'Ed-Eéaéh.iﬁ.Eﬁé secondary ééﬁééis;.

‘Urge schools of sducation to place
-iﬁcreased;emphasi;.on:maétéry of the §u5jéct ﬁaftér'
among graduates who béc@mé‘teacﬁersQ

Promote wiaespgeéa ongoing contact

¢

with consultation between school teachers and their

' collége countérparts.

Identify academic advocates to encourage

Our notion is that guidance counselors; where they

still exist; are now schedulers; rather than program

advocates. N

And'iabelieve;cciiege1guiaaqce'shbuld

start much sooner than is now- the 6é§é;f'Students_
must be encouraged from the beginning of the ninth

grade to always act and make'choices which maximize,

not narrow, their options at graduation.
I also Bélié%é that some of *“he.

nationat §Eéﬁ&éf&i§€&;£éé£é that are now taken at the

end of the junior year and at thé beginning of the ..

senior year, like the College Boards, SAT, or the ACT,

could well be given in the ninth and.tenth grade, at

EYR




"if school boards; in meetings, actuallj spert more

whlch tIme the resui =S are Hsefuﬂ: to the person

taklng them and the schools in which thos st

iaétly, in my memo, the written state-  °|

ment, ‘I made a pcint_bf stressing how many minority

 students -especially find themselves in schools which

suffer manv of ‘the problems I have just mentioned, and

where the remedies are going to have to be particularly

fér_r ’chlng ones.
.Thanjé- you: ;

'MR. HOLTON: Any ‘quick comments from here to-

clarify?

‘MR. HADERLEIN: Yes. Your comment to school .
boards, abbet_émphagizihg;quaiity; are. you 1htiﬁétiﬁ§ N

th-at SChOOl b”o'ar’dg qI'Y(ju,.‘lr]‘ J-ndlcate thIS ln Eﬁéf

‘policites, 6E:Eéﬁf%6ﬁla you have the school boards

emphasize this? How wouid this get out?

MR. HARGADON: Well, ’qtﬁiﬁk it would be ﬁéiﬁfﬁi

‘the gquality and content of éédtétlbh. T think they

literally spend most of tHeir time sn budget matters,

selling the school, and wﬁatéGéf;

MS;'CAMPSELL: I ask &'a"’” jion reiatlve to

cournseliing, because the figires that have




|

" ool -2

@

10

~that?. Because we generally have a one to 300 or 400°

S 74

come in have-all addressed ccuﬁééiiﬁa-aﬁa'sééﬁ rather
criticai'df gerhaps.that which we. are provi dlng, both

at thb hlgh school 1eve1 aﬁ&-at the;cellege ieveiQ

ratio in the seconaary schbols;-ahd then in the very

©
By ~ > -

sﬁali.schools we may have one guldance counselor to

serve two or more. schools.

‘MR ﬁARGAbdﬁé' Tﬁéfé is no substitute for. funding

staff, but I do trlnk it is a?mistaké'ta think that

'all academIc counsellng has to be 6one by somebodv

‘i&eﬁiifiea as a counselor:

-gyou spoke about the mémo, you meaﬁf Ehls famous meno.

'MS. CAMPBELL: That's true.

MR. HARCAbdNE Pfi6ritiés would be to 1dent1fy

ﬁéﬁEBf in the nlnth or-tweifth; aﬁd_ffém fréshman
Ehrbugh sénicr year of ééilééé that'sbunaé right;;

MR. HOLTON‘ This gives me an oopor*unlty to

welcome t%é of Ehe Commlss1oners who came in since. we

1ast IﬁtrodurOd ourselves.

Dr.'Anne-CamEEeii; and Dr. ﬁbrmaﬁ

Alsc, on my part, let'ﬁé'ask; when

MR. /IARGADU 1: Yes.
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'there has more than in most stuff that I see.

.6ané1ists; and Br;,Margaret Machcaf is next. -She

MR. ﬁéif@ﬁ: And you are too much qulet about

it: How can one get hold of this ‘mémb to saccndary

(¥

séhééis} students and parents, which has had a very
large impact?

The flrst square centimeter of page

MR HARGADON;, Postcards. ,schoois, school boards .|
send for ﬁ’ﬁ and we send. them out free of charge. -
y | T

We have 'sent out 60-some thousand

But a postcaré or iéttér to my offlce,

with your name and-address; w1ll do it.

Mé; Hétféﬁ; And anybody who reads ;ﬁié and
fellqws'the'adviee~1s guaranteed to‘get:Into Stanféfa
GniVérsity. | | |
. | (Laughter )

My pleasant duty 1s to 1ntroduce the'

Physicalpsciences, Massachusétts Iristitute of
Tééﬁnéiégy:

PUBEr- STATEMENT

BY: MARPARET MAC VICAR

I want to speak tc you today as . a

faculty member. I will give you a faculty member's
5 . ‘.4.‘ ! ' . : .




‘4 | view of the student coming -in f£rom high schooi,
2 |- which would be” quite different from someone in

3| camissions.
t , - : o
4l ' .. Most of my teaching for the last 13

. N

5 | years has bheen with first year students, and I have

&l had tnem as advisees and working in my own .laboratory.

— . . In our institution; at MIT, s faculty
8 |l. member dees have some role to play in admissions,
. : ' - ® . :

9|l and that is my first look at admissions:

10 L o Faculty members are invited to read

|

¥

11 || admissions folders with the admissions office staff. .
12 | Every folder is read twice, and sometimes there is

is done, and decisions

13| a third reading. A scoring’

\

14 || are made on candidates.
15 T It is probably usual. to. imagine
16 | admissions process where some grim-faced clerk compares

17 | the candidate's high school.grade point, class rank,

18 | sana that sort of thing, and maybe secrets from within
19| the school. I'm not guite sure, really, and I can't

20 | attest to all of the admissions offices invelved, . but

T

21| I can say that faculty members are part .of it, which
22 || ts something the admissions office is very sensitive

23 || tos éné.ihéy';eéliy-gb out of their way to. involve us.
P70 I . The faculty members hardly ever look
2% | at those things. . When I read admissions folders in

i

.78




- - T 17
i ,fébruary, what T do i's ask myseiff-ddii Qa;z“Qh;If’
é Student in my classroom next Sentemberr ;And‘I‘ﬁ /
3 lccking tc.knbw7 scmewhere; from all tne documents
:é and e%erytﬁiﬁé that égléﬁéfe; the filavor of 1t, Whetheri
5| or not that student has the Stuff to make it.
6 _E aAnd I knbw tnat nb;mattér what the |
7 le %l of prépa atlon is, how strong they may bé ‘there
8 cn'éhe ‘page, the freshman year is a great leveier.
9 The weakly prepared §;ﬁdéﬁt &n paperrwho has an 
10 || intangible someth;ng-that'I eali.intéiieétﬁai.fibér
1 may well out iaét an& exc cead the muchﬁndre_étrcngi§-
12 prepared student whelié_QCing to eﬁctiqnali§ erﬁEBIé
.13 || the first»time'théré is some stout .challenge to that_
14| base of hlgh school: | '
15 ) I am aisb'éxtréneiy gkeptica1_qr't53sé
16_.tranécripté"anéfthcse sccres,_as.a facu1t§ member .
w1 have~to 'say that We have generall] not encouraged
iﬁ :advanced placementt. I wouid dctuaiiy say thlnk tw;ce
19 BeEEEe 96& énééﬁrage advanced Dl cement courses
20 | non't sell a bill of goods that night not . be very
‘21 :eréas"nabi.e". | | .
22| * . Education is a matter of accumulating |
557722 ﬁéi; coureés in as many yéa:s,:éé fast as éaégibie.
2 || & student coming in at a scméwﬁatihighef level_cf‘
" 25 pre'arablon‘shdﬁld be asked.to juét qq.fdrtnertin'fdur
. .! v 73 -



17

18

20

‘

years,_not to juSt get out sooner from college.

_that; knowxng that we dlscourage aovanced placement,

Studénts'Who fel t"thé”sélves very strongly prepared,
;énd%may'havé-had AP level courses, Who had fours or i
_fives'oﬁ Eheir AP'test-«- 79 percent of them. who took

'that test failed qes

my classroom at Flrst ter* fres hman phys1cs, c..a

. what do I see° ./One of L shings/that is most

'4" .. . B : " . B o ‘ T e . l
/./ ’ . _.-, . . ‘ 7:8 .

. i

Ne also have a rather startiing_Fact

;

those freshmen who présent themselves at our doorsl

2

w1ll Stlll want 1t, w1th a certaIn brashness about

‘their background.\ Last year; the most recent year,

T T i
of people who presented themselvés to our own ﬁreshmanf

yéar physlcs advanced placement test -- ané those were:
d

]

.

So, once admltted, then I look out in

' SN

dlfflcuit is thelr mathematlcs préparatioﬁ;
N :

They have on=- paper credentlals¢

Supposed]y thew have seen trig functlons ‘and:

é;ponentlais aAd geometry and thlngs betore, but they;ré
] . . . '
!
very Iii-prepared to VIsuailze them conceotually.

[They confusé areas with perlmeters,
I D

and s1mple dlstance equals ra te tImes tlme, they-'

:missolve the,rate, or *hey are nov able to éséiﬁaté

somethlng rzke p1 t&mes 9 thhout the1r carcuiator.

’

I act&aily had a freshma' chat ?old me

—
a
<
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in hlS experxment was.

LT : 'w/
o R A (Laughter )
| Those students wi --
)
S
- about a third of them present“
calculus or had calculus

seen
e

simple change of their variable ftém %; whlch they
have seen, to.r, which is the §ymbbiTWé.u§é;'is'

enough for them not to Be able tohﬁork theibféhleﬁ:r

| Let me, talj hot about academics, but -

what I have seen personally: 7

> . Thé'majbrity of fre #é” will readll;
.

comment that their” background has no prenared them

for the'study-skills; such as time l nagement, éuéh
ae Settihé 56& ﬁfiorltles to be 551 to cope~w;th

5 schedule for a.
= _
to term papers

1ﬁ'£heif firSt yéai

a yeai]'ané they cann

o

*-~*--‘nx_ g‘

c
[
¢

m
ES

t

héy car dot set

look ahead

and’ finals,and'arrange;thelr time.

is

racher routine,

in the sense

Ehat‘agéifamiiiar,

strings,

“
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level of abstraction apa'theorefiéai'use of models

' than the freshmen have ever seen before, and they are -

not prepared to undertake this at all.

J I used to think tha: they Eéﬁi&ﬁ‘f
- - . . - - .,,,,,.’,’,,xsi q- . s ;.,':',,.,,,,,,,‘ . o
- undertake it and have trouble with it because it .was
o . S ) o e, oo
really hard t'o  do, what charges are, What_ atoms:  are,

electrical .fields: And I thought that perhaps they
‘had been too busy in junior high and senior high

hadn't had time for that. @ But now that I know that
- o ‘ Do S o R _v

., they don't necessarily learn content and technigue,

what worries me about the modeling is that I know - .

that all six year olds are super modelers:

\ Sy
e

' 8ix year olds model things; and they .

are natural scientists. If you asked.a-six year old .
. T T 1 : RN

why the sky is blue or why leaves flutter down in

°

spirals, ok why caterpillars ‘have hair,; or why the
television set has snow on it; they have a pute

o

explanation for you that involves a model of how the

“world works. - . | - T ‘

They will tell you that the sky is

blue bdcause it’is really a bowl é&fﬁéa.apsiaé‘gawﬁ,
aﬁa‘éﬁyﬁaay knows Ehét ig?sfdarkgfgbm ﬁhéérnééthj  |
They will te™ you that /Adeaves éomé‘aownvin spirals.
.Bécauéépfhe'wina_isnig‘Bl§wing“them,str&iqﬁt;
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But ask a 26 year old those guestions,

and there will be much stammering, and there won't,

I
|
F Y

bs an offering of an answer with any confidence:

Oyl

N

have no ability to construct a model of how does it

i -

i {

15
1

18

I

21 |

19

20

work:. ' . - R o
Selma Wasseriin, in the New York Times
Education Supplement in 1981 related EW&’E&E%éEééEiBﬁé}
/ : .
she had had with two groups of students that were
16 to 12 years old: o
’ Shé.t;lkéa to tﬁé‘giffédlétudeﬁts
- first. \Shé bfférég;thé proypsatiygwquestién; "H6£
do vyou épppogé biras:féarn.tp fly?"
There was silence from the 10 to 12

i

year olds in this gifted .class. )

f“"“““““"ﬁ‘“‘*MWM”What-do you mean?" asks Chris.

"I don't understand what you Want us
to do," says Mark, shifting uncomfortabily: 7

Wasserman SIYS; "Phe clildren were

(o]
o
u‘
4

11y troubled. I made severa

.'_“

crearive thinking ‘capabilities of these children, and

I niz 2 dead end evervitime:"

-
2y
Wi
L]

i
3
rtl
4
i

'J!

@

3
P
i~
1Y)

attempts to tap the .

"Again an2'again I encdunter resbonses

“ry to manipulate me into helping
. '\\
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11

12"

Ve 82
- ‘
them get the right auswer. The more I avoid doing

)

t

his, the tenser they seem. Their dependency, their
rigidity, .their intollerance for ambiguity, their

inability to take cognitive risks, and their anxiety

. are astonishing."

‘wmeee .. Later in the afternoon, she saw a

1 .
R AR [ . I
different group of students. She said, "Although

the school has . more benign name for them, they are

e
the low achievéers.” .

She asked them, "How could you weigh

a giraffe2"

 she says;, "They immediate rise to the

"iyosu put them on : w»a: room scale,'’

feet on the other.'®" l : .
And ~hen Sam offers, "i'd get a big.
truck and £ill if with food 'that giraffss iike to

oat. Then I'd weight the truck. Then I'd Lide inside

of it and call, 'Eere, giraffe, here giraffe.' Wken

he got inside, I'd slam the doors and weigh iLhe truck

again."

m |
b




orientation of ‘the pupils identified as gifted.

at the very narrow tasks of finding single, correct

and magnetism, second term, freshmen are bumping

‘there is no penalty for wondering out loud, for

about modeling.

83
' S0 Wasserman says, "I am astonished
at the difference in responses »f the two groups, and

.

even mc-e concerned about the single right answer .\
"I am flabbergasted at their limited

t#at do not call for single, correct answers."
Later, she goes on, "&nd so we have a

group of gifted children who are exceptiomaltly good

answers to the most mundane guestions but who lack

experience and therefore expertise i.. more intellectual]

In my education section -of electricity

intc these models. it takes me all term to get out
of ther "whnat-if" questions. to have them feel that

being fanciful. ’
Part of what's going on in the back-
ground is they're iaving ts lea: : that Jiving ftself

-

is a profession, and that learning how "o I=arn 1S

Ehe objective of their education: So in the concept

]|

also learning

of ledrn'-g how to learn; they ave

Ly
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24

effestive. They plan to do their jo

84

Now, that Secpna thing is sorething

that we instituticns spend quité a bit of effort

trying to develop the milieu where they can try ouf

‘this iearning how to learn. #nd maybe rn the :ontext

' of that learning how to learn they will learn some-

thing more about modeling:

It's bassd from a 1957 speech, The .
o ”777777»77_7.77- . B B S o 5]
Generation of Greatness, from Dr. Edwin H. Land; who

said, "I Béliéﬁé_thét each young person is different

from any other who has ever lived, as different as

h- ©i:ge-prints; Lhat hs could bring;inﬁc the world

- a Jonderful and a special way of solving problems;

that in his special wiay, he can be great:

- " "Rt not m:ny undergraduatés come

throug) our present educational system retair .ng

this hope. Our young béépié':: after a very short

time ---give up any hope ¢f e ing individually great.

“hey pisi; instead, tc be good. They plan to be

y
b. They olan to

take their heslthy place -in the ~ommunity.™
What Wssserman is saying, what Land

is. saying, what I was »aying, ail the wa,  up through

the educational system we guide them away

iy

rom

aspirations of greatnesc:

The otier wart. f vliis program which I
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11

12

N

i . _» R . ;' . . i . | Q

have been privilegad to be able to run and to develop
takes a tack of .trying to present them a situation’
where they are going to be stretched, nct to keep

" their educational elasticities by not asking them for

toc © ... Ynu have tu ask a lot, and then you have
tc have faith that they are going to do it.
-, I would like to end by simply reading

[}

put in a situation where theyv have been invited, as
colleagues, to join with faculiy menbers, ma-y of -
whom are freshmen, to join with faculty members to

_iff; been expected that they

jo3}

do reul stuff: An

could iearn :t: They were atked Enr what they have

Lo say.
The first statement is a brisf one:

"Or ° the pzs* things about this project is that

o

it ~<ne."

Second. "My 2expericuie was quite:

tinlike any course vhich I might. have taken. Tne

exmerience was more l‘ke a partnership in a project

than a studert-tea

nher retationship:- All motivation

(2]

1

o

came *‘rom within,; rather cthan from gradas.

Next. "I can say withe it reservration

th~t 1.y undergradia.c research experience lias been .

>

r\
Rty
-~
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the most important fackor, iﬁ-my inteillectual and
‘. .. . " -
professional development "4t MIT: ecentral to this

fact is the time and erfort’ devoted to me by’

Professor X. Hxs app: oach to me Yaind two other under—_

graduates has been to treat us as egaagls.’

-

“ﬁhilé'%ﬁis means that hé has demanded

a 1ot from us;'lt also means that the des1re and

-confidehéé required to Fill those demadds has been

created.”
In the written test:ﬁohy that you have,

i héve;éfranged a whole segmeht, perhaps thfee tlmés

.that many, plcklng up on the themes of the Tresponse ~—

the éiﬁdéhts demand, development of spééific

confi dence.

S -+ rThe facultv can te- +=he difference
netween -~ evervLun, hLetwe: -est performance scores

and soﬁeti-hg reéi'that they are asKed to do.~

And I Would hope- that an emphas1s that
wight be stfftlng to grow 1n the school: is t6 ga
back to eﬁphasizing even more competency tests, and
to not simply end vp witu @ éhéékioffahlé-list of
skilts ond technigues, snd have tile edu -stlon left

Béhina, and have them all end 1P iike Wasserman's
gi® ted qroup

MR HOLTON. fhank vou very fu-l.

(
o
0.

e = E
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‘,vsamé’@aiaﬁ_iaégtisﬁék;if~ag§; from the
table héré? | |
MR,.HiﬁﬁﬁiEfﬁ} ¥6uzméﬁﬁiéﬁééiéﬁéE when you read
the admissions folders that you aré"tryiﬁg'fa fiﬁa“if 
¢hey have the SEUFE to makefiﬁihin your L Bi Eﬁfééi
‘readings. Db'ﬁéﬁ-aééaéﬁié factors enter into:the
final decision? |

MS. MAC VICAR: Very much. For example,. one of

the things I" first ‘.urn o would be the attendance
-record.

. Bne of Eﬁé;tﬁings I lovk to there,

I

] : » . .~-\

I. look for any abnormai of unusual resgponsibilities;

a job,; running the rinch, up at 4 a:m: . father is
‘dead; still manages to.do the average. Margin-i

_according to tests. Can tley make it?

The real thing chat influences me is

that I know that that high sch»sl recsrd, when it

runs og-, is survival skills anc ihtéliééﬁﬁai‘éEéﬁiﬁéj;

/
1

through.

- MR. HOiTON: Now we come to the Final mornidg_

‘period. I would lik& to sta.t ~“his by askifg the
panelists themselves whether they would like to discuss

matters with eac’i other or ask guesticns of each other

Io2r a2 frw minuces:

n

°

[N

Q0
(i

o

whicn ar: g3ing to have to pick up and see the student

N



L T PRLY

_:',. . o T B . i » L ,:n : , ."' B . | , Ud.
1 o a3 ~ After thls,'we will tufi.if sver to
2 ‘the é:csﬁfriié'si'bnérs* and to the. Staff itse.
3 . E " So. wouwld ycu feel free Gt iight;ii%b
i eagh'otner. e will listen carefully snd 1ake otes.
5 -ﬂﬁu\STAFLORD. I ad not at this time wish taf
g1l lianht xnto anybody oﬁ ‘the ﬁéhéi, éﬁcé§E3E6 raspond to
: 7| the quééEibﬁ,thae-aeaié With counseling and what we
7 8 ight do about it 1n the school ‘and how wn'miéﬁi
9 do Eﬁé'inducivé.ééﬁﬁsellng w1thxn the thh schOol,
ol say. |
_ R 0 30 | Anc.I did not reqpond at that +ime to
12 the guestion asked but certainly at my 1nstitdtioﬁ
: i3 End at ﬁaﬁy_bthér institutions around the ccuntry
g 14 | tﬁéia has 5eéﬁ a hisﬁary'io Eéét'qut the“§é£idity"
— ‘f Bl e thé pegr“érop counselxng ccnwept.' F |
lé” . - 4 background includes a ;brk experxence
17 || at tﬁéteébfgé iuﬁiai Républlc in Freev111e, New York.,
18 || 2a27 at that pertic ular school thé;e 1s‘a total school
i9 vEﬁl‘L on the oremlse thaL yonng peoole, Eﬁé peer
20 érdup; %ill bé.thé best p0551b1e counseih s you.&éﬁ
21 fina'ta éﬁstﬁér one; in artémpt1n§ to make it or
_22% get throuch the system. |
23 o _ so I woulu sdvscate, .and- in my brq;ii—
24 | zation and géﬁiﬁiétraiiéﬁ ciass in ccunselﬁnq, one
55 | of the themes, of courss, thac ; empha-ize is that
| i ,
3 A !
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w1th1n the school settlhg you probably have. the bestr

pQSS1ble source of supplement ng your counsellng

staff.

And it was sugJested of coursei that

yba can counsel certalniy without carrylng the t1t1e~
Counselsr: You can be a helper or a -- T forget the

term that was used: But peoole certaInly ﬂculd ass1st

*

you as part of the guldance team,_and certalnly the

students themselves, who are motlvated and who are

making it, wculd be the best source OL worklng through

thls probiem, to me. , ' ,

. MR. HDLTON: Would you like to continue?

MR. SJOGREN: I was going ts talk about anotker

'There.cbviously is some diszoreesiciit
‘or the fole of advanced placement. tests: I think
Coitege Board sEﬁ&iés,fébeai the fact that ost

3¥udents who Have taken &P cdurses in high schooi

do, in féét; =tay and remaxn_in colleqe for a full
four years, that they simply start at a higher level and
‘end up with a richer baaccaliureate degree:

;7 B , [ N - o 7'7
I #on't thkink the motivaticn feor nust

students in '‘going into AP b ograms is toc try'tb get

3 f‘
m
a
D
9]
o)
]
A

50 vouv critic:im veilly is

.
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m

‘education generally; I think, and ﬁétrépécifiééliy

at the APP. "

MS . MAC VICAR: 'fit is just the schools that I

have 'éiEéd in the 1ast two years have been ~ery
keen on a&aiﬁg AE‘courses‘and arguiﬁé_ﬁhat; on
eéSﬁSﬁié qrduhas; to save the ét&&éﬁts'iéter; And
as saﬁé way of Fuowing that tﬁé-Studént is doing’

somsthing well: ..

,.U \

They don't want to offe’ ‘anced

Englisn: They want to offer AP English. and-I think
that's wrong. ,

.MR.W:OMIbi?i 'r 3ust have a éomment_Bﬁ £hat.

13

i

It has been Wy exper enLe -~ and I was jUSt wonderlnﬁ"

how weil xﬂformed you are about ite sutcomés of these
.e -
B o . _ = - -2
advanced -- the CQntlnuathﬁ 5f advanced placement
- . N . : - ) . » !

ciurses.
I found that we could, +u ouv nigh

school or in other high schools, get them to advanc~-o

placement classest -- let's »ay for French or i reign

ianiadge -- while they s-ill don't kncw how to speak

the ;énguagé; they are ~oing. Eé'réaa-ﬁcliéf aﬁé whé:

hava you, but %hé¢ don’'t. kn ow how to commumlcafe Vet.z
54 Y

. ' . And the tééédﬁ’thé] take these .courses

e

rather than take in advanced course in the foreian

i .

N €

i : .
i =




v

rawa.sd 1s e1th er mcnetar§‘65 prestige kind of windTC .’

And I'm opposed io the prestige awards.

"

I would }ike"thjstudent te be just

Satisfied with the fact that he or she is going to
learn more Tranch by taking a conversation course.
e eaﬁit-gét EaaéEﬁéf a éthérgaﬁion

advanced placement ciasses.
- MR. HARGADON: . This entire conversatxon under—

fines What I'think'ls the ant 1CLpa’"’ '1ff1culty in

<

arerlng ut somethlng called sperlf tlcnt adm1551on

requirements;--.- : /

Nt”h of. the alfflcul y for t’d' rEs

fact that YB& can't get tWo colleges to éif”. QE
5 _ A

Wﬁéfe a_Eegihhinq course on a subject ought tb bégin,
. o ’7"; o -”,l o . - 7
or two high s< ools to agﬁge on whethér, say a fc;elg

'lang lage wﬁat f-action of the tlme LS to %f spent

iin»Learﬁiﬁé to sneak the language or what-fracthp of

time is being spent and should be.svenut, tearning A

reza the language, and 5, forth:

Yol
RO

-

.“
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My own experience; and ‘my reason for emphaSLZlng lt

" B ’ &
is, it has less to do With a particular coiirse than
VY . - ) i . N \ ] . i i . .
with my e€xpérience at schools thalt have advanced
. 7 T | |
courses. that have lots of honorsxcourses, ‘that have
. . l “‘ .

AP courses, ge nerally have more chailehgihg programs.

The pace is more Eiéaféﬁg; ‘The stanaaras,,ana’thé

/

pace is:.faster, and the standards are more rlgorouﬁ.
‘ 7/
If T am not mistaken, some Géfy

respectable rastltutlons have students who have takgu

\
an AP course in hlgh school; contrary to the ex@mple |
/ /
you gave, and do_Bétter in the sécond level-of tha*
. . . . : / .
course Whéﬁ they get to college tban do stddeﬂts WO
htoob the flrst 1Qi;1 of that coar::;;?_coiiege
‘WR. SOMME T; Actually, ihaE's,WEatvI'ﬁ very

'

iﬁterésted in. “nd I didn t mean to cHallenge you.

unfairlv.:’ . R

I want to know whether tfose advanced

‘placement  Students profit very highiy from the courses

that'they-taks; béééﬁs@ i, from wher~ I am, I ddn't:

'
|

think so.

MP SquREN. We thlnk they do, at our instléu—

tion,; and we- do have soﬂe follow-up ‘studies’ that
- . ' a .
uppor% that. - -

MS. COX: I may comment on that question. Thz

s .

censultation which oc"urr'd in Califoruiz:'s Doroposal
! & ~ 1L
. .
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~3 |

o

'systems had to do somethlng in'an effort to éommunlcate

réguireménts were not thé'méximumh but thoy weve

~we hLave iﬁétitﬁté&;éﬁ é&ﬁaﬁééé'pléééméht sredit for -

do bet+er than a four point; because we would give

Bigorous courses.. K

e o R
. ..

to change;admission standards for both pubiic seqnents,

aimost without éiéé@tiéﬁ there - -~ étféﬁg'éutéry?

té_élarify éxpéCtétibhé; and also the concern about,
orice having met our,standards, that they were locked
at as the maximﬁm; and that the hlgher educatxon

¢

\
to students and to the parents that our admis. ir.

[

ctﬁéiéé'ed to be the mlnrmum requ1rement.
P i _-f, To that end ”itﬁ‘tﬁié consultation,
¥ N : Y . .

1

Eﬁé first Eiﬁé'whéfé now a student can, if he or she:
i N : L P S o !
Fa kes a sufflc*ent number of honors courses on a .
four -point syctem, can in&ééa; from our perspective,

i

(I

itfé credit on admission if they had taken more

.\ . .. /" -
S ) » ) >

It does noﬁ.onlifﬁéGé to be i#P: It

= ’ i ,\ P - 71 ! m————— - s "

has to be more rigorous courseJ e
e i A

MR;_H@ETGN& It Sééms,tb me w2 have identified.

good topic which the éomn'gslon might want to

a
e 7 § . e o ,/ o 777/‘77 L B

dommission Some extra work on, and perhgps part of a

1 , . | ) . ‘

ﬂeethg ' : S | FA

,t/ . Is tnere another,lssue ambng ‘the -

l//_ - i : 3 L —/' . R

| ) gs -/

G ° 59 . /
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I khave ore more issue:

Dr. McGee suggested that colleges; I .

- \ ot

\

1

foreign-language as a condition for admission.|?’
i 3 : Poos ’ ‘ T S
o : AR : 3 - o - N
I BéliéVé th thinking 'i§s to encourage the . student t3.
take-a foreign language. = ;
. : |

I guess my feeling is-that the high

schools should; in;their curriculum,; reqguire a foreign

lan uage at least of the studenfs who are aspiring to.
go on to college. That's the wg& it'happens in mest
European countries. The high sfhool curritulum has'

je: fhe colieges 4o’ nat

dictate to the high schools what Should be taught.

And I think the idedl is to have a
“cu%ricqium ;h.piace,§6”5£uaén£s who graduate from

| .

tHat high scho6l have all the options available to-

-

at the secondary school level, and not oput down by

the '-- or demanded by the college:

/

. MR: SOMMETT:’ If I may add, it $hoild be below.

3

| the sccondary level, and below junicr high scrhool

.level, .wecause I think we are starting to zeach

; N - .
berieve was his reference; should require; for example,

‘them; including admissjon’to the most selective,
-most rigorous instifutions that they can find.
‘ ’ So I wotld préfer that rigidity be. ,
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' five categories that tend to get the emphasis.,
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children foreign languages at an age when they are

.least capable of learning them.

MR: McGEE: I would concur with you. Actually,

'I was using the foreign language example of what

happens when there are requirements.: And if require-

ments are established; that tends to Set the pattern.

And the question is if we are féiiéwiﬁé'
the ﬁééiéhéi study on ianguagés and the présiaéﬁéiai
concern on that issue; ﬁéfﬁaps both universities and
high schools should be putting more emphasis on the

foreign language issue if that is what we want
ﬁétiénaiiy as an outcome.

Now we would, at the secondary level,
cértaiﬁiy appféaiaié the faéé that there is fléexibility

in the admissions process; because. there are going

highly in cértain areas which may fall out of the

It's pretty hard to have an art major
at the university level if one has been limited. to
a semester of art at the secondary level. We have
a grea®- diversification in our Amefican system of

education; and that diversification should be fostered

"and not arbitrarily limited.

MR. HOLTON: Any othér issues among the panelists?
. _ 5 A . | |
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MR. CROSBY: I'm not sure that I'm ready to
accept either one of those arguments, especially in

teriis of the high schools being the ones setting the

standards, even for the college.

. If so, then we're going to be changing

the whole purpos e of the high school. I think our

‘high schbbi has been a.reflection of what society

thlnks that we should need: If it were ieft up to the

~high sChool; we wouid have an entlrely dlfferent

system; and wouldn't even meet your criteria at all
for géihg 1n.

And I £hink when we ibbkeé at 's7,
reflated to Sﬁﬁtnik; at was rnot the high school that
decided we needed more science and.foféigﬁhlaﬁgﬁagés
and so forth. If the high schools or the public
ééﬁbaia_br the éiementaf§ schools are tb'éétérﬁine'
the needs ofithé-éééiéty;vthéﬁ that ié'%hat should
be the guiaiﬁg porht |

So I don' t thlnk it is- up to the
schools to decide whether or not we need the forelgn
1anguagé for the welfare of the large of soclet];
language or whether or not we need ﬁath:. At some

poxﬁt the large of soc1ety determlnes what we need,

‘and at some point we determined that a large group of
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should be the goals. Somehow I'm not ready to accept

with certain labels. 1In my examples; 1f vou read what

97

our population needed to be able to learn to read and

write.: The schools didn't decide that.

The schools didn't decide that those.

~

the fact that we should determine that criteria:

)

MR. HOLTON: Any other issue among the

Commissioners?

MR: IcGEE: I would just comment on the California|

study and commend the cooperative efforts in helping

‘to define and clarify goals. I .think that's a very

fine outcome, and we encouragée it across the country.

MR. STAFFORD: I would like to comment on the

i = — T ~7777i77’7’7.’777’7”"7 S ‘77. - N "77;\&7”77” T S
Iast speaker's remarks relative to the cooperative

effort between the teacher and the students. I think
it is theé way to go.

Enrollment, creation, and creativity, .-

the feeling of creativity on the part of the persgn

certainly give a commitment to those people: in the

fact that they have created that:

That's just a proven thing. So you

have no involvement, and you have no involvement.
a v . .

MS. MAC VICAR: I would like to comment on Dean’
Hargadon's ¢bmﬁé@t on not restricting it to people

N

the students have to say, they don't go over to the

<
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right there. They are offering-advice to you, be it

separate section of thé corridor called "Counseling."
-;-,- o E _ B ,‘ o , ,I,,,,, [
ou're talking with a ‘teacher or other faculty member

N

personal; professional; or academic:
| There are a lot of ways in what most
cf the interactions would be ‘like, but you just can't
tdrn it inﬁb a éorréspbnaence course.
MR. ﬁé;iéﬁ:’ Any other issues before we turn it °
over to the other side of the room? i

(No response.) .

Let me ask -- this might be'ﬁﬁﬁéﬁéi;
and I hope Dr. Goldberg doesn't mi:nd -- that even
before-~we go further with Eﬁé‘dﬁééEiéﬁs frém the
Commi%sidners themseives, I would like to hear both
ffBﬁ Mr . Géiaﬁéré and from the Staff, Br.'éafibalai
and Dr. Adelman, who have been working on Eﬁié
conference for a good Eélf year and hé#é,tgkén ué all

-

0

You Have had, I am sure,; a number of
* : K

burning guesticons that came to you as you were

listening to this and, before that, as you were

reading.

- Would you like to start?

MR. GOLDBERG: I just would like to ask -two

L 100
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. guestions. One that comes out- of the general testi-

mony that we havé heard this mornlng,‘and one that:

‘comes out of specific testimony.

_ e

-~

The specific &ﬁéééiaﬁ t have is
aé&féSSéééﬁb Fred Hargadon, Whé{éipfééééé Sore concern
with what you called mixed signals. And you gave ag_'
an example tﬁé'aﬁiﬁéfsity of 6aiifornia‘aﬁa stanford.

And I would llke to know what you

hxnk one could do about that,; given therfact that

we have essentially a decentraliééé Américan educaﬁiéﬁai
plan f—.as'oné of our pééplé sald,zrathar tﬁah a
system -- and we have a variety.of ihééﬁéﬁaéﬁE

iﬁgﬁiEééiaﬁs. o | 7

What can one do about the issue of’

mixed signals? That's one gquestion I would like to

Ul I

ask. . o ' _ T
_And the second one which I would
adress to the panel in general, for anyone to address;
is the- issue of guality of teaching.
.éiéafly ahnumbér of you talked about

that in a variety of ways, and vou have made some

4.

pOInts that’ _you have sugqested ihaE there .are serious
-~ : ’ - . .
concerns and prbblems WIth the quality bf_teachiﬁé aE

e

Eecondarv school levels. And I wonder if you could say

a little' bit more about that, partlcularly in terms of

¢ ) -
-~

101
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I'm garé.'.That is that the secogﬁar;_%éﬁéB'é

100
bilitY‘fbr that might be.

And- you mlght even want to say some-

thing about teacher educatlon 'in this country.'

v

MR: HARGADON:- Do you want me to start Wlth bo€h

. £y
J _ . - ;
parts? | i S
b The first part .is easy:: t don't have

the answer. I was faiéiﬁg it so -that §ééﬁié are .

5

We have a very difficult time mastering |

the requiréﬁéhté for Eﬁé pubtic institutions of the

State; and then there are the others.

-

I think it will wash out: I think it
just has to be récognizea:_
I do think that in the secondary éChbblg'there are

Géry, very. very .serious problems in qualltv con*roi

and in térﬁé df weighing. off senlorltY;agapnst other

factors.

(‘L’ﬁ

ﬁ

over again.

—-—1-0 I
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to the guality of teachers in secondary schools;

= ) . . T
We might well think of instituting

hiring policies similar to colleges, where there are

legitimate attempts to take seniority after a while,
where there would be such a thing as tenure, but
where there would .also be a five or six or seven year

t

And I have always wondered why

‘secondary schools wouldn't get in a position of
adopting a similar situation like that, as do the

colleges. L - : 7

MR: HOLTON: Dr: €ox: =
MS§y €o6%: I have some observations with regard

relative to the morale under which they operate.

o

that in the pre-Sputnik era the United States became

very concerned about the guality of education;

particularly science education; and that as a nation -

‘were eiEféﬁélyAWéiirPrépéréd; as measdréd by their

scores on certain achievement tests:.
During those years when we were

o~

Comments have been made to the effect-

-

al
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school faculty people to college camouses,_ﬁﬁéfé

i _
2 there was é tremendous 6@565E&ﬁiEy fof étiﬁuiétioﬁ;
3 This was a rewardlhq profe551onal ’
3 ;activity. Those kinds og aCtiVitiés now are few ’
5 analfar between. i ' , o | |
6 I believe that we need to reinstitute
7-|| such 6pp6f£ﬁﬁ§£i¢é for secondary écﬁéol.téachéfé‘aﬁ&
g |l for uniVérsity'Eacﬁity; because it ié élso an
Sc opportunlty for unlver51ty faculty to flnd out what s
10 happenlng in qecondary schools, and for themselves,
ii‘ to be 7tiﬁulété3 and féffééﬁé& by tﬁééé challeﬁééé

v
12 This needs to be done not only in ‘the
13 || science area, -but in ﬁany a'éaé.of'highér'ééucation.
14 MS. Mié ViCAP. ‘There are two or three things
i5 || that I think about when 1 tﬁiﬁibéﬁout how.to improve.

- i6 | the interface between the high school and the college.
17 It may sccm fanciful, but I goﬁétimés
15 wonder what would have happenéd if unlonization_héd
19 héﬁéénéa a%fféféﬁtl§ and all aiééiﬁliﬁéé; at® faculty,;
20 || what if this would: have happened by history teachers
21 5£6:-graaés Five all the way up; what if it had bssr
99 éciéﬁCé'téECHété o:Amath,'éométhing thatAémphasizéd
23 the disciplinéo; |
;4 '~ 1t goes up vertically, in a sense, and
557 éélyaﬁ_iéagﬁ mere and as you'build on éAfoundatlon;fit

104 :
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grows.

| It seems that what Alice is saying
those high échdol iﬁétituteé which used to happen;
some version of them is very importadt o Bfiﬁg back:

L —_— T T a -

I have been . in several settlngs 1n

the last year Whére teachers would speak,rand the

58 or 29 year old teachers would speak ultimatsly

| ana ﬁéarhiﬁgly cf W1sh1ng that they had the network

"that the 45 or 50 year old teachers whc used to @o

©

tbfthbse iﬁétitdtés had, eomeone, one other person
to call up in another city ahbut curriculum météfiai.
to hé%é?ebméhody to refer to;

it.is extremely.ionely, ﬁéfhahé heiné

the . only art teacher or bexng bhe of the three pecpieA'

in a citys and all'of "them graduates w1th1n the iast

10 or 15 years.. They have all these resources; and
not knowing where to, get them, where the curriculum

aterials are and how to ask:
so I would really underscore that:

MR: HOLTOV‘ Are thé last two of you sayiny that

'there was a time when we. knew how to do things in

téaéhér préﬁaratibn and in gettlng cclieaes and hxgh
schbbls t6 puii together on this wagon, .and that some-

how we now are not d01ng it, and; if So, why &reh't

we inng it? Is it a matter of money, or what?

-
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MR.:- SJOGREN:. It segms to me there is a cycle
. - . <> . oo . T

- here. Theﬁbest4pr€§aréd';£udents coming out of the

" so-called best high schools going to the so-called.

best colleges; thpse students then seek careers in
, . e
the professions,; law, business, medicine, and a few
journalists here and there, and a few téachers. I'm

t e

taiking now about the groups-:
R " others go into, typically, .the

regional universities; many of the state universities:
These probapky don't represent that group who have .
taken the most challenging courses, generally, in

high school.
, - y 7
And,; ‘further,; when they went into

coliege; the ‘standdrds were still much lower than the

-

more selective colleges. -
controversial; and I am going to get myself in a lot

' of trouble here: But those are’ the very people who

v

go'back to high school and teach students and try -
to prepare them to go to the most selective collegess;

and try to teach the AP courses:
And so we are caught in a cycle. We'

are taking the. mediocre studgnts out -of high school,
running them through a mediocre university system,

i d F)

and bringing them back to teach the best and the

X v >

‘D\

!
o
o

k4
4
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4 brightest so that they can upgrade

education.

MS.

‘It seems to be that may be a problem.
MAC VICAR: To me, things seem upside down: ©

I don't understand why the most;preclous resource,

teachers

thé_cbiiégé level,

supposedly got the best

the chlldren, has really the least prepared

and why the students who supposedly are at

N

have have

t prepared téachers.
And there is nothing magical about

that

| know how to ‘tedch.

becoming an assistant professor,

‘What you do is
‘plunk them in a ¢lassroom aﬁ& say;

5 . . - . —5,_—

be done-

You are not worrled

‘you- sudde:

take a. Ph.D.

"Here,

'.irrr
’éza'

teach."

the damage will

You are not worried

development,

of these 17 year o

about the students

about,

I keep me

about sométﬁiﬁé:

h,

They teach tﬁe*course,.and they teach
. ) - . ’ ~

'But that's what you are concerned
. S _

t about .

t

""" to téacﬁ
But in the thirdiéfadé or fourth grad

etlng up with teachers

e,
who don't know any- .-

rd

thing to teach!

They know a lot about the bl kﬁoa

andéabout the classroom and the developmen

J
,,1, — - -
graders;

~aﬁd»tﬁey may be stuck %ith>teachlng arithmetic

when they only had one or .two more courses of

arlthmetlc themselves in the undergraduate tralnlng

.Y

N

o
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. than they had:back in fifth or sixth 9ra&e-

R4

They have lIttie to deal w1th in

~ ~
o

teaching these chlldren

-

'When you're talklng with the voungsters;
b‘ . . .

you 're talklng about how' to make anaiogies quickly

on your feet, to thoroughly know your own dlsc1plIne

. well. enough to make correct, rigorous analogles,

v

baslcaiiy maklng it 51mple and correct.

And I thrnk tHat takes a 1ot of educa—;

K

tion;, not a minimum amount of educatxon.',so, lookIng

for ways to turn things'up81de down, SO you get

highér éauéatéé;.higherfiuaiity'téachers teachan
the lower leve i oﬁ thé'eauoationai systém;.the one

:thing is money; Money is the great seoarator, where

- the prestige isy the st"tus;;iﬁe ééonoﬁic returns are.

< ., One ‘has to turn it around, if you want

have oeople go 1nto teachlng ln the schools.

One thlng that mlght be useful -- and
hI have been tryrng to talk the chalrman of Texas

Instruments Into this -- is thinklng about teachershlps
F”)' ..

§We have professorsths, and SO - Why;not teachershlps,

where local schuol systems are given such an asset?

:

'There'f”ft be a way to work out with

the public élhool systems a way that there could be
guaranteed salary levels, something that industry

-




further training.
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locally takes a hand in:
MR. HOLTON: Yes?

MR. STAFFORD: I would like to also support

this bringing back to the campus the teachers for

. : I have numerpus experiences in bringing

"people back for further trarnrng. In one 1nstance

there was a case of a return f

L \

was fortunate enough to run an 1n§t1tute for four

serviceéman, and I

-yéaré for §erv1cemen and women: who Were returnrng

‘from Viet Nam.

In terms of some responsibility that

our institution felt that we had for these people,

‘we decided that there should be an effort made to

turn tﬁése'returnfng people back to socxety, who had
e’tremendoué-eﬁoﬁﬁt‘of potential, to turn them;to
§oﬁé §§§a;inge them some direction..

| And I was fortunate enough Eo_éet
funded éﬁ institute for training teterans for iunior
coiieée couﬁéeifﬁézl And we retﬁrhéd to‘soclety 120

trained counselors' to junior - colleges, who ‘are spread

through the junior coiieges;of Texas.

My example also goes to the GI Bill,

in terms of the commrtment to returnlng to soc1ety or
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Y

individuais: And I certainity feel I am one of them;,

and certainly I feel that I have returned to society

 much more than I have ever gotten.from it in return

-

B

goal? And this is to improve the guality of education,
to come up with a better articulation between colleges

and universities in relation to the people. .

: This is a matter of national will:
_MR. HOLTON: May I return now to the table of
- ; ’ ,

tHe coordinating staff.

Dr. Garibaldi and Dr. Adélman, may I
ésk_fou_tomiﬁtervfne for a few minutes, and them we
will turn it to the Commissioners for the Einai péifbé.

MR. ADELMAN: I just wanted to provide the
panelists with some iﬁfcrmatiqn Eboutlééﬁéléf the
other pieces of information that the Commission is

v

receiving:
First, Alice Cox suggested that the
Commiission gather information concerning notable

programs that addressed various issués in the

transition from secondary to post-secondary education.

Indeed, we have done that already. I notice the
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12

»Bé-éﬁie'Eé demonstrate some real impact on students

11 5over a period of time, and not all programs can do

'be one of those that can, and there were some very
- good reports.
“and I would llke to get back to thIS impression

‘later, because the: whole thrust of the other half of

in college, which §rcfessor MaéViaaf Eaiﬁéa‘aﬁaﬁt.

109
controversy about Project Advance. up théfé;:aﬁa its
apprqaqhes,ana the gquestion of aéﬁGEiEiﬁg or
adjunctiziﬁg high school teachers Sé éetiege‘préfésseré.

| utwe.iééké&-ét all angles of thétffthé
time §ﬁ6rteﬁe& éégféés, the middle collegéé and

et cetera.. The. only problem w1th this collectlon of

materlals is that it's hlghly variable:

for math. 1Its principal interest is that the prbgram

te

that.

Project Advance can. It happens to

‘The program in Seattle is a different
kind of experiment: We had a number of premetriculatiof
impressions.

Some are programs which wiii'féiéié -

this hearing is about the transition from post-

secondary education to the freshman year experience

111




| T 1
1 'ﬁiii.réCéivé and has ﬁéﬁ:féééiGéé so- far, and

24 it's under contract, is perhaps the most éiaboiate.

3 | analysis of high school Erahééript data ever pé&forméd
ol nistoricatiy. | ;
sl © We.have a data base in the early '60s,
gl ana another data base from the iéﬁé 1970s; with

71l very fine coding, and Wé are askihg guestions such as
o | distribution of types of courses that kids took by |

g || track, whether they —— écédemic'Or.€6¢éti655i or
i6 géﬁéfa;'trécké;'what their grade §6iﬁé SGéféééé were
il in those courses, so that we can see where the great
iz | inflation was coming from; éﬁd %hatlkina bé cfeditl 

ig,.\.ni “ -  That maﬁériai is being fed into |

i5 | another panel discussion we are having in- August

‘16| &t the 6nivérsity of Rﬁé&é Island on the éhaﬁéing

17 || nature of college Eﬁfiiéﬁlum and its influence on

is || high schools: |

19 a T e aré g6in§ to get into some of these
20 || issues a little bit more deeply so ﬁé'wiii ktiow where
o1 Fthe_éommiééiéﬁ is going on ;hét. - So ‘'you shoﬁla,KEBW--
2 | about tnat.

We are also going to repeat many of

z ﬁhésé questions, the'ééﬁﬁiééiéﬁérs are, tomorrow

o5 | morning with a group of 20 students, 10 high school




lll
e ) A T
_seniors and 10 college freshmen; asklng them baéiCally

-

o || the same kinds of questions from both sides of the

o

a transitional éexperience.

3 : . - '

0 So you should know we are doing that.
5 Also, the Commission has; in fact,
gl looked previousily and examxned the Comm1551on s work
7 on the coiiege entrance examinations in flve countri s,
s |l ana the_International:Baccalaureate._ They did that

5 éxaminatibn and looked at,; that beforé:

. And what that leads to is my real

i || question for Miss cox, who said that 90 percent of
iz || Ehe éﬁﬁéiiﬁé‘5£aaéﬁts at the University of éaiifornia
i3 || have taken three yeaze of mathematics and étiiieééﬁié
|l do coiiégé'ievei math. Now; tﬁiggig's distinctior

15 between the amount of time spent in- a content area,

16 || -6r a measurement of a level of prof1c1ency 1n.a

17 || content area. |

.- : o Ehat'seems to be the distinction that

. 19 | you were playing w1th there, and the Commission has
. ' »

30 || run into that Béféfe;

You have dlscussed examlnatlons. Some

22 of you don t want to deal with achlevement examxna—°
73 tlons. And yet the CéﬁﬁiééiBﬁ has prevtcusly heard
1;4 questlons about recommendatlons that ‘students onlv
25 -need to spéﬁa so much moré time on mathenatlcs or a
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foreign language or .science and they will learn it

or they will know ‘that Eﬁéy wiiifiéarn it.

Efat méasuré,,llke the International Baccalaureate,v

- — = — % — —

-a hlgh quallty examlnatxon, What a student learns?

"MR. HOLTON = Any partlcular panellst°

‘MR; ﬁﬁﬁﬁﬁﬁﬁi» Any ché of them;

Ms.‘ecx; How they can be céﬁﬁéfé&°

MR. ADéLﬁiﬁ: If" the Comm1551én has to ﬁrestie
with this prcblem} how do yeou make recommendatlons

- Ms. 66§; I am not sure you can compare them

with prcf1c1ency expected, but let's look.at what_

- we would hope that Wé.Wbuld find a.pfcﬁicieﬁcy would

do

This is where we started. In the 1950s,
when there was a certain degree of exceiience, at

who fed Intc 1nstltutlons such as the Unlver51ty of -

ééiifcfnla[ came from tradxtlonal hlgh schools .Aﬁd :

114
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university was not accessible’ to all .people. That

Ol

‘mandated from the higher education segment.

to deal with achievement ékams;“‘

‘113

by "traditionai," I mean certain high schools. The

i . - - )
is one of our goals.

We want to define proficiency so that

we at least have a common language that wé can under-

stand where we are starting from; that people im - = -|
. : . ‘ . \;
2

secondary schools; people. in high education,; can say,

all right, we all understand this is the point; now,
let us talk about how we can develop the curriculufi.

- And the point was made by Dr. McGee |

that it was very important that secondary school

people develop their own curriculum without being

We agree with that, and our plans

W)
(23
;)

in the State, €o work toward that end.

' this must be done by the school
districts, and it must bs taken out of the hands of
Eeitbbpk pubiisheré;'

MR. HARGADON: Since I was the one that mentioned
or foilowed up on the ééﬁiéééﬁéﬁE fé§E§;:i reaily do
want to ébiréét.Whéﬁ must 5&?; been a misinterpretation |
I iéft with you. And your éﬁragé was, "don't want
I said I didn't think it would be

practical at this time for colleges to rely more on

115
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measured once wWe agree on it.
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achievement exans thaﬁ tﬁey now aa;'

test against measuring prof1c1énci s.. I thlnk it's

one Eﬁiﬁ&,_as we were arguing; that one ought to

a course in a given sﬁbject; Tﬁét'é-aﬁé,iaégtiéﬁ;

fdétaiiIWHaE one expects to have’ been learned by taklng

It is' quite a different: questlén to say, can that be .

\‘*\,j; ' And I haﬁﬁén to think, hav1ng spent
Some tlme looklng at “the-A. ievei and e 1evel exams

in England and Scotland this fall, thaETfin\fact;

—

lt s pos51ble to measure prof1c1ency.- The dlfflcult
trick is to get agreement on the content. '
And of course in England and Scotland,

you do geti agreement on eontent—’ And it's one of the

-most startling thlngs to s1t w1th 26 college and

secondary school facultv and dec1de these thi gs;

I

L
rh
U)\
v

and havlng someone say;'"ﬁon‘t'you thinE th
little too much Charles Dickens?"

All I could think of was, I couldn't’

i
H‘ o,
o

E]

ey
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lmaglne a Slmlldr meeting between a collége an

someone say; "Bon t you thlnk that's a llttle too

much caﬁfaa, or whatever else rt would be-

It would really help if we could

-

'éistinguish#betwéen the §565iéﬁ of how to agree on

you measure it:

MS. MAC VICAR: I'm not certain that you need.

agreement.

bﬁé of tta best démonstrations that

a faculty member 150 problems at the begrnnrng of
a course'and belng told that ‘at the end of the course:,

there would ‘be ten on the fInai; and they were

graded all the way up through dlfflculty. They
" ’

requlred;a lot 6f library work, besrdes ‘the ciassroom.

What I am wonderlng is if one; two,

are thé kinds of ESSaYSq the klnds of 1deas, the kinds

of problems we ‘would expect people to . be able to do

'enterlng Ereshman year college, even 1f there was

hlsagreement, if those were . drawn together and 51mply
they_mlght grve a

taikiﬁé_éf Students”
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to be taiklng to one another about what the
-tioﬁs'ﬁight.bé, what ktnd'of accountability

 would be, what kind of background was expec

P

MR. McGEE: Commenting about the three
of mathematics; certainly a student who~ com
reputable sghool in California with three v

mathematics at a B level -- 1 think even wit

infiation, which does exist .in some institu"

H

41O

—_—

expecta-
there «
ted.

yéafs

es from a

éafs of

should not discount the fact that devaluation takes

s

place. -
MR. HOLTON: Dr. Garibaldi, may I ask

MR.: GARIBALDi- sufé. In many respect

of my questlons are already ans%éfed.,

one of the hypotheses behind>

meeting was,that Whether or- not ra1s1ng adm
staﬁdards does . iﬁ&éé& ihéiuéncé high school

Dean Hargadon has told us th

you for a

s, some
thé
1ss:.on

and

at ra151ng

admxssxon standards certainly does not do,that,

We have also heard, though,

the Gallup poli, the oubllc certalnly is very Interestet

in ralsxng the amount of courses that a student

in. high school.

Ralph McGee has told us that

118
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‘practically Impossiblie—to do all four years of
. \\

\ _

_\

mathematics or sciencé or any other courses thaE\ﬁé4;~——

‘would like to have. ‘ : o

I am ccncerned about what do we do

in that case. It seems as though we are pa551ng the
buék; and that's ﬁaE iikéiy -= we're not likely ever-

~

ﬁhéré, bf wal t untll the very end of hlgh School?
I mean I don't know-.

‘ MR HGfTONEl Does én§56éy,héré ﬁant'té Si%é a
guick sbigtibn to the puzzi;? > &

v "

MR. McGEE: Certainly not a qulck solutlon to the

puzzle, but tﬁéfé éfé many 6rgéhlzétlbn§ Wthh are

o

iooklng toward Improvement_of the secondary schoois

in America. = . . . T

I think we need to ook at the

' recommendations which are going to be coming out of

those national panels and draw from them.

= i would aiso inaiééié Eﬁaﬁ théré ig no

_QﬁéStibﬁ'iﬁ my mlnd that the addrng of rlgorous

'adm1551on requlrements wrii aehleve rlgor in terms

of more préééfiﬁE'6”' will achieve 'the goal of §éEE1ng
. S i ' R L :
more titles on the transcripts. That wiii féllow a




-
/4

1 kxnd of pattern. '
"fr Peqplé are alteady beglnnlng to react: -
_;;~3_ - Those who send étﬁaéﬁté to eairfornla
o 4 ﬁcertainiy'are looking at the ealifornla requlrements.'
';5 = The Ohio State UnlverSLty studv and
8 the direction in Whibhéthéy éIé.gdlﬁg; those are
é sigﬁaié-wﬁich é%éﬁéént put to.étudehts‘Whé are
8 intéréétéd in those instituti'.‘cﬁr}ﬂs.' And I don't think -
o |l we shogfd sell Shor®-the kind of communications
10 éﬁéﬁééié on Eﬁé.kghas aflréquiréméﬁté,”bécause it
ii will ﬁa’p'pé.ﬁ in ti;’me.
12 Mﬁ! HARéibéﬁ: partly because I think it is a
i3}nvery 1mportant dlstlnctlon to maké,'I féaiiy want tb
14 say that I don' t Eﬁiﬁk tlgnte 1ng spec1f1c adm1551on
i5 requ;rementé will ralse sta 5. I do think main-
16 "téiﬁiﬁé'ﬁigh admission stan'érég w;iz’help ralée
17 Standérééiin high schools. 7 | _.
——18 AtthiSAﬁomegi; f think specific. -
19 || requirements are antithetical to hightsianaarag;t
20 MRf HOLTON 3 'ﬁérhéVé; I think, yet another of
21 || our major problems SQEEéEéd here'and I have a feellng
- that we must give a good deal 5£ time to:thtf. oy
‘a3 N : 5. ‘Garibaldi's problem I tﬁ’irnkf 4i.§, one "
5 tﬁét.ﬁéfitsga}gréét deal of furenér study. R
25 .Let me. now go to the t&ﬁié'whiéh hééi'a
i o120
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‘could- not p0551bly offer forelgn languages at tﬁé:

been o patient ﬁere( and 3&@%_55'éawﬁ the line.
| br. Haderlein. |
’MR; HAEER%EINE Yes.',It 1§ very 1nterest1ag

following this up, because iram the'only'nonprofessioﬁa

here. I am a school ooard‘meﬁoer;‘aﬁé I\sﬁéak"for:

§5;ﬁ65‘school'board members out here, and we have a

-

And the problem has just been emphasizeé,

right now. I am héaring that'we should start foreign

iahgaagés not only’ at the hlgh school lével, but at:

grade school level.: o .

tﬁéfé are very; very many small.rural schools that

-
")

ielementary leVel. They would be very fortunate to

dut in thqse small rural areas, we have students

that desire, that have the‘aﬁbitxon to be physxc1aﬁs;

-~

dentists, pharmacists, engineers; and they have no

other place to go to school.,'

‘Now; I'm 1nterested in what' s happening

Wlth the adm1551on standards when these youngsters go

to the schools; They graduate from hlgh schoolgg They
take the Bést.tﬁat we oan give them, and that's limited

& -

i:_'




: " . S ] . j N . - S Lev 1
- O .' : ) EE ;

by .the number of children we have.in th% schools, and *|

-

2 || the economics of the area.
,- -a| .~ What do you do, as.far as your admission|
i | stanaaras, aamitting these chiidren? . What do you do
H5" as far asjygurmusra pregram? Lo l o
6 . Thls 15 a qgéstlon that, when I sgeak
7 to my schooiﬁboard members follOW1ng the flnlSh 6f
g | this, -the eomgleticn of this study, and teilxnngH’A,
7§ tbis is ﬁﬁat.yéﬁ'sﬁéﬁi&-béuaﬁiﬁg;'tﬁis.is a récbmﬁéné§?
. 10| tion, o any of them: | ' |
1’ ;f MR. saoqkfv-‘ I Wbuld say seIectiYe inigitutiopéa

12 w1th flex1ble adm1551on standards. We would admit the.

i3 brightest and.the'bEst préﬁaréa 6f_%56§é étﬁ&éﬁts}

e

14 e%ep ifAthei‘Were &éffcrent in ‘a foreIgn language,
15 &ﬁa_EﬁéE would béba%aéfiéiénéy thathbuld'Bé maaehupf
6 | .at the university. -~ & - A

. P] : : AR . - . .
17 "_ ~ and werwould say, it's- €00 bad you

18 | couldn' t have it at the htgh schpoi level, because
«‘777 . ’ :: .
19 it wouid give yeﬁ moreigﬁﬁortunlty to explore more

20 || courses at ‘the uanérslty.

o1 ||  an ihstitﬁiiéﬁ with iﬁfiéiiéié.éaﬁisgiaﬁ
53 | standards, they would Have to be iﬁtthébié;i/é—toé
93 bercent; or meet the 8- 1/2 requlrement,.tﬁatgstudent

24 ﬁéﬁi& probably have to fblldw;sbmefbtner codréé; go to.

25 || some other institution, and maybe take those courses

<) 'i;:;_ - 1}32;);- A
‘ 4 "“ P e - - : et e e ,,: e
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vof»aﬁ education; 1f we "re w1111ng to accept that --
‘and I am; and I.think a .lot of people are -- that I

-would thlnk those small rural school- &1str1cts should

B A

and then move over to that institution.
That could still be done: But I think
& , L ; ' f
our_goal is, if_we're_going to say that that second

language is one of the five basic disciplines as part

-

start worklng towards. preparing students for a second

language; because I thlnk that 1s just as 1mportant as

the othef courses that .that student‘W1ll have-:

MR. HOLTON- . Remember that the Commissioners’
and our presenters have a chance at lunch.to pursue
some of those: So let us continue ‘to ask brief.

guestions down the table.

Dr. Campbell.

MS.~CAMPBELL- Mlght\there be the. lack of conversaj

and the scﬁoois;_might that have been caused at an
iﬁtéfﬁé&iaté iévéi of saecialists; what we would call

currlculum spec1allsts in the d'sciﬁiines; who, in

ffe"} in my oplnlon, have bridged the gap between,

They have been sort of the ekténsibn

agents between the college and’ thé teacher in the

dISClpllhés. I think that: that has perhaps madevthé

- b
VT
.w‘<

,

[OF
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transition between the understanding of the high' school

i e [ — D Tiii_ .z L — 5 o
. Upiversities; many of the small liberal arts universitie

' rewarded to outreach to your own students. And it is

possible for a department to have one or two teaching

[y
NI
NI

coiiééé people betieve in an bvérgimpiification of
Bééaﬁéé_ivbéiiéVéhthat mb?t of the college teacher
education courses that one takes to work in-a
discipline, at least gd percent of that is taken in
the content area:

| Might there be ;hotﬁéf way .in which. the

student is being taught by the classroom teacher and

what the college professor believes, rather than
through a specialist; which we now have, and which was;

what showld I say, promoted and advocated by the
colleges and tniversities?

‘MS. MAC Vféﬁﬁ:,-Sﬁaéia I comment? -
g It ééﬁﬁés'pbinﬁéd. .
MS - eAﬁPBéLLs It is.
MS. MAC VICAR:  Moét'6f what I would call research

ones that bill .themselves as top quality in some way;.

do not reward théir;bwn faculty for that outreach.

It is very difficult to actually get

stars and 35 or 40 people who do their teaching:

It is rot that they do it badly. That's
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"not where theIr emphasxs IS.

—

) ~_ .
The rise of the curriculum specialist
3 : _ T~

- _ _ . .- ot _ _ ,\\,, -
had a short term improvement, I think, in immediate

-communications, because_it was nice to have there.

But in the long range; if I “had Wﬁat

there could have been directly, It would have eixmxnate
the need.

handle, reasons why unlver51ty faculty should reach

out; I would llke to see that in every appoxntment

O

and promotion. flie there had to Bé a letter ongschool

aistrict stationery attesting to the fact, commenting. -

'on the lecture of the faculty member which he had

given, the curricuium materials, teachers Eﬁét;ﬁé knew.

@hat.éhould be there 3ﬁ§t the same acs the letters now

thé must be there about feéeaféh; ehé the ocne that

‘Has to be there o doing service.

But there should have to be one there.

There should be something that has the perks built

‘into it for tﬁévfaéﬁiti ﬁemﬁéi at the university to

feééh B&E;r That is not necessa iiy fihéhCiai. It

.

lS a dlfferent 51tuatlon than the situation where

e

thé sehool teacher finds hﬁ self*
‘MR: HOLTON: br. crosby-: I L

MR: CROSBY: A& question) but ‘alsc some comments,
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‘because I'm wondering, too, as I listen not only to.

you, but as I listen to the colleges in terms of

admission standards, whether or not the colleges are

trying to cop out on part of their responsibility:

Are they also drifting into what we

- e -

"may say seems to be the general tendency of this

coun£ry to want simple and gquick aﬁsWe:s to solve the’
majpr pfobiems iﬁ'a half ég hcdr»éﬁ,téiéGiéiéﬁ?

Are we looking for a maltiple choice
answer for admissions? Wéraéﬁ;f want a teacher to
have to say sﬁbjéétivé thinking. We éant to:say

check A, B, C, or D, and this is:going. to’be the

7

o deal with individuals?

The other problem. that I have is what

. we keep using -- and this is becoming now 'a subjective

feeling -- we -- too many references; I believe,; are

being made ,to somewhére around 1950, and I'm Hoping,

48 you're looking at the 1950, that 1950 does not

T S PP A e o= —_
become the major point in your discussion,  because,

i
!

see, a lot of things-happened arcund the 1950s.

4

. . the first thing, Truman decided:to

i - -

integrate the Army, because he didn't want a black

\ .
A .

:
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also decrded we were g01ng to 1ntegrate éome’of our

and I aﬁﬁfééiaté; Dr. Hargadon, when you said not how

L 7, :\ \," . 7
body else t”‘éet the,standards; 50 “we don ‘t want to

)

it during the Korean War,

Aii 6f a sudden, too, if we start looking

at the 1950s ‘and Sputnlk and everything else, Eisenhowef

well or more or less they used to do, but,how;weii
Ehé§ shouia'bé:aaiﬁg -- and that is the comment,
first. |
And I am hépiné Eﬁat we éré nbt canéﬁt
; _ .

up and don't want togdo our homework.' We want some-

spend the'tlme to look at the individuals that are
coming to us. o

ThHis 1s a dlverSfoed coqgtry, and T

l .

think this has probably been the: strength of: 1t. “We

have many people around the country who are trylng;té

become citizens_ of this cduntf?; far more than we

have peopie of thlS country who want tb Béccﬁé 6iti£éns
of. otﬁéf countries. ‘And I don t want.our colieges to:
iose. that fact, and I don t want them to start looklng-'j

st other models that; at this poiﬁi; the pédplé are‘

trying to escape from to come here.
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- Now, the othér thing that I want to

‘discuss,; kind of deal with, in fact, is not a

question, but I'm slso looking to; when we start

'talking about quality; can ﬁé;ﬁakeﬁthé'saﬁe-kind of

vQﬁallty they are not going to buy it. And the

automoblle, I thlnk has been a good example of Ehis.

We dec1ded ‘too long Qn the - klnds of

'standards that we wanted to set, and Japan came,around

_and set the standards that people wanted to move us

1nto the 20th and 2ist or 22nd Century. And I'm

hoplng that our colleges don t become obsolete, that

we might have to start 1mportIng our students someplace

elsé, bécause you‘re not preparlng them to go == or to

even come back, and to teach our kids in high schools,

.elementary schools, what have vou, or even go out -

.o

into industry.

But Eﬁé.érigiﬁai quéstion wag whether

-or not you're trylng to get sonebody eise to stop the.

“buck; rather than you're stooplng the buck yourself.

-

But I went ahead and I answered'ﬁ§voﬁn

~ - - ' . [

question. -
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' MR. HOLTON: . UnleSs &omeone wants to add some=

thing?

ﬁﬁ._ﬁARGADONE "I de ffhltely thlnk we*re not -

passing the buck I must say I'm disappointed to -

hear _ﬁat omment.°

I have heard you suggest earller that |

it is up to us to put your house in order also; or

. to recognize that you.6ﬁi§-také-your_aavic§-ffbm

society.
'Qﬁitéufrankiy;-i thiﬁk high schools

néed to set strong graduatlon requlrements. But that

A

has nothing to do with us: We set our requireﬁeﬁts

'for graduation from our piace, and hope that that

.satlsfies people above us.

 But if I Eééd“you corréctiy; I think we

-

weren't <- T wasn' 't suggestlng a vopout. Or maybe i_
mlsunderstood
MR. CROSBY: The thing is, here, I.keeﬁ finding;.

it looks as though, in many instances vou are. saylng
that you are turniﬁg out poor &ﬁaiitY'on thé.bthér end

because Eé -gave you' poor auallty .coming in. And I

Kl

A -
- o

,tbought that was ‘a copout

Because you don t have to turn them

loose on the other end, re rdless of what .We turn out,

-

and you don’t_have.to-accept them. -~ . R | -
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‘more and more desire by foreign students to come,; - .

of them seem

we are in the samé position of acceptance ‘as vou are.

And our graduation requirements and

the like are determined by the policy set up by the

to be coming for that kind of education.

‘And I worry that there will be something |
T -
like the ‘car industry,; that: if American students come o

from.our secondary schoals and either are not abie-b: '

do not want to meet the standards to come into our

top colleges,  that you will see more .and morg percentage

of the programs, £i11 up with foreign students who will

go home; and whose countries will be even biggér and -

bigger competitors for us, a kind of a downward spiral.

MR. HOLTON: In other words; we have Sputnik,
but -it's called Honda-
- . 77.77‘777:7 o o 3 ;
(Laughter.) _

MR. CROSBY: I .guess, to respond again,; we also
£ind that those foreign studerts. who come to us come




e N
to us with ‘all kinds of backgrounds. - And we re one

.\

L ' S-S N
of the first ones to copout our financial érd and

everything else; to oir owd étudéﬁté, in-orderxthat.

/

v -

'we be able to let the forelgn students in to become

. . . 0
our students. '

; "~Msi MAC VICAR: But maybe what we're trying to-

. face up“to natlonally is that this thoroughiy American

ethip_of.individualism and ioqai;controi of school-

S - - S S
dlstrrcts and 1ocal settiig of curricula, you're

¢ N - - - - ,.7/,‘ . . ' . -
up agaiﬁSt éompétition tHét fiay reguire a systems

approach in this - countrg, and §oﬁ;hé§é«t6 Bé;thiﬁk g.;

about targetlng the poixcxes so they aren Tt glVlng

want to Séé*happén;

. .~ Is there a national objective? Does

it mattéf‘tﬁaE“fﬁéEé is an international arena; or is

it reaiiv‘wholiy w1thlnvtheée:§ho'é§§"

And I thlnk we -are facing this nlght

| ‘here in our School‘system; and in our educational

system, that kind of question-

MR. HOLTON:. Jay Sommett..

" MR. SOMMETT: . I was just’ wonderlng whether there

is not a unity.héré. I.know of some unxversity -- I

o - o ?£33;;45
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.secondhand, yes." ' o

\

here teaches'there~—4~who; they suggested to a student

' of mine, who had twe years of Russian == and I teach

 RuSsian -- and they didn't want %o accept the two

years of ﬁussian because the§~saia that they wanted

to start :their own: course, that th y are exciuSive*

not one of the Droblems that some of our students come

with certain kinds of,equipment'in mathematlos and

séiénéé, ‘and then you may have a professor who is

;developed,‘and théréforé you are g01ng toihaVé lots

and lots ofAstudénts‘withipreSumably‘gooa'iréﬁiratioﬁ

in high schooi; and now they are in ‘collede and facrng

a néw‘inGéﬁtiaﬁ; where,somehody Came,up thh somethlng.

. .

'DoéS'thatﬁéxist§ T R .

MS. MAC VICAR " Wlthln my own experlence of

.

One of the thlngs that is g01nq to ‘be a

gréat\driving_forpe is the pla}n_demographlcs of the

./

decrea51ng youth posulatlon.
\ .

ZJow; If\you ‘re trylng to keep as many

vour own .
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‘that may ‘be ‘a major problem.

131

——————

educatron is: g01ng to be drivén.bi the e marketing

s - L. <

forces. ,

about their market and who is not. ‘ L

MR. SOMMETT: Fo add to that, how well do you

than the college proféssor ts_famiiia; with the
currmculum that exrsts on- the hlgh school level, and

can he or she contlnue that tralnlng? Because I .think

o -J‘

 fo' summarize what I have heard, and that would be very

'MR. HOLTON: Dr= Ffaﬁcis.

MR. FRANCIS: Slnce T am last, I am apt tovtry

through, one ;' 1s the notlon that the ralslng of

admlsslon standards having -a measurable meact on the

not the case. fﬁ‘wxll have some,_but th w1ll not

quallty of educatlon at the hlqh school level is just

Bt
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Béitﬁé case. At least that is not necessarily going to

, ; . IR S . :
be the major factor. , 5

¢ Theére are multiple number of activities

by a number of different pédﬁié}'schéqi boards;{ﬁiéﬁ

o

range things that you have to do for the time being,

|- but for the long range, we need major curricular

reforms in the entire system. .
I gather that, eertainly at this point;.
it is clear, and I think agr*éfbié'ih_a Séhéé,4fﬁété,i

though admission standards in our colleges ‘ate

— '; L

0

important, they should not be looked at as the sine qua.
non. They are oné thiﬁg I think Wé? """"

But also something else that comes

" The fact that-we talk about.admissions

requirements, and Seeing that there is such a great

|'variety of approaches, I think 'is an education in

-

‘itself: We are willing to ‘admit that we don't under-

The Séébha‘ﬁéihE'I.waﬁt to make is that-
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12

13

to look for. Right now- it is a smorgasbord._:ﬁﬁd'

133.

what I am hearing is that if the colleges; in the

short run, were to, indeed, approach, like Project

‘Quality in Céiiforhla; competencres, at least some

high schools, or perhaps the vast majority of high
schools would get a feel for a little bit more what

I think that would be helpful.
, Thefe are a number of barometers, I

think, 1n terms of what one. can draw from and issue;

and I kéép-rémihdiﬁg myéelf for this Commission the"

issue here is twofold; what could the admissions

process of'6611é§é§ do for éxéeziéﬁéé; and, secondly,

15

16

17

.18

20

22

we do this at all.
19

21

a
-

might iiké”it-to be . But I think it is 1mportant that

.

MS. COX& I would llke to respond to somethlng
he is saying. | | |
L "1t is Efﬁé:that'éamiséioﬁé.étan&aras
in and of themselves are nbt_going'to be a solution

for the probiem.f'ﬁut one of tHethingé that " ﬁé””

.come through over and over again from the hlghtescheol

people 1s,,when we 'are ta*krng about ralslng admlsSLOn

~

istandaréé;'ig tﬁét hey do, becausé they are very -,

135
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longer be offered. The tﬁird year of mathemat1cs Wlll

M
(=
w
oN

.o

.

.concerned that some.of these difficult éoﬁfééé will no

Y
]
ce— —

be dropped, or the foreign 1anguage in thehlgh school

will be dropped in order to allow some'lower 1eve1,

ot P
course. Because if the requlrements are not there,;

i \

L., - Lo . ol o . e g — - g~ — I o L. _ v
they say the students are not signing up for them; and
it may end up that the course is dropped..

: . ) o

o

'MR. FRANCIS: :That's theé other side.

o

_how in keeping them on, that somelow we are: going to: .

-

do éométﬁiﬁé iﬁ ﬁiéﬁ schools necessarliy. There are

many other thlngs Ehat we need to do, as a nation.
_Ms; coxa we aré Béing badgered-Wlth pleas by -

people 1n the flne arts to 1nst1tute a: requlrement,

. S AP

'and music; drama; other fineé arts 1n'hlgh sch0015"

no réquifémént,“ana they do EBE_EBﬁﬁéEéJVéfyiweil,

~MR. ADELMAN: I just wanted to follow up on
. D * - : ’ i .

Norm's remarks, and 51mp1y suggést,'beCausé I know we

are éiiiéoiﬁg to. e eatlng lunch together, that one of.

a R S,
the areas you_might pursue in your luncheéon conversa= .
tions is what héﬁééﬁs to the college ffésﬁﬁén E'ér 5

they are -theres The eommlsglon really does have to

nsider that as well. .

o

We don't want the perception .that some- |

'are g01ng to be eliminated. That's because there IS»‘.
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_régiétéring kids fdrfcoiiégé éﬁ&Véfééfiﬁg-Ehém into

.high ééhbbl. What respon51b111ty to- colleges and

What, then, is the responsxb1§ Ey as we look at the

fteachers 1n~ﬁié% schools; - thét are- tralned by colleges
and.unive;sitieé;what,-th?n, ;hould bé the §§a aéfas?
'MR. HOLTON: Is vt:hérg’} 2 response?
(o fégﬁaﬁéé yo S
. I think fhat we will be EémiﬁgAtégéthéf,

Alsc, what role :parents have in

courses of study and 1deas of thexr vocatlon, éﬁé-hdw

s £héE either assxst or dlstort what happens w1th

[0}

o

QJ !

Eﬁé[ki&‘é confrontatlon in college and 1ts demands“
* and thé'whdiéfqueétion about vocationail

versus liberal arts eaudatiaﬁ;“éﬁa<aééﬁﬁﬁfiéﬁé-thaé

enterlng 'freshmen’ arrlve with:

"I think the Cdﬁmigéibn would berefit
very; very muich if, over 1unch they reflect on Eﬁaéé

e

issues. . ' ) A

stanaafaé-fféﬁ Eiéﬁ §éhé$i~iﬁtd coiiégé,‘i'wouia ask
i' : c

one BEEéf questlon now, Bécause_lt also affects the

)

j <
] o
!

!
i

MS. CAMPBELL: Whiie we're looking at the admissiors

- o . ) e \
: : ! s ; v A

n
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‘said.

things which have mot: been said, and that is important

'are rnot debating thHe premise on which we have come
_together, because it is clear that we ‘seem to be

.agreed that, indeed, we can do a lot better in educatiof
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. Let me just add one thing that I

always try to listen for, namely, what has not been

And there are a couple 'of important

in.itself.

obody has challenged that theré is a

full of data, and we all read it constantly. So we

than is being done-at many levels.

disaster - has befallen ouf raw material. It's a
question of how to take best, advantage of it..

-We are also not lacking for solutions:

Nobody has said that we can't handle.the problem.

On the contrary, we have,; at one point or another,

already had a numbér of Successes, such as teacher
’ .- N . N . \

their responsibility for education --. is one example

that used to work.

..t

P . _ - 1:38
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that have to be sorted out:

inte the first' schooi through the time that it gets

It changes, the education in both of these ptaces, in

‘addition to producing a new entity that helps the.

137

Also AP, for some students; is another -

7

wé have a richness of solutions, past and present,
. . o v

The one thing that everybody seems -to
. > o T

have said; in a way which has gotten lost because it

was said 'in so many different manners, was that we

’

don't  seém ‘to have an adequate way to collaborate .in:

the job of excellence from the time the student gets .

out of thHe last class. » That is,  in ‘a4 sense, easier
to do in Europe, whére some of us had our educational
experience it is perhaps the only bénefit of haying

a Miﬁigffy~af_zaaaa5iéﬁ;'£ﬁaE there is someone there
who Wdréiéé'égsﬁtztﬁé whdlé'tranSit%oﬁ p;bbiém:
Usually they do it terribly. . N

| But there is no equivalent im our .

as téaching institutions which suddenly bring busy
university people and busy -high school teachers together
And out of this comes a great number of other things:
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‘seems to me that this, tbé; is ‘a réaChlng out cf a

sort from oné to thé other of these two separate parts
of an arbitrarily divided thing:
It is not a law of nature that sayé--

'tﬁét;_ét 17, a student has taq be handed from ohe group

"of people to aﬁéther.

‘There must be new ways of ééiiéBéféEiﬁé

on the common enterprgse .of. gettrng educatxonai

_excellenceiat all 1eveis;

ﬁaw Ifam told that at 1:00 we w1ll be,
ahhéﬁﬁéiﬁ§ tﬁe'héme§.6f thé_j ople that will testlfy
from the audience.
Is tgere';nytﬁingféisé that I should
MR. GOLDBERG:+ The press is aQaileble:to:ta;k to

the édmmiégidh.. And I suppose the Commlssxon is

free to speak or not to speak as they wish.

hank you very much for your attentlon,

and for ali of your exc°llent presen tatlons.

(Whereupon,-the proEéé&iﬁ@é in the

~ to 1500'p.m;,7thi§ same date.)

ok |
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'tight agéﬁaa.this

minutes behind.

present testrmony on today s topics.5

- 6f the individuals,

'in the order

. to accommodate the schéaﬁié

wail go on &Bﬁﬁf%ﬁéfiiéGTof the ‘other persons-th;sf

afternoon. -~

AFTERNOON PROCEEDINGS

(Time Not

A

MR. FRANCIS: Gooc
aftérnoon.
We had scheduled to start at

with Brief;aisoussions; and we are about 13

Wé'wiii'gb éiréetiy into the

1nstructxons and then a list of the presenters.

For the flrst part of thls afternoon,

we have nine ind1V1duals that have. been 1nv1ted to

'Rather than announcé aii thé names

T will introduce each person
iistea on the:agenda

I will stand after the flrst presenter -

call the ﬁame of.thé:néXt~présénter;

I would like to make one adjustment

for Dr:.Wiiilam Kinnxson.

_— = ——_—— — — e

presenter So i.Wiii oa11

1

Each oresenter wrii have

five minutes
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15

18
19

29

21

22

- 24

5

to summarize the written testimony. After the
Eéstiﬁony;-thé Eommission will have time for a few

short” quéstions
Vtiﬁe for a few short questlons, and I woﬁid_appreolaté

'iE if the next witness. would partxc:pate and as s' e

'smodthly;

4§ this aftérnééﬁ; and they w111 be'cominé up after
the fiféé_ﬁaif, which is scheduled to start --

16

Caril Eiaér,-non ﬁosslari gg%tyeﬁtewxs; Rachel Ralya,

and Austln Doherty

'_persons wxll be schéduled at 3 30, after th Eirst part

. of the afternoon session.

_;;;eer;if_fj*';‘_emu s

143

I WIll repeat that for the - Commrssion,

a ciose enough p051tlon for you, if poss1b1e, so'

\

that you can get up and keep the s ession moV1n§

1

Now; we will begin with .
Mrs. Lois Mazzuca.
. I am s'rry. We have -- let's see,

éight[persons‘who habe requésted to-appéar'before

the séaéna half, scheduled to start at 3:30.
" Thoze persons are, and I hope I am
pronouncing the names right, William éappas;

Carmelo Rodriguez, Professor Jeffrey Mallow,’

Those are the elght persons who

have requéstéd appear before us, and those
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. National Association of College Admission' Counselork,

.. Rolling Meadows High School; and Rolling Meadows,

' Thank. yous - . . .:.

" Counselors. .

g

' And we will now start, again, with

Mrs. Lois Mazzuca, who iS president of the

Illineis.
s

Mrs. Mazzuca:

. PUBLIC: STATEMENT

BY: '~ 'LOIS MAZZUCA

Thank you and good afternoon. T

‘don't know how good it 'is to speak right after
luncHh.

If it was an excellent lunch, you
are going to bé a little bit sleepy.

If it was not a good lunch; you

p)\
H‘
®

€ going to be thinking of that next meal.:
L _one correction, if I might, for
John Malandis,. who is theé current president of

the National Association of College Admission

He ‘will beat me up the next time I

N L : L
see him: Right now, I am president eléct:

When I was called to do this ‘testimony,|

; : ‘

I really scratched my hsad and said, "They had to

be crazy." : ' ] '

R R A e - A L B
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; : ) o . 3 77, . ,
1 k ) . . Where do you begln addreséiﬁé a
.él ' toprc that jou spend ?6&5 llfé s work: |
~7§ h. o ":b So bexng somewhat in doubt as to
1 where torbegln,‘I-asked'the studeﬁ ts: I caiied.them
5J. in and we had a few dlfferent grOup sessronsr '
é | As I reflect back on thedwrltlng l
1 '.of the testlmony that I have submmtted, I guess
5 what we were. really taikrng about 1s thlS |
9 transition'process; 1s that ‘we are taikrng about
10| a passage to &ﬁéthér 'stage in 1ife, and I think
if; \sometrmes.we tend to forget that. | |
12 ~v | | ,.- and what's before these ycungstersh
13 at- a most complex and confu51ng tlme, is that theyA
ljil 3 have to ask some quéstlons thét_ they don 't have
153 .thelﬁaéﬁést iaea‘about;
%\ " he phrase that I use about our
Y ;\\students is that. they come LPtO our offIces and
18 they don' e know what théy don 't know.. They are.
ié' askéd to. make some cholces about what college they
20, 7 are éoiﬁé to atténd'from pictures in a brochuré;
2| o cho\ se a field of éEﬁay that they are going to
éé't'c enter about whxch they know notﬁiﬁé; to,ffii out
23 h | form aftér\form and deal with acronymS'that we
o ) N L : ' o ,
24 | -have ali 1nvented. ‘ o _ | _-“ -
25 \\Noﬁ, on top of that, they are 001n5
\ .
:.\\\,;7 o
I IR A \ 147




146
ig .ﬁﬁaf aﬁfing 2 tlﬁe perlod of economic unoeit%iﬁt§;
wi They are dolng that~dur1ng a time perlod of economlc
3 ”cutba ks, There are dOing Ehét ’n.s tlme period
4 Qheré'és yaﬁ 1ook to the future, joﬁs, as a 20 _ ;;
5 ‘iyear future, reaily no longér exist. And wa éreé
6 asking them to ésk_theﬁséiGés an;éwfui lot of
7 'f-questionS'which nédrééiiy.aaiit have many answers
9 _ o ‘. Now, once up n a tlme, I uééd to
“lﬁu beileve that we could take this whole transltlon
1 '_pfaéééé; this- whole dec1slon.mak1ng”pr0cess, and
%2'. id1v1de71t dohn 1nto two categories. Thé two' |
13 categorles are educatlonal and socral and pers0ual,
Kvﬁ \~but I added a third dimension +to that; 7
15_.' " - : I am suééésting that finéhc}&i
16 éaﬁsiaéfation-piays an eﬁuél.pért.? f | ‘,//ﬁ
.i7 ‘ B j §6fi am suggésting that thls whole
ig .dec:slon mekrng ﬁrocess takes 1nto account educatlonai
ié (‘dec1SLonsi Soc1al .and personal dec1s1ons, and -
20 financral dec1srons, Hi(_ﬂ | |
21.~h ' K : ‘". }51 hdppen to beireve, as.a practltlonerf
22 '{ﬁn the secondary 1evel for a number pf years, that
23 the secondary school piays the most nuportant pért
2% ”in thrs\whole process, as the scondary school must
% _‘begln the.prdcess early on iﬁ‘tﬁe freshman yéér,ﬁ
o - : : |
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contxnue on.-+o the sohopmore year, but really take it

home w1th those students xn that 3unlor year.__But '

‘we must recognlze it during that junior year that .

“

- students are no more ready to begxn that process\'ﬂ;

than they are to pxlot an airplane and practlce

/

"law- ‘But we have to ¥ay the grounaﬁork in terms

of formalized guldance sess1ons;'s§oﬁsoring% s

:coliegé ﬁights, brlnxng in college reps forythem

to chat W1th,-and hopefully, we are creat-ﬁg a

toﬁroéé., and why are we creating that towrope?

Because hopefuiiy, we are golng to bring those-v”

students to ask questlons er to deai,w1th quEStxons _

<

'déaling - pertalnlng to access and choice:

PRI

'I suggest there are three questlons

”

that we have to ask studehts to as k themselv

Number one ié what do I think that I want to do,

.What am I capébie:of aolng, and what is out there

a

in. the job market9

In address:ng these gﬁéstiohs;;ﬁér'

are asklng junlors to take a look see at the exxstlng

['poSS1b11xt1es for a career, we are asklng them to

assess thelr 1nd1vxdual strengths and Weaknessés;

v’

the:r courses, thelr test scores, and their rank -

in class.

y ée*7i As we moVé through this process; yé’
—

~U
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ftype of student body; and finally, cost.

‘jn. They are not ready ehoug#_to be scared;

fWhét are yaou going tcvmajor'ih?t‘Whét édiiégé are

-students needs, What schools will accept them,,

'the dlstance from home; the@51ze of-the;lnstltutfon;

prlvate or séate supported, major fields of study,

“ig we are warkiﬁg thraﬁgh'this

~

With'éh age grdup\thét hae.very high'hopes; but
1

\ I

the reality ‘of the procebs has

not begun to set

in hlgh school and the beglnnlng of- thé ééﬁiéfw

=

tyear in ‘high: school, when they walk Into their'

locel hxgh school and pxck up the;rlséhéduléew
And unfortuantely, this is the time of the year

S . - e
that tHeicounselors really aren't around .to help‘

o

you goxng'toﬁ‘ What are. your plans for a year from

(4

‘How?"

‘into phase 2 of théiﬁféééééz. Students are no

difféfeﬁt fro the Fest Of soc1ety in that they

S

150

ethéﬁ, and ail of ‘a sudden, they are aekéd by:evefyehé,'

L
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. \
‘create helr own perc;?tlans a)d thelr own mind -

1

2 §et.? Wlll they fit 1n kn a partlcular campus,

3 Wiii,;hey be acceptéé? They have, created a;fantaéy ‘
4 of what. room in a dorm théy w1ll‘bééup§ They

5 have created aii{typéé of fantaéiéé.. As Stud?nts

6 are wbrking through this.h;eaking away pfééééé ffaﬁ :
7 heme;«they—habé”ﬁém:aﬁa‘aaa éﬁtéfiﬁé"iﬁté.iti aﬁ& |
8| they are dealing with the other side of Ehe. goin, -

9 whizh is; "Has my son or daughter 166kea at a

;L .3

10, ééhBEi that s goxng to be aééépted in the nelghborhoodé"

ii, : "Are they lookihg at ‘the school that s ,
12 going to be acceptahle at the office?" |
Bl " e have mom and dad dealing with one .

4 -set of prxorxtles an& we have.the student déai;hé'

15' w1th an entlrely dlfferent-set of prlorltles, and

16

the individuals who are there to help them are both

M the secondary sehiosl ééaﬁgéiéf and the counselor . . | -
\18 on the éaiiéée tevél. And unfortuhately,_ﬁé are ih‘
ié an eré when those pébpié§3 pcgitibngtaré being
?6 Aphéééé;but; and without that proper SﬁPPort SYStem'
__?%212; and without that preper éESEEAm, through this student'sg
d . S L
22 | whole time in hlgh school thééé students reaitiy
2§: aten i §6iﬁ§ to be prep7red.to make that changeover.
2| . o - .""NOW,.I n”bpén to repréééht a.hlgh schoo
- R '
2 dlstrlct that has. erov1ded the resourCes, has the dollgrs

- s




to gét-thé servicegvtb gtuaentéﬁ
2 My concerns are; What about the vast
3| number of high Eéﬁéélé'iﬁ_thiéAééﬁhtry that do not
4 have tﬁé &61&5?5; do not. have thélpérgbnnéi, and
5 are not provrding tﬁese support services. ‘And in
6 tﬁeéﬁd what we are talklng about =-- we are not ;
7 .necessatlly talklng about chccslng the :iéﬁt
8 Séhedl qr thé right mejbr. What‘we are'taikrﬁé
§A about ié the studentigoihg.from Bﬁé‘pﬁaéé’éf life
10 ' to.ano#her éﬁ& éiGiﬁg them the kind of support |
o 1 that %ﬁey need to make these éecigibns7-? -
- iéA i . Now I have'tb'ge back to ay phrdse: -
1?? ﬁhénfthéy come.in'éufféffiééég tﬁéY don t know
4 | what they don't Eﬁ6w;  Aﬁa_wéAéré saying to them,;
15 | | ujake a decision about something you probably
| wit not do five years from now," and then we
o 1? expect them to make 1nttlllgent aééxsrons, we '
18 expect them to ﬁéké that tr ansformatlon ‘from the
19 qetondary level to college w1thout any fears',- Without
téﬁ ég§‘ceﬁééfns. _i | ‘A_ | C \\\\ 7
21 ;\fA ’ Thank you;_ : o ‘ V*\i -
22  MR. ;Eli’i;ﬁéié: ‘You are f’i§_ﬁ£ on time: Thank
.és Ysu'very mucﬁ: | E .
2? j You may want :?ti thiﬁklwe‘héve.. ‘:\}H
25 .”ﬁéugh room -- we will have enough'rccﬁ SEZEﬁétéﬁa'
; - A
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13

-Public Schools.

‘any other recommendations?

system or Society or someone\else should make some

decisions as to maybe which field théy should
) .N o _

for questions if we go through each one this quick. - -
'We go.now to Ora McConner, Assistant
Siuperintendent of Pupil Personnel Services, Chicago.

-2

¢

Miss McConner.

one second:
‘I understand that Mrs. Mazzuca has

to leave and -there are questions of the Commission.
Are there any guestions?

MR: CROSBY: Just one.

other than you mentioning that

our students are being asked to make some -decisions

which they are not prepared to make, did you have

I noticed you said wait until the

junior year and so forth; but did you have any
. ‘ _ c - \:\ . - R
other réébiﬁiﬁéijida.tibﬁs in ‘terms maybe thé school

follow? = . - N
‘ . R igb S
MS. MAZZUcCA: I really béliéVé_théf\pné nf .

Co- -
o Uty e g

the greatast services that we can provide that
. : r T B s T
junior or senior highstndent is to say to them;
"You have permission not to know.  You have permission

V!
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| €6 e afraia. You have permission to be concerned.
2 | o ~ And that the choices that you are
3 | ‘making right now,-yaﬁ are not locked into them."
4 But I think what is happening is as we mavé through
5 the éroéess} there is so-much pressure from scciety;
6| ffaﬁ.Eﬁé people at home; EﬁéEfWhatévér~aeclsldp
7 that théy.are;makiﬁé;;tﬁose ‘are not locked in
8 'cem'e"'nt..' :
9 i and that s why I s&ééést that you
r'fjﬁ need a strong support program and that support
11 v'program really has to begln_from the freshman
12 year. So you are deallng Wlth a totai process
H‘ L im. term> of making dec151ons. Thrs 1suwhat was
14 velﬁaéé‘tolthls morning, 1s that we have to teach-
g
15 stﬁ&eﬁté how to learn. |
16 | _ -.. ‘I thInk we have to teach peopie howAﬁ
17 t'o'i deal with the &Iééis_ion waking process and it's
18 not n-éééSsarxi'y right or wrong, but what is. good
| for them. . |
20 v.::_ MR,?@ﬁéééYé I.tﬁrﬁk that we.have‘beéﬁ“aééﬁseé
21| -from 'other ‘countries that we waste a 16%._ of time
29 by 1ett1ng our students mak= those éhoioes.
23 What 1f we wouid look at their test
~2§ scores at thelelghth or nrnth grade and we can
eu;feﬂi,r;determine what field they go 1nto,”you go Into that
EBiQ"H' B ’ : : . 154
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 doing that. .

LJ22

and you go into th- .

And right away, we wouldn't be

to fail or change careers four or five times.

Any response?

MRS: MAZZUCA: I am not So certain it's bad
we are 1iving in'a time period whére Soma&one can
decide I am going to .go into this field and exist

in that position for '20 years and retire from \\

1f you read my paper, I eluded to

changing from something tﬁat hés c¢curréé in this
Country. . o

I believe tﬁaélyou have écxéaﬁééﬁé\

our students  in likz:ral arts type of education

abiiity to “hink and the ability to reason.

_And T.am 'Sensing that we have been

\
\

| N

There is nothing more Erustrating -

‘than having a senior come into your office and

say, "I am majoring in engineering."

" Why»:; I

T
e .
m . B . )
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~in career aspirations at the junior high level;

' "Because my parents told me I am .

not going to be a success or I am not going to
make money unless I major in engineering.™

And that young man or young lady |

man in the .moon, but they have beesn told that if.

you are going to 'be successful; you are .going to

major in business administration, and computer -

sciences, or in engineering. g
MR. FRANCIS: Any other guestions?

- N - — —

MRS. CAMPBELL: _Are you doing anything aEgEii

- , |
which is even a prelude to the ﬁiﬁtH §rééé§ A/
‘ MRS. MAZZUCA: I would comgaréwthe‘nintﬂ/grade
éiétfi%t ::.thélé£éé that - £he high schooll .
district I have been employed by is Ehe Northwest

suburban Area of Chicago, and I have -- obviously

it's been a Stfong éiéﬁriét¢ énawéb“had the juﬁior"

Now, there have been some.things

this district, but once again, what
I am speaking to is an area that has money.
'What is going on in the areas that'-

don't have the dollars to provide the sysvéms?

MR. FRANCIS: Any other guestions:

S 0158
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1 (No response:)
2 | MR.véﬁAﬁGIS: Thank you very much.
3 MRé.dﬂiizﬂCA:* I appréoiate the. opportunlty.
4 ﬁﬁ. FRANEIS: .I'm sorry.
5 There'e another guestlon.
L MRf AﬁEiMﬁﬁi | . have a queftlon from the othér
side: 7 | |
8 Mrs; Mazzuca; how much have you found
9 'that parents- ' know about what chailenges and demands
10 and what: it takes for students to . adapt to collegev
ii life; and do you have any reoommendatlons or sugﬂestlo+
12 for how we mlght prove parental understanding of
. AN .
13 what is happendlng to ‘a kid once they == durlng:
B jthat perIod whereas youwsald in your paper;, that'
is - span from junlor year to senIor year, as‘they
r,__._i_é" _ anter college? . . _ |
i?,:ﬂ- ! ﬁﬁé.'MAZZUCA° My Eirst. reply would.be paréntsp
;'*;ff48'f*know verﬁ"llﬁtIE—ibout EHE expécfatrcns—and—what*’
19 their sons or daughters are haV1ng to have to deai
.26 with.
;ii I have found through the years that
.22 ;oné of the parent 1nformatlon and the programs that‘
2? we run; We.lnv1te parents 1n of students who aée‘
24 freshmanbln college who have just . been through:the,"

proééss to speak to those parents ‘who. are gorng through

l

i
i
i
|

5
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"yau this afternoon. A .

it for the first time: \ﬁ
A remark that was made by a parent

\\ -

_several years aga;»aﬁa I-Wifi ﬁéVér'fbrgéf-it;

a‘}' \

._\

said, "Let me’tell you scmeth%ng; When your

, ) S S
youngster comes from a home in thch_there is .
: : o \ . . . . : b

'ibve and support, Eﬁiélls gorng ¢co be a palnful

and diffié"it process for all of ybu. But you
have to givé'h;m that‘éuppbrt.\
ind insrantly, tﬁpéeiparents were
rigﬁr in his hanas in,téfﬁé 6f-wiéé_f6ii6wéa;

gﬁﬁgafﬁ»afégfams for paréﬁté.aé m*ii
MR. FRANCIS: Once again, thank ‘you-

Ms. McConner.

'lvPHBtie STATEMENT

BY: 'ORA MC CONNER

Members of the commrssxon,rbarticipanté'

) representatrves, frlends of hlgher educatlon and

secondary edvcatlon, it.is a prlvllégé'tb be with

T have been asked to address this

Q

PR

comm1551on as a reprﬁsentatlve of the‘Fhlcago Publlc

Schocls on the preparatlon of hlch sch é 1 students’
e

for the ErahSitibh frdm secondary to

.

tsscondary .-

education.
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. to introduce ﬁyséif. I am_éra B. McConner;

_ Assist nt Superlntendent, ﬁé@éftﬁéﬁt of Pupiil

JfééﬁéﬁéiBié;.ﬁﬁaéf the a&ﬁihiStratiVé-iéééérship

N

Before I make my remarks, allow me

Personnel Services and Special Education. I am

of the Deputy Superlntentent of Educatlonal SerV1ces;

for p;ogram plannlng<en§ staff superV151on of

pupil personne i sérvices ;id spééiai é&ﬁéétiéﬁ st&ffg
inciuaea among thé‘ﬁﬁbii personnel staff are |
elemertary and secondary school counselors; sotiai

workers; ﬁsYEheloglsts, truant offi{é's and

.téaéﬁér nursés.‘
Ehese indi%i&ﬁélsnaiféétiy service
the: Chlcagc Publlc Schoois 442 827 students,

317;608 eiementary, and 125,219 hlgh school ‘students.

This.sraff,‘numberlng over 3,666

1ndLV1dur ls, 1s ‘directly superv1sed in the schoo*s

and admlnlstratlve cfflcns by ze dlStriCt superlntender

over 666\§fiﬁéi§éis;‘éﬁa three éduéatlbhal diagnostic

centers:,

B

The Chicago Public Schcols have becom°
increasingly responsive to the needs Gf its students,
péféﬁté; and communities: "Histérically, the

Amerlcan publlc scheols, both éiéﬁéhtér§_ané secondary

ana thélAmér1Céh colleges and'universities;héGé

158
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17

‘provided students the opportunlty to achieve

"and accepted that the goal of quality education must

‘be pursue& through 1nten5e&éfforts in’thé_érééé,of

,is to proviaé a good eéucat;on for all chlloren‘-

our culture: Although varlant condltlons may §érve

personal qnd business success through education.

Although there is w1despread criticism of American
publxc educatlon,EBHi construc;lve and destructlve,‘

the assumptlon.thatueach-chlld has the rlght to a

I o ' _ .
good education is generally recégﬁiéédfand acceptea;
" Also, it is generally recbgnizead

pasic skills, adequate counseling., lnc eased staff -

and Service, and the elimination of trackinq and

ablllty grouplng Wthh lS not congruent to the

concept of. a multlcuiturai; piurairstlc society.

The fundaméntai.right.to a souna éaﬁéétioﬁ is a

_'part of our heritage with stronq roots deep inte |-

i

as iﬁpédiménts to academlc.progrééé ﬂno child should

be prohibited from aegood education;'

L W Colleges and unlver51t1es have a

attaintment of bésioféklllé, colleges and unlver51t1es,

as part of the académic-community; share this




1 responsibility. .

: ' - T ‘ &

z | Accéss tc ﬁéstséédﬁdary_ schcciih§

i3‘ sHould not be link ‘ed solely to. te t'sccres'%itﬁéut

/,' :

4 "regard to achlevement w1th1n the milleu where

5 ',chiidrenfiiGe; study, and grow.‘ ‘Aqazn; I repéat,

é 'sécbndarj schools: must prOVlde students opportunltles
1 to. master basxc skllls and attélﬁ a comprehen51ve,

8 ,baianced educatlon, whlle colleges must bulld upon

5' tﬁé strength and £ill in the weaknesses of students
10 ,iaécéétéa'fofv aaﬁiss’ia_ﬁ; B '

1 | An aﬁa'iysis. of the f:i:;a_ﬁs of Chicago:
ﬁé -éubllc School senlors re;;als sBﬁe—ihtéréstfhé_ -
13 vobservataons. In reV1ew1ng the statlstlcs from
'ﬁ' .i§76 to 1981, -we see that the percentage of students
Fsy plannlnglto attend_cdiieeem}uiimtameﬁhas decreased
,16 from 40:1 percent in 1976 to 33;6 percent in 1982‘;
1], aifference of 6.5 peresnt: « |

u 18 m'sxiéﬁ' .ﬁ6fe éhlighteuing _'fi_g the =

19 vcorrespondlng h éﬁer percentagh ef,stﬁdeﬁts ﬁhc _ \
20 do not lntend to ébhtlnue thelr academlc pursults,
21 :eitﬁér in a juhlbr college or other training

22| . programs.
23 . iﬁ 1976, 21 2.percent 1nd1cated

24 other academIcrfuil time attendance. In 1982, only
25' ‘10“7 perag?t indicata thlS oﬁEiBn, a dlfrerenc cf




Y

|

1
a serlous Impixcatlon for both secondary schools

uéntéring our school system because of a decilne In

,acaaéﬁiaa11§=55iaﬁ§ and able to pay the high cost '

10.5 percent.

Tﬁéif §§&aé éﬁroliﬁent has déciined

N
are ant'clpated to rise 1n 1982 to 85.5 percent._

o o S
In>1976,;the rate was 85 08 pefaéﬁE. SRRy

/
™.

|
i _ _ .
i These Htatlstiéé have
! v

i
I

i /
7/

{
|
i i b o e~ 1a s —

blrthrate, but tew Students who have campleted

6f;the students planning Ea,éﬁééf

college in September, the greater majority is  /

LI

ST
19
20

21

update materlal, they 1nd1cated that at this tlme,

nstance from a current 1etter, WhICh I recexved

what fhéy were in '81: They éisa.iﬂaiéaté& that the

oF postsecondary educatmon..r X

I 'd 11ki to share Wl“-h you an '

P

from- ne of the lnstltutlons from which I graduatnd,

Boston Unxversxty. And under thelr admlsslons

o
thls 1s 1982, appllcatlons are 5. 8 percent behlnd




persons apbliiné, students applylng this year are

1
2 academiéall§ stfonger than last vear's appllcants.
3 Early returns on pald oeposrts are almost equal ;;f
4| %o kast year's or higher: -
5 The crrtrcal 1ngred1ents of coiiege
6 “admi551on are contaxned in thlg statement. hey are
7 the increasing- adademlc strength of freShman college
8 applrcants as measured by test scores and cljss /
9 rank and financial abllrty to assume.coilege casEs.5
10 ”What about those'students who_do not fall into
ii these categories? is'tha:e a_eollééé-éaﬁéation
2| in their future?’ |
ié_ The Chlcago Pubixc School system
ﬁ s'now reexamlnlng its ééééﬁdary school currrcu}um, -
15 and I have lndlcated 1n m§ paper.some of thewstepsr
16 .'thathavebeenmadeﬁogvthe"generai superlntendent‘
7?. .to provrde for. what we consi&er a renaissénce.in
- - / Sl
81 egucation. o I 7 B
iél In.oreparing younig people for college,.
20 ebbpéiat;oﬁ Béﬁééen seeonjéary k nd 'ﬁicjﬁéf ééue_aii-_i’cir;‘i‘
21 ierels iﬁ?ééséﬁtiai.' An oppof unity éai éiaioéuet
22’ addressxng that cooperatlve r;ie between repreéentatist”
23 -is'neoessa'y’,and we had such/ an example with Ehe |
24 _coiiége hoaré on May 10 with] thelc Pro;ect “quallty
s| * |

We feeu that thls is a flne way in- Whlci‘

B



1 wevare going to.rdentlfy those competehc:es that

2 are necessary for suecéss. I wxll hasteﬁ on:and
‘3| pass a féwrpagés;Becaﬁsé-tﬁéfé'afe_réally two

1 | points that;I'Qish_to make .

5 o " one is that we have fewer children
. 6 now g01hg onto coilege, espec1allj froﬁ_o&f citiesw

r

7 ’ Those chlidren who are g01ng ‘are those who are.

8 academxcaily stronger and whose parents are able
§_ * to pay..: The future; Indééa, &oes not look very
10 - Brig’ht.. In jr'aét'; ’iE'ioo’ijs very c‘iouay"f_or-fﬁ’é:
R | minorftiés;;Wﬁo ﬁake'ué our city ééﬁaais; p
12 . o h“.A, . ¥ would llke to ciose by saylng
13 7preparing students for coliege is costly, but can
1 " wa afford not “to pay‘the pr1ce7 The prlce of a']
} ' 157 aouné secondary educatlonal orogram for aii chlldren
. 18 -*—“—woi&i—a——i-héliii&e.ﬂ._weil-tnalned,rteacher S, Befter trained |
Y than the oggé;ge'now have;\ Most admlnlstrators -,
18| &e have were tralned in thei'40 s and '5075, and -
19 they are operat:ng iike they are in the ‘Ee;s_aaé:
a0 |l igiis. | o . ;_ , e
21 _ o ‘*4 Many of our high scheol teachers.aréf"Lﬂ'
22 ‘at the average at the age of 46'aﬁé theylweré
éé ) tralhed in-the '50's and '60's. © |
24 “ o | i The prlce of colleoe is hxoh hut -
93".'+h1nk of the.alternatlf s. fooiféﬁ'of the Ch;ldreﬁ.,.




are I am sure thare are scme questions.

of the ﬁfBéﬁ poor are going on to college. Although

causes are. complex and multJtudlnous, i-have chosen

. o concentrate on. two .areas which present the

greatest barriers to college entrances
We do ﬁot.éiiéé_iﬁ isolation from

the support of our ﬁommunltles Whlch 1nclude‘bu51nessev"

inaﬁstfiés; oolleges;_unlvers;tles, other agengxes;

people, and especially students.

‘The Commission is to be commended

for conductlng the sessxons and for their concern

that all students conttnue to have;acoéss to post—

<SECondary educatxon and to succes fully make the

\

transxtlon from hlgh school to college.

\

Agaln;'may}I express my piéasuré'in

addressing_yoﬁ today, and ﬁnfottﬁnatély,.the

oBoard of Educatxon 1s haV1ng 1ts board meetlng, and

I; too; w1ll have to leave very soon.

ﬁﬁ.nFRANCIS: Wwell, if you just stay where you

MR: soﬁMEde " fam a little ‘bit sen iIsitive

.on this subject; because I was trained in tﬁé.'se'é,

Eoé, and T am a teacher. ? .
€0 often -- I am really being serious.

So often,; we talk about the good old .

areiewn



S TR D T o v .S 7 Low

/

2 fﬁfesume it re¥ers to how: good teachnrs used to be

—

1n the old days and at the sama tlme,,we thxnk

3
"iA ) that somethlng that was good 30 or 4B/§ears ago
- is by new outmoded. And f am just W9ﬁderlng - i
6 l”d ther I ‘have another Qﬁéstibﬁ.‘ //ﬂ | |
i /
7 S what s wrong. w:fn thosemteachers who |
8 were trzined in/the’;ﬁﬁié and ’40“57 | -
S :hf M5. MC CONQER.. I believe that Ehé ‘good old
01 gays are the good gone days: that we ‘must be more

. R / _ _ 7 . .
1| future oriented as we look at the world 'of now and . |..

. .
j

12 ltomorrews | . -
Bl ‘f'ﬁé_aré'intoAa'wcrid of information
4 léxplosion; QJéreAWe no longer . haﬁé the klnds of
15 %jdbs where muscles were damanded and that no longer
16 _ idb.Wé‘hSGé thL_kind 6f-Y6ﬁﬁgipébplé in Gur schools | B
S 17. N“”’“L':}Tia se " val ue's a\l;'e é‘f(p ress d”l ‘.F't1'!.'3_——Sa-‘IIlE-W'aY——"A l "
18- hoat ‘0f us trafmed in the '50 s and '60's; :and I
ié am amoné those, @hould.be harshiy cr1t1c1zed and ;‘\",
?6 tetralned, lf poésrbie, because_l; in ﬁy 51tuttlon; N
21 |7 apd in urban acho;lg that look_so different freom the
e \ o - y

22 ‘_.Eﬁmé'z was-a?giri.\'iﬁ terms of population, we == ——

e

23 : l% percent of our students are. épéaklng.ii db not
24 isgeak English'weli;\ Théy come from a culture that
i R S
2 | ié\éé ditfazent \

\

R
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w0

i0

16

17

* in our population; targe numbers of Hispanics Eﬁét

Cuitures ‘we do not know ard do not understand.

middle class white girl; not even the middle ci ss

18

24

8

\le have large numbers of Asians
aze é&Béﬁ; Puerto Riéén}.ééﬁtrai'iﬁéfiééﬁ; withk

We.have second'éeneratlon;_thlrd.
éénérétionrﬁiééﬁé in our communities'Whose morales’
in life and whose vatues are different.
| So I speék.tb thdeelof'ué who teach;
and I aiways"Said th;tﬂi wastraited £o teach the
whité boy.

-1 said that th se ef us ﬁhb téééﬁ -
as we did iﬁvéﬁé"so'g'éhatln the '60's need to

retreaded, retrained, or removed:

be
There éfé'lété 6f’thih§é.wrbng with -
our hlgh schools: ﬁét it éémés to is not only the

values bexng perpetuated. 1In :elatIonshlp to

vandallsm,_thé cost‘of‘&éﬁaéiiéﬁf thé cost bf

undlsCLPllned behav1or, the promotlon of those

kind§ of valués that deal with trend and competitivens
MR. SGMMETTE 'Ybu are not saying that teachers |

are ;romoting those vaiueé?

Ms. MC CONNER-‘ I am fuggesting that teachnrs

ss.

#

)
ey
-3
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- Yes, I think, sir, indirectly perhaps, I am..

IS

I am not Eeféffing to“évérybcay.

see; to. melﬁanﬁng is so dynamlc E&E a te sacher .

—that you are tralnlng today, according to. what you

are saying, most teachers Ehéﬁid nbt_stay.lcnger

in teaching than 2e'yéafs'at the mdst, because

ZTciety changes, everythlng changes, and :I don' 't

agree w1th you . I-think'that gooa;Eéééhéfs'aé&é

itﬁénéeessary adaustments to society in which they

With Bléck children;'that I’don t understand because.

I came from Czechcs]ovakxa.

Eﬁiidfén; T understand Latln Amerlcan chxidren.

F understand Chinese. - And I am not say*ng ‘that ali -

téachérs'de. I am just saylng that teachers,;;

MR. CROSBY: Coming back also to youf comments:'

in regards to teachers srobably Béiﬁg'éat.aé'twnel

e




10
11

12

‘as We re talklng and also in your paper; you make
1N6W; as you wéré,réferring to-teachers; is Chicago
-aware of dlfferent attltudes, dIfferent perspectlves,;
‘ different exPectatlons; and so forth, in order to _

in th

-éynam;c new superrntendent who looks at the world

‘the resources that are neea d Eo fake us there.

!

Now, my questlon is klnd of personal.

doIng anything now in. terms of retralnrng or

Eétreadlﬂg or to cpange or - at least make the teacher

handle this new generation of studentshthat we have

ciassroom?
- .

o

MS. MGCONNER: Chicago would Iike to do much

moré than it's now d01ng. We do have a very

snd not at Ehe city, and she looks at all peopie:

she would very much want to be able
to do thJs and 1s 1nvestlgat1ng every posslblllty.

of providing renewal; but we suffer very much . O

pay timé,vand.we-are nowwwonderrp' do we open sur
schools in September? |
) The.éesiré of'leaderShiﬁ is there.
% . . . ' - Lo . .
'WélﬁavéLa,lahq éistanée to go; and we doa'% see’

69
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12

13

14

15

.we have -- I flnd It very dlfflcult to answer that

'iuestioﬁ;

'have1oné high

‘percentage ‘of our students plannlng —-=

'.planﬁing tovgo.

MR:.?RANEiSE Any more?

MR HABERLE "N: In your counsellng, what:kihé

that are going into teacher éaaaaziaﬁ?_'

MS. MC CONNER‘ ouE'EEﬁaéﬁts'::,Wé.ibck at -=

‘T will say first, to answer Eﬁa

.7

we do cons1der career counseilng as a
strand that goes through the elenentary through

high sChool level; We have an eiementary school

counselor who is in a 5aﬁaai from 5 to 700.° We

'géhaai7couﬁséicr for évé£§ 450 ﬁiQﬁ

the ﬁoiﬁt that theregis aimost ﬁoiéssistaﬁre £han
of the teacher and the prxnc1pa1, ’
I feel Eﬁét - we 'do- have a’ vey

of what we call plans of hlgh schools.,

We do- have

good currlculum that's wrltten. We have a ‘large

40 percent

onto coliego;' The last time we'iookéé'

whxch was last year, - 1t

at the survey, ‘was soﬁethiﬁ§
lee 12 percent sald they wanted +to go into teachinga

i
-1

so it isn't productlonf

Thaﬁk‘io&; again, fdr[this opportuﬁitﬁ

ol |
~1
o)
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16

“;gding £6~a§k ﬁr}‘William Klnn;son to makeghis

169 .

and I am a teachér. ii,BeiiéGE iﬁ'Eéééﬁingé

MR;‘FRANCIS: Thank ybu very much and I am

presentation, and we wilil follcw the same  course.

We will take five minutes 6£;qué§ticng so we will

PUBLIC STATEMENT , o
'BY: MR. WILLIAM A. KINNISON

A

ladies -and géntiéﬁén;»I agﬁféaiaté‘véfy.ﬁuch“thé
oppcrtunlty to be here and be’ taken out of 11ne

ffor holdlng this hééfiﬁg'bn the toplc tnat is cfg

,concern to all of us today

17

: 18

24

R

I am here actually wearing three
Hats. "ﬁaving’SeTGéd'éﬁ the éﬁia Eémﬁissibn‘dn?

artlculatlon between secondary schopls and Ohio

'éclié§é§ énd nnivéTSitiés; 1'a llke to suggest

that some- of ‘the ground you are covering, we navé :

TééVéféé and hope you have a chance to look at the

report.

secondly, I am president gf

 Whittenbarg University inm this region,; a small;.

:;f 4*£\IJ Tf 1161713;.

Dr. Francis,; members of the Commission,




oo -3

©

10

l .

—

to recommend-

L ' - ' - .k N
Lutheran coiiege, and I thlnk odaytthat I would

like to make an appeal on behalf of llberai arts.f

And I am here also representlng

~

I presently serve as a member.‘ o

And I submitted earlier an eight

éage statement whlch, I Beiiéve; youfhave; and 1

vl

a to Wfite +hat statement before ‘the Commlsslon

,-on ngher Educatlon ISSI‘S had their final meeting

ast Wéék_on'the_dralt; what' oﬁey are really going

are these. = j

}

ht

‘channels of artxculatlon between secondary schools

@

and post secondary éducation prograﬁsi Sécina;

‘Ethe- confuslon of . college and unlverslty a&u1s31ons’;

requlrements, but more personally, the absence of

any clear IndIcatIon for most oostsecondarv



in

12

15

16

17
R
15

20

21

29

24

8

lnstltutlons of what lt takes ta gét out. Not .

Joniy_what does it take to get into thé'proéram; {

But what dues it take to get out; and I think
there is a greal deal that could be doné to improve

the situation if ther° were. more data in’ that

. area;:

Third, the emphasis and the need to

focis. not only »n the lead us concept but upon
competency in a &éﬁoéfatfé'socié+v; It:geemg we
:.. . N *

always drv:de in- half and half of us advocate_

v

competency at, the expenée of democracy,-wh:ie the

'othel half advocates democracv at: the expense of

.CbmpéténCYT wnét.ﬁé‘féé£1y2ﬁééa 1é~a-Cbmmlgslqn

to tell us how o proceed toward a competent

democracy; not lettlng us off the hook on eIther

point:

e

an& gtrengthen'an& Bﬁii& &paﬁ thé leéré;tY and -
the autonomy ﬁpaﬁ the post -séccnaar§'institﬁticﬁ;

chat we have in thls country, ‘but. flndlng a way

t0v1n51s; tpoﬁ clarlty and Stlll even preserve

the éivergity and'autonoﬁ?:'
speaking for the Commission eon

’;'Higﬁéf'E&ﬁéatibﬁ-issﬁeg, it appeart that. 6'r report

\ P

F)

"w%ill be composed of three sections primarily:
o - ° -~ .' . v ) .

- . .




il - ~ First 'wii.i:b:'e a rathéf,ﬁf’iéf
i§ ' agenda for hlgher educatlon and 1ts respon51blllty
3 ; for the problems concernlng gourseives followed |
é by two sectlons; one on speC1f1c actlons for
'tg ;’coiiégés and unlver51t1es ta .take and enhance the
6| \uallty of theér programs and then a thlrd section
7 \on speorftc‘actlons that need to be takéﬁ to
gl frnance qualltv educatlon.. ‘,'7 .
9 | - Se I miéﬁt take the renalnder of
“rml A my- trﬁe 5ust.to sketch the ten 1tems the CommlsSIon g
B! ‘:on ngher Edﬁéation rssq § 1 ould Jlke to put on' B
12 ;;'hé agenda for all colleges and unlversxtxes in
‘ 13 Vthé_ﬁniteduétatés to consrde d’ ' AR )
14 ; f T .ﬁow; I wrll try to do thls very
oL |
150 i:'r,iéfiy and I hope you. iﬁiil assess the actual
ﬁ* frreport before your dellberatlons ‘are” flnrshéd:
'i7 - S Flrst, hlgher educatlon gen-rallfu,
;jié; 7 ﬁﬁstzooﬁoiété its transformation from an_emphasls'a
19| on guantitative growth to one emphasis on qaai’ifaﬁiva_
"56 S ’improiié'ﬁiéﬁE' and the éétabi.iéhment.of,é wiil ngﬁéss
21 itooacééét flrst rate-work;'eéen:at the highériL
29 edﬁtatlon.level. | o :
23 1;. < '~ Second; higher educat:on must take”
24 .ths lead 1n.aceeierat1ng many transformatlois of
25 ;'thevUnlted States fro iéarller forms ‘of ItS econony
o N\ |
| 174 -
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o

10

RN

' to. one tﬁat émphasizég high technaiog§;;’iﬁ1£&7”

Ahigher educatlon must take into account socxety s

'area and its own constxtuency as part of its

educafed people. -In«doing‘so; colieges and"

" universities should focus- attention on the importance

T o

S

need to getinta a college or unxversity,'tre geOg “pP’

; | ‘ N

work _to ward maklng the Unlted States a nation of

|

]
{
.
!
1
'
|

of human capital investment in the nation's economic-

12 7 In pushlng for thlS goal, ﬁi§ﬁéf

ié educatlon must be . concerne1 at equai maasvres

i§. , with thé educatlon cf youth and’ aduits. This

15 ~ineindés.work1ng With ‘the elementary and sécdndaf? :

16 scho —s'ﬁafé éffeEt1Vé‘y ana_str1v1ng tdnaimon;ze'
,ﬁ} cemmon learnlng w1th professlonal and §aéiain “

.18 educatibn. : | | -
(}9 ‘FIfth, hlgher edncatidn institntiensﬁﬁét
Téﬁ éif;Btish high standards for adn;ssibnvand.berfornance
féi 'andqln the procés must éxpect more from thelr

2z ‘students. | |

23 | tsixthﬁ.hignef'edncatien must:téké I
.54; ;on the responsxbxlltles of helplng dlrect the _:

o5 I

‘kncwiedge and-values Qf Amerlcan youths. The p*obiems

L




1 .tbf American ybtthstéré well documented and 66iié§é§
2 and. ugztersltles must c0n51der Eﬁéirhprograms 1n;
~5_1’ l;ght df-tﬁe'aifﬁiéhity with young people 1n onr
af §Béiét§‘féée; special attention must be given'to
'5 'young people derlved by personal c1rcumst1nces to
_igé—/#help then become better quallfled for hlgher
7 educétibnl Ingtxtutlbng cannot gretend that all
3 youthu"arrlfe for eollege fully 1nformed and |
5, _prepared te go on: - f_ |
1o SéVéﬁEh. h*gher educatlon must not
11 roniy reaffxrm 1ts commltment to ddvanc1ng equ1 y
12 ‘and all-lté fbrms; Hut should al;o be more |
?5 tespets1ble by.pteSSﬂng for educatIonai opportunltles'
éii .for mrnorItIeé; With 38 percent of “he populatlon
- ‘o . . \
'ﬁﬁ rrOjéétéd o, be cl ééffré& as mlnorlty by tne '
16 .fyéar 5566—-thé ﬁagnitude'bf the?task'befqre hléﬁéf.
}z céﬂcatton—beeemee‘vexyfvefy—ebe6u§—~-l--x s
fis T . -”7 é h, higher educaticn must teke
ﬁléi the éffifﬁéEIve st Eps'to ensute]the cltferenc
2 _améﬁg instltutienél.detego:ies thatﬂaremore
?iv‘ ﬁrécieéiy artiéul%te. The &iveréénnattfe“ef ’
22 Amerlca s. population- requltéé ‘diversity éﬁéﬁé Itgu
23 colleges -and unxv£rsxt1es. Colleges Fnd unlverhitléé
2 hé@_g fltst«réteéfdiéti%ctidn.emong them end al;
25 : attempt to appear the.same._ | :




}xnternatlonallze its programs.

‘bacome:
‘that future. | J o Af
" they afé-descrlbed in my testimony

more? - . . LR ;i S

‘Ninth; ﬁig“éf‘éaucation must .

V ,
AL prolectlons po;ﬁt to rapxdiy
v / .
1ncrea51ng worid Int/f—dependence, essentxaiiy

'.\

plared on the Unlted St 7é§. The placement of'

and hlgher educatlon 1nstItutIons must- dlrect

|! ~

ﬂthelr efforts toward what thelr students are to

i - . . ;, . . S 5

: T AR
I . College and unlversxty programs

mist reflect the future and slace the stugent in
3 . : . . . . o . . -

o

it'Wiii-také a great many more
’ é

,wéfaé;tS descrlbeatho-, tén'gteps,fand, agaln,

i
!
I

|
a :
=

. _— —_—

E’aﬁg.yaa; o _ / S

; N '
MR. FRANCIS: . Wouid you stay fqr a mlnute

T R AT
Are there any questions?

L S f . |
XNeresponse:) . /' ;
MR. FRANCIS: I assume that you will: ‘see that
[ . . /
[ . 1 '

we get ' a copy of that? = = ¥

S L Y S S
MR KENNISON: We had. a meeting®™last week to.
: . ! / ' o

Lo ltS final form. ~IE"s now being esditad.
m. LTS ReWIEEL .
-/

‘/’

R

= f S -
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o

i

;

A/ :

flI am- sure 1t w111 be. avallabié for'§66.

'uclng br

Y

) »

MR. FRANCIS' Any

MR HADERﬁEIN- I ﬁéﬁld llke véry much to

””” opy of ghis re§6rt.v I éﬁ'sﬁré.we'ﬁiii-gétr
AN

In your prepared statement, there is

“a -- to me a. mysterlous remark that prInclpals

réiuire a gréatér degree of governmental restraxnt

~

in educatron as lndlcated in recent years.-

Y
i

MR: KINNISON' ,It!will~take anbtﬁérvéight_ﬁaqee
| o

questlonb from the Co.;;éSigﬁ?

td expialn,what ‘T mean. ' _'>__ o e e

'

it thlnkrI ﬁean by that that in . t”
I
I

,many governmental solutxons that.' part1c1pated

¢

ih} they jumped to hasty conciuéibhé.

-

Wé don t get -the ‘entire- prcture of

all the dlfferent typé§ f §E'dents and dlfferent

types og 1nst1tutlons and different typ f e

c1rcumstances.. And often the governmentaL,sdiutiéﬁ:

lS too sxmple too regular, If you~WOuJﬂ rather-fhaﬁ'

p

oad enough to encomp g8 . fhe great diversities

of students teachers, dréf'réﬁt §E"t” dlfferenﬁ
'-communitles. '!'f‘“. .v;"* " f: :
SN ~ - : REPR R
Ny .?""" o '.' _ E

<

- ' - . - . A N
. . . e PRI ’ .
- o 198 e

c . - . . ) « .... . _i_- ‘ ‘ s -

\r. HADERLEIN: ,In other wbrds, até you against |

Ay




I

10

11

12

13

24,

Y

- - . ) _ L o - _ ;\’
the interventioin »f government priri'cipélé?I

MR. KINNISON: ©Na, I .am not against government

‘intervention; just the way they inﬁérVéné-is

what I.am saying; I guess.
s ‘. A ) ' o ) T : )
The way in which they intervene

]

does not appear to -be solving the problem:
MR. CROSBY: I notice also in your paper that
. ; ‘ =T 0

you listed that by and targe, there should be greater

cooperation between administrators, teachers,

facuities, and the administrators of colleges.
- - i . B

P . I [ P

: S Are you aware of any programs at

. &
: S [ T ar
-which there are greater interpretations and also

" you mention that there is no reward system for

ﬁhati

=

Hat reference do you have in terms
6f the award system? Is there such a cocperatich

* measures?

MR. KINNTISON:
interpretation in the relationship of high school
counsalers and college admission counselors as -

represented in the organization. . ‘

tHe first of this information is the .
Lisoeiacipn of colisge admission counseloxs. I think

- ) R . i . ]
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12

Qo

10

11

18

17

1R

S

[{- N

- of mathematics, .and neither the reward system for

. - Ty
. - v\

\

that plan is reasonably gocd articulation between

counsalors ov-~r the years.

-~ L S . : o
between teachers of English, between teachers

the public school teachérs that the college or

I

I - S S
aniversity -- thé prcocess for racognizing. and giving .

a2

' such recognition to effort in that direction.

MR. FRANCIS: Okay. ,
Anything else? Any other questions?

(No response.)

~  MR. FRANCIS: Thank you very much.

MR. RINNISON: Thank you.- I appreciate be: ng

MR. FRANCIs: I waht .to know -- there is one
other request for a change in the scheduling,. and

I wish to honor this again by asking the help of

_the other presenters.

5r. Os~ r Shabat, Chancellor of the .

1

Cﬁiéééa‘eéﬁﬁuniﬁy.édiiége Systei, ﬁléégé step down,

and I understand you have to leave: So we will

‘be :aving guestions of Dr: Shabat right after his

prasentation:

1‘5‘0’




\

PUBLIC STATEMENT -

BY: MR: OSCAR SHABAT

Thank you-: I pronounce. my name

‘Shabat.

As you indicated I am the Chancellor
of the Chicago Community Colleye System ir Chicago,
¥ . . _ , . _ A
a system of 100,000 students, eight colleges;,

about 450 cutpoété‘with"ﬁfégféﬁé thac rank .from

literacy through the associate degree and inciuiing

P

a growing and a vast program in adult educatlion,
in® which program méhY‘pédpie bevond the assuoaate

o: the educational system.

I want to see whether or ncw I car,
in “his épééé and Eiﬁé; givé you my pérgpécﬁiye
and highlight a ~ouplée 6E,kéy:thiﬁgs;

-~ ibu‘have-my paper. It was ouly

four pages.

but T could talk about any item on that paper as
you- gather.
t call wtcention to the major,

specific ~Tobiem tR2%f confronits our city colleges

181
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SN

(<2 ]

here in Chicagc,

are the prublems that

and I will dare say that those

colleges throughout the country.

£

know, because I am with the

28 éﬁahéeiibrs and presidents who enroll a

milllon and a half students in the communlty res,;
and we meet at aboﬁt every three monthsh,And ?Eﬁ§
1time5 When‘Iléé.EB a meeting, X doa't thlnk L hav
1ef£lﬁcﬁé; because fheré,ié great vﬁlué Eﬁ' comes
‘cut of Eﬁé;éeetvbf brgenlzetlons aﬁ& Eﬁfédéh'thé
discussions. | s |
| I Wiil_falkabout.the éééquacyfof
our teechlng staff. %6& héara"that from Dr: McComner

regardlng many publlc schoo' SYsteméi.Eﬁe §cféfm

|

cti

the admisSsions and exclusion svandards, coming a

little closer to what you state in your paper;

the student nutrition rate, the need ror add: .or-l

£

funus to suppori: or to provide éapﬁért‘sé;vicc

our many disadvantaged students:

_door coll=sge

am not ‘going to go over that.

: ‘ -7 S Sosees G OR—
graduate can .cr. to.us and anv adult ovéer 18 as & | .

I

I want to say that we are an upen
and we ha @ bsen since 171%.

That .sans that any high school

face the big city community

at is ne aéd'fcr our ‘general’ eaucéfIUn“programse— —_—




1 Spééiéi_stuaent; wWwho proves’ Ehémééi&eé‘éﬁa they
2 can péfticipaté'iﬁ the collegs level work .
3 . The open door ié uﬁ&éf gréat fire;
4 | under qreat attack, and pr0perly so, ‘5éaﬁéé a
5 " number of us who have been in. this movement, ébmmﬁﬁit?A
| 6 college jsy's;t*em; fléi_ie' made it that way.
7 I want t.o‘ir;dicaﬁte _thé’ﬁéﬁ that the
| open door is: £nunded on a ceiy basic deiiccratic
9 »céfiﬁhci_gi:l_é;. | L E ' .
10 | Whétﬁéf it hads to ab.witﬁ compevence,
11 'I don't khaw, but I am saying +hét tﬁié is ?:
12 tt is our task in the puble\communwty colleg
13 as it'hasﬂalwaye een; 56 }rOVLde equal ed’ratxéﬁal
HA 6ppdrtuﬁit§; pobtsegtndary dppc:tunlty, and that
'15 means that we w~ll taﬁgntH;;EZ;ﬁmﬁm* mentxané&f_;”
16 "Ehé§ may nci be able ‘1o g8t.anywhéreleise 1nto any
17 étﬁér'piace;.quéh the eieétive stéﬁ&'ré for
18| zamissions: | .
19 We are open door and we are proud
20 of it: And though thlngs are happening that seem'ii::
21 to ﬁé ééiiing;fér a.closiﬁé of that opéh donr I
éé 7 EF n 'hat Ehings tazt I se= kﬁppenlng -- i;tﬁiﬁk
23E. that we sh;;ld ke;t it oPeﬁ and we a?é"aﬁiﬁ@*thrnqs—w;'
24| rvto get the suoport of tax p’féfs; Cit{jeqé. Vot*fé;
55 - : e

legiskatoxrs, tOWard this end:

183 o
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putting it differently, if they

don't get a éhancé to come to us, théy don't go
any%here; And”ifj§5ﬁ Béiiéﬁé'iﬁ &émééracy as

I do, present day democracy and future. our people
must get a chance. Ahd‘while~a/lo£ of them look
éféfty'a&ﬁ57 they are fox ﬁh§ mbst part made that

¥~ geducational Syétéﬁ'éﬁauother

‘ social pressures,. and they are not dumb. They can

learn: This is what we have- discovered through .

tation. ; )
. "

S Various sources -- lét we give you

{ . : o :

- an example. If you go to iue college ciassroof
' throughsut the countr;; 20 péfééht of our students

are no: doing anything else than wnat %as to be

. done to get their A;Q,YE[s; and kigh C's,; maybe . o
"g'piﬁé-bfo shotnld say B minus- .

We are msoving tovard making that

et
vy

85 percent without chancing ths objectives. the

purpose of the courses, withsiut changing tre size

~f the classes or +he length of iime -~ class

t

time that studsnts tace:

you Lave szad about this. Wa

have == our rcors..caat 2én B'com, who is very closa

.5 us, and though he thouaght that mcstery laarning

o

;ié;é,




A

: is a technigue, ié&'a p inaceas; just as technique
2 teaching would be véfy;véry useful for the common
'3; §6ﬁ66i el péfhaps exclu51vely.
4 'He now. knows that the COM.unity
5 college is a wonderful institution for the app:ication’
6  6£ tachrnigiue: We are making great strides, but
7 that's caly cne approach for the first problem, ‘
8 the adequacy of bur'téachiﬁg staff. | B
9  Many of them are no* é&éiﬁa?e to . .
Wi the job. They came at a time when we had different:.
u klnds of students; at least more of them.. one
12 ~= O
.gentleman on tne panel sa;d that the good old days
12 s T Sl IS .
of the 'Z3's . S. .hey weren't =o hot: N
o 7 7 S : o '\\
14 T w23 thzre te nj tso.. They weren't tnat good, \x
ls - - ) ) _ ,,-,,,,7 o _ " - - oo . \\,
. but-manyfmcre students are appearing touday . ‘ke "N
: the reiatively few of the times that chal lenge
17 , : ’ ‘
: us::
18. S
Now, . the teachers who come in «%th
ig oL - e -,,,”,,,,,i I
. ‘their maste&rs and_doctorates and  -=xpect to t=ack
20 - : E T U P - | -
liberal arts and science and think that they are -
21 : - e : o
fac;ng proper student‘ .re ‘th3 ones who are very
22 upset; and théy shoula be. ) .
3. -— — ~———$h€¥_aiﬂ_bﬂi_ﬁ£_Fﬁﬁé: wa, 1t s oqg@ ,,,,,,,,
%" thin¢ t6 say this and maybe even make it into the
» form ¢f an attack, and I am not h??é to sven attack [ 7




1 t:hs high schoois; let albne theleiementérf'ééH66i§£
_é dom't de thai. If I cut them,‘I ‘am going to bleed:
3 Taat dresn't mean I want to céver -up
4 >anything but when you get EMH students ::beu know
75A what EMH means? . | |
c ' WBéﬁ_?B&_éét high school éipibmae
7| and they can come to us they try tclget in and they
,S &B.Qet in; there is somethlng wrong.,
g Educable Mentally Handlcappe&
10 EMH. Something bas got to be changed, and we are
1 changlng 1t. Wﬁét‘éré‘we dbing?
12 | For one ehing}ﬂ’ch—e open doors does
L ' : . :
13 not mean open entry into any program anymere.
i; ” . We let the bars down. 3 y+ lng went
15| in the early '5¢'s and late 160's. .Witt e student,
16 wé'weré'iéft of tnat;‘éndlwe ééve_way;iAWéliﬁét &iﬁn?t
7 know ﬁéw‘tb—etané firm. ‘It was a popular k%ﬁﬁ_bf
1 tning to do, mayse just Eééﬁ.yaai survival. Ws
19 'Wéré'afraia;' Wé"wéfe:iﬁtiﬁiaatéé. |
20 Aﬁ& é6,étuaenté could come in, takes
21 anythrng tney wanted to, stay as long as they
22 wanted, and we even put ecma ;roatxng on the cake;:
23_ 6'na pay_ggllcv; I -  ,1¢ﬁm3'{ﬂ S
24 '- ‘Tﬁat'e;édné..'ﬁe'héve done aWéj‘
25 ) : L

with that. ' We are tougi in admissions in the sense

-~

,7f1; s"
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that ycu come in; you are tested,; wounseled; and,

iybu are placed in -a proper prcgjam, thougn tight
in the amount of hours you tafé:

néit term; éxpiuéién;
_ We are not going to waste the
tax payer s doiiars after we have gtven you. ever&t

chance we can. Yét, we know that we don "+ know

enough to glve everyone the klnd of chance that

Ehey need.

That's the thing Ehat makéé'us

feel troubled. ‘We now know,; for é"éipl , ‘@5 a

LY

‘result 6f'é?c*rimentati6n_:: I am going té leave

;fThrs r, the research that ]us+ came hct 6ff the

-

crlddle, and we are d01nq it in Chlcago, no.-with
much help %fBﬁ‘thé<uhiVérSltleﬂ;
For one thin§, we are not getting

?thé kind of tralned teachers tHat W ree&; ' Mavbe

that's the ccmﬁiaint_aisc_df the collage: ©On the
sther ‘hand,; wo =re not get :ing the kinds of

. - 3 ' . .
d’nté £rom. the comnon £ hools that we need,;

rr .
f..

S
i

be&avse many 3% cur students zre xem e&iai? downright

- rameaial.

‘they do uoi &= = emomerao GE. LIS
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"+ They don't have sslf-confidence; and.as a conseguence;

failure has been very high:

| We are %&fﬁiﬁg 6ﬁféﬁ£tiﬁs down the
‘eviction rate: We are iaving success. We are
_ﬁéfkiﬁé,éﬁ,ﬁéféﬁéiﬂg; wivecially with ths elementary

havé more self-ccafidence and learn to read; .

3t o put it difféféntiy -- please bear with me
I will come to an end very quickly because I have

'gone too long.

S

MR. FRANCIS: ~We want time for questions:
" 'MR. ZHABAT: If I go on too much more, then
 you will have more questions than I hava time to

A

S \ If our common Schools don't i&?h
Sur kids huw tu read by, the time they come to ar;
it's going %o be a very, very difficunic rcle in

tie futurc: There are cognitivs ckitis, rsadiip.
‘writing, mumbers, 1istening. That is the basis:
Everythning eise, fins. But how mach of it ésn you
éétéblisﬁ aé_feal? a '

N

that's going -to be asked more and.

‘more. We have gnt 'to teach these people how wo

read, and w:. -re spending “an inorcdinate amournt.

.nf time, and our monies to do it:

188




1 " Now, that doesn't méaﬁ'thét-éii

2l you have to do is tell Secretary Bell and the
/ -

M e o ] ‘ ,
3 tegistature and the president tg give us.'a lot of

4 méﬁéy and that .will s:ive it. That is not. ‘going

5 to solve it. Ehefe is some money; ﬁBE.iﬁ.iargé

& éﬁéﬁﬁtéj but monéyquc;ssary to- go éftér those _ .if‘
T Very promising leads regarding teacher effectiveness;

8 “Stqﬁéﬁt éuppor£, bécau§é we;aré'aeéiing with a §é£§‘

9 tough gréup; thé)femediélléfBﬁE;,many of them mxnority
10 géopié; : - ' o >\g

) I Wewhavefgotman§;obsfacles to hurdie

P

15 e o 1e fiesd 3 S - -
‘2  We are havxng suecess. We need a little more money.
o i ‘ :

131 we need money,ﬁfbr example, and I think this should = |,
4| be national, to reform, to enable us tc have a -

15 R oL L L el ... S
15 . rendissance of our generak qgucatron;gtnat common -

h;m learnlné éféa for 5i11§£&aéﬁ£s, although dJ ferentlatea

7 . kacause of the back;;éénd and JlSO the purpose, the

18 gba;é.bf the studants;_; ” v

v S . ‘.Tﬁééé'éfé the Eﬁiﬁag_wéfﬁéééAﬁost‘

20 ~ of aii;‘ wééaié'wwfkiﬁg hatd to ﬁ;y‘to'retread

21 bﬁfjtéachérs,'if'ébné)ip a voluntaxry Sé;isgvﬁéééﬁéé' )

Eél ._W§ havs nried --we have a militant union €o6: We )

2| hévé tricd:qcmpglsidn:'it~gse$ nowherd. - What e

24 | wa need iE-E% 5ﬁéﬁ tEé"Eé%ﬁE§§§;E§§; t£;§d;;£ Eééfdm

25 moy: coni o*t tbia; they can have. %a;s dquot:éﬂd anxiety
< ' .

5
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and: peopie have got to get Wlth thié

. . R Lo T o 7
We aré ‘gu g to put them into a program below the
. , oo /
,cciiege f’vel and gIve them all the héip Ehaﬁ/we X
: N B _‘____”M“»u_d”; Vi o

coal . . / B
cen;;and-it they'succeed, they go up,:and if they

'aéﬁiﬁ} our standards, our gradlng poi:cy, our

"heip soive ﬁ&ls prob i -

remedial problem, as far as reading is conéérned;./

‘thelr time eariy on tc teach these bas~c SkllIS..‘

'
1 v -

- Lo .M
° I _
| -

adbut themse 1§es-being5ﬁneb1elto coﬁmuﬁieate'witﬁ
the kind of,studéﬁEé-Wé have, not %he;kindSEEhey'
%a& dream éBBﬁ ! - B .iw

'éﬁésé arelfhe-wordsﬂ This is fééiity;

/
Il

' - T thlnk we can heip, but there are:

lével; below the 51xth grade. A tenth grade,reader

is like é senius w1th us these days. Those students. |

s

who we aiinWiﬁg.to_ccmé,to us in,éﬁ 6§éﬁ door; but

n

[

probation and explﬁéiéhéf§ 561ieiés will be ineffectiﬁga
N s~ L. . T
We mean busxness now and we neec
. _ /

help for all 1é€515 and ordef to §é to it that we

I don t thlnk T will 1Ive ¥ong enough, .

éﬁé‘many of you-may not:.ﬁé be able to see the

- A .
solved in the ‘common school, but I would say this:

'One can teacﬁ 6&&;'&33 more than that,
. + o

they should glv== to the common ccheols fiost of

o}
.

i -

;lgii  3  . o
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16
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year or five yéars frdm_ﬁow éné ybﬁ ﬁiii hear:

|

&~

that same pr oblem. or maybe it w1ll be worse.

.'fRANCISi, Thank you: -

Are there any questions? ;
‘Mﬁ;”GétBBEﬁGE I know. Y6ﬁ sald you dldp't want

to be koo critical of schools that come ‘before : you

hecause you didn't believe yourself, but your
. . . 3 B : ‘

tpér'does séy; and I qucte,'"ﬁé'iénééf aa'wé,~,' )

reqelve hIgh school graduates'w56¥éémé-Wéll

, y
prebared.; o ' ‘ \
} - 7”7777':' -E, 7 . . . ‘\\. ) B
| MR. SHABAT: Not many. - - . ~u

o L o p . = " -
| MR. GOLDBERG: What 1'd like to == you have beem

in the fusxness a lorg time?

MB ; SHABAT 40 years. L L
. MR. GOLDBERG: .Why do ycu think that's the
S ' ’ ’ T : ; ,
case? 4 ;

MR. SHABAT: Because ﬁé have éaﬁé‘ea accept’
. //

mediocrity and panISfIveness In/our pursults ovevi

Eﬁé_iast numhz :ades; and fhoy have taken B
g

“the!* place.: You .4t ge+ away w;th it: The

[ — »

sc1ools have been responolve dnd sensxtxve to .

thas set 6f"demands;5more-than Yy otner %orlal
: 1nPt1tutlon, maybé even ;ore so. ' - "// ¥ | -
i Sy L3 o eee— : T
/ f :We‘do not in the cglle es;l%nﬁ I think
C /// o I = ”/'i. |
f/" T 1} A //
e T ,_;fﬁ -t o o 2




L
are . g01ngrto contlhue.* we have got to get thek } ;
chanée; You %now, there il a no-fail polgcf 1n‘
the EéﬁﬁBﬁ ~c ooi: Thef.eail it soc1a§ p%omotlon.

: it gees bBack arieﬁg time: ”You paid a pribe'forv
" that.. i'he'nljo'f céuréﬁ%‘gthe kinds of teachéris y;)u ¢
‘ S . - .
get, that's. the key to it all: o
T The teachlng §E;ff ;s the ﬁé&fE
~of the 1nst1tut10n an& the univer 1ty, and don't think
Y that it is all tekiﬁg plaeé at t%e unlverSlty.:i{??;?
A iot'af'éﬁingé také plébé at‘ﬁﬂe,¢¢%’;
ﬁ#iversity,ie;ei; If ybu have been in a uel;e£51ty;f Ve
tﬁéﬁ §6ﬁ'ﬁa§é been exgerlenc1ng some of that, and -, °
;ge‘samenthxng éﬁee on in our 1nstxtutxons and i
i - . ' L ' =T
ﬁbelowz | ' 1“ | ' ‘
. ft isA't a matter of the bliad
leading jthe blind. That's been tris £oo Loms.
ﬁRQ ﬁipERLEIN; ‘Whét aé.y¢d Go ébéut your icg§§
teacheirs in y’o’ﬁr‘ 'communivi.z'y colleges? 7
What/do y%a“aé;about them? :
" R sﬁapﬁéﬁ ' birst; §5a'aa§f£rfiféféﬁéafséaaagé
thers is ; thing eaiied due pfoceLs. So ‘what you do
Qo -7;L; o ,;. 3 Si{
192 C
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10
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19
20

21

as we have been trying to do, is to appeal, and
so far we have an 18 percent -~ and Ben Bloom
teils me thé£ Wﬁéﬁ we get to about 50 percent
participation and sur conferences; in our mastery
iéarniné_ﬁéfkéhap assémblies,ih our vetgran;s-
program; in our in service training, it's very’

possible that we will be a huge success:
what we are trying to do is to
appeal to the professionalism in the teachers and
“there i§ é tot of them: |
I have a lot of good teachers to
see Whé;hér or'n6£ we éaﬁ'héip others see the .
1ight and move éléﬁé; Ccompulsion doesn't do it
and in tﬂé first place, §ou can't let them out;
so you keep your thumb up Eﬁéif’nésé, and that's
that: |
it's a hHard task. ' L
MR. FRANCIS: Any othérs?
(No response.)
| MR. FRANCIS: thank you very much:
ﬁSG; Mr. Theodore H: Brown, . w
)TAssistant_Principal,.H;les Franciscan ﬁigh School;

Chicago, Illinois.
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bound together by a.board of.educéEioﬁL This

172
PUBLIC STATEMENT -
BY:' MR: THEODORE H. BROWNJ
First of ail, 1'd like to say thank
gou for having me, and I'd like to first talk a
little bit ?boﬁt.fhé point ofTGiéﬁ that I réprésent.

Chicago, and many times, péopie forget that we,
too, are out there and sufféfiﬁg from the same

of Eéaoﬁéré. Those are the same problems existing

in. the catholic Séﬁooi System.

ﬁowever; we have one uléEiﬁétiVé
advantage and that is that our ties from tﬁé sscondary
level are only, you might say, in a rather uninformal

We work together, but we are ﬁot
sometimesbecomes a difficult problem, because we
©ave individual boards of education that operate
each school Bééaﬁéé.éécﬁ §chooi in the meantime is
owned by a separate rellglous group. |

I come from a Franc1scan Hléh Schoolv

on the soutn Slde of"ChIcago.;;It S an all Black

schobl. TIt's an'all boy school. ‘Liks many of the

' catholic institutions in the city, we can boastj that

194
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:else.  However, the other myth that I’ d llke to

numberiof the students in Chlcago are mlnority

'students who come from every iﬁaéiﬁéﬁié‘sééiai’aﬁéf”

[

an average of 80 to 90 percent of our students go on

to college.

I consider that a méaningless
statistié~beoausé'we don't know how ﬁaﬁ§ of thenm
stay there.

5 . n-There 'is no way for us to.find that
out. We don't Eiﬁa that ”ﬁt unless they come back.
and.teil us: So those types of statistics don‘t.' '/
really lmpress me as far as what we are doing to'

say that we are d01ng anythlng better than anybody

get rid of is that we are deallng w1th some kinds

of dlfferent students than the rest of the schooi
systems in the country are deallng with.

iﬁany"of our students are; BéiiéVé it
or not, -- in the Catholic séhool system today, -

economic level you can tﬁiﬁﬁ of:

You will have to excise me. I do
have a cold:. I am trying to fight it off long
enough to‘gst this done. | . |
1 think the important thing to
recognize @s that the eaEﬁoiiéISéhooi studentis\ij

¢




11

12

13

20
21

22

" different -- the Black Gatholxc student is no

aifférent-tﬁan-any o‘her stﬁdéhthln the secondaf§

schuols-

the points that we have brought aaﬁ and some bﬁ

the other things;.in particular; I think} and T am

going to speak only from pérsbnéi éiperienCe;
High school seniors, I'sﬁéﬁl& sayi

college studénts who come back to the schootl aﬁé

gaiﬁg to ébiiégé.a The styié is ééﬁﬁiéié}y aigférént

and this causes the problem: - o
I am going to try to cite what the

students tell me their problems wexe..

They have to deal WIth completely

dlfferent sets of values, socxal ecOnomlc, whatever;

They have compieteiy dlfferent levels of support

I think probabiy the most startllng
thing that I piékéa 4p is that it wasn't that the’

course of study was different, it wasn't that they




10

11

12| -

19
20

21

4]

4idn't like the college, but they couldn't make

the social adjustment.

Now, particularly for the Black student.

from a small school such as ours, it was very

difficult to adjust socially to college life. _

The programs; they expected them to’
be rigorous. They expected it to be challenging;
Eﬁt'they didn't know what to expect as far-as living

_ _D ’ . _ - .

in college, whether it was an urban college or a

rural col‘egé*3 Tt didn't make any dlfféfence.

One of the blggest problems for the urban student lSt

gOLng to a rural college or a campus llVlng sitﬁétlon

<

because for the first tlme they nave to reallze what

<,

self-reliance is, what respo nSlblllty ls; ‘even if
it means whether or not I get to ciass on time is

I think admis ions offlces have to

be a little more SenSlthé;tO literally what's going’

onhthéféé ¢
I remember my son going to kindergarten
_faf'éhé first time and I was told that he ééié;méé
;ﬁéll day and refused to tell them his name, rank, -
éné serlal number..bIt was malnly because he was
traumatized. He came frofi. a day care center with . °

30 stnaénts_éné-his‘commént' when he got home wasgi

ok
o]
=t




71

-]

o -

-3

10

11

12
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“All those kids go to my -school"™, and he was shoc

I thlnk you have to undetstand that

a high school §Eﬁ8éﬁt too is’ shocked as Weii.- He

! (:‘% - i+
just doéﬁe t externallze it. He won't scream all

o : ° -
support to keep ﬁiﬁ; to ééi'EﬁéE;'"I don't know how

to deal with all Ehis: I am not prepared."
So it is a trauma, and i think that

'pgychologicai,staff at the university to help the

pressures.:
z

E

I~think another thing a student learns

for the flrst ‘time 1s that he has to teach himself

things are not going to happen.

-. _ S
Anotheér thing is that the relationship

-3

'between the student and the schooi is drastlcally

(e}
o ol
M

anged. The hIgh school is 'regular home to many
Stddents and I can Say for sure we have to throw -

them out of the buiiding.;'Thev ‘don' € want to o

home. o _ '
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. and that 's the relatlonshlp that is_Brbnght thrdugh

to the social 51de ‘of the: dlfflcuiﬁy of SOC1al

. so to speak: . He was not from-the area. He had
‘difficulty socializing. He said, "I was afraid to

'go £ a daﬁée Kscauss there were only three Black

We are serving as parents. We are
serV1ng as big brothers. We afé serving as fathers,

~

You are taklng the place of stability
in the ifféfaﬁa;thé'réspcngibility; |
| 'ﬁdbthér ccmment;.iﬁéE féféffiﬁq.ba¢k~
adﬁustment; A §Eﬁdéﬁ£ came to me. He had been to
college in ﬁéﬁfaéka; and the neares £ movie theater
was 361ﬁiiés away, and ha;wculd go to the social

eyents on campus. He found himself a foreigner, .

s o »
girls on campus and I aiaﬁié;kﬁaw what would happen

if I danced w1th a White- gxri.

Fo: him, that was. a éroblem-, fhaﬁfé
why he iéfE " And I think that it's impdftéﬁi.

to understand that there are a lot of other reasons
besides making the;gradéwiﬁat also cause a student
to  leave. | -
I think most of our students,

particularly minority students, discover. really for

the first time what a minority is ¥n college. They

Poced 1.
Y=
]
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it firsthand. | S ‘ .

I was lucky. I went away to high

school and I found out®what minority was much .

L3

earlier in my life. I think colleges need some

H |

kind of a basic training, like tha army.

; I am not sure what we are goiny .to

do with that. I cited in my paper a midwestern

‘college here that has a type of basic training-:

There is a few weeks to get students ready to deal
with a new way of learning, the new life, the new
set of vaiues aﬁﬁvjﬁStxébbut éVé;ythiﬁg éisé:that
is new to them. | | |

The 'school can do more to create

some type of college; real’college atmosphere for

B}

I know, and I think most people here _

T T S A z

can say that their senior year was one o%_the most
L. . . . "v; »

L R -

boring academic years in their education and because
B , N : -

o . - e i o mem et ——— ——

of that, we waste away redoing and reteaching these

seniors a lot of garbégé that thay really don't

need anymore.

In most cases in the public schools;

a student needs a couple more credits to graduats

Wl

by the time he is'a senior,; so what. does he do? We
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L

- let him £ill up his program with educationai

-

fnadequacies, ‘ot whatever it may!be.

)

The consequence is that we are

i
wasting valuable tlme in the school bulldlng and
vaiuébie room space ‘that we could usé for other

rf_neaéggaf§; I think we  can do

that with the present facilities without any new

money, Just a little bit of changing.' And I

think the high schools; have to respond by gifing
'some onset real life experience, and I think one

'of the most important points I like to make is

T think that students today learn from experisnce.

We cannot get them to take it on

été. We all tock.it ‘on fate,

H'u‘

yet because he said

' _1t and he is a teacher,

-

he is rights

‘ékpérience; I

éié.

think;

today a lot more than we

And tHey

are

used ‘to experiencing things.

So we have

and learnlng

‘through experience: .

as educators to get

the

to respond to that

m to éiper;ence the thlngs

to Have to deal with in the

The high
direction

I3

taxed ééciétyfié

: They are . used

pushing

to expériencin

to whatsver,

e
2

S
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1 in their own living room, and I think that if we

are going to Jnswer to that kind of student in the

future then we have to begin to teach him from

the level that he learns best; and I think without
- . ) T s N

' going on much longer that the student today“iear;z

best when they do,.and not when they sit passively
with their hands folded and listen ‘to lecture

after lecture and speaker after speaker.

We have got to get together in the
Erésh@§§ year and continue on to the senior year

in high ‘school. We have got to come togeéther somehow

so that the transition is one of .experience rather
. <y, o ’ .

Eﬁéﬁ'éﬁé of shock and trauma. .
I think I é@_ééiﬁé Eé:i&iilif at
that.

- MR. FRANCIS: We will take guestions.
MR.. CROSBY: It seéms as thougﬁ you areréaying
that there is a greater iéaﬁéiziaﬁ other than
acadernic Erbm;tﬁe high school to the college.
| SR beiiéVé‘théré are ‘some colleges,
and I don't know vhere, outside of my own state, |

sich as Project Outreach; Upward Bound, where they
briﬁgjkiés'ih'auriﬁé thg summer to experisnce |
college life. 7
f 5 ) & 3 |
Ars yoi supporting that kind of a

"

5
- - 5
v

\
\ : o
i
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}éométhing too:' The coileges; some»qf them in

;Wlth campus life.on a regular ba51s.

How do we get a kid to assimilate the :experience of

v

program or .another kind of program? . o

MR. BROWN: E: aﬁ suppofEiﬁé Ehat-kihé of -

_ program in addition to the high school do;ng

o
Py

Chicago, are doing an excelTent job. This ﬁiivérsipy

‘right ﬁére; Roosevelt;ﬁand Il1anlS ‘Institute of

Technology both have very goqﬁ outreach prograig

-

hto get “£he high school junior to "identify hlmselfV

~Thereyare ‘some colleges, one that

1

n

I think. the hlgh schools have to

' ahswer that; but I think more colleges should

observe the need for ghat: ™ -

MR. CROSBY: This may not. requlre 41 Ansvwers

'
BN

being the one kid in a class of 5007
You don't have to answer.
'MR. SOMMETT: How much of this kind Of new

éxpériéncé; shifting to new expeérience -is healthy?

i mean, we are almost saying here

‘that svery time there is a stage in our life whare

ol

203

b

.i_méﬁtioﬁéa; like cohcoréiaréoiiegé;ﬁag iféaiamsj;f—~~
that freshman are.requlred o take to ge£’:;;m

teaé§ to déal Wlth\the_ups and downs Of\college o
life. : ' '

s

Ll B B | | \»
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of special prepgaration for it. . - -

. and they were -able to help the student makes a

we have to make changes; we have to have some sort
. o - 5 . -

~

-

I mean, isn't this part of living

ané.p%ré of discovery, and in fact “part of looking -

forward to this new situation without calling on

psychiatrists to prepare us for i€?

b

- MR: BROWN:. I think discovery is a lot more

and it really is: . L

o

H

‘new, if he takes a friend along, he enjoys it

N .

just a littie bit better because he can bounce - -
Gff his feslings. You don't get .a chance to do

that today. , .

a B

4

- A __ e
You are +hrown today, I think;,

because you are moving so much faster and students
are really catapulted rather than taken along in

has happened:

- system where other members had been to college

" v

ye
transition, and-that doesn't exist anymore.

e e T .
;ﬁ . The familv structure is gone to

piecés. There are a lot more single parent familie

"la. _J : N . QIiQ

-

'a more sensitive way.  Arnd I think in the past that

S
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MR- ADELMAN:  In iighttbffthé fact that the

what questlons, bﬁi;ﬁi@jﬁé?f tﬁé motion that changes

V;Qﬂetyle of learning, changes in values, the whole

;,,,,7?7” . el n ol {51’ 3 .. - : . :
gquestion . . “rning by shock .or being dumniped into
"Eﬁé éyés;; ¢ scovery, what quégtion% would you

\'

MR. BROWN: Gettlngtﬁééﬁ‘té what the first

speaker said, 9@@%255%; that they don't know what

_ they don't know, I ééféé'ﬁitﬁ‘thét.

is:
_ Why.are -- what are their feelings
about going to 66i1é§é?v"wﬁat~é6 they expect to be

:Eﬁéfe when they get the e? Did they get an adequate

== do they feel they are ready to go into a'college

setting? Do they know what they want?

We know theé jargon on-that, but I am

not sure they know whét.it.mééng. Ask_them to

define their concept of what college'iéf whether

_1t § going to be a 1ecutre hall 1like this; what they,

think 1tts_g01ng to Be;
MR. ADEMAN: That's the senior in hHigh §chool,
but there"s also people who thava finished their

205 .

203

I
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3

_ placement test, we accept the students. We

freshman year.

MR. BROWN: I wauié-say almost the same

é&éétiéﬁs;'but ask them was it what you thought
it was going to be and if not what was the problem

for you if there Was a problem.

If there wasm £, . why. don't you

®

think there wasn "t a problem, working in each of

Ehose spec1f1c areas.

MR. ﬁibﬁiiﬁiﬁ: Looking at your statistics

of the 80 Eo lepéfééﬁE of your graduates gcing
Lhe _ 3 .

. -
in admitting éﬁﬁaéhts to ybur,high schobl?
MR. BROWN. We give a piécéﬁéﬁé.éiaﬁiﬁéEiéﬁ;

Ibwa‘BaSIC-Test tells ymu: And based on their

-

achievement in éiéméﬁéary.schooi and on this
generally ssk that the student be no more than
five ﬁonﬁhs'béﬁiﬁa iﬁi}éaaiﬁg;:aifﬁéugh we do
take slower students:

MR: HADERLEIN: You havs very few féﬁééiél
schools or do -you have any‘rémediai schools?

MR. BROWN: Because of the 'size of Sur schools,
we are able to taks EﬁaE many. Thé siéé is about

- o T

® L R
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Stidents at the University of Chicago:

for the oppbrtunity to appear. .Secondly, I'd like .

. R S S L BT .
have. I think the gquality of it has already been

 rewarding: It sSeems to me that it is proper for

LX)

'400 in population.

—

MR. FRANCIS: Okay-
| ﬁﬁ? others?
(No response.)
MR. FRANCIS: Tﬁéhﬁ}ycu Veribmucﬁ;
The next presénter will be

Charles D. O'Connell, Vice President and Dean of

PUBLIC STATEMENT :
BY: CHARLES D. O'CONNELL
& -]

‘First, I want to thank you, of course,

to suggest that ybﬁ téai up thé reﬁarks,tﬁa£g§6a
éétébiished; and I really -- I sound as I rewrote
my réméiké.féf}Eﬁié afﬁéfﬁbéﬁ that they had a
géfiiiag'ﬁaixéwfpaiicy about them, and I ééEEéiﬁi§
did not iﬁténéléhét.

ff we really believe in educatioi,
I think T have had something of an education today,

and I found this morning's session extraordinarily

- whole session to be devoted €o tha guality of
transition in college admissions.

bespife all the problems we hade heard
and despite the unbelievable number of individuals
207  °

[T > ey e S
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of the sort of thlngs that were explalned thlS

the faculty of higher. education institutions and

and perhaps restaréé ana_enléféé&-iﬁ arsas that were

‘not covered in 1950's, and such things should be

in making thé.aéaisiaﬁs that are invbl%é&liﬁ Ehe

prbcess; it seems to me ‘t& be ‘an aspect of educatlon.
It seems to be in Lbetter order than most; and in

I thlnk the remarkable thing is

that we do as well as we do, and we need. short
range treﬁsitiéﬁ ﬁiéﬁieﬁ-aéééss.' It seeﬁs"té.ﬁé
tHat we should certainly heed Dr. Shabat's word,
if that is indeed the goal-~

The quallty of .the academic expéfiéﬁée
seems to still be the sort of thlng that is worthy
bf;concern; Two partlal solutions were réiséd this
morning. They were Very small and very modest,
but I would certalnlv llke to reiterate support
marning.e

‘More effective relationships between
the féé&lty‘bf secondary sEEBBis-Ehrbﬁéh the suﬁﬁéf_i
institutions, through work; through cchtéétsi

supported by the National Science Foundation:
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11
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eertalnly, attention has to he

paid to both requlrements and standards,4w1th %;i

clear ﬁnderstanding that what we heard thls.
morning is not the'ééﬁéa;

I 1ntend to. come down,,I tﬁink; on

\

standards and fiexrbie requlrements.‘ i€ sesnis that

‘all we have to do is look ‘at the_hi't’ry of educatlon

in- thIS country and reallze tﬁ th is one problem

is amost 1neV1table.

talklng about standards now, even 1n the 1nst1tutlons
lIke my oW, which lS obvxously somewhat dlfferent

from the 100, 000 student 1nst1tutlons around the

natlon,

Studénts, on'tHE"WBo}e; changed

‘ theIr fields of career Interest and their majors.
5
Probabiy 60 percent of them changed

it oncé in the course of four years, and almost

waméﬁdpercent:offtﬁeﬁ_changédﬂit more than once in the

course of the four years. SorthaEVWhen'we-talk.'
S bout holding a transition back and .in holding our:
counssling back and moving the kind of career choice

S S o - - .
pattérns back; I hope we don't lose also the

ga:g |




1 orportunrty for peoole, 55 they learn more about -

2 dlSClplIne, to change thelr mlndsf

3 ' : ;My present readrng of rt is that-
4| sclentlsts'cﬁéose théir’carééfs Vef§ early in life;
5 and th&t the realm ofosoclai sclentists ofithé )

ﬁorld and t the commxss10ners of the world and tne

‘statesmen of the world probably dxdn't know at the

agé‘of 17 that they Wanted to go 1nto scié”Ce or
'socioiogy; Because‘it mas 1n hlgher edication . that
they learned about these new thlngs.

| iiké;éVer§6ne &n the room; I'suéﬁésé

£ have @& special concern-:

- e oy <

It was alluded to,'I think, I a'
\

way by Cllf Sjogren this mornlné\ln reference to _

the quallty of secondary school teachers.'.And ay'

concern, of course,"ls that the quallty ‘of teachers——-

in the ‘colleges’ and" unlverslty slevels; N ot so much

now; but a decade from now or eight years from
nsw; will increase; but I see it happenlng across the
anrdénn all arts and screncesf
‘The phenomenon was descrlbea by
éiiff Sﬁogfen;this mornlné;

‘It may be aﬁ'a ' fxl'nay'to
aﬁproach it, but_xt s as good:a'way as any- tn 1974

‘58, percent of Phi'Beta Kappa graduates at'thé

giljw
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'this is ‘true. I-know it;sstrué as .many people

' commissioner Bell, described as saleable skills.,

Unrversrty of Chicago, Whiéh; I,§ﬁéss'has?a
Lo ? S
reputatxon for that klnd of teachrng, went into

-graduate work in the ‘arts and sciences. - . ~

Last year s popuiatlon got about

30 percent going Into'the.same.flelds. I think

.\.l‘

5\#\\:

With.a-prohiém._’ L S \\\]

know it's true at other 1nst1tutlons.

It seenis to me that we are faced

i
trained off iﬁto the buslnés law and medlcai
professions; which; of course;‘yoﬁf'sﬁoﬁsoi;

©y o

He spoke on the subject some five years ago.. I am

worried by that because at the same time; it's

~ been coupled with publicity about the glut of

Ph:D.'s: *- o s e
Why should we turn out more Ph.D.'s if
{ .

.we already have 'so many.

What I really fear is that seven or

eight years down the road, we w:.l1 have any number

_'6f Ph D.'s applylng for any job Eh"t is open . but
no real quallty help r°presented among those '

'hundrédS‘of'Ph;B;,s;

— -

i

{JEIlt‘
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higher édﬁcatioﬁ has many rooms. We have also |

o

the foundatlon s announcement about S1x months ago

”af a majof program to support fellowsh:ps in the

humanitles on a natlonal basls._'

I don't ‘think we ‘can simply turn to-

the féderai,government aga*n on thlngs llke that,

but. we have -- BﬁE,Eﬁie-eémmisslan,acés,have welgﬁé'

and it does have aﬁtharity and it does ﬁaéé influence:

And I hoplng that the pllght of the teachxng

country e1ght or nIne years from now is a matter of .

concern to you;.'And I thlnk that perhaps there are

'i f one final- comment; and that 15", s

It seems to me that the house.- of

1earned, 1t séé's to me, that thére is'excellencé

.

in some form, some really perceptable form 1n almost

‘all of those; and the excellence that you would

fiﬁ& in ﬁzm'ér‘ébnpérnéa about ‘a very,; very 1mportant,

very spéciai problem. It is not the kind of

excellehCé,_butJit is the moral or. soc1al ladder of

excellence that can bs heard all ovér the country:

K

And that. leads me to express a.pious
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11

12

'did not have a saleable 'skill: That sort of

,:of ‘cases against colleges in wﬁl,h the

 1eaves room for questlons of a great deal of

e : - 211

hoﬁé that when thls Commission .comes out w1th its
fécomméndétlons'ultlmately that they do not forget

the rhetoric of iﬁﬁBVéEioﬁ.of;products and sweeping

‘recommeridations that will Start.the'woflﬁ:§oiﬁ§}

My impression is that it has been

tried in Eﬁé' past, but it was-done s'y the Newspaper
Planning Cdﬁmittee in® its iﬁﬁovaExon. Commissioner

«

Bell saxa in 1975, when he talked about liberal

arts colleges as’ lét ing étﬁééﬁts go like lambs into

_the lion' s den if tﬁey had graduated with'oﬁiy a

knoweedge of Freud and Hemlngway and aAristotle éﬁér

‘Griticism, I think, is the most sweeping form and -

does Ehe"ﬁoéE Eéﬁéfaté'hérﬁ, ‘ft creatéé the kind

é colleges

are ju&ged on how much the salarxes are of the

"people who go to coliege as compared to the salaries

of those of us who &on t. C

'hlgher and secondary education, a plece of which

.o

7’cellence;




N

o

Ry

a

to talk. I am very grateful to have had this

opportunity. ‘Thank you:

"MR. FRANCIS!: Are there any questions of the

et — e

- Commission?,

a 'éai basis of a’ fundamenta1 factor when you

talked about dealing thh exceilence, and,you
agreed With'thé'f&ndaﬁentalgthat you cannot have

excelience in the classroom w1thout excellence'

iﬁ'teaéhing. And then you-touched on the plxght ‘o

£

ij.

the teachlng profe551on 1n e;ght or nine years comlng

down the road, ‘and we - know'thatﬁ

,WﬁatxadViée”oan'you give us to help.

A

o e

solve ‘this problem that we know is out there and

o
S

' going to be with!”*? ' o

MR O CONNELL You have more morey than I and

e

'.§ou have a great deal more 1nfluence at the

of natlonal colleges and" to readmlnister it.

m

Commxssion. It seems to me the foundatxon had agreed

that the way to deal Wlth that remarkable program

\ ChoA D

_on this ﬁroﬁiéﬁ: Yau koW thé way that'those

‘indi bxduais and those 1nst1tutlons can pract::ce,i

t seems to me that our: fodndation and others

Qul

in

are always saying let the government do 1t., But,

3

of

I thxnk you éan _give -- focus attentlon
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11

12

" a3

o %

uTaafagg.thé board,

" know that.

it seems to ma. L o

o

it is

‘and not by

course, we wcuié all be happy . .to et the government

do it. The plaln fact 1s

Eﬁ&t

Ffhere are scurcés

of ‘hHope that seem to apply to this problem, and if

‘drawn to,the
an iﬁgfiiafiaﬁ,'
interested.

. MS: CAMPBELL:

"Et ntlon by a natlonal group

>

théy might be very

hécause'that éaala éaééif’afain

s

off 1n the area of englneerrng.

i read in-your article that perhaps

a matter in ﬁﬁiéﬁ we could do that, both at a

v

secondary and at the college level, Wo&i&'ﬁe to.
give an 1ncent1vp in terms of compensatory rewardsu

Wh&t kind,of precedent does that_;

vWell,

o' eoNNELL: I talked to some second

AMR:
school people who feel that it's Inevxtable tkat

the secondary school - tﬁat t s 1nev1tably golng"

to happen just as it aiways happens
i don t thlnk any of
:In a sense;.

I think’ it's.almost natural,

Dif ferences are going to be created,

***** I tﬁink there aiii be

-

215
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at unlvets1t1es;_

those universities|

the .

é .
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topplng out of the great- demand for some of these

§rofés§i6ﬁs that now seem to. be lurlng our very best

-9
students.
We have four graduations at my -
university in Jﬁﬁé‘séaéasé'wé'ééﬁit_aii git in

' Rockefeller Center at one ‘time, and I have to go

-

- ta all four:

»

And the only one.that réali§
impresses me is the one.that:xsjfégéfvéa for the
_MBA.: And uniess you taié oééf; that'humhér ishgoing:
to keep multlplyrng by 35 000, and 1t is little

wonder how Efar the graduates of our colleges are,

""" ' Tﬁé§ bo fr"m
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o
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' program w1th a begrnnrng,'mr&&ie; ané end, and

$35,000 atwthe-end of thé line. Meanwhile, tﬁbgé

are the students who seven or elght years ago were

-\
And we must - recapture a portxon of that, not for

busineSs;

. MR: CROSBY: You sort of corrected an earlier

sta teﬁeht;rhut I still want to get éﬁaE back; Béfausé

yéu were -talking aboutqﬁh’b: and 7ﬁere belng ‘S0

-

'many of them: But I thxnk you have to look at that

as~somethih§ that Ee’ﬁglrelatlve; because “so many

1

o216
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things are increasings © .

T wouid hate to be existing at this
point with the same number of M.D.'s that we had

in 1950; if we kept that'eame'number now,; bécéﬁéé

there is a brain draln 1n sofme profe551ons, but

s Wy

some profe551ons are becomlng obsofete and they

are movihg into another areas: o v

."

from the same concern, and I keep.hearlng thrs:r

We had more men in college back around that time -
" and we éré talking about 1ower1ng Eﬁé §Eéﬁdar&§;

It seems to me like they are sayxng that there

'are mofe ;Bﬁéﬁ in coiiégé ‘and doing better

" Ase we saying that we better get
zid of these wotren and -- R
MR. O° CONNELL.‘ ﬁa; ne: . B

MR: CROSBY' 1 just want to be surej because we

are goxng back to the - good old days’when we were

taklng all the men out of college’

" MR. O'CONNELL: Can I just add something?

' one® othar £hing that,étrikég fie, and I

o




'l mave no scientific evidence for it, is that I watch W

" ‘.: . /! . '_; ™
2 student§ Who are g01ng on. for graduat= ‘work to
. - . -
23 tLe arts and sc13nces,'an& some. of the brightest
K s : . \\; ' o
4 wcmen are- dorng it. o
5 7.' g It is not nitessarlly ou; Phr Beta Kappc
6 'ﬁéﬁ, but I th1nk maybe they feei tha ome of" thes
7 Wbmep;own thlSr I’ﬁope that s not true. ‘but lt éig
8 means that éiéﬁt'or nine years.from now[ in_fact,
9 we are féé"ii&" to have some well prepared bright |
10 Wéﬁéﬁ teachrng, and that's one-silver lining I see, .
o1 lk v : o S
< M in the cleudy sky.' - )
o c - o ) o ',? . ; ’
12 MR. “ERANCIS: ~Any othérs? - : -
13 . (No response:j ;
M MR. FRANCIS: Thank you. ”
ili . . _ ;7 , s % : ) - . : - es _
>  MR: O'CONNELL: Tharik ybu. P e
16 o L o ,,,,7;,;,#, N . ' .
MR. FRANCIS' Our next presenter IS
17 i ,,,,,,
Mr. Arnodd Mltchem, DIrector £ Equal Educatlonal
18 - . : :
, OpportunltyeProgram;'at Marguette Unlver51ty in .
19 Miiwaakéé, Wisconsin. -
20 | I R . -
; PUBLIC ST zgxg'gi\gg':gff . :
éi . BY: MR..ARNOLD L ‘MITCHEM
22 - , Thank you, PE . Francié. o ;- ;
23 ' . o ,it s a real. pl%asure to be here:,
B | Ea. wou]:d bs less than honored if I didn't tei:ﬂ: thrs'
© B panet that,thé remarks that 1" am about to make thls,'
. o,
\‘j . = """‘./k B~ 218 / m i'
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afternOOn are :inspired by three things.

L

.  First, the social and political
climate at the moment,; the impact it'is,haviﬁg“cn

our scciety; aaa education -in particuiar, and.

equatl educational opportunity and’ h;gher educatioﬁ.
secondiy; my'féaaékg pé&r’éutvbf

£

: .

f

Educat*onal Opportunrty Program at Marquette

University;
In our program, we work with the

so- caiied disadvanted youngster, aﬁd both the .

there or graduated and 30 -.percent of those students

have one on to raduate exi er1ences, including
g 1d1in

.. - <

;Harvard; Stanford, and Yale, et cetera."

. And flnally, By ééﬁviétibﬁnthat,

~

the notlon of exceiience must support the drlve for

equallty ‘1f the ‘need be pressnted. : .

’

education had Bééﬁ voiced
workad with minority,

a

L)
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.diversified and t refore deluded from a college

students.
must be focﬁsed ‘on academlc preparatxon to compensate
for earlier déficién%iéé in their educatipnal
experlence. The cost and timé ané'rééources to-
our lnstltutlons, as weli as tﬁe student, would ’1 :
tempt us to echo eharlesz "Eliot's, "Turn of tﬁe.
Century ComplaInt"' |

“Becanse of the lack of secondary.
schools competent to prepare thexr puplls for college,'
Five- 51hths ‘of - the colleges and unlver51t1es 1n1he
Unlted “States marntalned preparatory departmente
ofihighér inétruction;

Yet, when we examine the recent

problem is not. 51mply one of academxc standards

'in Gcolleges and universities. ' -The .expansion of
‘éécohaary schooling provides nearly all persons

with a higﬁ school diploma proééééiﬁg the expansion

of pogtsecondar§ education initially-by the GI Bill

in 1944, and it's been fueled by the demand of an

:1ncrea51ngly complex and technIcal economy.

The hlgh 5chooi curriculum has thus

L

220 -7
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preparatory péfSpéctivé dt~a_time when the highér
TR

_t
edu catIonal system was still maIntainLng a rlgorous

and elitis standards.
As a result; the structuring of

.American-edﬁéatién-td prepare all secondarY 'students

,

resources to prov1de a coliege preparatory pregram

for all of their students. ,Irrespectlve to college

'admlssIon praetlces, it would be d ffiéﬁit; if not

impossible, tc maintain.éicellence at aii levels

of Américan cducation unless the doors of opportunity
tblcoiiegés'and universities'are kept openvfor
persons of all classes and backgrounds:

As John Ogbu also observed, it is

non- senslb’e to expect.academic.excellence uriless’

both teachers and students are. conV1nced that.

there are social rewards for such actlons; | i

to ba- respon51ve to the demands of hlgher educatlon

7,

r..,_

unlass. thelr graduates are flnanc1ally ible to

[

',enter selectlv¢= as well as’ open door 1nst1tuttons.'

Nonethelass, I believe that our colleges and

\X




N

1' universities ‘can contrisﬁté.sigﬁificanti§ to the
2} press for excellerce in American cducation if two
. 3 things are éipiicitii Eeﬁégﬁized..
't First, thdt the basiérééaéémic
5 Eéﬁpeteﬁcies of fe&&ihg; Writiﬁé; speaklﬁg, llstenxﬁg,
sé and re asoning are never complétéa attaln@ents;'ﬁﬁt
7 rather are seen as open—ehded capaC1t1es¥WﬁiéhAééh.
»8 '7besdé§éi6peé to eveﬁ:ﬁiéﬁef aﬁé'higﬁéf ievels Of |
9| exceilence. - '
10 - »nnd seécna;itﬁaé thase same basic -
11 competenC1es are essentlal to the agénda of higher.
.12 i” rning complementlng and . supportlng our speC1allzed
B 18 dlsc1p11nary focuses on eolleges and unlver51t1es. |
4 .S ST A statement ‘was made over lunch
15 "about how aii tﬁéTEepértments in collegés aﬁal
’ }“JB univer51t1es should relnforce Wfiting, and the“ T
| 1 responsiBilxty stould not be ébnflned essentlally
18 to the Eﬁéllsh Department. If we can carrv th;s
ié, _message Wlth an empha51s‘bn cont;nuous hard work
2ehv--and.dilscipln;_ne_,-clearly'end forcefully to the
2| . seccﬁdéf?.séheei éndvtS their studénts, we may -
’éé begxn to make a serIous impact on the iﬁality'bf>
Esei educatlon for all its sensé. And I thani ?bu and
24 [, I appréC1ate thi s-opportunlty. B
25 \ | . MR. FﬁiﬁéfSi Some'questxoﬁs.gf;thé CéﬁﬁisSienig
Q '.\ 1 S ( ] | 2222
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'able; Béééﬁsé of teacher sﬁafeaaég, sich ‘as they

"MR. CROSBY: Someplace in your papers you
state that if schools —-= secondary schools are not -

are not able to prov1de ‘the science and the
ﬁathématios and;so,forth; that the colleges'shoﬁld-
be able to, through open enrollment, dO‘something

to plck these students up and to heilp cover that

def1c1ency, am I correct?, 7 L ~ C

MR. MITCHEM: Yes, I made those points; but
I didn't select them:

 The firSt.point I made was p01ntlng
out the practrcal difflcultles in preparlng all_
-of»our stﬁdénts; both non- tradxtxonal and tradltronai,
*i?l»oﬂ.r’ .

for coiieges and unlversrtxes with a shortage of

mthematlcs_and_sc1ence teachers.

19
20

21

op:nlon.;

as long as we cannot address these cognltlve

.iﬁ my éapér;‘lf ycu%ﬁaziaéa; I used

Wisconsin as an'eiample ‘where they only requlre

one year of mathematlcs or one year of sc1ence,

problems at the secondary level, it's my vrew that

hrgher educatlon has respons1blllty to prov1de,

bath'préparatory aéﬁéffﬁéﬁts as a~forﬁ; as- the

o - .:. l .}2251
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[}

as that:deficiéncy ¢an be maaé'ﬁp;

' that there's no separatIon of the remedial from

~ rather than enrolllng students iqr developmental

- as a sépa' ate a't1V1ty, that ls before tﬁey are .

into different courses in history and English and.

president of ﬁafvafa indicated eariier on, in all

of our colléges ana unlver51txes until such time

4

MR Hﬁﬁsiiﬁiﬁa You gpéak to the Marquétté

'

the real.

Would you enlarge on that a little .

o
P.\
ot
w0

MR: MITCHEM: Sure:

Iﬁaee&, there is some kInd of

there isn't. .

4In other words, our approach 1s to,

T T ;

and remedial oourses; however §6ﬁ describe them,

.

allowed to go into regular credlted courses, we

attempt to. integrate aur‘graup;tawafaézééﬁinafg,'

-so;'iﬁ other aafaé; we try to do

'k. 024
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134

12

19

20

21
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in terms of rhetoric and ‘the language and that

iinafeﬁ ambiance; we try to even:theikihé'bf tone
to present to avoid our students feeling that
they are remediated.

°We constantly empha51ze the fact

that our students are reguiar students,; and 1ndeed

" 8o theit,aegree; in our bpinicn; is worth as much

as any one. else's, and we thlnk that s very
impbrtantffbr thefseii#ééhfiaéﬁéé in B&E society.

SOMMETT‘ I wagiwaaaéfiﬁg what you

think is wrcng WIth remediation 1tseif? |
| ““s~ﬁ~%ﬁ7+a¢ég that—attach—am—
ihaﬁrﬁaSSahiéiétigma§ B -
' MR. MITCHEM: 1 think Ehat's Qhe aépeét of

it, sir::'Iltﬁiﬁiythat'éiéﬁe'étiéﬁa;'bqtﬁthat
ﬁaE.eééﬁ the most ;ariots-géablem 1n'a certain
sehée.

;ﬁahy institutions; and_i can't tell ;
you theiextent that itwisléoihé'on-today ---

many iﬁéEiE&Eiaﬁé five-;b ten yéarg ago réally

set up separate couréeé f r the dlsadvantaged
students. Thééé students had to téké a whole

pattery of 5o called remedial aé§éi6§ﬁéﬁta1_5erviééé




_thét.ﬁ&& no féiationship to_gré&uatian; and ;hé

couldn t take: ail the courses at the s:ame t1me.

"

,Some of these students were around for six or

seven years bécause'they.ﬁad.to take. th se cthef
courses bafore they coﬁid.emhark ofi regular programs.
) | Thét;ngy:Biggest ccﬁééiﬁ;f\ |
'.ﬂﬁ— CROSBY: Buringuiunéﬁ; I féﬁéﬁﬁérfa-

\.

'is-tﬁere sﬁchta preregusitie

'Mﬁ; MiTCEEME Dr-. rrancis,méaé that point..

15
16

It

18

19

21

22

‘ That“é one of the things tﬁit'aEE”inéorporétéd into

rwhat we call our study skills courses and time .

management scheduie.

‘ ~ In a semnse, aii we are doing is:

another world and things irke t1me management are
.-n‘"

one of those key things that we try to get across
to them:

MR . fR'NCIS. Any,othér iﬁestionS?

o (No fééﬁaﬁéé;).

Y

_MR. FRANCIS: Thank you very much.

MR: MITCHEM: I aééréQiaté,rt very much:
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1 o *f MR. FRANefs- we éré.prétt§*mucn'oﬁ time:
2 _. We have got approximately 15 or 16 ﬁiﬁﬁtés iéftf
3 and we still have a couple ﬁiﬁﬁtés FEoR our break.
4 t6 make gure that.we'give'thegiast:two.speakers
5| their due, T will put it that way. !
6 ‘br. Michdel Kean will be ghe First
7/ spsaker of the last two. ' He is the ﬁiféataf of
8| 'tné'MiéWést'iagicnai*offiéé; éaﬁéitlonai Testing
9 éérvicé; EyanSton;:Iliinois. \
00 - ' John vagcaro will be aﬁterahim.
1 , o PUBLIC STATEMEﬁT
12 : : L ; B/Y' DR MTGHAE]E KEAN |
BE B LDfﬁgfrancisf members of the CommlSSan,
i 1a&iéé and ééﬁ%iéﬁen; I-ééoréciate the opportunxty
-i5ﬁ ;to Come before yoﬁ—tﬂzsngternoon, and in this |
;ié-: comp sse é tlme perlod, f wrii certalnly _try to
.ﬁ ' keep my comments. as brief .as p0551b1e. |
iB In the next flve mlnutes or so; i;li
i§ attempt to partly touch on four 'particuiar,areas
‘ 26 - of usé "of moblle forms of commrssidh rét?ng,ithe
ﬂczi . role of standardlzed tésEs, tests as a tooi forf
'.éé- guidance;land counseilng;"ané if.time §erﬁits; toi
123 ) toﬁcﬁ on some recent ETS research on testxng.r s
"2;u o B ,wSince'educatlonal:InstItutrons and
éS‘ ,§fééfaﬁé differ widely, and ﬁai§ differant &xamples
' _were'had_this_afcernoon iﬁ Eéfﬁsréf thé,testimony;
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jt's not surprising that the admissions requirments
for these instikutions and programs are less

extréemely varied:
:

Altholigh the level of selectivity
may aifféf'frbm inétitutibn'té.institﬁtiéﬁ; a1l

collegéé ‘and unlver51t1es need to accurateiy assess

how well their: appllcants are. pr,pared to meet that

v

particuiar ihétitﬁtiéﬁ‘éiéééaéﬁié stanaagag,
- Those who must make the decisions

o2

ihfbrméfiaﬁ on each applicant. .Those standardxzed

‘test are certainly Gifai-Ea;Ehé é&ﬁiéeiéﬁ'prbéééé.

. I want to streSS'heré'thét they °

,,represent WEét yéu are by one s;ngle measure or

a.comblnatlon of objective instruments., -Based on -

?iméréggiaﬁigtid‘aatg,én ébblié&ﬁt:Wiiiﬁieaa»té'thé

most 1mformed decxsxon makxng.“

of the appiifaﬁt, should be con51dered iﬁ Eﬁe
admissions deé%slon. The word for xt is standardlzed
S S | | 7
I \\ . . 3
test. . ‘ . L ‘

fstan&ardizéé;teé&;caﬁ,beThigﬁlygﬁééfa;

B 7 N ST TR
~ in the proCééé bf mékihg'admissions'decisions; Since

hlgh school currlcula of€=n vary from sch001 to school




il in both content and gquality, stan&ardiiéd test

scores, whlch represent appllcant performance as -

5
3l ﬁéaSﬁréd by a ‘common yardstlck, can be aof great "
:bi' ?aiue to.tﬁé'admlss1ons process.\?Properlv deveioped
.5 ;stan&&f&ize&.tests offer a. Valld and reliable |
s measure that is fair to all applicants; Those
‘ . who take the tests are exposed %o the same material:
8 SAT scores from admlnlstratlons aroﬁnd the state;
‘ 9 aronna‘thé coﬁntr§,'and around the entlre worid
- 10| a1l have ‘the same meaniné Standardlzed test
11 scorés ;re an 1nd1catron of the test takers grasp;'

¢ -

12 of certaln skllls, concépts, nd knowiedg= at the

13 ‘tlme of testrngf L J tests measure nothlng.of:an

14 1nd1v1dual Identlty, economrc stataus, or'attit&&é
15 towards the partlcular Item. ]

16 ' . |  The be”' tandardlzed adm1ss1ons

17 tests are also sééﬁre'tests. Secure tests ensﬁré

18 ‘that the resultlng test scores have credlbrirty

SN

19 and canﬁot be compromrsedf Thls credlbrirty of
. 20 ééafég is of:the ntmost 1mportance to the admlsglons
51 -&’éci"sion.. - K3 . E : \ ‘ \

) 53 - . Admissions aéaigiaﬁs are ﬁaaepaﬁ_gﬁé_ ‘
23 baSlS of ‘how well appllcaﬁts are predictea;to Bé¥ ;
24 able to handle the academic program .f ‘the institug@on
25 ahajiﬁestionrthe utilizatlon;of all available lnformatl

i

\ . . ~ . - ‘ X . . oA
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T
for consideration in the admissions decision, and

o~
N

improve the accurac§ of‘tﬁatlorédiction.' Test scores,|
used.inrcoﬁﬁinatioﬁ Witﬁ other factors, enhance.tﬁé
ability to predict accurately how an‘applicant'

is most likely to‘faré iﬁ a‘partibular institﬁtioﬁ;

lf I may, and indicate that test scores can also

be very'useful to»colleges decxsxons concernlng

ugurdanceland.as wellAas dec;51ons related to the

rs

placement of studénts. 7
] g 4

Once a student has been admltted to'

‘an institution, curticulum planning and placement

become of paramount importance. ﬁostsecondary
institutions develop guldance proflles for each of'

their students. .
. o ) . - 777.;7 B ,.\ , . '
_Utilizing such profiles;—éoﬁnseloré'

“and other staff at these unive ISItleS can assist

intérest,:as well as developing . their student'

i
[

stﬁaéﬁté iﬁ'idéﬁtifyihg particular areas of

0l

long range goals. Tests can also provrde usefdl’

estlmates of readlness to do the work in certaln

,gourses; and T think .to h’l students to plan'

o 7»7 Sy

zrewardlng and successful college careers.

kl

Further; test aaEaléaﬁ also assist

the partlcular InstItutxon in. better tallorlng 1ts

™o

oY)

O
0\
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‘students;

~possi51e tests and proV1d1ng those who use our

: 777/7\: ”’. . .
courses to meet thé specific needs of individual -

!z o L S -
Having good diagnostic -- and I

‘want .to underscore diagnostic because I will come.

back to that in a moment or tﬁo. »

students can aid colleges 1n determxnxng the mosthr
e ,

éff :ent schedullng of 1ts academxc resources,

. -

and I want to comment on xt more 1n a moment or.
two. - S
1

We at the Educational Testing

Service realize that standardized tests can be

very useful to. those who must make admissions

students once those dec1s1ons have been made. at

Efé, we are coﬁﬁittéd'tofdevelopxng_ the best

tests w1th complete and understandable 1nformatlon

‘on both the de31gn aspects of the tests, as ‘well

asf helr appropriate usés and 1nterpretatlons.-

ETS is censtanti§'én§aginé in

N 7.

rbsearch to establlsh as precxsely ’s-possiblé

the state of the art in testlng and. to ever advance

Al

Ly

that stat

- ; d . ;,ETthas alse_had a 1ong term 1ntérest

ﬁ.,..~ :<‘~ 281
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12
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15
16
17

18

‘research; 1nclud1ng research on the: use in the'

'aamissidne process of b ographrcai data, personal

‘traditional academlc‘measurés, Their flndlngs E

‘suggest that t here has not been a coné&&éfabie ﬂ

[ -
- »
-~

in ohe particular question among others; and that
que;fion is;'i; . A . . ‘,:'j, B
| What is the role of personal qualities-
aé reiatea.to.aﬁ éﬁ@iiéaﬁt aﬁa.thé'rdié that'oA‘ o
personal gquality playstln that adm1551on proceSs° |
S . Researcheérs at ETS have ‘peen' \\ .”ﬁ

studying’ this i***é'fcr several yééfs and have . .

looked at a number of factors asrde “from academlc

ability that ﬁiéﬁt xnfiuence, to some extent, the

)

admlssron"&ééisxon;, In studying the personab -

-

‘qualities issﬁe; ETS”réséan'hers reV1ewed past

statements; recommendatréﬁs, lﬁtéeréwgi 1nterest'
measures, personallty ratlngs, and peer fatinés;;
. . <

- -
- ]

haé been résearched to a 1esser extent thani

- ~

use of sﬁéh alternategfuﬂl measures. P s e
s ¥ _ R

- I ‘

Let me.shlft once agaln in summarlzlng,'

'éa iy concludlng, and emphasrze very key llnkage

teaching; 1earnrng; and gnldance process. et

' Tests can,piayganfiﬁpéftaﬁf’félé in the
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Qo -3

Ww!

10

=inst1tutrons that couldn't prov;de meanlngful

~th1ngs and put them more clearly and concxsely.

suppértiné; the'lmprogéﬁeﬁt@ the educating process
. ) 7‘ ) 777 .
We do not foresee'thé need for more stringent .-

tests than those tﬁét already exist;' Should new.

tests be develope&, they should be -- and heré’

comes that word -- dlagnostrc Informatlon that

Testrng can also provrde colleges, :

.and diniversities With bétterzlnformation for _use

in piacihértﬁééincréasing numbers of foreigﬁ

students seeking to efiroll in Amerlcan schools.

There was -an artlcle in a publlcatlon last autumn

that I read that pro;ected zhHe n ”umbeflof foreign

udents in our unlverSLtles between now and, 1990

‘would lncrease up to, I thxnk,/in excess of: a

mlllxon students by that year.

. The development of tests design

to enuance placement and ldgtructron, lnstead of
/

’

only to assist 1n the selsctIon process poses a

I
great chaléenge to Amergpan educatlon, and ETS is
E
commltted to WOrkIng td halp meet thIS need and

.7,,

to respond to both colleges.

Thank you.

©

MB. FRANCIS: 4re there any questions of the

t

Commission? "
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vabout the dlagnostic tests.
'in determining what onézoﬁght to learn, because

_not generally growth on that.

attempt to determlne what one ought to learn.,

;the process because I have an obllgatIon to be

involved rather heavily in;the process;

LI L

MS. éﬁﬂésstti_ 1'd 1ike to ask a question
What kind of work has ETS done

we talked a lot about that today; because there's

!

How does ETS approach ‘that problem?

7
{

MR. KEAN: I would say that'ETS éoés not

NSRS
.

That s a rather descrlptrve klnd of dec151on. L.

ETS has had a history of working
w1th constituent boards and other groups, and
I feel a 11tt1e blt silly taikrng to a former memoer <
Saf Board of trustees;'ﬁééaﬁse; of course siie Khows

far better than I.

In sich a way as to e11C1t from

_the real eiperts what it is that 1s approprlateiy

-

needs to hé_méa ured, @é do not step back from

our maaor thrust, Eﬁough, is that
6nEé-thére has basen some agreement reached in
terms of what 1s to be measured to’ brlng the

hest possible psychonetrlc knowledge to bare in

measurlng properiy those questlons_that have been -

4

.QQ‘

._'..._l_._._'_' | 2
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MR. CROSBY: I -was wonderlng ‘if there is;

‘over é'péribdfef 20 yeefs; could you,say that,tbe'

- .

number of tests tﬁ t you have been glv1ng Has

increased and do Eﬁé§ ﬁavé any klﬁd~6fi §ay,

1960, 1970, 1980. We will use a ten year period.
‘ ﬁR; KEAN: .If; in féct;:ybu are.referring

N

MR CROSBY. Yes.

MR. KEAN: The ﬁaﬁﬁéé of éaﬁissién:tésté Haé

nlncreased very much in parallel w1th ‘the baby bcom,

L}

and the 1nc e&ée in'the number of students makxng ,

appllcatlon to colleges.

The great- number -- the vast number

of colleges and unlver51t1es 1n the country requlre

some type of édﬁi@glbhg'éxaminatlbniriiﬁ other
words, the SAT, the ACT, and other examinations.

| We have seen in recent ;éars wlth’
the decline 1ﬁ.£ﬁé*ﬁam5éf Bf;Etuéénté naking
application to collége, a smaller deman
SAT, ébr-égaﬁbiél

MS. CAMPBELL: What about the PSAT? -

A-MR; KEAN: Wéll; Ehé PSAT h&s multipie uses:
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The PSAT, however, is used, for

example, by the National American ‘Scholarship

 Corporation to establish .a large potential for

‘are taking it. ‘That also is very iﬁ@éfEéBE1§ L

ééﬁéléf%ﬁiﬁ 6éﬁai6étesi, 2nd with that respect,
we see an increase ‘in the number of students that

related to, of course, thé dismal situation in
the country prcp§?tibn and flnanci 1 aid is
Véfyzéfitiéél'ta the ability.for new students to

MS. CAMPBELL: I go into the national teachers,
for example, on that question. You alsoc work in
that éfé&fvthétig coming out of the\bthér éhé.

not so much 1h content of what they need to know,

is be 7ng done in the mentaliti ie;of ﬁoﬁ

o
[O1)
ot

but wh

_one teaches one? = | . ;

'MR: REAN:  Well; the "E, as you may or may

;nbt be aware, 1s in’ the ptocess of bexng completely

. 3

revised. And the NTE, I thlnk, effective this

@

'.:77777_7({ o o o o 7 7 . _ B
'October,; the new NTE will be intraduced.

/
!
!
f

/

S

mﬁé test is not a radlcally new .

test in that 1t stiii focuses upon the areas that

the old NTE focused upon. But it is ﬁ@&été&?‘ It
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'reflects a greater degree in those aréag that

_scores usually in combxnatlon w1th other factors

need for research on in terms of how'important'thé§'

-are.

. on the 1nst1tutxon and the SpElelc area the

'appllcant is maklng appllcatxon for.

ca small llberal arts college for the cia351cs prograﬁ;

the constxtuents of the NTE Board, ﬁaée_up of
educators across-the country,'have indioate&«that
it should reflect.

We are also gettlng more'fhto the
eitent éossihiéntﬁat a paper and penori éoeg teach

MR. HADERLEIN: If you talk about test

being blgger for Instltutlons,.are you xncludlng

in those other ractors non—academxc factors, and

if so, how 1mporfant are- they9
MR: KEAﬁ:: Wwell, I can't answer thé_éeééhé

question because that's an 3 area that thei_:e"' i% crying

I can answer from a personai ba51s,

and ¥ thlnk that they are rather 1mportant dependlngv

For- example, xf I were applyrng to

I would thinE,Eha" the adm1551ons Offlcer would be-
very intereste& to "know whéther I had Latln or Greek;A

or perhaps a varlety of other 1nd1cators._




ng fﬁfiédﬁi'*

a-iﬁ s dance .

2 to a co
§v certainly: the £ part1c1pate
tro&pe or oféhestiaIWOula be impbrtan#_as ﬁeii ae my
SAT scores- -, | | ;' .
if i we£é~£é_apply,to MIT as ‘an
. other

lcal majbr, or there aref%ériaﬁe"f
For example, 1f I studled the comp
£ be xmport - 45 well.

electr

'in&xcators.
;a high ‘schools it mlgh
MR. fRANCis- hank you very mudh. ve

question, put we .
vepeeief- : : : | _ e
| . %he tas speake: 1S Séﬁﬁgﬁé Veedgrd;
eﬁseoéiate Dlreccor of the dewestefﬁ.Regionel'oﬁfice,
,,,,, & ’ }

Johts since you nave be
we re go:ng to give*you_the reﬁéinlng tlme and

lnute Ur tWo.

an éktra m
; | pUBLIC S?A;EMEﬁ@ :
: gy: JOBN B- vaceARo
shank you vETY uch, DI pramcise T
be hefe today I'Eﬁink

me‘the opportﬁﬁit?“id
. io-perhaps

'—tke cellege board xs 1n
cme valuable 1nformat

commission S
dd that your backgrounc

their work -
i to focus o

Welco
a . unlque pos

on in

offer the ]
n- an
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and a 36 pOint decline 1n the . SAT mathematlcs.

lssue rela 1ng to your conocern:

. — =

I would 1nd1cate:_hat approximatéiy

gra&uatlng ci ss has Cqualnted hlmself thh the

VSAT and other 1nformatlon that goes aiong w1th 1t.-

,That represents 7Bout two thxr&s of the college. bound

population; and it also represents about one- thlrd

JRE —_

' of the high; school senlors graduatlng in this country.'

' The proportion varies by staté and

by régibn,-But in totai;'thatis what it says: Given’

the nature of that breakdown, there 'is some things

I th1nk that 1nformatxon can tell us about’ the_

At the outset, I want'to ackno%ieagén'

be put at the ‘disposal of thlS comm1531on in the1r

important work.  One of the thlngs that ﬁag Eﬁé

i

ﬁatibnai attentlon of.our-organlzat oﬁ is the SAT'

‘aptitude test score decllne.

Succxnctiy; from 1963 to 1980, We have

,seen a 54 potrt gradual decllne in the SA; verbal

f :

on a 200 to"édd ‘scals or on -a

standard scale of 1 to 10, each year the increment,

by itself, has not been that great. The issue that is

°i

—.—.____239
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11

12

' S0 important to the national commission was the
1977.

'preparat10n7 I am taltking now aboutzthe qaaiitativeb

1975, the cohort average about 3.95 years of English

stable; 3.:22; and it has risen to 3.25. 5o the
graduates come to us with about three and a half

years af math.

Commissicn'wcuid'interfaéé”§6ﬁr admissions requirements|

point that studies that binds that with figures from

3

What do we know aBout_the academic

in terms of vis-a-vis What the h:.gh schools are do:.ng.

study hasxrlsen to a h §h §6iﬁt of 3;98. So most of
Ehé‘stﬁaeﬁt” are presentlhg almost four years "of
English.

In mathematics, they are fairly

_ In forelgn language, théioﬁﬁosité
is'true; iﬁ lé?é; the appllcants haé Eak"ﬁ on ‘the
thatrhas falléﬁ t6'2;l7 in 1980.

”fi”WGulé hope, though, that-the
survey WIiﬁ Ehaf.éata to perhaps asséss thé‘impact

of the Cemmissién s requlrements on high school

curriculum.
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' one " of the appalllng, at least to me,

pieces o ééEé ié'EﬁéE in 1980—81,-94 percent of

e,

-.our coliege bound students took no forelgn language.'

This is up from 90 percent in 1973. The preparatlon,i

in t rms of hlgh school ””d what kxnds of students

want to. go on to college, we have seen a shift in

'that - Shlft in that dIrectxon.-'In 1975, 77 percéﬁt

"

haé éoné So. - What thls says is that the proportlons

of those classes tﬁaE are optlng for college, and

-perhaps a larger percentage of them opt for proportionh

You:askea about Eﬁé“aféae inflation

issue. Again, we have reported over the yéars that

‘we dld seg a sllghtdegrdaof inflation from 1973 to

1976;:although not apprec1ably, 3. 04 to 3 12*

' However, that, is greatly decixned

back to its 1973 levels in '{981. We have also

.. seen’ an 1ncrease in Eﬁ% numbér of minorities

part1c1pat1ng in collégé hoard prograﬁs; That ﬁé”

Increased from ll percent ‘in 1973, to 18 l percent in

1981. .
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'school ‘record is. undoubtediy the best predlctor*of

'academlc suc'ess;f However, I thlnk it is 1mportant

'betWéén the two; in research studxes that have been

"can say hlgh school record 1s a better predlctor

~_and is recognizant of the narrogﬁess of Wﬁat

You/also spoke to the Issue of achlevement tests,
" and recent studles ‘have borne “out. that the 1nvolvement
' over a period of Elme and that the few 1nst1tutlons

'“where achlevement tests and SAT scores have been

-

women sit for coliege board exams Eﬁan do men. There

have been several statements-made today thatdthe high

h’t we not lose slght of the fact‘of thé dlﬁferenc:s

. N 7' VoL o e -
conducted by the college board and 1nst1tutrons, the

hlgh school record gives tﬁeiGPA'or classjranknas‘the-

medlan correlatlon of éboﬁt’.ii.

R

The ‘median correlatlon for the SAT

_program at 1s.;44.-:S” i’hough unequlvocally, you

dlfference in predlctlon.

Over the years, Woﬁld add, that the

studled, it has been found that the SAT pius_
-

hlevement .as predlctors have accounted for more.

of the varlance than the hlgh school record alone, o

and the proportlons are, 60 percent for aptltude

AplusQachlevement tests as opposed to 40 percent for



1 high schocl féaaféss é’
mé‘ .. | Unfortunately, or i gﬁéaia éay I
5 'haye ohséEQédfaﬁ&?than 200 colleges requirlng.
~4|. the aéﬁievementitesti' But. .even though they are
‘5”' -Véli& prediCtors;*Wedsée a dxmxnlshlng.number of . -
‘ 6 'colleges utllliiné Eﬁri; ' d' _‘;_l i: l ir.\\
7 | You spec1f1cally asked the.questxcnl~
8 do AP and CLEP; Advanced PlacemEnt and eollege Level
9 Examxnation Programs help ﬁagééf collegé level materla
10 The answer is. an unequlvocal yes,
..ii if hy that you mean sﬁﬁsequent performance 1n:1
12 : future'céllééé caﬁfgés;' Study after study shows :
13 that stﬁdéﬁts achleve at a hlgher rate; complete
\ 14 more courses, and go further than do thelr non—CLEP
\< 15 ',examlnatlon counterparts, and this is even aftér
N : - o ;
'\:\,\ 16 ability levels are controlled. o
.\iz | ;_' . T I chviously have sélé €3 Vely touched
ig\\ ;on some of the 1nformat1on relatxng to some of the
19 \\\spec1f1c questlons that you ralsed. f Would lIke to
20 . \now turn to a couple of comments about the Coilege
2? | Boardzscommltment to educatlon_—f to excellence in
-éé ?édﬁcatroﬁ.: Perhaps the latest reflect%on of the
' 23 board“s new commltment is the quallty proaect,'now‘,
24 /-:flrmly anchored as a major college board actxvxty.
WéS f\\ ' Tﬁé pro;ect is de51gned to Bétter the_
\\\ ! . 7: .
\;\- 243




1 'iﬁalitv of secondary edﬁcatlon'in the United étates

2 ;and to 1ncrease ‘access to postsécondary educatlon, .
.3 both'for majority and mlnorIty studef S s
i By deflnltxon, ‘this undertaklng
.5 'iemhodies quallty and equalxty.h In its slmples .
- éf terﬁs;.the effort to enlxst schools and collegé :'nd
() . ‘the conservatlve coope;atlve campalgn to. strengthén
8 n. the qualrty of secondary educatlon, and at the same trme
9 .'carr§‘fﬁrthér the hard one galn of equal opportunlty
10 || © made over past 20 years;
| my - 4‘7 : Tt is concédéd EE&E it is a?aééadé~l6§g
e l‘ éﬁfort and it has begun Wlth a comprehensxvei
'_13 p;:nationﬁide review of the college preparatory
xTy curricﬁlum in Eﬁé;Unltea states. It is~st'rtéd
15y there and belreved that ‘the 1n1t1a1 focus on the .
ié | .tradltlonal and largely academxc aspects of secondary
. Ai?iu;_gchoollng would reduce a foundatlon onrwhrch programs
- 18 ‘”of quality and all other aspects f educatlon can
i? Be‘ﬁullt for all studeﬁts.: hlS éndéavor has the
. ' -
'2§ ' _poténtial to rénew a com mltment to. educatxon and ‘

21 || = excellence ~~ excﬁsé'mé. _
i i

!

éﬁ ' ) i ;. Thls endeavor has potentialotorenewf

w-23 . a coﬁﬁitnent £o excellence in- gll of educatxon.-the
24 c%operatlon of all seclors ofithe edncatxon 1ndustry
25 | 'and thn government can make it pOSSlblE.‘

F344.; - o _' :i'/
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o

,memberehlp educatlon éééBéiatibh dédie&téd to the

,'large number of students who are startlng collegerﬁ

‘those things to ensure that they are not dropping out
. for the ‘wrong feasons, among thdééﬁhéing the

,‘approprlate secon&ary school preparatlon and appropri%

' jthe approprlate flnanclal resources to ensure ‘that

 the thlngs that we can when talklng about a hlgh

the c oncerns leadlng to the Natlonal Cemmlssxon on
Exceiience and this partlcular hearlng on ccllege.

admiééions and the tran51tlon to postsecondary

/ R S a;

ééucation are shared by the coiiege boards as

of Eﬁé f"cxixties, §chools, or colleges tranwit on.

‘1 will very bfiéfl?»&aﬁﬁéfiié.a B

couple of comments I made concerning that we Have a .

but are &féﬁﬁihévbut;1_Invccmméﬁt;ng I would tike to

-

say that I want to make sure ‘that we can comtrol . [

cclleglate educatlonal experlence, and very 1mportantl

v .

'MR;’FR£N€ISE 'Théhk you, very much. Let s see’

if wa have some questlons now from the eomm1551on.

MR. HADERLEIN‘ Well; you sard we ought to contrd

school education.:

£

:Y
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11

12

19

20

21

'_thlngs that can ba done.- -
13.; .
- further dialogues anhd further undertaklngs, and

:=sémé of*théséfﬁiii‘he based on actual experrences.y

+In SanAntom;o,-Téias’ there 15 an optlon for excellenc

: prov1d1ng approprlate tralnlng to secondary school

gteachErs thls summer at majpr Texds - unrverS1t1es so;'

”coursés; and there has ‘been much. conversatron today

g . : What cian you tell mé& at yo&f*schoci -

<

I am lookrng for suggestrons that a schoiar needs to

n
-

know;

W;,i&efrrrry'.mﬁj e-,rf~: ,,rje—f=; .f,,,r,,j;”
MR- VACCARO: Weli; I think chathProjéctﬁEquallty.

. \
is moving in that girection ‘and I thlnk is tryiﬁé tohu

’reach, and 1n fact, has reached consensus to a serles

of dlalogue around the countryslde, to plans and
'motions; what have you;, agreements not only on;
\ L

‘c°mpetency for coiiege boun students popuratron, hut,,h

on: competencres for the entIre secondary schooi ar ea.

;And that S the flrst step,‘f thlnk, in talkrng about

"

AddItIonal thlngs th t 111 fall out

-~

Erying to 1mpact the secondary school currlculum by

/ . .

that they can brlng back w1th ‘them. those teachlng
experlences and they 'will . be Introduclng in a much

.largér sc°pe than ever before adVanced placement"

[
.

about hat'particular aspectt nd I thrnk the 1mporta‘

; B

model program there underPTOJect Equality 'éﬁd?lt-I#; .

’f;fﬁ"' "i;t’?.’ﬁy "246F
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ﬁiaéiy; EﬁéE'éfEﬁaﬁgﬁ.it.will be national-in scope,

6 it will translate to local issues, local identificatign,

71l :1ocal initiative, and I think thattaspeét;iiike
8| ~ Project Equality, can work very ¢u;tﬁra1iy3with
o| - local school aistricts, local businesses, local
" 10| ‘industries, to enhance the guality of the sducation

11 tﬁrqﬁgh.tféiﬁiﬁg,'thrcugﬁ?resaurées; through i

12 modsl érbgraﬁs. o -

13 ' _ﬁﬁ; CROSBY: Tﬁis ﬁé§ be an unfair questibﬁ}rbut
_ . S :

-14 I know our next hearing is 6h_gbiug into tﬂé ﬁbria of.

15 work.

T e T Is your institution or are you familiar

_ K i

\ 17 | with any institutions_ that are-also-testing students—|—
y f : ~ s T ’ ! - R
that may not be:going to! college? '
19/ MR. VACCARO: Yes.

20 . "M_Wé;éééifih;éii;§s§é9£Ssé£¢£heﬁﬁrénéitiéﬁ:

<

21 ;jWe also deal in tHe aspect of helulng students make i3

©

} ) / _ . : ~ i
23 L " over ths years, we have sponsoresd

- . . J , _
243 -dec151on maklng currlculum to help students not only

25 . éhbo e whether t?ey are g01ng to c011ege but also

3

bﬂ~\ - ’ -/‘ : ) Ay
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whether to go 1nto the work fleld or not. We try

1

2 to foéﬁs on the assessﬁent of.career skllls. Jlt

3 was well#concelvea and well received, but unfortunatel

4 :schobl ooniéécﬁeré“ﬁot avaiiébié in suffiéieﬁt

5| quantities for high school students to utiiize that.

6 What those kinds of programs would

7 lndeed branch to help them consider aill’ the optlons

8 S0 Ehat they might not lock themselves in. _ ; |

9 ‘f ﬁi,‘CRospY: Are jou promotlng that aspect of H
10 yoor testlng.ﬁrogram or are you also promotlng the -
o adpest of going to‘colfege?' A

12  RE. VACCARG: Wéttf§ to respond to cducational
i?u needs. ~We obv1ously have. those ‘as part of the. :

i4 aducational services that we offer. |

15 : Just as ‘any of our services have

_____________ 16 _7mdifféf SRt ébnstltuént groups~to—strlve—£or themruwe_ﬂw____

ﬁ —“anﬂrtﬁoseiy—thh —all—constituents no matterJ;m;wWMm_
18 \j'what college or program they are 1nterested in,;

. ! :

19 \i career skills assessments belng one\\f them.

) ,?q_i W;j MRM/ABELMAN.‘ Atvone p01nt in yaﬁi testlmony,
A s

21 & Mr. Vaccaro, you 1mpllc1tly equated that CLEP and /
22 HEh” AP as hav1ng.51m1lar effects on .the achﬁ5§éﬁéﬁt
23 of college bound students wrth various krnds of*%

24 | ;examinations;..‘ L ' . : / \f\
35 1 : : h

elly s

! . ‘ S And my experlence and the expe/Aence
/I

‘§8 — . 7

hw

i - ‘ LT



former college admlnlstrators in terms of

e

e

1 of many
2 tﬁé waY‘CﬁEP is used is that it is used in a ver;
'3 drfferent manner by dlfferent ktnds of students 1
4 than is the AP. - ;
ﬂ 5 - ‘Couid you elaborate on Ehat? )
P A
6 MR. VACCARG: I equated them specifically
7 because §6ﬁ equated them - not:youfpersonally; but
8 you égﬁated them in the question E*a% yaﬁ posed in
"5l the background papais: o
10 .When.}ftalked_with constitgéﬁﬁé;
nn they aiﬁa§s say thiss |
12 Both can help you aéﬁéévéifhé same
i§ things if the goal is to get coiiége;crédit. “
14 However, only AP can rmpact secondary schools
15 "curriculum;_becaﬁsé 1t 1s therewthatmyou have. a
16 Jgtaﬁaafa of ekcelléncél71f'you will, if.§5&,ﬁ;;§'
T . a-téaeher_'eem}n.i_ttéa_t@te_achi ng. this ‘standard. of
» _ . ’ \ : .
‘18| . excellence and if yéﬁ have students who are willing
- iQ to submit tnéﬁsélGés.to;tnatgstandard of excellence
20 | ' knowing that the payoff ik that colleges will 1ndee
21 ;reward students for their s;écgssful experlence_
N ?éérl MW1tHMa;oropr1ate advanced placement at tha college
23 'tokthe.extent that one thlng;_that maaorpdlfferent;
Yﬁi :fh&ﬁg that c"n be easlly as sessed' R
25 If you také a look at the content
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16

17

18,

20

21

valldlty in deallhg 'with coliege faculties, and I

do this all the time, and they quickly say that

'yes, that measure is what we teach in biobogy.

And you get their reSpbnsés-arouna the counﬁryéiéé.v

So in terms of dlfflculty levels

"and in terms of examlnatlon content, there'are

Eﬁié country, CLEP was originally receivad as a
prcgram to facrirtate Eﬁé entry ievel of adults

back into thescolleglaﬁé‘aiéﬁé. What we have seen .

ﬁéppénihg; and it'"s very dlscouraglng to get .a phone

caiil from a hxgh school student and they say that

Ladies ‘Home Journal and it talked. about AP and 'I

'can get colleg? credlt ‘I have done a lot.of

réadipg'intAmerican history. How do I go about

. doing this? -

; ~ &nd.I call the high school counselor
and the counsélor says, "What is AP?"
And so because they don't havs the

educdtional exzperience, those.students turn to

other alternatives that are thére; and CLEP is a

national examination program. Peoplé can walk in

o




b |

may have learned in hig!

|—ld
o
5
o
o

off-the street into one of the nat: ast centers,

sit for it, and validate those _;périénaés that they

=7

1

concept of CLEP §é§ that they had ieérned it

in the worid in which they lived. -The outcomes

- can be the. same.

MR.  FRANCIS: iishduia'§a§ that we have reached

the tlme that we nead/to take a break.
Thaﬁkaybu very wuch;.Mr; vaakafa;
and we will take ‘a 15 minute bLreak; and we wiil

v

come -back.
MR. GARIBALDI: Five minutes.
MR. FRANGIS: Five minute break, and so that

meahs we wiil be back at 20 minutes to four, .and

we Wlll have the people ‘to make the presentatxon.

(WHEREUPON,ua brief recess was
;Héa:)
MR. FRANCIS: I think we'd like to get started.
agéiﬁ, - | |
. T am going to call the first speaker..
wﬁiiéhéﬁé-eSmmissibn members are |
gettihé a little liquid for the rest of the evening;
Ihwiilhihtroduee-our time schedule: |

In oraar to ensure oursealves thét-

each one of the persons that s asked to speak gats an’

251

'school; although the original




- .

. opportunlty to speak, we are 901ng to llmlt the
.remarks ta five minutes exactly, nd I will ask for
only ohé’quéstlon; 'The fIrst hand I see, i_ﬁiii

,acknowledge from the cOmm1551on, and if there| is

time after we have heard from all of our speakers,

then I will go back ‘for other questlons. So éohit

!

feel that,I‘am belng mean, but ‘T will run it a -

little tighter becéﬁéé'%é'ﬁave less time at thls“

point ‘and wé"haeé'ééﬁéﬁ speakers. ./ *
| ﬁilisﬁ; would you 1iké to aaié.a

daﬁméne'aéiEﬁisupainté - /

 MR. GOLDBERG: Just one comment. - |

| ;Thé‘issﬁéiwas a’§ é-a co#ple of

times today about work that lS belng dode by

R U | ‘ z I
other groups like thé CAC and its relatlonshlp to

our work:. one of the effortS'Ehat we spent a fair

‘amount of time on already is establlshlng a;

very close linkage WIth those varlous other éfoﬁpsl

and baafagz We have met together and there is a-

.reasonable flow Of. 1nformatlon and materlal from

us to these various groups as weil as from those

I ‘must say that as a.mattér of fact;

one of the major contrlbutlons I belisve our

‘Commission has already made ls because ours is a




.other groups, and our material is available to-

. dolng,thLS'Work; And much of our workrhas alreaﬁ?

._you will that ‘is belng done By a ‘ITot of other
'commisslons in act1v1ty around the COuntry,'so that

thé "info has'already‘been developed;.

gvMIchlgan Assucratlon of Secondary School Pr1nc1pals..

oput toééﬁﬁéf the piéliﬁina;y‘regorts EﬁaE I have

public commission as 'compared with a lot of those

everyBoay; And sa'a11.6£ these papers that have'

been Wrxtcen for us and all of these testimonles

- MR. FRANCIs-«‘@héﬁk ybu, Milt. 7

is Mr. wxlliam Pappas who 15 the presxdent of the

So our timer will end évery_flve
minutes and then we will have one guestion and next’
77777 ° . o

PUBLIC STATEMENT

s'BY: - MR. WILLIAM J. PAPPAS

Thank you very much;' I apﬁféciaté'

the opportunlty 'to address the. ccmmlssloners.- I

also commend you and your colleagues who helped

dos

" While 'I am talkxné\Eényouk Ilém,af

S f ;_ ) B 32253
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16

17

18

' practitioner. I am-the\ZreEidentrof a principal

association of 2,000 memebets, but I.am a practitioner|

teacher layoffs and a- ignment schedullng, band camp;
-skrll ceriters, summer schooi\ and a few othér things

heard peopie talk toaayi'I héard they were supposed

"I believe it 1s too much.

haunt the hlgh schools of'our country; While

'"occupa tional and sducational choices, it is a fact:

C: | . .\

I am an aaministrator of.a iiﬁiﬁé high school with'

llVlng chlldren and’wrth 1rvrng problems dally.

\
\L . -
basketball camp, communlty swrm teams, vocational}

) : "

for college and we are supposed-to-solve ‘society's

problems; but the ékpeétatlon,ti‘g”éss' is_too'ﬁﬁcﬁ;

The 1mplled purpese of secondary

schools in - the past decade "has been to prepare

students to reach those goatls which the age of maaorlt

+

.had~4mpr1nted in their lives.. The changlnq of N

admrss1on'standards of a decade ago has begun to:

|

preparlng students in a high schoo' Ebrgvarious

that the éipectations~of the high sthools have

e

L

followed the examples of the colleges in determining




(-

R TR I

3|

19
20
21

22

2a.

of our decade are coming undetr scrutlny today, and
the 1nev1tabri1ty of the»strengtnenlng of admisslon
standards wxii be reflected in. the secondary
offe 1ﬁgs and currlcular.drrectrves of.tomorrow;
The American society has many
»divergent 61éﬁ§'a§ to ‘what shauia'bé takiﬁa §1a6é
in secondary and postsecondary course work in our
'countryh_ Asg the presldent ’f the .largest secondary
.fadﬁ ﬁistratiVE 7ssociatlon in Miénigan; I>can ;peak
faf\aii of our.members nho find themselves quité
confused while analyzxng all the professed 1deas of‘
.”Various'1ﬁtér8st.groups'from.around'the country as
to what should be. done in the secondary school.

Not only has- the publlc confldence

!

‘eroded in soﬁé'cases around -the natlon, although 1n”_7
M;chlgzn the 1mportant studles done during the |
oast year show this to be untrue, but the confldence
of S&chool prlnclpals.has been v1s1bly reversed with

the fear of éaaﬁsfaéiﬁg w1tn agencles, boards;

and comwmissions-. Belng asked to do. everythxng for .

everyoné in society makes our posltxon uncertaln
rany trmes and 1npo ble sometrmes.

hé rhetoric of recommendatlons Wlll gd

ﬂ\




i ‘.\
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19

20.

22

‘are allowed to give input into the-chaxn-ana are

21

,on deaf ears.. uniess tha maln partlclpants, principals;

given thé necessary tools to implement theSé

changes. The kasic research of management studies

in our country shows the effective scndcl to have
cneVmost iﬁﬁértéﬁtdingreéiént. -iii factcrs

c0n51dered, the prlnclpal will make: the ai £F éfence,
iﬁ a'schccl-belhg éffectlve:

The research of Gilbert Austin

révéais;oné'Qﬁélity that's constant in the successful
school; an-exceptional prinecipal who has knowledge

‘of the instructional aspect of schools:

-Ron Edmonds found Eﬁat_iéééérship is
thé“key factcr in, 7fféctive schools. fnstrﬁcticnai'

by Bloom; eross; Brophy, Hunter, and Wrxght.

'Thé message’ cf alil research stands

ciéar.' échccls can aﬁa 35 make the éifférence in

estabixshxng an env1rpnment that wxii pro&nce
achievement isitﬁe pfihciﬁaiz The efféct1Vé




bf_durJYOundétéfé Eﬁatvéé to caiiégé, and 1t mIght\\

\. -

1|

P
U

Wost important for the comm1551on on Excellence'to

focus ih'éﬁ*ié the role 6f‘thé principal.in the

MR. FRANCIS: Oh, we can take two questionms.
I didn't hear the buzzer: Keep it running.

MR. HADERLEIN: What he said is something that

Fred and Eﬁéfal_HaVédbéénﬁtaikiqg about today;

and that is that we are coming -- we are being told

'Eﬁat the schools, because of the softening of the

quallty, igmwhat-§6ﬁ‘fé'éayiﬁg.'_ ' t\l
. And it is inevitable are going to
strengthen their standards and it's ‘going.to be |

Eéfiéétéd ih thé»secondary currxcuium. And I

guess that S what I am sayxng too, that we need

o Do ybu agree with that? N
P 777. . . , R
- MR: PAPPAS. 'Yes; definitely: ' ' \

N\

We have ta take .care of 66 percent \

D

be ideal t6 say that the& all should go to coliege.

But at what standards do they go to coiiege’_.

®

.If you want  to éﬁaﬁéé.SGmé of the

tﬁiﬁgé;that you are, talkIng about 1n adm1551on
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the high schools of . America.

sﬁanaéfaé; I think ybu have to do it by sEfiEiﬁg

at the coliege 1evel;

our currlculum w111 show the Ehéﬁgé

I

over a perlod of time:

‘M . CROSBY. I gue§§ Eﬁé other one is:
1
|
i

How &o you see this Commission -

'dealﬂng w1th the prxnc1pal in terms of gréﬁé%iﬁé
. : : / ’

excellence? o

ﬁ Now, this may be enough track for
anotﬂer ten mlﬁutes./ ‘. 7
In té;ms of brbmbting'éxcéliéﬁéé;

|
|
l
|
o \
and i

guess It'S deflnltely at the secondary ievel.

MR “PAPPAS: It s deflnltely there. It's’

focu51ng 1n there. I don't see any. dlscuséicns

N

w1th1n all .the Commtssxon meetings of the prlncxpai'"
role 1n1he schooi, and Secretary Bell w1ll bg/more

o /
than one of éhe flrSt to tell you that that' s whare

Aiéé&ershlp has” tg ‘be andvtﬁéEfé how schools change.

. v - S
" that's a sight that's bVérlooked

Aﬁd.i wﬁuid say that :
oS ar = A
in this Commission® the role of the prircipal in
S . :.
MR. CROSBY: You mean in terms of teadership?
MR. ‘PAPPAS: Féé&éféﬁ?ﬁ; éduCatloﬁal leadershlp.“
-,'MR..HADERLEEN;f_f‘woqidn't_+doub¢.thatjqnev"

way ;:.‘_ AR s : . - ‘i L
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HR. PAPPAS: Thank you very much:
MR. FRANCIS: oOur next speaker will be
ééfﬁelb-ﬁbdriéﬁéi; : , . ' -

PUBLIC,GTATEMENT
BY: CARMELO RODRIGUEZ

I aﬁ}éfé%ééﬁi td'tﬁéfﬁémbers of the

Comm1551on for allow1ng us to present to you a: R
- ’-"

pérspéctlve.on Hlspanlc probiemS'and the opportunlty

'When we requested the 6ppbrtun1ty to’
™ 1

appear; we ﬁndefEBBk the.task.to §feﬁare'5'26,§§§e*

' paper;, Whlch ‘I won "t have ﬁiﬁéﬁté’réad; but I will

/

try to exert frem that,;and don t try to foiiow.

mé_With'the'paper, because 1t S. dlfﬁ£ﬂ1t- :

In terms o£ understanding thel
/ .

-

nHisE&ﬁié'prbbieﬁs and opportunltxes for. hlgher

i

educatlon, one must,

aré‘the feséésﬁ growing m norlty gibup_iﬁfEhe
United éEaEas,}ana the r’Eé.df natural increase among -|
ﬁis?iﬁiés is_iié'péféeﬁﬁ; Tha Hlspanlc posulatlon
is growingAaga.gtafEiig rete.efone éllllon peool= B

a year. ihe ﬁii@éﬁie.”opulatlon graw to 14.6 mxlllon

3
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10

15

16

17

believed to number as many as:?d million. .
'ﬁ.é; populatlon is around 9 percent, w1th ‘an

women enterlng the‘péak Chlld bearlng age::

i‘grdup. Hlspanlcs ‘are enrolllng In aCh001 at a "'\

e o N o L - S
from 1970 to 1980, a 61 percent. increase. 7That

[

figure dbes not include undocumesited workers; = = |

>

'iﬁé;Hlspanrc proportxon of the total

Aeaverage medxan aéé_df §§.§ yéars for HfSpanic

.,

) Qi

K

In addltan to 1mmlgratxon and>the

ﬁatﬁral rate'of increase, by the end of thlS deca de;

°

this country: ,
. . iv-‘_’ -

“figfic population is also

The U.Sw.. h

U)‘ 4#‘

yaﬁﬁgér. ,Thé”avéragé“age.of Hiéﬁéﬁiaé is 23 years;

,conpared to about 30 yearq ‘for whltes.f Déépité

its yodwﬁ however, HlSpanlcs have one of the pooresﬂ

. 7'77 y o
records of eiuratlon attalnment of any pcpulatxonr j

P

lower rate than whites: =~ T
¢ ' o] R
48 péréent of ﬁigpanicsfbétwééﬁ

three years o0ld .and 3% were enrolled in schools as

>

of Oétdbér,df ;78 compared to 50 percent of whltes.‘t

"n L

b

L. ‘vIn the 18 'to 24 age- ievel, 20,percent
. ) /' Cooae ! R
"of Hlspanlcs were enrolled compared to 29 percentiff'
Whiteé; e ’ . . ‘ .  :. ;'.;.' . i i.

[
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.18

19
20

21

~in 19765 for. Instance,_"bcﬁt 10 percent of the .

22

8 to 13 year olds and 25 percent of the 14 to 20 .

year 51&5'Wé;é‘éﬁrciiéé in iowér than_eiﬁected
grade levels. Many students who' make;up these
hﬁmBérE?aré;érbpping.cut'cf schogl:as soon as it
ié‘i gally féaéiﬁie:"‘r | 7 ) L

Hlspanlcs age 14 to 19 were tw1'e'é§

_~11kely not tc have compieted high school as- whltes

p y

in.the same age bracket. Nearly 40 percent of

\

'the HlSpanlC populatlon betwren the ages of 18 and

24 left hlgh school w1thcut ‘receiving a drptoma

school popuiation. -

The flgures are contrnurng to. be

Vérv,'Véry staggerlng; Only 41 percent of

- identified a prbblém fcr cﬂr sccrety in a dramatrc

opportunity for higher. education. It is Yarge and
growing.

We occupy the lower rung of. the

work force, énd perhaps, most meortanfly;'we afé

-unemployment in society: .
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19

-
\‘ .
} R

— e .

'6§§6rtun;ty ;s in & perlod bf estrangement,,and at'

‘that highef educatlon is not necessar11y to blame

/

§ . I

o . Educatlon is a prerequ1s1te .ta so
~. 7 . P |

many,tﬁiﬁgs} éEherwisé when "an 1nd1V1dnal 1owers=
hlS edncatlonal achlevenents;-fréquently hedwill'

have a 1ower eccupational achlevement.
/

Now we come to ﬁigﬁanrcs pecofing.
a Signifiéanh person ln soc;ety/at a Eiﬁerwhén

recources are belnq pu11~1 back, when the federa

=

asS1stanc 767 mduratrion programs are being cut”

I

- o / - — 7777 - — .
back; when the azt force equallzer educatxonal'

/

a tlme when there is no longer enouqn'Edﬁﬁaké'it
in.séEiety.' R /

R : o
I _ vYet the slgnlflcantiy grbwing

populaﬂlon of Hlspanlcs is also, I thlnk, an

6§§6r£uéiiy for hxgher edncatlon to deai with 1ts

,declinl§g enroiiment.

'rrmxmam,;M I thxnk flnaily, that sopuiatlon
YT S

is 2 stre 51g source “of opportﬁnlty for the future,' s

nnless soclety shall be faced thh a tremendous'
: \

burdéﬁ :n futnre years.ffﬁoﬁ;'we all understand

o

for idw.prebaratlon and low skllis and tne 1ow_'

equlpment thﬁt our students brlng to hlgher edantlon,
yet, I thlnk\they cannot wash gheir hands with saylng

that it's not

1th°1r respons1bxlltv BecauS° 1 think




10

11 |

12

13

higher educatlon has much to do w1th partnérship

in the comnunlty, partnershlp with organlzatlons

in terms of opening up facilities for'iﬁterveniné

" af early stages in our student's davelopment in

higﬁ school so that we can; in partnership with

chance;

~hlgher educatlon, upgrade.thé schooling of_oﬁr

Nonetheiess, I ﬁéve been éiVén'thé_

and many of - us have proven 1n the past

that glven the opportunlty of access, we can maké

higher e

ducatlon proud of seleCLlng HlSpdnlCS.

Now; the paper deals more closely

and specxflcally wrth some of-Ehe'issués; It

addresses the excellence, Ehe:transifion issue,

here

'testlng 1s=ues,

and I think we don' '+ have .time

to touch on those; but, of aaurgc; the paper

19

20

21

also refers you

ngher

to thedwork of the Mlﬁoritj and——

Educatlon eomm1s51on, and I fully endorse

many of those recommendatlons, particﬁlarly~thosé

that-deal with mlnorltles and hlgher educatxon.

to ampnas

said

~Thank you.

MR. FRANCIS: Okay. : will take one qﬁéstioﬁ;

}iR. CROSBY: You'méntioned} although you scemed1

thers

s

izé'ﬁispanics aﬁd.higher.edncatlon; vet you

large dropout rate from 14 to ié,at

263
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a local unlverSIty and the orlglnator of a program

3 htﬁéré; iﬁ £érm§_of rgféﬁticﬁ éE*Eﬁé\high s¢hb¢1

4. level? | ) 7

5 MS. RODRIGUEZ: Yes, I think we have started
i scme éf?BfEé invﬁhat.diréction;.ana.théf'é what

7l : Eéikéa about pértnérships.

j ‘ _ o o g

eb _ébﬁé higher. education Tnstxtutiong; for

9 ;iﬁstanCe,lin the éiﬁi;éﬁ&AéEééé déal'diréétly with
iﬁv the HiSpaniC;StUae@tS'In joint programs So as tb-
11 iﬁtéf%éﬁe‘ééfiiér in the.kind,of"p:ogramg,for

12 | early identification of problems that Will help

13| - us éévéicp,ctr kids‘iﬁ bet;er aﬁa ﬁiéhéifééucaéicﬁf.
14 ﬁ6WéVér, tﬁere Eééﬁ% to be'ﬁn‘incieésith:atgiof
15" Hlspanlcs coﬁrng 1nto the count*y, so that we -are
16 &FEéEkIng the program £from many perspectlves.

li MR. FRAﬁéiéiggggank you very ﬁ&EE and we HéVé
18 your paper. | - \

19 ) | cid EVBrYbaéY get a copy°

20 Thank Y6ﬁ very much

21 ivNéxt will bé P;ofessof Jéffféy M&iié%,
P PUBLIC STATEMENT |

BY: PROFESSOR JEFFREY MALLOW .
23 D
Good afternoon; My name is.

?ﬁ AJeffrnv Maiiow andAE'ém an associate éréféssbr'df.
25 . . .
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called the Science Anxiety Clinic that I would Like
2|l to tell you about beciise we find_i; an efféctive

31 . methoa of taking stﬁaénts'ffém‘sécbnéary échbois

4| ana asaiing with 5n§ of thé ma56r.probiémg éﬁé#_

5 they ﬁééé; their fear ofistuayiﬁg:sciéncé'and
By.thé way 3196 mathémé£ics;

| Before I begin, my colleague,

8|l br. shavon Greenberg; the psychologist Half of our

team, is hers; 5ﬁéfghé*wili.bé'ﬁéppy to.answer any
questions about £hé psychéibgiCéi aspécté bf‘éur“
program that the éommissiéﬁ'miéﬁt’ﬁave.

science anxiety islfhe fear of studying
| scisnce; the fear of learning geiégaé,'ana it }ééqiﬁg'
" in the a&ai&AﬁCé of sciéncé-éburgéé. The impiicgticﬁé

for our country are fourfold.

=

Number on=; technological illiteracy

of the citizen rates
Number two, a.leadership in government
and business which is not familiar with or comfortable

20 - \ A

with technical ideas.

| " NumbeF thres, a 1agging behind other
2 countries which are more sironger in teshnical - -
'Eiéiﬁiﬁ§; and iimighg say for éxamgié-ﬁépaﬁ,

24

: West Germany, and the Sovist Union.

8

Number four; blocking of upward mobility




'§éiéﬁCé;éﬁ§iéfy;_

123

as we understand thep, are, First of all, family

Pt U

messages about how hafé Science is-aﬁa who can do.
"éﬁ& WHb.ééﬁnbt;; The medianfmességeslaboqt=sciépce;-f
an&KI‘migﬁt.just §éint‘6ﬁ£ that my fb&ﬁ yéar old |
Watéﬁééjﬁhé ﬁéa gcientisp éarééaﬁé every Saturday,
and if 1 db’@Sthing'éISé; I like to get.them'off.'
And finaiiy,-wiEﬁ tﬁé'wéy the schoois:

i -

communicate scienceg.. First of aij,

by the girgp

'of science teaching in K througn 2. Ana secona,.

by the anxisty that tha science teachers themselvas

‘obvious: One is tphat we need to upgrade and




-

24

‘B

: X _ . . | 2
with cognizant but the emotional aspect. of "(;‘
science, that is with the séiéncé and the anxiety; 5
‘both for learnrng and for teachlng.

The sc1ence anX1ety clrnxc Wthh we

.emotlon i as pects of science learnlng. It teaches

sC1ence skllls and It teaches two types of psychologl(

a

techniques;
-One 1s called competltrve restructurlnc

' the thrngs they tell themaelves about whf they'

'-can‘t learn scrence,and to restructure those

méssagés' ””d the other rsra conq1tlon1ng technrque

SN PSP | Avmonee AR s -

- M {
-of systematlc desensitlzatlcn where we can teach

them to be comfortable in sc1ence classes.

5

%_%\',-A L The CllnlC works with small groups

wnmnf—students+_half a dozen, and 1t 1s a team effort.

“invo-© v1ng scrence educatlon and psychology.

Now, we also have research results

on the offectlveness of Ehé clxnlc,'and they are_

.quité promis;ﬁgi

What we think the Commission might

H

do-ox the sderat government might do first is to

recognrze sclence learning or:thé avoidance of.
science géarnlng as not only a cognltlve but as an -

3
s

\‘
BT
iy

J s
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20

21

22

4 frbm.kindergarten thrqugh 12,7 For that, we have

Ftwo suggestxons.;

. shoftaéé Bﬁ;EEiéﬁtifiéally and“teehnically

trained people, not only those who go into these

rather lucrative careers in business and military:

‘and government, but Just péaﬁiézwﬁa need to be.

aware of SC1ent1f1c 1deas to cope:

g:ogramé_that fo cus on both emotlonal and cognltwve

aspects BfZiéafhihg; math anxiety programs,lsCIence

-anxiety prbgraﬁép such: as ours for coiiege students;n;

P

.jdﬁd to fdcus on the emotlonai and cognltlv aspects

-

-

One is a, regualar program of in=service [..

tra1n1ng for elementary and ]unior hlgh school

teachers and hiéh choo; teachers who are. presently

avoidiﬁé.téééﬁiﬁﬁ sciencas. And ééCbndly; not pniy

-1n-servxce tralnlng, but a revamptlon of teache*

'Efaiﬁiﬁé in teacher s collegns to aiso not . only

“1nclude the'§cientificfcomponent; but_to-deai

With'thé_emdtiéﬁé.tﬁat'afé aroused by having not
only to learn Eéiéﬁtéf-' | L
* " Thank you.
‘MR. FRhﬁéfg:T Ehankiy63'9§fy much.

>
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10
.11

'12

i_éa d we' would have one questlon.”‘

MR. ébﬁMEfE.A I just wars tc_knowﬁhow~dp you

get. them into your classes? How can you advise .

Uus on how to get.tﬁéﬁ‘iﬁté §6ﬁr:6ia§§é§?

What kInds of output can one expect’-

After so many days; weeks , hours,

. what happens to these people’ e : T j

; "MR.-MALLOW: In the classroom or in the cllnlcs’
. MR.’ soMMETTs'»In,the clinics: -
‘MR ﬁAtth;'-Iﬁ Eﬁé aiiﬁza-zﬁaz_wé advertise;

the Sc1ence-Department; So we do klnd of.éé%éftiéé

w1th advertlsements in the newspapers and'§6 fértﬁfl

'Introductory science géﬁfﬁés. ‘waj this means we

”are not golng to the humanlcleé‘ébﬁréés.' fn‘scme

sense, that would be inappropriate; like anaéiﬁg
the cﬁ:cken ~coop: ' But we do go 1nto Edﬁr es where

o.r P E N
people are reqU1red to Eake science, such as nursing,

premnd predentrptr}, bt these péapié are not,

‘:1n fact,. q01ng to be sclentlsts.; and the'iarié part o

OUft. 1nvolvement is for pecple who are required co

-taxe sciencs, p§§éﬁ6i6§y;;aﬁd.eééiélbgj. Théy come
S P

,.E63Eﬁé s1inic and it is the most subscribed program

A

H‘\ j

o
f
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'of the clinic by a factor of two to ome. More

- people com& to the science anxiety reddction. than

for any other kind of counseling. We have ta“

turn éWé?'bnce out of every two. We can work

7for seven weeks Wlth a team of psychologlsts

and a sc1entﬁsr for a hour and a half a week.

The groups of students number 10 -
through 12, and we eéﬁ'ﬁéﬁéiiy do ‘three groups
EVér§ semester, three ééieﬁtisté, three psytheiééiétégu'
o -fﬁ'théeéé?en wéeké; Wé'aé science

§Eiii§'teaéﬁiﬁg; Butff_might say that that s 51mple

L

: tﬁiﬁgé, llke learnlng how to read a scaence textbook

aﬁé'prbblém sblv1ng; how to take notes in a science

class. o T

o

' We do the cognitive féétfﬁétﬁfiﬁé

of. the "tﬁ&éﬁté; and the thlrd thIng IS to. tee"h

'_them actually a condltlonlng technique for lowerlng

thelr anx1ety. At the end of the seven weeks

vl mlght quote the pllot research center, our students,.

' J

aﬁkiety\thén bs fore: Thelr mathematlc anx1ety ls.:”’

lowered. Their ééFEéiie&,Staté and trgit'anx1ety;

which is a star ardlzed test. 6ne ﬁéé Lo 36 with

'becomlrg anxxous 1n a partlcular 51tuatIon, state

SN
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|

: | _;;j‘}e@:é%§
. | | o . "
1| © ankisty, and the other is a general level of
'z“' anxiety, trait epxiety;
;. 3  ‘Boih of those, interestingly, are
i : I o o
4| l;wered by the Eechﬁiiﬁéstﬁé ﬁsé in Ehé‘eiiﬁic.'
: \
5 | é ‘f' ' I mIght pOint oue that the one
61 *aﬁx1 E§ Eﬁ’t fias not bz lowered is §éﬁéfé1 test
7 aﬁiiéEy. ‘Thatis‘semepﬁe,who is ﬁéféé&s 6ﬁ §._W
;?8 historyltest_see;s not Ea-Sé ﬁelped by us. :
’5_:._.i | ; "._'e.iﬁé Importance of tkat 1s that'
10 I.sciénce sniiéE§ is not test énxiety; because when |
jl_ la professor fin&s out tha a.studenf is Sﬁiiéﬁéi-hél
1121 éf'éﬁé,ﬁéy never télk;tb the éfﬁééﬁ%é} | |
= o éc'aéithé end cf that time, the
"?i | stuaent s snx-ety hasubeen 1owered. 7 o
iﬁ S ;'__-‘ - I mIght ant1c1pate the follcwxng
16 ‘guestion: Yeu mey wane to knbw what happens to-
RY EFexr grades.‘.My own exper1enc° WIth those of my
18 students who have been Iﬁ"Ehe Cllnlc is that their
9 . grades go ﬁﬁc,gsﬁaz'g very nard~to measure‘howi
o " much on & scale of A through F. JIf a student goes -
” Eigﬁiffﬁﬁ < asubié“minuéhté C double plus, it méyenEEl;
22 show. | : | S
\ 23 || | - f  ffMy.séudents répqrt.Bécﬁ.hcwévéf-
: ' 2? that theif §iaaés ‘have gone up,enaii-have seeel'
>-~'~ ¢'25 3 cgrtaiﬁ ge;aggts Whe; in\fac;;.éére pushed. kicking




1 and screamlng lnto sc1ence courses and wéﬁf on
2” to—gra&uatE“school.and biochéﬁistryﬁ L 'i A
8| - . MR. ADELMAN: We have a written report on b

f4j f'that program as one of the 30 some odd we have

'_5 : recelved and notable programs assoc1ated W1tﬁ the

A transition of post secondary educatlon;
»Viyi 7 ‘ﬁR.”FRANCIS; Eﬁank you.. - o - ".f
Bl o ;‘3 | foar;aext spaaker;is'carollElder:a" ;
9. unlversity professor'fortthe %méricah federation.'- "
0] of peachers: .. o f
ul " puBLIC STATEMENT i
el ’*‘.-BY:"; MS. CAROL ELDER
3 ' L ' Thank ybu for g1v1ng me the opporcunlty
‘:_ :ii : Ea'§§Ea£ to. yau today.; i am Carol Elder and I am |
X ﬁ‘; ﬁ}meﬁtiVé vice pres ident of the Unrversxty of Illin01s,
- %{ iﬁy'whiCh'is Local 1100, Eﬁé“aﬁériéaﬁ/Fédération of 4 s
i; Téaéﬁérs; and r’am spéaklng today oo{behaleo )
\_TIis-l’AﬁerIcan Federatlon fﬁTeachérs{ﬁi‘ ‘n. : 'J
:19 ;f‘ """j a'geﬁeral §6lic§ on céilééa admls51on
'l 20 ;procedures<an%{standards,'aFd I am iﬁproVihg thé
..ii? :pressﬁre on secondary students to meet those
}'2; istandards,rt#d AFT has Pro:ec+ Equallty :
’55’ t,{,‘ L " AFT locals all over the countrV'arél
2;' mpartlclpatlng in Proaect Equalltv d:aloques tolf
225 deflne +he prepalatlon of ali coilégé bouﬁd stedents.w

2.
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R
|

| For exampleq ‘here in Cplcago, I think- you hame

A“‘

ﬁééra EﬁéE"Eﬁe cﬁiaég' Teacher!s Union -and the
f

)

opportunlty for every sfudent, and

~thatwﬂmer1can—Federatlon*of—Tea7ﬁe?? suppbrts:
. \ . i

_homework a551gﬁmen '§ are trénds .

20

21

R PP AU T e :
- have come about despite consistent long term e

po - - : 5

Board o Educatlon have ~oin£iy ébonsoréa aiscussions_
\\ * S . ‘
with school and college and unlver51ty personnfl to

//

:'1dent1fy problems and work Wl th currrculargc,anges

|

! e

concerned‘w1th college preparatr n

kel

,éoncérn with coliege preparltlon

ié’ of caﬁféé;'lnseparablé from concern ‘to 1mproved

K3

_étudénté ana serves a more dlverse populatlon wrth

P7# 7 -

.more dlverse prograns Eﬁan ever before. " They haVé,

éﬁ@ﬁaéiiéa access and eg&ality‘of'edncational
\ . Q

’

thoge are goals-

s

L

1
| .
{ . D= A
‘wDeclrne in currxcul « standards; N
- ° ; .
n
!

grade Inflation, social promoth ,!léﬁlty, and

snie whi

ich some@lmes.

_2

wh
\
répréﬁé't an effort to reach stu ;nts who would
ST IR . :
not be in'school.at all vere 1t~not for special< .
1 P S
i

rompromlses de51gned to reach them, aﬁ& inééther;

— o ".
A,//' i

_cases are. the results of policiés mandatéé by

_ e Sy

/

‘schopl districts. In fact, many négative developments

7'7 7/'77 sy . — - . - O .’ o r - L N ’ Al
operations for ~ers. . / . Co ‘ /
/ . L / ) R ; o ;
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‘fcr-éﬁﬁaéﬁté; we alsc believe that every student

-9

o

while we support equal opportunify

Y K : . . K ;

deser ez Ehe best educatlonal program‘avallable,f.

o : RS
and in otr efforts tovserve everyone; we_must AR
realize that different students have different’

needs, and that no one is well served if every

"student is not chaiiénged tq pefform at'ﬁis Best:

#

Among the measures whlch the Aﬁérréaﬁ

fouhdatloﬁs 1ﬁrhaslc courses; Engllsh; math
sc1énce,.hlstory, forelgn 1anguages, and - Soct\f
a
studles, programs in fmne arFs and practlcal arts,
- 1 < V\"
and talents,ﬂr alistlc gradlng procedures,

[

suff1c1ent homework to - develop academlc seif dlSClplln

and to promote academlc progress; the,lnformed use i

v . §

t

compared and when necessary 1mproved~ competency

.testlng as . o ”'e éié”e t of beglnnlng teacher

certific zion.
. , . b -

i

; S 3. lThe SPeakers here todaY Hafe rcferred

‘Eo'the need for SChool teachers and for college":

- .

: t
Currlcplar Weaknesses;'to_anaiyze-therr ownrstrength

L2izoe

»oonio
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v

and weaknesses as teachers, to engage in professional '

rain.

development; to relearn; and to re

Tl

{ . .
We must all recognize that at times

of budget cutbacks, those activities are freguently

the least rewarded.. The cufbacks sometimes even

eliminate them. Conseguently, -teacher's unions

view that lobbying activities are in fact one of
i ””W:”J”,””ﬂ\”, ;””_h.””mm,,;,,, .
the major expressions of their commitment to

llernce. My own union, for example,

b

Ny

regularly on behalf,;- not only of increases for

faculty salaries, although, of course, that's an
. R .

already referred to today. The decline in salaries -

for faculties contribute to the brightest people

many time choosing other professicns. We lobby .

not .only in support of increased salaries, but

£6r increased funding for the instititions for

programs; for -the support not only of the high

needed in math; in engineering; in science; in

computer science, put also for protacting programs

that ‘as we have all noted will be egually iﬁpcrtant;
. ‘ L. - = _*V\'. —

ten years from now; programs in ths humanitie=,; prograu

5.

oy
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excellence must involve a ﬁ;EiBiii commi tment to
P ;

excellence iﬁ~Eﬁé‘§&b&ié ééhEBié where éqgaiity of
students is open to all. Educational opportunities
for\excellence,whichwbenéfit avféw sk che égpénsé:
b€ many, are a'sacrifiée that.buf democracy
can't afford to make: We need leadership: We
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tevel * commit resources; tax resources; to

excel! uac¢s in our public schools. ThzZink rou very

MR. FRANCIS: Thank you: Any questions?
MR. HADERLEIN: I am just interested if you can

enlazge on your statement about school district
policies that your orgsnizatisn doas nct favor has

somewhat stopped the event of sume of the schools
people in adrinistration:. You alluded to some areas
of that:

MS. ELDER: I was alludinc to areas such as

.social promction. If you wish, I conrrld find more
, T :

.,inforﬁation;’specifically;—tolbank ~ha+ statement:

2786
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 ySu used the word realistic training procedures .

-would recognize the student's efforts and the

"with any one achievement in such, areas:

.1 am a mother of six daughters: My husband has

the public schools for 28 years without ever a let

A
up .- I, hav

I think we have cert..nly the most vestad intersst

'ME&.  ©AMPBELL: What daid you mean by the --

What did you mean by that?

MS. ELDER: I meant a policy which rewards

students for what they actually accomplish, which

student's achievemznts which is not comensurable

Thank you very.muach.

MR. FRANCIS: Our next speaker is Bettys J. Lewis

with the Michigan Allianceé of Families.

PUBLIC. STATEMENT

BY: M§: BETTYE J. LRWIS
I happen to be an educational researche

Alliance of Families: We are an organization that
has gone deep into the things that are happening in
hagpen to be the wife of a public schboi,éaﬁéééaf;

taught in the school system of the State of Michigan

for 31 years. Iy chiitdren have pzen involved in

|

sat and listen:zd today to averybody

telling what weé thirnk should be dune in education.

|

- 77
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" of all in education 4rd what's happesning in the

schools of our nation:

You axe talking about my children.

You are talkinm apbout my grandchildren: You are

‘talking about my nation: I really feel it an honor

to be here today and a privilege to testify, but

I must bring out one thing. I knew nothing about

 this Commission meeting until Monday. I think it's

e

- a érimé‘tﬁét the general public is not informed .

that we can pass input as to what we really consider

is wrong .in education. - I wish the'news media --

I do Tive in Region 5 -- had covered the fact that

this meeting was taking place. 1 feel I amf an.

expert in the fisld of education because I have

l_l '

lived ec¢ 'cation all my life: Who can know more

'of what's happening in education than 'a mother of

six daughters who havs been invclved in the public

n

I really liave done my homework and

{Di
0]
v

Wy -~&search. I don't know if thz panel is aware

of tlie renovation totallv of educstion in the middle

" .2's and tate '60's. i have read tha Wisconsin

Gazetce. I have also gone through -he University of
Tolado's majors. ' Every cune of these were not aimed

- Sae- oy

at educatiny, but aimad at ' cincing about social




|
IS

P

change: It was at this time that the universities
through our nation determined they would charge

reports give to the téachers ‘themselves. Cur
teachers wculd be changed into agents of the school.

When we have the foiser president

of the NEA making the statement that what-is a truly
basic 80 percent of the school day will bé,éﬁéﬁ&'

in the behalf of sciense, it's the surt of thing

that one can see wiiat has héppened to. the academic
curriculum in the schools uf our nation. Gur

~hildren now are being anatyzed continually 'in the

classrooms: Their behavior is being determimned by

the classrodm teacher, and whav they decideé will

» the next change-in society and our children «ill

returs - _uly to wha'- is basic. Now, because the
ceducational heirarchy has changed terminology of

what Lbasic m8ans, I would like the Commission: when

t "is. I wou:4 like them tc define what is extelle,ce

. . X

in =2ducaction. I would.also like -hem to defire
vhat is qualiky ediication.
v ) .

Pzl
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Now, when federal iax dollars went’
into change in education in the mid and late '50.s; -

money into any iﬁﬁéVétihg bféaﬁéf or program that
isn"t producing: Let's go back and 1cok at what.
. &s I say, my own children, I have
something == I know that riy younger tWh.&aughtéi§°
are not getting tie éaﬁcation;that the older éiilé
got. I still have one that will bs in the tenth

. grade next Ffall: I am still invoived With the

public school system. I think we should bs concerned.
Does anycne have a right to program

is -

10

my child to accept social change 5r do the sc

>

o }

hawe a .ght to determine what soc¢ial change will

cake place? I would like the CTommission to look

at some cf +* curriculum cominy out of schools

that are doing that very thing, and I worid like to
document on behalf sf Lhe document any oI tiis for .-

you: I wi.l happy to give you copies of iE:

As, an organization, we have made

pazckets for parents of what their r.ghts ars. We

iave sctidisd Hunanizi in the winds of thos= involved

in 2duce+ion.. We lrave gone co and we nave

studied heslt> sys:-ems agencies: We xnow now that at
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. education as well as the advancemnnt in society

- aware of'thé'meeting. We do .s2nd pre's creleases

»out throughout the country* bf éiﬁ;géj we can't

th

drive a_half hour to geu here today and I fesl T

this Eime somé agencmes are dictateing what programs

””d.what curr:culum must be offéf

d in thé schools.

"U\

1 Woﬁi&‘iiké to have the eaﬁﬁigsiag;:i

as I notice; one of your purposes was to review

the major éhangés that*;avé ogcurréd-ln Amérlpén
‘during tha 5age'§uar;er‘century in a significantly .
éfféofivé;é&uééfioﬁai'réquiréﬁénto\o; achievements.
I wish this could_have,been‘one'culyou; oubiic
1héarings;lana.i"wish youvwouia rééil?“ﬁéﬁé certain
_that whoever sets these up that ws are involved:

1 fééiaéé hava far ﬁafé of a moral status as

A

Thank ve i.

MR. TRANCIS: - Thank you, Mrs: Lewis:

Are there any questiodns of the

Commission? B

MR. GOLDE 'RG I am sorry that you weren't

tell the press what to publish ara -e do the best

Wwe can tc let as. many people lnow as possiblz about

I

se meetivngs.
Més. LEWfS. I appraciéﬁ%“tﬁét;“%ut‘l had ko

k3

™3
ol
e
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" “cou.d have heexn

i

rhi
i |
R

BéE?éf prepared had I known,
and I vreal.~ 1id rot krcw. ' But it stands ts

reason WIth +hat we ars devalnsping into research:

our Childrén can'% Have'the'acaaeﬁié aéhieGéﬁéﬁE

" they need, a.d I thlnk that is a vitat point tha®

you must look at.

MR. FTPaNCIS: ;I am surs the Commission would

llke very mich to add that 1f your organrzat 6ﬁ;

in its research; wculd answer those questlons also

that ycu asked of Fhs Comm-3sion. I,indgéd'bélleve

that the parent, is well as others, have not had

‘mr.i to say, but we want that to be a part of the

S

report. = 8o I am asking' you in’ turn that if you.

~or your organlzat on have described your views of

Whattéxcelkence is, or what quaiity.eaﬁeatibﬁ'ié;
share thém with us-: ;

'MRS: LEWIS: I wauia'be'happ??to;aaﬁa 1n‘returh,ﬁ
can T ask that' of the tbﬁﬁiééiéﬁ}‘éﬁ&t they dafins

this, becaﬁse I wyuld ixke to see mhat thé differences

‘are :in ths défxﬁitibﬁs; in the terminologyi because

the e areas are fntlYPly dlfferenf fhat whft the.

pﬁbiic thinge it to be. 8o I'wBﬁid really apgreéiaté -
kﬁcwiné Qhat"tpe.camhission's dafinitiohe azms.. .
'MR{,FRAﬁCIsa 'wé_h%vé-aﬁaﬁhér’rgQuést %ram-_
S 7 e € .
your organizaticn: The next speaker is
. L

.-
~. L

o . .- .
ES . 7 ta - -
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' Mrs. Rachel Ralya:

with Bettye: %nd I alse think éhé!meaié;shbaiav

.regardlng these hearlngs.';And I aiso tack preparatibr

_ ' a member of t
13 | '
. .chncerned about egucation.

20.years dnd ha féft;téaching at that’tiﬁé;,and I

longsr iower his staﬁaadeT

deep 66566?& W1th ‘what's happenlng to our chlidren s

. é&ﬁéétiéﬁi and Wéubégén 3 see that»the standards,-

PHBEIQNSTATEMEVT- L
BY: 'MRS. RACHEL RALYA 9

r

I want to thank you; also; for the
) S R o S ) ) B
bppbrtunity to be here today; and I did come along

notIfy the pﬁbllc a llttle better with 1nforma+;on

I apprec1ateﬂprofe551enal adV1ce
that .was heard today; and I agree with some.and I

disagree with others: I am éﬁmbtﬁér.-_i amlaiéo~

y .

D‘L

e Natlonal Alllance of Famllles, éﬁa't

T am soon to be & giindmbther;~ And I am deeply

M7 husbanc was in_ education for-.. .
. ' : RO a

wili teil -ms that he ﬁeft kecause he Wouid no

o

We began to sae tﬁét w2 had,a.

. € .
. 2 ;_ L . I3 % ZAma e 43 ’
.had c¢ranged for the naticn 2aod I also saw 1t -
R - o R . 3
‘locdally and I saw it state wide in my 2search, v
. _ . : . e . . ~ ’ ) *‘r
and 1 saw it around.tﬁé vrole naticn. And I ha?
4 lot n¥ concarn zs do wany parsints across the
> N ' . ‘ _} ‘ o
S DLy
AU ,Eﬁx .



‘to Some degree that the

High school counééibfé:' Th:jf psople havs baen

nations We are iﬁvesti'af’ng 1n a p051t1ve way

and showing thiz concern.

- I heard i jpfééééa'iﬁ ﬁéré_ﬁmday

argumént had never been

really settied‘between sqc1al ad*Y”*ments and

Jand I s.u NIk was wrong

uniqué iasc ¢ ion; Eﬁé only ins-ituticns to
develop thr :riallect and-teach science skills and

pass on cur hxstbry.

I can't say that cnllﬁren don't know

wno they arejséb‘they’have to have self ‘courses and

- . - S - - - i, .,,,V, R 7,7, - y
1nqu1ry courses. And I beiieve it vvhen they said

how distory as a basxc is being pu hed out of our
>
cﬁffiéﬁlﬁﬁ aﬁ& “eing placed in 1naffect1ve prdgrams.

1n Fhe State of Vlchlgan, it has aiways been an

H

'entircly~é£f'htiVe @55;5&&: The: goal never chahged

. : I bah."oncur Wlth ev= ?Eﬁiﬁé trat
s g E T

Bettye said. My rese arch has fds things that she

0

talked about, and it cam: from contact with *the

failiny: fdf years Eo see th

can aéGéIBE basic too" for learnlng. an I Jﬂat
say that tet;s»éiVéAtha.c kids thoss toois axd@t h

> : . AR : -
: o : - - k3 -
S b . N
. ) 2 T

R S T B S - N~




" TAnd effect in order to undergtand what has’

- born.

“lLings. Michigan Stats U-iversity was 3 great

o . . 283

every colered chi’? ¢ read amd to write well if

hie can read and write well. Taach him ancient
history: Teach him what ha% happened in the

world befors he wus born. You Lsve 7Jcv to be aware

z,

‘what has happened in_the world befores they were s

I;heard péééié say today that we

must clepend upon the futurs and %hgg to the
future. We need to knc.: what has happened in the
. 7 R T . . : -

world poefore we were born., . We nees
N

to see cadause

tdday and to stop the problems. of the future. How

can we live with the future if we Jon't-.even know
. - . . . \’& . . - N
what has !-appened ‘in the past?

"f think graduation reguirements
‘have heen néégactiVé;éf,ﬁﬁéEiééﬁ'ﬁiSEéfy; "It wasn't

always that way in Michigan. English rgquirements

_are ffé?aéﬁéiy,ﬁiig I+ wasn't always =hat way.

The aduceation systems in Michigan watich the basics

2 i J

being pusred out o{ the universitiess and being

rsplacsd hy relations programs and all kinds of

i

aniversity: ¢ don': know if Y would ssnd my child o

happened

born. Adulis are chilaren because they don't knaw”
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10
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tliere now. - I live ¥ight in that area. .I 'watched
what's going on and I watched what the legislature

is doxng rega%dlng education, a@o they séem 'td be

:gaiﬁg right'aléng lth the s'a % board in that

area. And no one seems tb-be’werrying about- the
. . . ‘./ . . . :

1

v I know many fine Eéaéhersj- I know many -

/

fine teachers t6&ay;;and they are struggllng. ﬁaﬁy

afé'retiring early bec_tse they have been taught

to teaeh a-éértalh éu“jéCt mattér. They want to
: ‘ ,/ : "‘\

‘teach that subaect me Ler. Teachers today are beIng-

mentxon the Value oF edﬁéatlbh_éhd say thatiétuaents’i

values ar e hanglng. o ' o s o
-~ ) ) . .

Someone Salu to ycu; and @/didn t

a . N C . . . i / ) )
hear thé w?oie conversation. I ddh-t k@dw sho said
it, hﬁt/édﬁédné:éccﬁééa Chools ©of changing the

value =- it haagto do, T remembér; with the value

f educatlon strategles, whlch are based on an;

i

thaﬁ morals. mhé" emphastzed moralrelat1v1sm.

They wxqi not say thlncs rlght ot a °xtrame social

Fhi

issuss, and they refusad to tell a child_anvthlnga
t..at's right or wrong. ° And then.tliey wonder why that

~

L E o 284

}

. / _
.uught to change ‘chiliren's bellefs and abtxtﬁ&eé,rg;;
'""EEE"EEEE s &ﬁfaif. Béﬁ 1 spéak“égééé that, I will
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W'v is Vvandalism and violence 1n the schools when
. no one seéms to want to say that anythin'is right

-or wrong.

.Yéﬁi own values out51€e themselves. and ,I am
sure some of you do. The -same \ 'tﬁés'éfé happening’

in the édﬁééiiéﬁ&i'éyéEéﬁ.}'$bmé;b§ the same
,Jettlng cloSe to %ﬁe end:

" are scme things that Dr. ;.-

¢ ' / . . .
. - - . . - .
R i N " " . . M N Al -
/' N - .
777777 ~
»

That brings to my mind a statement

l

by Dr: Francxs Shaver; éné hé'ééld someth;nq that I

it upon ybur mind. He sald that if there are. no
standards ° tsiie of what to. judgé; society is
absclute.’ S 1, .

y ] )
! Lo

e - 'S

despairs of the generatlons béing taught to form

1

N

/

-

1 have got ‘so much toitiy and I am

- 3
ey . e e e

o

MR. FRANCIS: You are a5ing Vexy welI o

MRS. RALYA: ,;-a.xf 15t say that thare

!

&dld 1n his artlrln
S , S

O Tt UL~ - B A et el
on the three radical prowrams fo. sﬁreﬁgthenlng; 

éducatio: , and I really [intend o write a festimony;
becawée it

(1 N

and iﬂwill include it in ther

does lmprﬁss me.— One of those insyrﬁptibnél'programé




 i_f'. : o . :\ R " o : /
o £

1{ should be intended in the absence of eviderce.

R

2|| perspectiveness in producing learning and numb
'3 two; each School which is standing.is probably the

'i | resuit.of‘a‘gygtem‘bf puﬁiié-asgéssméﬁﬁfiﬁ leéarning,
5 " and number Eﬁféé; éécﬁ'téaéﬁér §h$uid.§ubmiﬁ éVi&éﬁCéé
6| for ideas §n'iéarﬁing géﬁievémentfof pupiﬂséinlr
.7 ﬂthe,téaché?i§ cléssés§ ' B | L ',si E
| ' ‘ E ;

And then. he goes on to !go into

: | ; _
depth on each of those;, but I think that he has

“
r .

e
(-]

10 been bottling’those problems in education for a

L

ST
i
.

long time.

12 v Again, i/thdﬁk/&ou for the time.

3 MR. FRANCIS: Well, if you wouid put whatever
14 you wish us to consider on.pJ;er; you can rest -/
15 assured that it will be given consideration. And ¢

16 | thank you. Vou are as much ah expert as anybody

i

1.1 . e se that 15 here 'Eoday. Thank you very muckh:

}é/.'f-' MR. €ROSBY:’ I think ve need £c remind them.
il t;aﬁJ£héy have one morth from today £bv§ét Eﬁéi£“
5 /. . ; - ‘ - - ‘ CH
o eostimony in.
i |MB. FRANCIS: Yes, one month from today:

n"g2 T ana §§ afé_5ﬁ schédule: We havd ons
‘ s o ST

~

23 ' la'st speaksr who has,asked to mak= a presentation

24 ||! before us,-.and fhat's Austin Dohsrfy Of Albarta -

25| -college. ' T

. a . . . , . .

4,
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'that; I wish to make just one polnt.

' S8GORAALYV schools, there is no goal to preparé

M
Q1
g

_ PUBsIc STATEMENT
: < BY: ' AUSTIN DOHERTY

Actually;ai think was oneé of the most
this afternoon;'éné T think thét's because these
meeti ng" were supposed to be on the admlsslons

process between high school and college. The outcome%

that we were most concerned about were the outcomés
of secondary school. | v
However; I- wrsh to ‘speak to you for a
moment about ﬁ§ ‘téﬁufém- at the college level: We
have'définé& the degree ana the terms of the outcome

What I did not hear mentioned as
much today as T would llke to have neard mentlomed
is the'question of.assessﬁéﬁt of those outcomes.
when we talk about~seéon&éry schools*héving to set
forth one: of those aaeasﬁés of-thét éducation; we
héve focused prrmariiy on thosé outcomes Béinéﬂ

bqs1c to adﬁissron to college. But,; of course; in
/‘J

students who wish to go into the work world. So
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[3,] L

(-}

19
20
21

22

24

,séééﬁ&afy is well as post géaaaaary schools is

2288

kind of assessment that will be needed in order to

énsure that those outco”és are chleved and the

kind of Informatlon that was set forth here today

from the different agencies and so on:. I valued

that very much. Nevertheléss,; the kind of ¥

- assessment that I am talking about really includes

fore than the traditional sort of paper and pencil

multiple choice questions that are strictly

umiversal in the field of testing: The kind of
criteria that sssds to be set up to ensure that
the outcome will be achieved and the kind of

assessme't I am taiking about, for instanéé;‘is one
of our goals; and I think it's a fine goal, for

Now , there is. no way you can assess

the student s ab:i:ty to sPeak on hlS or her feet

,unless you engage in Some klnd of a performance»

1y

- v

assessment. We also make very extensive use bf

s1muiat10n, llstenlng, ‘video tape, problem assessment,
size, and So on:

Now,; my p01nt is that I tnxnk that;

" this assessment 1s néCessary* ni'W6ﬁi8.liké thé

9.

_Gemmisslbn tb.cons1der this and exort them to conSider

~

@hat might be done to encourags more extensive

¢




l” kinds of assessments. Also, that the assessments in.

R -2l an institution; whether it be secondary or postsecondary,
128 B : : ‘ -
' 3 in my judgment reaily is re31gned with the fact of

"assisting profe551onals. I do not llke to" see

3
o

5 the EaEai assessmant program held over Eé‘ékEérhai

6 testing agencléé There are a lot 6f réaébhs;'Bﬁtu
7 éléarly Ohe of them is to. restore the accountablllty
8| for education to the educators and what it will do-

9| ana I éééék 6&5‘5% ékbériéhéé not only a£-5§ college;
10 Bﬁé also W1ta the very exten51ve lab w6rk that our
11 college has developed; and our colleges work

e : 12 _incréasingly with secondary schools.: It restores
13 'theif'ééif-ESﬁfiaénéé in education and it makes them
14 aﬁﬁrééiaEé, whlcn is somethlng we have iéarhéa;
. —

15 | - a5 will also make them appreciate the ééhtrai motions
16 |

and reasons as the méét'ﬁaﬁéffﬁi iearning tool that

1| 4 have. Also; this kKind of a;seésmént.that;i am
18 talklng about is the aasassment of shortéomings.
) i§ It is ‘about thlnga deallhg w1th ﬁréﬁléﬁ-EBiﬁiﬁé;

20 with @_féﬁiéiﬁ identification and so ‘65; one which
21 i wasjménrioﬁéa in many aifféféﬁt»ways here by the
22 Q'épeaREré this EBrﬁiﬁé.aha,thié afternoon. This

723 kind of assessment that I.am. talklngIEBB&E really
24 : will guire us to guestion ths fu ndamenfal

25| reserves. .
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Aiéo; i Ehiﬁk what itiWili enable

is to do is to bulld a kind of network among

educators,; whether at thé college ievel or at the
ééEBﬁéay level which is beglnnxng already. ; )

S o - N
So that my point, I think; is toy

encourage the Commission to make a very. speclal point
of guestions of assessment.

1€ is a new kind of assessment that’

Euéﬁink; if we are going to maké ée;iéﬁéiy lhé
source of B&EébméshtﬁaE were mentioned ﬁéré.at"tﬁiév'
méétiﬁé aii day ioﬁé by aﬁyinumbéi of speakers: |
R " ° Thank ybu.' |
| 'ﬁR; ﬁﬁﬁﬁéiéi xhank yau. ’
Are thare any qaestlons of the

commission? '

(No respense.) - B
ﬁﬁ. fﬁiﬁéiéi Thank you very fiuch, and Wé waht

to thank all of you for this very 1nformat1ve day

We have heard a rangé éf‘p’ééé'tatlons and we are.
gratéfﬁi for all of théSé wﬂo have - part1c1pated and
£or all of thosalwho have lIstened as . we]l.. And I
witl fépaat Eﬁaﬁ the éamﬁiééiéh‘s basic, pollcy is
to gét input so that we can_indeed:make'what wiil
hbpéfull§?5é a contriBﬁEiaﬁ to the’ pd&éhtlon o;

" our students..
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S I So we will close our day with our

2| thanks and gratefulness to all of you:
] . .. Thank you very much.
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