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8:50 a.m.
S CGMMISSQONER RIRK:  Well, good morning and welcome

to the Third Hear ing of the National Commission on Ekcellence

1

I

\

g .
Déané, Hadden and Day. They; and numerous members

\ léaét. ‘
\‘ \ ot % o . o ot _ i
\ ;\ , - We would, % so, like to thank the Regional Office
E 2 “t v L o _ ,(l _
heré 1n Atlanta where Ted Freeman serves as Secretary Bell's
X . . . . R 7 .
Reglqnal Reﬁfeéeﬁtatxve. And, of édﬁrée; our WaéhihgtCH-

As you may know; Sééiétaiy Eell;‘ahhduhCéa the

g

N “ -
creation;of the Natldhal Comm1581on on Excellence in EQuca-1\r

A

'f%himgtqn in‘August 5f.l98i;:,Sol1c1tlng the sﬁbpbtt

care about 'our futAge,'Ehe Secretary noted that he
was .establishing the ébmmiséich_béééa on his Eéé@@ﬁéibilfty

a

.

. to DrOVIde leadership, ééhStruetive criticism, and effective-

"""" The Commission's
.t/' N . .

N Lo . [ LN
0 . . - * . .

- ;
-
.
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7 . ' ; N e i @J L }77777777‘;‘7
- offlclal charter réﬁuires the Comm1551on to pay partjcular

asséssing the quality
of teach1ng and learn1ng in-our nat'on s pubixc and prxvate

'”f comparlﬂg A nerican

.‘ .

schools and colleges 1th those of - other advanced natxons, K
- \h Y (.
k]

studylng the relatxonshIp~be yefn college admission require—

N

ments and hlgh school currlcuiar and standards, 1dent1fy1ng

exceptlonally effectxve educattonai programs and searchlng
Y o v o< :
for sources of their success; accessing the degqee to whxch

.

many a social and educatlonai changes in the iast‘qﬁartég;ci
) I . [ U
a century have effected stuaent-achievemeht; holdingfhearings_ 3

and receiving testimony on how to foster hlgher levels of

- ¥

one; . o

v as well as the Amerxcan educationai co\funltf' Eor, we will

} also need youk\testlmony in order to be able to maié Ehe sen—

recbmméhaatibns, and later, we 11 need ‘your ééé@éEéEiaﬁ £o

T
v . R .

. implement those recommendatrons. . ‘ o

f, ; : é éatlon of the Commlsslon establlshes the fact'
. .L;"*‘/ . .
. that we need 'tp pay special attention to a numbér'of problems

A . : — S




», . . .

that we are now facing .in education. 1In short, we are not

3 a

[

_el _
.

. doing as well as we should: This recognition should not sig-

. nal 4 sense of desperation; rather, we should take it as evi-

dence of our resolve to solve these problems.
r. < R - Ve - — - - . i . ) ,;‘ ool
.- . _ § ..our agenda for today, teaching and teacher educa-
N . - ; . . ‘ N / - N

¢ tion, .is a critical and important focus for the Commission.
. . . ' .

I - P - - -
Under this topi¢ we will consider a number of pressing na-
tiodal issues in educatibn including; what is effective ' ,

. ] - T . : L - ¥ TN
teaching, what does it take to create an effective teacher,

what does it take to ’keep that teacher effective and to keep -

/that person in the proféssion, where does the responsibility

lie for providing and sustainifg excellence in teaching, and

what. resources are required to achieve this task. -We look

forward to what our witnesseés will have to fell us today and-.

the other topics before us as well. - )
. R [ 4

I would now like to introduce the Vice Chairman of
the Commission, Yvonne Larsen, who will introduce the Com-
s rmissidn members. . D o

MS. LARSEN: Thank you very much, Ms. Kirk. [

"On behalf of the Natidnal Creation on Excellence in

Education and it's Chairman, Dr. David Gardner, wha is Presi-g~
S ] . e _ B
*  dent of thé University of Utah,; I bid you welcome ‘and extend
to you our sincere greetings and our appreciation for your
B < .. \ 6 -
attendance atgthis Third Hearing

- i ' . X .

——-—
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on Excellence. -

7‘ h S _ ", . I 7 e ¢ 4 — .:l, | — A; +

As Ms. Kirk mehtioned; we did come into ex1stence

1n August, of iééi; We were éwah-iﬁEé office on Gctober‘

. 9th of 1981, by Secretary Bell with.the awagémé challenge to

K-12 Schools “Cdllégéé, ahd Uhlvéréltlés., ‘This Commxssxon‘

consists of 18 unique individuals with a variety of experi-=

-~ ences and various levels bf;expertlse, and it 15 a very dyna-
. 7 . ‘ ( - 3 3

mic groﬁp of people who are 1nteract1ng in the most pdéitiVé

what we see’ are challenges @ifﬁia'zﬁé~éaaea:
. A a-

who ard in attendance today¥ :- , s .
. ) - t o - .
Margaret Marston, whp is a member of the Virginia:

Board of Education -- State Board of Education; is the first o

. one‘here to my taft. : { ' : ,
. | : :
Then we have Mr. Emeral Crosby, who is the Prtgﬁl—

,,,,,,,,

‘ . : -

;Klrk ‘who 1s the Parent Representatxve on the Commlssxon. ~

o

- She hailé)f;d; La Cdéta, Michigan.' gv/ryone alwajé'ﬁaﬁEs to
- know, where i _ , o 7
i —' . ) o ‘-’7 * B . o L :_) . ’.‘.
. ;,ngt; e.have Mr. Jay Sommer, whc IS-thIS year's
Natiomal Teacher Of Year. A gentleman who speaks 10 lan-’

)

—® |
/\
Fi
’\
-~
C:L)‘.‘
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¢
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guages and is learning some more.

‘and,®finally; to my left is Mr. Charles. A. Foster,
N

the President of the Fdundation for Teaching Economics, for

-vteachlng economlcs, from San Francxsco.

A ] - - - - 5 _
We do feel that public education is at a cross-

roads amt®our work will be chaiienging; ‘To tﬁ%g -- in this
jarea'we haée estébliéﬁédsé iﬁ&iv%dﬁai hearings. Our first i}
was at StSﬁécré on March 10th, and it was chaifed by eminent
Dr. Glynn Seaborg;‘tét w&g 6n;the?topic of math, science} aﬁa
Eééhﬁéiagy}”.—; - S ; ;;

-

ll— Q.

"Literacy; 5aﬁguagé, and Forelgn Language

S Today we . address the lssue of "Teacher and Teacher

pducat¥en": . : 2
on June 23rd we will meet in chicago, where we will

v T
‘ address the topic of "Admission Standards for Higher Educa-
: . . ' \

g

 tion". - o ' . e

,7 ST ‘ .‘.;7 I - " . - 7‘ N . — - N 1 * TRY ;7

Y . In September we will be in DenVQE\zz-discuss;"Voca—
tional Education, Work ExperLence ;L - 7 .

© In October on the lSth we w1ll be in Boston, which™-

0

LNl i

We ve had a very busy. day and a half 1n Atlanta.
i

'Yesterday we v151ted two en/femely flne schoois from the
Atlanta school dlstrlct’ May High ‘School and Douglas ngh 'égy“

! ¢ ~ - N

s&&aaié They are both very dlfferent but both very 1nforma-
‘ %




tive: S B
S e T
Last night we had the pleasure qf meeting with some

\

imuhlty --—communlty to dlSCUSS partnershlp, "The Atianta ‘
Partnersh}p of Bus1hess andrsdueatlon"; Adﬂ we thlhh that it
has a potential to be a piiot project's That\perhaps we will
be able to artlcdiate to a lot of otﬁér éoﬁmﬁhities, and they
" can learn froﬁ:this ékperiéheé. | 7" P

{;yejre f;nainé that our Aiscéssiasggn ﬁggéélléﬁeé'iﬁ
Eaaéé?iaﬁﬁ'fs Efé;tiﬁé a rippié_éfféct Erah coast to coast

.

\
. . . R L - . ~

‘bgcause wherever we go there are a_variety of sessions; semi-

nars, panels; et cetéra that are discussing the issue of ex-

- N L
celleirice and we think that's gréat;

L4

. o R ,,,,f,;,, o . ,'”f ; -
will not be a dust coliector but will be a v1tal livlhg docu-

77777777 o .f'-x

.he advocates together,'and through the collectlve wzggsﬁ;we

[

R
B

»

thlnk that we w1ld be abie to turn ;KTE Junstlon in the road

- -
which we seé —the crossroads in the future of Amerlcan gSE:

catlon 1nto a very p0551t1ve constructlve ‘issue.

[

’\ 'o,
; We have/some staff members tha; I'd llke gp identi— <

-

£y at this polht in time: " The two people who pub together' o

‘

'8 ay's hearﬁﬂgﬁfﬁr. Drew ;F-Mr. Lebble Drew are ya& in the -

LA
a




== over here to my ‘left, _and cheryl Chase who is in the back.

‘back.here in the second-row to my left. Then you have Doctor
Milt Hobart. Milt would you please $tand up and be recog-
P ’ . _ A ¥ '

== - o U S
. nized. "Milt is our Executive Director and coordinates our

o

activities. = s ;

&' g And Mr. . Tony Morgan is repr ese hting Br. David Gard-;

N

" her who is our President; Tony rs here in the front of the

< room. : : « : N
N . ' Yesterday afternoon between our visitations to the
site and ‘68r dinner with the Atlanta Lééééréhip'6rgénizati¢n;t

education and teacher 'p’rép'érérib'n'. _ and these are by very  _
. ; f . N -

- — I ,(,, L L e ey e e o - - e = a1
dynamfé gentlemen who hre going to pfrticipate; also, Af they

Y

e e — — i

from our.very impressive llSt of presencers. So they Will

Y ' :
Inte act w1th us, also, thlS ﬂ!ornx&g %t“thfelr convemknce. \

Ané thgy are Mr. - or Dr. Wllllam Gér&ﬁér from ¢he Univer- }
sity of M&ﬁﬁéééta; Dr.‘ Sam Yarbrough from’ the.Unlver51ty of(\
: Syracuse, ééé-ﬁr. Kenneth Tow1e from ;he Unxversxty 6f Mlnne-.
sota. ~In addition, Dr. thn Pa{mer from'the Unlver51ty of

Wisconsin is not in artendance butihe is workxng on thgee.
: < : - .; : ‘z o ?\;
: o« v\ o ‘ )




‘papers with them. ,
: 7 | _ ”
§6;.baving given you that background, I will now

turn the dPscussion back to Ms: Kirk who will present the

“agenda for this morning.

;o - Thank you very much for you attendance:

. . COMMISSIONER KIRK: We're not too far off schedule.

. » .
-

I-trust that we can keep this proceeding relatively -informal.

b N N

A stenographer is present who will keep a record of thée ex-

changes between the witnesses and -the commission: We can .

procesd in the following manner. Each witness will have 15

minutes in which to make a statement. I hope that all of you
. * . ‘ & . ) . .
[ - N —_ _ ‘ - - -
wiltl be able to summarize your prepared remarks in that
'-.\1 . B . . . 7

amount\of time. Your complete statement will be included in

<\\\fhevwritten fééafa'af‘éﬁé ﬁéaiihg% We have a é@éii electro-
7hf?<&é!i§%'héré. wé Egpé it.ébéén‘twscare you too much. It
Coe . 5
will beep after 12 mon -- minutes: We decided not to use the
one for the gym.' It might be too frightening.

After we have heard the statements from all the

A

. speakers, we will have an hour of questions from the Commis-

ing the remarks of other panelists.. So all of you are invit-

s

‘< ed to question each other so be ready. _: . o :
> . /7 ‘ . )

v _ From 12 to 1:30 the meimbers of the audience will be
frée to take a lunch break.as this time perfod will be devot-

-

ed to a short press availability session, and lunch provided




LN

-

e .';
the morhing experts: ) . , o
, Thié aét’e’rh'o'c'ﬁ aétér our iu'n”c:h' ré'c'éas—, we will here

from iudxvxduals who wxll teli us about programs, probiems,

énd §oiution§ in téaching and teacher educatlon.. I?wiii

Ty

—————— S

. During the iatter part of the afternooh; there will

be time for members of the a&dxence to’ present 5 mlnutéé of

test1mony of speclf1c¢examples of educat1ona1 excellencé;»

“

are interested in, testxfyxng durxng thxs ttme, please flll

out an index card at the reg1§tratlon table durlng the morn-

- &

ing coffee break. The schedule will be announced before

lunch. We urge everyone who 1s 1nterested in testlfylng to

submlt testlmony in. wr1t1ng srnce we can onigghear from a

11m1ted number of individuals today. The record ﬁor written

testimony from organizations and individuals wxii remaxn open

~

until June 12th. Lo

have been scheduied; However; i.wxil call loymlngte breaks
[} - -

in the mornlng and in the afternoon as time permlts.- NGw,-

let us start the morﬁinéré @roceedinaé., In order to help the

- ~.

recorder- would you please b egan by ldentlfylng yourself and

N -
1

- e






yout thsEiEathens - 7

ﬁéur Eirgt,épéaker will be Gary é?ieé;
" MR. SYKES: I'm Gary Sykes. I am a Research Asso—
ciate of the National Institute of Education. iive been ask-

ed tbday to- prOVLde a brief tour of research that relates to

teachrhg and teacher education to'set a tone for the hearing.,
That's a -- that's a tall charge in 15 minutes and I would
.Invxte ahy who would like te See ﬁbré detailed réferehces to
my remarks to 51mply.aék for my paper ﬁhiéh'ié in §ré§ara:
tion: |

I titled what I wanted to say today "Opportunities
in an Era of Diversity": it seems to me that we will hear

tbaay predomlnantly about the problems confrontlng teaching
and teacher education in the eighties. I wanted to set a

more upbéat on -- Sy émphaéizihg that adversity often is a

and that we could as well ask, what are —-7What are | the. most

—

ing era to rmprove educatlon. And to come. to my conclu51on,
firét, I also want to suggest that the chief iﬁpéaimeht to -

réaiiiihd the prbmiéé of Some of the opportunltles I want to

brlefly touch on this mornxng, may not be the lack of resour—

ces;.so much as. a polltlcal stalemate that curxently exists

-



her with one another. . Ahd, in Some ways, I éeé this ﬁéiiti—'

- ¢

power, but no one group can -- can move in a p051t1ve dlrec—

tion; as-:: as the most significanmt prgblems that we're fac-
. . . o N I L ,,'.
ing todgy. And that the resource; consequently; in shortest
supply, is statesmanship and léadership. We have to have

that. ‘We have to have a way for labor and management, for

P

agénéa. . ;

n_

I think the term "crisis® tends to be overused in
education. There is, today, a familiar litany of problems.

I almost have a sense in which, if we are in a crisis today;

with respect to teaching and teacher education, it's a crisis’

en ongoing for the last one hundred twenty .years;

aaaéiy; réﬁéhiy Sane the beglnnlng of “the publlc educationatl

that has be

o

YStem in this country. These are not new probiems, but I

)

. thxnk it's probably useful to start w1th a very brief o5

recounting of what some of thése probiems are.

Eet mggtaik frrst about recrultment,vselectlon, and‘

retentlon in teachlng. There is ev1dence that, in terms of

:academlc abxixty, at éeéiy 901nt of chdiCe from entrance into

a tsacher educatlon pro%ram to graduatxon from a teacher edpi



cation program; the selectlon of teachlng as a career, to
I

staylng in the gareer, teachlng tends to 1ose the most aca-
?
demlcally able; And that's probably the slngle piece of evi-

derice . that is gettlng the greatest amount of play.- today.

There‘ts much more that could be said about thlS’ how 1mpor—

P

tént aré teacher. test scor s fcr the qual y of the1r teach—

ing: And it's & matter of enormous controversy. I hope

others tddéy will addfess he point in more detari than I'm
_able to at the moment: \

But the fact is “that there is a widespread percep-~

tion that teachxng, as an occupat1on; as a-professlon, is

"holding them in this profession. &and,; clearly; that's a pro—
biem that the Commissioners, and many others, are Wcrried
about rcday. I would just add, however, that we’ héﬁe a long

history,; in terms of some of these indicators, test scores,

arade polnt ave 'age, and so on, that this is nétfé new pro-

biem; And our educational system has served us tolerably
well,
i ; :

I think it's fair to say; on another matter, that

there is a problem emerging. It Wcuid‘ééééér; by the best --

-

chers: I think the most 51gn1f1cant trends tend to be on the
supply, rather than -the demand side of it. The number of un=
. . v , .

Yy

bt
Ctl

14
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dergraduates opting.for education as a major has been declin-
ing .since 1972 and, equally important, the 18 to 24 year old

age Gohort is shrinking: ~S6 that education is drawing a de= ¥
clinihg number of undergraduates from a shrinking pool of un-
-lini . - un-

defgraduates in four year institutions. ARd it appears that

very shortly, as tﬁéré is an upturen iﬁ,éﬁféiiﬁéﬁfé; student

will be having real difficulties

[
=1
L
'_l\
]
<
1]
'—l\
3
[\
=}
g
a
§
[«
=}
s
o+
Pt
0]
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and science, something that the Commissioners have heard

about, so I won't -- I won't elaborate on that: But; of

course, that's -- that's a serious problem that is with us
already. h | o -
It's impossible to talk about teacher shortages, .

ally attracted people to the profession; are also declining.
I'm speaking now of the prestige and status -of teachers in

many communities. I'm speaking of security, job security

threatened with reductions in force in many communities:; I'm
B A .

~

ST




.
' * L —

speaklng of the 1ntr1nS1c rewards of\teachlng whlch, of

- I

'cefve réwaras from studéhts, they receive rewards from admln—;

_istrators and from colleagues who encourage them to do --= to

EE T SR R ) ’
do their best. And there is ample eV1dence; I thlnk< that
2 T i o ‘
many teachers today are experlencxug those 1ntr1nS1c rewards
: , : , \ .
e loZi gk Loz
as’being depressing and discouraging. They aren't there.

" And I thxnk that, as much as some of the materxal rewards,t

;ahd from'remalhlng in 1tﬂ And we have to ‘do somethlng about\

*y

féwafaé if we are to attract and hola people in the;prqé§§€’

sion;'-Low collegiality; The lack of feedback on isolation

-

of the classroom- the lack of a technlcal subculture, uncer—f

trylhg to pursue. These are long standlng problems that face
teacher work. And I want to say something; in a iﬁomeh’t; |
about the end roads that are beiné made bn some of these
things. ~

' Another set of problems have to.with the management

of teaching:  And here; I think;




.
[

-
s

. ;’ s ;*l;"; ,
q . )
-nal forces that.have begun to Infiuence teacher work from
";’. .- N L ’ '
oux51de. 1 Eﬁiﬁk one 6f,the most,pronounced aévélopments
- . ] ‘J'

over the last decade has been the effeqts of unlonlzat?on and
collective bargaining: Agaln,,a controvers1al toplc, w1th ;

e s - -' .
allegatlons on, both s1des about whether unlonlzatlon ‘has im-

.

proved the condltlons of teachlng or whether, 1n some ways,

- -

it undercut publlc sympathy and support for teachers, volun--

’

teerism, and S0’ on: " That's a serious probiem, but the. 1mpact
of uni%niiatidn, in terms of the resear ch év1dence, is ﬁot at-
] i A

I

S T I e e B

all clear. What is clear is -that Lt'S hav1ng an impact
. ¢~ Another major aevexcpméﬁt-is in the growth of ex-,
: . i g . . 2

ternal constraints on teaching: Here I‘m talking about”fhe =
% R . v

'§£6§EB of Rederal and State pdlicy 6ﬁ all sdrts,_anéjthé_exu
tent to wh1ch, over the past decade, ‘there's been tremendous

turm01l in many schoois across the country, compounded]by

-

__qourt ordered deseqregatlon, 94142, billnguai educatlon, OCR

requlred 1ntegregatIon of staffs, and a series of other man-

dates that have come down from the Federal and State 1eve1

that have deeply influenced Ehé oi§ani2§tion and rﬁﬁﬁlﬁg of

_the Nation's schools. &and that' 'S been a s{gnificant trend in

(7.

many schools:

\Vgnd, f1nally, 1'11 3ust say a few words. about some

of the perceptions of difficuity with teacher preparatlon.
. .
-The charges are that standards in teacher preparatlon afeh't
R
sufficiently high: that, it is agsttgmatlzed professlon on
: ’ ’ o X :“_J' ;U' ’ . ~

7
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-Jﬁést ééiiégé campuses, with other facéi@ies within the uni- '

,vigéit;c:iture'tenaing to lodk down on the school of educa-

:tiéhi tﬁat.préfééFQiCE is poorly related to the realities of

o . : | _

' daily work for téachers; that the furdamental dilemma in pre=
- i - o~ - . :

gérvieé cdicakion is tEét_théré simply is_ not enough time and.

money to 'do all that teacher educators are asked to do. And

that, without additional reusources, they can't demonstrate

that. it could be a strong, effective means of improving
L g & : :
- : A : T : - -
teaching. And that, finally, that the articulation between
: - ¥ , g - .
:préiéérVibé and in-service education,(as we can fragment it,

’i,Egjﬁk?ﬁagE pedple who know anything ‘about school districts
recognize that §taff aeveibpméht‘ﬁééx——'Eéﬁaé to be the ﬁ}fst

i _ -

. item on theé school Bﬁaééfithat'gets cut.  There's very little
’ - - v o ’ y : L .
of real commitment ofi the part of .administrators to serious

on-going work with teachers on the job, and that Ehié‘iéba

v

i

.« major problem with the gontinuing professional development of
" S ST R o SRR o »

4 NN o ~

teachers.. s y 7
. Well, let me briefly ;cnciﬁaé‘by_inaicating some of

what' T think are the major opportupities to confront some of
R T R S o e
these problems. I think, first of all, that we tend to. un<

o . o,

-—

-d%g&stimafe;th;améunt of 185&1,%59§ﬁfi9éﬁé§érthag goes ‘on .

prcbiems]'_Aﬁa_dt;§ ééry easy for.a National

© with fespect'té

,,,,,,,,,,,,

- LT e e S R T S
. :x.ﬁomm1551on,;Look1ng acroks’ the entire country, to assume that

t o P .

.~ much more likély that in Fifteen thousand school distficts,

it must come up with solutions to problems. iE'se@ﬁg to me




and eighty-six thousand schools inithe country, that we can

. “‘count on a considerable amount of local ifventiveness in
, - A
dealing with problems. And that, if thede is a yole for the

N , , R W -
type of g policy system, it may be to encouragk; stimulate;’

and speed-the épfeaé 6£ gcc& iééag'génératéa ég tﬁe local

,,,,,, L S TS - -
decade, that solutions to prablems of math and sScience teach-
eérs, may not be generated from the Federal and State level,;

so much as at the local level. There are dozens and dozens

".of unique and creative responses to the critical shortage of

those. teachers: And partly, we can éimpiy pay nemage tc ic—

tcal 1nvent1'é”é s and count on that: We ﬁnaefeétimate tne.
s

adaptabxirty of our large; strong}/aﬂd‘centrallfed school_

system. _ |
. I think, too, that we can count in the coming de=
Eéée on enlightened management. Theré are a series of. les-

",Ecns that are coming now to us from the experiences of Japan,
Scandanavian wark ézpériméntg,‘ana our own fesearcﬁ on effec-

tive schools, about good management, aood management of per-

)

sonnel in any 1ine ofvwogk, And 1 thlnk that part of what
7

will lmprove teachlng, will be more effeative management,

I will not go into anymore detall on that; but I

think it' s an Important trend that we need to pay attention éu

to. P S 2 .

,
—
D




‘Two other points I want to make. One is the pros-
pects for iﬁéreaseé professionalism in ‘teaching. I think

are two pOWerful norms that any school could begln

(o s
g
o
“m\

) worklng on Immedlately.r Th se are nqulry and collegrallty.
.o C %y .

I thlnk one of thE most powerful ways that -- and agaih, this

comeS'from -= from a*wade scattered body of research - but

, Al

_one of the most powerful ways that we can make teachrng a

iheréasé the extent to wh1ch teachers Inqu1re 1nto the1r own

A -

. B ' L .
practices in commoh\thh other teachers, so that teachers

become. reflectlve 1nqu1rers about theIr own practlces. 'Butg

— ’
that has to be Instxtutlonallzed w1th1n schools, and we -can
‘do that. T

-And finally; I wagt to simpiy point ‘to the pros-

pects for aiafity and conseh hsus about the role of seeondary

) schools, as --ac a critical issuei I thlnk that the work of

the Natlonal Commission; together w1th about a dozen other

majcr studies of secondary schoolxng gO1ng on today, holds

° gome promise that; in our society as a whole, a-dialogue -
about what the secondary school is for; will begin to focus

. . ’ : B} ] [ .- ” ! o

in on a more 3éliﬁited set ‘of goals ana_pdfﬁéééé, that will

help to focus the work of teachers and admxnlstrators in the

» Tl v i

‘what -- what our s&condary schools aré supposed to be about.

9"‘
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~Let me stop there. Thank you.

/

Two qhééticﬁé I guess. - : S
COMMISSIONER KIRK: Ve, we are.going to allow two
EiéfifyiﬁéldﬁééEiéﬁé at this time and wéiii’haVé the

discussion iatér'cn;after the break -- then §6G ééﬁ ééﬁiéomé
more indepth questions: But at this péiﬁt; if there ;5.

. -~

anythlng that Gary has said that needs clarxf:catxon or some

JIf not, we'll wa1t untll the discussion perxod. Wér
‘have to assimulate all that he ééia;
MS. LARSEN: That was very good. Thank you agaln.
oL ) - X Vs

éaﬁﬁiééidﬁﬁﬁ kiﬁké. Thank you very much; Gary.

MR. FENSTERMACHER: May I speak from hé:e or would
you prefer the podium? . o
' éOMMISSIONER KIRK: I don't think it makes arfy
éifférénce.' It's your éhéiééi -
MR: FENSTERMACHER: Okay. Thank you.
Madam Chairman. and members ofkﬁﬁé Commission, my

" name is Gary Fenstermadher: I‘*m from Virginia Polytechnic
Inétituts-ané étaté Gniversity in Blacksburg, Virginia. It

- : - A

i
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the relationships betyeen teaching and learning.

-
Before preceeding to this topxc, I.would irke to

.prov1de some contexts for my testlmony. I am a PhllQSOphérf"

- j \ S o _ s

'of Educatlon by trainlng and I hope by habxts o m1%d5 . For
P 9 . '

the last decade I have been partlculafly 1nt rested in the

.*‘

stuay of teachlhg. This 1nterest 1ncludes the study of re-

\ <

_ search orr -teaching a§ well aé.ahalysis o —pdlibiéé effecting .
téaéhiﬁg practices, I have worked as a'teacher éd&éét&f»éﬁa_-'

‘admxnxstrator of teacher ed%eatton programs and an ex off1c10 -

member of the Callfdrhla commission for teacher.preparatlcn
and licensing. : i - '

The remarks that follow are based on my concerns as
a ﬁhiicscpher and as someéhe~interested in the merovAment of
education as a practical activity.. You are already aware of

what some have-caiiéa the "orisis 'in‘ learning”:. School youth

A}

r to be ﬁakiﬁg‘iittlé progress or aré-

¢l
ﬁ’/
B
('D
B}
4.
I
o}
V]
[Te]
1]
LR
ol
"’ﬁ
[a ]l

*fallihg“behihd on sucl‘ea sures 4s college admlss1on tests4
national assessments £ édﬁéatiéhal'prdéress; and tﬁé‘Varldﬁs’
- ‘ ) i

qompetency»tests of. the severaE states: The

ﬁédia féréefﬁ'iy direct our attentlon to these problefis by
publlshlng or broadcastlng testgbores, crltical commentary,

L~

£ - . ,
Vi s
: news of teacher'str;kes,and sxudent deianuency, and dramatlcj

.

court decisions bearing on the tcnduct'of schcols;

Many citizens are. disturbed by ‘the sense of what 1s

happening in our schdbhé. We have for so long concexved of ﬂf
i S

v - . -
- ? -
- - -

»




-
L4

any percerved &éEérxoratton in- thelr stature and effectlve—'

ness be ome for us sources of dlsappOLntment and. frustration:

l,. A

However,; I do not beiieve that ‘the situation is so bleak as

it Séémé at first.: A few items of ccmmcn sense-may ﬁelp

> balahce our Erames of réféféﬁéé. e S
- S e Lk B
g s ,,,,,,

chools,

ol

First; 1t;should ‘not be fdrgbrrénufﬁat tl
) éspe lélly the Ameslcan common schooi* ﬁé%é Ibﬁé bééh thé
subject of great deba é . This. era, Ls,nqt the flrst one *n

T he . - ,

ééﬁéélé; ?réﬁ Thdﬁas‘Jefferson, through Horace Ma&nn,; John:
. N *
DéWéy, and James Coleman,‘Amérxcans ﬁave argued the ba51s for

-

3

§choof1ng and the rééﬁlts it produces. : . What is, I béllgve;
1: _;"; <+
different about thé debate in which we are ncﬁ engaged; is

that'it is taking place at stata -and federar’levels rather
fthaa,primariiy at’idcai and state’ lévels; "It (is magnified

e : - 8 c ‘
. . o - _ o N
fm*\ﬁandgemphasiggd.by print and broadcast media which exercise

‘ éﬁb’ﬁﬁaﬁs national inéiuéncé. - Bnd, this is ’the first time in

. .

., . , .

our hlstory that we have argued the - xssues with so much con~
“ R - . » :

. crete aata from:testlng and evalﬂ%tlon programs.l The combi -

natlon of natlénal seale; 1nf1uentxai'medxa; and voluminous

L ’
, data contrxbnte to our‘perceptlon that matters may be worse
f~ . - ‘ -
than ever. Yet it is’ pcssible;that schociing is rather much.
! L;iiﬁé.iEﬁﬁaé,aiﬁaya been Qérhépé doing. pretty much what it
o o DA I . 7 r -
has always done w1EE but cogptext and ‘surrounding circum-
T~ ( -

E T - 23



The second 'item of common sense is that not alil

that one learns or fails to learn can be attributed to the

., 'school but which cannét be controlled by school personnel

-

such as peer-group affiliations may be as powerful an in= j
\ ,

fluence on learning:as those environmental influences which

Yet arioth&r comiion Sense consideration is that we
have over the last 100 years calied upon the schools to éd%'
much for scciéty.i We continue to ask of Suf schools and |
teachers that they take up the slack left by the gradual
abandonment of children and ycuth by other social institu-

-

tions such as the home, the community; and the work place.
Taking up this slack amounts to installing more and more pro-
grams in schools to teach children; what they at one time

leagned from far broader opportunities, to participate in

| awareness in job training, mutrition studiss, expanded physi-

- cal education; driver trainiﬁg,-muiticuiturai awareness, and
‘many other activities that have been packed into the schopl
day in Eho hopes that youth would gain Erom them what they. .
can no longar gain fiaﬁ;iiviaq in extended families, in near-

P, o o _ o i

‘}" 25 ' ‘Q_J 24




, L 7 . , - X
ly self sufficient rural thirohﬁehts, ana 1n close pr621m1ty

N o B
to Workihg aaults. If I am correct in 1dent1fy1ng these

Ehr"” items as matters of some commnon sense, they lead us to
. P .

-

consider two poSSlbllltles. The crlsxs in learnlng may not

S  be so profound and dlstructlve as we mlght at f1rst belleve.
. Y

And to the extent that there;is a,crxsls; we;are all part1c17;
pants in it's creation and maintenance. ; .ivhé'n we contena "mat
- : i _,,“ B

the schools are not in a state of good health,” the te&ag:éi—s
s $E . .'.";l,}

¢

are not d01ng for children what they should be;dolng, we-aré

evaluating more than schools and teachers. ’Wé\are aiso eval—
* . : ’ G’," ‘r Lo

uation --" evaluating the nation's state of health and the’--

:hatﬁrelof our oWh'social cohdltlon; For the realftles of_ E

structed for the schools: They have served as llghtenlng

rods for oﬁrfsocial,.political; and economlc storms. whereby
we have tried to correct 6&5 perceived hétidﬁél'aéf1C1EhC1es-;

by asklhg the schools to make r1ght, through onr youth, what

we sense is now not rIght among - adults. If we pos essea

not saylng that chlldren are learnlng what we want them to

-

learn or what we thlnk they should be learnIng I am saylng &

- -
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that children are leatning what we have made it possible for .

themgto iearn by the way we have chosen tb-ccnstruct our sys—

Qﬁ*

L s Y

L .
ment between wha *e'héve made it possible for'chxldren to

learn and what it is we want children to leatn.

On the surface this idea seems sfﬁﬁie'éﬁéﬁéﬁ yet it
ihpifég a greaﬁ deai more than Immedlately meets the eye. To

thlnk of the lmprovement of schoollhg as the achievement of a

-séhééls to do ana Whét we Wéht schdels tbjdc is to think in a

way that aces'noﬁ cast dlsperSIons or iay'biame.efﬁather‘it

is to presume thet educators havé tried to make the best of
pdssibiiitiés_that society has permitted them{. To think of
the problem as one of discrepancy between what is now pos=~

‘sible and what ought Soon to be is to avoid the pitfall of -

N o
. : ~

thlnklng Ehét the system can be improved by shaking up every-

,,l,.g‘?; L .
. one in 1t whlle 1eav1ng their poss}billtyes and potentiails

unchanged: ,More tests;wmore“aCCouhtébiiity; better Méhégéi

-méﬁt;faﬁa stricter standards have little if any impact on .

-

changlng béssiBiiitxes'and potential, rather they seem more ™

.-11ke pun:shments; And tc depenad excusiveiy'cn them is to

| forget that social and cultural circumstances in and out of
& , 4 ' : :

22?‘-‘f"J. : 'vh - 26



-school determine far more of what chrldren learn than audl-

ting and control ééviCég ised to run the schools EBé@ééiGéé:

.

alter the poééibilitiéégand potentlals of schooling to
achieve what we want the ééhoois to aehiave. In coming to -

\grlps with this quéstlon, two subsidiary questlons become
\Bbvious. What possibilities” and potentxals are now‘open to:,
ééhaais and sehcci pérgcnnéi,'éﬁa what is it that we Eéﬁé |
. - .
5chools and school - personnei to accomp?tsh*i There ié much

- -

'

enilghten ééholarshlp and common w1sdom around propoétlng to

‘answer the flrst questron about poss ibil 1es and potentlals,_

N and there is a huge phllosophlcal llterature and a lot of
] I3 ( -

practical advice for answering the second questlon. anortu:f

e O G L s

nately, the.answers are not at alltconérétént, por areé they
1 .,:._ ',,. “ o . N - : ] o
P equally worth our conélderatlon. This isrtherreason-I am

- Ly

sure your task as a commlssxon IS ﬁo vexrng and dlfficult

If my testlmony were to be of any value to you,,lt_

should ease a b1t the puiéiiné and compieX'character of_the

task confrontlng you. I hope I have made the t1n1est

: " .
3556ut teach:ng ana';earnlng in .% bit: more comﬂkehen51ble

~

'_proépéCti0é¢ i,séall try to ‘do somethIng more by offertng a
.few.;uggestions on how you might éniargé the possibilities

e

and potentlals for teaohlng and iearnlng.

-

When parents, taxpaYé's, pollcy makers, and senlor

o S e : 'éi r: A vil o ‘.v_' .-

ol
'y




;ﬁgf character that mark Us as enlightened human beIngs.‘ Basic

‘\skill develcpment is extreme}y Iﬁﬁéftaﬁtf ‘But the ;ege fact

‘school administrators dwell Bxcusively on basic skills as the

fundamental -task of schooling; they, perhaps ﬁﬁﬁittiﬁéiy;

=

_ fahéé of emotILnai experience and. in developlng those traits

&

that it is so eaby to measure, réiatiVé tc3highef 6f&éf;66£-
comes, should not trap us into making basic skllls the very
reason for the eﬁisteheé of schools. If ‘teachers are free,td

vcomes from bas1c skllls and fundamental knowledge 'to emotion-
al“aha character develcpment; then we wxii have'xncreased

the1r possxbtixtxes and héﬁefully achieved a:hettét alignment

betWeen what we seek ahd what we can obtaxn.

a o« -i-

Second, when equailty 1s made the governlng cri-—
tetiéh:fdf eaﬁcatibhél deC1sachs the schools may serve well
as instruments of Eééiéi iﬁ@favéméﬁt but pérhaps iééé well as

xnstruments of educatlonal 1mprovement Notlce the not so

'subtle dlstlnctlon here between schooixng and - educatlon.; The

*,

that it is necessarily educat;ve; Indeed much that takes
place in schools can be miseducative. The proper aim, I he-
lieve, is to pfoceed with change on the basis of evidence

which demonstrates that doing (X), or (Y), or (2) will en-



'hance the educative nature of schoollng as well as contribute

socxety in the natlon._ T6 achleve th1s

has called the "Criteria of Equity and Exceilence as govern-
lng‘cr;terlas.:‘~'.‘ o N ‘ \\\ //'
. iFinally, the possibilities and potentials for bet=

| ter rates between teaching,and learning may be enlarged.by

more profound conceptlons of currIcuiar. The quxckest way to
4

make this poxnt clear is to recall an incident from my child— :

hood when I commended my father for belng such as good sales-,

man. He responded by ‘saying; "Sonf it's really pretty easy'

-~

- when you have a good product to sell. ~1 have often wondered

, h
about the products we ‘hand teachers w1th the admonltlon that

they sell them to students.r Are they ‘the k1nds of content or

-currlcular that allow teachers to make use of the full range

-

of.tﬁeir instruétional potentiél? Do_théy permit teachers to

»Euiiy éngage'the hearts and minds SE students? Do they elic-

it from students the forms of response that add to the joy

"

énd.sar factlon both teachers and students achleve fron
their work? - | ' ‘
©  COURT REPORTER: Excuse me, I need to change my ’
_ . s ‘ ] y
E, tape. - T - . - L ’

o . <~ -

Voo

+ ' (Brief pause while reporter changes tape.:)
"COURT REPORTER: We're back on the record. .

| MR. FENSTERMACHER: My experience with schooling

- h3(); o | L 25
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There is much that we can do w1th the matter of currlculum if - A

[y

we seek a better alignment between the possrbilities of
. \ s
schooling'and our'ae51res'for schoollng;

saia; I shall try to extend these remarks in_a- way that re-
calls points already made. Tﬁéiafifiééi:iﬁégtiaﬁ in analyz-.
ing the current state of education ‘is not,what is wrong, who

made the mistakes; or what will shake th;ngs up. It is, What

{0

given that society has constructed an elaboratlng - elabo-

rated . schoollng in the way it has and what is 1t that we de- :
o . i Co

P.'

sire from schoolrng. in comIng to’ grips wrth these questxons 3

I belleve we W1ll make more headway more qu;ckly by flndlngwf Lo
fwf[ Ways to restore and release the full potentlal of our know-

' 1edge about teachang and learnlng of the éxtraordlnary per-

sonnel who~staff our schools and of the learners who attendr
A’

sthese schools. Mlght we please rethlnk our,pos1tlons to Py
accord to teaching. thé”nobii}té that activit§ deserves and to

learning Eh" p ofundxty and exc1tement that good teachers can

-bring to 1t when they are free and encouraged to do so.

. -

' commrssrowsa Kfo:' Thank you, Gary. . o
'.» R -

- : - -
.

‘that thé? would lxke ?o ask Gary? ' He gave us a lot of thlngs

4

to ask quest;ons about - what do we’des1re from schools,
A
b oY

. Ve 4 .
’ ~ . - .
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- Shall we keep that for the hour? ' g
MR. FENSTERMACHER: Sure. L
COMMISSIONER KIRK: All right. ' - .

®

Jay Sommer? L e

MR, SOMMER: I would -- I waai&,iiﬁé you té-éipiaihf

a little bit more of what ya& haVé in mind about the currlcu—
1 . ' ' . ‘
: 1um. What's wrong w1th the present currlcuium, if any? X

%

MR; FENSTERMAGHER: I could answer that in two dif-

.

ferent kinds 6E'Way§. One has to do with‘hcﬁ'ﬁé-Eé&EH'EE;"“‘“”‘“

our. 1nstructlonal a roach to the currlculu and the other
PP .

Ll

ohe is what that currlculum con51st€ of. And to try to be'

briéf, I belleve that when we engage in what are caiiéa "go;ﬁ ':L
reduction," we take very high lekgl -- what I think we would

B g

‘call hbbié.gcais and we réaﬁéé thel to ﬁéaéﬁtabié behavioral-

@ .

ohieéti§e§ and competencres, we're very much charges the

nature of those goals.. And 1t s\s&eo the range of tochs

that we cover. I think some topxcs have a == make 1t e'51é'

':Eo.iihéreté'thé mihas and hea#ts of learners‘than ot ers do.
'MR: SOMMER: ‘What do you say to people—who would
gay to yéu, our étuééhts don't know how to ﬁrite i
tence prope&ij? ‘And you ﬁéﬁtioﬁé& the faet that
as precccupied about basics as most everyone is.:vAm‘Ii?r_
; _rect intéssuming that = :
MR;:FENSTéRﬁéé§E§};;Weii,.I belleve they are Véry i..
.. \,‘ ’:\'. C
. , . , X
' 5
Cmn SRS P § GRS 4
[P érz , - . : L .
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"ﬁé 'eed to teach mqre wrltlng. We just take theﬁsame words
.o . T ¥

S S R

tha, We express th%|pr9b1em“1n and we make the solutfdn out
N o o B 3Ty ke .-—' SEER -

of rhe same term§ And I would tglnk that we could be more

- ![V'. .

B cr atlve théﬁqthatj\ﬁThﬁt wé could teaeh wr1t1ng as a’ by-

product_or an epl—phenomenon éf substantlve learnlng and

1nqu1ry and not aIWaYSAasla subject 1n 1tself, though I don t»ﬁif“

s w \

d/\t to deny that there are occas1ons when it shouid be
N _ ﬁ R .
taﬁ§ht directly as wrltlng. ,’:“‘ . ~'.” " r S

MR. SOMMERs, So that zou accept that ba -~ basxs,'

" that this is a basic. } B fp.;" i_" S

e TR d . . 2

MR.: FENSTERMACHER. Yes,,yes..

\ . L . R
'%~'MS Mﬁﬁé%éﬁ., Ms.‘Klrk? ';f;u.' e

fec—smzésibﬁm RIRK: 'M'argar.

ﬁé."ﬁiﬁé%&ﬁ: Gary, 1n Yqu temarks you,-i beiteve,j

7777777 §

statedithat séhédis are -= are a reflectlon df SOClal changes

that was the,Way,yeﬁ Wantéd‘lt;:yhétﬁér this was good or_ﬁad;

Could you elaborate on th1s a 11ttie bxt for ﬁé;‘;ﬂ§ ﬁhinﬁing

‘is If séheéls are a reflectlon of s0c1al changes thén'ﬁhat'

'Y
N

- J
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‘done: If I:take the éﬁ& of ya&f remarks to mean that basic
- ;

-A,; . e

skliis are == are.our 1mportant thrusts and we need more"'m'UTTEf

creatlvxty; And yet sghools are strll a :eflectlon of soc1al

éhaﬁgé;. I'm confused from that statement to thlS and couid ;
you expand on EE&E a little’ bit? > .

MR. FENSTERMACHER: That's a good questidn &ﬁ&%if

you and I hadv-- if we had sdﬁe more txme to strazghten that

R V _.r
. - ;

up. in 15 m1nutes e

i MS. MARSTON. I Eﬁéé; 415. o
: MR: FENSTERMAC Ri i . } I enéed up slmpllfyung
the éontéXt enormously._ It was réaiiy ﬁéie to}get an orien-
tation and ~= : and perspectlve.ﬁ As,far asiif'schools'arg. T
. %

féfleotiohs of 'c1al chanQes and soc1aL'order, is that good

Ve

or bad. I -- my'temptation is to'say'xt sxmply'ls and . -
;VﬁS;fﬁﬂRéTéﬂi Nevther ‘one -- a fact,

MR. FENSTERMACHER' B what -- what I WISh “to

v
,4,7 ,,,,,,

avold s, if" we can see that in large measures schools

_réfleCt the soc1ety they serve then 1t seems arrogant of that

'soc1ety to constantiy castlgate and blame those schools; ‘Aﬁ&‘;
1 L RES :
—-'but 1t——- but 1t s 1mportant for societyuto'hof&Va hope

and asplratIon for the Improvement of those schoois. éo the

apprcacn 1t‘sééms to me thenEzs one. of beglnnlng to seek
',;morovemenﬁ~1n an envxronmen_ 6f-suppbrt, encouragement; “and

- «,

tr?st and not 1n an env1ronment of cr1t1c1sm and negatlon.-

;;: '?“" MS MARSTGN- ‘Un hunh, un hunh, thank you. B :\.f:nJ

‘;_

= o i -« s LT e . e
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%adyeréity is the mother of 1nventlon perhaps.

»I
-

CQMMQSSIONER KIRK. Thank you very much, Gary.

We dquféﬁeﬁhér, however, that Gary Sykes sald ‘that

_Our next speaker W111 be Bav1d Imlg.
, DéVla;Wdﬁla you 1ntroduce'yourself? ' .
MR: IMIG: Madam Chairman and members. of the Com-

e

.- mission, I'm David Imig the Executive Director of the Ameri-

‘e .

-

‘can Associationéof Colleges for Teacher Eduéation in'ﬁashing*

tén D.Cc. The ASsociation is.pléased .to have this opportunity
T ! . . e : :

‘to appear before the Nationai'éoﬁﬁigéion on Excellence and

Edﬁéétion and we apprecrate your attentlon, partlcularly Ms.

v1tai to the well belng of - today s chlldren and those genera—

‘tions to come. ~

thiéfié Br;.Anne Elowers, ACP Presxdent Elect, the Dean °f -

the School of Educatxon at Georgxa Southern eollege.

. .
R
L

Gur comments today w1ll focus on the theme 1dent1—’
—

For the past 125 years the Aésociation and ;;fs a

fled.by you as *&he Achleveﬁent of EXCellence in Teacher Eau—‘

catlon ﬁr; Flowers will addr’ § the ass umptlons under;

good 1n—teacher educatlon programs and descrxbe programs as

¢

¢ V'isfibh

q
W
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¢
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Jtlon-"f will polnt to some of the directions teacher ‘educa-

PN

tors are prepared to take and make some recommendatlons to

- the Commission about actions Ehat ﬁé hope that you will

-

e - _ _

v recommend 11 months from now on- yQur flnal report.

. —

by notin@ 5 conditxons that I belieﬁe confront us. I would

. call thes-resource llmltatlons, and while Gary Sykes in a

,,,,, D

‘sense dxsmxssed these, "I will come back to them iﬁ both this .

‘

== ét—,fthis p"o’in't and iétér. I think the == at the present

The ability of schools, colleges; and de- l

resulted in §1§i‘i‘lflCéi‘it re’du"ctro'ns' in the size {o’_f schools of
- - ‘_' . R l: :

educ#tions, faculties; aﬁa a pfoﬁoﬁﬁced decrease in the. feel-

1ngs of securlty among faculty.

~ The second characterrstxc is the well -- of re—

soﬁrce llmltatlon .is the ﬁéll,documéntéd décllne in the

-

quality of. the appllcant pool brought on 5?'& variety of

economic . and social- problems whlch ha§ further eroded the

hasic leve l§°f -- at" which 1nstructlon can be presented*
v

: il [N v @
. H . .

é

w\
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2

, A th’iré—, and _apoint Ath&f: Dr. Flowers will elého:

OO

‘rate on, is the underfundxng of teaeher educatlon programs.
S -

;1 3

one- fourth of the’ profe551onal progranm, and therefore qnalxty
14 L

éohtrol respon51b111t1es,}1s under the xmmedlate power of

;

facultxes of eduéation. 5_

1.

I
"‘

: A )

I would ask Dr. Flowers to -- to aeél‘With'thé

mptlons and then I' ll come back to a4 set of recommenda-
tions: H ,

DR.. FLOWERS: ’c;'aaa morning, Ms. RKirk and Commission ,
members; t‘ﬁ Anne ?lowers; Deaﬁizf the School of Educatxon at
Georgla Southern College and President Eleét of the Amerlcan' 2
9*' ) : | iw

AssoCLatxon for COlleges for Teacher Educatlon.‘ Ifm pieased-

hto have an opportuhity'to be here thh YOu_today and t& be‘

)

able to share some of my thoughts. J Lﬁ; - . ;ir

P .
Briéfly, I Would llke ‘to outlxne for you what makes
) ; R 7777%f”- ° ,:;tlj,‘
up a teacher education program. . Let me begln by rev1ew1ng{m

some of ‘the basic aesuﬁptiohs.airéétihé the education
e ‘37;, I T )




T @Eéféééi@x}; . ] | . . l ;-j-_;;

¢ - - - First; education and, therefore, teachers insure.

that this nation s citizens reach thexr highest potentlal

.;intéllectually; socially; morally, economically, and physi-

;fcally. -Teacher educators teach teachjfs who in turn endow

oy

B
" children and youth thh the goals and tdeals that will - shape .

future‘societies; Ta;xgnore or neglect the roll of teacher

,.

eaﬁcators in thié dynaiic cycle of events 13 to ignoré or_

Ry

b
Second teacher educatlon is the preparatlon and

-
¢ >

research arm of the teacﬁrng profession.

iThlrai llke other . profeSSLonal programs the teacher

. :

preparatlfn program IS most effective when it is located on a

.,campus-of'a:sxgn;flcant college or unlverslty where it can’

- have ‘the advantages of a scholarly environment:
; ’ 3 . , §665E55 the proéess of educating persons to be

R

a

o

teachers transforms. lay citizens into professronal ea&aéﬁafs.rr

. : ’ s‘ .
colieges of educatlon exempllfy what they teach. Srnce

téachlng entallsiat least two-types of performance, interac-
‘tion with students and mahipulating_subject qgtter;va't§piéér

program for the inltlal preparatlon of teachers xncludes "

-

' sebéfal components._ I woulld llke to list ‘those for you.

+

.




' First; a strong foundation of liberal arts studies -

which expose students to the various academic disciplines = . = .

making up the school curriculum. Tﬁé Euﬁ&ﬁifiéé; languages,

r scierices, mathematlcs, social sc1ences, and the arts.. The

N

and the univergxty as graduatlon requlrements and‘ex*

determined by teacher educators:#
; : : ) Séééna, studles in the soc1al and behav1oral

sc1encesr psychuiogy, human grouth and deveiopment, anthro—

polong socxoiogy, and thelr appllcatlon to the practlce of

education. , ;'i, .o :

-

Third; a épééiéiiiatidn campcﬁént which provides a-
strong indepth study of a 'éachlng field or fields, specific
knowledge and skills to be acqu:red,usualiy are defined by

coliééés and- unlver51ty maaor requlrements. The requ1re-
ments,‘howevery shouid allow time %h the. teaching ma]or to

accoﬁmodate the preparatlon for'teachlngvpartlcularly at the -
seccnaary school level. -
Fourth;- a ‘component providing généric'pééagcgicai

knowledge an&-ékiiis in assjiSlng' d1agnosxng and InEéfﬁféE-

ing student Iearn:ng needs; {planning and prescrlblng 1nstruc-

tldn; conductlng or . 1mpléﬁént1ng 1nstruct10n, evaluat:ng in-~

human télatibn skiii "'51ng conferral or. referrai sk:iis,_
and incérporating knowltedge and skills relating to population

R




‘specific characteristics. - . . 5
SNy o - ,,,,,*,,;,,,,,;;,,'-', ) . - s ft -
- -—-Fifth; specific-pedagogical knowledge and skills — - -

- for: teaching specific#Bubjects for specific age or.grade

3 . L . . .

‘levels: L Sl o S

Sixth; Clinical and practicum experiendes which
) . w T s .

_bridge theory and gractxce.' Tﬁis éomponent ineiﬁdes obsérva%

tion. and analysls of classroom teachlng, laboratory and

- .
.
S

clinical experrences, practrcum and student teachlng, and an

'{ : internshlp._ it is not assumed that c11n1ca1 ‘and practlcum

C.exp rie”"’ w lL be- concentrated Into oniy one cuimrnatlng

]

- eiperience near the'end of the preparatlon program. It is?'a-

s issumed that such experlences will be provided throughout the'

.

BBservation and,analysls and leadlng to full responsxbritty

for classroom teaching under the supervxsron»of'dﬁaiffied‘;.

personnei .. .f.’ L . . ' -
. - N - i .f"; .

méndéd that educatxon students should spend at least half of

jthelr program in general studles.- The pre51dent was sadly

time studying 11bera1 arts; language, llterature, ‘humani Eiéé;)‘
— \;' .
mdthemathics; naturai and soc1ai sc1ences than they do 1n

,..

'téachér education. Typlcally, professlonal study comprlses

only 41% of an/ﬁlementary school teacher s program and only
¢

25% for.that of the secondary school teacher; This con- >

7.

, : L S e T

e

PR

nmIsInformed. Students preparlng to teach already spend more f{i[:*
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Straint on time!devoted to professional studies au:iﬁg'a 4

year program has presented consrderable diff iculties. Whilé

-

there has been an explos1on'bf knowledge in the last 30 years_-

~,%reas ofsteachzng and learnrng here has been a correspondlng

o '. As one solutlon to the problem of 1nsuff1c1ent pre-.

paratlon tlme, spme schools of educatlon have Implemented

preparatlon programs in which 5 years rather than 3 are

requlred for students to obtaln a Bachelor s Begree. -ear.f
. 4

assééiatiah récdgnizéé this'éxténdéd program's concept as one .

‘way to respond to the program of Inadequately prepareﬁ

- (.
-

teachers . o 5 ‘. :
: ‘ . ‘ ST ’ . ,;:‘” L a
In anotHer effort to .improve teacher quéﬁik§5 prac-

titioner involvement in teacher educatxon xs on the 1ncrease.

‘ B

the clinical experiences segment of ‘teacher preparatlon as

‘héasuréa.ih bath academic crédit.hours and clock hogrs.

Joyce and hxs colleague ‘showed an iaaféééé of 4 ored;b hours i3

N oE i

and 50 clock hours s1nce 1963, and concluded thlﬂfthls fhange,-=7
AR A P N "o

. S " y
increases the pportunlties for academic concepts to be-

éﬁnlied to real school situations. 8i 1f1cantry¢ hindering . -

¢ . ’”,I -

.ﬁ*ulmprovements 1n teacher education programs*ig an Inadequate'

. N

: base of support. Funding 'for teacher efudatﬁon programs

within an 1nst1tutlon "is often basédaoﬁgwekghtéd]student_¢ré:
e . . ’

e B P
I R . ~ ol Ll
‘* : . . 5 f*,.w £,
: . ¢ HRF
’ ; - N z¢'~ : !
~o4 . i
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- . . -

}dxt hours. ThlS we1ght1ng can. result in 1nequ1t1es ‘since

schools, colleges, and departments of educatxon are expected 'E‘

: to conduct an extens1ve array of outreach, or service pro—

4 g
» . "-'-

grams for school dlstrrcts whrch typxcaliy do ‘not’ generate

credlt hours and; therefore, do not quallfy toward unlver51ty -

allocations. "/ , T - ﬁl—;u‘:”‘ a;_ .

) .‘.

’\

topped up, or. freed a certaln percentage of funds for schools

n .

of education to Conduct workshops, semxnars,_or\assessment"

act1v1t1es for ‘the local school agencles.' At. the same time~

complex1ty formers have: determrned that . the preparatron of

. .
- r

: téachers is less compléx-than, for the example; the prépira-

tlon of a nurse, or a veterrnarran.

f

'/whlch concluded that more is spend educatrng a typxcal thxrd ' "‘,
grader, about $1400 BG, thah pfeparlng a teacher, $927. OO.A.

97”At the ' same time acéordlng to- these same researchers within-

7

P the unlver31ty the average expendlture for equlvalent full-
r
f tlme student is giiéﬁ'ﬁﬁ.g The fact is that teacher educatronr
1s a revenue prodﬁcing pfogram whlch eiplalns in part why it
e 1s»offered by §o many. 1nst1tutlons of hlgher education.

a0

As recently as 1977 teacher educatlon generated 11%

of aii u’nivérsity 'student_c’rédit'hour... .'p'roductionﬂand in re-

résourcés. while a one-to one allotment of dollars to aca~

T
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‘fore you t,oday; .

E ‘—J'COMMISSIONER KIRK: Margaret?

- \.- . ,"‘ Cta N - '-1»'

.varlous product1v1ty measu ””a the budqets for teacher

education;

I

and prov1de

K:.:

7'conf11cts that a'e fac1ng teacher educatlon today

And I thank” you for thIS opportuntty to testify be=

- K : .

\:‘ ’ : . ;

COMMISSIONER KIRK.t Thank - you, Dave- imxg and Anne

Do we have questxons’ f'm sure we do.

MS. MARSTON Yes, I do.

) I S o
Msf MARSTON: For both of you. D%.,Imig you stated

' that the %fhools of education really have no control over the

entire course offerIngs orqthe quallty of the course offer—

v

T MR, IMIG: The -~ éhe assert1on would be that

’
3

o
schools of educatlon have llttle control over the total range

of courSes‘and programs:’ They 656i6&ély do éohtrol_thosé

courses that are found w1th1n the purv1ew of the’ school or

Vol

f the Department of Educatlon.

 MS. MARSTON: Pedagogy and -all that.

Do you feel that with more ezsnt;ci from your

ar
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y

‘ schools of educat®on you would produce a better product" If.

Control in the[sense that a negotlated exchange of

Q

— A -

yes,; how would you go about that? o

ﬁ?;,IMIG: Well, the assertlon would" be that

schools of educatlon need greater controi over the courses .

-

involvement apd activity in resources with the tota}™ *  “1
o o . p S // ‘ R - ;-r';l"
institutions. | P , '
. . MS;‘MARSTGN“ and xd//re speaklng of quallty° _
T MR. IMIG: Qdélfty. - )
. ' - : e ’

v . - -~

MS. MARSTON: Correct.

STif i may ask you a question please. ;

H’\q

Me.'Flowe

= oA
ofiedQCétioh Wlth“that ;mproved qual}ty?" . _
-

- i
EE el

_that control if we had a little more money. And we would be’

—stuaéhts, Whéthér it .would bé

able to bring iniﬁbf qualxt* k;nd of expergéhbes for our

~

through 1&structlonal materxals

and methodologlesy.ﬁhether i b" br hglng roots together and§

spéeialisug’tc help us those programs.’
-Ms. MﬁﬁSTéﬁi' For ﬁafé practicum- experience, for '

more quality ihdepth courses in learning; what types,of .
things are 'you thinking of? /FT

v

MS. FLOWERS: I'm thlnklng teally more of piannxng

| /o 7' - 7 b .
L L o0 44 | B

- . MS: FLOWERS: We probably could do Samething aboyt ,< |
. - ‘ - i {

S
Py

X



evérything%;hat's expected;;not d1551m11arhfrom the dilemma

tion. ’ ' . TN

and evaluation kInds of thlngs, in feeding that évaiaaiiaa,
back Into the program 1tself and calllng on addxtlonal
expertise that would be’avaxiabie;
ﬁé; MARSTON: I see. Ehahk you very much. |
COMMISSIONER KIRK: David, did you have something. .
that yaﬁ;wéntéé to say? | | e

MR. IMIG: I think hat rlght now we're on the - SRR

cation. I thlnk that Gary and Gary and the1r colleagues 1n a-

sense in the Eesearéh coﬁﬁﬁnity have brought us to a poInt

)
been abie to tap: And 1 th1nk 1ncreased resources and the ~

N

graﬁs is going to drastxcally upgrade the quallty of the pro-
- = - T o - - - /-\ ’
gram. I thimﬁ that we're right at that point where we need

those Rlnds of addltlonai Interventlons and would be prepared
' .

to draw upon that klnd of taleﬁ?“énd the research

atxon where there is not adequate tlme or spi‘e to chompllsh

al
- .

that Gary was talking to a minute ago. A R
'Mé.,ﬁnﬁéioNz Yes, yes. Thank you: very much. E
' v Ry

COMMISSIONER KIRK: Jay Sommer, one short ques-

o

«
. .
~ i . f

MR : so:mm: Gavid, there are some 'critics of the

-



Ay

universities for teacher.

eration cf'cchréeé.ié'so

'for the accemmodatlon of

R
I AN
B

brepéfétibn~whq‘séy;thaﬁ:Eﬁé‘prciié—

erormous. and Ehat;it's éiﬁdét'théré

the proféééors 1nd1v1dua11ty rather

. ,.a
‘than a chtrlbutlon to §enef§& educational eiééllence in

What do you say tc-those
o ,i

:_ﬁreﬁaratibﬁ'fdr-thé“tééChéré.
- AN o K

critics? - )

MR. fﬁfGE,'Jay; I m afrald‘that I agree to some

extent with those =- with those statements.

-

But agarn; I

.4 : .
think thét ﬁe are at a polnt in whlch there are g01ng to be
some dramatlc changeg in the way that courses are aeéiénea

. -

: ed thhxn the unlver51tié§ I thlnk the 1dea of

0

' tdtal aeélgn of ,the prcgram;»so thatii-th

nk that the

g ) l_ ("

]  MR: IMIG: It does exist in, . . . o
. N P —

MR. SOMMER: That charge is proper?

MR: IMIG: ‘. . . some institutions.

.

g7

' MS. FLOWERS::: Let me a&a.iérﬁhéﬁ % txttie bit in

7

~ B

&
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}forgteachers addressed

‘str1v1ng foﬁi » x.[‘ 3i' ' ";{ L : e

bdiﬁf..-Thank;you very much.

v

')

2 H""’ .

“littl@ control at thls t1me as 1f ge re preparlng the h1story

I
aw - - ¢

teacherﬁ?ﬁcr Instanee; ¢ what dourses they.. w111‘be teach;ng

;s

’ol

tact with that. Thereg:ay need to ?i,a special currxculum
. 4
=

ed -to teach young peo-.

ple rather than thelr spec1alt1es thib they had at the doe-
Ao ‘._..

N S e I
tor&te levei that tpeY enqugg-dolng the research in “ e

X . . . y . o
S COMMISSIONER Rikk;_ Gvod pblnt ff; . i

. \‘S S e ) ‘ ' . N - . I ’

X . MS. FLOWERS: . .

.r o

ﬁeMMISSIGNER KIRK: . gogd point. Very good

P

<

1 t‘h1nk we wilk go on now. o Barbara Petersén.

% &
. . : xS

fdse\:he podium? - °° ‘ 3 S e
D ‘.'Mé.;PETERsons‘ What would be best, use this miﬁe?

COMMISSIONER- KIRK‘ ‘That's fine. ;f you're comfort=:

V. S 3 Y VR s . '
able there. z ‘.,-i LT .
‘ ' s o 3 S N
Mg, PETERSON: Oan; Thank §6ﬁ. ISR {?-

9

qudumornxng; it 'is an honor and a pleaSure to be

with you this morning. And I'm really excited abowt belng

. cw ‘1?
' R ; it .
T . Vi ‘h
* L
o - 47 . 46

Barbara do you want to stay there or do you want to R




o

needed to. I had prov1ded fog 1ntellectdal differences, bvt

.\

3?Invoived on thIS pursult for EXCellence in Educatlon.

~

Insurlng the teachers fo}-chlldren is one of

a -

today s greatest challenges.; Laymenaand educators rega?ﬁ the .

-

quaixty of experlence that a Chlld w1ll have tn school "It
i ‘ R RGN '

715 1ndeed 1mportant that we evalua%e and 1mprove upon our -

teacher traInlng programs. i was asked to share wlth you

today./Tour areas Whl;h hopefully w1ll help us In taklng a
: -~

closer look at te a’her education programs.,; ‘15

; f
Flrst, what aid I exgect to happen when i‘Pegan my
. ¢ ) . :—s"

teaching career and what really aia’ haqpen? How "did my.

NN .
-ﬁ-.,, R L]

5

teabher tra1n1ng program prepare yf? How couidtfb have pre-.~

pared me better for the professxon thﬁg I chose, and my
P . £

recommendations—for tralnlng_programs for futufe teache5s.',_

N . v —

'&‘ . ”Lar s look- flrst at qxpectatlons versus realrtles.

levels at dlfferent act1v1t1es and for dlfferent perxods of
: t ‘{ . ’ “j

time. aAnd I just knew that when those chlldrén walked _into

7 . . }

'7n1hg process ;fdid begxn. What hap—‘ i

:pened? 'I-dxscovere that T hadn't provl%éa ‘for all that I

Y J

/ l

there was 'sd much moré that’& needed to be awafe oﬁ ang to;be

ny_

ﬁooklhg at The1r personalxéle% were not the same They

Y

e




7, ; . 7. . . . : l. ) -

came from so many dlfferent backgrounds and famIly 1ife situ-

3

[
o

atibns. " Their preschcol experxences, they dlffered tremen—.

-

. : ; i I also chose teachlng because of my love of ch11—

dreh, éﬁé I Eﬁaﬁghﬁ that 5hén‘1 wernt bﬁt;tb teaching that R
DT » -
— wéﬁld be one of the most 1mportant thxngs. And I fdﬁhd dﬁt

x ; . . P 2y, M -

chxldren to be out there Wcrking with them: ;Howevet; I real-

- ized that lovelgas.ﬁBE ai%/youlneeded. You also needed to
e . ' ‘ o ‘ e

en joy wérkiﬁg with them. As' a teacher I had to be patient

and. undefstahdihé, and"a understanding of what is important
: - _ porEa!
;o and why it is impdrtant. I knew-before I began teaching be-

+.. cause I had teachers in my family that it would take a lot of
Fad . ) " _ .

- . v

enefgi;"and time’ and ef drt, and I was right on.target: I

LY

I thought that I would have plenty
, : A
of supplies and equxpment and anythlng that I needed by just

didn't miss on.that c’e;;

asking. I found out my flrst yedr that was not the case. I
"did’expect'té keep Eécéfds on childrén. 1 knew I wouid be

observ1ng them to‘iearn how they - they would learn and move .

’ >

: .and grow; and to be able to select materlals and plan actxvx;ﬂ_
tiés—that wcula hélp ;hem learn. L R
j L P N

(_;‘ I ,1 L eV

4
B e fn

-~
. I \ e L LA B
T What i didn't reallze ig all the{otﬁer}paperwork '
. \ . & uo* o, .
- that waS\rnvolved 1n teachlng, fiiiihéhgnt fafms; attendance

o c._ ”, -~

cards, et,cetera.,

ot

}yone would love it as L

I also felt that ev

]
1]
x\

Q.

| S
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.
o
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[
e
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what I was doing as I was. - There were §‘few exceptions along
the way: I also found many teact willing to help; to give .-

me an extra hand and to show me thé\ ropes. I felt that T was"

reéally iﬁéky and fortunate in that respect. I aiséyreéliiéd

after I began teaching that the school alone cannot assume
" the total responsibility for ééucatiﬁ%,tﬁé chiia. Parents,

' the community, and teachers need to become a team They need

-vided, for their chlldrén and'themselves; Wlth meanxngfui
‘basis for developing and iéarniﬁg. i

T My teacher preparatxon program, I felt was strong.

-

3

eré.partvaf my prcgram-ls to 16 years aéo; That seems.ilke

a 1055 tiﬁe; And when I had to go back and look at those

kinds of thlngs, it was a ehallenge_for me;’ I was exposed to
©ali curriculum areas; Not aai§ in the aéademlglareas but the

‘flnd arts and the phys1cal education. Thesge areas heiped,ﬁe
L_1n giving me a greater understandxng of what’ chlldren needed

to knaw.r A vital part of my program was the ch11d growth -and

deveibpment ’This enabled me to have a greater-undestandlngA

\*of\how maturation compllments the learn1ng proc ess. Thé

PR S
u .

nature 1% the 1earn1ng process was stressed, as were methods,

{ : .
and they heiped me in pulling” ail of Ehgse areas tGQEther.

\

Y sev eral classroom experlences were provxded 7 Thése

f0 - 49
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_chlldren that someday I would have 1n my ¥e1/ o8 classroom.

- Five year programs.° and 1 was pleased to hear Anne mention

But I pfopose thIs»questxon to you. If it requlres seven or

i

P ' There are two maaor polnts of how my_teacher

preparatlon could have prepared me better. First of all, I

nééded many more experlencés ith chlldren."it'shoﬁld have

S
began my freshman year at’ college. And I also needed a

As Gary talkéd earlier about the ertqu; that's one of the

problems with teaching separate subject areas. We don't

realize that ‘Weé can teach writing In math, or you can teach

*

writing with sc{ence'and soéial,studiés."It needs to inter-.

telate With each other. My recommendations then will begin

with that area. Even though myrbasic training included all
curriculum areas, this was -- this is not the case in all

universizies, - In many cases they are electlves and they need

s

Eoube5ré§&iféa ééursés. They nééd to be ‘in ‘all areas; fine

arts, physical education, and academics as well. . As I recom-

mend this area it also is 1mportant about 1nterrelat1ng these
‘ : -

subjéCt’arEas and show 1ng teachers ‘the way to do th1s. These

- 3 "15_ i

that they had looked at things == at programs which said:ﬁe: v

may need to make our program ‘and trarnxng sess1ons longer.“

L

over half that time, aaéquaté'timé,;ta prepare a teacher.

y
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Who have made a decision~about becomIng teachers early in

thexr college program need to have many varled experlencesj

with ch;ldren. lfhese.shoﬁld'héétn with their Ereshman year>

o 4

and contxnue through their college traininé. It is also.

;part of the school system. Student eachers need to be
g . . ¢, :
C%Taced with master Eéaéﬁérs.s\hhat better way to prepare them
thin to have eXCellent moder

a-

The many pressares that are a part of each Chlld as

0 . v , t

he grows 1nto today s world creates a need to. better prepare

our teachers in the socxal scxencéwareas. _The teachers need

to constder the effects ugon the ehlld in such factors as

” B
N o a

family relatxpnshlps;'soc1al patterns, workxng mothers; age

. Lo

of éibiiﬁgé; rééionai influences, experimental levels; not to

;.‘--.

°mentlon the att;tudes and values the parents have dxsplayed

in raIsIng thxs chrld_; ,:__, f . ’ '\

'j . And my final recommendation; there, has been a great

\‘ .

influence and” emphasis placed on ma1nstream1ng chlldren into

.
.

thé reguiar classrooms. I feel very cioseat 'hIs.because

‘e

renlat the Un1vers1ty of South Caroclina. That needs°to be °
5 .

“

part of our teacher preparatxon program Wé_shouid include

~

' I S .
tralnlng for teachers to be able to work with these children.

\,
.

The ‘sépond recommendation would be; that jstudents’'

5l
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There is a tremendous: respon51b111ty placed on our teachers

. o

today. And before I began my fittle boy in kindergarten,

someone eharéé a ﬁcém with me that,:at Ehatatime;-i appreci-

a.

ated a great deal as a §afeﬁtf but It has become very medn—
1h§fu1 to me and 51gn1f1cant as a teacher. And as I share

T

IAKE—M!;SQNgBigiﬂEgﬂAND

M

’ﬁy sonxstarts‘to schdolqtomorrbw,

-

It s all going to be strange and

£_ ,3hew’for him for awhlle;ee4' ,

And I Wlsh you would sort of treat
- him gentiy:

You see, up 't11 now he s been klng

. of the roost:

He's been boss of ‘the backyard.. SRV
And I've aiwa§§ been arcund to re-

\.

C o owg

. ‘And I've always béen handy to 55;Egé .
his feelings. ' | |
But now, things are going to be dif~ @
}QF;J ' ferent: ‘ -t-, | o -

This ‘morning he's going to walk down
the front steps, wave his. hand, and

start on hxs great adventgre that witl . .*%

’x/‘

9:

p T " . ._ - . 52.



and sorrows.

To livehis life in this world

So teacher, I wish you would ' ‘

)

.Sort of take him by his ybﬁhg 

fa
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he has to know. S e
Teach’ him, but gently if you .-
'y - can. | ,‘;  |
He will have €o learn, I kmow, .. - -
That all méhvéré>66ﬁ jﬁgt,
That all men are not true: -
Teach him that for every scoun=
éféirfﬁééé is a hero. - S ST
That for every crooked politician
' there is a dedicated 1g§ae;.
Teach him that for every enemy
thers is a Erién&.' .
- ,Zi,, o I\_ . Yo
» Let him learn early that the : ' {f

bullies are the easiest ones N

to lick.
L] ; ) o )

Teagh him the wonders of books.

Give him guiet times to ponder

’ L

.54
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S
in the sky, bees in the sun,.and

— = .-

_ pluck-flowers_on a green hiii* ‘

Teach him to have faith in his

- . YN
v R o . S

Teach him that it is far more .

I}

honorable to. teach and to work

than to cheat.: ;

.

" own ideas even if ‘everyone else

J

tells him that'-he 'ig safaag;,

“

and nniy fllter out the thlngs :;u

RO .

that are true.
LJ_",

Teach hlm to sell hlS brawns and

brains to the hlghest brdder but
never put-a priée tag on hlS
heart and soul. ,

)

_Té&éﬁ him to close. hié ears to a.

howllng mob and to stand and frght
if he thinks” he s right.
Teach him gently-but don't coddle

him bééaﬁse only the tést-dflfire,

.

Ay

b
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! 'makes fineféieél; - +
Tﬁis is a bxg order; teacher, but ’7}
“see:what‘you ¢an ao; o= |
.. He's such a nige fellow, my son. o

; 1'd just like to close by saying it is a big order,

a tremendous responsibility that is placed upon the. schools

'and their teacherS for these young people are the hopé of the.

» ’ -
future. : v
g Thaak you. o o b - . ‘Eff{a..
ééMMISSIONER KiRR{ fhankryéﬁ very much.» .
MS. LARSEN: Barbara, are you a one or a two
’iéélon klndergarten teacher? 'ﬁl'g
¢ MS . PETERSQN::,TW session.,
MS. LARSEN: Thank you. -+ R
' 4S. PETERSON: Thi fey'eﬁi;agén'éach sesgiah. o
4;7:i . ms. LARSEN: How much break between EBeIEWS?.L .
' ' ’ - . SRR

5‘ﬁ§ PETERSON' 1.have an -- an hour. I have an
S8 36 t6 11 :00 session. and a 12 00 te:ﬁgéﬁiz Aﬁafﬁéﬁaii§ by

" the time the children gét out and come in you have about 30

minutes: | o R S
y : Mé.'ﬁéﬁéfbﬁf Barbara, in yaur teacher tra1n1ng
® .- e
program were yBﬁ given enough preparatlon in 1ook1ng - and
you mentloned éXceptlonalltles and you!ve Just frnrshed a hﬁ
. . . . R -;
coutse in it ¢ ¢ ¢
MS. PETERSON: Right. s
~ PR |
S s »
{ (R - : Sé §
. - ; - 55
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MS. ﬁiﬁéféﬁz We have E&dﬁa of course,; that

remedlatxon “in the\ktn&ergarten, flrst, seccﬁd, -and thxrd

grades, solve lots ‘of problems and certaxniy you wouid be the
. /

first to pick up exceptlonalltles of one sort or another or

@roblems ahd make some sort of a recommendatlon or dlagnOS1s-

to thesfxrst grade., Do you feel that your trainlng was .; .

ffffffff a - - - .
adequate in those areas? 4 :

MS . PETERSON: No, it was not. And that ls‘why my:'

;Eﬁrﬁése in géihg.back now in worklng with excepttona%

’
children . . .. | o o
N N . ‘ .

‘MS. MARSTﬁﬁ:‘ And that you dld on your own, not at

the advise of' anyone? ,
MS. PETERSON: Right, My dlstrlct did éaﬁﬁafi it.

.

our dlstrlct.Was-ehccuraging their teachers_to improve in

s

that area, but it wass of my own ch@lce. g
'MS. MARSTON: Thank you. . ‘
. 1 -
: : COMMISSIONER KIRK: Barﬁara; I think we~have\§\jo€

..afiahestionsrbut_we'll wa1t until the later d;scussxon

\' F— . '

period. @ e o < "

A MS. PETERSONf, Okay, fine. . °° o
48 COMMISSIONER KIRK: We would like to hear from
,,,,,,, . . . . _; .' . . \

Robert Scanlon now - pl’asé.

MR. SCANLON' I have to sympathize with Barbara in
o ; o o iﬁ»;: .
teachxng kxndergarten because 1 tried that once .1n my life.

& _ 3

57
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su%ts on kias and ééElEBéﬁ aﬁ the bus at lunchtime at the ]

same time; so I put them on a recess and just left them.

\\kﬁs; PETERSON: For the rest  of the day.

MR s*emro*n’s .Good morning;- my name is Bob Scalon

, /r\
and I'm thg Chief State Schooi Officer from the Commonwealth
v .

of Pennsyivanla. I m dellghted to have the—opportunlty to

-

appear before thlS Comm1s51on and partlcularly pleased tgﬁt

& !

-

. %
11ence, and ra1s1ng of standards 1n edu-

[N LT -
- I

. . emphasize rlg'or; ex

cation. s ; . o o ' : ¢
. °. " - . . .

-',‘ My remarks are based on. a new report drafted by‘the

- o e ~
Council of Chxef State School Offlcers Ad Hoc Commxttee o:\ g? -
_Teacher Certificatlon, Preparatlon; and Accreditatlonqg I

= 2

pﬁnéﬁst 04/1980 when Ann Campbell, a membéf of your Comm1s51on

;, 'then the khlef of the chief State School Offlcers, appoiﬁted
a Commlttee of Wllson Ryals ‘of Callfornla, Lynn Simons 7? Lt
- _r . A

K -

vaomlng, Wayne Tlgg of kiabama,hGreg Andre, who was E&sn the

chief State efflcer in Massachusetts,.and me. .She had the' B

fores1cht to insure that the ehxef State Schoéz Offlcers

-7 N e 1 B
1n1t1at1ve in’ th1s area and respond to croups like tiis when

i v

.




. > ) [ . ) 3 -
s . : o . . Ry
a

the ﬁoara, the Ch1ef State School Offlcer s Board asked us

-

_for'data_onlstate poixcxes on teacher educatlon and asked us i
"8 ! :

to consider the 1nf1uence of —- on quality teachers ‘and

teaching in several factors Inciuding the factor of recrult—'

ment and selection procedu s;'the increase; social and ieéai

edﬁc&tiohf'cértificatioh stahaaras;,accreaitaticn, length of
: )
employment‘ levels of coﬁﬁeﬁsétxon, aﬁd so on.; More general—

“ X J’ M ’

\ I . S B
\\ It was agreed Ehat thé'first aCtiV1ty,of the Com-

J
teaéﬁérs_ih teachlﬁg. Thé questionnaire was des1gned\by my
. R
-staff in the ﬁepartﬁeht of Education in Peﬁﬁsyivahia;, I

s

~‘It regardiess of whether or not 1t is in effect, whether they

expect a chahge in th1s policy by 1985, what they see.as the

most desxrabie poixcy on the 1ssue,'and what events mléht‘

faCLlltate or deter the adoptLon ofrthe desiredlboiicy:
o A B

P



-

i tlons. Now the first focus on the certlflcatlon of . 1vd1v1—-

'

_ Réport on thls-surVéy.whlch 1s cheduled for adoptlon by the_

‘based on the premise hét Ehé‘fe&iiﬁfobiem wéi:e facing is Sz

. l980's and beyoné; "The real.problem 1s-our_1nab111ty to

L4

. — L : 4 o s L
~. N . ) J o . . '; . 'ﬂ
. - . A 2 o <3

& N © Ad 3 . N ) 7§

Quéstlonnal res wéte iled to all3of thF 50 ‘Chief Sta

< - : i

i;;schooi 6ffioeis durxﬁg Yhe summet of 1981, ahd theh éh'éheiy4

\ \ SLIL T ,:‘;

sis was. completed in Mﬁﬁph of é So my testimony today is

- .

” ‘}‘ \"._. ;.
R sl

, /
% 7777777777 < :/,; )
entlre counC1l of Chief State SChooi officers laterathgs “
_ . -
summer. r? - ‘ . o - o
- ~ T . ‘
' ~ COURT REPORTER: Excuse me, I need to change my
tape. . | A N ’
- . .;‘ - . . B ’
- ‘(Brief pause while reporter changes tapes:)

COURT' REPORTER. ﬁe‘ré~Back.on the record::

; MR* SCANEON- in presenttng the f1ndlngs of the

v

chalns - chalns of logic which lead to specxftc recommenda—

dual teachers,‘ahd'the-second deals w1th teacher trainee pro—'
grams at® coiieges éﬁdvﬁﬁiﬁefsities.

Each chain of logic has seven steps. The first is

not thét»ﬂeachers aren't belng tréihediweii enough: 1In fééE_

as I travel and v1sit schools, and I've\been 'in over 3000

y /H

‘éiagefééms in the last thrée,yéarg-'the téachérs that I meet

for the most part are/gecheted talented foéht and crea-

" >

tive: - The probhem is ouf/next generatlon of teachers for the
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L e

-:5
te
Apn-

attract talented Peoplé lnto teachlng careérs. Rmeqﬁcan F';‘)r;f

f\e// teachers have never been drawn from Eh segment of students ;
o -

O S S - LA s i A
1

" i. ﬁith the greatest academle abllltyg : - . . .
] . . N \ 4vn 7‘
. ’ , Slncquhe 19?0 s research studies have éﬁpﬁﬁ that . = . .}
x, ; : , L .
. those who éntef teachlng s¢ore less well on measures of aca-
demy abllity than other college students. Lately, however,;
' . o ' - L
5,“ the problem has grown moré acute.VLIn 1977 colleg séniors B
. . . g
'Imajorlng in. educatlon qanked l4th of 16th college spec1alt1esvii:,

on mea -- of measures $f verbal skllls, 15th on tests of I

. 'l'

Hur ™!

- , o’
p

and 1981. 1In mathematlcs scores fell from 449 to 418.- Both

 E declines are.éteepeé than the/ageragé 26 point drop found 1n:?
. RS - . S o
other subJect aféas. In the SATiscorés "of the 1980M§enlor .
A e : ' S e |
educatlon majors are 48 paiﬁfs-Béiaﬁ~EBé”ﬁaEiaﬁa%«avéragé;in_l;ll_

for the‘advaﬁéément of'teachxng.and»former U . S. Comm1sszoner-
. e W ) 4 - -
of Educatibon calls it a nétionéliémérgency in teaching. Re-*

wards arelfew, morale is low, ‘and the best teachers are bail-

ing out and the—Eupply of good recrults 1s_df§iﬁg u§;7fﬁ§L\

<

thé ahsent of incentives to attract talented peoole into

K4
X

Eeachlngfhelps to explaln our mlx d ,urvey flndl%g on the

(

.degree of changes in éEéEé polches onitéachér'éducation;'

- -

o . Wh11e<many Chlef State School Offrcers are-now mov=




T . - X
P . N e

0

1ng theIr state/s towardi‘i con@é}xtency testlng and other Innova- '

tions,'a'siiggxe group 1§As€ay1nd’w1th current pol1c1es,3-f,

planning;no change in- certxfrcatton, procedures, oh/requlre—

'ments; or sténdands. ?EEW of these status.quo-supﬁorters are

> N o

: ‘& L .
. ,oE teachers they re p;oduclng., Inﬂtead they seem skeptlcal.', -

X
I R S L
okl MR boug the potentma% »f; competen

,competency't?stlng or other state con— ﬁ-h=

-, L

7ftrofled mechanis ”’fj'-: 7

~ '.4

. . . ] T L
Toe -4 . ’ - . e M
" . . oo - S )
0 o . )
.

fV' Some Cnle-l tate School Offlcers feei that minimum

) grade' gtéaveragesand otﬁer standards do nothing to ad—

*.‘ .

G T L s o . C-
pq;“dress-economlc and s;cletal~problems such as, h salary_ls r
&f o . . .- o . ' > <. ‘ .....

They polnt out

More.

teed summer job& in busineSS'and 1ndustry for teachers.
. 7 o , R
_structured- caréer paths for teachers andwhigher state fundiné

for educatlon prlmarlly for teacher salarIes.

- 14 .
these dlscu581ons impiied thatﬁEﬁch changes ‘were not really a

(/ » matter for state pollcy 1n1t1at1v s. Ch1ef State School

, .
°

vOfflcers ar3 apparently, are settlng the m1n1mum competency

. standards ad the major fea51ble 1n1t1at1ve.




SRR U . o . . 7
L S L A g I P .
. N . - _‘; v ' o
) .7 Now the ma§br1ty of states are not 1nvolved in
major studies in'that'redesxgnlng aspects so thelr teacher

-

v'educatlon rules. Ehe-settlng of m1n1mum competency standards '>A;

. = \‘ .‘
7 is the most frequent innovatlon.. In some states mlnlmgﬁ; X
> séaié?iaﬁ tést§'6f~baslcask111s like SAT's are being used:
oz LF e L < : '
. .. In others, tests of proféssioﬁal knowledge about'teaching:aré
Lo '1 2 :

a

on oither klnd of test ' At'the present_t;me mInlmum scores
o ' ' r : ) U A :
< .are . generally set by 1nd1v1dual 1hst1tutlons of hlgher o j%.v.' :

= - A . .~.#. ..
o .

;7- >edbcat10n or by state government authorItIes. if colleges 5
;f BN s ' igw\ ' :

d unlvensltles set the cutoffs, they usually choose ones?

v

ff“

EX

l
i w » - RS
-
— 2= w o

thig‘w1ll optxmxze thelr enrollment 1n teacher preparatxonri

L
pr :

« T
-ie, )

g v,

7‘\ jgsi-acirajﬁ-s. If-state
‘one that repfesents

colleges of teacher educatlon.. Now,ﬂihether'cut--- Whether—t'f

; - ' N
cutoff scores are set. by conseﬁsusgoﬁVfor malntenance of an
ey are not. B

of ‘how

7777777 Mlnlmum

for baslc skllls should be used - should be based ,
. R ] Ex - i
[ .

.scores that. represent standards of excellence -

@
-

expected of prospectlve teachers, not by consensus or for

r-‘
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Lo

. How Well should a prospeotlve hlgh 5chool teacher

.ﬁ}do an SAT? ks well as’ the average college bound high school

student perhaps.- At a recent NIE Symposrum It was poxnted

'E 5
out’ that if students who score below the;medlum on tésts 1ike

k)

k3

SAT wére' ééniéé sdmission to teacher educatiéh, 70 £6 75% of

/ﬁ’all teachers would be excluded The simpliest ﬁnderstandiné -

of supply and demand suggest that shortages caused by such ‘f(
éA drastlc reductlon in the nﬂmber of low ach1ev1ng students whoc‘

enter the pool of prospéctlve teachers wrll ultrmately lead

to hlgher salar1es and better worklng cond1t1ons that are‘

.‘,

'
3 ' . ¢ '\."__;i" !

/ sion. . : '. . o R =‘ N s :
. - B - s . . N

" Many of the Chlef State School Offrcers express the",
- PO

& ¢ fervent hope that thj;r State Eeglslators wrll allocate ,‘,»‘_ ,
l

’increased~moneys for

arger teacher,salarles wrth the aim of o i
e ’ ) B
AN

attfaétlng more competentnteachers; 1t-seems’clear,ﬂhowever,%?i>/

-0

that the State Legxslators arp unllkely to do so w1thout some;'

hrgent demand 'such as” the CUrrent shortage in sc1ence and

[ : .
[

o
math teachers. Perhaps a more’ generaI shortage Wlll result

‘ if we drast1cally cut the supply of avallable teachers by

;refus1ng to certIfy a good member whose communicatlon and

college bound senlor, or hIgh school senlor. if the mlnlmum
. r,:f - w .

bas1c skrll standards were set as standards of excellence

¢
. . - '

=

C
-
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be caused merely by 1ns1st1ng that prospectlve teachers must

v L]

be.abte o ‘Fead: and compute as well as the average collede
T _ s B
bound high school senior. This argument.holds-without even

addressing the’ controversy of whether -~ over. whether we cah

, / . agtually develop a valid test of-'p'r-ofessionjal teaching
Lskills. . o .

In genérél the only t1me the Ch1ef State School

;’, .

f : : L T
w ‘ spéhsés was to expre ss concern about the poss1ble detrImentaI
Ly E . s

W effect of. mlnlmum cqmpetency standards.' They.are cleérlyﬁ.

'concerned.about'the polltlcal repercuss1ons bf'such shcrti
";. 'i i

'J‘ .
v . ~

dards hlgh enough to cause shortages. Chxef State School uf‘

,~‘l...,...>. » e e e lr . :

Offlcers can incr ése helr ablllty to plan for and respond

.‘) 4,

effectxvely f0r teacnerJshortages—by—rarsrng«mtn1mum compe-, _.

4
pollcy changes would reduce the pol1t1cal pressures on a
5 51ngle chlef actlng alone, iné¢rease the credxbxlxty of the

‘proposed pollcy change, and reduce the probablllty that the

. 9‘

© ‘- rew standards would cause a flow.Df coitege students 1Nt°;

| colleaes in neighboring states Where-lt s ea51er-to obtaxn

1 v
-

S N [ I
certification. 1In fact,; the. fe s1b111ty of cooperatlon

Officers have mentloned teacher shortages ln\thelr survey re-




- - -

-«
L% .

between' nelghboring states and the chayé?;g & teacher educa-

i tion standarde is supported by our survey f1nding.of apparent
consensus among states in the same region of the Countr%jr

ame

Nexghbortﬁ%‘states appear not only to- be mbvihg in the s

. airection; they even seem to be at similar points in their

consideration in adoption of ney teacher education policies.

7
-
n

It's worth adding a §e' nth step to this chain of

oping across the country; Now several states are considefing.

-

L Eéaéﬁéf eaﬁéafion progfaaé to teach. .This change s being

*i;;, propoééd’lhhthé,hé@é.of;étrlctér étanaarag and it is'wiaei§

leges,and%teacher educatlon.

, e - A I a ) o ) ) ) I . .
v , ~ There: is a good reason, however, to reconsider this;

’ . v
& -

~

olsaster so that states shouid.retaxn thexr emergency certlg
s flCété prov1sroo. .W,J.th'A §btﬁé.étﬁérgéhcy Cértlfl - Cért;.flca-
stion to serve as the mechanism; the solution to shortages -
.i;t: then becomes a willlngn of échooi boaraé"to.raiae teacher

alarles and offer other Incent;ves to attract brxght compe-

“teht-inalvlauals away from.othér jobs to flll_Vacaht tééChlhg
positions? Ultimately, though, salaries will recon -- re-

(%4 . R
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grow: And with these resﬁlt 'as thé-alm, téacher associa-

Lét me -- .et me review for,you-theﬂsecond_rssﬁév:"
thatlI sﬁéééstéa @ariier: Because thé main argume£t sctfar
~ . ‘ : R T R
‘focuses’.upon the uss of more éft,_fiﬁééﬁi séiéétiéﬁ,er’iﬁeria-td
"duce the suppiy of- teachers and create a demand greatvf

& éhéﬁgh to réisé teachersfrsalarles.whxle»atrthé same time in-

: creaéiﬁg ,_E'Eé number: of aéaaém{cal;y ‘able students attracted
_1nto a, teachlng career. Now ‘those Chief Staté Séhbdi Offi="

cers Who have taken poixcy 1n1t1at1ves in th1s are' have con-

effdrtsi And they have mentloned 1deas iike scholarshlp pro—

e If we turn ourrattentlon to recrultment 1ncent1Vesﬁ
. . N . . . RS s 7;37
which have been neglected whlle the focus.yasﬂr; has been on. -
. S . oy 4 1"

3se1eCt16h crltérla; it,seems tp me we-should-seek_support_in
r\', . ~_‘.' ; .o

programs for able: students who comm$§*tﬁemsel' es tb a giveh
-« - ,f_' . B ; . ’

umbers of years teachlng tins thé state and now reiuctantiy
Wy

-




.

I'm talking aBbut,mdnéyr; sut I've dweiled on such recommens,

rather than concensus, rnterstate cooperatlon 1n ra1s1ng-

‘standards, ‘the causing of téacﬁéf-sﬁafiéééé; and ‘the iﬁpact

b

extent to whxch states are wrllxng to assume leadershlp
respons1b111ty in 1mplementing these recommendatrons. Yet to

succeed there wrli be two klf:S of flnanc1al help needed.;‘

Groups of stat é ﬁfilidg tf'form partnership and sIg%}frcant-_

ly ralse standards for entrance 1nto teachrng will need money

for dev& qpment of approprlate t sts and flnanc1al ald WIll -

,.;; Cl Ry i Lot Lia B e
hé I "ed t',encourage able students:to enter teacher txal%éﬁ

u . o~
- . N Cep P2

e

tng programss o o 3
Please note, honéGeficthaE'Eﬁese purposes can beT

. - ) L . .‘ . 7, :
'achxeved w thout: new money . Fundlng for‘educatronal‘res

can be targeted for test development and exist -- eiistiné

£,

financialﬂaid‘fundsrcan be targeted for students g01ng 1nto

teaching. Talk akaat more buying for the buck, well th1s

last suggestlon wrll en ble federal off1c1als to add{‘ s th

="

quallty of teachlng Ln elementary and secondary schools W1th

T

the ‘sarie - dollars that are now 1abeled, quote; “Suppe{& for~ i,

higher education” . 5 - N -
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‘hold valid teaching certIficates and to work in the basic

EN

. "v. %}l. AR ,“'. | .,,’:E.'"”i “b
Now I would like'to briefly lay-out for yofa .

second chain of 1ogic. ;ourlsurvéy rééuits revéai a trend in

ot @V

/,‘5

oé'proéess'””ai téa'hlng competenc1es§' ‘We could use it to

3 . . ) o o
RS

not even need such thlng ‘as a program,approval since;a-suc-

eessful program ﬁould simpi§ Be,oné that §i6§§'iﬁdi6£dﬁai_

1

'at coi&eges and'gnlver51t1es that 1s ‘a b1t dlsturblng in the -

'ftcontext of* the flrst chaln of loglc. In the best of all ﬁosf~

coiiege students the skllls to do well on. that‘test The .

Yar . ;\.

state of the art of\competency‘testing'is no where near tﬁié
. ' n . . v,

point of course: So we == we try to find out, we muet'g;g to

+ find out what Eeatures of Qéa*cher trainfe'e programs éfé reiat-

ed to producxng effectIve teachers. Then we éan_réquiré

thosé.programs~that have these features beforé they can be

approved as. teacher preparatlon prOgrams. o e

-In: an effort to make program approval standards

s o

Eﬁé &Irectxon of

“and their_faeulties;» So&%iare reqqir;ng facuity members to

oo : ) . ot L

a o

scboois on a fuii—time basis at regular intervals: Some ré=i’

-

qutre faculty fembers to submit individuai professicnaivdé—

Valopment plans for approval to local commxttees of elemen-

. ) P
Ly o . ) . . R @

D ; - l
. L -
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ien. ..

"has gone over . e e

/ : . ’ b ' - % o
tary and secondary school teachers and admlnlstrators. Anad
;there are many var1atlons on this theme ait based on the

o " . t‘; : IS
‘t\

.rationale,th&t proSpectlverteqphers should be’ tralned byléol—

'lege facultles who have an. up to date, reallstlc, f1rst hand‘

knowledge of thiillfe of the &lassroom. Unfortunately, the

. / 77777

private colleges are elxmxnatlng the1r teacher‘?xalnlng pro—

’ *:»grams altogether, and on those campuses where th@ programs

Sy ' ~;: K .
are retra ——'retaxned the prestxge of the faculty of educa—

O

td on score department is dlmlnlshlng rapxdly R

o . »

~£OMMTSST6NER KIRKE(-Dr; Scanlon, I thlnk the time

s, .
L. . . . -~

7 MRS sczmﬁon. okay. . . . ite R

o eow-izssxo R KIRK:: "We'd like.to hear ‘i:’tié'fé%t 6f
/ -

’

what you have to say. We &aso reallze that you re golng ;o

i =
be leuy;ng soon this morning; so I th1nk probably What,We
P :
would llke to do is 3ust have you summarxze maybe 1n your own

-
Al . _, V’f’

words. And then.we would like to ask you some questlons

.

R RS : :.s o
ﬁéw. ) .!u’r - . i ". - 7. ‘
, e : . "y S SRR
- ' MR SGKNE”“Ef Let me point out to you that’ we pro— %
vided for the Comm1SS1on members the 3 a Eoﬁy of the actual
i &

'f_survey that was completed; And you %111 f1nd in that survey

‘ &
an appendlx of the policiés that are stated in all 50 states

$

"in terms of the general act1v1§¢es that are occurring in

teacher training institutiods greatly:

i Ay
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‘Qand New Jersey, fcr example, are worklng together.

‘vstates are just slttlnqkand wa1t1ng.

L 3 LA

- ) ) e ‘e - - .
. : _ Tt 1 .
The sun belt states’are ‘the only innovators in 7h ©

Amériéa'in teaeher education and that to a large extent is
X ’ o

done for a number of reasons based en this suryey:
o £ .
flnd a number of the mlddle stateé; Pe 'nsylvanla, New York,

'Withinmthev&SSOCiatIGﬁ*befGré they move fcrward; Many 6fithe

o- . .
. v

r ,‘
(_«:HxCOMMISSIONﬁ% IRK? Thank you very*much Br.- i e

; Coe T B o o ,(.,,,,.,, e ey
Ms LARSEN. Dr. Scalcni.I ‘look fcrward to review-

Q \

ture of the,clasgroom to ‘usé master-beachers on telev1s10n
: :

,.La"—

and other creatave 1nnoVat10ns as that typeA"; R ' R
MR SGANLGN: ﬁot really The’chus was; %F 8’ L
large extent, on the current practlces of the research poli-

cies that we know agont and the sqggestlons the Ch1efs Wduié‘

make concernlng whether they were adoptlng that ~ But xt dxd\J

R

nbt 5§al with technolody or new methods of dellverlng téach-
R o . s ‘ o
ing. , l‘ L e Y » k
n ‘..3 L ' < ~ ) ) o , 7 o 7 v N
LARSEN: Do you feel that there is a potential

,; S
\ I o ‘ o %



. s n ; ‘ 3 ;1 Al ;\\ ) 7'. -
-7” o o ’ . . - 14 . ) - B f . N B
_+ in ‘that area? L N ,; : i? ‘ o
_ o"%ti ' : ﬁﬁ.rgéﬁﬁﬁﬁﬁ- Well, there is certa;niy a potentxal
¥¥each1ng in elementary an& sébondary schools in Amerlca, N
C;, ‘- e . ..
and with that potentlal belng real it IS obvxous that we have
o ;
to do soﬁetﬁxng about the folks that are 901ng to teach
_ N e -
. Ms.. iz}&ﬁ,éﬁii: :E‘h’a’n’k ‘gou . 7-'. .
E s T T R . Sl
; MS . MARSTON: -Would veou R N
Y : ‘MS. MARSTGN Wouldvyou llkeutg sﬁﬁg N h us why -
- the sﬁﬁ belt states in youf'v1ew have been ovatiye in
.i their approaches to teaéﬁef certif catxon° : et ‘aff A
L i . . s . - . = . '_ ;;;5'_.- ;x_- 8
.'>{ 71 MR, CANLON.

S L 8 s y R
oo nature‘that*the suh bel¥ stateslcreated for themselves jn t -~
: P T : - \wFV\ : e .

ally -That is Eﬁey ‘tound that it was eas1er early on to work

Q » - .«
as{?rconsortlum of states to remove seme of the 5eeded pro—"

o % ‘

\\?éSSlbhal changes from thelﬁbvxggﬁwpoiltlcaiarena that some £

soon find the@selves.:; L
i oo m* o N
- one £33 the&ways in =
. s o
& o reiationshib be-
tween suppiy and‘dema d in those partlcdlar cases: éi‘if yau T
0 ) Y l* .
- ,,L, e 'b’ (" ' & .
? ked‘ﬁt some‘@f¢the daga frﬁ&ﬁspec1f1c statés, Florlda is a7, ~
:";f‘? \ .~ \ ; ‘Q"- e N
: g OW}HQ sta 'but an{agrng state in a sense as opposed to so
. B ) } .
Ny Cerd Ny e ; ‘
; many othei éﬂan» s; there,ais ne real cleaf data excep\\the, T,
SR SR G A ‘
reglondl§zatioﬁ. ‘ R R
Ty 9 ,g ; o . ’ S T oy ~" i
R MS. MARSTON: 'And whio?*states do you cafd the sun
s B aad : s e ’ ', ' .. N .
‘Belt states? . " o i
‘ < ~*T§‘/ S S
- ';J" ; o i.‘ : ‘
PR ) 72 ; ' * 71
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. e . . -

vgz?;;

MR. SCANLON: wWell, it really extended from Florida
across the south; Geor%ia,- ‘Alabama, included . . : = o

-

-«

- o R - o v S
;  MS. MARSTON: Texas, New Mexico, Arxzonq.yﬁallfor—’
: B » L g 1 !
.nia . v . . % L ,‘3
d LR ' . D . - o

>MR¢SCAN}L6§-‘ 4. - it dges include ¢ & :J o

i . o o . .
A ) ) - > . . . Le - oy s
- ; . - & - - o . . . “ . P

_ MS'.. MARSTON : .-% . ali.that?. . .
e ‘; ‘ : . . . . . ) . 4 _
‘+ MR, SCANLON: . . . except California. i Lo
p ;r'ﬂ‘l f o 7 dl . - T ) i ) -Gi . ‘.“ - e
R 7*‘2; sv; MSL MARST@’N- .Bhank ’y’o‘u'; , Lk T :
B "'" 'i I tos - ’ e i F

. : MR, FOSTER- Dr.LScalon, do'I understand that som? N
b Y : _ e . - .
. o . Q . 7_7

. - sun belt statqs or ‘one of more of théﬁ have%already ‘ 4;
-7,-' . s - ” - . E ‘,:, ;, ) .

implement ralslng the mlnlmum st&hdards? T LR
. o R 7 o S T 4
' AN MR SCANLON- ’ Néi& most of them’l;uwgh"flaad t’ﬁe.

k',' ] :
;"i._ t
) ?
. LA ,1’ 3
JVg mhe four or ,Q
\\r,‘ - ;‘w. ) 4.4] - E h -

v -
o menbs, ex@p réaﬁlregents,‘ *
; S , "
'... B '7” . (7V T RN B ’
, sBut‘sun“belﬁfstatgﬁwseemii &
WA ,,,;V‘ . ' ) \\K . f; " N . )
. A
- o

iE? J 2N v S

»

St R R
.\ MR. SCANLON: ' They're implementin§ it. That's cor-

[ . ; - - - e : z e ,
: o AR , ‘ ’S
. o , RS B ! -
B . W ] _ LY
® ?‘-! n, ' .

r

MR . FO&TE§ ﬁ%tl bﬂat be covere& == will your sur- {
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vey cover that in some detail?  , ¢
Mti;,;s_tz&ﬁteﬁ& ' Yes; it does for.every state.
 MR: F'O'S'E Fine. .. = r o o _

- -

. . < oA N
COMMISSIONER KIRK: Emeral: €rosby and theVQQa¥

o

r

. Sommer. . - iﬁ.

@

A , . . ,
- MR CROSBY*' You had mentfoned perhaps ge txng
several states together t0ube 1nvolved ;n estab11

-

crlterla of excellence for»the teacher'preparatxon,'and T ;'”'

%

heard earixer from Gary i our firét préséhtaticn that we got

Al

.‘1 ‘e

other professiéhals: If you got 15 000 dxstrxcts you got {

. ' r L., __) .,
there for electlon. You*have-state offlcers who are-also in-
: < w : oL

-

volved in the electxon‘proceﬁs Wbo will pER

- ) T - - S ' ‘
e order to get electlv s as well as the.leglslatureé Whét are

re- . C - L TN

Some’ of your recommendatlons in terﬁs»of éettihg States ORI

’:tf*;;zbﬁethér'in'craér to éétablish"this criteria? g

‘Mﬁ' Sééﬁtdﬁ: The State Board ehalrmans
»

’*( 1
i&:ﬁgork New Jersey, %na Pennsylvanla have orchestrated such

‘ h? tlngs at the1r request . and the states are now establlshlnj

Ca A

a seéﬁts of regular-%e551ons to began to rev1ew what each of )
. gg / ;', ) / . . ’_"r - ) .f_ '
ﬁﬁ‘ﬁ_tqé-sfates are d01ng dnd why, what the lmplIcatIons are: .
P! LS ‘ P e v
' i_;? ;ipadbrshlp is comlqb in 'our cases from the State Boq&ig_ N
o e - ‘\ .
. . R ,\y ’ : .
‘5@ O .E&ucat on’ lp those three sgates .g lome state§ have;&dfﬁal -
B ,,‘ ]f’ . Vo 1 ‘ 5 o 4
S i SR s
~ \9‘7 [T ' Yo
AR Y » g
u(( J i‘;\‘)" l,74 - . J‘? 1* ,? i, —
Q o v . =7 - L 4
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3 )

arr& you 11 hear a 11t=t1e'iater i;'-beiie've ab'éi.it a férmaii&;- o o

%

‘ LN

fﬁéchanxsm that aiready exists in the’ southern reglonal con= .

sortlum that! s.301ng on in-%hls part of the world P <

L 'bfi. 'if GOMMI SIéNER RIRK: Do any of the presenters have a
zq é:ldh ﬁ'o'r Dr. Scalcri'-becau‘se he wiii be ieaxii‘nzj? He won't

e

Lo ‘be here for the dIscussxon perlod after the break -
= R o AN . “ . .- RN - ’

. St

“'All rlght, Jay. o _ - o ' - .

TR, i
g MR; SOMMER: You c1ted a very aiarming-perced?age 4 E

nd Iqsead thagJibmewhéff/QEEéﬂ, How many teachers wculd fail

wonderlng, at the time when we ‘are trylng tc)/plet teacher
e zﬁ Cwe B .
S, the publlc that thlngs

) are not as bad as they seé 'whether 1t s fair to pub—{ T
Lo "J e ﬁ’- .m,“’;ﬁ ;

S

1anguage‘%%§chergand fburkyearsiaﬁ;er‘

gecmetry hortly ﬁ?fget At ~and I'm.wonaetlniFnbw many EE
-‘ Y . L e ,

’y ”

englneers remembered faféi§ﬁ 1aﬁ§ﬁagé afEer t '%tg@iéé it'f

X é~ . .. i “_' < ; ';;

Jﬂi —

their profes%hcn. An& iﬂthinﬁ‘t ai’thrs 15‘ rhaps a{very T

1mpqrtant:po;nt-to cbnsiaér;}ffjityére s%ﬁé@bfzthe thfnqs g?'. Tia
. 1 h \' - .- '

l

‘ courSe 1t goes:w1thout saylng tfat ar

Lo d AN SR R
. teacher teach1n§>a var1ety of suéiffyf‘* ”"”"e pgepa?ed!iﬁr (/":

But a hlgh gcﬂbol teacher; ‘aj

rou§§ scénA : s perfectf”

M
i

[ o . . . J R _
- Toox L b
a P - . 3 . .- o
. ¢ _'_"‘_L"' - &k _
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get many of those subject§ éné'whiié-the stﬁdent; as ‘a

senior, is- 1nvolved he could do better, of course.
”MR* SGAN50'§ “'ll* I thlnk 1t s a - to.ansWér

your questlon as spec1f1cally as I can, I thiﬁﬁﬂﬁé’hé%é to_

»

d . S

é%nstantiy put in the context overlifﬁ'years of_tralyln?

‘ ,steachers that teachers have rarely scored as well or\as hxgh

as 'some of the other coiieges .on coilege campuses. 'BG%fdu;,

general publlc does make 3udgments on numbers. on SAT;

nscores, fpr-exampie, “for enterlng freshman.? And és;"

RY

zE.? c::fbhé datazsuggésts from the'ﬁiE study that 1f th& ;verage'* T

)'%f Sﬂﬁksﬁoré‘for any college or untver51t9 was applled t .
o &' . .\-
iﬁschool of education for- entrance 1nto that school 70§ - .

&F - 7:'

/ : - P ' cooe ——6' o

N ~sEaﬁaara that was used: And that's a real - T _thi E‘;hatr

ot g g . RN )
ought to be a concern to the broféssionzr iﬁ;?énﬁsyi'an}a S
; :«. z .1. 2. i .;k"" ':‘:\4\)' B 3—‘; :

case we have 86 séhools of educatlon 1n Penns§1van1a. ,We SRR

3 o o

”go’we graduated 18; 000 teachers, las *%a%A

\Tteaehers .gn'i%y the way ;f the ?i_;--ﬂg’f
o \ e A
standard was«épplled to our s hools 1t oculd t t7e<sa§ev.; Lt
Lo ) ‘7”‘7 .7 ‘;':'7 : - v
mold; of - those 8; 0:” teschéT abd't 40% foug? employment in®
s '}‘ "‘.‘ 7 i

teachlng, or'é

Tf*x : |
g\ %‘J o
: ;ofwthpse 86 schBP\” csed ;;
' 5 { LA} CN , '

_ because in-*the nﬁmber\of teachers t
t ~ . ;‘ '77 L oo .».<ﬁ—
SRR e s
= 37é; SECIE ;




coming out of it? -~ - A : E
. MR. SCANION:: No. -
'MS.VEARSTONj All right. . 1Suyour.s£agéTBQng Ty
are-you consxderrng sﬁéh §£égsares? R

MR. SCANLON°‘ No, Wé'ré trying.ta finavwayg Eai—;a

ifng_tc_fina ways to encourage thése'séhééis of ediucation to
;7 Z o i ,‘_ o 7; v
réﬁaiﬁ Sﬁén.because there is talk off those campuses about

- .

cos . GOMMiSSiGNER KIR K: - A11 rlght our last quést"
. o T
S ; o A _
Wéiif-xfwahtéa*td ﬁaké,a comment to’ ~ e’

. A . o .
.

‘e
. - s .
> Al

are taklng weaker students. ?here is no, toJ”;5 fﬁ\

> very ﬁeaééf; evrdence that that has oscur }‘ On the other

~

. - kY

hand When you break out by peepie entértng, thé scores
;u;d‘ ‘-.]

Y . -'p-.w . B
e’ T . ,."-; i .

occwnnqg'fn 1n the hifhest scorlng people goxng xnto i__;iﬁ:

1 ot ¢

xe

‘teachr g, i 's a& e u er level that we' re los g people,l' -

: " P E§ °F o 5» (E ¢
and that g what brrnglng the-average down.§§36'the phenom non‘ &

3 “ e - o

lS ‘that we)re no longer gettlnq the
: d R 1. i NG
in rather Qhan that ‘we're droo %;? r,étandards- ~_'g.PlE’x-f;;:h'éfz,;',,

Yoas s A
- T: ‘ k—f .
N o~ : .

ORI VU S |

e R <]

frlghtest that are- glrr

‘

e




N _ e o . 3 i
o hd . - .
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K . S i ol
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top, not the bottom., That' s the

-~
&

simﬁly Bow to screen ‘out the worse; it's héw to attract the
_ . B . P }; e‘f
% best qhd you need a diifferent set of p’ollcies f'ofr.,;that; o nga
_ ﬁ‘

Mlm&mum competency test won't address - that prcoblem: sThat

by

Isn'z o 4rgue against them but that s. £hé wrong solution to
S ,/‘," '2 ,;”,;’;., . ,,4,,,,;;,,,, o . - Sl
. .:-the sroblem of attractzng the best; What's happening in par-
. A ey

ticular is; the best and bright%gt woheﬁ Who use to go into

A :
‘teaching are ncrienger doing s&; é@hé?ffe §6iﬁ§ inté_engi;

_neéfing’ 1aw, me&xfxne, and bus1nesg'and that's -- and thatis

g

=t what Dave was 901nt1ng onf the same 1s true,of mxnorItIes,

— —e— 5

b3

Educatlon for decades hai en;oyed a. hldden subs1dy,‘hiocked

~ P
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; of @:eacher preparatlon, .
( ' y .:uy

! are - get our Eéaéﬁéf ; and o

3 ough .,-Emt we;ll, 1n part, @ th,e pa%el here th

T ~ N g

ef this mornxng we haa a statement that our
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"~ are i te?ei:ated f‘f‘ 'youv-w nt. to a
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whether it's dealu%wr}b.@éjhlng'

,,,,, v T

m,ah ’yyou Ere ‘outﬁ:here loiaklng Rt
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and women,, yu "r'é'
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‘ggexare g01n§‘tg have\a/worthwhlle contrlbutlon_.,

should al-;

pians to go“xnto educat ion: =R
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If we have é ﬁﬁ ﬂatlon 1n Q we-perce ve thj those th ;Z)'
- - . I

on "”r;ow end of the .
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program or professlon., I th1nk there 1s a lot tn terms of

and that s a lot of What wﬂirg talkxng about ——'I could )

A .

» - Av “ . 7 ” ‘ :.:7 Ir
' ‘-answer it if we couid jﬁe;x‘a M$ Peterson, -as I've heard
'aQ _; . ;,,"w. b oL
r .
her speak here thls mqrnlng, ali“wetne 15 another mllllon

: "J ‘ T
tlngy and
; a2 : ;‘ ) ,_3 .) ) Sl
the most - the best pe 5le and a mentiéned in i
3 v o " . ):/‘ B . ,.;,(:
ere; I hope that the best peoplé those who sco e ghe
A . ~ . '°-"~
R T v \ : - e
= hiqhes& test scores.,;Butai. rhaf vnn'rn nﬁf v
. goiﬁE to '

ey,

. \W\ ‘llke a prot/251
: . r

that sort. That is esae
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you're making a very severé mistake.

i o
some years: aijo. I was «—- i,'tﬁ a véry

1,

El

in

the. Florlda lec leature beﬁrnnrng

absurd; * We had aC'redlted law,schools in Florida and because;

¥

. . < s
-——wm—“theywwere-Fiorxda ‘schools and they were accreditéa; we

'eéd_to,giVe;tﬁe Bar Examinatlon to

reallzed that we dld not

HE 7 A _

' pers ns who.bassea Flo_ aa-iéw.sahaalse We onlg,needed bp '
" ..7.: ..

glve the Bar Examlnatlon to persons that came from Harvard“

®
UnlverSIty,-or chha an or other questlonable'in§titutions.'

rs

Now, then someone"' f;'well,zyou know, I don t -- maybe

that's not nécessarriy 36:, And S0 the law was changed and
i P SRR
R 1 Lo

then we said’ everybody will have %Q take the Bar EX““

‘And do you knpw&'what happeﬁad? It ’was the best thih g. that’

. . . . Yo
t ;u’,-,._\ ; "w," ‘% -4 5 a " -,

) §yer hagpened as fax; as law educatrqy, legal educatlon, is . g

. e .

: gl & L o T e
coRcerned- in Flora.da. ' ,.s - ; . m« ' a;;-"-, : ,
e 7\ . - T . ) . - ». . RS 58 ! .ot

, ax e B
. If.you want to know wha%-l think will Bé &appenlng .
f§

a K i . ) — ,":. \
. in terms of our testinéﬂ@rqéram;.lt Ig gorng to relate 1tsel

- : N

in the most eﬁfectxve way in Eerms of ra1s1ng what happensj;§ )
\

- our . colléges anaﬁhnlverslgles; And I mt%ot%;alktng cally a;a?;
« . 7:} .,,\4._ - s":\ .
’ Co ' o Vu§r’4‘:’3’.‘ > * "‘

bout colleges ©of educatron bed%use oeople that arm -the

\ . » =
,College of Educ!ﬁlon do fa1rly point out, that the teachez

TV

places, comlﬁb from}ﬂr"'

thatiwe get‘really are comrng:frqm manf

. LI

Lr £ éolléges,’they re comIng from all over.i And

E ]l
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- pi:aces and. thEﬁf tan B
e a
3 w1th‘some persons t at s1mply are not ready to ‘be 11censed
i D N, -

- to be certquedj and not to be admxtted 1nto the profess1on,

»,-

R

“

of tééchlng; ””””

"

accauatébiiiiy{'i canwte11 you that if you re got 1300 custo’

1300 1nst1tutlons Qut there and you don t use soﬂ! kxnd of
~ o

; 3 measure on that that, in effect, audits_that.prqﬁéss; and_f )
- - . o' . .. R Vl-v i ;
will admit it's «an Imperfectﬁaudyt; then you're making a’
\ Ua_ - ‘“ “ ) . . .
T / i r' 7 e " . .. R . . R i
great mlstake. M a4 . R o . T ;. , Lt ;", st . -
A :f33.§§5 j I tﬁink that the testxng program that we'Ve jﬁst
5 : ; , . e e
6 began 1n Flonada, we’ve been in operatlon now for a- llttle
B RT3 R S o
suh§v1ng a profound a d wxli.ﬁé?é'a profound §¢‘@5’
| und and B L
t on the quai::tty of our{(nnstltuti’ons of 'hlgher learnlng\k

.\,,, "

5 pane&§ and I'm. here ‘towsay thatrf

: 5 - 7""' . . \;

L need to come to Ehé"reidéﬁitioh ®
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oy that law school s1tuatlon. Just because somethlng 15 accre—

-
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shouid accepo;that dlploma, that

0

There :should be %ome efement over’

n ‘that th%t persoﬁs are;expected to,meet; and 1% . .

; waf;to/do that other than through some. form of

K .a,tes .and evaluatlon of the students. . That! s our f-;§hat srpli
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. 1 Khew that the time is limitad. We have -- I gave
, T ] , ’ e
you the outline 6f what it is we're doing. I think .we're ~-

we feel very, very good about the resplts that we expect to

get from our programs. I'll close with, you know, you can ‘go

out now éﬁar§66.EéiE to.a.person: I can go to-a high school,

-
oo

or I can go to a jﬁnicr'ﬁightéchcci;cr talk to someone eise
about, you know, you ought to be a teacher. 'And let's talk
about really what's been happening as far 'éé;pérsbps’:énterin;g
into tééching and talk about, we.want to attract the best:.
""" ailh%re of the young

men and women of saying; "You know; that's something good to :

be in." And we've been kind of bad-mouthing ourselves. into
o L o S e
an educational depression. It's time for us to get -- turn

‘it the other way and recognize how critical it is that we be .
successful. And we can't be successful unless we have people
that are -- e?;éf into education that are.good top flight

people, who are committed people who iiké to relate, as Ms.

peterson does, in terms of educational -- educational ser-
vice. I don't know of an’ythin{;_ 't'haéis any better than that.
Now, we looked -- I've met with one of our teacher *,
. grotps the other day and L asked them, .1,said, yol know, - we
== I remember we had s¢me;pfégféﬁ§ called ;Fﬁﬁﬁié Teachers bf:
America." ¥ How many of those do we have in Florida? And' I

fumbled around a little bit and I said; "Well, not very
think they were flattering me be-

v

\ . l . a . .
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e cause they felt that I would know somethlng 11ke that andr '

. R
—'Would glve-them.the answer; And the next questlon came In_

about; name one; Name one, and I don t khow of a. sxngie ONe e

in ?ioriaa. Now you §6 back and you look where you come

_ L v .
from. - :I- don t know how many that you can name. We, in

v
0

'iéffeCt, have glven, you know,_we ve sont of glven up that
1 .

'situation: Now we' ve §ot to be in the situation of telling

€
W
o8 4 B -
o ‘ 77777

persons that, yes, weﬂwant you to get 1nto somethlng that 1s
/

the mastuimpartant~thlng that’ really the-Goverannt and- ‘the

othars that are invéivéé ith I? this co?ntry that. is c¢riti-

L D

‘cal to our future.' And this is somethrng that IS worthwhile,

- ) N

Phis is somethlng that is profe551onal Thi s is s”methlng 1n

which We are gotng to be ---in wh1ch we expect persons of. . -

high work and nlgh quallty to enter, and it is somethlng that .

N
can be very'satlsfvxng or in your llfe. . And this is a. pro—~
\

fe531on, this “is an actav1ty that you ought- to con51der. ;Wé

-

-lg

there and say; is a school accreqiteé and if a schoo1 is . ac-
\ .

credited Wéire_going~to honor EhaE certiflcate; or. whatever

. \ :

it is thé7 that school does anyway.. We're going to have to
. . " . 7
: do to the same' -— the same thing as far .&s the teaching
~ , s - o
profession as we did in the Flor -- to the Florida Bar when //"
° L M -
we sald we"re going to,glve that examination to everybody

.

" . l, Coa - ' n
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regardless Of whether they went tos the University of Florida,

wWhether they went to Berkeley, or whether they went to ,
. . . ~ 7 A

N . B . P S S
zcgl?agcéfc:;Harva:a,rcr”Pbauﬁck:‘,AhagI thihk;phat,thit“frbm,,_,;

3

-~ o - . 777{7- o o o .
“'a national standpoint; that type of assertion on your part
“can be one of the jost meaningful things that could come

about. People will support us if th&y know that we've got

- X

the commitment.and we're ready to go. But I will tell you
this: Thare isn't éﬁ?'Eéiﬁéﬁéf\éﬁE there that is going to

>

[ .;' /
COMMISSIONER KIRK: Théﬁk you-very much, Mr.

* !
Torlington., 7 . \
. . ‘\
- I think we will take gquestions later: S

1
1

%Wé bits of business here. If you ire intérégtéa_
in testifying this aPeernoon, please, this is your last_
‘  chihce to Eill ot an index card at the registration table:
,'aprihg dur coffee break. 'Ana'rgﬁembéréEﬁat the record for a

gritten testimony from organizations and individuals remains

——————— «

' At this time we will take a 10 minute break and ¢
_ then back to “discussion. . |
1 ) ] ) - B

(Whereupon a short recess was taken.)

COURT REPORTER: We're ‘on-the record.

COMMISSIONER KIRK:  We will have approximately 45
minutes of discussiocn.
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’ .1 would likg you all_td notice that that's Ted

Freeman walking up the alule. He's the* Regional A E

ﬁéptéséntétivédfarUSéerétary Béll._ We're very happy to have =
b N ) .- [l R a ® -

-him heré:. HIS\§fficé has been very gracious to us. - ~
. oy o K '
* - ‘_NGW—, the 'dié'c_u'ééibn :periba is about to began, gques-
S S
tions and answers. We will try* to keep theni relatively
' i . 7 ©

brief; w1th1n our time 1imit and glve everyone a chance to

-

v

.speak.[/%hd‘would like to began? v C -

MR. CROSBY: 1I've heard'several copments this

‘morning in terms of 1300 or-ma

t

know that generally, as a people, we as a nation, one of our

\
expertise is to xdentxfy prcblems from that polnt on that may

N - \ 7777777 -
dEteridrate. But I'm wonderlng for the people who are in the’//

~

t .Colleqe of Educatlon are the ones who are listening; that /

probably the problem is these 1300 institutions. Are you

v oe
i
)

; recommendxng that we have some kxnd of national agency that

/ v

.will monltor and contrbl these 1300 1nst1tut10ns as they

- ) .
i

certlfy teacherﬁ And I §ﬁé§s I'm askxng it to three or.four

N .

. peoﬁle. . .o ; S ‘ ,
S ' COMMISSIONER KIRK- Who'd like to take -that ques-
Eiaﬁ;'bé%;d Emits All right, pavid. (N LTI

77777 v I

ﬁﬁ IMIG: Ralph was:the one who made that state-

100 L e
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sujtants, is ®he cunrent Charr of the eo!”’v

know it;' is 4 collaborative organization made up, of represen-

~ [N

tat1ve§ from schools of education.and from the practlt;oner

x “
»

commantty that accredlts approx1mately 538 of that: 1341 ias-"'

-

‘titutions. Now, NCATE would say that ‘those 538 produce ap-
— 5 -
praximately 85% of the new teachers thét come out évery yéar;j‘

So we do have 1n place a natlonal accredrtatron body, but ther

56&? itself needs to be strengthened And ong of the things®

‘that Dr. ‘Gardner is about  during this year of his chair in,
, .

a_'l collaboratron with both AECT and NEA is ‘to find ways to

X :
achleve that strepgthenlng of that entity. Lt
. ‘ o

A o ‘MR, CROSBY: But you re not recommendlng another - .

-
-

. o

,,,,,,,,, Fl

organlzatlon° I ' o )

- .
< ¥ _ _ .

MR; IMIG: We would not. I'm not sure .Ralph or Bob

— —— = K

Scaloa would not be calllng for somethrng.
MR Fos ER: ® That ’s the first -- first time, I ye
heard that flgure,.that they - th;§ accredit a 500 . . ..

\

S COMMISSIONER KIRK: . . . and 38.

MR. FOSTER: : And the remainder? . , i .

+ 1

MR. IMIG: The remainder, would be accredited by
- ;;; N o ] e I . .
reglonal'accrediting’bodies; or through a state program

s - 101 T w0
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ébprbvai;t However, even withiﬁg that 1341 there are Some
i ;,' N \ sl ,g,,,,:,,,,,, T
instituticns‘that'arefhot accredited by any regional o

- natfonal ‘body. . - . . I

‘ .iirﬁR:fFGSfERQ HaVé they trie& to be or . . .
i‘,‘l 3 I e T
7 MR. IﬁEG: Some of those haVe trxed to be; some-of

®
\

those’ are at eariy stages of 3e5e10pment, some of them have
, ( LT - :

R S S S L
t ~Peen denled. C ©
: ¢ . . o

. """ CoMMISSIONER KIRK: And it doesn't matter . . :

2 MR: IMIG: That's a very small number, that's. less

L ‘than 10% of that ~-=- of that total:

s » / - ya - -
- '; e COMMISSIONER KIRK: , Excuse me. It'doesn't matter

* L to the states then whether or net -- what is the feellng on

. -

, the state' §\part,1ﬁ they have any . . .
. " l ;

@ -

MR. IMIG: Some states look very carefdlly and
- 4 ’ -

'’ crifically at the NCATE status for It s iﬁstxtutions. ‘Gther
r

*° states have put in the place their own alternative systems.

* . COMMISSIONER KIRK: Yvonhe Larsen.

SR M$ LARSEN : I believe it was.Eva Eaiumbos who .

- B
‘

money from ;eglslatures; et cetera, until we couid prove that

[

our product -was gaihg to,be better. But I will ask any of
you . ‘that mlght w1sh to respond .ﬁepreseﬂtlng the;publlc; the

oqpirc s oerceptlon of publﬁg\educatlon %s;’ﬁat #here are

S "'-..I(lg - : jf;
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aWe know asfschool-board memberS'and assschool dlstrlcts that|

¢

there has always been’ great presshre from the K12 systems.

3

: That everyone who has»worked.the;same number ‘of years;~has
- . 4 .

the same representatlve type of degrees, gets the same amount

v of money : ngher educatlon has had the dlffereﬁtlals Do
\oC -

'you see and are you i

ror

support of 1f in reallty, we dzd 66_

-

iéétiﬁé‘bargaiﬁihg it Would be rather difficult to do. But ;
would Eﬁiéjfééaiaé some\ of our gfaSiéag if,téaeéérs éoﬁiéihéf‘
‘graded by their psers as| is donme in a higher' edgeational

area. And I think the public would be nore willing taxséé

4\ good teachers réwarééé Ahyoné who would like.to answer that
‘or speak to that cohtroverqxai issue I maaéﬁ _ ;
o o
MS. GALUMBOS: 1'd liké to reépohdAt%ﬂihat. This
-, was an issue‘that_was consideieﬁ by the Task Fofée and aégioﬁ
7J will note the recommendations are silent on that point. ih¢§
i s 8
doﬁ?t say yea or nay. But since the Eééoﬁﬁeﬁaatioﬁé came out -
éaa we took the féaamﬁéﬁaatiahs to our Legislative Advisory .
: A
7 Cournicil, which .is made up of leglgiat

staaes on the ;aducatxon commxttees,

" tion they asked of us. We cannot affora at this point in’out.

. . o A

financial stringency?to ﬁaeé i%bstantial, actoss the board

.ihcréaééé. Couldn't We go the route :of g%rlt ificreages nd
». r k—v/a

we threw the questIon back at them and we said, "¥ou're

- J

slacted to make the difficult decisions, 1t s in your lap."”

0 A B . N
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So I'm just giving you the history of what occurred in our

o o o o N
situation. Now we have surveyed in the regxon to flnd out:

who is using ﬁéfii'ﬁéy aaa it!s Véfy spotty. Very few

systems are uS1ng merit pay; There's not too much evaluatlon

A 3

to hingé on thé’kind of evaidation system that:you mlght have

in place to make thq,determxnatlon of who really deserves the

merit pay. ihére‘s that tremendous fear that rt will be

abused and that Ehere will be favorltlsm, aﬁa dntil ybu can
= (.
get around that and have ‘some standards that WIli;appiy

equally to everybody Now, I would recommend that you loock

MS:- ﬁﬁRSE':V‘We --¢we were there. ';

COMMISSIONER KIRK-‘ We were there:

i Mé; LARSEN: Yes, they give extra stlpends for a

Do any of the others of you have anys feelrags on

status quo? ?
LAY L. . . .
Jerry -- Gary. _ ’ <,

My sense 15 that there is a distinction

MR. SYKES-
>> : \ ° .
~between so called merrt pay systems and 1ncent1ve pay. “and

a

-that Houston has 1nst1tuted .an incentlve based system agarnst

-

L," . .

N
-
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- you get a salary 1ncrement; Merlt pay typlcally means tryxng'

[

effectiveness that can be uanuely attrxbuted to the actxon -

. of a pérticﬁlér téécher; And my sense 1s, thét,frdmfii frdﬁf
- ‘v'l - R 77,,i7,7,777
kinow G6f evaluaticns cf-merit pay schemes;

the 11tt1e b1t

H\\‘

both xnsxde and outsxde of educationy that they tend not: to
work very well by -= by that deflnltlon._ rhatathey-tend‘tc‘

founder on the Eechnxcai dxffxcuihles and the iﬁféfﬁétian'

costs of settlng up such systems that try andztle pay incre~

ments to §eff6fﬁénée' ndxcétors uniqueiy attrxbutable to in=

dividual teachers. it@s == it's that last "that's partlcuiarf

ly difficult because there are so mang,sources that influence
how much learning gaés on over 5ﬁy péri§a of time, for any
particuiar chiia, that to try and tie partlcular galns to the

©

1 4

makes for a very difficult technical problem; And as“ang

Agood economist will tell you, 1nformatlon costs. Tb get thi%iksv;
: © T U Na

. o
“ -

kind of 1nformatlon requlhes typically a very cumbersome,

difficult §§§Eéﬁ and if you try and fdtco that prohfem’by -
* using a ncmlnatlon system; pr;nclpals,"cthe;»teachérs; and so

on. Then you're squarely faced with &he;piéblem favaritisﬁi ;
and games playing;'éna sd’Sn.u R ‘ ;7'1? .

* THe other kihd of evidence; I thifk, relates to

-

. some historical incidences whére they tried to tie pay to

Y,

';\;_;4;/ ’ ~ . -
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performance. 1t was done inl England i;h\' the 1800's: Wnd the

. ‘ . L4

-

othet problem with those éystéms tends to.be that it's not

very aiffiéﬁii to cheat. - Who's -- who' ) going to ‘Eheck to -

make sure that paper and penc1l tests agé” t> doctored. Whors

4

‘g01ng to check to make sure that low achievxng students

. aren 't s1mply left out of the testlng so that the scores'w1ll

’ ";

rise if you make sure you test all the low achxevxng students

3
. -

. o —( .

you get an averagé score® 1ncrease. What I'm sayIng is; when

you try and erect a system to account for all those kinds- of

(,
e Y

problems you very qulckly get into ma551ve .technical grob-
S b ‘

lems; §6 this xs somethlng of a personaL oplnlon that 1s

groundea on some research; Merit pay strickly conceived; I

thini; is an iéea whose time has not come and I don't think

it wxll ever come in ééucaticn. It doésnit even do very well
5 _

ferknt matter. And theﬁ\ are ways to provxde financial and
£ \

'
)

N N . o __
other rewards to teachers for excellence that\are different
. : T T \4 y

fronlmerit pay.r s L
B commxssron R KIRK: ' ‘Thank you.

Jay. ‘s S - v
MR. SOMMER: I'd like to address my quégtian prin;

-

cibally'to Eva Galumbos, but I hooe that other people will -~

4‘

have somethxng to say about thqt; After 25 years of teach—»

‘ ]

' .
. . R R
. . . - . . . _
- - -
. o o )
- - s
.
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ing, I have the feeling that ﬁﬁévpéhcii and paper tests that
- : . -

we - that are a possibility would not measure;.in my ‘opin-
ion, the effectiéé“géé of a teacher. Perhaps 308 would be -

valid of that test. What Kinds of provisions.are being madé

to see that some oral éxémlnatlons are pfaﬁﬁéé»fcr,aé théya
: N
" are in industry; Interyiew types 6E.Eﬁiﬁ§§ where jéh are go-~
ing to find out, in my opinion, a 131ﬁﬁaré than wﬁat/iéiwrit:
en down on a piece of paper beca&ee that could be féf§éa -~
what{s wrlpten on a piece ofipaper; E&t if yaa were to ob-
N . . . 4
/a teachér.in a classroom and what he can perform, and:
Do , . -

Rave tb's§§; I think are*very strong lﬁaicators.n I won-
. 0 =y o
der whiyt provisions have been made in the partlcular tests
>»
that you're-making up, and what your opinions are in general

about that. | Co ' SRR
MS. GALUMBOS: Well, I'd like to clarify that we

.‘l

the téécher which cahﬁdt be measured by paper and pencil
. - 4 : “ ~

tests. I agree with you iee'ﬁéfaéaﬁ; That 'is khe piéviéiéhirﬂ
- .o Y
al certlflcatlon route, That beglnnlng teachers are not put

= \

-, 4 . .
 put on a prpv15}cnal certificate: Now Georgia has goge thef);
' - ’ : . ~ - —

. . ‘ — -7 106




a

+
o

iaf ‘three year provisional certificate, and .

route; I think,

[T Y

Georgia has developed a yery elahorate sys'tém of eiaﬁ@ifﬁiag-,-
- o

the performance of this beginnxng,teacher through observation'“';”

' by(trainea observers: twice a year. Lesson plans that are

prepared how those are executed: Interviews are inciuded: .

s . H

All of this is Véry struchured and it has been developed at a

great cost. And it cost mcney to keep it going. . Florida;:

I'm sure Br. Torl1ngtop W1ll talk. about what's happenlng in

Florxda w1th the 1nternsh1., and Dr; Davxs can mention that’

the same thing is happenlng now in'Viréinia. fhere will be
performance evaluation of all beglnnrng téééﬁéré. South

} - , » )
Caroiina is going that route; -I“wou}d cautlon tns Commission

K]

that I think that we really need to eéainété this performance o

evaluation; "these intéfii{':é'wé; the competencies “thats we aré

méasurihg. We could be 1n danger of developlng another huge

o

ed off as & quality control measure. And I adn't think any

:pf'us think now, that 166Eiﬁ§ at all tnese separate 'c'aui:se’s,;

» - el

gnarantéé anytnlng~as qualltys So I hope Eﬁat we don't thlnk

that the provxsxonai certrflcatlon will be a panacea._ These
R , . -
systems are only as good as --_as they are admxnxstered f

Ehink: PR ‘

a o .
A

MR. CROSBY: T%ls is probably not a questxon, but E

-

if you can make it xnto a questlon I would apprec1ate 1tr
< - \\ -
; 108 - ' o107
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" Union. . And’ I 'm 3ust wonderlng if the public is going to wait .

.
-

on us to make that decision before it makes a decision in . ;(
‘terms of the selection of .better people. The automotjve

iﬁ&ﬁéif§ did not listen to the people when they were asking
for carééih kinds of caae. Consequently, Japan made the cars
and the public 56ﬁ§ﬁE them bécaﬁ§e'Eﬁe pubiic'wantea ceitaiﬁ
kinds of ’c'a;s'; Now 1 heard you mention that the iegisiat’ufe
in not W1li1ng to pay addltlonal meney because.xt doesn't éee

certain kinds of thlngs out there. I don't thlhk that the

public is going to walt for it's kids to be educated whxie

- J -
‘4

the legislature of someone else is out there trylng to make

some *%kind of decision, as to whether or not the tests, or the
College of Education and everything else, is going to be

. involved with certain kinds of guality. I think they have
. already determined what kind of quaixty. Now we maybé end up

"gettlng a forelgn 1mport to come in to teach our krds ~which

4may not be Japanese, but it may be the_very people “that
- yoli're saying that's ndt passing the test because they may
'send them some place else: : - i

But anyway, are'there other klnd of p ure groups
out there nowflcchef that*is :eaiiy'movlng‘coward_trylng tp

e,

I S T L R I S N
upgradé our education even if we have to bypass whatéver the
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standards may be for certification. I don't know whether I
said anything or not . .

COMMISSIONER KIfK: You've said & lot:

MR. CROSBY: But is there? -

tion. Who would like to answer that?
MR. TORLINGTON: I think we've got a key idea that
I believe is working and that it's success will acecelerate.

-

And that is student,outcomes. After all what business are we

with teacher certification? W#ll, presumably, because it -

- will have an effect upon student outcomes. So if you're

P
looking in terms of what your output or your =-- what's going

to happen as far as what it is that you're ultimately suppose
& . Lo

to be doing; that is the way to go: Now then; I find that

legislatures in the public, they are ready to buy whatever

. r

' they think they are going to get a result: If they don't

think there's going to be a resdlt there, it won't make any

difference. You can go there; beg as hard as you can; and no

.FOEﬁISSIONER KIRK: Where to began with that ques-—_

’

4

one will help you if they don't think that you'fe going to be

R

a winner and going to be successful. Our strategy in .

Fiorida, and then again it remains to be seeén, but we adoptéd

4 goal saying that we:would be in the upper coitile of states

within a five year period in educational achievement using

. ® . 110 o - - 109




commonly accepted criteria. Then we said that we would pay
. N

our teachers in the upper cortilte of states and that we would
move that on the installment basis. So when you move out --
why we say, here is a gap between where we are now and the

upper cortile in terms of instructional pay in the country,

.an@ that we're going to seek to close. that gap one-fifth of
the way each year for five years. 1In the meantime, we're
working to bring our achievement up to where we can say, on-
. an overall basis, using commonly accepted eriteria, that
we're in the upper cortile of educational achievement in the

United States. Now you say -- I'll tell you about what

commonly accepted criteria are, but you,limited my time. -:
COMMISSIONER KIRK: Thank you very much.
~Margaret.: | /

Mﬁ; CROSBYf Mé§ I just . T ) T

MS. MARSTON: Oh, yes . . ..

MR. CROSBY: I'm sorry.
MS. MARSTON: Go ahead, please, Emeral.
MR. CROSBY: I'm just wondering and we may be get-

ting some other testimony this afternodn; and Barbara, I

don't know how you fit into this one, but I mentioned the au-

-

tomotive industry. The Unions have always thought that we

will never give up anything

and more. I -- we even had in the states saying that.we will

not give concessions on taxes until finally we found out that
- - - -

-

111
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the industry was moving some place else and all of a suddep

? -

we're giving concessions on taxes to keep :the industry there.

c,oe

The UAW has given in onto some cConcessions because either you

don't work and somebody else works, or we get some robots tod

»

to that, if not, you know, g: terms of the association; or

A ' N +

the federation; or what's tNe other

MS. LARSEN: We. ltave some speakers this afternoon

in that area Ea
MR. CROSBY: Oh, if that puts it —- puts it in a
bind; I'm wait until this’ afternoon.

you're asking? A

‘MR. CROSBY: What -- what are these groups doing in

order to provide us with -- to improve the performance or the

. preservice or inservice education for teachers?

<
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‘munity -- when you talk about the automotive being in the

Unions or the Unions for the teachers . . .

-

MR. CROSBY: Right, right, right . . .

-

MS. PETERSON: . . . you're talking about the
-aset

-

.
_ 5 .

area that, in some ways, I've seen teachers backing off from

it: Some teachers have backed off because they don't want to

e with the 'Union. The stigmatizing théﬁ)goes along with

«
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LY

J
; { 7 ~
\ .that, they have lots of concern*’ I know within my own. séhool
R N S L
district.’ ngn I msvsa to South Carollna I thought belng

ptofess1onai you : jolned your assocxatxons. I felt that'wss -

l - - I " -
- my res ns1b111ty as a teacher. &And when I moved .into my. . o
? 'y . 3 "

-d1str1ct I foundcthat was not the case w1th a, iot of peopie.\,

And we started doing saﬁi\é studies about why, what was fpen—\
, . . .

v backlng off. An/)part of it was because of '\&

(D \

_Ehg, why are bh

this unlonlsm that was h&ﬁﬁenxng. They are out there doing
some tremenaous thlngs; and I've beeg involve in our local

and state assocxatton and,; of éourse; support yhe ﬁétional.

"T" And they re trylng to help teachers and they are makxng some

]

pos1t1ve steps. - It doesn't seem to be fast enough, you know,‘

wé need more of it. I don't think 3ust one area can do it

‘MR. IMIGs T think that we have addressed hrs,iﬁ_a-

we. have -- 6ﬁr ==in a sensé assuming that it's

going to take outs1de interventions to change the profession.
3

and I th1nk thatrﬁr; Scalon and Dr. Torllngton and -- either

have addressea how various grqtps aré brlnglng pressures to

bear upon schools of educatlon on the prof 1on. And I want

-- I would want to make sure that before we leave here that

.-

the panel understands that theref*s a lot of movement within

~

RS
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‘:out of the Representative_Assembly thls summer 1&'an 1nd1ca*l

- tion that Ehﬁt,grbup'ié ”Jﬁg concerned ‘about tﬂe profe551on \

e o ~

. s - T
1ng place rlght now. Arnne in her testlmony*talked about ‘ex—

e -

tended programs. Those came from within schools.of educa-
tions. Théy came from leaders %ﬁith}in’,thé ‘prcfessicn. This

‘tion of the University of Sbuth Flcrlda. That héppéhéa as a

_ _ o ) e
result of internal/ decisions and thetleadership within those

~

institutions. We're not éiEEiﬁé back and waltlng for the in-

&

tervehtlons. And I guess the assertton would be that often

times those interventions get in the Way_dﬁ;the changes that

we're trying to. create or promote wihin: -- within the profes-

sion: We do need the help goutsuie agenc1es but sometlmes
= _ 3

s

. that help, it comes in different @ags and different Forms:

COMMISSIDNER KIRK:. Thank yaa, pavid.

: THere seems to be some dlscu551cn among the col-
\7 77 . . “ - ’

teges themselves:?EFWever, in disagreement and so,

. = 2 S ) 1 . ‘ : _"\I:'.'.i o a
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i;wdtas, the established organization such as yoﬁfé have to
Ve
agree first before you‘can éven begxn and that ‘seems to be a
v . j .

blg problem among the Unlons too. Perhaps as Barbara sald,
v - . _
this reform w1th1n the Instxtﬁtions comes to late.' Perhaps;

Yoﬁ can speea that up for us. Perhaps we can help speed that
- up by urging the corporation and the dialogde; not only be=
- ) X . - / .

. ) -

gan; but continue intensely hcw,?éc that we can gét on with

thls cooperatlon that Gary §ykes mentxonei at the beglnnlngm_
N ) chial .m’ N
of our hearlng today. _

. e

Margaret, dld you have a questton. S'

L f,‘.MSE MARSTGN; "Xes; I have three and I don t have to
' . * ‘( ,,,‘,;‘,“ ,;, - ,,;;; N
do them’all.at one time.. And I thini_ihé'first'Qﬁestion 1

. 1 o ,
Would llke to ask of the panel }f I ma&. In addresilng

“ér sai rbes, could you glve me some Lndicatxon of the

And 1f in

s&dary f‘f

imptaveé? ‘And have you been able to attract‘more teachers

‘into;theiér;fessron? L
) | P ,
e . MS. GALUMBOS: Well, iiii:giVé‘if‘é'éhéEir“éééféia .
_ - e . . Ao
7 \ has _s’égn,%a_ statew'id'eb salary base for years. ’ T
A MS. FLOWERS: Tell what the base’ is. <~
: _ . S R t - ;
.i\w;_‘_iilxﬂ@S;iGALUMBOS' Hmm? ot oo )
“ '_Mé. Eiéﬁéﬁs Don t forget to tell What the oaseb;
5 is. . B 7 s n




' MS. GALUMBOS: The base is somewhere around 13,000.
and théfig.éﬁduf fﬁé;éamé as it.is in most of our -southern
éEéEéé,ﬁEg éiééﬁf.ﬁayﬁé Florida is 3 iiffié “?’ ﬁiéﬁéf angd I
‘think Louisanna, with the il money, has been able to b a

little higher in the inc&jtives that they have been able to .
S I S L 7 . s
_put there. So I don't know whether the state wideness of the

scale has anything to do with it because we've had that in

Georgia for years. You've had that in Florida for years. I

e -
think it's the-level and the level isn'twrfaily that .tremen-

dous. ' o
oo o MS. FLOWERS: You know a part of that Eiéé with
that iﬁi,

level and, of course, that doesn't attract many

k o
people, your bright people that we're talking about.  Most of °
them ‘can go out for more money, to began with than that kind

of thing. I thipk that's a consideration; but tied closely

¢

. : o .. ’ . - == AR g
with that is whose accountable fdt-tééChériéducglldh. And «
: : :3\\

you have a very hard time of letting the profession be ,
acceuntable as we continue to certify provisionally people.

How many people in this country are certified provisionally?
. ! '6 L

How many are teaching out of field? At least one state has
‘'recently said that an -elementary teacher certified in elemen-

' tary school could teach remedial subjects in high school ‘an
- o , T - o

be considered teaching in field. That teacher could teach

remedial mathematics in high school with one course in math.

. o i I . s L Ll Ll
The institutions did not and would not support a movement of

115
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e e ,,‘,, o t’, o
that -sort:. So I think the job is to be done inside of the
profession if it's gaihg tc be done at all well.

MR- FdéTER: You -- you talked about the $13,000:

base in answer to Margaret's questlon. 1s that -- that's the

%ﬁkség'fevel? g ) - ' ' 7

M6 . GALUMB 0S: Entry level with a Baccalaureate De-

‘ 'greé.' : e s -
s - MR. FOSTER: ‘And what is the magfmgm 1ayéi;that
-;;; somebody could aspire to? ﬁ o ®
T AN «
;ﬂS;ieﬁtUﬂEGSE g wxsh I ﬁaa those flgures at my
* N

flngertlps, and I'm sure there must be some people here in

.

—_—
the room-that might Be able to answer that but I dld want to i

aii; if you re a tiberal a;tS'gradanp and you come out of
, - B o e
college, there areh't a whole lot of places in this day “and
+ . ' . L. f

1

age that jcﬁ”i re going to-make a whole lot more than $13,000 a

year as a llberal arts graduate.- I think we téhd tb-fbrget'

that; Now‘we_lcok at some of these surveys that come back

from graduates; you know, how muc¢h aré ycu making in your.

. first jobs. and-.the téachéfé are not doxng any worse in xt

than the liberal afts graduates. Ncw,_of course, they re not.
~ . . . : : - .

doing as well as engineering graduates, as computer scxence

I o ,7 L i 5 -

graduates,; as -- as the professions in great demahd. ‘They re
' doing quite as well as, say, somebody who's going into social

work, somebody who's going imty journalism. The trouble is




they can't géé a good way* to rise up in order to stay in the |
> ﬁrofession because the salary stops and, you Xknow, if you -

? can't make a liGiBS on it to ‘raise a family and send klds to
college. That -- it doesn't go high enough:. It stops*after

~— '15 years and there's a level at the top and you can t get

-

Beyond that except to geL out of teachlng. r

' ﬁé;/PETERSON: 1'd iike to g:vefa real practical

f

-

. trlct. And that was before I Secame a. s1ngle parent, and I

had a husband that had an income coming in. : And I dé}?élxéﬁé
that is a problem in- education. That for many people it is a

second salary-and you've probably heard this before. So
[ ) i

it was a secopd

salary comrﬁ&,into the famllyf’ But when you becoﬁé a singile

: parent you realize you can't sufvive cn it and that does

becomeJa‘problem;' We are los1ng 50 many good men beqause

«

they just can't afford to stay in 1t.: Men that are good thh
hchildren and young peopie; And we're losing a lot of s1nq1e
parent people that have. families and just reatty can't afford”
.to-stay in it. So.there is where it comes down, just a prac-
tical aspect of how much you car make, I guess, when you'ré
in the professxon.' I know 1t needs. to be addressed and if

%

. you talk to Deople that are, out 1n the.fietd a lot will say
[ 2 - :

j“ig?' . 1. - 117
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- quate data

- & .
;

b . .

NE e . _
that s it's fine because Lt zs\a second 1ncome comzng in, so

\

it does become a problem. “iky IR
, /c‘ommssxom:‘n KIRK: e will have our last guestion
_ _ ) : . - : E
of the morning. - R o z
Gary §ykes. ' ’
¥ | MR. SYRES: Oh, I was.. . . . o :
S . MR. ‘IMIG: Ea;bara;’ccuia I just . . - e
. . . . : i - > T
COMMISSIONER KIRK: . David, go ahead and ask.
< MR. IMIG: . . . cne'ampiifieatidn:cn that’
Seventy §é€éﬁ percent of the male teachers in the state of
Texas ti@ﬁt ﬁbﬁ héVéitb;mddﬁlight - 77%. Ahd ycu thihk-héw

can they then perform an adequate ]Ob the next day after

ﬁéfkiﬁg‘that seecna shift or that 5é¢ond 3ob?

A:;CGMMiQSidﬁéﬁ KIRK: Of course teachers have always

COMMISSIONER KIRK: Gary. :
—— \ o - . “A )

Mﬁ; SYKES: I In&end to revxew evxdence on sq}ary

in the testimcny I'm preparing; but my senise of the data on

it is that it's a subject about whlch _more nonsensé is spoken

F

. than anytglng else. put’ another waypfthere is no goof"”'

‘salaries.- For example, tc&be-abie:tc nake assertions abdut

the effects of salaries for attrActing or not attracting peo-

» - e . -

T -
119 oo

'had £o moonlight in the’ summer toc.
~ MR, gMIG: Yes. ¥ S
- - I . ' . : .
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. cularly of

‘s have b#®8n -

4

Fle you would need to look at trends adjusted for_xﬁfi&t&gﬁ

in céﬁﬁérxson thh comparable work There are no -- thé e's

no such'aata of that sort avallable ‘that both adjust for inm< =
: ~ ‘

flation and allows you to look at saIary trends for teachlng i

B & - _ . ) ..

in comparlson Wlth comparable occnpatlons. iéﬁralsd need to

v o ) i 1 I e - ":t
factor in such tﬁings as the state of the labor marKetm"Th%' =
. ) ' o ' A ﬁ‘

fact 1§, in a mérket‘where there is a surplus of workers,‘, .

you re gorng to have a very difficdit time. gettlng salaryiyn‘
« . f‘q

e'eééé’ Slmply as '5'f nctlon of the labor market, ‘you don-t
v k

-

y

f
and, in the ahiiity tc attract :teachers ié as §Eé&£;ég-sétWééh

-

fichititCaéttrict and hold teachers; " &nd the iimited amount

siccessful in holdlng téé'hé 37 And I_mﬁspeakinq nows parti-

fforts. that ﬁévekbeen done in Engrand where there

GH
'wa

whéré thE'e is a natlanai pay é&éié and they've

1 W m\

txxed to prov1de so- called allowancnq of nxceptxonal dlffl—

.

. Ve o . (

. "_I&?() - | .1 . 119

—_



.8

culty for ‘certain schools where there have been those kinds

of ééiéf§ increments: And also; the limited amount of evi-

dence in cities like Los Angeles where again they have had

. special allowances for EeéEﬁiﬁé in the intercity. -And the

evidence doesn't indicate that-lncréménts of that amount are

‘ . -

very successful In some ways I think the problem is to deal

=
_,tb salary.
ééﬁMiSSfoﬁER‘éiﬁki That-g'a positive note to end
on. | - )
. We afé,Boih pleased and encouraged by the numbér of

S~

req?é;r that we have today to testify before the Commission.
those who wish to appear, we will have made arrangements for
f : .

g

sion begxnnxng at 4:15:. The Commiééioﬁere Marston; Sommer;

and Crosby have agreed to accept testimony in the Max Gooba

Room which is one the &écond floor. §taff will be éGiiiéBie
< : : ‘ : ,
to direct you to this session: All testimony given will be

# ' recorded and become a part of the formal record whether it is

givén here, or in the Max Cooba ﬁoom; or submitt 8 through

" the mail: And 1 will give you the name and the address oOf

the person to whom you Might submit that testimony. And his
name is, Dr. Milton Goldberg. He's in room 639; 1200 19th

trist, N.W.; Washington; D.C:. 20208: Anyone who would like

9!

e

121 . 120

additional -- an additional room for the late afternoon ses-_

.l



- o )

,,,,,

-

more. Dr. Milton Goldberg: Room 639; 1200 19th SEE"’E N.W:;
,,,,j‘/ Lo ;"? - L L L
Washington, D.C: ?ez”e’a | ' S

- Our last bit of business. The foiiohing ﬁiﬁhéésee
-

»
-

.thls partlcular audltorlum. And they are Mary Ramzer, Eugene

.

7
s

Kelly, 3?& ~R1chard Hodges, James Grey; ' Robert Bxckscn, pat

Woodall, VAsley Morgan: Wayne Wheat\leyn ‘Robert E'onteneau. ”

The follow1ng w1tnesses w1i1 be’ hear& in the order

llsted beglnnlng at 4: 15 in the Max Cooba Room' W1111am AQQJ
=1

i

Drumming;vDebble Tohoe, Eunzce Simms; Donald Galler/ Jameé&

Goiitns,'kﬁh EéVie; Bill Rétiéhmeyer; WéltérgMLké, éhd Jbe

% . , s~ Lo : s
VHéeehstaff.' . , ".'_ - : .-;g-?r’v{

to meet with the‘press and for lunch. The hearing w111 ,é"' )

reconvene éE_i-36; Thank you aii for your attentlon.

reconvene at 1:30;)_

re
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1:30 p:m.
COMMISSIONER KIRK: Mahy individuals have béén’in:,,

v1ted to pnesent testlmony on programs in Whlch they are 1n—

today. Rather than  announce the. complete I#St now, I w111

inErodﬁEe each,person in the‘brder llsted on the agenda.

N .‘w . - .

Each will have five to'Séven minuteS;in which to make a

- statement: The electronic device witl beep after flve min

. utes to heip—ué stay on*schedule, and I thlﬁk all of you can

-hear it. It's rlght back here. Okay: = The eiectronlc device

>'w111 beep aga&n at the end of th éé'é” minutes; and I think

-

- /’ » " ‘ » . . . . - )
fect. ' , B oL o ‘ BT

Agaln presentatlons w1ll be foilowed by a brIef

.o
»

questlonlng perIod-, There’ wxii.be a more comprehen51ve-drs-
‘cussion followlng the’eompiétion of all the presentations.

our first,K speaker will be Gail MacColl, a Senior

‘Research Associate go"xﬁ the National Institute of Education.
v "'?; ) Gaitl. . | ; ";;‘f
‘' MS. MacCOLL: I was aékéd'to speak at this hearing

)

,as an. expert on afgaﬁiiaéiaﬁ ‘and- management of schools. To

examlne the questlon of teacher preparatlon as it effeclg\and
f:ls effected by the schooi as 'a WOrkpiace ahd educatlon as'a

’.paréér ééttlng. I've framed my remarks around three assump—

. -

";~-% | ,123 .' B

122
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" ments. for job satlsfactlon on teac%}r preparation, hoth pre-

need not only excelient teachers but effectlve schools LI

tions; Each of which raises q”estions about teacher prepara-

tion and about §Eiii‘aéeéiaaﬁéﬁz“&ﬁamféﬁéwal“aﬁ:thémaab;*“*:*”*‘

——-y -

These stem from the condition that teachers don't teach in

institutionsg of uhderéraaﬁété §Ee§§ratton. They teach in

\
.

schools and it's the cond;tions on the job and 'hé work of.

actual teachers, ot those who think_they might be teachers

but never become them, that are Important.-
) ) ' ot \

Now my three key assumptions. One is that that

preparIng exceilent teachers does little good if the condl-

tions of the 3ob don't provide.the satisfactxons to keep them;

there. So we want to look 'at job condltiohs and th& satis-

factions that they prov1de, and the impllcatlons of reﬁﬁife-

‘e

-
!

service and rn the prof 1onal llght.

. éecohaiy; to achleve excellence in educatxon,'we

v . Ve

y

reveiwed thé ef fe ”"e chools llterature and asked" myself

what doe

rciifb ‘“teachers an' therefore; about the kind of prepara-

tion that teachers.shouid have. S S
Thlrdly, it se m*d to me that to have bbth Eé&éher
uv&f' o S _

T

tlons offwork that enable effecthe instruction to tahe

.piace; Teach.r_ﬁfeﬁaratioh doesn't createjthese.conaitiohs;

LS



the quality of leadership elsewhere in the educatlonal sys-

tém. So as We consider the'problem of teacher preparatxon,

. the conduct of their work.:

ﬁbw I reveiwed the literature on job satisfaction

which- cqmes from a broader Eéntéit ofoeducatxon, And I've

qubtéd in an outline that-i ve prepared some extra éébiéé

of which are available outside; and we'll have in a later.

paper a list of those job gatigéactian éiéménts.' I think

several of them are partlculatly pertinent to the satisfae:

<

tldn.

3 -
One 1s- people seek 1n jobs an achlevable level of

thaiiéngé., i ie” l of challenge Ehat ﬁatéhéé the1r abllltles

. and preparatrons.' if a job is borlng the person either qults,

trying or jﬁst plaln-qu1t§. Thls can happen 1n teachrng If

yééf, w1th no opportunlty £6r constructlve change or profes-

51onal growth* 'ff you re 1nterested 1n growth or1ented pro- rﬁ;.

. . . '\g.
fessxonal educatlon, 1t s probably tled to the deveiopment of

some kinds of new roies,and responsxbtittxes for wh1ch a

teacher couid be prepared and 1nto which a teachex could méGé

as he or she gains experlence and confrdence on the job. So

we're talking about implicatidné for inservice training; ca-

125, o -. o '; 124



" but I thlnk that thére are other kinds of rewards that can be

reer development and also about probably looktng at teacher

roles to allow for thlS Rind of profe551onal program develop—r

ment. Qn the ‘other hand, if the job is too complex it be-

comes Bé?éﬁ& a person s ablllty to manage it. There are two

types of c1rcumstances under Whlch thlS might take\glace.

,,,,,

‘dle a reag”j lé ié” l of challenge. If this is the case,.

the implication for Eéaéﬁéf.aféﬁafaEiaﬁ is that the areas of

aaministrative; éiif:éf?iiéar’y §iifofooft ;éhoﬁla be available to
this individual to remediate that area left in prepéféf:iaﬁ';

— - ool - — o — -

If, on the other hand; it's found that’ thls 1s a general con--

-

;dit on wh1ch effects all teachers, then probably inservice

'frélﬁlhg is not-the=answer; Probably you should then look at

make ohangéé at the lével,of pollcy; Not at the level of
teacher. preparation: |

_ Second, I would like to focus on the existence of
what this researcher I'm &ﬁotin§'5$§ cailed a just and intor¥

13

_— _ . S B
mative gystém of.rewaraanoé. «Now you will be happy tb know

~ that I m not talking about money* pay is a pafi;aé this , -

. offéréd to .teachers through their work setting and through

oL

126 | : 125
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wards is a system whlch prov1des solld credxble 1nformatIon

'\r'

to the person aboit pérfdrménea which 1§'tiéa-t6:réC6gn1tldn;

P

overt recognltlon of good performance, and which’ lncludes ac-,

:curate ;nformatlon about areas of def1c1ency. 'iﬁééé Te

things which peooie seek in the workplace and Wﬁ%oh{are too

little provided in the workplace of education. An efféctive

system of iﬁﬁorﬁétive feedback is based on frequent observa-

&

tions of performance tied to specific behaviors, not to gene-

-; al tralts or quallties, is credible and in a consxstent

R

gfamevork: ‘' And if it is aimed at iﬁpthémént,.éﬁpértg recom-

mend that it be éivorceé from  the formal system of promotlon \Ef,

~

and réﬁér&; Now it is perfectiy possrble to have thas klnd

ﬁ‘ . . -~ i - o e

'of tB1ng in’ educatlon.‘ It doesn t nece sa rlly take more - -

LY

A

\

téaéhéf.pérfdrnéﬁcé and how information ié;éhéréa.

*“We have evidence that principals think that they

.téViéw‘téaéher performance often and give teachers informé:

tion about their performance. But if you ask teachers, they

no, thxs doesn't happep. ,Then beoolé fgy,-welitwhy rély

on the princﬁpal for this; How can'one prxncxpalkgo about a

»

school an’ do 11 this and give ali this frequent 1nformatlon

. to teache s? And one answer 14, don t rely on the pr1nc1oal

'fof that. “Sure princ1oals should be aware;of those klnds of

"

)

e &*

\. -

1
i

~3
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‘,‘thlngs in the schools but what are cdlleagues for. couié wé;: ,

.

not, in our preserv1ce preparatlon for teachersAand.iﬁ the .
‘ B P SR

»

»

w

constructlve observers .and cr1t1cs of thelr peers perggr-

mance; and in assxstiﬁé each ‘othér in 1mprov1ng. And again:I-’

punrshment,

re1terate that th hould ‘be dlvorced from anf

punxttve ktnds of things: That‘-— that we « provide more
e : ! .

for teachers’ grow1ng profess1onally by work1

 with other

teachers; And I ‘think again this adds Impixcati
preservice training of teachers. Do we give them the skills

to do this? Do we teach fhem that part of the role as a ' -

beacher is “to be'a gooé coiieague to those with whom you

teach? I think these are things that preservice educators

shoild look at.. . - '; ' .

There are tqo other major eiements of jobnsatxsfac—(j'

One is, people flnd work satlsfylng when theZWorking condl—

tions facilitate the accomplxshment of work.goals., I don\t

- . . \

_e

think we ‘should forget that people are lat work -~ will come

v

- rtheré-xnxtraiiy because they want to do good work, and they
. . 4

need cohéitiohs of wbrk whlch w1ll fac111tate this.
3 ,,,,,,,

who share their work values and contrlbute to the L- the ac—

compllshment of these work vaiues. So a job s1tuatlon in

”which people hélp each,other ao»gyoa work and' in which admins
A S s s s - : ;

- - . B - P - .
P . - : . . T

N e

.



- 'istrators; policy makers; and supervisors provide the condi-
: : e ERRe SR SREER BREESTE ROE R

’:tggnéthat sugtain’ gb'o"d work will not cniy be satisfied EE)E_’

._:

i§ﬁi$ descrlptan of an effectlve school. .It has clearf

goals ef standards«}%r perf&gmance. it provxdéé fhfermatiéﬁs,

¥

;;Thié'is aﬁ element that
Eo P
x. v

_co@gs cut very strongiy in aii of he'effectrvg 5choois

‘llterature. Y ' V”Q. ‘ .,’lf' ; - :: s Co e
. v, . : _ 0‘ 3 . . . .’ '4 * N A Al v_

,,,77777Lv S

&
LY

.

tive schccl; But 1t;§equ1res colleagueshrp role for tea--:

Ehér§; and I'm not sure: that we re. prov1dlng thrs. The gues—

N

tlon I have 1s,‘dces teacher preparatlon prepare te hers to

be an effectrve member of an adult w0rk group? ?reparlng

LI

people to work effectlvely 1ndiv1dually ‘is nc he same
. ﬂ’f" - L p v . -
;‘Ehiﬁg* The experts who ‘have 1ooked at thlS, who w1ll say,

Sy ne

St

1

people who are top-notched to began w1th Ahd thlé tdlmé

means, I'm ﬁot going to stand here and teil youy get rld of

<
-

: the 1ess able for teachers, gr;i:i— try to grab the more able.




¢
.

fo}fteachers; I thInk Ehosé thIngs arerxmportant, but let 8,,,

100 also at what we can do to make the most with the mater—
;}Elé that ye have. ﬁnd this, I Qﬁrnk; is a'mayor respons ibi=

lity of continuing ,edu'cation for téachérs. There are skiilé
of;working With,others; There are ways of sharlng and ar- i

of
: 5.
strength And I th1nk ‘that the dlStrlctSL -and through ! ,F-

}(Indistinguishablél should be looklng at these thlngs. -

Finally, I want to mentxon a number of pollc1es a?df'?{
‘méﬁégéﬁéﬁf practices whlch may 1mpede good teachlng andb%hrch

we should take a careful look at as. we ‘see” excellence in edu-.i
. <"_, . : ’ ~ - )
cationzi Many of these wyal be famlllar to ‘you. Student as-

’s1gnment and grouplng, is It done mrth an eye to the requlre—

@

ﬁents of effectxve 1nstructlon and to student ne d sche-
_duling ofecl sses in sp§c1al programs and events; asés thls
‘A ‘
res@ect the need f"r concentrated 1nstructional tlme. Co—' A
N - .

ordination“of gen allsts and spec1alxsts efforts -- from "';

s <

"occurred by accret;on 1n schools. Spec1allsms have'ggown up

,and they haven't eGer:been very well 1ntegrated into, the_

. A o ; .

véﬁti?é‘WGfkipéCEEQE in schools. We fln? that a comparatlve L

':al settlng, a'group practlce settlng, and ‘the dxsruptlon that

occurred to- the ciIent being passed frEk)the generallstS‘to 1

L 1

R T 5 ] )D. 4
oL, . e




§

“l . , 7'\;;’ W- . i ‘
thé'spé" alists in edugaiion was ﬁuch greater than in the

little attentlon to bulld;ng artlculatlon between the two to

\

sharlng 1nformat1on about the clxent of such that it did be-,

.r"come an experlence -= the go - the experi nce of going to

'the Specialists;,help Ehe clxent; instead of Jﬁst sﬁbjeCtrng

-

, the clant to a new approach We have evidence from the
< - Y

- -

»where ‘the readlng program used by the Spec1al Ed teacher was

.1entirely dlfferent than . the readxng.problem used "in the clas-=

- [N

sroom, SO that ‘the less able student Was'faced with learning
% ~<

Was -=- was trytng to read by two ent1rely separate meth s at

‘ once. Now both of those teachers may have been excellently

f_prepare bgtzhow in the world couild you have’ excellent edu—
cation for those studefits with t that lack of program coordina--
tion, \ f";ﬁ*

ﬁis'cipline' policy is 'another c'o:itiibi;itof; Does

' 1t'1n thelr own classroom. uor is there some common system of

.
7I

teachers can refer to Lt, and don't have to spend classroom
- S SN § I T
time on that.: - TN ) o

Téaehér assignmént ana'transfér- there are a lot of

problems Wlth this - now that there are reduetlons in. force.

oot S T S 130 -




: B -
¢ . .

And i thlnk that ‘agaIn, needs to be‘very carefuily 1ooked

» -

.at' . L ’ - - . . o

g
dence tﬁat_coiiéctiVé bargaining agreements have cut.thé‘ﬁﬁﬁ-

time; admxnxstratlve tlme; and so on. Now the evidence as we
* have it so far doesn't say that this is good or bad: from -~

fof_éaﬁéatioﬁ; But it does say these poixcxes werevnot iﬁ-e;
‘vented with an eye to decreasing instructional time but

thé?iVé.hi& that effect: Shouldn' E we at least look at it?

Shouldn't we at least look at the effect on réstriCtihg meet -
0 , , , i S
ina-'?time for teachers in a school wh1ch is trylng to 1mprove

it's proéfam:aﬁﬁ;ﬁhiéh can oniy do that by gettlng teachers
to work togétﬁéz;
&ind ftnaiiy, a plea for looklng at 1nserv1ce and ]

ST : < |
Stéff '7”éldpMEﬁt.ih aiétriCté. It'S - from all 1 Can teli

\

' htrxcts.r We,don t have progfams that dlagnose 1nd1v1dua1

teacher need$ and give the teachers assxstance for remedxa~

- tion on any éYétéﬁatié‘baSLQ. We don't have programs that

provide for career growth for teachers, w:thIn teachxng as

; opposed to goihg through admlnlstration, Wé‘donit have staff‘

development programs that take an entlre schooi staff or pro—-

gram staff and get t@em to work together to effect some




-
s P
.».r'
' x Nl
%
;\-A.-. s -

rschooi goai or Indeed té get |} eachers ;n the whole dlstrlct L

to work together towards a. cOmmon goal of education; partly

pl .
because they don't hé@é a ééﬁﬁ6ﬁ goal of education. But I
. askéa ﬁyééif to think of schdci districts which have mine-

'N

1ar corponaklon whlch doesn t have a’ Well developed staff,

R retraln;ng and growth program; for‘&t s empiqyees to:make
them more éfféetivé at that éarpcraticnis business; 2?66 can

j..
F

COMMISSIONER KIRK. Yeah; Gail. You can take them

standing or you can take_them sitting.

MR: SOMMER: Or can you take them at all? ]
' COMMISSIONSR KIRK: Or can you take them at all,
right.’ L - I
R N D PTTI.
MR..FOSTER: I hctiCéa; @ail, in here, That on
l“page thr;éyéf the memo that- ?6& gave us; that yaq*téik éhbuti
high academic iéérhing rime _'. . L v s :
7 MS: MacCOLL: Right. i
. | MR. FOSTER: . . . aﬁé I.suppose:thatts aniothef way

‘of~expressing time on tasks?

S MacColl: nght. They éipréss it;és academic

=

o learnlng tlme because it 1nvolves not oniy the t1me spent on
. tasks but with matér;als which are, tc_usé-my own,phrase; at

-

.

.h#‘
W
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an achievable level of. challenge for the student.
_ MR. FOSTER: Un hunh: Do we -- d0 W€ have any ==
.' o .;-. o o ) 7 '7 . ,)»'rl, :/ »':;'1 o o ) 7:( L
could your add anything to what you've said here by maybe just

identifying this? Can you add anything to this? And I ask

== and ¥ also ask for somebody else to comment on this and

I3

b

. tell us éhytﬁihg that we =- you think we should know about -

A

~ .

how to achieve more time on task by the students? Eiiﬁéf one

of you or both of you: Lo g

MS. MacCOLL: Well I'm not an expeft in pedagogy,,

and I would hestitate to answer the question in any detail on -
that basis. My point in putting that in the paper is,|this
'is & finding. which has come out from research. Tﬁat‘it is
impdrféiéifdriddk‘éé how much time studsnts put in aha.what

- : | , e

v

teacher preservice preparation and inservice programs. You

s -
v
777777 -

know, are teachers even being told this is important. Hey,

as you réview your performance you ought to be looking at
o = ST :

this. s

STER: Un hunh. * |

' "y
Chairman; could we ask Gary to comment on

that? .. . ' 3

]

o,

- - COMMISSIONER KIRK: - I'm not sure -- is Gary. here?. .
MR.-FOSTER: I think I See him. T
MR. FENSTERMACHER: It's an enormous question. Now



S BN
‘what we might be able to do to help teachers.increase time on
the tasks. The National Institute.of Education has a book on

the, subject called "Time To Learn". There is another one

coming out in about eight to ten months and, not having had

time to think about it, I wQuldn t quite know where to begig.

,,,,,,,,

But I can assure ‘you that there are -- there will be; short-

,. you . - .
’ . COMMISSIONER KIRK: Thank. you, Gary.

MR. SOMMER: I wonder whether we realize that some
_of the thihgs are really common sense things. If I can spend
- one hour with .my students on a Eéréiéﬁ'iéﬁéﬁééé; aha if T

don't have that common séhse to realize that - the more -

teaching the ﬁﬁfe saturated that teachihgbwill become;cr the

learning will become. i'acnit kncw.whéther 1 would want in-

you know, flndlng the rldlculous ~- what, else can we prepare

s

, . - -
Lt .

them for -- for -- for sneezxng, Walklng, and talklng. You

know, that sort of thlng., Ybu mant loned something and maybe

I just dcn't understand It. You were talklng about the factﬁ~

that some of our teachers, or future teachkrs get to the job

-~ . v

-and they don t knew how to Intereiate w1th the other people.
, TN ’
I ;nk that that's a sdcial lack on the part of the teacher

b ]
et
\

'—l
w
>

!



_ e . o A
who is coming in, or a reilectlon of the env1ronment which -

Ie .

L’can do tbxs to you whxch is there, but I don t know how one
. , . .

'prepares a-teacher for thls;,
MS. MacCOLL: Okay, well, I dldn't mean that th s

was 3ust a soc1al lack on the 1nd1v1dual s paft but rather7

>

tha% the role expectatlon that teachers have 1s,-;’work as aﬁ

s ;:,-;J a e
individual in my classroom,:is it'proper-for megtojgonﬁo ano+; o
' ther teacher across the hall and ask forfhelp? Is it proper

Lo N Ce e e S ] L
if'i'm'a more expérlence teacher to look into-your classroom.
L e B S

and say;i"Gee, you know, i can see that you're‘experiencing

some frustratlon, so why don't we talk about thls. 1. thlnk -

‘that this is. the legitimate part of wnatuthéy,shog;d do: ‘iéﬁ

probably know the phrase "egg-crate school”. %hat every tea-
2 .}'_ .

R

cher -- and I've seen so much stuff 71nserv1ce educatlon,

A

'partlcularly, wh1ch treats the teacher as. if you are in an

E

1solatlon booth with your students and here s what you should

do. That there is no suggestlon that thls 1s a collectlve

.endeavor; 'That we - shouid work together. That I should open

'Hmy classes for your examlnatlon and you'l& help me and then

there is a'rec1proc1ty involved. It's a -- it' P a ’ y of .
looklng at the role dlfferently and a concelV1ng of ‘the
teacher as not just the purveyor of Informatlon and the

development of skllls w1th1n students, but as a- member of the _

working group. 'nd I think 6 ary mentzoned thls mornlng

L2

(o]

e Yo .
— . P
: he 1 1"‘
) . e
7 ' o . . .
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’ N e 7' )
modern managemént techniSEE?. If you iook at the -- the Co.

«

= - e

-are,almost all based on a work qrog?, not on individual

‘preparatlon, and  that is the- §6iﬁt {f:t i'd like to make . .

. | <ij'
Cop ar K
. - " -7

P B <o - iR v,

ﬁg; SOMMER : Yéaﬁ;;aﬁd EﬁatiquUIte clear enough*

o
]
ct
e,
1]
0
o
[
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e
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LI

MS. MacCOLL: . . -
tﬁéﬁsélGés aéﬁé_aéﬁséf of a ﬁork grohp and their traxnxng
should lead them to do 'S0 —
CGﬂﬁISSIéNéﬂ RIRR; Our last question; ﬁéfﬁéiét;f

MS. MARSTbn- Not ‘a quéstlon, ‘but just a {ollow—up

Eoﬁﬁéﬁt;,lﬂr: Foster, Dr-. Goldberg submittéd'tfstxmony on the 3+

with teachers who hEVé‘réCéived training-an time maﬁagehéﬁé"ﬁ_

- = - +

and those that have not; and the amount.of student Y
' achelvement increase in those who have -- have received thatt,' ;
® 7 . . e ’
. _managemeﬁt*time training -- itis iﬁité siéﬁifiéaﬁt;., Lo

»

COMMISSIO ER KIRK: Thank you very much Gall.i-

MR. FOSTER: Thank you very much Margaret., LS

commxSéibNER KIRK: They seem to have settled the

problem 1n Atlanta. They have a group here coxned a bﬁraQEJ

they seem to be maklng it work == called the Communxty oE

' R } -
Bellevers.; You miqht take that_ home to att of out countles,
R ' _ . ;.11 ’, v L
s o i,
% i B SR
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and towns, and cities. It's a great concept.
'our héit<spéakér will be'Kathy,Jonesgﬁho is,ap

ﬁssistant Professor of Readlng and Education at Rowan State

eommunxty’eoltage, Harrlngton Tennessee.

el

Kathy Jones.

. MS . JONES: Madam Chalr andamembers of the Commls-
sion, I'm Kathy Jones, a teacher from Klngston Tennessee.a-i~"f

. - As an active member of the Natronal Education

‘Association, and a member of the NEK's-InstructionCand iro-
‘fessionai Development Gommrttee, 1.spend a great deai of tIme

taikiﬁg'to téachérs in this rég16n~about éxcellence in

their concerns about the1r own preparatlon programs. Tlme‘

tr1buted‘ear11er today L - ' 1‘

- o ; : L ¢ v \\ : /1 '

e L Specifically; four factors effect the quallty of
s ; B ,,.‘.

educagion in schools, the taleht attracted to the teacher -

R professﬂbn, the qualxty of - preservxce educatxon, the avall—‘u
» <

ability and type of staff development.ln training, and last-

1y, the environment in which teachers practice:’.
## Two essentials are necessary to attfaét Eaiéﬁtéd

people to the profession. Good saiarres and other benefrts

and profésslonal legltlmacy.' Unfortqnatelyéathe current re-
wards for being a teacher on 1low pay, low status; aﬁd signi-
, - ‘ 4
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. v
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it

ficantly less than'appropriate involvement in critical pro-
¢ ’f;. e - .

B -
R LN

fessxonai declslons.:'

S
P

the natronal average salary paxd to classroom teach rs was

$l7 264, 00 representlng all levels of experlence and’ all

levels of academrc creden Ials, reflectlng also;"tremendous
; :

aifféréhCés'wﬁﬁpéy-scaléé hn- the states... That-figﬁfé com~

pares unfavorably even’ Wlth the entry level salarres for

< : v ) A

a

' englneerlng wh1ch is $20 136. 00- mathematlcs and" stat1st1cs,

A

- arts; $13 296 00 Currently the ma1n entrg level salary for

L | “

all recognlze that teachers are the central-flgures in the

'L' o &g L L o _.__
world of schoollng and must receive the compensatron and -

‘ i

respect_equal to that role,_we cannot hope to aﬂtract the

best from th"éproféssl-onal ‘talent pool:

U

~. ;

; .
. - !,

In terms of the qualxty of tralnlng that teachers

5

o In31980/‘81 accordlng to our research statlstlcsﬂ_’

rece \Haor responslbllitles should lle ﬁith E e otai ed-

,, -

ucation communlty and that does 1nclud§\teachers. To that

‘

P
3

énai the NEA, taught the follow1ng essentialsy for teacher

education. Number_one; admission to colleges of education

L

. programs must be based on various types of cvidence indica-

- 4
-

ting potential success as a classroom teacher.

. " Twoy teacher education programs must be designed

s, N

Taaa~aé%éiagéa 5555&'6h what the practitioner says needs to be

o
L

’

|
ia
«
v
~—
[
.
o]



. ‘ » o - o 3
' known and done for the bégiﬁﬁing effective practice.

Eh'e*‘ teacher education must be constructed so .

P

knowledge base to the classroom situation.
1& : . Féﬁr- recommendatlons for certification of gradu-
ates must be based on éévfrai types of information which is

aééamaiatéa'adéf thé-éh&iré ﬁrdéraﬁ which demonstrates :the A

teachersrcan be 6ffect1Ve when they begln to practlce.»
. v -
. 4

- And iééti?i‘the state agency for approv1ng teacher -~

— . &
.. e _ ___ ) . . ~

" by teachers. : : . - '
- :-. 7 : . . . . - . L -

N

- — -z x5k

3 ;Itié tlme teachers’ part1c1pated in the degisions

. belng made for ahd’ about, them. Afterall, who knows betteg isﬁ;
than teachers what the problems - of 1nstrUctlons are: >What
D

skills and knowiedges are needed to functlon effecth[f§ in

the elassirbbm and W'at 'eg arch is needed to enhance the

iearﬁing;ﬁrcceég? Teachers must also have opportunltles and

1ncent1ves for contlﬁfhus profe551o lal growth Contlnuing

—

education fcr teachers should be an essentlal part of a

career i teaching and a natural extension of preéef6iéé edus

C”tidn.' It should be based on teacher needs as identified by

'

; - (;;:J. -97/ ’ %; '  - ) £ R ,‘

110 a 139
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Y

'second ianguage;-

scores in that district roii from the bottom to the mi%die

grated into ‘the préfesSidhal a551gnment Cont1nu1ng
: 1

tion must be dégignea tc reflect the faét'that; ﬁﬁét

cess. And I thlnk thls concept is best Iiiustrated 1’

}Té&éﬁéfé Center Ptégam. I wdula 1ike to share with you some -

of the benefits which ‘my fellow teaches feel have céme out of

therr work with Centers.

The flrst Teacher~Center had brldged the gap for

new teachers between thelr-ldeolpglcal feellngs about-teach-
T BN , e S
ing when they ehtersthe field and the realities of teaching
itééifﬁ Teachers receive ah'immeéiate response to critical

. I3 7.\ ',,V. ~ ) ‘v

needs at Centers. Distigict inservice programs e 6ftéﬁ

planned a year in advance and as one or two day affalrs. o

Teacher Centersjion the other hand, are respéhélge

One Eeaéher &eécrtbed an 1hflﬁ2_6f;CéﬁbbaLéh§ and Span;sh

h;lnto his school, and his colleagues felt that they were com-

lpieteiy unprepared to deal with them. The Teachers éenters

A -

solved the problem bgiprov1d1ng semrnars in Engllsh as a

o _ , R
Another Teachers Center brought in a reading con-
i ) v

sultant to work with the teachers which, by the Way,ﬂthe o

BN

schgﬁﬁidlotrlct had chosen not to do. As a result; tést:

-

14y

H\“ o
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env1ronment which is congus1ve to effectlve appllcatlon of
i o m .
“their knowiedge and sk;lls; »Teachers face not only 1nstruc-

tlonal problems but others such as 1mproper facxixtxes for

_condxtxéns, and‘lack of dlsc1p11ne. These prdblems canse

the school systems,'the communlty, and the parents in iocal o

govenment. Yet teachers are eager to work to allev1ate thésé

problems so that tn%y cafi tesch school: ‘The work that they

-~ ’ V. ;o

are prepared to do.. = S - ‘;_"
Madam Chair, I want to thank you for the opportun-
ity to speak on behalf of the teachers and th{‘ed for im=
o F : : R

-

- proving Esaehéiyéaaeatibh. And I strongly recommend to you,

s

, .for thd§é»6f‘?cu who have not visited a Teachers Center, that >
§6ﬁ go and see the enthu51asm and commltment of’ teachers as
they part1c1pate 1n the dec151on makIng pr, Eess about the
N

4 -

real world-of’teaChlng and;iearnxng; Anﬂ wodld Ilke to ex—;ﬁ

- tend any help whlch any NEA may glve toé?pu in that’ endeav r;_‘;
. [ 4 ‘ ! ) . )
In ciosxng I wquid 11ke to quote, as others have

. .
. L

> ")gﬁaaay—, Earn'ést ‘Bd'yer, in a speech teaching: ip#fmerica, He
. _ ‘e N 8

.

v ’ .. T i » NI L
- said, ' T S : CoN =
Pt T ' : " \
- "The quality of educatlon in S
’ , P R
- . this nation is.ifextricably R
- . e £ ;
- . . : ~
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o

TLoow
I

lengthed to the guality of - ’ E
Ty teaching, éﬁ&i{f'éﬁéwieaEhingr' R
prof ion 1s dlmlnlshethe} ‘,? .
N - 1 .‘ .
na%xBn s future is QImrnxéﬁe& r ;‘ : N
. too." . o ’ , .
7 and if 75é‘EeéEBiﬁ§, =
‘this hation can rise no higher t ;
. ,, ;,,.,"-,,.,,__ o T »,,,,;',.»,,,, ,’iX, - &
B publlc support continues to - :
e . ek oo nl
: économlc future of thlS natlon w111 be threa ened We
B ) o
cbnfront, in short, an educatlon crxsxs. - And,. ﬁe ﬁﬁgE respond
. ; : - S v [A‘ -
T o o F
wrth a sense of urgency and v%51on.“ S ii"’i f?
- Ly l A
/commrssxomm KIRK: Thank ybu., ; '
and to be part” of the’ team effort?
M%. JONES: ©h, T§Eﬁink we' ve aiways felt that that
. 3 IS ".‘ N ‘ ‘ I ;4
was ¥ery important and strive to do that. ?}ithi’nk ng orgami-

zation works without éii perrs working together and. under- ST
AP ‘ . - o 1 S “ k_

¢ Y ) . B , :

MS; LARSEN: So if teachers buy into goals and
- . 1 . -
) (143 |
. ; ) . 142



: w,'dbjéi::tiiféé"‘ Within a school site that should.make the school a
more effective schooi?’ .‘ ;hqi . ,.h‘ ' ,e’ ; L=
] 6 / MS. 361\iﬁé- c'ertainiy and ‘tie'achere ought .t'd.-?':b'é a . z“
) part’ 1n determ1n1ﬁ§ ﬁhat th6§e objectlves ‘and- goals Qall be. K
: l" ‘ Ms 1:.zsstz-:N1 Thank'y'o'u. ‘ " e ;\ . \Pj ";;
' COMMISSIONER KIRK: Thank you veryLmuch/xathy.“
_ y éﬁr heitfeﬁeaféf is,’ ry bod Romaine: She é*theA
Pre51denb of the’ Atlahta gedera ion of Teachers.,
. f ‘. MS. ROMAf NE: ‘on beha £ of Local 1565 of Fheﬂ.; ]
'Americah Federatiéh 6£ Teachers; I apprecxate very'much‘tﬁe J%‘

- =l . . “’w T f

: ‘ ,/
mlee_pn on Excellence 1n Educatlon. The st ject of tegﬁhlng

A
L

and teacher educatlok IS the Eoplc about whxchi?-feel I have

a great deal to say. Sdme of my testlmony today w1ll be

qulte personafi 111ustrated by . the very 4&v1d experlences

'f-

" that I've had recently as Inteacher Education Prdgrhw

i

flna{ﬁy as a tiiﬁper and finally as é Unxon Presrdent, gérv
b . . . . )

-~

jcb;related prcblems; These experxences, ; feei, are 1nd1ca l';;'

; t1ve of the problems that ‘we face in teacher educatlon }n;,

)

Georgla and Natlonw1de*7 - ; S
' : P K \__/\J oo

My mCther was an\E?gilsh teacher, and as&an adoles

berng a teacher“

. gent I rebelled agalnst the thought ofig

\

T,

I .attended a small prlvate leeial Arts School for Womep A7

v

i . ,,, : s : .
.schoof‘ with an excellence In 1Iberai arts educatlon.. I,was.

. ) - < . -
- .

< SR ; RN

N
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: : . . - X .
- “ . : .. . v ~
D - ' .
e - . %
LI k

fa music -- music major: And I left to attend this coiiege at

'Georgia State anversxty after my junlor year. Because of

- that transfer I1ﬁpd not take the one or two courses that were'

'aavaxiabie atjthe Exberai Arts eqliege and-yere offered as
) 4'7 ) = o . : ) o "’.‘ . g , 7
téachér'éaucatibh rather réluctantlyﬁ I waf,'”eoctrlnated

B ; ' o \
# with the prevaxlxnngxsdom that if you had-a

Qood 11beral

_arts background you'could be the best 1n any prof ion in-

-hyciudxng Inteachxng. I do not beixeve ‘that to be the case. ‘I

I oo Lo -

Y

have .never regreted thé tiansfér; I had' some very excellent

*dﬁﬁrgés here at thIS university, in- ‘spite of the fact that

maqyfschoolsefrEducationigisrcons1dered to have prlmarlly
Mickéy Mause courses in edbcation: I took two of the foat -
taxlnifand éxéitlng courses in my college ‘career. Later when

qﬁl entered and’ dld not, unfortunately, cg;piete a Masters

«_Degree Program, I Found some of the  courses nofgto be quite

of that quallty. But I will say that the @@rst-ééﬁrsés'tﬁat_

I took were excellent: I did practice téaéhfhg;ih"ﬁtl&hta

® ) PR
s

3

L "-‘@ari:y chﬁ:dhood -- in eiementary. 1 was conscious of con-

% e :
stan%}threats tc.mqs1c programs, to the arts programs, and, e

“

fthéréféré;;I waﬁtéa to be multiply certified. A

s . . C : ",

o . - oo L T
Dos As far as I can.'ell; the evqluation of new teach-

‘,Z

é ';hat vasb 1mprovéments need bfbé ﬁadé{fh our .

L
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#

| of kncwiéageabié-cufricuium; and téééhiﬁé.tééﬁﬁi&ﬁéé;béﬁ&7iﬁ ==

. K;\ A
teacheri. And particularly in the support given to teacheré

when Ehey are asked to change thelr teachtng styles, or tech-; ‘
Ea K
nigue, or when they aré_agkea to aaaust to a change in curri-

i

cutum: :

_The very difficult task of aééiéting"téachérg in

- ’
2

mastered by most administrators. If a school administrator
_ : ¥ ,

does not have adequate knowledge gor eiﬁériénce'to guide -a

study of the curriculum, an many do not, then that ‘admin-

=G . S

istrator often lacks the finesse to instruct another aduit,'

_méaning ‘the téacher,'ln such a way that a p081t1ve behav1or

l; &t t

change will occur. We wiil never achleve exceiience in edu—-*

cation if our School adﬁihiétratdré are not 1éaaér§ 1h terms \\

\
s

terms of ablilty to motivate teachers to change. Aé'a'Uri

Repré%entatlve much of my 3ob 1nvolves counselxng of teach—

. ers. I have found that administrative support for teachers‘

is a .rarity. But I do believe that suppcrt for new teachers

Y SR S
or for mature teachers, who ‘are faced wi h dramatic curricu-

,

lum. or cthér{changes; is practicaiiy nonexistent. Many
- ™ -

*

'teachers 1ea¢e th?;professxon each year. Probabiy more would

",' . . . - - )
leave 1f the unemp oyment rate were ndt;SC'hlgh; We need to.

be concenped not oniy about . théée, or the high percentage of

‘bhbse:th a;% leaVLHQ; but the hlgh percentage who remarn on

146 o | '145.
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- e .

Have lost that spark that is. vxtai to. the teachlng learnlng

. process.

) .. par ﬁ&fiéﬁai_éréaﬁiigtiéﬁ; the,AmerIcan Federation

of Teéchérs; has' a proposal WthhiWe believe Wduld sﬂpport
e - 4 :

.:x : T
. new teachers and prevent them from béing overwheimed by the

aémaﬁas éf ‘the classrooms. AFT suggeets'é one tb‘three year
. l
1nternsh1p program, 51m11ar to the xnterhshlp prograg in the -

o - - - .
)

expenlenced teachers who would demonstrate varxous teachxng

T

styles in methodologies. The internship program wouid in-
volve ééépéféEiéﬁ with colleges and universities in terms of
prov1d1ng research for teacher effectl' negs and preparatrch

of sﬁperviscry perscnnei; I have attached to my réﬁarks an

mora fdetail.’

’ - .'-I’

. For support of ‘experienced teachers in there con-
L - S
tinuous inservice growth, and I agree with the previous

speaker that there is a great lacK in that. regard, AFT recom-
mends the es;abiishmenrvbf Teacher Centers. .-

' I have much more to say, but I will try to be

", brisf. o Qﬁ

_Centers. Téaéhérs have been So brainwashed ihtc believing

that a profe551onal is the closest thing to a propped up dead

] L .
- person where often our dpihich i§ not askad. We are -- in
< ,

* .

S 146




~ fact ¥ our opxnxon s ngen it is dxsregarded. S0’ the

_ TN ! B oo
Tea'her Center was meant to be a plac Where teachers have

the- opportunxty to sﬁare their ‘vast expertxse. 'Tﬁé;fiéi&-.’ 

téstea Successes aiong with cooperatlon of Colleges and
- 3

‘universities again, so that we can create a knogledge bsge
" about wﬁat works ih tﬁé ¢1a§§r66m. ; T

. It s amaZLng to me, and I Want to say'a few more
‘ -

= words about profess1ona11sm, that we expect I
fromsteachers who are so battered th&kitheir own self image“

v

1s near zegz Much has Béen saxd already about the lack of

& L)

Ezalarles and other klnds of 1ncent1Ves for teachers Butwwe
1 .

week a high school teacher told me about some of her probiems'

»

w1th rodents and other 1nsects 1n the schools, about water

fountalns'that'don't-funetion; Teachers tell us aBouE the

lack of planning perlods in their schools, andrteachers must

be the only group of prcfessxonalsAthat do not even have,; ..

throughout the state of ‘Georgia, a lunch period. The only
LG :

. . 1L o ) o S
group of workers, even prisoners have lunch breaks: But if
- N : N <.

- LI - ’ N -
the pHYSiCaI and maﬁtal environment does not tell Eéééhéré
," ;,, N

that their work is valuable, theis .idéas welcomed, Eﬁé'ii
nesds for materials respectsd and fulfilled, how can we
o s : i N . .

N . . v N
. . ) : .
: < I . : E—
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'§a1d that if they had to do it over agaln they wouid ﬁot

educatlon; is extremely lmportant.

AL

o

,,rl L. - 7,,,,7;r,‘,, e el Il 7.
expect teachers to convey a feeling of selfworth to their

.

' students? - _ : S

teacher shcrtage.. Last year in a survey conducted by AFT

3.

Incorporatléh with GFT fully 35 percent of Atlanta teachers

'becpme teachers: Sureiy we cannot ,expect exceiience iﬁn‘

N -,._~
K : v

téaching.ana'éxééllénCé.in achievément from teachers who. are .

.';'_'\

,u

of teachers prlor to the1r entry lnto the f1eld WE do

)

belleve ihat federal support for thxs endeavor, for publlc

- N -

of ﬁubiic ééucatibn is a crucial eiement« ”””””

*vxtaixty of thxs natron.

; Agaln I thank you for the . opportunlty to make these

Femarks: ‘ - e
J_.,. chMISSIPNER KIRK: Thank you very much. Would you
1ikk to take a question or two at this point? -
| MéxlﬁpﬁAiNé; éuré}.qiaé to.. | S
. Méz ﬁiﬁSENi' You left us dangilng on the eval;ation

part and in the printed document you speak Ec'the_evaluaticn

document that is in place in-Atlanta == if only administra- .
. ’ : EL SN

tors could learn ta‘impiement properly. Woulﬁ’you;

P

YR 149 . | i



'eiﬁlaiﬁ_hfiéf1§?
. MS. Réﬁiiﬁﬁ- Yes, we have a fairly good evaluation
{ ' ‘ 777777777777

instrument which has been involved with teacher Input xn._._;g

’

Atlahta. The problems we have faced in counsellng our mem-

‘bers is that' many of tbe administrators do not even followA

the printed page. In- other words; do not visit f6£-655eiéé:

tion at appropriate ‘times. Bo not sit down and coﬁﬁsel with

the teacher after they ve been in ‘the, goom and say, these are

_the things that I'd like them:tofimprOie; and as I p01nted

\

out 1n my wrlttenrcomments as a young teacher in Atianta, I

was never, never farvsix years, fcrmaiiy,ﬁbservea by a pfiﬁé:
cipal. 1 think much of that has changed in Ehe Atlanta sys-
tem. Much of it needs to be changed throughout Georgla. Wé
‘néed a fair iﬁgif&ﬁé_ﬁé that is developed with the zﬁf:ii?: of

teachers and it needs to be fairly administrative., Admini-
strators need tb‘he éaught too. fhey neeﬁ"té have inservice

too. And how to evaluate is verxy d1fflcult, hét;éﬁly to eva-

il

iuaEe, but as I mentloned to correct the behav1or, to present

another adult with some methods ééﬁé examples 6f how to  cor-=

:ebt their behavior. : S ;
FER ey behd 7

"MS. LARSEN: How could we come to'consensus on what
is fair? .
. [ ] 3

MS. ROMAINE: Well, you know, we have used evalua=
tion syétems throughout the ccuﬁtry for ﬁéﬁ?i ﬁéﬁ? years.

- - - M
v

i e 1 e g e _,_w:..mf-’“— 79
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>

-‘:téaehér, as the Atlanta syﬁtem does, tc créaré §ome ofihér

e
Ayl

A L | ) - d

own goals and then to see If she meets those goais in coope-'

B S

ratlon w1th the SChool admlnlstrator. What do you thlnk you

need to do'ih-ioﬁr_éiééérooﬁ? And it's veryddxffx uit'."to-be'i
fair but-that takes.-- it takes testing ané:training of
administrators: |

N ]

* COMMISSIONER' KIRK: Thank you very much: That

sGunds very much the type of thing that business employers

'A with a managément plan for the year. L f;

v

Thé;néxt speah;;, Janet Towslee Colller, who is

L
faﬁiii&é‘t§‘é%5<ff_ifféy now. She's shepherd us around here-w
for two days. §he‘s the Assistant Dean of.the_c°1iege of

EdUCatIon at Georgxa State University.

MS éaﬁiIER- Bob and I declded éli Tﬁﬁva e

_ - I .

COURT REPORTER: EXGnSE.me; Eet me change my tape ce

please. L 3 S S
o Do T T

(Brief pause while reporter changes tape:.) -

COURT REPORTER: We're back on the record.

MS. COLLIER: I'm here today as therne édﬁééior-'lf,;;
representing the Assaeiaticn of Teacher Educators whlch is

P :
solely to the iﬁﬁro6éﬁéﬁi of education and’ tééchér~§aucét;cn

: 3 _
for both school based and campus bééédfeducators. The mem-—.
bers of the Association of Teacher gducators come from a S

variety of backgrounds and represent.a broad spectrum of

[

i\;., ST | ; %
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'Interest* A large segment is ﬁrom the publlc schools ‘and , ,

represents classroom teachers, classroom superv1sors, admInl— o

1'strators; 7F well as those 1nd1v1duals respon51ble for in—.f'
the. ‘publi_c échools. ‘ Anothér Ségmeh't'represents

-

. service in

those persons 1nvolved w1th teacher educatlon in the cclleges

iy "~
:'i‘

and universjtiés. ThIS 1ncludes faculty members, super-

»

visors, ‘and admlnlstrators.- The third segment of our‘member-'

State Departments of Educations, Federal.Agencies;hand

“

% -
various profess1onal‘groups.v-There are many . ATE-members pre—"

sent hereitoday and'iid-liie to thank you for being here.

that I have 1 . . o : < o —_

R ) We have one person I'd trike to recognlze. That's

r . .
1 . L

pr: James~Colllns who is at the very back He $ a pa?ﬁ

Presidéntof,ﬂég and wili be spea?lng to you- 1ater today.

j jLet Jlm wave at you.i- : v, ] '
; e ;- ' - B - o
28 . A o ’ T oo
: zATE{s-constftute - constItutmon states the bellef

'*thft qualrty of teacher educatlon can best be 1m§roved

through the cooperatlve efforts of all concerned. ThIS';

N

belref is: carrled out,through the organlzatlon structure. -

1

ﬁolicy ‘is developed by our Natlonal Delegate Assembiy w1th

delegates from each state and each regional un1t. One man-

date is.that half’ thewdelegates must represent public and
-ﬁfiéaéé schools, and that's a very unlque element. The

M
21




the concerns; the ﬁfaé;aﬁa éoneu we would likiito share with ;'

‘the Commission. There are a lot.of items which have been

'i:bsa 'r:hose thlﬁgs that' have bee.n dealt w1th through our Beie— _

, iiéféiié,-;ép"ééifié based training, criteria for admission to - -

¢ Ly L o=
. - - o7 4
. ; - S 4 jf

»

rémainéén represe nts hlgher education in state agencies: {The

~

'5fBoard of Dlrectors, aré stmrt@riy organlzed And then out-of

C .

the seven elected Board members, two must represent public

bers are_at large. I - &

In ééééﬁéé, the Associatipn of Teacher Educators’

N

represents the interestéd teacher educator in all™Bf the
major areas; public and privdts; college and university, and |

govegpmentai ageneles. .In-faot we house the form of Field ' F

'

ﬁireaiﬁré.6f;St63ént‘Teaéhing'inclﬁdlng classroom super—. .
”;' L ' d S - ., ,
visors. ‘ . . ot 2 . .

o . _7 R ,,,,;b, e L —m Tt .; - -
After the Assoc1atlon was,1nv1ted to present at.

'tﬁigkhéarihg, our Board met and we dIscussed at great length

.

?

a

!
- - °

aaafessea already tﬁié morning: For sake of, Eimé'z-a-iiké to

\,

L. N

gate Assembly either th gh poixcy statements or suppor%ze

ey : Z

information. We ve dealt with teacher shortages, we've deait'

[y

. ; _ _ o . . “L oLt L ,,,,,,,,4’77;, ,,,7,,,,,:,,
teacher eaucatlon; inservice and staff development; Bacheiore

er£us Masters Begree as the entry level 1nto teachlng,

+

4w; ‘
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certification, development ciiaif'r’ica;lum materials, %ng last=
_ . -

I %lould llke for the Comm1ss10n to recognlze that

ATE is Just-one of many f1ne organlzatlons that does strive

to demonstrate as wsll as foster exceilence 1n the education-

al process: Like many others, ws;dd this‘through thé publi=

f Was

g = Sl I B}
' catxons of our Journals,'various books&and news lettérs; A

» o

unique way we at ATE encourage eXCellence is through the

BLYR T

=

;%\i awards arena We glve each year dlstlngulsh programs in
v

‘a _ N -
2

A

-teacher education. This is reo;}yed only as tﬂe ca”' d
are‘in'consortium bétweeﬁ»highé. educatlon and publlc educa-

. ;tion; Research. awards if the. fleld of teacher education We -

-

tgive Doctoral D1sertatlon Awa;ds to encoirage ékcellenée.
R ) . ) ” . .

I woﬂid llke t& refer the Comm1ss1on members and my

k.

l

- colleagues here in the audlence here today to read the

] .

posxtlon statement th7t we prov1ded to you and 1t ilsbs all

. -

ef the recent rec1plem£s of our awards.. -

In' closing 14t mé say. - If we do not assume that

local level On behalf of the Association ‘of Teacher ‘
2ducators I;wouid like to encourage the' Commission members to
- 3 : ' 7,".'7 . T . .
3 4 @ : 154 ‘ LN .
° . ) . N 153 Y _ .




.- conference is going to be held? . ' ;?

o

;‘:' . j v ] ' ) u
consult thée varioﬁs §r6fés§ional organlzatlons in hé

deveiopment of their reportf i wouid also llke to state as e

T i -

member of the 1983 Conference Plannlng Commrttee of ATE that

we, have chosen as our theme "Excellence through Diversity"

and We Wiii be addreSSLng at thlS conference next January af

.
the same topics that haVé been dealt Wlth today.

N

COMMISSIONER KIRK: Can you" teti us where the

~

MS. COLLIER: It Wlll be in eriando, Florlda . e
o ' R .
:7.COMMISSIONER KIRK-_ Orlando, Florlda"

MS. COLLIER: . . . ét‘Eﬁg,SEéii&éﬁ Twin Towers,

'

- . .
. .

January 29th, 1983.. L 'jW -
ééﬁms'sioﬁﬁﬁ KIRK: .That's a good time to be in

Orlando, espec1aiiy If.you reafrom Mlchlgan.

~

. We! ll go-on. ' Our next Speaker is Robert

Fortenberry, Superxntendent of the Jackson C1ty Schozls,

Jackson MlSSlSSlppl.

/ " . . .i,{, "' N LI
MR, FORTENBERRY ty Madam Cha1rman4/it's good to be

&

here today. It? s good to be back in, Georglé where geapie

iike I don t taikffunmy. I'm pleased to testlfy before thlS

esteemed Commlssion\ ause of my deep 1nterest in

:,erad1cat1ng some folklore, that' ls, the unsupported body of

'notlons that surrounds educations in general and the teachIng

' i ) . . . : ~ . ] .
o - '+ % el o

e
v 3

L

Pay



e Do - e

- e [ .

7 hféfession'specificaily.

\ \ J

. ’ ) . .
lgtralnlng programs; Dr. Madellne Hunter, a w1dely respected-

Pl

5 Co T L

‘researcher in the area, gas~said that the changxng profes-;

[ - LT

‘sional campétéhéy of 'the teacner.ﬁill'resuluwin a more'pro— -
; , .

nounced acceleratlong}n student learning than aﬁaﬁglaa any

7777777 - L

other factor under the control of the schoolsf Does this

¢

-clalm 1mply ihat changlng the, competency of teaéheré would
3 ?&g___\“
- result in greater‘achxevement ‘than - expandlng the school da??

.

T héiiéVé so.  Does it mean. that 1mproved teacher performance,¢

would fuel aéhieGeﬁeﬁt more than a rewritten dlversifled cur—"
fiéalﬁmé‘ r thlnk 1t does._ Dramatically imprcvedjteacher
competency could yleld the far reachxng resuits necessary to

> veffect;v?iy and fxnally dlscard excdééé f or why studénts do' ' \
, S » .

not achleVe. )
{
The Jackson Mississippi public school éystéﬁ this

‘Q%year 1mplemented a formula that puts ﬁerférﬁanée 'on equal

; foétxna with senlorlty in staff reductlon dec151ons. By 1985

the performance factar w1ll ccunt three tImes as. nuch as
seniority When Eéﬁtfaét aééieiéné'are maae;..If'ﬁérfbmanée is
’ - N o e ‘ K -

to figure so significally. in reemployment and it is time that

it be in Eﬁééféféfféﬁf: of alil edyalionai' discussions, per—
—; P ’ y g ' »

formance, then a more sc1e§t1f1c apé;cabh to teaching --

(; ~ teacher Eraxnlng must be taken . There are few, ifvény;‘hbrn

»
L
°
|




: téééhérs. Effectxve teachﬁhg can be broken down 1nto sets ofI

I .
- N - ; A . . .
.. . N - O ~ *-

specrflc skllls and 1dent1f1able behav1ors 7 Research by e '
Q . N .o . : T

Fxﬁger and others has shown'us that teachers abllxty to'dlag \

' R R -

t'dé”ris sklll levels, to brescrlbe approprlate tasks, &

,'n’ih\

nose .
‘.

" to qpteract with students, to provrde feedhag&i,to nge"

‘\

: dlfectlons; to focis student attentlon; all, are related to ' -

‘ . [ R
~ v

studeét Séﬁiévéﬁéﬁt; We do not have, nor héGé ﬁé é@ér hadl'

the 1uxury of leavxng teachers gﬁ determlne, on: thelr own,

ghe épurse th£3“§tudents must take and whether they haGé.suc—f
. - - . ) . ‘-7

ceeded. A scxentlflchbased trarnlng program can Qn%y be to

adv%}ce the profess1on and lmprove chxldren s chaﬁcés for.

syccess. s,
SR S “ : R
»  The training . prog;am also showld prepare teachers”

to teach from a Basé'of objectxves. Whatkis'serVéd'daily
cannot hé'léft to the whims if thé chef, there must be safe—

SRl

guards-td'lnsure, fo'-éiamﬁié, Ehat aigebra -- that the algé;»

bra 1 course, that is the prér'équi_si_té for higher math -

- '

' - courses; offer the same' Challenges to students, no miﬁtér
. : .7 .. . e 4 \

which school they attéhd; or which téaChér they have. 1In our
séhool diétrict“weire calling~this menu for what, is served

t:‘ B .
tbroughout the school syst%m the common body of xnowledge, a .

that 1s somethlng that teachers deScrIbed. Befrntng prec1séf,
-ly what is to be t7ﬂght,; thlnk; w1ll allow t chers more (

iopportunlty to reflne'how it is taught. And* I think that?is

- ‘ . .
. P

4 . P -

(l - P _ S . T
L : . ’ ; o

[N
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i

,,.;frr taff developz:ﬁt, therefor Q@ﬁst stress pedogogy
- Sl o - k;h{é“‘,ﬁ P
the knowledgiumf subject ﬁé&iéii; Thg teachlng

-

profession-W1ll be:*1 'ated and children w1ll be,sérved-het4:

‘la Co o -
- h

'Eer;hiifiéhte ing the. eirgrﬁrlrty—and entry requxrement for % -

ne comers to the profe§s1on._ Haphazazd educatbon ma;ots cer-=-

“ _ r. “

,v"'

.' !‘.

N
tems have;v1rtually no 1nput

R4

At preseB; \ighool sy

in who 15nqua11f1ed to teach iiaeachers are trarned by unI—t
PR i - T
versizies‘ nd are llcensed by states:;'Teachers are -- they

h{dlstrfcts with a seal of approval that te—

veails nothrng o £

v

’exf aptrtuder and'abilities; if they re

'released Erom contract they Stlll would remain 11censed

teachers;' Very early in the teacher education program there

should be opportunltles for 1nd1v1duals to recognlze the1r‘

the professron. ) I SRR

H i

o

Ml

(=1

J/jtltudes
S ;m_saying here what has aiso been said earlier in

. were

-

,the day, that very early in the teachrng process there ‘needs

A}

"to ‘be t1me for the people to float between the. un1vets1ty and

the ifhool because a lot .of people thrnk of teachtng as . they

N

: mes}ear;ter and I ?i

== a8 if they werad\still students, and 1t's altogether a_,f

vy

; 15?;



early. . . : Cd

.% studentsgcan 1earn and who take the nespon51b111ty upon ;hem—

selves to see- that they do. 'Uné*thiﬁgsthat needs £o be_tﬁ—

,.. _e L |

,.-_, _
LI *

v grarned eariy_rs a commItEment to aii students. Whiié my

. N
—~

”,,mmﬁl, ¥ T
comments. may haVe takenr—— be taken as "’ radxcai, but If

A : r
j‘are/ragtcai we ‘mean to get to the root. of the problem

. e

K -
. v

'

then there must be attra¢t1ve salariés to further entxce 7f§ ~
best> ds to'select the eaﬁcation Eafééfs. Aeross_the boaré

a
,J»\ - . P

payscalés qmpiy Ehat teachlng staﬁfymémbérs éfth“eduaifcertiv

SReST dis-

tricts and offér no flexxbxixty. The school dlstrlct cannot

53 vl

_ : , L
réwarp superlor performance w1th hn;\es payﬁ. it cannot hold

',th’t businéss and. in’dustry‘offér.'~ I think we have to move '

klnd of varrabie pay plan; that is essent1al in:.

Y

Awa eness 'd ‘the need of the posszbrlrgy of"

oyt - R

hlgher pagifbr certain sub ject areas should be strésséd an

the teacher«prof ion. Edugatron, for too long, has provxd

4

- ed a professzonal nesttng ground for medlocrlty.' Réallty

i : } N -




‘

)

. - -

lead to greater acbiewemeht. : e
! e . - :
7}{ ' No doubt that wild stimulate sonie .discussion égd
: S : 1

“1'd pj happy Ealfég;.aaa €5 it | B

.

.

e

COMMISSIONER KIRK: I think it wiii VGéry'géca

"1' \
L

4‘ ’
_ Execut ve D;rector, the D1v151on of~Genera1 and Spec1al Edu-

e

:

and viewpoints of the National Association of State Direttors-

on this aéwég,fiai o

- ;3 - § think it's
A o ’
: that the NASDTEC | Association, is Eoﬁﬁoéed of state directors
- . -
P R S S SRR
€ of”teacher educatlon and certification. These are the indi=-

viduals who work in state departments of educatxon wﬁa are

: respon51ble for developlng“pollcy for the thlngs that we ve

KY

A
\ begn talking about today. Those Indxvxduais ‘are charged with

leadershlp and admlnlstratlon of state “teacher educatlon pro-
o
; j

. - I | . P ¢

'

Ty

MY

HOBAR: My remarks wxil represent the pagitfoﬁé;;

. oo , K '
,the shake up needed fornthe 1mproved consc1ence that ﬁj&i\A ISR

~I

re

2.4

g

b |
£




§iams aha.défcértiéicatidn. If someone is to be certified in
. ” o
" a state it usualiy goes to - thésé individuals offxces. My

partlcular respons1b111ty in West V1rg1n1a 1s.both in school

" curriculum and~1n teacher education and certification: So;
" those issues would be dealt with in our office. How does
N )

NASDTEC performance and professronai assoclatton operate? It

A

;o prov§6e¥ infbrmatibhuto other: states, proféssiéﬁal organiza:

tions,'anaf!hst about everybody who's been 1n thrs room t635§

-

»

_on what: the pciIC1es are in states, ‘what supply ‘and demand .

. -

I P T S W

‘ ‘tren __look 1ike ana so forth; It prov;des,;eadershrp trarn-
'ﬂiﬁf_ﬁoﬁstat §eﬂ?ﬁat10n agenc1es staff in how to 1nterpret re-
N R . ';‘ ~‘ « .. R ,
séarch on school effectlveness and ‘teacher éffictlveness and
' / o"

. . o
R ." ‘ . LV

?prov1deq resources, such as, proceédrngs of professronal

v

- -

° . nu

"*or anizatbon Meetlngs. And NASBTEC aeais Wlth for example,

-

ia§E yéaf ﬁé cohducted a. conference “on how to soive school
; X " _ :

stafflng needs through 1novat1ve teacher educatzon programs.

’

body to state departments of educatlon.. sa; thatjs the per—_;-

i 'Specflve of the ndtv;duals that I represent toaéy-throﬁgh
_the @ﬁecutlve commlttee. That also includes Puerto Rico and
rz"( / . ' ' ' '
";"ﬁfli;n§ton D: G.,&
“ 3& T - :
& 7 The‘major issue that I think needs to be addressed

j , .
is’the oubllc s 1nterest 'in teacher eaﬁcation and certificai,

' t;on. And, *‘in a state, the oubllc s interest is represented

LY

- . ; o U ’t
a — ’.* & A
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bi

[ . .
' , . -

R LE 2N
D
-

-

. ; - N B 3{;
=y through the state s standards for: teacher educatibn and céﬁF-

is because, T thxnkrﬁwe believe chlldren, youth and - adults

are our nation's greatest resource, and the W1sdom of the

people in our country sard, nurture that; we should have

* N

schools and the SChOOllng pro cess. They use public funds to

. ‘ sy, .
support that - the schools and schoollng to ii%ture those

resources; And the states have the constitutional mandate to

carry out educatlon. So; the responsibility for education is
, flxed.w1th1n that contéxt. ‘So, :these considerations must be

reflected In state standards. ! ’ .
S ) A - .\' ; . i ’

: ;i;, Now, we also m‘i”_afn as“state-éirectors of certi-

' i;ijlcatlon and téacher educatlon that state standards should

R .

refiect certaln thxné._ They should reflect what we know
abbut learners and how they learn. It should be ovaous;

.concepts that we have Eéarned about in those areas. State
e ; - - . . - .

standards should respond‘to the deflnrtton of publlc educa—~
txon, k-12; thhrn the state. lf we're unclear of what we
. : vr_ .

in preparrng people to teach somethlng we do not know ex1sts.

:So, the clearer ‘the definItIon of publxc educatlon, for what

‘we want chxldren to learn, the easier it is to establish

standards that once,colleges prepare teachers to achleve,,.

‘ they rssue the certlflcate, it means that th; have the

\

s = e - - - 2

I I e e Y Y W Y Y B B s




T

.

ﬁ:‘f‘ ommxssron,J

‘skllls to implement that educatlon. | .

needs of learners and teachers beyond content.” I think

.

-

"

more to do ina claééroom than 3ust merely know the content,

so ;%andards should Yeflect that. E o d o

Also, standards should prov1de a data base for as-.

en care -of.’ The test1ng programs, invmany states, are now
e N : .

prov1d1ng this data bzse for the publxé in aﬁmaéh‘maré'rigaf:,

'Y “

v

ous manner than we' ve ever had before. I think it‘s impor-

N Kl

i;d llkeLto.sw1tch¢—- wel&;»let me .say one more

sition of the mxémzé éiéeutivé ccmmittéé

@ al:

xaig the p

‘ahiy rbieWéa?it; in the téetlmonyiguldellnes; the

Tl Y

nstate perspectlve and We re pleased that weé:e able to come

thoﬁ gk’ and present thﬂi polnt. ‘Becaus é' I thlhk many of the

'.(

of guality for teachers have been v1ewed as mxnrﬁum staha-

K

K

_Ig."yl ;‘~standards‘

. . ) . - . - EEA) .
T N S EIRRI



aras.‘ The tradicnai framework is to say that éeaté standards

réflect or equal mlnlmum requirements.. We can do that, we T

have the SklllS, we have demonstrated that througheut the
~ : \

a new role to the State departments to start to defxne 1eve1§

‘- ,of excellence beyond mxnxmums. And, so we need to assure the

" public of a'mlnlmum? or. floorj of ablllty for” teadhers te=1m-

' pfement the curriculum, but xf you want to move 1nto excel—

lénce the role of the state department needs to get Lnto this

kind 6E thing of xdentffying levels that represent the 1deals

standards_and certlﬁlcatron,ﬂ The State Superintendent of

Schools does his charge to ﬁhti proposaisdtogether to take to o

the Board: = The Superintendent, two of Whlch talked th1s

]

" morning, -have a staff-fhft ﬁéri.ﬁith théﬁ; and in a State De=.

s ,1—;,

partment of Educatlon that's’ generally caiied an. Educational

~Persqnnel Deveiopment offtee;that deals wlth edu -- teacher -

}
|

- '__. ' :-'-;

R

B
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L Sl L “ : . ot T ,',;,:,7:, -
education, certification and- Ih-servxce educatxon. There's
- . p, . 3
also an office of séhool éﬁrriéﬁlumj office of special ed,
K ’ . N -

offlce of research and so forth - ff these individuais are to
R . '\ ., V?k

prepare standards for teachers that are mean1ngful they need -,
. s g'ﬁ,‘ v

/
~to know what the dlrectlon of currlculum and 1nstructlon is.

ﬂd‘- . . v

They have a vaiuabie contrtbutxon to make and I thxnk they ve

" made their-pofnts this morningfof what's the .latest in

research and development; so forth; . What does it mean for

- .

stafe policy:ané'state standards? It can: feed 1nto that pro—g;

R

_cess: These are professxonai organIzatIOns ‘that doﬁiot have..

[

tq§ respons1b111ty, the pr1mary respons1b111ty for pollcy

however. fThere are three groups at SPe natxonai ievel made
£ .

up state deparment of educatlon people who do have that

B

taaay; Natfoﬁai'eoﬁﬁsei'6E_States 6n'infServ1ce_Educat:on are

'

. -mgmbers of state~iducation Agencies who deal nith;in-séiyicégf'“

‘.o .
i ,,'--

.4..

fs a summary, "there are t p01nts that I made in

N v' -. -
standards should refLect the publlc s 1nter-
I
program approvai systems; they'ge becoming :

ﬁ@rdtrlgorous w;th testing models. The expectations of the
¢ be addressed throudh stats standards. The states
R ; L

185
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the powers to set standards.i State educatlonal needs must be
. {ﬂ'( .

TNatlonal standards cannot address state needs. State stan—"

v

Eadl
-
.

| dards can- address both staiﬁ needs and natlonal context | So,

...therefore; state sténdardsharé more comprehensxve and~§e€ﬁ

- onuld take that sort of positron and that wofti1d. he the dlf? }

ol S - :
ference between state and natlonal stahdards. The ooordlnagf
t1on of teacherveducatlon,Fall the fif*f*i 3

v
noor

2

1n the state educatron agencles. ' ‘h o 7,. -

Thadk you._

- o C@MMESSfGNER KI'R&, Théﬁkayd&.d@ry muéh};'i think, .
.‘,{ as g,natxonal qommlsslon, that we're vﬂry aware of that too:
/éw
The problem 1s tbg,questlon of the states really belng the
A'Aﬁi. 777777777 w
- 6ne in- power and we are essentlally maklng recommendatlons s
4 '@.;,‘, ‘.’-;:
that-perhaps they 3;115want to implement and perhapsfthéyfft““
. ' D . T
will not. o Wt _
o , ' ' N 5t

The next Speaker -~ we're goxng to m0ve along here

s

and then save aiil dﬁéstions for thé aiscussion,period so we

[ o

e can&keep_on sdﬁedule; L .

‘ Our next speaker is Fred Loveday He'S the Execuf
o - e - ,!}‘

& . °

i‘fg.. ‘._“ ,,,,,,
ff ‘étlvb Serretary of the Georgia Assocratlon 0¥ Independent

-

JEh ‘i Georgia Private Education Counﬁel

‘s -
»
. . !




e TN L
P MR. iéVﬁBAi:; Madam chairman, members of the Com- .
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during that 3un10r ye’{zr and then nine weeks o crs d
] 7 ~.._'_._/>',,
; ,Eé&@ﬁiﬁ%; Tennesses Tempi:e foi:iows pretty mach
Mat. They have one add1t10nal th1ng ggaft I, £i .
M . v "‘.f’: 'f';. '
o tp’?t ‘is all of therr sttidents are requIred to- tazfe a co‘nrse { %
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exposure to excellence 1n practlce and to allow states w1th

Y

similar - probiems and evolv1ng solutlons to share and coordl-~
- ¥
. nate efforts. , . L o . <

Such aﬁ a@éﬁay could ééafaiﬁaté these efforts with

the natlonal government to insure that national purposes are
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met. We believe that this approach reSpOnds to the eaaﬁié;

srtn s and the nation's prlorlty to insure. teacher competence

and encourage teacher excellence In a non-duplicative matter_
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' points to be heard. We have especiaiiy.encoufagea the ﬁ8§€””

vocal critics of the existing educatxon system to. present

information to us. Gene Lyonns; critic, jourhalist, and ¥

‘author of *ﬁW’ﬁy’“ Teachérs can't Teach"; was to have peén a wit-
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ness,ﬁoday to serve as a discussant for our afternoon ses-.

slon.i Unfortunately, a last mInute problem has prevented h1s
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8

~

I get. the chance to stand in h1§ place. .Ehat;sgironicai;

-

I'm .a-member.cﬁ one of'the ‘types of institutions -
’ ) . . >~ . . -~
that he s so cr1t1cal of inhis- wrltlng. ‘ - e
\ ’

COMMISSIONER K&RK.” See)what happens ‘if you don t

|
I
N -

1
V

\‘Q\.

-

R B

.
)

’ “\\



[

Wt &m5; o PR £
L ) A . ) N i —5\‘_.> 2 Ot Y
5 ~-show up: o K vy T
vlw .J ‘; o o ';777 . . 7‘.. r o 7 ; .\. . . ~ . >

AT - MR-. YARGER- Andyhe's been”ver’y (Indlstlngulshable)
Y P - .
;frﬁg‘ eaéher trarning»students to the major problems in Amerlcan
g T o ) ) :

i schoolshand I mfhere to say that 1t-s really generous.

3‘ R 3 also thought about the task 1nvoived in synthesx— .

e 21ng what I heard today and decxded h;ln fECt, there 1§,4
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-= I have an annual evaluation with the Board of Education’
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and that evaluation is based upon some agreed upon objections.

each year: ‘I want them to -— I want to know the things

around which I'm being judged. And we need to mutually, the
Board and I need tq mutually agrée upon a set of objectives.
. . ¢ , R
“That clear -- that clarifies the things around .which we are

to be evaluated. Schools of business and the business world '

has had. some impact,’ there's no question that that is the:

case. There are ééﬁé'ihtéhgi%&éé that make it somewhat @®if=.
ficult in education. T6 pursye that to the nth degree but

nevertheiess, I think it"s a good approach.

MS. LARSEN: ébgt;aéting;ﬁééé§i§ se;sig; with yes-

terdays and for any 6;?yoﬁ'Wh6:aé not know, we weke out
visiting schools yesterday. We went to Douglas High School

and May High School here.in Atlanta: We saw the smiling

faces of children. We saw the smiling faces of a lot of

]

staff members, great exuberaance and I would say we ended yes- - '

terday's visitations with really uplifting feelings. ‘Today

we've had some testimony that is extremély challenging. Some . °

of it, somewhat, defensivé. Perhaps a lot of it, somewhat; -
. N \ \

'aepressing; I think about the only joy that we've had today

contrasted with the joy yesterday is .our -- the delight of
; ,

- our kindergarten teacher and the freshness that she had and-.

the work ethic that she seem to experience in hér job; and
the géhtigman representing the Christian Schools who was out

- | o 192
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2

s

from dnder all the regulatlons thab all of the publlc enti=

ties have:. And I thlnk in looklng at the end of the page of
b » y
Doctor Fortenberry s testrmony, educatxon for ‘too long Has

provxded a professron&l nest1ng ground for medlocrxty. ;iqﬁs
I L4

‘ ’

'somethlng that really has become a chaiienge of thls Commls——

v

51on;$ And as we 1ook at Doctor. MacColl's polnts and the-.

-

thlngs thaé°w1ll dev elop. teacher satlsfactron and. school

effect;veness and a: good school 81te and recalllng 1t to the

tion of variable salary scaies is again before us. What is

‘%

- your feeling on that* Kathy, és'féf as iévitalizing teachers
'that mlght be somewhat less than your four (Indistlngursh—
able) burned_out or'Wh’atever.H WouId glvrng Incentlve pay or

merit pay be a plus or a minus as far as,you're.concerned:;

MS. JONES: TNere's. a good deal of controversy

among dducators about that point. I think if'We lived in
Utopia, merit pay would .be a good thing. And I have to
. . N v

- -
.

.

experience. I have yet t°'552§“é good_way in wﬁiéﬁ to
. T . ] ) o J » .

Measiure the basis -of merit:. I find that more times than not
the teacher who can pélish thé apple tne‘best will get the

merit pay. And it may not mean that.-the best jds~has.5één

done: I often find that merit elther causes teachers not to

193

~test1mony of jfth Kathy Jones and Mary Eou Romaxne, the«qﬁes:"
1

answer this somewhat personally from my ten y ears of teaching,

-



3 B _ .
often; you know, times for a merit: I do think it's very

Zimpdrtéhr that;géba téachiﬁg'be rewarded but there are a

“number of other ways 'that » can be. I think that if a S
tééchér is not doing a good job then the teacher does not °
'beiong in a Ei&§§r66ﬁ. 353 as iéﬁé as éﬁé? are kept there
they éééérVé the money. *and it ghcuia be écmparable to

- ..
[ S

!

—— = —— — = — 5 5

other professxons In\our society since educatlon is 'the very '
‘ basis and I ccngiaér\thé children of this nation tcbbe the =
\ .
] best resource for our country. ' | - ,
- - MS . LARSEN-\ So You wauiﬂ think that the mediocre ”
(5% less substandard Eééaﬁéf should be cancelled out of the

\

system? . . f \ - 7 -y

Wi s

COMMISSIONER RIRK: What about grievahées? _
>, " T "
1 R B
MS. JONES.- Pardon? ' . ; B N
\\EOMMfSSfoNER KfRK' What about the problem of grie- -
" : -

vances and;,; you know;, what the Unions have prov1ded for these "+
-

Jﬁ/’%éachérg. Sometlmes, as you know,; being honest, it mééﬁs
that no one will let them get out of the system because they
: .

do not want to go to Court. 'They ac not want this problem. -

('D\q

he tlng, buf

‘A
\

MS. JGNES: Well, I think we all have our tasks to
perform in the educational structure. And there is an evalu-
ation prcéeéé of téééﬁéré; ff that is' done prbpériy ané if

(Ll
@O
e



x + . . *

‘aifféréht wayg‘thén there is no prcbiém_id determining whe-

o ther a teacher IS doxng a: competent job or not. §ha it you

read the tenure laws of most df'bur states; they'acnit
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- if all levels,-the admxnxstratxon, andiso forth; do what's

. vSﬁ?édééitd be done that that will not béié grbbiém1} ‘ 7
COMMISSIONER KIRK: I have one qaégaaa;eﬁa_t o
“would like to ask any mémbér df the presenting panel who s
would tike to ahéﬁér thifg it §ééﬁé as though; w*th all oE

- : /!

H schbols, that if -- and this has just been a éﬁéééSEibh by a
S t < : g

\ " number df pédplé == if théfé were some Riha df a tégt -=

o. ; M

i testlng ablllties'at dlfferent levefls; for iﬁétaﬁéé that'by .

N

-to thié capacity., By the time you flnlsh six grade you

¢

I ey

- aéC1dE the cut off pdlntea\ If there were 'some: kind of a t Et

»
A » \

.°1t doesn't ‘have to-be a national test . It doesn t have to

. ~ .
, o s
_ Ve

flt a--a 'e’p"tlve group -of tests,'the Callfornla AchIeve—f

‘I-

.

~ment T@%t; something df th&s nature that estabixshed*
Paég

\

]

; Would thlS in‘effect over g perlod of tlme show whether or g
/ p.‘ . ;
not the teacher ééﬁi& cut the ﬁﬁétafa; I don't mean "a fi?ét ;

.' ’
h .

eher; i mean over a perxod of* say, three years, agaln

- ) o . 4 - -
: : : . P ”, 7‘7 . . L ¥
' g . A .
- . . .

' . . -,
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R Schools Would thlS - they are . now in Court battling stétes

;
~ . » 4 . ’

¢ . , ) B , K
o \ re . SR : _ RN
; s A :

dependlng on the levels of the chlldren in the‘classes. For
. &4 ]
instance;’that given thét théff,ﬁiii be GériéBiés; that thefe

4 « -

over a perlod of time that if ‘ti té%éﬁerlééhsistent1§ did
_ N . . ] ir.n

d some'kind of == Tsdon't want to

w111(be dlfferent 1evel ablf\\y Jbut given a all ¢ of that;Tthat ‘"

€all it ccmpétency bechuse that invisions all Ein& of étﬁéf,
problems, but I mean some kind.of basi'c;:'rs'ki“iis that they can

6réaa'at this level, or they can= shbula they be pushed -on;

yoy know, from grade -- one g ade to the next "It seems as

-4

i thbugh that Wculd be some .way to measure: i~mean we héﬁé t§e'

have a base. Wé have to say that when they get out .of kin- .
dergarten they know the ABC' s. fhat they have Eé-inéﬁ B6w to

v [

such t should have thxs amount of knowledge. Now Iﬁ we

I

B ‘could agree on thét, wou 1d th1s not help all the Departments

o of Eaucatiens; all the superlntendents? it méﬁ? be a sim-
plistlé-ﬁieﬁ) And Igp also wonderlng about the Chrlstran }

.

) - i

" Lo ’
- faE Ehéxr \\rtxfxcattonj And one of the Court cases in:

ulcq}gan, I know, that they entered 1nto the rééér&'thé cati-

N

fornra Achtevement Test of these school wh1ch were cons1der—

7ably higher than the publlc s&hools." And J!t, rérwas-sard
TR : '

i ‘thét Ehé - their teachers were not cdﬁbetentf Now what in

-

; .
. ’ N ‘



T ) Mé Macééiia Let me make a couple of comments orr
: ‘- - . > »
e that. Experts on testin§ wxil.be the first ones to tell yoh
not to rely on test1ng for major dec1slons., Okay;' In termsg’Fi N
%i of evaluatlng teacher performance, generall?, the recommenda—;l-
.- . .

- "tion'is that tests prov1de ope form of 1nformatlon. ~But the
'y L - !

- ’

dbne,with the children auring the year. There are many 6E5ér
things that enter into that teacher's ability ta work weii

N w1th these partlcular students which may be taken -- have to

'be taken. into account: I was struck by the statement that
only the upper 5§ percent of “children are admltted into the
Christian Bchools. Weil; if you teach a eiéss which only

going to get more achievement than if you had a class which

is concentrated frém the bottom or whatever. There are a ot

of problems with that. You nped a combination of evidence.
Some based on.observation of the teacher's work ;and what "the,

_teacher does. That no ong single basis is enough. &nd that

.; I think that -~ that boétor Fortenberry is right in iééﬁing
¢
room for énrelemént.of‘professxonal judgment. The @aﬁoﬁ
' article that )I reviewed that talks about testing as'a means
of seleoting employees makes the remark and I think, not jﬁSt
- . a jocular faghion; that for ail the sophiStioationﬁ et ﬁb
- - : : ) .

{ch hds grown up in .the modern

=

cetera; et cetera, of'tests

age . where for orodhctrvxty is le%s than 1t wa as in the'oid

- - . .

L e




¢

days: when hiring was based on the foreman's good judgment of

R . A R Lt P ; e,
who was or was not a good worker. And I think that's some-
IS A . ¥ .

- thing to keep in mind. BRI - o

COMMISSIONER KIRK: Doctor Fortenberry and then we

will ﬁéGé;Mf; Lowden . L .

MR.. FORTENBERRY: I would join her in part of that

“ hd - ’

some degree. .Té'ééﬁé'degree;there is a higher . .

chievement based on selected enrollment. . .

COMMISSIONER KIRK: I —- I really wouild. Like to

redirect this quéstion.

o8

MR. FORTENBERRY: Okay.

g COMMISSIONER KIRK: Leave out what I-said about the

Christian Schools if you like; okay, because otherwise we'll

_get into a controversy about the Christian Schools.
- - . B k
~ v

MR. FORTENBERRY: If -- if we're going to have

things on the record. I wanted.that statement in the record
though. - o < C

: COMMISSIONER KIRK: Fipe. But I mean just answer,

S S s o o
pérhaps address yours€lf to the guestion about public
ot i o . Co

s€hools - S R
77 WR. FORTENBERRY: ' Okay, fine_ I think tests -- you
< | C ) \ . '

" must consider performance of students: There must be some
wéy'ip measure that pérédrméhCE aéaingt éxgéctaticﬁg.' We .

,,,,,,,,

\S‘ - ’ -
. tions. What sShould ke achievgd. ®nd we're moving in,thats '
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- cannot be neglected because the pecple are looking to us to- -

" direction some more. There are some systems around the

country, and we're moving in this direction,; where over a

long period "of time you cap collect. eneugh data at least to:

things that.,are emerging. It takes a fairly sophisticated

. STy TR hERes B TEATy sopmstiest

data processing appfgach to be able to manage thcse{data;

But I thihk that is the directidn-in which we are moving, and
» 4 . A ; ) B

I think that is a very legitimate way of evaluating what .

—

v ] : : .
we're all doing. Now it's not just the evaluation of theg -

teacher.  The evaluation of the schqol, the leadérship in the . f

schoqI;AEEé.ieadershiﬁ in the system, the amount of resources

that are provided; that also must enter into it. But it —-- °

it is, in my judgment a very important approach and one which

a
»

~ 3

‘provide student learning and we must ask questions about

whether that is or is not taking place and why it is or is

{
i - . PR ‘
L4

not taking place.

COMMISSIONER KIRK: Yes, sir.  _f

MR. LOWDEN: - I'd like to observe two things. Num- <
e S JNN .
ber one; so ¥hat 1t'§ clear “to all of the other presenters. 5

kN . R o R o - R o oo - . _ U = YA _ _

I did indicate that while that had been the'pattern that' that

pattern is changing and we have; for example; uséd the oldest

; . R .
line in mental maturity's test to ascertaip since:some of my
» ) - - .i .

.- . L ~ .

) . : ) -« . - . B ' "

O Tl 200

o 19



o - . B ] ) ) o A .
friends are: in the public school séctor- ii Alabama_had thrown

out the challenge that we ' had the cream of the crop. And we

jéeﬁné{wfer example, the. second grade leVel‘that'our siﬁéents
L _ ‘ ‘ .

mean scores were 101. One hundred bein ng: the center of" the
4 v s

.

scale. ;Ana at the ninth grade level there was a Slight -
' askewing to about 187 which we would have to do some longi-

tudinal studles té determlne whether it“s'the program itséif
-~ .

0 that was qau51ng the scale to 1ncrease,g{.1f there was. some

Select1v1ty factor thére\ The second th1ng is in ny prlnted_'
7S P N
testlmoy I quote Donald Medley at the University of foéinia

in an art1cle. And I th1nk thlS 1s somethlng(that maybe has

Vbeen -made fnzzy here today. i think he gives ‘us. some useful
-* ~

- position whié&h the teacher may be sald to possess or not pos-
L4

. . \
sess. And thé p”s*eesien‘ef Which—you believe to be relevant

tence wh1ch is deflned in termssof that persons, résﬁggoxre;.” R
- e .
ot \ \ r . o

" How confident a teacher is depends on the repertolre of com-
- ' . _ * \ . ":’7777777
petehCié§ that hé or she pdééééééé. 'Then he makes a further

'y

distinction then in performance which reférs to what the
teacher’ does on the job. 'I've seen people With.phi Beta

‘ Kappa Keys hanging on their vest who couldn't‘teich their way.’
i e ¢ ’

T ee—— : _ ) .
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'5f ﬁ‘ never want thétAehiid7t6~he53udged Tou know, by a certaln .

,:ﬁf standard and théﬁ have that not haﬁben as a resuit of tha SN

- o, L , - el

/ - - l . [ ' . \;_ :

Eaiﬁg asaae Eéaéﬁéf effectxvéﬁess whzéh ié Eﬁ” Eitie of -~
- ; h ) :

today s hearlng Whlch he - says refers to:the effect that the

5 «teacherﬂs perrorhance'haa on pupxis ahdjthat thxs is the bot—;:i
. tomuilneqln eduCatlon: They élther can or they can't read B ;
fj'wﬁéﬁ thay get out of thiEd grade'and the ééaaﬁéf sught to’ be:f,
"fj: judged on: the‘fdr ‘ 1’:cqﬁ;lat;ve teachers flrst are Kr3:«:
fai” ih'thaé‘one SkIll areaaﬁ; 3 h ) e R T el :
* COMHISSTONER KiFki: Thank you. We'll have -1 .

v

- thxnk we li have you ftrst and then Margaret.ad

R

e ;ff JONES-‘ I am a readlng<epeCLalist and I\just o

' - .- cL A
o B A

"thave to make a couple of remf ks

. Zf ableJto read and they mature'at greatly different rates.,fffegrzee

- Z -

[

:”at all Uhtxl they Wéfe nlhévdr teniyears old. And thén I've B

. - e “ a4 c -
P

.4 Seen them tak‘roff d become saperb readers. And I would --

‘e s ’ K
.M

[P S

7 ) - Z . ; .1“

DAY T
P Judgmeﬁ% "also would not.havethﬁ teacher 3udged a poor

/%w-

Efteacher bécause that ﬁas happenxng. Because you can do -J

s -

cannot do 1t. ‘r,{  'l LS

L

va

e@MMfSSi@NER KIRKE Margaret

e - - e

i'MS. ﬂ”RSfDQ\ I was very, very 1nterested 1n,Mr~':

.

-
Y
*
."‘

- . o, - . -

| '. | ) . :;' P S 0 202' :




- . ) ;
] “ 8

' Loveday s fignres, 950666 youngstess in the state of Georgia

in private schools which Is aiﬁoét the size of public educa~ ~-
Jtioh:;h thé;étate of‘DelaWare.h And we have ;ome today to_
.jhf talk about teachers andvteacher‘educatxon, ano I would be
o very 1nterested for both MY . Loveday and Mr ‘Lowden if you ;

could very briefly expla;n to us how- you, in the private sec-

.~ ’ -~ .
tor, evaluate teachers and when you Ffind that one of themlsﬁr o

~

S e1assraam: Are yéu éiperiehéiﬁéi iéal%f; éomé of the éamé

: problems that we re experiencing? ? .

Mﬁ. LOVEDAY: I h1nk that some of the same prob~

K .

bxixty as. We see xt ixes thh the head of the school And I

l

i W‘_m’ most of the private schools when the head of the

{ ' % schbol determines that a teacher. is not producing, he polite-
iy asks this teacher to go sSomewhere else. It's just -- just

! that'simple.

el T " 'MR. LOWDEN: I thih’k" in th'e church schools which
?;.} ‘ii' §§ 1ated with, the pattern would be first sinee we v1ew
:ij”:" them -as belng co=laborers 1n the . mlnlstry, therefore, our

approach would be one of seeklng to work~w1th them in' every )

5' bie way to heip them over . any rough spots. ’Iq)woul& not

be so much a *su'p'én'o'r, éuboramate kind of relationship as a

co-iaborer tyoe of Ieiat&onshlp. However, if there came a

001nt where evaluatlon seem to indicate that perhaos they ‘

v
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’

IR o o . ,. -,' ,. L t : ]
Wéfé'liké thé féllbw who was pldﬁiﬁé.ih*thé'fiéla and ééw thé

'/ sky—wrlter print PC and thought that meant go preach Christ

that it meant plow corn;:'We-may have .to- tell Eﬁéﬁ-at,tﬁati

— e — —

teach cnildren any longer. Normally; very seldom 15 there a:-
. L , &;

.

How to nandié it in a proper way and keep adequate records so

° ,

. that these ééﬁnéei$n§ sessions and what they have done to try

to ‘help this person to become a good teacner and have failed.

"Heﬁ,Wiii' you know, see the wisdom 1n the

Generally;
/ : »

-

. L
MS. MARSTON:. Thank you 6éE§ much.

n— s COMMISSIONER KIRK: Thank you all very much. - This

2

has been very enlightenidg, very excxtln% We're golng to

,,,,,,,, . : . . N
L A

-— sorry . .« .+ o - - _

COURT REPORTER: Excuse me, I need to change my

tape. = ' B - ;

»

EBUﬁT ﬁEPéRTER- We're on the reéord R
N - COMMISSIONER Riﬁi: 0kay. I m golng to conclude
4 ) C .

'Witﬁ,a remark by Bﬁnﬁ§‘5ﬁitﬁ; some of you will all be famx— -

. .

liar with Bunny Smith, an educator of reknown. kAnd, he says
_ . L , , )

hat; .

o . "our professional,organizations;f :

naw‘

and so he went and enrolled in -a semlmary and found out later'

(34 u o ;1 g .f;i .

.
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whatever their differences; must
now .dedicate themselves cooperd- -

tively to the cause of public .. -

- . education as it is reflected in
‘the colleges that prepare those
who are to be the models; com-
panions, guidés, and instructors
of our children and youth Eor al-
most a quarter of their 1ifetimes
Now is the time, both the public,
and state governments are in the
mood to act ccﬁg’tfaaeﬁéiy’; but

i%%dé's'ip from the professxon.
If the leadership cannot put it=

séff 1n order the constructive
mood of legislative bodies will

évapcraﬁé._ It is not unllkely
' 7» 4-‘h

—

;thaE a decade of punItIve 1egts—

latiéﬁ will théh‘bé ushered in
‘and the Ehahcéé for a éighificaht

advancement of teachlng as a pro-

fessxon wxli have heen 1ost for

o at- least a generatlon.
PR - . : ST .l'f;'v,; R

.,g

So the Commlssxon s commission 1s to act as a place'

- -

'

5?055 if’ ' e ‘2éf
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to the suface and realize the depth of the problem and get

together on the solution and cooperate in that Solution: We

must act together because this is just such an extremely
thing we're about. ~Bécause, we have debated for a long time
"what are the ends of education”; and we cai go on forever

saying, "you can't say what ends we have", but -- "and diffe-

rent schcgls will have different ends”. . But; it seems that

ultimately thHose ends, over the centuries, have always been

., the impartatfon to the young of wisdom and virtue. .

We will now break into two groups. There will be

in this room will be Mary Ramzer; Eudgene-Kelly, Jr.; Richard
Hodges; James Grey; Robert Dickson; Pat Woodall; Apply Mor-

gan; Wayne Wheatley; Robert Fonteneau: And, the following

witnesses will be heard in the order listed in <= in this
order, at the Max Cooba room; William Drummond; Debbie Yohoe;

Eunice Simms, and Donald Galler; James Collins, Ann Levie
» ’ ’ : : .
Bill Katzenmeyer; William Walter Mike, and Joe Hassenstaff.
. ; )

S We will.. ..
MS. YOHOE: With due respect; since we're on the

zjiéééfd; that's Debbie Yohoe, with a "y*. 'Thank you.

COMMISSIONER KIRK: It's a "Y"; that's the printing
L 3

t_

of our Staff member. We'll take punitive m&asures.

The presentors mav sit at the table over here, it's

1T B S
' ' » o o 20




musical chairs so quickly get a seat. -

COMMISSIONER KIRK: You may make your presentations

sitting at the table or; if you'd like; you may use the pod-:

ium, either way it's fine with us. You'll be allowed five .

.

# sound like this (indicating).
COMMISSIONER KIRK: The beeper's going to sound;
like that: Right: He'll probably just. put his hand up.
Why don't you 66 that. |

MR. FORTNER: I'1l try it.
COMMISSIONER KIRK: Okay.

,,,,,,,,,,,,,, Ny

minutes, it's five. y
MR. FORTNER: 1It's five to seven minutes. I'm go-
ing to hold my hand up at five which means you've got two

more minutes.

b

COMMISSIONER KIRK: Thanks for telling me that, he

told me five.

MR. FORTNER: About five to seven

-~ COMMISSIONER KIRK: Okay:. Robert Fo

nteneau was
down on the list but hé's supposed to be leayihg on a plan so

we're going to let him have his five to seven aminutes right

~3

>0
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now. .

e Wou 1d you 1dent1fy yourself for the record.

MR. FONTENEAU‘ Thank you ﬁery much. I'm Robert

- > !

. ' -~

Edﬁcation; and Director bf,the Bilingual Genter at the Uni-
versity of Southwestern Louisiana at LaFayette. R

The issue t&day is fhat an educational problem pre-

vention model should be iAitiated in éducation as paﬁgLof'odr

national éducational pollcy for excellence;-and "as part of

the new iiEéfaay For century 21. The position that this tes=

A

gimony will seék to advance's an advocacy position for the
e;%ahlisﬁméni énd'impléméntation'of an educational problém

rpreventlon approach in grades K through 3, which should be ¢

initiated as a matter ofifatlonal educatlonal pollcy in pub-

;iié séﬁools; The .rationale, morég\t;ian 508 of students (enrol:

;érade level. These are the results reported by a special

task force appolnted by the Louisiana School Board of Regents

to study the achlevement level of college bound students.

The results proclaim an ﬁréént call to develop and

impieméﬁﬁ an educatronal program of problem prevention in the

]
elementary publlc schools in thxs country. We must establish
an educational policy that translates in the classroom into

learning and teaching programs of problem prévention..,Thé

c1tlzenry of this nation want, pay for, and expect an-educa-

208

207

)



tioﬁai-éfogiaﬁ that prevents educational probléems rathér.than

the establlshment of - remedlal programs ‘that attempt to remedy
£
educatxonal problems; which never should have arlsen 1n the

firstiplace. Also;'remedial,educatlonal programs Impiy;that

\
\

‘the t ax payers of thxs nation should sub51dlze falled, 1nef—t

Lfr

w 5
fectzve educatlonal approaches and 1ncompetent educatlonal .

' . : N
policies. i
] . e

the. envy of the world has fallen apart at Eherseams;

note that the 3-r's and language studies have been negl%cted,

a
-

school diplomas to a generation of unemployables; Clearly,
you're asking; "What is the cause of this?". Cértainiy, it

is the eéuéationai‘poiicy of the last

two decades that can Q%

But, the educational pol~

ooms; or in the schoolboard rooms, or 1n the super1nten~

{/dent“s rooms. Rathér, the educational policies of the last

ness-and industry. {fThe pollcy of educat.xon for the last two
~’“\\decades in this country has been made by self-appointed gen-
iuses in politics; in government; in business;, labor, in-
.dustry, and the Federal Judiciary. Small wOnde;\Epiiiren




L \ S S T
.. s < ; . . B ; v
' i Voo * S 4 . i o, "
+ cannot read,«and wrlte, and spell; .and cipher; and think. - B
. \ B 1
L eritically. - L ; C Lo
V- } V4 . o T

The school s mission hxstorxcaiiy, educatxonaiiy, ;
: \ j oL :
andrprofessxonaily is a place to teach, and a place go learn.

v ’

That 1s the original debt of the school The Federal Judx—

S ' | ‘ Y ooen T o

ciary has effectively destroyed that mlSSlon. The truth sug-' -
a - \ .
‘ gest

-

that the claesrcbm‘teacher; the Principai; the supekviq

23

sor and dféErIct supertntendent "and the Chief State 3chool

M .

'i blame for the-allsfand shortcomlngs of education.

Educational problems will never be soilved By pol= |
itical solutions. Edﬁéatibnai-problems demand éaucatipnai:-"é.
solutions. If we are éefidﬁé about the improvement éfhéaﬁéa:'
tion in America we must acknowledge the truth, that“att%ﬁptéd;

political solutions of past and présent educational problems
simply compound £he' problems, we afe attempting to, solve.

T ) ~ B L
. R - . -

I should like to 5ntrcauce»a program_éf educational

7.
problem prevention to. this natidnal commission on Exéellenée
/- : -

in Education. First, this educational program of‘greventxon
. - ! ) + .

would have the following features; | c*
only the very best teachers should be assigned .

in the public sé%aais as the beginning years', -,

T A(:,
of school learning are the most 1mportant and critical. - -
. v K : -
»
b Yoé re asking;. "well ‘who are tHese most effectlve

'

2io ; ;
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-

Eéé@é%é?"; 'c—:l'e’a’rii the iﬁos't- ,éfféc'tive teachers have éaﬁg;é-
- e

- > N
_there are Impo:ted in our schools of. educatlon in this coun-

try. Theré are four. in nature; One; a teacher has competence
v ¢ : N .
P.}n iearning, a master of learning theories; second;-thé? have

»
T = they ré maste's; f Chlld develbpment and human develop—

“

er w1th the Iearnxng. + ¥ cannot conce1ve of educators in #he .

Kbus1ness of teachlng and learnlng %hat don't know anythlng

. ‘ A

about ch11d deveiopment; or learn1ng theories. Eve'y phy51—

c*an I know knowsisomethin§ about diagnostician.

diagnostician, he kndws the _syﬁpto’tﬁotoiog’y and the body and

how it fanctions. The same - thlng should. be asked of a tea- .

cher, I should think.

°

Second, tﬂé eﬁucatyonal currlcula for(grades k-3

4 -

shouid deal exclus1vely w1th languageaﬁevgiopment, readlng,

speiIIng, wrltlng, arlthmétlc, computatlon and crltxcai
r _

.
-

thlnklnq. R T .
. . . . B

Thlrd K-3 puplls w1ll atta;n,establlshed standards;
.7 \/ . “. ' -
i ”of educatlonal competence.

o

;

‘~a ——

7 . - Eourthj; teachers-fn‘érades K'throdih 3, will -be:
' - : I . S .l:*- - 7‘
ngen txme to teach and puplls w111 be §i6en't??e to learn.

8- i : L
4 . &nd fifth; approprlate c;ass 51zes for ffective'

teachlng and learnlng shouid be establlshed frﬂ‘ .

1
- - . - . R




I ST s
grade 3 are critical in e§tablisn;ng pos1tive patterns of

¢
school learnlng* skill a’ci;iiiS1tlons

. '

The beginninhg school years of ﬁlndergarten through
3 ‘ '
The ed -- Eﬁis‘edn-
4
cational truth demands that we appotnt ‘the very best teachers
in Klndergarten'and in grades-one,

two and three. The cur-
rlcula for those beglnnnlng years must emphasxze language \\
developmentf Eaﬁguagé is a tool and a medium upon which’ all\
2 ,
other learnlng rests,; 1nclud1ng the development of 1nte111- &
Ej'eﬁ'c’e'; children in grade K through 3 should be helped in o \
.developlng criticai,tﬁinﬁing skitis. Maybe théy can solve 3 \
our budget problems, .or solve the "Falkan” problem.' | ' \
‘ Can we return to sqhools their proper mission as a \-
. : v
place to teach and a piade to learn? Can we return to educa- \
tlon to those-who ‘are mostly responS1ble for its management,‘ : \
that 1s; the teachers, the superv1sors, pr1nc1pals,'super1n—
tendénts, local*school boards, and the Chief State School Of-
ficers.  Can we return to schools an'envtronment where teach-
ers arévfree to teach, free frjﬁ fear, and intiﬁidatlon, and
assauit; and battery,; and ﬁﬁfdéf, aaa.fagé; eah,wé return to
séﬁools aniﬁnv1ronment wherekchlldren are free to learn, free ™
from 1nt1m1datlon, and assault, and battery, and money shake=
down; and drugs, and alcohol, and murder, and rape. Can we &
return to schools/this proper mission or must we redeflne the
‘sébool s m1Cs1on today.
consider a definition of

Perhans this. caunSei should llke td
of.tﬁé~7obool_s mission today.

i ;’Fréhk:
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ly, I am at a loss to determine its mission.

The answers to these eminent problems wili-ﬁdt.Eé'
found in-the back of the book, but rather, will be found in
_the ‘back of the head: I should:thank -- like to thank the

Commission for tHis .opportunity. . E .

- Thank you. . 1 Coo

éﬁﬁbﬁ. very

COMMISSIONER KIRK: Thank You, very

good.: R g
7 We will now have Mary Rémzéf, who is a téééhéf-frémi
Camden; South Cardiina, but I
e

half of what you do. Now, tell us the rest.  * . |
'MS: RAMZER: Thank you. I appreciate

%:u.,.i.app?e
. o . ) NS L ,
ity to be héré, "And, as. a. Public School Teacher, I am grate-

e S e
ful: for your concern with the problems of education as you
R _ _ : : . = .

have addressed them here today. ;Ih 1962, my sister, Mary
Lindsey == m§‘namé5§ Nancy, “by the way -;'éﬁa'i.éfé both
feachers in public high school and terribly concerned and
frustrated. We réaiizéé that_teaéherg? thcsercicsesf to the

5565iéﬁé could and éﬁéﬁié come h the éﬁ§Wéié-E6 the -
educational ills. We designed a_sy€tem 6f education which

implemented in Camden ﬁ;éh School in iééé;;nd'since that time
it has been put }ﬁEé practice iﬁ‘éli §EE;EEE areas and in
grades 4 through 12. ,
FOusT, _ o
'A';%F'éf its features are the following, itks
- o 0
213,
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K ) 7 . ' ' - . . . . /
. i— X 7 [ 7 V -»-" ] ;. 4 : ‘7 {
simple in design and it doesn't cost a dime, as a é%xpayer

‘that pleases me. It demands much of the.teacher but it does -

-

not dictate to him. It creates no scheduling problems, in

fact, it tends to eliminate those problems. It has a ranking

system that ?ives' n accurate picture of student achievement.

L S A
Built into the RLP plan, as w%;caii it; is a teacher evalu-
ation system that is fair and accurate. As we say, under

this system, good teachers get justice, indifferent teachers
_ . _ :
get their just deserts. Most importantly, it under ~- it 'y

i
i

individualizes instruction in a realistic way. Students are

' not separated into different classes based on achievement

*' scores: or prior grades. We don't feel we can aéﬁéﬁézﬁﬁéﬁ

them: In an RPL class you will find children of varied back
grounds, social and intellectual. Under the RPL Bystem three.
iejfis of work are established for most courses: Group one

_ J . ., _ _ _ _ b . . o ,;,j.
is &he excellerated level requiring writing skills and a.high*®
level of learning skilis.

. ° . Group two reguires the

students having a good foun-

Q3tion in. grammar since ?é will be ttaihéa;tb write for dif-
ferent subject areas. Undef RPL it -- Excuse me. Under RBL;:

) ' J ) : R '
the English language is @éE viewed as a peculiarity of Eng-

[ -

lish teachers. Stadents in this group are graded on writing

as-well as on subject content; be it math;

whatever.

Group three contains subject studies but dqes not

o 214
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- e ‘ 5 . o ' ‘
' e L
require Wfitiﬁg~ékillﬁ in courses other than ‘English. A stu-
) y ’ ‘ » ;

dent who desires, ahi'ié capable 65.&6iﬁ§'6ﬁé~éﬁ&,§ﬁ6;_iﬁ' )
‘. L% - v

7 .

S T S P < (e U
history or math; -is inspired to learn the skZﬂlsRof grammar
~ o - B 7.7 . ° 6, . '7 ] B o ) 7 7. o 777777777‘77 :
in his Englidh course. -:Group three“also measures competency.

et s SO . R NI
through tests; individual research; and.
'k. but students are rot ‘stéreotyped as advanced or slow. They .

are never pointed out as belonging to any-group by séating
. 3 S —_— S ,f} L
~arrangements, labels, et cetera. . The student chooses thle

;éféﬁﬁ’iﬁ]ﬁﬁiEﬁ he will do his work and he is free to ﬁ§Vé

Al

. after each reporting period. He does not have to fﬁiiéﬁ"éﬁg

particular pattérn. He -can by-pass a group in any direction: .
Just as a student 'is free to choose his group, he is free to -

)

g chemose his coursg grade from any of the groups in which he;

a "'( . v ' - L ~ . 7.v77:/.." 777 . .7

,<\>>.‘\ai worked: The teacher counsels with each child at theiend
Ly

N reportinépériodL{.,ﬁb;may-advise}% étudent.tc;makelé_
move, But only Eﬁé;géﬁaéﬁt dan ‘make the decision to move. No
v o ' ™Y :
gfcné‘haﬁlmigpiacea him;-né\éné has labeled him or directed to
draw attention to Eéé'Wéakﬁésééé; Rk is the §tuaént‘§énai:

e < . o e ! X 0 S H
,// ized for an ambitious try.; He is énccuraged;tc beat the JA
. , o N N . o S

-

éﬁalféﬁéé;‘
The student .is involved in all phases Sf his”
. oo ' )

academic profile. He) by his free ‘choice of. group, judges.-
his potential, grades his own effort, decides what his goals
- L e fp— \ o, . .

®

L ]l

7




are and accomplishes as much as he chooses within, them -'I_'his_ ‘

i\
'-l

g
=
'-l

=

ot
o 8
®

E
L]

777777 ’

system was concexved to lay the foundatxon for a prom151ng

R

- -+

tdmbrrdﬁ. Wnat it doés, above all; is to respect-the chlld, RS
. ) - - :

This is the essence of it; by thrusting 6aiﬁiﬁ—fégaaﬁ§ipiiity

for his success and == successes and fallures th" neffpnly -

1ing him o - .

buildlng lnto his Sﬁaracter self-respect but teag

\ - ’ \ - '

©

‘éa'n now what. he w1ll need for hls'future,, . -
. <L T : ; : : N

Mary and I wrote a book 'WhQSe To FInd Tomorrbw"*

ER -

whlch was publlsbed by Régnery Gateway. And, invthe bdbk'ﬁé

'"dlscussed the system 'in deEaII ﬁBut; we taékie”othef;5E55é

"b

enough, it must be lngralned in the. entxre system. ‘We . dxs—
. v B . -

cuss very sernbus thlngs; such as,’teacher tralnlng; the dis-

c1p11ne I 3ust heard about, whlch is wrecklng our ° schcois,

parent role, the student oﬁ today who's consxderabiy differ-

« B < ‘s
::;;\int from {be -one yésterday,fand many of the tOplCS that

N N
3 ; ﬂ ,,,,,,

"ybu*ve discussed here today;‘ We . present the causes for these

- ,’ - !‘

probiems that are- wrecklng the séqabls and we advance solu-
\ t ‘ -
tions. Now, 27 ve said that Ma?y and I've done all this,

‘.

piease understand 6ne thing I never was much for this mod-
. ern geheration of dcfcne'S'éwn-tning; it was more fun to dé
our thing: So, well though we wrote the book and designed

ﬁﬁe;ﬁﬁsic;s§stem;'tnere,?r%‘tncusands of students and many

\ I}

teachers who have contributed toward the suctess of-this .
system. And, T thank you Eor helping us too. -~
).:. a K l * ( ‘ i

» ,¥ ??j

1

i
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. COMMISSIONER KIRK: Thank you very much: I think

Br. Goldberg and I are both familiar with the book and with

your writings, and we're 'very impressed.
you. 1d We /

A MR. FOSTER: Has it been used; ma'am; or is it be-
:ing used elsewhere?

' MS. RAMZER: Since 1963, it has been used but we
put a stop to it bé-f'o';é we wrote the,bock because we found

- F

_ I L R _ o - - R
.adopted it and they were misusing it. And, you know, in --

an educational experiment is not like something that -~ you
run through So many pieces of steel, if they misuse it it's’

L. £ L o -
often the system is blamed rather than the misuse of the -7

system: So; that's when me stopped the spread and wrote the

book. . ~ .

-

to say ope other thing, tdo: I'm not

I wauld like
~ _ S . . . L S
catching a plane, but I have a ,long trip to take. -1 do ap-

.

< COMMISSIONER KIRK: We certainly appreciate your
coming and we shope that perhaps one of the tﬁiﬁgéliﬁe;ééﬁﬁié-

Sion can do is disseminate the information about the typé of

pfog;am that you're spea%ing about. Because, as you %éi; it
doesn't cost a dime and it . L e
MS. RAMZER: It doesn't cost a dime . . . -,‘
COMMISSIONER KIRK: . . . and 'you can do. it . . .
MS. RAMZER: . . : and it works.
217
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.. COMMISSIONER KIRK: Right : Aha:it warks;uiti'

MR. GOLDBERG: f ﬁﬁgt -- f ﬁ’ght 2dd before Ms.3 .
. | | o . B
Ramzer leaves, as she know s I had the qulge fortultlous op—“'

R

to sit °n'the‘Pla?£‘ﬁé;t to one of their former studentsgiqif‘?“

And, it ﬁég -- it was purely by éééi&éﬁt nd e began taik—-'f_

ihg; one: thlng led to ahbther and I. dlscovered her orlglns._--

:.pAha;—she s clearly a tribute to the teachxng that she got*

COMMISSICNER KIRK&IEThEﬁR YOu Very much.

| We w111 now hear Eugene Kelly, Jr., who s the Bé&ﬁ

at George Washlngton Unlver51ty. :?:; : ‘;,‘”

’

MR. KELLY: "My name is Gene Kelly,‘i’ “the, Dean_:'

of the School of E&ucatton and Human Develop"ent at George

Washington 6ﬁivereity.
: : to o - ot E :
. ﬁaaaﬁ fﬁéiiWéﬁaﬁ; Céﬁﬁiééibﬁ members; I have sub-

Educatxon, %aklng Crltxc1sm Work"; whlch is two part At

.-'A,

this time wwxll not speak to the second ‘part whlch is about
the elements of effective Eeééﬁer.educatxon. I will Bimit my ¢
fémafkg to what =- to what might be titleq "Brihging;draer té.
‘CEiE}E”’téfﬁii‘; T B |
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Not becau aéué”mé clai 1t's .a basket case. On the con-

-t

1n§ its paltry fundlng. Accordlng to cr1t1cs, téachér éduca-

tion is in disarray. This.has become a popular p01nt of v1ew'

Efﬁ echoed ji;'r:r.var'i'o'u'é, ways by prqmin_ent":;eaucatcrs and groups.
' ,ériticiéhnié.é7§é£§é§i6§ ES&E éfriife-for teachers and tea-
'ehér educaters.ifaﬁth of this criticism deserves serious coii-
sideration. However, much of it, in its fsré_éent Eé’rﬁ;' is un-
' §rddﬁétive and aésiiitatihg; To pétépﬁ?§§§\;hé criticg; the -

cr1t1c1sm of teacher educatxon is in dxsarray. It consist of

Q‘,

" a mu1t1tude of real and 1mag1ned deficencies. It offers a

m;xed bag of solutlons, some thoughtfui and feasxble, other

°

unxnformed and unreallstlc and several in confllct wlth

dtheré. And élthbugh this.criticism is needed andlcaﬁﬂsef

;helpfui it teﬁd§ to take on a 11fe of its own that beats away

at teachers and at teacher educatlon regardless of their suc-

"f'_. -
Ca

T Some of the present, widely publicized criticism of

.

teacher education is-unproductive; not because teacher educa-

tion does notjneed to be strengthened but mueh df—thé criti-

-

ié'bbming in., How-ean this criti -- how can thxs eomm1551on
bring order and orderly actiom out of all of this criticism
and data. .1 propose to the Commission five Gategories fqg

R | 218




orderlng the criticism of teacher educat1on. if the criti-

cism of teacher educatlon is considered in the llght of one

or more of these categories then such criticisms can be turn-
~ed into construs\}ve &Etioh bﬁ?laiﬁg on stréng;hs.
category Ohé; the purposes of eaucétioh. There is
E;talnly on the purpos ofvschoollng; It-is\true there is
‘widespread agreement that.séhools shoﬁid providévstudéhté
Vwith the basic toois of learning, sqch'as; réadiné; writing
éh& mathematical sKills , but where é'q’ we go froih théré.
' Should school teéchers heié stﬁdehts to deveiop_criticai in-’
telligence, the ability to quéstion and analyze? If so, what
ik analyze. If tHe schobis~shoﬁié-eaﬁ-
%ate'students'ih oﬁr cultural herxtage,yhoﬁ;aé.wé ﬁ&ﬁe‘thé

should they question: an:

choxces of what to 1nclude? How much attéhtioh should téééhi

ers glve to the emotional needs*of thelr students? To what \

y

/gb)extent shouid the schoois prepare students for the world of

work? .Toawhét extéht ihould teachers ahd schools assume.re*.
\\. spons1bx11ty Eaf matters tradxtionaliy reserved tovparents?
'fhére'éré driticisms.of teacher educat;oh.thatzes;a ;f
sume ciear out answers to thésé questtons.jifhose ﬁhoz?dht‘tof
1nclude more re&dlng method courseS"ln thehteééhér édﬁéétioh‘

of

educ&tloh. Complarnts that’ teacher edu

-




‘those who see education in the traditional role of passing on

our culture and its intellectual heritage. Any criticism of
teacher education must Eirst look to philosophical.assufp-

tions about the ﬁﬁfﬁosés of schools. iériticism of’téachér

the goais of éaﬁaaiiﬁg; Then comes the question about how
Wéii teacher education programs are preparing teachers to
,,,,,, [ - -

NG

 Category two, the history of teacher educatxon.

- Some cr1t1c1sm of teaoher educatlon_is stétea ‘as if teachér

education has been forever standxng stxii. There have been

‘many substantxai changes in teacher educatlon. The evolution

w

'an teacher education reflects a posxtxve response to cr1t1— -
cism and séif-éiaminatioﬁ;; The hiStory of change in teacherQ
| éa&éatéaﬁ snggest two Ways of maklng cr1t1c1sm constrhctlve.
_d ie'ﬁirst;'critfcism wili be;most effect}ve:when.ltzls‘
dIrected toward the contrnulng demelopmen;>ana strengtheniné
of teacher educatlon rather than settxng forth plans for

sweeplng reform. This does not mean that CIlthlsm should be

’lmuted or_chang t1m1d It does mean that there are many
N .
. strengths‘on thch to bu11d; both in terms of;effectlve

Wpractlces;ana'talented personnel.

Second, criticisms that recommend changes.that have
o iaiw . Ll : N ws L*"***'”"S it AWyt —
already. been widely 1nst1tuted_in‘teacher education are obv1f

ously of littie value. For example, thoSe who criticize



h ) ) : o o 7 ) : .
teacher education for not including enough practical experi-
. ‘ence are not fully informed about how much field work many

- programs already squeeze into four-year programs. 'The'critic;

ﬁhé'éé&é that a future teacher should have two yéars of gen-

;eral éducatlon in college is already s\écrlblng th teacher
i : B \\

'edﬁcatICn programsAgeherally requIre; Criticism that is not

aware of -pres egt practlce and present efforts will do little

'to strengthen teacher education:

Thréé,'éaucaticn broadly conceived. It.is no

mystery that educatxon is more than schooling: But; some of

the criticisms of téachér.eaucaticn do not sufficiently con-

o ’
a vast array of settings in wh1ch educatlon takes place.
Thereiare'twc wayé‘ih which this should be 55555555éa-

[ .

'1ndustry; tend to focus on a limited set of educational

goals, the schools have many educational goals placed upon

them and teachers are- expec

m
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Second,; there are some educationatl settxngs whxch have

shifted théir educational task to the échcclé and the schcols
have been &ﬁi&k'té,bicﬁ Ehéﬁ up. When crxtxcxsm of teaéheré

H

and teacher educailon~1mplles uhreallstlc *Xpe tatlcns for

_the achlevement of all educatlonal goals other institutions -

K4

‘are let off theé hook, and schools and teacher education

‘ programs are frustrated.

.;‘ ’ | -' R : | . 2‘2:77::2 ,_,,,7,,,_,”.“/
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S ,;~.mﬁﬂﬁ £ e
ten testimony. I encourage you to think - systematlcally amd

Fourth category, thé funding of teacher education, .

R SRR ETRETI.

e

which we've talked about over and over agaxn. The Er&ticsuéfrjf

v e

A %
of the most serlous questions, and that xs, of séGeré, der~

funaing. i$evere underfundlng is not the reason fos all
shortcomlngs, however, calls for changes that imply increased

resources without a eampléméﬁtary call for increased funding’
is destined to fall on deaf; if not least, frustrated ears.

Finally, the length of teacher education:  Pre-ser-

A ir'.ﬂ . | E teac

'vice teacher education is generally four years and persons

want to squeeze all kinds of things into four years. Persons

¥

may argue about exactly what sncuia-gé”inté teacher gféaaféa;”

"tion but in four years only so much can be accomplishec. S
. - — ; . G /"‘ i

Thus, currlculum cholqegimust be made carefully and executed

-~ K '3 \\

Intensxvely.n CrItxcxsms that Imply some rndefInItely lengthy
g . : ~

f\

pre serv1ce educatlon are calllng for the 1mpos51ble. : .

15 ' I'Ve dropped some of my comments, they're in writ-

deeply about theninformation and criticism you recexve; and,;

I hope that my remarks w1ll at least suggest some categorles

» COMMISSIONER KIRK. Thank you very much You
should have been inﬂour‘mornxng session.- Start off the day
. . . . €
instead of end it up. = .. % e

PRt




B LT ’ e 3
Rxchard Hodges 3%0 s appearxng from Becaﬁur, R

o

Georgla.
'MR. HODGE s& Thank y’o'ui; naaaiﬁ Chairman, for thé .
opportunityﬂto address the Commission. i~nodid like to

chiiéreﬁvin the giblic schools of DeKalb County ‘and perhaps

:Eﬁe fact that I raduated from a good Enéineefinélséhooi_aﬁd
still remember a li'tlé Of my foreignwggnguage that your
Eoiieaijiie; Dr. Summer, ;Tténtionéd: |

I ‘came here today without se'io”sfintent of speak-

to comment I w1ll submlt wr1tten comments to Dr. Goldbefg,a_

!

s you've suggéstéd, after they've been typed and edited.

o]l

.assume the eommlssion has heard; or w1ll hear; from "national

Parent's groups with similar concerns, but I canan)let the

4

momen% pass for a bf&ef comment*

There li a real need“te’make the teachlng cert1f1-

cate meanxngfui both to attract excellent students to the , e

~

'prof s1on and, l% hgps, J dissuade persons from the profes—

Awrltlhg and classroom management skllls. AsS a correlatbr, I

would urge the Commrssron to recommend the retentxon of the .

‘éMérgéhCY certlflcateiio ‘allow persons with subjéCt mitter‘
| skills to enter, or refenter the teacher oorp w1thout belng

~

\ ’
). N - . : - . to ~ N 3 B

v

e Tt
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However;

not re-

'},of performance based teacher.saiary rncrements or evaluation - o

3

:Amust'lnclude 1nput £ rom parents’. I hope that ‘the puhlic'f'#

¢ r\ . . Vo e W . .

schools c¢an Bé'as_acéountabié:for exceiience in teaching as
PR C o e o .'t T
Reverend LoWdén télls us~thé~christianfschools are. I rea—

lize that’ parent 1nput concerns are controversrai but in aif

candor, I feel that parents, such as I wrth two degrees from

N b
0

P

a -= a;good;'or even decent engxneerlng coilege,uand my wrfe

wrth two dééféés,‘one from ar teacher educatlon 1nst1tut1on

good multlﬁﬁirposé 'nstitution are able
RS% e 3

to recognrze rn, of hf"ngh~our h;ldren,(the results or in-= f

v
o]
Q
ol
=
[1
[1)])
o+
(D]
M
w
)
a]
€]
3
m

« o

termedlate outcomes, I thlnk is the 1n—term today - the re- .

- - - - -
-

"‘,

_ thls,approach to evaluatlon 1s 1mpossible to’ 1mplement, %¢r¢

we

various reasons,;tﬁén i thian perhaps, the klnd of testlng .

,.,'

that has been d1scussed here today is. the only answer. I

. is a morass of legal, éth;cal-and colléctgve bargalnlng prof§
. . e ) . . \

N | - P
he - )
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, bléms;;]ﬁoﬁeﬁer; I hopé that the Gomm1551on w1ll note that;itiﬂ;

is one of the ways,‘or perhaps the only way that certaIn —_—

\ . & ’ _ (‘\'

considered. We've heard much today abdut testIng prIor to;éi,‘

"teaching edﬁcatlon program, 1ntermed1ate testing and 1n1t1a1

’

certification testing. ﬁowever; iE there’ is no consumer in-
put to the in-service evaluatxon to: Identxfy for correctton

Ke problems wh1ch slip by,;or develop later, and to provmde,?‘

countabxlrty to the consumer/taxpayer and to the stadent/-:;

AT

parent consumer there can be no real excellence 1n teachlng

:flCétlbﬁ.' i regret to lnform the Comm1551on that alf the

3

| Eéachéfs in the pubiic scﬁoois are not Ehé ~-- like thé‘éha:

,“"

"'c'—, personable, positive, warm, enthusiastic, capable,

‘

parent; hope for excellence, regretfully settle for.sliéhtlYf~

better than medlocrlty and hope to" help my ChllaIED overcome

1 I reallze that the teacher alone is not responsxble for all

of the problems in the classroom and hope to work w1th school

boar&s and other groups tovhelp alleVLate other'problems'that

. . o - N . B ) : B
77777 - i s . o ’ . ta
- - . . - ot A

7 may exist: -
.Thaﬁ*k;-is;ca; R P

\i . .-:’ .7 N . ' B E

, ;ﬂ‘if. : COMMISSION KI RK- Thank you very much And, I ';

th1nk you h1t on’ one of the'concerns of ‘the Comm{sSIon %nd

oo




S

sthat: is.that we must be reminded;: in fact; parent's; them-

{ . - S o o s . - - L L
ves; must be rémrnaéa that they are the first educators og

=

e

wn!

the children ‘and that institutions are there to assist them:

. And; I am quoting the words of the President when he areeted

. us.at the white House on the first day of our Commisgion

*

meeting. L | . .
We'd like to have the next person to speak, which
will be James Grey, National Writing Project, Berkeley, Cali-

N

"+ fornia.
MR. GREY: Merbers of the Commission, I'm James
. Grey from the University’ of éalifornia,%e\ﬂgeﬁey' campus ;
N DiréctQ:ioﬁ the Bay Area and National Writing Projéct, two

praograms that I'd like to bring to the attention of this
Commission: | | . ; —
in order to achieve excellence in American educa-

tion; at lesast three steps are essential. We must grant pro-

" . fessional status to. teachers by recognizing that ‘teaching is
" a dis€ipline; and that those who know it best.are classroom

teachers; that there's a body of knowledge that cémésiquf‘qf

the classroom that is as important as the knowledge that -

comes to us from traditional research.
Y L .

Second; we must support €he real achievementsy I ,

' - mean, equal aé%ievementS'of our classroom teachers. Excel-

lence is not easily achieved in the classroom; there are

v v - ’ : o . . ,

often small steps élphg the way and unless we encourage .those
. ' s

; R .




s : : . -

T

~

ment is possible, possible even

education: We must aéﬁaﬁgEEéEé

sary literacy; and literacy in the broadest sense of that o

term, to in turn achieve éRCélIéﬁCé in their cwn lives.

[ — g -

Success of the National Wr iting Project is primari="

1y due to its unique ihtegraticn Wwith the above three essen-
‘tials of achieving success in excellence:

That is, first, recognizing the individual achieve-’
maig; of. classroom teachers: ,

Seéeha; tapplng the knowledge such teachers ‘can

o o . B \
contribiite to what ié'kdeh about “the teachlng of wrxtxng;

i

by -its uhpréceaéntéd aacpticn over the past six years by
regxonai centers,; not oniy across this country; Eutxabrcaa;

and by the -fact that iast gear aicgé mcré“tﬁéﬁ EéEEy—aﬁél 5

touched ?y the oroaect oo - o .

r ’

- The parent prOJect for the Sitiéhaifwritihg PrdjéCt;

228
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is the Bay:Area Writing Project: And, when that project was
established at the University of California, Bérkeley’Campus,

in 1973 we knew that most teachers were inadequately trained.

to~ teach wrltlng, that they were unlnformed about what is
known about the teaching Of wrltlng, and that there 1s no

exxstlng systematxc method of 1nform1ng them. But, we aiso “

] .7

knew that there were outstandlng teachers of wrltlng 1n ‘the

k4 -t - . -
i . * . -

schools: '%éaaﬁéfé ﬁho, out of necessity; in the pr1Vacy of

their own.c;assrooms had developed successful approaches tq‘"t
. R . . 4 &
" teaching writing. In the Sufier of 1974, we invited 25 of .

- ~
these teachers in the schools and colleges of thé'Ba$ aréa te . -
come to the University's Summer Fellows. We brought these
téachérs togééhér to demonstrate and test the'approaches that

they had found successfulkln Eheir owrr ciassrooms. Ah&;

-

,.,,_777

: o ﬁ T
up programs, we &ia not allow these teaég%?s to melt 1ﬁto
their 1nd1v1dual classrooms agaln at the end of the Summerf

'@?Ehe Summer 1nst1tute has tralned them to be effectlve teachj

ers of other téachérs; and seif;supporting in-seEViééﬁpfoe

grams in Indrvxduai dxstrxcts thféhghout the Bay area. Ea”h

Summer, as the proaect grew, we repeated this process w1th

« . . —

more and more teachers, and srnce l977* wrth massrve«fundxng

from a -- provxded by the Vatlonal Ehaéﬁméﬁt ‘for the Humant-

i .' ;‘ - “ - .‘
ties, in more and more_reglonsgof thefcountry. G 3 s
f_ -— . ._,4); B . .

- B
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L

American educatioh. Ehe'ﬁational Writing érojéét-Béiiéves"

that this relatively simpie staff development model that

:.0_‘ o ‘- -

tra1ns teachers to teach teachers can become the foundation*

for a hew national‘effort to Improve_teachxng in all fields

.
I . -

of instruction. It's a model that turns the; traditional

tap-aaﬁﬁ university role of working with teachers in the -
) 3 -
schools upside down. Eeachérs c&me to the various,campuses

»

,,,,,,,,,,,,,,,, - Wi Y S
and SChool programs sponsored by the National Writing Project
sités volahtarily, as colleagues, to share their expertise i

and to, learn from each other. Teaéﬁérg who are ErédiSle/bé:.

’
»

-

developed in. real classrooms with real students: ft s a suc-
: L . )
— féééé modéi it celebrates good teaching by putting a premium

on what issworking.

L
T

in l980 the carhegié ccrpofaticn of ﬁew ?crk completed a

The success of the model has been well documented.

three—year but51de evaluatlon of thrs project, an evaluatton

- .g
. M N .

S étﬁdy that was d1rected by Mlchael Scrlbben. ‘In his execu-

tivepsummarﬁf Scribben stated that'; -S: :
"The projéot appears to be the best S

large scale effort to Improve compo—

Sitioh‘ihstruCtioqinow available in .

< —

. ' ‘ ‘this country.. And, ceftainly is the

R

LY
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G

o '~ best upon which substantial data ate

~  available."

Evaluatlons conducted at other natlonal wrltlng

,prdjéct sites have also abcuméhtéa the projects significant:

impact on participating Eé&éﬁéfé and their students. The
o »
growth of this project has been something of a phenomenon.

Over the past six years, the support from private, federal, .
. v N -

state funding agencies and the support of universities and 7

schools nationwide the national writing project’has grown in-

to a world wide network that now numbers ninety-two'sites.

Eiéhii-ihfee of these sites are:located in the United States;

in forty —three states. There are, for example, one or more

Y ‘ S
site, the East A51an ertlng Pro;ect, serves kmerlcan teach-

ers eachlng if 1ndependent schools in As1a._ Thete are twa

sites in Canada supported by Canadlan funds: One site in -

Eﬁéiéha.théfisupports tﬁe,contlnulng educatlon of British
teachers. This §eéf é-ﬁiioﬁ site in dﬁeeﬁéliﬁa Will be

‘establlshed as the first of a projected Australian network
]

and, Swedish eduCators are now examlnlng the model as a means

‘
:1 [

of soivxng Sweden 'S growxng 11teracy problemsf

~

ivtzi“

The spec -- thesize of thls prOJect is a hzghly

o
e S R~
cost—effective program thatﬂrelies_heav1ly upon local sup—

-";.'.-"_’;: e Y .31 ' D e 230
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,‘ §6rta I am proﬁoéing that the Natlonal ertlng ‘Project and

the powerfub potentlal of the Staff Developﬁent moaéi become

- .W

&

the Reystone of your thlnklng as you consmder recommendatlons'"’

sito improve the qualityfof excellence in all oﬁ;America s

Eiaééroaﬁéz With new support ﬁéé&é& 6665 ‘the next fIve SN

[y

al Writing PrOJect has the qﬁtentlal of reachlng tEachers In

every,sectlon of thls country éﬁrougha program that prov1des

teachers w1th\cont1nuous ‘and systematxc training t ,ﬁ ’ughont

ﬁhelr careers.
COMMISSIONER KIRK: %Eéﬁi you, very much. it's a
very Interestxng project, we ve heard a lot about’ 1t. we

dldn t really know what it was all about so. you ve brought us
‘ .
up to date today on tﬁat; We've_been~—— eome-questlons among

4

the Comm1551on members e e e 2 - o

MR GREY- That was the fxve mlnute ver51on of what;

)
it was about. . ° :

: éoﬁi&issrbﬁER RIpK: Right. I'm sure with all those

successes you could go on ana oh, I'm sure.

r . -
P n

who is thh the Instltute for Réééarch, Development, Edg;neer

-- and Englneerlng 1n Nuciear Energy, Atianta, Georgla.:*

COURT REP ﬁ ER: Excuse me, let me change my tape

i

first;" pleaée.

- ~

» . : R T e e . .’
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COURﬁREPORTER:' We're on the record.

~.MR? ﬁiékédﬁé Commissioner Kirk;, eommxssxoners. :

'have chosen to speak atl this public héaring of ‘the National -

. Eommission on Excellence and Education on teaching and tea-

o7 cher educatlon because of my long standlng 1nterest in the

-subject. This interest is reflected in my career pathpdﬁiéﬁ
\\  includes fﬁﬁriéeﬁ years iﬁ Academe as Pﬁisiés'ﬁroféssor;Z ’
Bepartméht Chairperson,. Dean, ﬁssistaﬁt Vice -+ aﬁd*ﬁss;stant'
. .. » .

che-Presxdent for Academic ﬁffairs; Most recentiy I have ;

: Vo . = : ST )
ing firm; ‘ \ ' ’

’ . ) . o : o . o oo -; , ,
N I believe that»any‘recommeﬁaation that's¥made to

fore the problems in our educatlonal systems can stxmuiate a

P~ . ~ -~ . t
’

broad range of aﬁaiyéis; However, proposed solutﬁons should -

. . -
,

be examlned carefully for many will possess nI9 the poten-

% t1al to exacerbate the sxtuatlon they ‘were supposed to have

LA
. 4"

) ) rr

fleét an 1mprovement in the qualltg of educ%ﬁ then our I

xw j - Cd e

recommendatlons ‘to the. Secretary must be votd of”spurrous 5

proposals; I have sought thlS opportunlty becpuse I belfrve

4
5 that my backggound prov1des me(Q;th a perﬁpectlve that can be

f ¥

A.,I L i . ' B 3 ’5{1 » L ,'_, ‘i’ ;&,'
. =

lm;,”_ .fjgfﬁe S T jij;ifr, o
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universities e

- ~ Th

P

re are three areas 1n thch I would lxke to com— '

o

ment briefly., These are; teacher education, excellence in’

- minimum standards; and-:the need for change.
7 The strength 6f-a;béﬁaéfaéié:saéiéty.is dependent
: on,_the abiiity,of tfat soc{ety o make ChOlC s which serve

‘.weii the varied and competlng 1nterest of;rts members.”Tne

ability to choose, to select, to dec1de 1ntelli”éntl§‘is a

2 ) ’ K N
function of the anaiyttcai skxiis possessed b¥ members of
that soc1ety:_ Such skllls are usually developed in the for—

mal educatxon receiﬁed by an 1ndlv1dual There can be no
. 7 " B

m1sunaérstandlng, in. a soc1ety that valu es féeeaom with

. i Lo

.,-

respon51b111ty, educatlon underglrds aii 1nst1tutxons.

' Teachlng cannot be llghtly regarded ,1t is foremost it suc-

‘O

:eons1der ‘the teacners that,og{ 1nst1tutlons.of hlgher.educa_
| tion have producédff Many can be. found in this commun1t§ and
| in others,‘who teach physxcs; chemlstry; mathematlcs w1thout
’college training beyondva gear or two inﬁtheée §i§ci§lines;_;

Such teachers cannot g;sy&aé perspective 65_& discipline; or

Eeip_tﬁé students understand the limitations of an approach
or a particular aéﬁroiiﬁétiohﬁ e s .

| ' am_oftepia;smayed:when,i;hear o&gers_s;eak of the
mathematical aéfjciéﬁaiééffﬁ;ﬁhe“ﬁiébaraticn'of college
freshman. invar;aﬁii_the'Biaﬁe is piaééé onzﬁhat.was Eérﬁéd

s | 233
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‘red a few years
':. 33, . Lo . . . ' -*'--_..," - 3.:

P

%

[

the "new math’. o

'"athemat1CS'educatoEs

'.‘o‘

> ‘

dec1ded that many of ‘the mathematlcai éoncepts thch Were

_that théy could be taught earller. More lmportantly; these

concepts, if' """"
I;“c'_.i o

cxatlon of the structﬁre of the fleld The objectlve was to-

'l . @,

of only rules. Such~an appxoach d1d not stand much of a

~ T T .
chance s1nce many oﬁ those entrusted to teach mathematlcs did

not ‘understand enough mathematlcs to place the new approach
in pérspective; 'Students in coiiege who want to aVOld rlgor

and work’ -zvthe rlgor and workrof majoring in a‘content dis-

_ clplxné often’ choose teacher education: ,Thére are certainly
| o o

eiceﬁtxons and we must recognlze that our teacher education

prdgtags'da not~§enerally;attract~the better students.
We do’have a Major problem in teacher education.

The recent events at the University ofCalifornia where a

[}

" faculty ccmmittée'féééﬁﬁégge& that the school of education be

I ol 7’7 - - - Y . L Ll ez
aboiished is an example of the type of challenge that will.

probably occur at other Instrtutxons. At the University of

eaixfdrnla, the Aaministration interceded to save the school

- but with stlpulatxons, the foreﬁgst of Which is that future
_'2 . - L . R
Eacuity appoxntments to the school: should be joint appoint-

‘ments involving other schools. That Ls; some other disci-

[

O - S "
,mIspiaced; for what~occur="

s

Ry



pline: ' This thPust toward knowledge of thévéiseipiiﬁé must

' carry over into the teacher eaucaticn pfagfaa; The ieast v‘};i

-

,77477‘ - —_— — T .

schools have aadptéd and qge adoptlng ‘the use of examlnatlonsf :

Q. '

to measure whether a_certaln minimum knowie&ge had been ac-

oy

qulred by stuaents:Q'Thls mlg;mum usually ‘involves such tasks
as filllng out a Jop appllcation; ertIng checks, and follow-

-1ng the dxrectiéne on the label of a can ‘of soup. This quest
- .
, ' t
_fbr;the‘lbw‘étanaara;_thé Weak-stanaara; undermines the .
o »
éaﬁéaEiénaf»§f6Ee§§ in the system that employa such’ measgzeé(

o . +

{ .

w

ystem will influence what ié

: Thé.mlhlmum standard in a given_

'

Y

termed ex&elient. in 'that system.. The mijgﬁam standard wiii;_.

permeate the ‘Structiire, §hapé the expectations of teachers;

s ~and dramatlcaiiy 1nterfere thh the views and attltudes oﬁ\

students(éeward.learnyhﬁ; théMselves and thelr teachers.'
‘Excellenpe is a deiifanie goai and if the effort is made,
" these Minimum standards will take care of themselves. L
i

' In many of our state colleges and universities prp

“

\ S T
grams are provided for those who evidence deficiencies on

- . _;7?/ - %i E 71777
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some diagnostic instrument. Such programs are tﬁéﬁéht to be

fair and to provide opportunity to students that might other-
. .z - 7

_wise not be'able to attend college. Such programs should be
carefully examined.  They require a significant inVéstméﬁE”iﬁ”

nel who are prepared to address problems beyond the material

P

' to be-presented. The answer is a higher standard for the
[ 1 . . ' :
high school diploma. o T -

- 'Richard == The need for change. . Richard Mitchell,

in his book; "The Grades of Academe"; points out that a major
7o ) ' o E . .
problem with , public education‘ can be tbé_.ééa to th,té tééChér

N

" training‘academy, and I quote; Yy L
. . "There's little enthusiasm in the.

4 _teacher training business for out-

“standing intellectual accomplish-

o

‘ment in would-b& teachers.. One RIS

' g plain theory is. that since the teadh-

st figst relats to the students befofe

o , ought to be as much like the student
as possible. Very unlikely in the -
. o _ _ ~ . o " ~ Y
case. of an especially -intellectual

. teacher. ™ TN
- © . \ . . .

Mitch§11 tells us that two fundamental principles
N , g! tples




-comprlse the underiylng theory of educatlon in Rmeri a.
‘\ ca

These are Humanlsm, and Behav1oural Mod:fxcat:on :Humanism

8
bearlng demands of knowledge,‘scholarshlp and loglc._ And,

Behaviour Modlflcatxon descrIbes some desxred outcomes in the o

-

-students: . It is. the contentlon of Mltchell that anti- acade—

,,,,,,,, — o — —

7 m1c1ans are in control of publIc educatlon; Mttcheliralso is

very pess m1st1c about chﬁnge. _He wrltes that the state of
&

- 1 - -

Amerlcan government is s1mp1y -— Amer:can government educa-
tlon 1s slmply th a problem that can be solved.‘ It is gov-
PR .

:erned bi{collectlve ascent, not IndIVIduai taient ‘It

- 3

absorbs ‘the ‘shock of every cr1t1c1sm by pretendlng to reform
.k i

_itself, only to transform into luke - whatever it ciaxms to
- embiacé into nothing but more of t( .gamé. ‘This.is the chal-

. lenge to thé Commission.- Education in Amerlca needs change,

. 't'hje' quest 'Vfor{dévélépmént of the total p"e"rsan ‘need ot be an'-‘
tilinteliéctnai. Excellence is not so far removed, so

v‘abstract a notion=thatvﬁé cann recommend the path Readlng

;angiwrltlng, stﬂdents mist ;ééd{'and read dand reii; not ffaﬁ

- o

some approved list of rlghb E%&nkxng text developed;through
A ,

the collectiVé;éffort of some committe. And; students must

%rite;_andlwrfte; and write: Thos@pwho 1nstruct must'présent
thése,skiitis—," whéréé‘-théy“can- be fol;nd';- a fev/v are 'cu'rre'ntiv
. . | . .
h1d1ng in -the system. '6Ehers mﬁst be prdéucgd'by coiieges
- and un1vers1t1es'who dema(d more of the teacher educators..
f N . - - '

]
rsh



S ) -’\ . ) . .“ '.‘i'
- f'il stop B AU » s

7_\‘ . \_'.

.‘w

COMMISSTONER KIRK‘ Thjnk you -very ﬁ&éﬁ;“'I'm'véry

pleased to hear you mentton that book, I knew Fomebody would
. J‘

&, | L .

I'm s'rprlsed 1t has 3ot been mentxoned earixer,;"The Grades»-,

” of Academe“~

v

The next peQSO'

a.teacher:from~Felum;E§L

Eg-speak w1ll be Pat Wbodail, who's

A

"Qrgta¢

MS. WOODAL‘i,:Thank you, Madam Chalrman, CommlsSLOn
: ' ey
."members; P-do not have Wrxtten testxmony, but thank you for

- » . . % -

-;_,thls opportunity to share‘?¥‘cohgerns and personal. experzence
‘1_ o — ]

ﬁuth you.. For the'past seven years,I h?ve taught flrst grade

‘l

T

iih\ﬂuscogee County, that s rnwvolumbus, -Georgias; fﬁrecetved
S D NS =

Elé.caﬁa Maste§.s degreeﬁifﬂoﬁ eolumbus College, which is
~ 7 '. ] o . - ,{ 77777 -
\*'also in C\"lumbusi Georgla. In varlous readlng courses offer-,l

For five years; the Muscogee County School dlstrlct used the

-a, 3

-

\to reading; It was very tnovatlve with a llght8creen for tigx
. - - B e N T

vocabulary words to stick gp‘oni‘with fiiméEfiﬁé; records;’
(=]

ektra books, §aﬁes; aii sorts of .things. ¥hat the chll&ren‘ g. :

2 L

just loved. Unfortunatel;\thls ser1es did: not meet the needsvb

;( A

-

of the children that I, was teachlng. The-ln—servlde progﬁams,nf

and reading consultants did.not seem to be able to help e
_ : -ants. did. not ! .
: B ,

. K i : i . -
. , L ] y
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“*either. I qult worryrng when I\was told by a consultant that

because these chlldren ‘were dlsadvantaged soC1ally and econ-
- L

\omlcally that this was normai achxevement* At the the, I'

dxdn't know better. T ‘, T

X :

T Durlng my S1xth year, .1’ pxloted thgf-—‘an economy

o2 "" 1 iv
77777777 ¢ Its approach to de-

codlng words was‘ph netlc.' For the Lrst'three months,-I e

chlldren—Wéré_' dl'g better than my preVLous classes. in

8 -
. — PR ) PRI T

-’ﬁ'g"e’t a book to read at. honie.' I wa s'amazeg when half thg
o half the
._ - ; - A 7 B T

chlldren Were readlng in tha £i t, secondzgradéyreader by

May. By June, I was'agaln enthus1a?tlc about“teachlng I

had

§ood‘iob;j That Sprlng, the,school .

[\

7 found somethlhg that‘did
.'sztem adopted a new. readlngﬁﬁerles, this tlme by Holt and
.leland :It.boasted of a’ tfeﬁendobs read1§g success&gate us-
o B z ) ".ﬂv
rng phonetxc, comprehenslon and decodﬁng strategiéél;_by Jan-
; ) "~

ar ~

uary, of this‘year; the chlldren were back to’ the same level

v . -

as they were 1n Hoit* It turned“out that the Holt«and le-

e

-beglnnlng and eniy/g sounds of the wor@ and guess the rest of

-
- -

the word through the use: oi’%rltten, oral,,or v1sual clqu.

. ~ 1
The comprehens1on cgmponent is excellent, bpt chlidren cannot
iy- ]' . . ;}‘ B ‘:', - R K




[

tlme. .In February I saw 8§ TV morle by Hallmark Cards on ;

Marva CollIns, An 1nterc1ty teacheﬁf?ho founded the Westside

B Prep'art_ory Academy. Her children were just-as disadvantaged

as’mine and pfasabi§;évén,mcre sé;,%b I ordered the series

'R P .

ste used, Professor Phonlcs, for, $1g 95‘ It was 1até in the
K ‘ B

year, but I started using it- in addltlon to the regular read—

,1ng setléé. ‘Wlthlh one'ﬁonth there was a dramattc xmprove—
:t; .l' B .

ment in my student 5 spelllng, readlng and creatlve writing:

,,,,,,,,,,,,,,,,,

-

'S, ‘tive for me.

~ s As p01nted out earlxer today; by Ba\bara Peterson,

.

there often is a gap betwaen what is taught 1n college educa-

txon courses and what s actually gihng on in the schools.

Theory without =ap'p11'c:'ati'oh is tﬁugh't' by-p"r'o'f'éss'csrs Who have

been out of the classroom for quite some tlme. éollege edu-
Y

cation programs, for exampleivcourses in réad ing currfcula,

dé not adequately prepare teachers for the below average .3;"'
. i .
IO . . :_7 R
socially and economxcally dlsadvantaged Chlld ‘5,7 e Lo
N e ?haﬁk you. " : . -f;;i=‘i5 b
P Sy e L
. \ B CQMMISSIONER KIRK& I thii‘ik théﬂ f::dijld bé §éia fer
- . . " "

questioﬁ/ asaa& the. ~- therfé;t Ehat
R 241 e S‘?
. .._; .’  il HaR r. : SR : . T 54”

e and I. am now argulng W1th the;gy



Phonics", and the other ones tdo. So, I would very much like

to talk to you afterward for a minute: o

MS. WOODALL: 1I'll be glad to stay.
COMMISSIONER KIRK: Thank-you. R

SN ' Our last, but certainly not -least, person -to speak

today will be; now we have two people. here.
3 B R ST
" \Afe you Wayne? .“ M Ve

=

a0

MR. WHEATLEY: Yes.
. TR

s ' COMMISSIONER KIRK: Okay. Wayne Wheatley, with the
§ R e P ' '
- Counsel for exceptional children: : :
I3 gt : . X :
' B - : - - . - 5.
. ;'Aﬁd“ié that Greenville, SoutH,Carolina?

ﬁg..WHEATLEY: éight.rr
' Madam Chairwoman and mémbers of. the Commission:
- R ¥ -
1'~Iimih§ré as President-Elect of the Eéééhér‘éducéticn Division
of tha Counsel for.Exceptional Children Ep speak to you re-

. garding matters of special education.and teacher. education.

One of the things that comes to mind; after hearing much of
C T I S ¢ - , :
the 'téétitﬁbhy tqaay in regard to the prbbléms} that we fac'e in

: ﬁé&éﬁéf education, and in our schools; is that it §é§ﬁ§lE6 me
N C ¥ - - .

é%at‘i(-is virtually impossible for any of the Strategies ad-

' ' N
vanced to work effectively unless they work with that 25% of

Y the children which we have just heard about, which consists

w?%f.thé children who cause most Of the difficulties in school;

&isciplinary and learning problems being the slow learners




7

_ and handicapped students.” And, alQng those llnes, in the
; .

preparétidh of teachers we face many: problems, some of which,

s o

I think are féfﬁt?Géfy unxque probiems in teacher education;

One Of thdsé’prbbiéms'ﬁs == is that,'unllke many other areas

of education and teacher eaﬁéatiaﬁ, we ‘still face major

shortages of personnel. Ahd,,tﬁésé—pér%'hhel shortages are
{

especxally sxgnxfxcant in certaxn areas of'ﬁaﬁaiéaﬁﬁiﬁé

-condltlons in certaln geocraphlcal 'eaé of the country. I°

will come back to,some of the klnds f things that might be
done to help with some of

Aisé; there's a

.

‘cation teachers which is necessary t/f We're going to work ef-

fecg;vely with. these chlldren. And, i{ﬁbuié maintain that'if
we're going to educate these children 1n the publxc schools

and not deal with them effecti Veiy xt‘s questlonable 1f any.
L S -4
strategy. will 'work for the dthér'75% éithér. Okay. Along
N

those llnes are many,; many; I guess, strategies, many pos-

isible sblutions to' the problems. I think the prbblem; it-

self; is too complex to go into within the five minutes .that
we have here. Eﬁt, there are: sorme things, I think, that ;

sist us with these problems. One of the major éiééicultles;

» o e

24
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s

low 1nc1dents handlcapplng condltlons, sﬁchfaé,.proviéing

teaéhéré for ch:idren who are deaf; bixnd, ‘orthepedically

. 'handicapped and éoiforth,ﬁthe‘actuaL-numberfofitéacheféﬁneéé:vfhﬁ

) % 2
o 7

ed in the @ﬁhiié schools ié reiéEiQEiy small; yet theée

ers., HoweVer, it's Very dlfflcult for a unlver51ty, consxd-5

- v

- - . 2

number of téacheré; It L&«f‘ there is no way in wh1ch an 1n~'

.
a-

*Etitution can do that effectlvely W1thout some means of ex-

al'éupport. Along thoée lrneé;rI thlnk that there 1s,a
B!

need for contlnued federal 1nvolvement through branches of

thé,fédéfai éoﬁefﬁﬁent;uéﬁéh as the BIVISIon of Personnel

vire%aration,tto provide continded eupport for some programs .

of deaixng dIrectiy w:th low Incxdents hand:cappxng condI~

ttlonS; and 1n certain rurai spar ely] opulated/areas. 1

hiﬁk that wi thout support it's questxonabie if we'ii ever be
- ,\ .

et

prdvﬁié éhdiig'h ééﬁ}f)éf:éi’it tjiiélity tééChérg for thbS’e

v

'Also, there is a continued nééé'ior'réséatéh’ana
development éfforts in Special educatlon teacher educatlon if

J

this fleld is’ to go for’ard. We're Stlll under a neo natal,

or lnfancy stages.

.. .; r :
The é"ond area "of dlfflculty 1s the lack of coop—

eration tha@ exist$ between regular education and Specxai

BT
|

(9]

'7 . S R 7‘7" : . A



-

education teachers: This .problem exist not only in thée pub-

lic schoals hut‘inauniversities and colleges; as ﬁéii;ﬁ The

]
'

atiéﬁ in the area of specrai educatxon and; censequently;

lacks some of %hé sensitivity needed to deal effectively with

thes;\shlldren, and the eachers who teach them. -One of the

Lo resulté\hf this t atlon is that the spec1al educatlon‘

-

[ N R

teacher In the §h5iic schools oftentxmes fxnds ‘herself bei ng
] . . .

a relatlvely lsolated 1nd1v1dual who 1s not understood any

,,

better than are her chlldren; The resuit, oftentxmes, is
that the teacher flnally deC1des that she will leave the

teach1ng profe581on, which agaln, compcunds the probiem of

- the

condltlons th& life -- average psofeSSLOnal llfespan of that

teacher‘is two;years or iess; and, ;_would malntaln that the

‘reason for that is. -not th §ai*'y fevei but thé-devaluaticn

1'.

Tw;thln the publlc school system. .
.2 T [

- Along those iInes, I thInk that there have beeh”ak
humber of federal efforts that havé beénfsignificéﬁﬁ;’éﬁé
Dean's Grant afforts, the regular eduqat:on in- servrce_ef-

- . ",/v‘. :

BT ’5-
forts; w1th the stlpulatlon that akl teachers:recelée some

' L _ 244
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way to handle that.'

1n-5erv1ce in the needs of handlcap chIldren through Public

Law 94 ‘142, I thiﬁk,ﬁhbéé'éfforté Véry aéflhltély hééd to

continue, along w1th research and development efforts to;tr§

‘to develop public school program models which prov1de for

adequate cooperatlon and collaboration between spec:ai educa-~

\

Eioﬁ and .regular éaaeatiah; It is quéétlonablé if much of

‘this will be done unless improved certification standardé are .

brought Into piay,_ih which all teachers have some prepara~_

tion of epeciai~éducation;i~And' all spec1al educators have a-’

\,

cialization and I don't, think"we hear some of that;"iﬁhat

fication process of learnlng; that there be gIven an overvxew

of the problems of -- I think, some -~ of educatlng the

R N ‘
handicap. Someone mentioned earlier somethlng about the pro—‘

blem of mainstreaming which is fiow mandated andrthe;egs<n :

MR. WHEATLEY: Most of the teachers are not only

inadequately prepared but in man? Céééé - wé ﬁévé‘é pfbjﬁEt

)
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found that at the/hxgh school ‘and mxddie schooi 1eve1s that

-

in many cases as many as 70% of the teachers iﬁ the school

-

ad no 1dea ‘as to which chlldren in her class were berng
malnstreamed had a. handlcap or a. learnlng problem. Conse-

'vd, !

quentiy, there was ' no effort be1ng made to meet those chxid—

-ren's needs; The aiga’gi ne probiems Increased. The atten-

"éancé §robiems were obV1ousiy increas;ng; - The droﬁ—out.iaté

3

@ecame more. 51gn1f1cant, and so-on. The idea that the tea-

ch\r\dldn't knoW Would have been-flne If tﬁese chxidré “‘had

‘ k.
been maklng ééequate progress -in the classes but they were

M\7\7 T e i v
not,; the cooperation was so poor.

_after the teacher found out that:these children aid have' a

haﬁaieap”p'iﬁ'g' ccﬁéiticm “the résu;i'

P 3

because of 1nsensx;4v1ty, or in many"cases becanse she had no L

Lo -

Idea ‘as to hoﬁ to go about meetlng th1s chlld's need We ve

been very remiss in teacher eaucation not.to prepare teachers

to deal with all the children 1n Americ a5§'sehooisl : ©s

i‘

MR- FOSTER: Are you -- are you; however unbaiance

ed," thInkIng of the future, are you convinced that maln—'

streamlng is the way to do it?

MR . WHEATLEYE I don't think the e's any othér pos=

Q ,,,,,,,,,,,

',f thtnk;'fxrst of all; if we re really talklng about prepar-

1ng these children to become taxpaylng, contrzbutxng members

_ . _ s
“ , o s L
A4 'y .- N

A

C—

247 T e

-



2

-
-

,__of society, there's no- way we're going to teach them to live

a

7Iin a normal worid ;f we educate them ;n anrabnormal world by

pﬁiiing iﬁéﬁMcﬁtfaf thé'mainétréam’cfﬁpubiiéZééuéatiaﬁ'aﬁé o

'educating them in very narrow, lxmxted envrronments in which

jabnormallty becomes the norm._

; o GGMMiSSiGNER KiRK:_ When you re speakxng of excep-.

tional ch%ldren here, could you define - are;you speak&ng;of

-

fhandicapped?

2hav1ng all of them handle,thxs;

iPave special prograﬁs to accommodate}the needs of thos

,f‘ ] MR. WHEATLEY: I am Speaklng prlmarlly of handkcap—

‘ed and talented chlldren.f There do need -~ we do need_to

) : '

»
v - -

from the malnstream of- soc1ety and prepare people'who,are

<
t

capable of survxvtng in that socxetyg -

s COMMISSIONER KIRK: One last questlon. You -:.96u
‘ - . "'".

saId that there were many - there were only a few, really,

people, and how could the 1nst1tutlons do thls, thlS handful,

- fhow could they educate thls handful? Would you suggest ‘that

the1r be certain 1nst1tutlons that actually:spec;allze 1n_ i

Kl

f—ghat; more than others, and have the person go»to that insti-

% . T

tution as opposed to perhaps some place where they llved,

travel to another state to attend the 1nst1tutlon° In other

~ (=
I

words, hav1ng 1n the - w1th1n the schools of educatlon not

kg

v
e

"ﬁr



- » . 7'Z~ .Mi ) o v i i
MR .’ WHEATEEY: 'Alcng that line, we've been doing a
s .- -

"’ number of" thlngsg QpSSigl educatlon teacher ed pfagfams are

falrly common; of course, in many of the colleges and unlver-‘”
‘sities and ,even some of the smaller programs. iﬂut; ;ften—
| times you have the same thing existiag ;thér.é that exists.in
N thé,puhlic schooi, two paraiiei worlds in nhiéhi §aa knon,

' Eﬁié'gfaﬁﬁ of people prepares the s ciaI education teééhérs'

fand this group of people prepares the regular education tea- .

chers.. And, they don't communicate very weil '§n§ what we -

’

have happenlng is that in the methodology courses in regular

EE |
\

ieducatron the graduatlng students today, w1th a degree 1n

better prepared to deal wi hw_h handxcapped chlldren they re

- occurred, who ‘did .not havé those handlcapped cHlldren. One

' l Y

l'of the problems is that many of the elementary and sec ndary

' educatxon faculty flnd themselves faced with the dllé of

.

tr91ng to pare teachers to work with hind,capped chlldren

‘when thé?; themselvess have never had that experlence.

COMMISSIONER KIRK. Very«good;

MR. WHEATLEY: ﬁnd;?that’s a major part of the

problem. And, I think7thére;f a real need for’interGéntion

on two levels, one IS in, the oubllc schools to try to prov1de

]

-

S
.
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-~ N i . . C'_,; . . P
. methodology for working with the handicapped, and the other

,ls
T S
'EF_thé institutions of higher education, provide graduates’

is we have to cht this problem off at the source, and that's

Who'ar? competent to deal with all the kids they're going to

fééé.\\¥

COMMISSIONER KIRK: My sister teaches the deaf:

. oOkay. ThAnk you very much for your testimony:
L ] . - a . o
_ I believe we cam now ¢all the hearing to ad end. =

. "~ MR. GOLDBERG: I just want to make sure that gvery-
body's testimony is_ submitted. - \

x.

'COMMISSIONER KIRK: Maké sure that all of your

- ; . .

testimony :is submitted. . s S ;
; : g ' o 4 - T : 7 - )

: .+ - MR: GOLDBERG: Please.

- ' COMMIYSIONER KIRK: Yes; please:

. . ’ ' Pl 7 7 ) - ] V

; (Whereupon, at 5:10 p:m., the hearing ih the _
. . N ; L . .

—

above-entitled matter was mdjourned.) . . T . o

/_ o : . R - ' S
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This is to cér'tiéy that the a’t’tachea"transc'ri'pi of the.

proceedings” for the NATIONAL INSTITUTE OF EbUCATTGN, a Pubixc

Heartng on TEACHING AND TEACHER EDUCATION'
P t .
q : .

~— . pate: Wednesday, May 12,. 1982

Place: Room 320 R S
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Georgia State Unlv&rslty g
Atlanta, Georgta . . PO

were held as herein appears, and that thxs is the
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